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ABSTRACT

Although multicultural education is a compulsoryrtpaf Czech curriculum, only little

research has been conducted on the effectivenessulbitultural education. The diploma
thesis deals with problems of multicultural socjetyrejudice and racism. It defines
multicultural education which should cease racialolerance. With the assistance of
questionnaires we analyze primary pupils’ attituttesninority groups, the effectiveness of
multicultural education and how direct experiencghworeigners influences attitudes to

minorities. It is suggested that a critical apptoscapplied in multicultural education.
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INTRODUCTION

‘All animals are equal, but some animals are mayeat than others.(Orwell, 1996: 133)

Migration is a constant phenomenon in human hist®gople have migrated because of
economic or political reasons. Traditionally, peofrbm neighbouring countries have settled
in border areas. Apart from these minority grougsciv have formed naturally, people of

different nationalities have settled in differeagions all over the world.

In the Czech Republic, about 6% of inhabitants aekadge their nationality other than
Czech. Apart from minorities coming from neighbogristates, there are also migrants from
all over the world, mainly from Europe and Asia. $ilg, neighbouring countries have similar
values and traditions and therefore integrationpebple coming from these countries is
smooth and without problems. However, there aredoilgural differences between Czech
majority and people moving to the Czech Repubboifdistant regions. Different way of life,
different values and different culture of commuiima together with a low level of tolerance
may lead to problems. Majority may also have aeddht view on an extent of integration -
some societies are willing to accept cultural ddfeces and allow minorities to keep their
original values, other demand total assimilatioowidver, minorities may not be willing to
give up their original values. All these issues roaptribute to a formation of prejudice and

racism.

Multicultural education, which is also a subjecttbé thesis, is set to educate and prepare

pupils for present multicultural society.

The theoretical part of this thesis deals with masi problems which may arise between
people of different ethnic origin. The thesis siess the importance of effective
communication and perfect knowledge of the commatiie language. If the communication
is effective, problems connected with divergenceswben different ethnic and national
groups and subsequently prejudice and stereotypelsl ®e avoided. The theoretical part
addresses migration and its related problems witigration of minority groups to majority.
Education of minority children is also discussedlt@al differences at schools and language

handicap are dealt with. The thesis focuses onicniiliral education which supports national



pride but at the same time teaches respect of pdiagrh other ethnic or national groups.

The practical part of the thesis finds out the affeness of multicultural education. A
questionnaire was filled in by pupils from primaghools. A school which is attended by
minority children is compared with schools wheren@mr a few non-Czech children are.
Hypothesis of the research were 'Czech pupils avght about tolerance and equality
between other nations but not effectively’, 'Pugitstude towards minority population might
be influenced by their direct experience with fgrers' and 'Do Czech pupils form friendship

based on character qualities or based on the satiomality?’

The thesis suggests how racial intolerance andiguliliral education should be approached

in order that multicultural education is effective.



| THEORETICAL PART
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1 TERMINOLOGY

1.1 Ethnic groups

The term ethnicity comes from an antic Greek wetldnoswhich means a tribe, race or
nation. This suggests that theories about ethrfierdntiation have been here since the
ancient times or even earlier. Today, the termietgroup signifies a group of people with
the same race origin, usually using the same lageggwand sharing one culture. {Pha
2001:17)

1.2 Nation

Velky sociologicky slovnik | (1996)lefines a nation as an ‘'original, class-conscioggety,
which is mainly influenced by the common historydasommon territory'. (1996:668-669).
Moreover, Piicha (2001) defines the nation by identifying thingees of criteria:

a) Culture Criteria which are defined by standamiguage, shared religion or common

history.

b) Criteria of Political Existence which suggesitthations either have their own state or

live in an autonomic part of federative state.

c) Psychological Criteria which say that the nati@md every member of the nation - has

common consciousness about the nationality itéefficha 2001:21)

1.3 Nationality

Nationality can be interpreted in two ways - in theaning of ethnicity or in the political
meaning. The nation in the ethnic meaning can lserded as a group of people of the same

language, history, traditions, territory and nasibeconomy. However, the nation in the
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political meaning suggests that it is a group ade living in the same state, i.e. people with
the same nationality or citizenship. {Pha 2001:23)

Gracia (2005puts nationality into objective and subjective pexdives. Gracia (200%ays
that nationality is not only the objective categor. nationality of parents or mother
language, but also a subjective attitude of arviddal person, i.e. the actual feeling of being
a part of the nation, its history, traditions amsbahe will to declare the nationality. (Gracia
2005:109-110)

1.4 National Minority

Cambridge Advanced Learner's Dictionary (2005) reefi minority as 'any small group in
society that is different from the rest becausé¢heir race, religion or political beliefs, or a
person who belongs to such a group.' (CambridgeaAckd Learner's Dictionary 2005:805)

According to Piicha (2001), national minority is a common term for:

a) groups of people who do not have a state bectnesesthnic group is too small

(Laplanders in Norway);

b) small groups of people who are part of a biggknic group, but they live in a territory

of other state (Spanish people living in Francee@sh minority in Finland);

c) specific cases of social and ethnographic grddps's and Romanies in the Czech
Republic). (Piicha 2001:25)

Czech law no. 273/2001 Sb. describes national ntyneas a community of Czech citizens
living in the Czech Republic who differ from maijiyriwith their ethnic origin, language,
culture and traditions. These citizens want to beswered as a minority so that they can
preserve their cultural and language peculiaritisovnik nefastji pouzivanych pojm ve
verejné spray 2007 [online])

12



2 PROBLEMS BETWEEN NATIONS

There is a heterogeneous population in most Europeantries. In some countries, national
minorities population is numerous, e.g. Hungariad &oma minority in Slovakia. #cha
(2006) suggests that problems occur when nations havédfexatit view on the degree of
infringement upon rights about ethnic, language audtural differences of national
minorities. (Péicha 2006:44)

In BakoSova's (2004) point of view, there are faways of reaching a peaceful co-living
majority and minority population. Firstly, pupilsave to be taught about human rights and
how to respect them. Dignity, equality, justice afndedom are the principles of The
Universal Declaration of Human Rights which was athd in 1948. Pupils have to learn
how to respect these laws so they know how to otspelividuals in society. Secondly,
pupils help each other and try to cooperate; ducogperation, pupils learn about respect and
mutual trust. Thirdly, BakoSova (2004) emphasisd®e timportance of effective
communication. In order to communicate effectivedpeaker has to formulate his or her
opinions, thoughts and demands and should be aHistén to and understand attitudes of
other people. BakoSova (2004) warns that minordgytation might have a different style
and view on communication which may therefore caussunderstandings. Therefore
communicative skills both of majority and minoripopulation should be improved. And
fourthly, people should be able to express feelingalequate way. (BakoSova 2004:46-49)
As far as Siskova (2001) is concerned, there dfereit types of co-living between majority
and minority according to possible problems which ined according to their seriousness:
peaceful co-living, negative comments on minoritgmiers including jokes, no contact

between majority and minority, physical assaults kstly, genocide. (Siskova 2001:181)

Moreover, Siskova (2001) writes about three mainsea of problems between nations:

communication between nations, stereotypes andma¢Biskova 2001:14)

2.1 Communication between nations

Effective communication is an interaction betweespaaker and a listener based on both
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cooperation and active listening. Speaker shouldabke to express clearly his or her
supportive, descriptive and assertive thoughtdinige attitudes and opinions. (BakoSova
2004:48).

As Siskova (2001) explains, interpersonal commuitnais influenced by various factors
which may cause misunderstanding. Siskova (200dfestthat four main influences on
communication, i.e. values, perception, style omownication and prejudice, are always
present during the communication. They may comiditiae process of communication if two
speakers differ in more than one of these ared&@&a 2001:14).

2.1.1 Values

According to Siskova (2001), values are usuallyepted during the socialization process and
they are mostly opinions of our parents, grandgaresur society's culture, traditions and

religion. (Siskova 2001:14) As far as Veverka (20B4concerned, each and every country
gives the priority to different values which arensequently influenced by different social

needs. (Veverka 2004:272) Therefore, if two grougs people with different social

background try to communicate, problems may a(Sigkova 2001:14)

Siskova (2001) expresses an opinion that the minehiould give in their values in order to
ensure good relations. However, in order to acoept values, one has to give up his or her
previous values. (Sikova 2001:14) A question igtwér one can give up values without
losing the own identity? | believe that losing tigentity may cause further problems in

personal and social lives of migrants.

2.1.2 Perception

A term perception implies that everybody has a waigoint of view on the world. In other
words, our view is not the only one possible. Thercpption is influenced by one's
experience, available values and information. Reoplth unusual point of view are
immediately stated as 'not normal' instead of awrsition that their perception might be
influenced by different personal experience or pgal disposition. Therefore, in order to
avoid misunderstanding, we should learn to seer'stipeople point of view rather than a

quick guess and criticism. (Siskova 2001:15)
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2.1.3 Style of Communication

As mentioned above, communication between peopl@iftérent background might be
unsuccessful. In my opinion, some of these problemght be connected with the poor

knowledge of the communicative language.

Potatkovéa (1998) states that understanding of the mgawfinthe actual words is much easier
than understanding of the complex meaning behiedwtbrds, tone of voice and gestures.
(Potatkova 1998:34) Moreover, Siskova (2001) writes alibatstudy of the communication
theory which has shown that during communicatistetier is influenced by actual words for
only 7%, by voice for 38% and by the body langutige&5%. (Siskova 2001:16) This clearly
shows that listening only to words and understagtiiem is not sufficient to grasp the whole

meaning.

In addition, every person has a different commuiooastyle. The individual style is also
influenced by society's culture and traditions. Egample, non-verbal agreement gestures
differ in the Czech Republic and Bulgaria or gnegs$i in the USA, Japan or the Czech
Republic differ too. (Siskova 2001:16)

2.1.4 Prejudice

Pricha (2001) explains prejudice as a series of imagasions and attitudes how a group
treats another group or themselves. As we learn howperceive others from older
generations, it is difficult to eliminate prejudjo&hich is therefore quite constant. Usually,
the emotional point of view is much stronger thiaa tational perspective. {ha 2001:36-
37) However, sometimes we do not fully realise ttiedse images are only general truth
which may be correct but may sometimes hurt. Algiothey might be more of tales than
true, Siskova is not against saying a ‘common 'taftbut nations, e.g. Italian eat macaroni,
Czech like pork, cabbage and dumplings and Freikehgbod wine. However, a criticism of
somebody's behaviour only because of the skin cpotdothes etc., is something different and
more serious. (SiSkova 2001:15)

Pricha (2001) is concerned that we are not born withugdice. (Picha 2001:36) Novak

(2002) agrees with Bcha (2001) and says that we acquire prejudice rpattes we grow.

Pre-school children already distinguish 'good'aretifrom 'bad or dangerous' nations but they

are not aware of the source of the particular aedquinformation (‘everybody knows it' or
15



'they are like this"). (Novak 2002:41) This onlysls that we absorb opinions of other people
without checking their validity.

Cerméakova et al. (2000) agree with this theory. Augr of children playing together was
observed and it was found out that children do care about the skin colour or ethnic
differences. Children see the differences but doattach much importance to them. It is
pointed out that children aged from four to sevearg are quite egocentric. As a result, they
assume that other people see the world from thee gaomt of view just as they do. For
example, ill and disabled children do not fully Irea that they look different from other
children until they are told soCérmakova et al. 2000:10-11) In contrastidPa (2006) is
convinced that children at the age of six are dlyeprejudiced and aware about ethnic
stereotypes. (Rcha 2006:91)

All things considered, | believe that children dat meally think about the differences until
they are told about them. And if they do expressatgrejudice opinion, it is only a repetition
of an opinion of an adult without any further meani

2.1.5 Role of Language

Apart from the factors stated by SiSkova (20018rehis also a theory about the relationship
between a character of a nation and its langudgs.riot a proven fact but it is generally
acknowledged that some language uniqueness camdselld of the nation character. {Eha
2001:58) In some cases, it may be difficult or eirapossible to translate some words into
another language with different lexical system. Wkzech and English are compared, many
differences can be found, too. Czech 'malink&éna kaéicka' could be translated into
English as 'a very little black cat' which has siane meaning but does not express the same
emotions. (Archa 2001:58) It follows that different cultures badifferent mental lexicons.
Language is essential for communication in general, only for communication between

different ethnics, nations and races.
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2.2 Stereotypes

Stereotype may be described as a general opinmutt aidividuals or groups. In order to gain
a stereotype opinion, a direct experience of thesiduals is not necessary. (fha 2001:36)

Pricha (2001) mentions some typical stereotypes. Hesvabout Czech stereotypes which
describe Germans as hard-working and aggressiesckras courteous, Italians as noisy,
cheerful and unreliable etc. (feha 2001:36) | suppose that similarly to prejudstereotypes

may also be the reason of misunderstanding andcsusp

Additionally, Piicha (2001) states that some scientists see therehife between prejudice
and stereotypes, while others consider them tchbesame thing. As both stereotypes and
prejudice are very strong, they are one of the mpaiiblems to be solved in today's society
and multicultural education. #ha (2001) gives an example of Czech stereotypetdboma
community - they are lazy and they commit crimest &ly few people are aware of the fact
that this is only a general opinion and does ngtyapo all Romanies. (Rcha 2001:37) |
agree with Richa's opinion. | have both good and bad experiantteRomanies, just as | do
with other nationalities. | feel that it is unfairat good and honest people of any nationality
are treated badly only because some people haael @iperience with some people of the

same nationality.

2.3 Racism and Race

Racism is a phenomenon which is present in a nultilial society. Racism is demonstrated
by aggressive behaviour between different ethrougs. Before racism is to be dealt with, a
definition of a race has to be explained.

2.3.1 Race

A race is a neutral anthropological term used tecdbe hereditary characteristics which are
common for a group of people. (Siskova 2008:13)aBse they are influenced by specific

environment, e.g. sun intensity, temperature, etices originated in certain geographic
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regions. (Pkcha 2001:28) We distinguish Europoid Race from Ber@nd Near East,
Negroid Race originated in Africa, and Mongoloid cRafrom Asia. (Richa 2006:51)
Original distribution has changed with migrationvele though great migration changes
happened, features of the individual races canasdyedistinguished and this is sometimes

the reason of race conflicts.

However, a lot of scientists do not agree withitlea of races at all. Because of the intensive
mixing of races which has occurred since the dispast, a lot of children were born to
parents of different races. As a result, 'puresacannot be found today anymore. (Scharma,
Scharma 1997:448)

Moy (2000) agrees with this argument and saysrda is in fact a biological fiction and is
socially constructed as different skin colour doed manifest genetic differences. Moy
(2000) gives an example of sub-Saharan Africans/Aamtralian aborigines. Although both
groups have dark skin, they are genetically moiferéint than any other two groups living on
our planet. If genetic differences were used tadéiypeople in races, the division of human
races would be rather different, e.g. races bystasce to malaria or race by digestion, etc.
(Moy 2000:121)

However, although non-existence of races is prokazsm is still here. (Baca 2006:7)

2.3.2 Racism

Daniel et al. (2004) explain that many definitiorgard racism but a great number of them is
based on the emotional point of view rather thaiomal thoughtsRacism is a complicated
phenomenon and its manifestation may vary for obffie groups of racial and ethnic
minorities. (Daniel et al. 2004:759)

Cambridge Advanced Learner's Dictionary (2005) rdefiracism as 'the belief that people's
qualities are influenced by their race and thatrtfenbers of other races are not as good as
the members of your own, or the resulting unfagatment of members of other races'.
(Cambridge Advanced Learner's Dictionary 2005:10881)

As far as Fredrickson (2002) is concerned, racsenhistorical construction associated with a
rise of modernity. Formation of today's racism baen influenced by specific national and

international contexts such as Antisemitism in Naegrmany, white supremacy in the United
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States. (Fredrickson 2002:99)iPha (2001) explains that members of each ethniapyeve

aware of their own specific and original featuresl ghe differences between other groups,
and this is how stereotypes are formed. Processh®érving the differences might lead to
unfriendly or even hostile attitude such as disgration or aggressive behaviour against the

members of other groups. (lEha 2001:29)

Furthermore, Ben Jelloun (2004) states that a dkildot born racist. Child repeats what
parents and relatives say. Little child sees othdren as friends who can be played with.
Friends that child understands or argues with. Hwnef the child is told to be careful about
children of other skin colour, the child may andhimbly will change his or her attitude
towards them. (Ben Jelloun 2004:45)

Cermékova et al. (2000) agree with Ben Jelloun (2@®éut children not caring about colour
of skin. Cermakova et al. (2000) also claim that childrenehaw prejudice about other races
and about people with different skin colou€efmakova et al. 2000:10) Brown (2002)
explains that similarly to learning attitudes abanimals, books, food etc. we also learn racist
and other discriminatory attitudes. Children absodb only positive information, but also
misinformation, stereotypes and discriminatory b&ha towards certain groups. (Brown
2002:11)

Hallgren (2005) uses a term 'everyday racism' mwak 'Everyday racism in Sweden'. This
term suggests repetitive and habitual practices tied social order and therefore it is
understood to be something more than a structutedeology. To make the matters worse,
everyday racism is conceived as normal by the dantigroup. Thus, dominant group may
claim that racism is present in everyday life whaften results in a denial of responsibility.

Racism is denied in many societies and even inadumal systems. When minorities are not
highly visible, 'no problem here' attitude is tak@rallgren 2005:321-322) As a result, racism
should be considered as a multi-faced process. fGme is overt and expressed by racist
confrontation and other is hidden in routine racishich is a part of everyday life. (Hallgren

2005:337)

2.3.3 Racism and Law

FriStenska (1998) distinguishes between 'hard"softl racism. She describes 'soft' racism as

a passive attitude. If the passive attitude follamsactual attitude of society, it is usually
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identified as an accepted social norm. Suppressiodiscrimination are some of the legal
terms falling to the 'soft' racism (FrisStenska 1938, which supports Hallgren's (2005)
theory. On the other hand, 'hard' racism is momgressgive with its manifestation through

declared ideologies such as fascism, nationalism(feriStenska 1998:13)

The term racism is not defined in the United Nagian the Czech Republic laws; yet racial
discrimination is specified. The United Nations €ention on the Elimination of All Forms
of Racial Discrimination definesThe term'racial discriminationshall mean any distinction,
exclusion, restriction or preference based on raoalpur, descent, or national or ethnic
origin which has the purpose or effect of nullifyior impairing the recognition, enjoyment or
exercise, on an equal footing, of human rights &mtlamental freedoms in the political,
economic, social, cultural or any other field ofpfia life." (United Nations Human Rights,

Office of the High Commissioner for Human Right€92ZQonline])

2.4 Presentation of Minorities in Media

Apart from issues previously introduced, the waywhoninorities are presented in
broadcasting and print media is becoming a problem.

Since today's society understands mass media &y a&durce of information, Sedlakova
(2004) is convinced that attitudes to ethnic mitesiare greatly influenced by broadcasting
and print media. Sedlakova (2004) has observedviilg features of characteristic of ethnic

minorities in print:
a) ethnic minorities are of marginal interest impr

b) many topics are related to problems with mimesiand to the fact that the majority is

exposed to different cultures, values or interests;

c) ethnic minorities are described from the mayopibint of view which is considered to

be more trustworthy than a minority perspective;

d) topics relevant to minorities' everyday lifeg.ework, living, health, education,

political life, culture, etc. are rarely discussedess they cause some problems; and

e) presentation of racism is reduced to individizales.
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The problem is that negative and sensational nevedtiactive and awakes people's interest
and therefore it sells well.

Sedlakova (2004) discovered that problematic issuesrepresented in high percentage. In
Czech press, Romanies were described as victimflynaisextremist groups (18 %), other
topics were social problems (14 %) and criminalit? %). However, other themes were not
so frequent, e.g. history (9 %), education (8 %anagration (2 %). According to the press, the
danger does not lie in majority but in extremigiugrs. The results imply that Romanies in the
Czech Republic may feel menaced. Moreover, Romaimality news is stereotyped and
supports the 'gypsy' myth. (Sedlakova 2004:310-312)
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3 MIGRATION

3.1 Definition of Migration

Migration is a constant phenomenon in human histielgss migrations have played a major
part in industrialization, colonialism and develagam of the capitalist market since about the
15" century. Nevertheless, international migration haser been as significant in socio-
economic and political spheres and as pertinematmnal security as it is today. (Castles,
Miller 2003:278) Therefore, the culture of eachioratoday is actually the result of centuries
of migration. (Schrover 2004 [online]) In the begjimy of the 21 century there were about

190 million migrants, which is about 3% of the wbdopulation. The number of migrants is
growing every year. (Siskova 2008:75) It is estidathat about the third of immigrants may
be found in seven richest countries in the world, Germany, France, ltaly, Great Britain,
Japan, Canada and USA. (Siklova 1998:39)

According to Siklova (1998), legal immigration isilitiral and social stimulation and is
considered to be the enrichment for the societyeigoers are thought to contribute to
innovations and rich diversity which can increasen®mic growth and make market of the

target countries more flexible. (Siklova 1998:40)

3.2 Reasons to Migrate

Rich countries, i.e. western, southern and nortl&rropean countries, the USA and other
traditional migrant countries such as Japan attdot of people who come to work or enter

the country because of political reasons. (Siklh988:39) Siskova (2001) assumes that the
main reason of migration is the difference betwd#enwealth of regions, economic strength
and standard of living; difference in democracy guditics. Furthermore, people may run

away from demographic pressure, ecological disasté#rey want to see new places. (Siskova
2001:19)

Nevertheless, there are some factors working agtiesmigration. One of these factors is a
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migration policy of target countries which is a egan to continuous migration pressure.
Moreover, the situation is complicated by 'pushtdes which make people leave the country

and 'pull' factors which attract people. (Sisko0@219)

3.3 Foreigners coming to the Czech Republic and Czechinorities

Thanks to the democratic changes in the Czech Riepabd to the fact that the Czech
Republic is now an EU member, there are more imemigr arriving in the country. The
Czech Republic has thus changed from transit tretarountry. (Sidkovéa 2008:75)

In spite of this, a number of immigrants comingthe Czech Republic is still not that high
(3.1 % of total populationn June 2007) when compared to other EU counti®8% in
Germany, 8.3 % in Belgium, 5.6% in France). (Si$k@008:75) In 2009 only 75 out of total
1.258 applicants from 60 countries received thduasyThe biggest number of applications
came from Ukraine (203 of applications), Kazakhgt&86) and Mongolia (159). (Uprchlici v
Ceské republice 2009, [online))

People moving to the Czech Republic are eitheryfalialified managers or foreigners
accepting any job offer which usually does not rnaticeir qualification. Over-qualified
foreign employees accept any job due to their laggubarrier; migrants are sometimes
willing to do a job that locals refuse to do. (Si%& 2008:60)

Newly, the Czech Republic is trying to support deged migration which is considered to
contribute to the future prosperity. In a concoanvith the Migration Policy Principles
dated in 2003 the country invites specialists irotss fields from foreign countries. (Siskova
2008:76)

Castles and Miller (2003) mention 'unwanted immntigrd which means that foreigners arrive
in the country illegally or they stay after theilosk permit expires. Most illegal migrants
come from poor countries and want to work, but theyally lack work qualifications. Some
employers benefit from cheap workers who do notehaghts. Unwanted immigration is
often thought as the root of public fears of masiow of migrants. (Castles, Miller

2003:283) It is estimated that in 2006 there wdreus 11,000 illegal migrants to the Czech
Republic. According to the Customs Office repoviery fourth or fifth foreigner is illegally
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employed. However, the exact number of illegal igmants is impossible to determine.
(Sigkovéa 2008:75)

Veiejna databaze’SU informs us about the numbers of Czech inhatsitamd their
nationalities (dates are from March 2001). At ttiate, the Czech Republic had 10.230.060
inhabitants. (V&ejna databaz€SU 2003, [online])

Table 1: Minority Population

Nationality | population %
Czech 9249 777 90.4
Moravian 380 474 3.7
Silesian 10 878 0.1
Slovak 193 190 1.9
Polish 51 968 0.5
German 39 106 0.4
Ukraine 22 112 0.2
Vietnamese 17 462 0.2
Russian 12 369 0.1
Romany 11 746 0.1
Others 68 151 0.7

3.3.1 Visa, Work Permits

As far as Lentin (2005) is concerned, increasingrob over asylum and immigration leads to

public acceptance that deportation is essentiatdtion protection. (Lentin 2005:383)

In the Czech Republic, immigrants from the EU caestdo not have to apply for the visa at
all. If they stay longer than three months they rapply for the temporary stay or residency
permit. The EU immigrants do not have to applytfa work permit. (Siskova 2008:76)

However, the immigrants outside of the EU need tasantry the Czech Republic. To apply
for visa, a migrant has to state the reason ofsthg in the country. If a foreigner wants to
work, he or she has to apply for the work pernaig. tAfter a five-year stay, a migrant can
apply for the residency permit; if granted, hisher rights would be the same as the rights of
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nationals. (Siskova 2008:76)

In 1993 a new law about the help to asylum seekasspassed. Asylum seekers are offered
the assistance during their gradual and naturagjration. Every year some money is set aside
and used for the help to asylum seekers in legditigal, social, cultural, housing field and
for rents, language courses and to help them firedjob. (Siskova 2008:71-72) Asylum
seekers have permanent residency in the Czech Repalthough asylum seekers and their
rights are further protected by law 326/1999, tamystill in a disadvantageous position. They
suffer from the language barrier or the differenltural background, they have to cope with
traumatic experiences from the time before they te¢éir home country or with negative

experience even with new country's authoritiessSK&ia 2008:71)

3.4 Integration, Adaptation

Every member of an ethnic group has a sense oiceitthentity, which can be explained as a
conception of attitudes, feelings and perceptiohdelonging to ethnic group or larger
culture. Kouli and Papaioannou (2009) list différenodels of cultural identity salience.
Some immigrants and their children maintain théme identity but at the same time they
try to integrate in majority. Others do not consitteir ethnic values to be important and they
try to assimilate and become members of largeuiltOr finally, some lose contact with
both their ethnic and majority and they get to nragpart of society. (Kouli, Papaioannou
2009:45-46)

According to Castles and Miller (2003), every courthas adopted different approach to
migrants which follows from the manner of copingttwinegative globalization effects.

(Castles, Miller 2003:249) Three categories of igwaiion countries are defined:

a) The differential exclusionary model, which isséd on the temporary stay of
foreigners. Dominant population does not acceptanig and their children as members
of the nation. Country with such a model does natt®o be an immigration country and
therefore restrictive rules are applied. Althougtmigrants are integrated in some social
spheres, such as job market, they are not allowethtier other spheres, e.g. they cannot

get the citizenship or they cannot vote. As a teslué foreigners are socio-economically
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handicapped. This model could be found in Germ&8mwytzerland and Austria.

b) The assimilative model suggests a quick prooésadaptation to the new society.
However, in order to become as identical as mgjonmbmigrants have to give up their
mother tongue and cultural or social charactessfltis leads to a formation of various
ethnic communities. In the 1960s in Australia, Genand the UK, assimilation was
replaced with more flexible integration policy. Kilale integration stresses that
adaptation is a gradual process, in which groupesioim plays an important role. Thus,
the goal is to absorb into dominant group slowly agently. Today France comes

probably closest to this model.

¢) The multicultural model indicates that immigmshould be granted equal rights in all
spheres of society without the condition of givingthe diversity of migrants. Although
two nations have different language, culture andasdife, they have the same rights in
all social spheres. This model is supported in @anAustralia, Sweden, and to a certain
extend also in Netherlands and the USA. (CastlekeM2003:249-252)

In contrast to three models of immigration courstri®ficha (2006) informs about two
immigration patterns applied in the school envirenm Firstly, it is the Integration model, in
which foreign pupils are integrated into classepwfils of the same age. Immigrants follow
the curriculum of the school and they are suppomtelividually. Some of the countries
following this model are Great Britain, AustriaDenmark. Secondly, there is the Separation
model, in which groups of immigrant pupils are eated separately from the rest of the class.
Some subjects are educated together with pupile tandard classes. This model can be
found in Germany, Netherlands, Finland, Norway we&en. (Pkcha 2006:139)

Hallgren (2005) conducted research on integratiod mterviewed pupils. One of them

expressed her feelings of despair:

‘It can happen that you end up between two wotlaspne that school wants you to be a part
of and the one your family wants you to be in. Egample, this thing with swimming.
According to Islam one should not be naked in fwindther people, but your teacher might
say you have to; otherwise your grades might suffed at the same time, the family don't
want to say 'no' because your mum and dad aredtfrat school will think they are too hard
on their children.(Hallgren 2005:332-333)
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3.5 Roma community

3.5.1 Roma community - Historical overview

In order to understand situation today and thetpafiriew of majority and minority, we have

to know what happened in the past.

The ancestors of Romanies came to the Czech Repinbthe 17 century from different
regions in Europe. Czech Romanies used to lead diorife until the half of the 2D century
when it was forbidden by the law. (Sikova 2001)119

At first, back in the Middle Ages, Romanies werelawened and accepted at European
monarch courts because they brought interestingrnmdtion about distant countries.
However, the church started to persecute the Rasasoon after their arrival, they were
blamed for occult, black magic and also for robbeng craft competition. Moreover, it was
not a crime to murder a Romany. In thé"t&ntury, forced assimilation was replaced by the

expelling practices. (Siskova 2001:120)

During the Second World War, most Czech Romaniele@mp in the concentration camps.
After the war there were as few as 600 Romani¢isarCzech Republic. (Sikova 2001:120)

Later, a great number of Romanies came to the CEsgpublic from Slovakia, either
voluntarily or forced. Great movement occurred B63, when the law on destroying the
Romany villages, quarters and streets was pasdéet. 2090, some Romanies came to the
Czech Republic from Romania or from the former 8bdinion countries. A lot of them
decided to stay, but also a great number trieddwd the country. (Sikova 2001:121)

3.5.2 Situation Today

There are many differences in Czech major sociaty Roma community way of life. Not
only Romanies do have different traditions, buythiso have a different mentality. The most
important thing for them is a family therefore thenefer living with a number of relatives.
Their style of communication is also different. Rames are more immersed in their

emotions and are therefore less rational than Cgeohle. (Siskova 2001:145)

Siskovéa (2001) suggests that Czech and Romanyicatlis quite problematic because of the
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unsolved injustice from the past, e.g. violent glagars during the wars or destroying their

villages and settlements in the 1960s and 1970s.coflher is actually seen as help by some
Czech people. Siskova (2001) thinks that this isr@blem. She suggests looking on the
American history to see that positive changes fisicAn Americans happened only after the

major society had realized the mistakes and apstoigior the cruelty. However, here in the

Czech Republic, most people do not assume that damyage have happened and are
convinced that Romanies are actually those wholdhepologise. Although Romanies have

been here for many centuries, they are still ssem@mers who were not invited and who

take the advantage of Czech social benefits. Thes fhat they enriched Czech society in

culture and also in railway and road constructioacpsses are often broadly overlooked.
(Siskova 2001:123)

Yet we cannot deny the fact that there are morainal records in Romany minority than in
major society. Richa (2001) estimates that a number of Romaniedviegtan crimes is three
or four times higher than a number of majority.i@Pra 2001:130) According to Nas (2002)
Romanies usually belong to the social class ofwhest living conditions. Their social and
education level is below the average, they havélpnes with high unemployment and bad

flat situation and the criminality level is higiNétas 2002:110)

Devastation of flats, criminality, truancy and reoia the neighbourhood are mentioned if we
ask Czech people what they think about Czech-Ronmamipving. However, if we ask

Romanies what they see as a great problem, they ditecrimination, lack of flats, difficult

education, unemployment and bureaucracy. Manyahthare not let in gyms or pubs and if
they are, Romanies are sometimes unreasonablynbapt®r even killed. About 70% of

Czech inhabitants have negative, xenophobic or exeist attitude to Romanies. It does not
come as a surprise that Roma community feel ageplieUhey still have not forgotten the past
violent crimes and do not see any reason why theyld suddenly trust majority. (SiSkova
2001:147-148) Kraus (2004) agrees with this opingmd is concerned that the biggest
problem of peaceful co-living is the mutual mistrua consequence, unilateral 'solutions’ to

minority problems are accepted. (Kraus 2004:147)

When the situation of Roma community in the Czeejpublic is compared with Castles and
Miller's (2003) models discussed above, we findtbat the Czech Republic has adopted the
assimilative model which demands foreigners to gigetheir traditions and way of life.

However, Roma community has never agreed to takéhisnapproach, they insist on the
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multicultural model which allows foreigners to keéeir culture, language and traditions.

3.5.3 Specific Education of Roma Children

Moving over to education, | feel that it is very portant that Romanies understand the
importance of education in Czech society. Most Raesmhave a low level of education and
therefore they find it difficult to success at tbempetitive job market. Matulay (2004) is
concerned that Roma minority can never reach thedavel with majority on the condition
that they do no attach the importance of educafibratulay 2004:407) In agreement with
Matulay (2004), Klimekova (2004) states that ediocatis the only way to extricate
themselves of the worrying situation. However, entrschool system suppresses natural
spontaneity of Roma children and causes that tleeprne estranged to their own culture
which causes further personal problems. (Klimek2®@4:247) Therefore, Vankova (2004) is
convinced that educational process has to be claimgerder to appeal to Roma children.
She is concerned that educational process shotldhnamge Roma pupils to majority image
of 'ideal person'. On the contrary, the procesdfishould be adjusted to Roma mentality.
(Vankovéa 2004:329)

Moreover, Piicha (2001) stresses a language problem - Romaigrerigo to school with
the knowledge of about 400-800 words. Czech clitilyever, already knows about 2000-
3500 words. (Rrcha 2001:182)

In order to improve the education of Roma childr&iskova (2001) suggests having a
Romany assistant in a classroom. Not only the @asdisan help children with Czech, but also
can serve as an example pupils can identify witd #@ollow, which seems to be very

motivating for the young pupils. (Sikova 2001:155R)

It strikes me that in 'modern society' today, onuday 17 2007, there was a court held in
Strasbourg which dealt with discriminative placein@ihRoma children put in special needs
schools. The applicants stated that they were expds discrimination in their rights of

education because of their ethnic origin. In th#gggment, the Court declared that although
Roma children were admitted to schools, it wasaoaiompanied by the guarantee of taking
care about the special needs of these children,wdre in disadvantageous situation. In the
consequence, the applicants were placed in scfaomeentally disabled children, where the

curriculum is of a lower standard than in normaiais. So the applicants were separated
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from pupils from majority population. Therefore, iRa children received the education which
even worsened their difficulties as the employmgportunities of pupils attending special
needs schools are restricted. The attempt to helmaRchildren to integrate into normal
schools, which would make their life among majoptpulation easier, failed. (Report on the
Situation of National Minorities in the Czech Repaln 2007: Annex 12:1-2)

Homak (2004) draws his attention to the manner of iaghg Roma children whether they
should be moved to special needs schools. He vaiiest the time factor, suggesting that the
evaluation of a short-term examination cannot bgeaive. Moreover, different ethnic
background results in different upbringing methotlsich may lead to unexpected behaviour.
Homak (2004) mentions an example of a child who issatgred as not cooperating but the
child just might not see any point in doing thet.téurther, different cultural background,
language barrier and unfamiliar place where a céiitsl for the test, work together against a
Roma child. Hatidk (2004) suggests some improvements to prepareaRudridren for
primary education. Creation of 'cultural free' sest opening 'zero' classes which would
prepare Roma children for education of majoritye grst a few from the list mentioned.
(Hormék 2004:208-209)

Portik (2004) suggests applying the following sgaes:
a) improve school attendance of Roma children;
b) improve the educational environment in minoapproach;

c) modernise educational process, e.g. offer telghtldren from socially disadvantaged

background;
d) transform the curriculum; and

e) extra education for teachers should be availabline role of the teacher is important.
(Portik 2004:216)

Belasova (2004) agrees with these strategies. diitiad, she recommends that pre-school

education should be available for all minority dnédn. (Belasova 2004:230)

Further, demands of education of Roma children taee same as education of minority

children.
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3.6 Education of Children of Migrant Families

Education of migrant children is quite specific. ltultural atmosphere, where cultural and
religious differences are respected, must be at@atschools where children from different
countries are educated. Therefore, Svoboda (20@®epts some tips for teachers how to

create a pleasant multicultural atmosphere in sscla
a) Create as many ethnic pairs or groups as pessibl

b) In order to make the children from the clasd they are accepted, pictures from

countries where children come from should be puthenwalls.

c) During the school day, cultural and religiousfedences should be accepted, e.g.

special meals for Muslims instead of pork in schaaiteens should be offered etc.

d) Find at least one activity in which every pupibuccessful and exceptional, e.g. one is

good at Maths, other in repairing cars.

e) Any prejudice, intolerance, racist or xenophatmements should be stopped in the
very beginning and then the problems should beudssd. (Svoboda 2004:457-461)

Bhatti (2004) states that it should be in a cajigbdf a good teacher not to touch any racist
and sexual topics. The interesting point about geadher qualities by Bhatti (2004) is that a
teacher should give notes to the child who hasedisise lesson instead of making them copy
things from their classmate. Although it looks uportant, it may actually make the pupil the

child copies from feel important. (Bhatti 2004:1842)

Morelli and Spencer (2000) warn about institutiorsdism. They believe that today's testing
is not culturally compatible. Few of the factoratttwork against the success of minority
pupils are bicultural ambivalence, scarce cultiglahtification models and 'caste’ status of

most minority ethnic groups. (Morelli, Spencer 20®Y)

Furthermore, the education of these children ispimated by language and cultural barrier.
As a solution, there are extra classes offeredthese children in schools. During these
lessons not only they learn Czech but there isal®xus on children's traumas of experience
before the migration. When a pupil can speak Casadugh to cope in a normal class, he or
she is slowly integrated from the extra to a norotass. At first, pupil attends only Art, P.E.

and foreign language lessons then he or she a#s gbing to every other lesson. (Svoboda
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2004:457)

However, Piicha is concerned that although School Law 561/261@érs schools to provide
the Czech language course for foreign pupils confiiogy the EU countries, only a very
limited number of schools offer extra lessons oke€r language because the funding is
limited. (Piicha 2006:126-127) Moreover, Czech language leskongupils coming from
the non-EU countries are not mentioned at all. @loge, most pupils coming to the Czech
Republic do not attend any systematic languagesetadut they only learn the language
spontaneously by listening to their schoolmatepoAsibility of learning a mother tongue for
minority pupils is also mentioned in the law bubtdaage lessons are open only when there
are ten or more pupils of the same minority in assl (Shirka zakaénCeka republika
2004:10266-10268 [online])

Hudelson (1994) states that second language |satmere the same potential as native
speakers. Therefore, they deserve the same quodlliteracy opportunities. She established
supportive environment for linguistic developmedrtdelson (1994) describes strategies for
the second language literacy development. Firgtly,necessary to create a literate classroom
environment. In order to do that, classroom shdaddset up so that it demonstrates the
multiple functions of written language in the coctien to native language contexts, e.g.
charts around the classroom showing what is betndied, lunch menus, calendar, art
projects labelled with the name of an artist, alass library with books of varied genres and
reading levels, etc. Secondly, children should h&oaraged to collaborative learning. Thus,
the classroom is a workshop where pupils work togieto ask questions and work out
answers for their questions. During this proceduhey use oral and written language.
Thirdly, children are encouraged to share theispeal stories. They either write them during
Writer's Workshops, or they narrate them to thémssmates if they choose to. Fourthly,
dialogue writing provides the opportunity for lears to interact in writing with more
proficient user of the target tongue. The easiemy t@ do this is using dialogue journals
between a learner and a teacher. Fifthly, similddynative speakers, second language
learners need to be read to by a fluent speakerligBgning, learners become aware of
narrative structure and literary language. Sixtiydelson suggests providing time for
children to read books of their own choice durimpal hours. (Hudelson 1994:140-152)
Ada (1991) agrees with this point and stressesthieste materials should be well written and

well illustrated. Ada (1991) explains that some onity children lived in poverty and were
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deprived of aesthetic experiences, and therefoeg tave a greater need for beautiful
materials. (Ada 1991:92)

When teacher provides literacy opportunities indless, Hudelson (1994) is convinced that

second language learners can reach the nativeespesakl. (Hudelson1994:152)
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4 MULTICULTURALISM

4.1 Definition of Multiculturalism

The term multiculturalism is defined as a systendefs and attitudes which respects cultural
diversity within the population, values the socthfferences and is supportive to social
inclusion. Thus, promotion of multiculturalism iormected with raising awareness of
different cultures, encouraging racial co-livingdanespecting a person and the whole

communities of different cultures and colours. (MatRuggirello 2007:26)

Svingalova (2007) agrees with Matuk and Ruggiref@007) as she considers
multiculturalism to be essential for different athand cultural groups to live together and to
show their mutual respect to different culture egst. Svingalova (2007) is concerned that
the respect should not be based merely on theatmarof the dominant culture, but also on
the fact that every culture has a right to keepidemtity. Every person has a right to be
respected as a valuable member of society regardfdss or her origin, culture, values, skin
colour, sex, heath, religion, nationality etc. Hoee Svingalova (2007) is concerned that not
all socio-cultural groups should be tolerated ia slociety because some do not contribute to

better society, e.g. neo-Nazism groups. (SvingaR@:12)

Svingalova (2007) distinguishes four meanings @ térm multiculturalism. Firstly, it is a
condition of society in which different socio-culi groups live together. Secondly,
multiculturalism is a process during which the amamf cultures and the mutual influence
occurs. Thirdly, multiculturalism may be seen asceentific theory discussing the different
aspects of cultural variety. And lastly, multiculilism is a target that society has been trying
to meet. The goal is to create a society full dfiedent social and cultural groups whose lives

are based on equality, tolerance, respect and catige (Svingalova 2007:13)

Lentin (2005) points out that the term culture $&d to refer to differences between various
cultural groups. The term race, which was consai¢oeexpress superiority of some human
groups to others, has been replaced by the tertarepulwhich implies a positive notion to

cultural differences. But Lentin (2005) is concetribat this change only ‘replaced race with

culture'. Although deleted from the authorised disse, racism persists, hidden under the
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shift in meaning of race and culture. Thereforentlre (2005) argues that multiculturalism
replaces links between racism and capitalism wiaieh focused on importance of cultural
identity. (Lentin 2005:379-294) However, Fellin (fI) states that stress on multiculturalism

of subcultures is considered to promote the elitionaof racism. (Fellin 2000:271)

Moreover, it is important to understand that maeei approaches racism as a problem of
pathological and ignorant individuals. Consequenthgividually based proposed solutions
do not reach the majority population. Instead ahlaecreasing ignorance through education
of other ethnic groups and connecting racism wigtohical development i.e. aberration of

democracy, only the former is happening. (Lenti@22681)

4.1.1 Cultural Identity and Positive Discrimination

Cultural identity is a cultural awareness of a grodadj Moussova (2004) warns about the
problematic search for identity of growing minordlildren. Children are under the influence
of minority culture but also under the pressurenwdjority culture. They have to decide
between assimilation to majority culture and kegpia their ethic traditions. As a result,
children are between two cultures that have diseregiews on values and this could cause

anxiety. Moreover, this phenomenon strengthensoemtrism. (Hadj Moussova 2004:413)

In order to deal with different groups co-livinggether and positive discrimination, the term
equality should be explained. Svingalova (2007) tes three layers - equality given by
law, equality of opportunities and lastly, equaliyresult. The last type can be described as a
race in which each competitor has a bit differesmditions in order to finish it at the same
time. As far as Svingalova (2007) is concernedaityuis not possible without any positive
discrimination which protects social groups disadaged in some spheres, e.g. education or
employment. Disadvantage might be based on thenaiiy, race, sex, age, illness or
religion reasons. Apart from that, positive disdriation avoids social exclusion and

guarantees the right of the same opportunitiesialéy. (Svingalova 2007:14)

4.2 Multicultural Education

Multicultural education has been developing sinbe second half of the P0century.

Multicultural education is a reaction to 'know-niotp see-nothing, hear-nothing, non-
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confrontational attitude' towards racism, whichreases the level of fear in communities.
(Morelli, Spencer 2000:173) The schooling systemdd prepare students for life in society,
and since the society nowadays is heterogeneaudture, ethnicity, nationality, religion and
other aspects, multicultural education has beergmated as a part of Curriculum systems. In
the Czech Republic, multicultural education is anpalsory part of National Curriculum.
(Svingalovéa 2007:25)

In order to specify the term multicultural educatiove have to consider the following

aspects:

a) the importance of multicultural education in trmultural environment of every
democratic society based on equal opportunities;

b) the significance of multicultural environmentthre Czech Republic and other parts of
the world;

c) encouragement of mutual understanding, resfietance, cooperation and equality;
d) the importance of relationship in classes amsis; and

e) the importance of teacher's character and palisorwhich both influence pupils

during the multicultural education. (Svingalova 2(BD-31)

Bigler (1999) describes two different ways to idfmee multicultural education. In the first
one called ‘contributions' approach, multiraciad agthnic material is integrated in the
curriculum. In these materials, i.e. books, vidpetaor songs etc, children meet heroes of
different cultures and go through themes aboutratb#ures. This approach is considered to
decrease ignorance about other ethnic and rac@alpgr The other one, 'transformative'

approach, brings many changes to curriculum andtstre of lessons. (Bigler 1999:689)

Czech National Curriculum takes the ‘contributioagproach which means multicultural
education of pupils about other cultures, valuesbtaaditions. As a result, pupils fully realize
their own culture and their cultural identity. Sohshould provide the atmosphere of equality
and should guarantee success for both majoritynaimdrity pupils. (Radmcovy vagavaci
program pro zakladni vtavani 2007:97-98[online]) Hrdlkova and NeleSovska (2004) are
concerned that in this way, multicultural educatsupports national pride but at the same
time develops ability to respect people from ogtnic group, race or national communities.
Perception and identification of these differentsean important factor for mutual co-living
and toleration. (Hrdékova, NeleSovska 2004:299)
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Apart from respecting different cultures, whichthe main goal of multicultural education in
the Czech National Curriculum, Fullinwider (2009esifies another aim of multicultural
education - promoting of academic success of mtygoupils. He suggests providing
'multiple perspectives' in the curriculum in order achieve that. (Fullinwider 2001:332)
Modood and May (2001) agree with Fullinwider (20049 they state that multicultural
education is set to change individual attitudescWwhiould lead to higher self-esteem of
minority pupils. (Modood, May 2001:308) VerkuytemdaThijs (2004) describe that life
satisfaction is strongly related to the level df-ssteem. Positive self-esteem about oneself
and about ethnic minority group is important. Meuftural education can help pupils of
different ethnic backgrounds to feel well aboutntiselves and their ethnic group. Verkuyten
and Thijs (2004) suppose that effectiveness ofpitggram is promoted not only by good
curriculum and materials but also by the way hoteacher copes with ethnic diversity and
negative interactions. They describe that if alteads able to react to ethnic discrimination in
a class, pupils from all ethnic groups have morsitp@ ethnic-esteem. (Verkuyten, Thijs
2004:253-255)

As far as Fullinwider (2001) is concerned, multiouhl education should transform young
people into cosmopolitan people. He describesdbsitnopolitan people are not satisfied with
the first impression but they seek for another @ietinformation to confirm or to rebut the
presumption. In short, cosmopolitan people are epegmed but not uncritical. Fullinwider

(2001) explains that educating students to be cpsfitan is based on teaching them to

search for new information. (Fullinwider 2001:341)

4.2.1 The Importance of Mother Tongue

Most countries support the education of the offi@aguage of the host country but only one
country in Europe also supports learning the moldneguage of the migrant pupils. @ha
2006:144) In Sweden, schools have to provide edwcaft pupils' mother tongue. Apart from
learning a new language pupils study their motbegtie a few hours per week.

Ada (1991) explains that language is used to conratenthoughts, feelings and experiences,
which is an attribute of human beings. In the ratenvironment, children learn to use the
language effectively. The acquisition process cegpontaneously and with few difficulties.
Those who have acquired language may know littieutlgrammar but they know how to
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communicate. In contrast, a language learner sudies and norms of the language but it
does not imply that the learner can communicatdyeasd effectively in the language. (Ada
1991:89-90)

Therefore, if a child of minority language backgnduvants to truly master a target language,
home language has to be fully developed. Apart faognitive growth, there are socio-
cultural reasons, e.g. usage of their home langtagelate fully to their culture and also

psychological reasons, as their home languagerioptheir identity. (Ada 1991:99)

Kouli and Papaioannou (2009) assume that if childme@ proud on their identity origins, they
exhibit a certain level of desire to interact witbople of other ethnic groups, whereas when
they are disdainful about their ethnic identityeyhwill soon get on the fringe of ethnic
identity. (Kouli, Papaioannou 2009:46)

Cummins (1996) claims that knowing two languagehatproficiency level is enriching both
the person and society. He explains the knowleddanguages on the example of bicycle.
One wheel, i.e. one language, can help you gelattep. You can also have one big and one
small wheel, but if you have two balanced wheets,yiou know two languages well, you can
go further. (Cummins 1996:104-107) In contrast,nevemulticultural Sweden there are two
points of view on having another mother tongue tBamedish. It might be positive amplifier
of identity of cultural minority. However, it alsmight be a negative marker of difference.
Swedish minority youth tend to think the lattera(lgren 2005:333)

Peutelschmiedova (2004) is also concerned thadreml who are raised in the bilingual
environment build up a system in which they 'switblannels' for each language. As a result,
learners are likely to have fewer problems withdging another foreign language as they do
not have to translate from mother tongue but juswitth' the correct channel.
(Peutelschmiedova 2004:358)

Pricha (2001) is convinced that pupils from ethnic onity should have a chance to study in
their mother tongue in extra curriculum classeshe Czech Republic there is a request that
Roma pupils have books in Romany language availablewve a Romany teacher or at least
an assistant. (Rcha 2001:43)
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4.2.2 Elements of Multicultural Education

According to Svingalova (2007) basic elements ofticultural education are pedagogical

constructivism, critical thinking, interaction andoperation. (Svingalova 2007:33)

a) Pedagogical constructivism. Pedagogical constisin is a pedagogical technique
which stresses not only the final knowledge bub alse ability to reach the actual
knowledge actively and search for information. (alova 2007:34)

b) Critical thinking. Svingalova (2007) is convimtéhat critical thinking is the greatest
competence of multicultural education. Pupils stlobé able to review the situation
critically from more points of view, see the diféeice between the causes and the effects
of social process, distinguish facts from intergtiens and resist the manipulation.
Moreover, they should also be able to distinguishjugdice and negative stereotypes.
(Svingalova 2007:36) All things considered, crititainking in multicultural education
corresponds with Fullinwider's (2001) point of vieim which multicultural education
should transform pupils into cosmopolitan people.

c) Interaction. In order to make all participantstie in the educational process,
traditional role of a teacher and students shoelctlianged. Interactive education is a
process based on the partnership and cooperatiggonship between pupils and a
teacher. Teacher directs discussions, backs upaiiect solution and leads students to
group and individual work, gives positive reflect®o and uses descriptive language

instead of appraising. (Svingalova 2007:37-38)

d) Cooperation. The old school conceptions encaunadividual work and competition,
which leads to ratings and 'typecasting' pupilpesnanently successful or permanently
unsuccessful. These processes are reflected igottiety. They support egoism and no
toleration. Cooperation, however, is based on gmeagk which is tolerant to differences
of an individual or group and creates a sense sgamsibility for the result of the whole
group. (Svingalova 2007:39-40)

4.2.3 Multicultural Education - from ldeas to Realisation

A conception of multicultural education suggest timulticultural education does not have to

be a special subject but a part of the curriculues@nt during the whole educational process.

39



(TancoS 2004:316) Skerrett (2008) believes thatotysand experience of ethnic groups
should be included in the curriculum as well. ($&&r2008:1814)

In order to reduce racism Morelli and Spencer (20@@ommend taking the following
actions. Firstly, they suggest involving commumsitiend families in an attempt to reduce
racism. Secondly, they are in positive attitude thalticultural education should be started at
the early age, even in kindergartens. (Morelli, riig@e 2000:172) Bigler (1999) agrees with
this point as she states that multicultural edocashould be present across all levels of
schooling. (Bigler 1999:701) Thirdly, they stresstt more education concerned about gays
and lesbians ought to be provided. (Morelli, Spe26®0: 172)

Nieto (2004) states that learning about culturessisally learning about 'cultural titbits and
ethnic celebrations'. (Nieto 2004:193) Howevertical multicultural education is based on
students’ interest to learn the differences withimivializing the meaning of culture. Nieto

stresses that this critical approach should be iegplo the whole curriculum. Such

perspective challenges teachers to re-think how tis@ch and to question their decisions all
the time. (Nieto 2004:193-194)

Moreover, Thompson (2003) is concerned that sinkplewledge about other cultures has
become acceptable and sufficient form of social potitical engagement. Thompson is
concerned that in order to do more than assimgdatmulticultural education, pupils should
learn how to think critically. (Thompson 2003:14hig is also referred in Ada's (1991)
teaching process which guides pupils from creat@aling to critical thinking. Ada (1991)
points out that many minority children live in tkavironment where daily reading does not
occur and therefore it is imperative that teachel school provide a meaning for reading. In
Creative Reading Method, pupils are exposed tocthraplex dialogue with four stages:
descriptive phase, personal interpretive phaseicalriphase and creative phase. In the
descriptive phase, children receive informationldarning what the text or illustration says.
Teacher asks questions to which answers can bel fouthe text. In this way teacher easily
finds out whether children understand the text.iupersonal interpretive phase, children
weight the story against their own experience,ifigsl and emotions. This stage is very
important because it brings more meaning to the texlso develops children's self-esteem
as pupils can show their experience and feelindsclware immediately valued by their
teacher and schoolmates. The following criticalgghaoves children to the critical analysis.

Teacher asks questions which help children draer@émices about given information, e.g. 'Is
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that what happened valid? Always? Does it bengétyone alike? Would people of different
culture (class, sex) act differently?' (Ada 199):88alysis has to be adjusted to children's
level of maturity and previous experience. Lastiseative phase awakens children's critical
awareness. After reading the text and comparimgtht their own experience, children make
decisions about the world around them. Dialogug@sehildren discover aspects of lives
which they can improve. (Adal1991:96-98)

Further, Thompson (2003) assumes that it is ndicgerit to think critically about race and
racism. For social justice, whiteness has to beemteed from social change programs. In
order to be done that, the 'whites' have to makeessacrifices and relinquish their morality
principles, e.g. what fairness is, what makes adgoerson, what it means to be generous,
tolerant or good listener, etc. To explore new fkses and responsiveness, ‘whites' have to

change their perceptions, investments and involwsnéThompson 2003:20)

Apart from critical thinking method multiculturaldacation uses a role play, workshop,
discussion and simulations. Moreover, multicult@alcation is not necessarily limited to the
school environment. In bigger towns there are maniticultural activities for children and
also adults organized. (Hladik 2006:76)

Mansouri and Kamp (2007) have come up with the idioiensional approach model. This
model is influenced by various factors. Firstlyisiimportant to train teachers and give them
enough resource materials. During professional hiegcinstructions, teachers' attitudes
should be addressed and consciousness about cptalseems concentrated on. Secondly,
different cultural attitudes and values should beorporated into the present curriculum.
Different learning styles and approaches are teeloegnized. Thirdly, school environment
should be changed to reflect and assure cultuvaksity. Flexibility for religious holidays or

menus at school canteens is mentioned. Fourthljpmamity is to be encouraged to
contribute. Fifthly, parents will be involved, to€ommunication from school will be

provided in a language which parents know well.tlyagupils are encouraged to develop
and express their point of view, ideas and feelaigsut culture. (Mansouri, Kamp 2007:97)

All things considered, teacher has to provide nuly dormal education but also a good
behavioural model and a healthy school environniéfitsch 1996:93)
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4.2.4 Roma Minority Problem in Multicultural Education

Multicultural education teachers face a very difficcask when it comes to problems with
Roma pupils and their parents. Mostly, childrexpegience or attitude to Roma minority is
negative. Archa (2006) asks how it is possible for the teatbezxplain the importance of
toleration Romany citizens, how to respect theitucal differences and how to make the
effort to good co-living as suggested in the CzBehional Curriculum. It is suggested that
reasons causing problematic co-living should belaaed in the very beginning. kha
(2006) shows an example of Viethamese or Chinesenity, who have managed to adapt to
major society without losing their cultural partiatty in quite a short period of time. In
contrast, Romanies who have been living in Eurapenfany centuries have so different
traditions, values and experience from majorityt thiaeir co-living has always been
problematic. The integration problem of Roma comityuappears in all countries they live
in. Romanies strictly keep their way of life whesezther ethnic groups try to adapt.i&ha
2006:76) On the other hand, Bouzek (2008) admds sbme Romanies have integrated in
major society. They are fully-qualified and empldy@ various profession fields. (Bouzek
2008:34)

In order to reach a peaceful co-living with majpiitis essential that Roma children feel safe
in the society. A factor that works against thisipresentation of Roma community in mass
media which has quite negative influence. This &htwe compensated with the presentation

of Roma pupils in the class. (Tancos 2004:320)

4.2.5 Minority Children are Less Prepared for Education

According to Portik (2004) starting school is fdrildren very demanding. Pupils have to
adapt to the school environment and to a diffeliédtyle with order and less time for play.
For Roma children and children from other immigrantd minority families, this adaptation
Is even more perplexing. In Portik's (2004) poihview successful start is conditioned by the

following factors - somatic and cognitive factdemyguage skills and family environment.

a) Somatic factors are important indicators tols®®& child develops. However, a growth
of the human body is influenced by ethnicity. There it is essential to consider ethnicity

factors while checking fitness and physical mayusit would-be pupils.

b) Cognitive factors have to be considered, toald@hcapability to cope successfully with
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the school tasks is naturally formed in the faneihywironment. If the family environment is
less thought stimulating, analytic and synthetimkimg is not usually developed. As a
result, pupil is not prepared for the school densaridis suggested that children attend

kindergarten where analytic and synthetic thinkang also language are improved.

c) Language skills play an important part in ediecatLanguage provoking environment
results in wide active vocabulary. Naturally, aldhirom a non-Czech family where

different mother tongue than Czech is spoken vaillenlimited vocabulary.

d) The most important factor is the family envireamh Family stimulates the child and in
the consequence intellect, mental, emotional amibkaspects are developed. Children
from dissatisfying family environment have problewigh starting school which can later
affect negative attitude to education. Parentsllysaannot help because their knowledge
of Czech language is often poor. (Portik 2004:218)2

Apart from these factors children from minority fdigs might be disadvantaged in social and
cultural issues. Hirsch (1996) is concerned thaficaton and classroom behaviour in
multicultural environment should be based upon fmgio-cultural issues. The socio-cultural
concepts are different in various countries anddofm from immigrant families and their
parents should get familiar with the issues in toeintry. First issue is the relationship
between teacher and pupil. The relationship isdasehierarchy - teacher is an expert who
guides children. Together with parents, teacherthasresponsibility for helping the child
become a competent socio-cultural member. Teadredemand respect and obedience and
must be able to uphold discipline in the classrod¢towever, in different countries the
relationship between a teacher and pupils diffierthe level of formality and in demands for
discipline. Second issue is an understanding hald tdarns best. There are many opinions
about this but mostly it is agreed that pupils stidee challenged but not overwhelmed.
Third, the use of physical space also varies ifediht countries, e.g. rules about desk-
formation or when and how a child may leave clamsr@tc. The last issue is ideas of order
when and how long you can speak in the class,Adt¢hese communications patterns are
situational. To refugee children and parents thbabeur in the classroom may seem
unacceptable and may find it difficult to interp@td recognise the situationally founded
factors. Hirsch (1996) is convinced that if childr@are involved in various types of
communication patterns, they have an opportunitintimence, organise and interpret these

patterns and as a result children get to know 'mab socio-cultural constructs such as social
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hierarchy, gender roles, democracy, responsibitityral order, rights and obligation'. (Hirsch
1996:101-116)

4.2.6 Multicultural Education - Does It Work?

According to Morelli and Spencer (2000), multicuétu educational approach based on
changing the positive attitude, decrease in ethmasen and increase in sympathy for
discrimination victims is not achieving the resuitsped for in reducing prejudice. (Morelli,

Spencer 2000:166)

Bigler (1999) describes that only little researels lexamined how multicultural education is
actually effective and how much it intervenes irdgial attitude among children. However,

empirical data of Bigler (1999) shows that integfgze in changing racial attitude of children
has been mostly ineffective. (Bigler 1999:690)adha (2006) is concerned that it is

practically impossible to change already formeduates. Moreover, some facts discussed in
multicultural education can be even in discrepawith children's experience. Teacher can
extend pupil's knowledge of some ethnic groupsibdbes not mean that their emotional

relationship to them is affected. (ltha 2006:79) Moreover, Hladik (2006) claims that
multicultural education mainly concerns pupils wéi@ suspicious to new information but

willing to change their attitude when more inforioatis received. Pupils who take the

disapproving attitude are less influenced by multical education than the group open to
new information. (Hladik 2006:71)

Hrdlickova and NeleSovska (2004) are concerned that btiseamost important factor for
successful multicultural education is a proper atioa of would-be teachers. The aim is to
prepare them for both teaching and problem solimgfaeir article they stress the importance
of Roma assistants who are very experienced wittking with children of different ethnic
background and therefore can teach would-be teachi@oroughly about this issue.
(Hrdlickova, NeleSovska 2004:303) Bigler (1999) insist tin order to make the program
effective, it has to address issues such as sypeotn an explicit way. Moreover, he is
concerned that multicultural programs should ainstedtegies developing cognitive skills.
(Bigler 1999:701) As far as Hallgren (2005) is cemed, racism has to be addressed both
inside and outside the school. (Héllgren 2005:388)cannot expect the results on a massive
scale if all the work is left on schools themsely&Beto 2005:196)
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I PRACTICAL PART
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5 INTRODUCTION

The aim of this research is to determine the affeness of multicultural education by
estimating a level of tolerance between pupils rahpry schools. Analysis is done with the
help of questionnaire. Conclusions and reflectiongnulticultural education and on various
factors influencing primary school pupils' tolerartowards minorities are drawn. It suggests
that multicultural education is not effective enbuwand should be encouraged by other means,
such as critical thinking according to Ada (1992;%d teaching pupils into cosmopolitan
people which is also supported by Fullinwider (2@d1). Furthermore, Hladik (2006) is of
the opinion that multicultural education concernsstty pupils who are in positive or neutral
attitude. Those who have formed negative attitugfere the issue is discussed thoroughly are

most likely to keep their point of view. (Hladik @®71)

5.1 Hypothesis and Research Questions

Czech pupils are taught about tolerance and egudlkitween other nations but not

effectively.

Pupils' attitude towards minority population midye influenced by their direct experience

with foreigners.

Do Czech pupils form friendship based on characpealities or based on the same

nationality?
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6 RESEARCH

6.1 Methods and Procedures

For my research, | prepared a questionnaire desifme primary students. | chose three
primary schools located in Zlin region - ZS Racko¥8& Zlin Kvitkova and ZS Zlin Kriby -
as they have different size, location and oveltsdiracter.

ZS Rackova is a small two-room school with fourdgs There are 24 pupils in total. The
school is located in a village of Rackova with 0830 inhabitants. On the contrary, two other
schools are located in Zlin, a city of about 80.0@@abitants, some of whom are migrants
from various countries. However, ZS Zlin Kriby iteaded by only few children of non-
Czech parents. The last school of my choice is &% Kitkova. It is a special school with
extensive language teaching. Pupils attending dbii®ol have passed an entrance exam to
make sure they would cope with demanding languaggys As a result of extra language
classes, there are more pupils of non-Czech pavémisattach importance to the knowledge

of languages.

Apart from these schools, | intended to have gaestires filled in by pupils attending
primary schools with a higher proportion of Romaitsi | chose one school in Prerov and
another one in Zlin, but | was turned down by b&thools as they did not want any research

about minority problems conducted in their schools.

In total, the questionnaire was filled in by 144pendents from three above mentioned
schools. The questionnaire was set up to find dtitudes of pupils towards national

minorities and pupils' level of tolerance and widjness to accept variety of cultures. The
guestionnaire had 24 questions in total. Most dgoestwere closed and some were open. In
the closed questions, pupils could mostly seleagtee’, 'l do not agree' and 'l do not know',
or 'Yes', 'No', 'l do not know' and 'Depends whatianality'. In open questions, they had to
state their nationalities, nationalities of thesfatives and friends, nationalities they would or
would not consider for forming friendship. In anetlguestion, respondents had to write their
opinions about difficulties that non-Czech pupitsne across in Czech schools. Lastly, they

noted whether they would like to live in a countther than the Czech Republic and which
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country they would choose.

Results of the questionnaire were processed bytiRel&requency Method. Values of
Relative Frequency are the scores divided by thel tumber of observations. Results are
presented in percentage. (Raigdii 1967:341)

Results were calculated using Relative Frequencyuta:
n.

RF =—*100 [%]
n

where RF is relative frequency
n; is the number of times when the investigated eweatirred

n is the total number of events

6.2 Experiment and Conditions

The same conditions for pupils filling the questiaite were guaranteed. Before the actual
filling in, some terms, such as 'nationality’, 'Rormstead of '‘Gypsy', 'racism' and 'culture’,
were reminded or explained. Level of knowledge ecifbecause of the age range. There are
many questions in the questionnaire but all pufilled in the questionnaires without
problems. The only question respondents had diffesi with was 'Your friends would
describe you as Prejudiced/Little prejudiced/Nogjpdiced’, but after a short explanation

majority of pupils took their attitude.

After filling in the questionnaire, an emphasistba importance of equality and rich diversity
of culture was placed with the help of pictures ahadtos of traditional national costumes,
typical buildings etc. Moreover, the fact that imgld not judge people from their looks and

colour of skin but from their behaviour was stresse
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6.3 Analysis of Questionnaires and Their Interpretation

Results and answers are shown in the Graphs 1-@J alles 2-21. Tables can be found in

Appendix 1.

Questionnaire was filled in by 144 pupils from #relementary schools - ZS Rackova, ZS
Zlin Kvitkova and ZS Zlin Kriby. Respondents at thge of 8-11 attend the third, fourth and
fifth grade. Their frequency distribution is showrthe Graphs 1 and 2.

Graph 1: Respondents in different Graph 2: Respondents in different schools and

grades grades

O 3rd grade m 4th grade O 5th grade
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ZS Rackova ZS Zlin Kvitkova

In ZS Rackova and ZS Zlin Kriby, all respondentseh&zech nationality. In contrast, ZS
Zlin Kvitkova is attended not only by Czech pupbsit also by pupils from various countries.
Respondents are of Czech, American, Slovak, GermRassian and also Vietnamese and

Algerian nationality. Their ratio is presented inra@h 3 and Table 2.

Graph 3: Nationalities of pupils in ZS Zlin Kvitkav
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In the next questionDb you have relatives of nationality other than €v¢&8 respondents stated
nationalities of their relatives. In ZS Zlin Kvitka, pupils come from multi-national families
or from immigrant families in a slightly bigger grortion than pupils from the other two
schools. However, majority of pupils come from Qzéamilies as can be seen in Graph 4
and Table 3.

Graph 4: Relatives of non-Czech nationality inetiént grades
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In ZS Zlin Kriby, non-Czech relatives (30%) of residents are Slovak only. Interestingly, in
ZS Rackova non-Czech relatives (33%) are not oldyak, but also American and German.
Finally, in ZS Zlin Kvitkova, non-Czech relative86%) come from various countries. In
concordance with two other schools, the biggesp@moon of non-Czech relatives come from
Slovakia, the USA and Germany, then immediatelyofoéd by Italian, Vietnamese and
Algerian nationality. Other nationalities, such lagian, Mongolian, Romanian, Ukrainian,
Russian, Bulgarian, Australian, French, ChineseRuwlih are of smaller percentage.
Answers to the question 'Do you have friends ofomatity other then Czech?' were more
interesting. In ZS Rackova, none of the pupils fritva 3rd grade have non-Czech friends.
However, some of the 4th grade pupils have frigmam Ukraine (25%). In this school, most
pupils (83%) have not formed friendship with a rM@zech child. This answer might be
affected by the fact that pupils come from a smaglthge with mostly Czech families. In ZS
Zlin Kriby, 40% of the respondents have formed rfdship with children from Vietnam,
Slovakia, the USA or Germany; listed in the ordetheir frequency. In ZS Zlin Kvitkova,
the percentage of pupils with non-Czech friends tisshighest of all three schools, varied
from 41% to 62% in different grades (See Graph 8 @able 4). In similarity to ZS Zlin
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Kriby, friends come from Vietham, Slovakia, the UShd Germany. Moreover, further
friends of pupils from ZS Zlin Kvitkova were Algan and Italian also in high frequency. In
smaller proportion, pupils have formed friendshithwchildren of Mongolian, British,

Chinese, Ukrainian, Polish, Austrian, Russian, &@® French nationalities.

Graph 5: Friends of non-Czech nationality
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The following question surveyed the willingnesgpapils to form friendship with children of
various nationalities. The great difference couddseen between the 3rd grade pupils from
different schools in Graph 6. Generally, the mondtiamational school is, the more multi-
national friendships there are. We can also ndhieegreat difference between the 3rd grade
and the 4th grade pupils from ZS Rackova. Pupilthefthird grade are not willing to form
friendship with anyone but Czech child. Their answaght be influenced by the fact that
they do not come across to these nationalities.

In all classes from all three schools, most pufdig%) want to form friendship with Czech
children. American (72%), German (61%) and Vietnsen€38%) nationalities are other
favourite ones to form friendships. Willingnesdaam friendship with Roma children is very
low in all schools (18%) (See Table 5). Most pupiso are positive about friendship with
children of Roma nationality agree with all mulational friendships. Friendships with
Algerian and Jewish pupils are considered only bygilp from ZS Zlin Kvitkova. In contrast
to ZS Zlin Kvitkova multi-national atmosphere, plgpifrom other schools do not have

opportunities to meet pupils of such nationality.
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Strikingly, the rate of respondents who would likebe friends with only Czech children was
higher (12%) than the rate of respondents who walieng to make friendship with any
nationality (10%). Only those few were concernedutlcharacter qualities more than about

colour of skin or hair.

Graph 6: Willingness to form friendships with cliéd of various nationalities
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The following question 'Would your group of friendad you be friends with someone of
different nationality?' had two parts, one closed @he other open. The open part of the
guestion was filled in only by pupils who selectaggtion 'Depends what nationality’. The
pupils expressed their opinions about which natibea they would or would not be friends
with. (See Graph 7) Similarly to previous questipuapils from ZS Zlin Kvitkova are positive
about their group of friends to form multi-natiorfekendships. The third grade pupils from
ZS Rackova (25%) and ZS Zlin Kriby (15%) and 2%ha# fourth grade pupils from ZS Zlin
Kvitkova have objections to multi-national friengshMajority of the third grade pupils from
ZS Rackova (75%) were indecisive about answerkisoquestion. The older the respondents

in ZS Zlin Kvitkova were, the less sure they welbew their answers.

In the open part of the question, pupils statedttiey would form friendship with children of
American (10%), German (8%), Polish (6%), Vietnaen€$%), British (3%), and Slovak
(3%) nationalities. On the smaller scale, RussRuortuguese, Austrian, Mongolian, Roma,

French, Algerian, Greek, Chinese, Mexican and Jegmmationalities were mentioned. On
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the other hand, they stated that they would nottwaform friendship with children of Roma

(9%), Algerian (7%) and Vietnamese (5%) national#yd Jewish identity (5%). Less

frequent answers were Chinese, Polish, British,gddan, Indian and Russian nationalities.
(Table 6)

Graph 7: Willingness of group of friends to form ltnraational friendship
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The question 'Would your parents agree if you wanie invite a friend of different
nationality to your place?' was to find out thelushce of parents' attitudes on children's.
Graph 8 clearly shows the ratio between the answedsfferent schools. Parents of pupils
attending ZS Zlin Kvitkova were more open towarde multi-national friendships of their
children (from 51 to 59% in different grades). e ther hand, 20% of pupils in ZS Zlin
Kriby assume that their parents would not agreédn wiich a relationship. The third grade
pupils from ZS Rackova were not certain about thparents' attitudes. The fourth grade
pupils from the same school (25%) and the thirdlgrpupils from ZS Zlin Kvitkova (33%)
were of the opinion that their parents would miedt&in nationalities. To sum it up, 47% of
respondents think that their parents would approesdship with a non-Czech pupil and
17% stated that parents would mind certain natitesl(Table 7).
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Graph 8: Parents' attitudes towards multi-natidmehdship of their children
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The question 'Would you like to go to school withe€Ch pupils only/Roma pupils only/pupils
of different nationalities’ shows interesting piexfenformation. From Graph 9 we can read
that pupils mostly answered that they prefer goiogschool with only Czech pupils.
However, there are still great differences betwssools. 30% of pupils in ZS Zlin Kriby are
willing to go to school with minority children. Pigof ZS Rackova are less willing to attend
such a school. Again, none of the third grade pup@nt foreign pupils in their school but
their fourth grade classmates are more open todghestion (50%). Pupils from ZS Zlin
Kvitkova are most willing to attend such a schddhjority of the fourth grade pupils (80%)

even answered that they prefer school with boticE2@&d non-Czech pupils.

However, the answers to the second part of thetigneabout Roma children were less
positive. Great majority of pupils would not like ¢jo to school with Roma pupils. Only one
pupil attending the 3rd grade in ZS Zlin Kvitkovawd not mind such a school.

In the third part of the question, pupils expressesr opinion whether they would like to go
to school with pupils of different nationalities0% of pupils from ZS Zlin Kriby would like

to go to a multi-national school. In ZS Rackovéatlard grade pupils are negative about such
a school. However, the fourth grade pupils from gheme school are more open and 50% of
them would like to attend a multi-national scholol.ZS Zlin Kvitkova, positive answers
outweigh the negative ones. As many as 57% offtiné &and fourth grade pupils and 76% of
the fifth grade respondents would like to go to @timational school. Actually, they already

attend a small multi-national school.
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Graph 9: Willingness of pupils to attend a schowhwther nationalities
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It is interesting to compare answers to the questid/ould you mind if a child of different
nationality was your classmate?' and 'Would youdniira child of different nationality sat at
the same desk with you?' shown in Graphs 10 anthlhe first question, pupils were mostly
willing to accept foreign classmates whereas theyewnore careful about their answers to

the other question.

Graph 10: Approval of multi-national Graph 11: Approval of multi-national classmates
classmates sitting at the same desk
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From Table 8, we can see that majority of the redpats would not mind non-Czech
classmates (67%). However, only 25% of the thirddgr pupils in ZS Rackova are of the

same opinion. The rest of the pupils of the grat&4) would mind some nationalities. The
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ratio of the opinions is very similar in the thigdade in ZS Zlin Kriby and the fourth grade in
ZS Rackova. From 10 to 13% would mind a non-Czéassmate, from 55 to 63% would not
mind a foreign pupil and from 25 to 35% would miodly certain nationalities. In contrast,
majority of respondents from ZS Zlin Kvitkova (frob7 to 80% in different grades) are open
to their multi-national classmates. None of thertflowland fifth grade pupils would be against
such classmates. Still, there are some pupils (20rto 38%, varied in different grades) who

would mind certain nationalities.

The ratio of answers to the other question, "Waguld mind if a child of different nationality
sat at the same desk?', is a bit different, thoddie third grade pupils from ZS Rackova
would either mind a non-Czech child sitting at s#aene desk (50%) or would mind a child of
certain nationalities sitting at the same desk (bOPhis time the third grade respondents
from ZS Zlin Kvitkova and the fourth grade respomigefrom ZS Rackova had similar
answers. About a fourth of them (25%, 24%, respelyt) would mind a non-Czech child at
the same desk, over a third (38%, 43%, respec)ivebuld not and lastly, 38% and 33%,
respectively, would not mind certain nationalitiéearly half of the respondents in ZS Zlin
Kriby would mind sitting with a minority child abhe same desk (45%), 30% would choose
only certain nationalities and only 25% would nondhat all. Again, the fourth and fifth
grade respondents from ZS Zlin Kvitkova are morerofo such a situation; from 56 to 72%
would not mind sitting at the same desk with a @aech child, from 20 to 40% would not

mind certain nationalities and from 4 to 9% would lke to sit with a non-Czech classmate.

The following question 'Do you think that Czech @chis more difficult for foreign pupils
than for Czech?' had two parts, one closed andope@a. In the closed part, pupils chose
between 'Yes' or ‘No' answers. The open part vlad in only by pupils who answered 'Yes'
in the first part of the question. Pupils listedfidulties that foreign pupils come across in
Czech schools. (Graph 12, Table 9)

Majority of the pupils (81%) are of the opinion ti@zech school is more difficult for foreign
pupils. They are able to see the situation fromamiiy pupils' point of view. However, all of

the third grade pupils in ZS Rackova think thatfgn pupils do not have any difficulties.
The third grade pupils from both ZS Zlin Kriby ad8 Zlin Kvitkova have a similar opinion.

The respondents (75 and 76%, respectively) thiak tthere are some difficulties. In ZS Zlin
Kvitkova, older pupils even more appreciate forepgipils’ situation (83% of the fourth grade
pupils and 87% of the fifth graders). When pupitated difficulties, the most frequent
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answers were Czech language (73%), less frequeswteas were difficulties with finding

friends or problems concerning racism.

Next question should find out whether various rnaliies are mentioned and discussed at
schools (‘Do you talk about people of differentiowadlities at school?’', Graph 13, Table 10).
Majority of all respondents answered this questmositively (78%), the rest of the
respondents are not aware of the fact that foresgaed their issues are covered at school.
However, there was a significant difference in aersabetween the third grade respondents in
ZS Rackova and the rest of the respondents be&@dsef the third grade respondents in ZS
Rackova stated that migrants are not discussedefine, it can be deducted that in most
cases teachers feel the importance of bringingahie up at school.

Graph 12: Foreign pupils have difficulties Graph 13: People of different nationalities

in Czech schools are discussed at school
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The third grade respondents from ZS Rackova weteable to decide about the answers to
the following questions 'People who have movedh&o@zech Republic should accept values
and traditions of the Czech culture' and 'People wéve moved to the Czech Republic can
live according to their values and traditions'tasan be seen from the Graphs 14 and 15. 85%
of respondents from ZS Zlin Kriby and 88% of theurth grade respondents from ZS
Rackova agreed that migrants to the Czech Repshbald accept values and traditions of
the Czech culture. Only 9 and 13%, respectivebtestthat values do not have to be accepted
by foreigners. Again, answers of ZS Zlin Kvitkovaspondents differed from respondents

from other schools as from 17 to 22% of the pusgitged that migrants do not have to adjust
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to Czech majority culture. Still, from 39 to 52%tbe respondents think that migrants should
integrate into majority. In total, 51% of all resplents stated that migrants coming to the
Czech Republic should accept Czech values anditnasli(Table 11).

On the other hand, respondents are more positivetamswers concerning foreigners living
according to their values and traditions (Graph Thg third grade pupils from ZS Zlin Kriby

(50%) and the third grade respondents from ZS Kiiitkova (48%) answered that migrants
should be able to keep their traditions. Furtherswers of the fourth and fifth grade
respondents from ZS Zlin Kvitkova are nearly thmmea59 and 58%, respectively. However,
the proportion of positive and negative answergheffourth grade pupils from ZS Rackova
are equal (both 38%). The table 12 shows that asyraa 53% of respondents think that

migrants moving to the Czech Republic can keepeslnd traditions of their home country.

Graph 14: Migrants to the Czech Republic ~ Graph 15: Migrants to the Czech Republic
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The Graph 16 shows the answers to the questionigrants coming to the Czech Republic

should learn Czech language.' Majority of respotsl¢imom 63 to 90% in different grades

and schools) think that knowledge of the Czechuagg is essential for foreigners who have
moved to the Czech Republic.
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Graph 16: Migrants moving to the Czech Republiautthéearn Czech language
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Answers to the questions 'Foreigners coming tdbhech Republic can enrich Czech culture
and way of life' and 'It is good to get to knowdigners and their lives in the Czech Republic’
varied in different grades and schools but thedrehpositive answers was similar in both
questions. Interestingly, 50% of the third gradgposdents from ZS Rackova agree with the
statement and the other half was indecisive.

Answers 'l agree' to the former question were ef highest percentage (95%) in the third
grade from ZS Zlin Kriby, followed by the third gta from ZS Zlin Kvitkova (71%) and by
the third grade from ZS Rackova (50%). Fourth aftd §rade respondents rather disagree or
are indecisive about migrants enriching Czech calt(See Graph 17)

Similarly, the third grade respondents from ZS AHinby (80%) and the third grade pupils
from ZS Zlin Kvitkova (76%) agreed with the staterhdt is good to get to know foreigners
and their lives in the Czech Republic' (Graph 118}his question, the rate of positive answers
of the fourth (70%) and fifth grade (51%) resportddrom ZS Zlin Kvitkova increased. On
the other hand, percentage of negative answers)(tl8&seased in the fourth grade from ZS
Rackova, but a percentage of 'l do not know' answes higher (63%). To sum it up, 51% of
respondents answered that migrants coming to tleelfCRepublic can enrich our life and
64% think that it is good to learn about lives ofeigners who have moved to the Czech
Republic (Tables 13 and 14).
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Graph 17: Foreigners enrich Czech culture  Graph 18: Willingness to get to know lives

and way of life of migrants coming to the Czech Republic
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It is interesting to compare answers to the questid/ho should live in the Czech Republic?’
and 'Czech people cannot understand people of n#temalities’. Apart from the third grade
pupils from ZS Zlin Kriby (45%), majority of the spondents answered that people of any
nationality can live in the Czech Republic (from #389% in different grades and schools,
76% in total) as you can see in the Graph 19 ardeTEb.

Graph 19: Only Czech nationals should Graph 20: Czech nationals cannot
live in the Czech Republic. understand people of other nationalities
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However, in contrast to previous question, GraphsBOws that majority of the fourth and
fifth grade respondents from ZS Zlin Kvitkova an8 Rackova (from 60 to 63%) think that
Czech nationals cannot understand people of noctCaggin. The third grade respondents
from ZS Zlin Kvitkova (38%) and ZS Zlin Kriby (45%re of the same opinion. 50% of the
third grade pupils from ZS Rackova preferred théoop'l do not know'. Totally, 54% of
respondents think that Czech people can communiealtenith people of other nationalities
(Table 16).

From the Graph 17 and 19 we can read that answepspils from ZS Zlin Kriby are in
contradiction. This may be a result of learninghwiit understanding. Pupils learn facts
without thinking about them. This is quite alarmiras prejudice opinions are often

"borrowed" like this from older generations or franedia.

Graph 21: Respondents feel proud of Graph 22: Respondents would rather be a
successful sportsmen representing the member of country other than the Czech
Czech Republic Republic.
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The next question concerned national pride. Aparhfthe third grade respondents from ZS
Rackova (25%), majority of answers to the questidbn you feel proud when Czech
sportsmen do great in international competitioms®s positive (from 57 to 90% in different
grades and schools, 68% in total). As many as 76%teahird grade pupils from ZS Rackova

were indecisive about the answer (Graph 21).

The question 'l would rather move to a foreign ¢oyiti had two parts. Pupils chose between
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answers 'Yes' or 'No' in the closed part. The opizet of the question only concerned pupils
who answered positively and they were asked te stétat countries they would like to live

in. Every third grade pupil from ZS Rackova saidtthe or she would like to stay in the
Czech Republic. On the other hand, 50% of the fogriade respondents from the same
school would like to move to a foreign country.dancordance with the previous answer,
most pupils from ZS Zlin Kriby and ZS Zlin Kvitkovare content with the Czech Republic
and would like to stay. The ratio ranged from 68086 in different grades and schools (See
Graph 22). From answers of 40 respondents whodsthi they would like to live in a

country other than the Czech Republic it followattthe most attractive countries are the
USA (38%), Italy (20%), Germany and Slovakia (b©8%), Great Britain (13%) and France
(10%). Countries which were mentioned less frequesmte Greece, Austria, China, Spain,
and lastly Canada, Ireland, Poland, Russia andch#imet Interestingly, nearly a half of these

respondents (43%) have relatives of non-Czech mality (Table 18).

Graph 23: Your friends would describe you as priegdi little prejudiced or not prejudiced
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The question "Your friends would describe you agueliced/Little prejudiced/Not prejudiced’
surveyed how respondents would characterise theesseloncerning prejudice and racist
attitudes. The answers can be seen in the GrapM&8rity of the fourth grade respondents
from ZS Rackova (63%) and pupils from ZS Zlin Katka (from 64 to 76% in different

grades) would describe themselves as not prejudigachst people of other nationalities. In

the third grade from ZS Zlin Kriby and from ZS Rawk, the level of ‘Not prejudiced'
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answers was lower, 30% and 50%, respectively. Eur0% of the third grade respondents
from both ZS Zlin Kriby and ZS Rackova answered thay are little prejudiced. In ZS Zlin
Kvitkova, there are less little prejudiced respartdgfrom 19 to 36% in different grades) and
lastly 13% of the fourth grade respondents fromR&&kova also think that they are little
prejudiced. 25% of their classmates admitted they &are prejudiced against foreign citizens.
This rate is higher than in ZS Zlin Kvitkova, whet&% of the third grade respondents
estimated that they are prejudiced. However, orgynall proportion of pupils from ZS Zlin
Kvitkova think that they are prejudiced (5% of tihiérd grade respondents, 4% of the fourth
grade respondents and none of the fifth grade gupllo summarize, over a half of the
respondents (63%) believe that there are not piegddabout a third of them (31%) think
that they are little prejudiced and 6% admitted thay are prejudiced (Table 19).

Graph 24: Minority nationalities should be Graph 25: Tolerance between people of
supported to integrate into major society different nationalities should be supported
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The last two questions which are represented byGtlaghs 24 and 25 were to find out how
pupils feel about integration of minority to magwciety and about tolerance between people.
The third grade respondents from ZS Rackova didknotv what to think about those two

guestions.

Apart from these respondents, answers to the que8We should support people of other
nationalities to integrate into majority' reveakbat majority of the respondents (from 52 to
85% in different grades and schools) are suppouivéhe integration of foreigners to the
major society. When compared to the answers obther question, 'We should support more
tolerance between people of different nationalitie® can see that less pupils (from 38 to
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50% in different grades and schools) have the opirthat tolerance between different
nationalities should be supported. However, thegreage of 'I do not know' answers is
higher (from 33 to 42%) than in the previous quastilt is interesting that majority of the
third grade respondents from ZS Zlin Kriby (85%glféhat minorities should integrate into
majority but at the same time they attach the ingrare (50%) to greater tolerance between
various nations. To sum it up, 58 % of all respotglethink that minorities should be
supported to integrate into major society and 45kt that tolerance between people of

different nationalities should be supported (Tal2@ésand 21).

Graph 24: Minority nationalities should be Graph 25: Tolerance between people of
supported to integrate into major society different nationalities should be supported
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6.4 Research Results

In the questionnaire, 78% of respondents statdddiffarent nationalities and migrants in the
Czech Republic are discussed at school. Thereitooan be assumed that teachers feel the

importance of bringing up the topic of migrants aneir problems at school.

However, we can notice that certain nationalities\aewed as 'good' or 'representative’ and
some are seen as 'bad'. American, German, PoligtalSand Viethamese were mentioned
very often if respondents stated nationalitiesaieptial friends. However, respondents would
not like to be a friend with Roma, Algerian and Migmese nationalities and with children of
Jewish identity. The proportion of the positiveitatte to Viethnamese was the same as

64



proportion of the negative attitude. Similarly,tegwhich respondents would like to move to
were the USA, Germany, Slovakia and Poland. Alaly had a high positive percentage.

Results show that respondents have not formed gstaginions about some minority
problems and about integration of minority to mayorThe ratio between respondents who
stated that 'People who have moved to the CzechliReshould accept values and traditions
of the Czech culture' was surprisingly very clasegspondents who thought that 'People who
have moved to the Czech Republic can live accorttirtgeir values and traditions’, 51% and
53%, respectively. In concordance with the laststjoa, a half of the pupils (51%) answered
that foreigners may enrich culture of majority. P@sdents also agreed (64%) that we should
get to know foreigners and their lives not only dugse it enriches us but also because
knowing the issues just makes the communicatioireea&%% of respondents agreed that the

Czech Republic can be inhabited by people of atipmality, not only by Czech nationals.

Although over a half of respondents (53%) are & dpinion that migrants to the Czech
Republic can keep their values and traditions, exegreater proportion of pupils (58%)

answered that migrants should be supported toratiegnto major society. When the results
from the questionnaire are compared with Castle$ Miller's models (2003) which are

discussed in chapter 3.4, we can see that majfripupils agree with an assimilative model
which supports flexible integration during whichgrants lose their uniqueness. However,
the significant proportion of respondents advocaies a multicultural model which grants

equal rights to anyone and therefore supportsdigérsity.

It was determined that respondents think Czechlpezgn communicate with people of other
nationalities and understand them (54%). This shibasyoung pupils are ready to adjust to
the multicultural society of today which is onetbe goals of multicultural education. Not
only the respondents are open to new challengesméatly a half of them also see the

importance of supporting tolerance among variou®ns (45%).

Most of the respondents (63%) reflected themsebl®snot prejudiced. A third of the
respondents (31%) judged themselves as little giegd and only 6% thought they are

prejudiced.

Turning to Roma nationality, results from the qiestaire were notable. In the open
guestion, only 18% of the respondents showed thiiingness to form a friendship with
Roma children. Majority of those were willing torfio a friendship with children of any
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nationality because they form a friendship basedlmaracter qualities. However, the rest of
the respondents did not agree with a friendshifp Wibma children.

When respondents answered whether they would dikgotto school with children of other
nations or not, only one respondent stated thatdwéd not mind attending school with Roma
children only. As mentioned in the theoretical p&bapter 3.5), Roma minority problem is
quite complex. Majority of Czech adults are prepedi against Roma and therefore children
easily form the same attitudes. These negativieidéts are supported by mass media because
Roma community is not presented very well in prasgd television. Mostly, it is a problem
what is reported in the news and it is discusserthfthe majority point of view. (Sedlakova
2004:312)

Moreover, pupils in Zlin region do not come intontact with many Roma people and
therefore they miss personal experience with thesna result, they are influenced by media
and by their parents’ attitudes even more. Anottigrpretation of the result may suggest that
multicultural education is not effective in two eas Firstly, it is when pupils' opinions and
attitudes had been formed before the discussioscladol took place and secondly, when
majority of adult population has the same opinienpapils are. In concordance with the
results of the questionnaire, Morelli and Spen2000) state that multicultural education can
be successful in reducing racism only when the eshmdmmunity is involved. (Morelli,
Spencer 2000:172)

However, the results show that parents’ influencdleir children is quite positive. 47% of
respondents answered that parents would agreeawfiendship of their children with non-
Czech friends. 17% of respondents stated that fsavewvuld mind certain nationalities.

Over a half of the respondents revealed that tleey firoud about being Czech nationals.
Majority of the pupils (68%) feel national pride &rh Czech sportsmen represent the Czech
Republic well in international competitions. Everona respondents (72%) stated that they

would not like to live in a different country.

Majority of respondents stated that multiculturalueation is present at schools. Mostly,
differences between various nations were discusRedpondents were aware of the terms
such as nationality, culture, national customs,. étc concordance with multicultural
education pupils were open to different nations iogmo live in the Czech Republic.
Moreover, most of the pupils had the same opinioouathe form of integration they would
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expect from foreigners. Nevertheless, the questionationality is still felt as an important
factor and delicate problem. Nationality is consadkebefore forming friendship and some

nations and countries are viewed as more reprasenthan others.

The results confirmed the hypothesis '‘Czech pupistaught about tolerance and equality

between other nations but not effectively'.

And how does the multicultural education affect iupn their lives? Only 10% of all
respondents stated that they would consider forraifrgendship with any nationality as they
form a friendship based on character qualities.r@heere more respondents (12%) who
would not be friends with a non-Czech child. Othespondents chose some nations which
were worth considering a friendship. All things samlered, the hypothesis 'Do Czech pupils
form friendship based on character qualities oretbasn the same nationality?' is neither

confirmed nor refuted.

Research showed that the third grade respondemsZ6 Rackova do not have any relatives
or friends of non-Czech nationality. None of th@smils were willing to form a friendship
with non-Czech friends or felt comfortable with sdanates of different nationalities.
Therefore, they do not have direct experience wathigners. As a result, they were negative
or indecisive in their answers to questions conogra friendship with children of other
nationalities or to questions concerning attitutbegards issues with minority population. On
the other hand, pupils who had relatives, friendslassmates of non-Czech nationalities
were more open to forming friendships with childodrother nationalities. This follows from
answers stated by pupils attending elementary $ohib extended language teaching ZS
Zlin Kvitkova where pupils have direct experiencghworeign pupils. Therefore, a choice of
nationalities which would be considered in formmdriendship was wider than in ZS Zlin
Kriby and ZS Zlin Rackova.

However, it is possible that just like positive taet with pupils of non-Czech nationality
may influence favourable attitudes towards varioatsonalities also negative experience with
a foreign friend may influence pupils' opinion abthe friend’s nationality. The hypothesis
'Pupils' attitude towards minority population migig influenced by their direct experience

with foreigners' is thus confirmed.

67



6.5 Implications for Teaching

It was found out that multicultural education irhgols where questionnaire was filled in is
not effective enough in the terms of relationshiphwion-Czech citizens and therefore in

reducing racism.

As far as Thompson (2003) is concerned, learnirmgiabther cultures is not effective enough
in order to reduce racism. Therefore, it is suggpkshat pupils should learn how to think
critically. (Thompson 2003:14) From my personal exgnce, critical thinking is not
developed extensively in Czech schools. Thanksitca thinking, pupils are aware of their
conscious thought processes and are able to tadteotof them. Pupils understand the logic
of arguments and become attentive listeners anfideot debaters. Therefore, development
of critical thinking abilities can lead to reducimgcism and to improving attitudes towards
minority citizens. In my opinion, critical approasould be adopted in schools. Not only
multicultural education but also the whole currigul should be approached critically because

even knowledge about other cultures is mostly pried in the majority point of view.

Ada (1991) introduced a creative reading methodcligiuides pupils from creative reading
to critical thinking. With the help of a teachehildren read text and compare it with their
own experience. In the final stages of the progegsls think about the world around them
and try to see various aspects of live in diffengoints of view. They try to think how they
could improve the present situation. (Adal991:9%-88a's creative reading method is

described in the chapter 4.2.3.

Apart from finding the inspiration in Ada (1991)dher creative reading method, teachers
can also apply a teaching method called 'ReadinlgVériting for Critical Thinking' which
helps pupils think reflectively. While pupils reaithey take notes and look for arguments,
their evidence, interpretation and following corsotuns. 'Reading and Writing to Critical
Thinking' uses methods which promote not only eaitithinking but also problem solving and
cooperative learning skills. Moreover, studentiatéd learning, active inquiry and alternative

assessment are supported. (Reading and Writingribcal Thinking 2007 [online])

Further, Nieto (2004) writes that critical multitudal education should teach the differences
without trivializing the meaning of culture. Niebelieves that the whole curriculum should
be approached critically. (Nieto 2004:193-194)
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Majority of the respondents stated in the questmenthat foreign pupils are disadvantaged
in Czech schools. Mostly, they were concerned albzech language. However, there are far
more difficulties. Minority children do not know ehculture of majority and they miss this

knowledge in Czech schools as the majority cultsireery strong and present in all aspects of
today's life, including the education. It is suggésthat cultural free approach to education
should be taken and thus minority pupils would h#ve same opportunities as majority

children. (Hotiak 2004:208-209)

All things considered, | believe that at Czech sdsocritical multicultural education could
lead to better understanding of other culturespnatities and tolerance provided that pupils
do projects on various cultures which are approddnem different points of view. The
critical approach to cultures should help childeemderstand the differences between various
nations and their mentality without any sense opesiority. Teachers and the whole
community should try to create school where diffiees between pupils are accepted and

cultural differences are understood and seen franous points of view.

| have prepared activities which could be usednasxample of creative reading method. The
activities are designed for the fourth grade pupflprimary school. Activities are based on
the text which pupils read. For these activitieghbse an Indian fable '‘Cracked Earthen
Vessels' which is freely adapted from Silberbef2396) and Sidharta's (2006) versions.

Before the actual reading, Hausenblas (2005) stggbat pupils do some tasks which

concern the text before and after reading. (HauasrtP05:94)

Free-writing task before reading the text is addgtem Hausenblas (2005:93). Pupils try to
remember whether they had something which was wttimperfect but they did not mind
using it further. They write about their experieneBy they decided to keep the thing and
how they felt when they were using it. After thayigh writing, they discuss their experience
in pairs. (Hausenblas 2005:93)

After the activity, a teacher reads the fable oudl and pupils listen. A teacher stops reading
before he or she reaches the moral of the fableagks pupils to work on their own moral.
When pupils are ready, a teacher finishes the faitle the moral. In pairs, pupils compare

their own versions of moral to the original onea(ldenblas 2005:94)

After the reading, a teacher checks whether pupilderstood the fable and asks questions

about the fable. The questions are easy, answefgein can be found in the text and they
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generally follow Ada's (1991) Descriptive Phasemative reading method.

In the next task, pupils create their own comictheaut words which would be based on the
story. Groups of three have to decide how manypest they want to draw so that both the
plot and moral is expressed. Because the fabletisong, they try to use as few pictures as
they can. When they finish their drawings, theyngeatheir product with other groups and
evaluate comics made by other group. They try sess objectively whether reader can
understand the story and the moral from the confibey write their suggestions if necessary

and praise the work if earned. (Hausenblas 2005:94)

Further, pupils are guided with teacher's questiamsh follow Personal Interpretive, Critical
and Creative Phases according to Ada's (1991 )iceeaading method.

The activities, which are based on reading a fatdeld help pupils accept not only the
differences between people of the same nationhblityalso diversity between nationalities.
The activities are concerned on pupil's abilityat@lyse the situation from different points of
view which contributes to self-affirmation and fiegl of responsibility for own actions and

life. See Teacher's notes (Appendix 2).
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CONCLUSION

Problems concerning a relationship between vargthgsic groups were dealt with in this
diploma thesis. The theoretical part of the diplothesis reviews various problems which
may arise between people of different ethnic oridinmplies that one of the key factors in
good relationships is communication and perfectkadge of the communicative language.
Effective communication means that the gap betw#earent styles of communication can
be bridged and therefore problems connected wigfatinee attitudes to rich cultural diversity
such as stereotypes and racism can be avoidedheFuopic of the thesis is migration and
consequent integration of different ethnic groupsiigjority population. Moreover, education
of minority children and their language handicapalso dealt with. Besides, multicultural

education is seen from various points of views.

The practical part of the diploma thesis assedsedevel of effectiveness of multicultural
education. From the results of questionnaire whigs filled in by primary pupils from
different schools it follows that different natidii@s and migrants in the Czech Republic are
discussed at schools. Young pupils are ready tasatt) the multicultural society of today in
agreement with one of the goals of multiculturaleion. Many pupils have the opinion that
migrants enrich majority population. However, thartigular nationality is still considered
before forming a friendship. Moreover, some co@stand nationalities are viewed as more
representative than others. Only 18% of respondeats willing to form a friendship with

Roma children.

It follows that direct experience of contact witbrdigners influences attitudes towards
various nationalities. However, negative experiecee cause a negative attitude similarly as

a positive contact may be a reason of favouralitei@es.

The thesis stresses that critical thinking is aseesal part of multicultural education.
Development of critical thinking abilities can reguracism and improve attitudes towards
minority citizens. The critical approach to cultsirehould help children understand the
differences between various nations and their nigntaithout any sense of superiority. In

my opinion, critical approach should be adoptesgahnools.

Research showed that multicultural education inostsh where the questionnaire was
completed is not effective enough in the termsathtionship with non-Czech citizens and

therefore in reducing racism. Generally, if varicudtures are seen from different points of
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view, critical multicultural education can lead better understanding of other cultures,

nationalities and tolerance without any sense pégarity.

The results suggest that multicultural educatiomas effective in two cases. Firstly, it is
when pupils’ opinions and attitudes had been foriefdre the discussion at school took

place and secondly, when majority of adult popafatias the same opinion as pupils do.

On the basis of research, an example of activitieeeh develop critical thinking and also
improve interpersonal relationship was drafted. abtvities are based on reading a fable and
help pupils accept not only the differences betweeople of the same nationality but also
diversity between nationalities. The activities eoacerned on pupil's ability to see problems
from different points of view which contributes tself-affirmation and feeling of

responsibility for own actions and life.
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APPENDIX 1 - TABLES 2-21

Table 2: Nationality of respondents

Nationality of respondents (%)

ZS Zlin Kriby ZS Rackova ZS Zlin Kvitkova

Czech 100 100 90
American
Slovak
Vietnamese
German
Russian
Algerian

P FRPNEFEPDNDN

Table 3: Do you have relatives of nationality ottitean Czech?

Respondents (%)

ZS Zlin Kriby  ZS Rackova ZS Zlin Kvitkova

No 70 67 64
Yes 30 33 36

Which nationality?  Slovak 30 Slovak 8 Slovak
American 17 American
German 8 German

Indian
Italian
Algerian
Mongolian
Vietnamese
Romanian
Ukrainian
Russian
Bulgarian
Australian
French
Chinese
Polish

PRRPRPRRPRRPREPIMRL,O®AORONN




Table 4: Do you have friends of nationality otheart Czech?

Respondents (%)

ZS Zlin Kriby ZS Rackova

ZS Zlin Kvitkova

No 60 83 42
Yes 40 17 51
Which nationality?  Vietnamese 15 Ukrainian 8  Vietnamese 15
Slovak 10  Slovak 8 Slovak 13

American 10 American 14

German 5 German 21

Italian 7

British 3

Algerian 11

Mongolian 4

Ukrainian 2

Polish 2

Austrian 1

Russian 1

Chinese 2

Greek 1

French 1

Table 5: Would you be friends with...?

Respondents (%)

Czech 97
American 72
German 61
Polish 41
Vietnamese 38
Algerian 22
Roma 18
Jewish 16
Only with Czech 12
Anyone 10




Table 6: Would your group of friends and you berids with a child of different nationality?

Respondents (%)
Yes 38
No 3
| do not know 33
Depends what nationality 24

=
o

We would be friends with American
German
Russian

Polish
Slovak
British
Portuguese
Austrian
Vietnamese
Mongolian
Roma
Algerian
French
Greek
Chinese
Mexican
Japanese

PRPRRPRPRRPRPNRPDIMRRPRPOWON®

We would not be friends with Algerian
Vietnamese
Chinese
Roma
Polish
British
Jewish
Hungarian
Indian
Russian

P PR OOFPNOWOO N

Table 7: Would your parents agree if you had anftief different nationality?

Respondents (%)

Yes 47
No 3
| do not know 31

Depends what nationality 17




Table 8: Would your mind if a child of differentti@nality was your classmate?

Respondents (%)

Yes 3
No 67
Depends what nationality 31

Table 9: Do you think that Czech school is moré&dift for foreign pupils than for Czech?

Respondents (%)

Yes 19

No 81

What are the difficulties? Czech language 73
Friends 4

Science 3

Maths 3

Racism 3

Everything altogether 2

Economic situation 1

Foreign languages 1

Table 10: Do you talk about people of differentiowadlities at school?

Respondents (%)
Yes 78
No 22

Table 11: People who have moved to the Czech Repsiibuld accept values and traditions

of Czech culture

Respondents (%)

| agree 51
| do not agree 17
| do not know 33




Table 12: People who have moved to the Czech Riepedn live according to their values
and traditions

Respondents (%)

| agree 53
| do not agree 14
| do not know 33

Table 13: Foreigners coming to the Czech Repullicenrich Czech culture and way of life

Respondents (%)

| agree 51
| do not agree 18
| do not know 31

Table 14: It is good to get to know foreigners #melr lives in the Czech Republic

Respondents (%)

| agree 64
| do not agree 6
| do not know 31

Table 15: Who should live in the Czech Republic?

Respondents (%)
Only Czech people 24
Anyone 76




Table 16: Czech people cannot understand peothef nationalities

Respondents (%)

| agree 23
| do not agree 54
| do not know 23

Table 17: Do you feel proud when Czech sportsmegrdat in international competitions?

Respondents (%)

| agree 68
| do not agree 9
| do not know 22

Table 18: | would like to live in other country

Respondents (%)
No 72
Yes 28

Yes-respondents - countries of choice (%)

USA 38
Italy 20
Canada 3
Slovakia 18
China 5
Great Britain 13
Germany 18
Spain 5
Greece 8
Vietnam 3
Republic of Ireland 3
France 10
Russia 3
Austria 5
Poland 3

Yes-respondents - Non-Czech
relatives 43




Table 19: Your friends would describe you as:

Respondents (%)
Prejudiced 6
Little prejudiced 31
Not prejudiced 63

Table 20: We should support people of other natibes to integrate into majority

Respondents (%)

| agree 58
| do not agree 9
| do not know 33

Table 21: We should support more tolerance betweeple of different nationalities

Respondents (%)

| agree 45
| do not agree 15
| do not know 40




APPENDIX 2

Teacher's notes

Cracked Earthen Vessels

Activities are designed for the fourth grade pupiigrimary school.

Activities before reading

a) FREEWRITING TASK: Try to remember whether you had something whias wld and
imperfect but you did not mind using it further. Mgrabout your experience why you decided

to keep the thing and how you felt when you weiagg.

b) DiISCUSSION In pairs, discuss your experience.

Reading

An old Indian woman had two vessels which werech#d to a pole. Every day, she
put the pole over her shoulders and went down ¢oriver. One of the vessels was
cracked while the other was perfect. The perfessefkalways succeeded in carrying
the water in full volume. But a half of the watessanusually gone from the cracked

vessel by the time the woman arrived home.

Of course, the perfect vessel was proud on itsopadnce. The cracked vessel was
ashamed of its imperfection. It felt so sad becausas only able to carry a half of

the water volume it should carry.

After long years of bitter feeling of failure, tbeacked vessel turned to the woman, 'l
feel ashamed of myself because water flows ougdlmwhole path from the river to

your house.'

But the woman smiled gently and said, 'Did youkHimlidn't know that you had a
crack, and that water dripped from you? Look at pla¢h from the river to my hous

®

Do you see all the beautiful flowers that are gnogvon one side of the path? Thase
are the flowers that | planted there, that you wedgkeevery day as | walked home

from the river.'




Activity before reading is finished

BRAINSTORMING: Teacher stops reading and sets the task to pWghat is the moral of the

story? Write down your own ideas.

Each person has a 'unique defect'. We are all theked vessels. But these cracks

and mistakes in all of us make our life more irgérgy and valuable. We have [to

accept everyone as he or she is and see all the goiots.

Activities after reading

a) COMPARISON In pairs compare your own versions of moral te ¢miginal one and try to

figure out the differences and similarities.

b) DescRIPTIVE PHASE: Teacher checks whether pupils understood the fabkg asks

questions about the fable.

Who are the main characters? What is the differdmeteveen the two vessels? Were
they both useful? How did the cracked vessel 2t did the cracked vessel said?

How did the woman react?

c) comics. In groups of threereate your own comics without words which wouldhbaesed
on the story. Decide how many pictures you wardreaw so that both the plot and moral is

expressed. Because the fable is not long, tryécassew pictures as they can.

When finished, exchange your product with otherugrand evaluate their comics. Try to
assess objectively whether reader can understandttiny and the moral from the comics.

Write your suggestions if necessary and praisevitr& if earned.
d) PERSONALINTERPRETIVEPHASE

Have you experienced similar difficulties as thaoked vessel? How did you feel
during the story? Did something make you feel hampgad during the story? Are
you successful in everything? What are you goodVdiiat do you have problems
with? How do you feel when you are not succesdihat do you do when you feel
sad because you try to do something well but uresstelly? How do you feel when
you have accomplished what you want? Do you knamesne who is successful in

different field than you are?



e) QRITICAL PHASE

Would everybody react in a way that the old wom@? does the reaction depend
on the personal character (culture, sex)? Why? &#lways people successful in the
same area or not? Why? Does everyone accept it Wes success depend on?
Does it depend on character qualities (culture,, setionality, age)? Do you judge

people from the level of their success or do ymsitter something else?
f) CREATIVE PHASE
Is success important to you? How do you value ss¢c@Vhat does success mean to

you? When do you feel successful? Do you feel ssfttevhen you accomplish your
own goals or when you help others?



APPENDIX 3

Questionnaire

e What class do you attend?
T 3rdgrade Z 4thgrade C sthgrade

e What is your nationality?

e Do you have relatives of nationality other than Czech?
H Yes;Ido. What Bationality? ..o oscsmrmmsms s s missisarmm
Z No, Idonot.

e Do you have friends of nationality other than Czech?
O Yes; I'do. What Bationality? ..o amsssamemsssnmssmmrsissmmessssame
~ No, Ido not.

e Would you be friends with:

7 Czech? U Algerian?
~ Vietnamese? O Jew?

~ Roma? ~ Polish?

~ German? T American?

¢ Would your group of friends and you be friends with someone of different
nationality?
~ Yes ~” No T Idonotknow T Depends what
nationality

If you chose 'Depends what nationality' option, what nationalities
0 wotld:yott be fEerds With?: i oussms v civhos s scus s svsmssssipsavans siasessasenssithis
U would nét you be friends WIth? .........oeeiirisensmsismmsimivmsessamssistsoms isis fiansassinesa

e Would your parents agree if you wanted to invite a friend of different nationality to
your place?
Z Yes ~ No _ I do not know ” Depends what
nationality

e Would you like to go to school with:
e Czech pupils only?
O Yes ~ No

e Roma pupils only?
~ Yes ~ No
e pupils of different nationalities?
O Yes ~ No
e  Would you mind if a child of different nationality was your classmate?

~ Yes ~ No T Depends what nationality

e Would you mind if a child of different nationality sat at the same desk with you?
~ Yes ~ No 7 Depends what nationality



Do you think that Czech school is more difficult for foreign pupils than for Czech?
1T - Yeas What i mere ditfieliRy, stk s smnstamsiness SRams s sxsmsins sosamies
~ No.

Do you talk about people of different nationalities at school?
O Yes ~ No

People who have moved to the Czech Republic should accept values and traditions of
Czech culture.
~ Tagree ~ Ido no agree O Ido not know

People who have moved to the Czech Republic can live according to their values and
traditions.
~ Tagree ~ Idono agree ~ Ido not know

Immigrants coming to the Czech Republic should learn Czech language.
J Tagree 7 Idono agree 7 I do not know

Foreigners coming to the Czech Republic can enrich Czech culture and way of life.
~ Tagree ~ Idono agree ~ Ido not know

It is good to get to know foreigners and their lives in the Czech Republic.
~ Tagree ~ Idono agree Z Ido not know

Who should live in the Czech Republic?
Only Czech people
Anyone who wants

Do you feel proud when Czech sportsmen do great in international competitions?
~ Tagree T Idono agree Z Ido not know

I would rather move to a foreign country.
Bl MESTWICHTONEH pmsiscoe suemaiopiammasavs stasssbins esisisnionsesumsssgia
~ No.

Your friends would describe you as:
Z prejudiced against people of other nationalities.
~ little prejudiced against people of other nationalities.
— not prejudiced against people of other nationalities .

Czech people cannot understand people of other nationalities.
~ Tagree = Idono agree Z Ido not know

We should support people of other nationalities to integrate into majority.
~ Tagree = Idono agree ~ Ido not know

We should support more tolerance between people of different nationalities.
~ Tagree ~ Idono agree = Ido not know

Thank you for filling in the questionnaire ©



APPENDIX 4

Dotaznik

e Do které chodis t¥idy?
0 3. tida 0 4. tifda ) 5. t¥ida

o Jakd je Tvoje ndrodnost?
G e L e TS L e R

e MA4S pribuzné jiné narodnosti nez ceské?
] ANE A RFOS T UVedalke . o s e v s b o et oaie st e
B Ne.

e MA4S kamarada jiné, neZ Tvé narodnosti?
[T AneBrosimayedajakes cr e S s s e e s

¥ Ne.
e Pratelil by ses:
.S Cechem? 0 S Arabem?
S Vietnamcem? S Zidem?
0 S Romem? & S Poldkem?
® S Némcem? ¥ S Ameri¢anem?

e Vzali byste do party nékoho, kdo je jiné narodnosti?
O ano O ne 0 nevim I zalezi které

Pokud jsi zvolil/a ﬁoanSt "zéleii/];teré", uved narodnosti, které byste

O vzali do party Mhanes. Qafets (Lam oMk, ...ﬁcn../.!.éérﬁs,m&..ﬂ.i.o;.:'.,,{‘ss;rdm«x
O nevzali do party MY UMMM e, ;

o Souhlasili by rodiée, kdyby sis chtél piivést kamarada jiné narodnosti na navstévu?
0 ano O ne 0 nevim Xzalezi které

o Chtél/a bys chodit do skoly:
e jen s Ceskymi détmi?
O ano d ne

¢ jen s romskymi détmi?
0 ano Kl ne

e s détmi rtiznych narodnosti?
K ano O ne

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti chodila s Tebou do tridy?
0 ano O ne . zalezi které

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti sedéla s Tebou v lavici?
0 ano 0 ne ¥ zalezi které



Myslis si, Ze to cizinci maji v éeské Skole tézsi? : i
" Ano. Prosim, uved v ¢em: ..f.'l;f‘rr...S'il'i.’51...’.*....':?xi».vu:’.\.;/:.f&.r:’f«?:?h ..................................
O Ne.

Povidate si ve §kole o lidech jiné narodnosti nez éeské?
0 ano K ne

Lidé, kteii se piestéhovali do CR, by méli pfijmout hodnoty a tradice ¢eské kultury.
0 souhlasim 00 nesouhlasim $ nevim

Lidé, kteii se prestéhovali do CR, by méli mit moznost zit podle hodnot a tradic jejich
vlastni kultury.
1 souhlasim 0 nesouhlasim 0 nevim

Imigranti p¥ichazejici do CR by se méli naudit mluvit Eesky.
¥, souhlasim 0 nesouhlasim 0 nevim

Cizinei, ktei{ p¥ichazeji do CR, mohou obohatit &eskou kulturu a zptsob Zivota.
M souhlasim 0 nesouhlasim 0 nevim

Je dobré poznat Zivot cizinci, kteid bydli v CR.
# souhlasim 0 nesouhlasim 0 nevim

Kdo by mél 7t v CR?
0 Pouze CeSi
¥ Kdokoli, kdo by chtél

Citi$ se py$ny, kdyz se tymtim Tvého néroda dobfe daif v mezinarodnich soutézich?
% souhlasim 0 nesouhlasim 0 nevim

Byl/a bych radéji obéanem jiného statu.
[ Anos Prosimanved, Jakehos ine i it e

K Ne.

Tvi kamaradi by Té popsali jako:
0 Velmi rasisticky pfedpojatého proti lidem jingch ras.
0 Malo rasisticky predpojatého proti lidem jinych ras.
¥ Nepredpojatého proti lidem jinych ras.

Cesi si nemohou rozumét s lidmi jinych narodnosti.
0 souhlasim X nesouhlasim 0 nevim

M¢éli bychom podporovat ptislugniky jinych narodnosti, aby se vice zaclenili mezi
vét§inovou spole¢nost.
X souhlasim [0 nesouhlasim O nevim

Méli bychom podporovat vétsi toleranci mezi piislusniky jinych narodnosti.
X souhlasim 0 nesouhlasim 0 nevim

Dé&kuji za vyplnéni dotazniku ©



APPENDIX 5

Dotaznik

e Do které chodis t¥idy?
0 3.t¥da 0 4.tfida R 5. tfida

e Jaka je Tvoje narodnost? = k ,
e Mas pribuzné jiné narodnosti nez ¢eské?
z . 7 | \,
K Ano. Prosim, uved jaké: J3wsKne.. .o ieeenirininiinccnieennes

O Ne.

e Mas kamarada jiné, nez Tvé narodnosti?
® Ano. Prosim, uved jaké: J¢!

0O Ne.
e Pratelil by ses:
® S Cechem? 0 S Arabem?
S Vietnamcem? 0 S Zidem?
0 S Romem? S Polakem?
® S Némcem? S Americ¢anem?

e Vzali byste do party nékoho, kdo je jiné narodnosti?
ano 0 ne 0 nevim 0 zalezi které

Pokud jsi zvolil/a moznost "zaleZi kterd", uved narodnosti, které byste
(281 NP ALY At kool ot oo e O i e e s e Sl s e
0 nevzali do party

e Soubhlasili by rodiée, kdyby sis chtél privést kamarada jiné narodnosti na navstévu?
ano O ne 0 nevim 0 zaleZi které

e Chtél/a bys chodit do $koly:
e jen s ¢eskymi détmi?
ano Efne

¢ jensromskymi détmi?
0 ano O ne

¢ s détmi riznych narodnosti?
0 ano O ne

o Vadilo by Ti, kdyby chlapec nebo divka jiné ndrodnosti chodila s Tebou do t¥idy?
0 ano ne 0 zalezi které

e Vadilo by Ti, kdyby chlapec nebo divka jiné ndrodnosti sedéla s Tebou v lavici?
0 ano ® ne 0 zalezi které



vy

Myslis si, Ze to cizinci maji v ¢eské élgo\le téz8i? |
5 Ano. Prosim, uved v ¢em: Nekkery. \
O Ne.

Povidéte si ve $kole o lidech jiné narodnosti nez éeské?
& ano 0 ne

Lidé, kte¥i se piestéhovali do CR, by méli pfijmout hodnoty a tradice eské kultury.
0 souhlasim 0 nesouhlasim ¥ nevim

Lidé, kte¥i se piestéhovali do CR, by méli mit moznost Zit podle hodnot a tradic jejich
vlastni kultury.
0 souhlasim 0 nesouhlasim ® nevim

Imigranti p¥ichéazejici do CR by se méli nauéit mluvit desky.
KW souhlasim 0 nesouhlasim 0 nevim

Cizinci, ktei{ p¥ichézeji do CR, mohou obohatit &eskou kulturu a zptisob Zivota.
0 souhlasim nesouhlasim 0 nevim

Je dobré poznat Zivot cizinci, kteid bydli v CR.
® souhlasim 0 nesouhlasim 0 nevim

Kdo by mél 7it v CR?
O Pouze Cesi
® Kdokoli, kdo by chtél

Citis se pysny, kdyz se tymiim Tvého naroda dobie dafi v mezinarodnich soutézich?
# souhlasim 0 nesouhlasim 0 nevim

Byl/a bych radéji obéanem jiného statu.
® Ano. Prosim uved, jakého: Ng.wmacls
O Ne.

Tvi kamaradi by Té popsali jako:
0 Velmi rasisticky predpojatého proti lidem jinjch ras.
¥ Malo rasisticky predpojatého proti lidem jingch ras.
0 Neptedpojatého proti lidem jinych ras.

Cesi si nemohou rozumét s lidmi jinych nrodnosti.
® souhlasim 0 nesouhlasim 0 nevim

Méli bychom podporovat p¥islu$niky jinych narodnosti, aby se vice zaclenili mezi
vétsinovou spole¢nost.
souhlasim 0 nesouhlasim 0 nevim

Meéli bychom podporovat vétsi toleranci mezi piislusniky jinych narodnosti.
souhlasim 0 nesouhlasim O nevim

Dékuji za vyplnéni dotazniku ©



APPENDIX 6

Dotaznik
o Do které chodis t¥idy?
0 3.tfida 0 4.tfida ¥ 5.trida

e Ma4S ptibuzné jiné narodnosti nez §e§ké? >
X Ano. Prosim, uved jaké: .... Gk .coviiniiiiiiineerecee
O Ne.

¢ Ma4s kamarada jiné, nez Tvé narodnosti?
¥ Ano. Prosim, uved jaké: .. RANBIN .o.ooooeoeeeeeeeeeeeeeeeessere

O Ne.
o Pratelil by ses:
0 S Cechem? 0 S Arabem?
O S Vietnamcem? 0 S Zidem?
0 S Romem? 0 S Poldkem?
O S Némcem? A S Ameri¢anem?

e Vzali byste do party nékoho, kdo je jiné narodnosti?
0 ano 0 ne T _nevim 0 zalezi které

Pokud jsi zvolil/a moZnost "zaleZi ktera", uved narodnosti, které byste
[ Zall O PABEY S o i iin b sons rotosheis st e a3 Rl S S e Do wes e
O nevzali do party

¢ Soubhlasili by rodice, kdyby sis chtél privést kamarada jiné narodnosti na névstévu?
0 ano 0 ne ¥ nevim 0 zalezi které

e Chtél/a bys chodit do $koly:
e jen s ¢eskymi détmi?
0 ano X ne

e jen s romskymi détmi?
0 ano X ne

¢ s détmi riznych narodnosti?
kK ano [0 ne

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti chodila s Tebou do tiidy?
0 ano ¥ ne O zalezi které

¢ Vadilo by Ti, kdyby chlapec nebo divka jiné nirodnosti sedéla s Tebou v lavici?
0 ano X ne 0 zaleZi které



vy

Myslis si, Ze to cizinci maji v ¢eské skole tézsi? . 2.4 7
O Ano. Prosim, uved v ¢em: ...Zgilm.c.u?».t ........ B8l nekely ... 2 S
O Ne.

Povidate si ve Skole o lidech jiné nérodnosti nez ¢eské?
# ano X ne
=

Lidé, kteii se prestéhovali do CR, by méli pfijmout hodnoty a tradice éeské kultury.
LI souhlasim [ nesouhlasim ¥ nevim

Lidé, ktefi se prestéhovali do CR, by méli mit moZnost #it podle hodnot a tradic jejich
vlastni kultury.
0 souhlasim 0 nesouhlasim X nevim

Imigranti ptichézejici do CR by se méli nauéit mluvit &esky.
¥ souhlasim 0 nesouhlasim O nevim

Cizinci, ktei{ p¥ichazeji do CR, mohou obohatit &eskou kulturu a zpfisob Zivota.
O souhlasim 0 nesouhlasim ¥ nevim

Je dobré poznat Zivot cizinct, kte¥i bydli v CR.
O souhlasim 0 nesouhlasim ¥ nevim

Kdo by mél zit v CR?
0 Pouze Cesi
X Kdokoli, kdo by chtél

Citis se py$ny, kdyZ se tymim Tvého naroda dobfe dafi v mezinarodnich soutézich?
O souhlasim 0 nesouhlasim & nevim

Byl/a bych radéji ob¢anem jiného statu.
% Ano. Prosim uved, jakého: .. il lemnnnnnrnnerenreeeerreseesseesssssrens
0O Ne.

Tvi kamaréadi by Té popsali jako:
0 Velmi rasisticky pfedpojatého proti lidem jinjch ras.
0 Malo rasisticky predpojatého proti lidem jinych ras.
% Neptedpojatého protilidem jinych ras.

Cesi si nemohou rozumét s lidmi jinych narodnosti.
#_souhlasim 0 nesouhlasim 0 nevim

Meéli bychom podporovat pfislugniky jinych narodnosti, aby se vice za€lenili mezi
vét§inovou spole¢nost.
X souhlasim U nesouhlasim 0 nevim

Maéli bychom podporovat vétsi toleranci mezi piislusniky jinych narodnosti.
¥ souhlasim 0 nesouhlasim U nevim

Dékuji za vyplnéni dotazniku ©



APPENDIX 7

Dotaznik

¢ Do které chodis t¥idy?
0 g3.trida M 4.tfida 0 5.trida

o Ma3 pribuzné jiné nérodnosti ne7, Ceské?
1 Ano. Prosim, uved jaké: ...
O Ne.

e Mas kamarada jiné, nez Tvé narodnosti?

Ano. Prosim, uved’ jaké: LG it il
O Ne.
e Pritelil by ses:
@ S Cechem? 0 S Arabem?
® S Vietnamcem? 0 S Zidem?
0 S Romem? 0 S Poldkem?
¥ S Némcem? S Ameri¢anem?

e Vzali byste do party nékoho, kdo je jiné narodnosti?
ano O ne O nevim 0 zalezi které
Pokud jsi zvolil/a moZnost "zaleZi kterd", uved narodnosti, které byste
EVZal Ao DALY rvsovimmss . soemesitoeins
0 nevzali do party

e Souhlasili by rodice, kdyby sis chtél pfivést kamarada jiné narodnosti na navstévu?
ano 0 ne U nevim O zalezi které

e Chtél/a bys chodit do $koly:
e jens Ceskymi détmi?
0 ano H ne

e jen s romskymi détmi?
0 ano ne

e s détmi riznych narodnosti?
[ ano 0 ne

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti chodila s Tebou do tfidy?
0 ano ¥ ne O zalezi které

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti sedéla s Tebou v lavici?
0 ano ne O zalezi které



Vs

Myslis si, Ze to cizinei maji v ceské §kole téz81?
0 ANO. Prosim, TVEA V oI .. ieestunesses suiis tunsusstandassisassrass Satshres e Fasiaurinserssiisnsnrss doses
¥ Ne.

Povidate si ve $kole o lidech jiné narodnosti nez éeské?
ano 0 ne

Lidé, kte¥{ se piestéhovali do CR, by méli ptfijmout hodnoty a tradice deské kultury.
X souhlasim 0 nesouhlasim 0 nevim

Lidé, kte¥i se prestéhovali do CR, by méli mit moznost it podle hodnot a tradic jejich
vlastni kultury.
souhlasim 0 nesouhlasim 0 nevim

Imigranti p¥ichazejici do CR by se méli nauéit mluvit desky.
8 souhlasim 0 nesouhlasim 0 nevim

Cizinci, ktei{ p¥ichézeji do CR, mohou obohatit ¢eskou kulturu a zptisob Zivota.
O souhlasim 0 nesouhlasim nevim

Je dobré poznat Zivot cizincd, ktef{ bydli v CR.
# souhlasim [0 nesouhlasim 0 nevim

Kdo by mél 7it v CR?
O Pouze Cesi
i1 Kdokoli, kdo by chtél

Citi$ se pysny, kdyz se tymtim Tvého niroda dobfe dafi v mezinirodnich soutézich?
[ souhlasim 0 nesouhlasim 0 nevim

Byl/a bych radéji obéanem jiného statu.
B AnorRrosiminvedsiakehos ..o et s L s R el
X Ne.

Tvi kamarédi by Té popsali jako:
0 Velmi rasisticky pfedpojatého proti lidem jingch ras.
0 Malo rasisticky predpojatého proti lidem jingch ras.
A Neptedpojatého proti lidem jinych ras.

Cesi si nemohou rozumét s lidmi jinych narodnosti.
O souhlasim nesouhlasim 0 nevim

Méli bychom podporovat p¥islusniky jinych narodnosti, aby se vice zaclenili mezi
vétSinovou spoleénost.
[ souhlasim 0 nesouhlasim 0 nevim

Méli bychom podporovat vétsi toleranci mezi pfislugniky jinych narodnosti.
K souhlasim 0 nesouhlasim 0 nevim

Dékuji za vyplnéni dotazniku ©



APPENDIX 8

Dotaznik

e Do které chodis tridy?
3. tfida & 4.tfida ¥ 5. tfida

v
e Jakéje Tvoje nérodnost?[ 1; /
............................................ O R R IO I T NN

e MAS pribuzné jiné narodnosti nez ¢eské?
o ATIOY PO UVed jale: e s s b vepteSes oo o shisvins smba soasitansoss

& Ne.
e Mas kamarada jiné, nez Tvé narodnosti? 3/ M /
¥ Ano. Prosim, uved jaké: ................ BXAXLR L.
® Ne.
e Pritelil by ses:
¥ S Cechem? S Arabem?
® S Vietnamcem? ® S Zidem?
S Romem? o S Polakem?
& S Némcem? S Americ¢anem?

e Vzali byste do party nékoho, kdo je jiné ndrodnosti?
® ano ¥ ne o nevim & zale#i které

Pokud jsi zvolil/a moznost "z4
Q{vzali do party ...fwxu‘m% oate B 7
W nevzali do party W .....................................................................

ra", uved narodnosti, které byste

¢ Soubhlasili by rodicée, kdyby sis chtél pfivést kamarada jiné narodnosti na navstévu?
¥ ano ® ne ® nevim N zalezd které

¢ Chtél/a bys chodit do $koly:
¢ jens ¢eskymi détmi?
@ ano i ne

e jen s romskymi détmi?
& ano ¥ ne

e s détmi riznych narodnosti?
 ano ¥ ne

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti chodila s Tebou do t¥idy?
A ano ® ne o zalezi které

e Vadilo by Ti, kdyby chlapec nebo divka jiné narodnosti sedéla s Tebou v lavici?
H ano ne & zalezi které



Myslis si, Ze to cizinci maji v &eské skole t&z8i?
Ano. Prosim, uved v éem: .......cc.ccceeinn it MRS ... oo io s cosiasdammpaonessunsnis
® Ne.

Povidate si ve $kole o lidech jiné narodnosti nez ¢eské?
ano # ne

Lidé, ktei se piestéhovali do CR, by méli ptijmout hodnoty a tradice ¢eské kultury.
souhlasim nesouhlasim ® nevim

Lidé, ktei1 se prestéhovali do CR, by méli mit moZnost Zit podle hodnot a tradic jejich
vlastni kultury.
% souhlasim % nesouhlasim « nevim

Imigranti p¥ichazejici do CR by se méli naudit mluvit esky.
&/ souhlasim ® nesouhlasim ® nevim

Cizinci, ktei{ p¥ichézeji do CR, mohou obohatit eskou kulturu a zptisob Zivota.
+ souhlasim ® nesouhlasim ¥ nevim

Je dobré poznat Zivot cizinct, ktet{ bydli v CR.
& souhlasim ® nesouhlasim M nevim

Kdo by mél 7t v CR?
X Pouze Cesi
/' Kdokoli, kdo by chtél

Citi§ se py$ny, kdy% se tym@m Tvého néroda dobie daif v mezinarodnich soutézich?
souhlasim # nesouhlasim %] nevim

Byl/a bych radg&ji obéanem jiného statu, , £t
B Ano. Prosim uved, jakého: o NEMBEK G, ... ciimmivrossosisnss
Ne.

Tvi kamaradi by Té popsali jako:
W Velmi rasisticky pfedpojatého proti lidem jinych ras.
% Malo rasisticky predpojatého proti lidem jinych ras.
W Nepredpojatého proti lidem jinych ras.

Cesi si nemohou rozumét s lidmi jinych narodnosti.
¥ souhlasim f nesouhlasim & nevim

Méli bychom podporovat p¥isludniky jingch narodnosti, aby se vice zaclenili mezi
vét§inovou spolecnost.
W souhlasim K nesouhlasim % nevim

Méli bychom podporovzita\ftéi toleranci mezi ptislu$niky jinych narodnosti.
% souhlasim nesouhlasim ¥ nevim

Dé&kuji za vyplnéni dotazniku ©



RESUME

Diplomova prace je zaghena na problémy dneSni multikulturni spolesti, na projevy
rasové nesnésSenlivosti a také se zabyva multikultwychovou, kterd by #ha tyto negativni
projevy usndrnovat. Analyzou dotaznik které byly vyplgny zaky prvniho stugnriznych
Skol, byl zjiS&n pozitivni vliv multikulturni vychovy na nahled noritnich skupin, ale také se
ukazalo, Ze multikulturni vychova neni efektivniwech okolnosti. V praci byly navrzeny
aktivity pro hodiny multikulturni vychovy, které byely vést k tolerancitiznych kultur a

rozdilnych nazari k rozvoiji kritického mysleni.
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