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List of abbreviations:

Cl — consecutive interpreting

Sl — simultaneous interpreting

ATP — English for Translation and Interpreting
INM — theory and methodology of interpreting
IN — interpreting seminar

NP — advanced interpreting student recording
NZ — beginner interpreting student recording
Z — recording from the start of the semester

K — recording from the end of the semester

S1 - S4 — segments in transcription

... - hesitation and hesitation sounds
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1 Introduction

This thesis focuses on the quality of transfer in interpreting between the beginner
and the advanced groups of students of interpreting. The topic of quality during
the interpreter training is still a sparsely explored field, offering an opportunity for
more research into the interpreting performance of students of interpreting. This
thesis aims to highlight the difference in quality within a certain performance
criteria that the interpreting training in tertiary education provides and display the
progress students of interpreting make during a single semester.

In the theoretical part of the thesis, consecutive interpreting is defined.
Conceptual problems with defining optimum quality, as well as highlights of key
researches in given areas of interpreting research are presented. Why defining
optimal quality in interpreting is complicated, as viewed by Gile (1983) and
Wadensjo (1998). Researches into the interpreters and end-users perception on
what qualities a good interpretation should have, conducted by Biihler (1986) or
Chiarro and Nocella (2004), done through the method of survey are presented.
Further on to the chapter, the experimental research focusing on error analysis in
interpreting and how it developed is highlighted by several experiments presented.
Lastly, an experimental research focusing on trainee interpreters is briefly
introduced by two experiments conducted in the field of interpreter training. At
the very end of the subchapter, a viable solution for defining quality in
interpretation for research purposes is presented.

Following subchapter describes the process of interpreter training at
Palacky University, where the experiment for this thesis was conducted, providing
a brief introduction into the subjects and the environment that the students of
interpreting are trained in.

Chapter on methodology describes the whole execution of the experiment,
from the choice of recording to the profiles of the participants, describing the
process of gathering the data to the part of choosing the segments which will be
assessed, key terms, four assessment criterions and their definitions for the
purposes of an assessment conducted in the this thesis, which are as follows.
Sense consistency with original message is conveying the meaning of the

message with as much precision and detail as possible without any meaning shifts.
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Logical cohesion of utterance is forming an utterance that conveys a uniform
meaning and has a logical connection with preceding and following utterances.
Use of correct terminology is understood as using all the requested terms or their
adequate equivalents. Fluency of delivery is defined as interpretation that occurs
without hesitations or hesitation sounds and without unnecessary repetitions.

The practical part is split into four subchapters. In the first subchapter,
individual assessment of each of the student’s recording is done via transcription
analysis. After each assessment a comprehensive table can be found with
numerical representations of the student’s performance. In following subchapters,
the individual assessments are evaluated further. A comparison of the results at
the start and the end of the semester is made for both groups to demonstrate the
progress each of the groups made during the semester. In the last subchapter, the
differences between the beginner and the advanced groups are compared and

evaluated.

11 Hypothesis

The process of consecutive interpreting is highly demanding, since it requires a
good memory, a perfect knowledge of both languages, high amount of
concentration and developing personalized skills, such as note taking.

Bearing this in mind, it is expected that the advanced students of
interpreting will provide better results in all categories, especially in the category
of fluency of delivery, since hesitation sounds is one of the most prominent
problems when students begin their interpreting training.

It is also expected that the beginner students of interpreting will show bigger
improvements at the end of the semester than the advanced students, due to
gaining new theoretical knowledge about interpreting and interpretation

techniques and some hands-on experience in applying the gained knowledge.



2 Theoretical Part

2.1 Consecutive Interpreting

Consecutive interpreting was the only form of professional interpretation at
international level until World War 11 (Ceitkova 2008) and had plenty of time for
development. Interpretation should be an attempt to give “a ‘faithful’ image”
(Gile 1991, 198) of utterance and working with the principle that “the
interpretation is possible without all the words and without changing the
meaning” (Jones 2002, 11). The process itself involves the interpreter listening to
the speaker and “depending on the length of the speech, this may be done all at
one go or in several segments,” (Nolan 2005, 3) recalling the speech from
memory and then producing his own speech in the target language. This may be

done with or without the use of interpreting notation.

2.2 Quality in Interpreting

Interpreting is a service. As with any other service, there is a demand for making
quality standards that the interpreters and the service provided can be evaluated
by. But as Gile (1983, 241) stated, attempting to objectively define quality will
always be affected by a subjective evaluation. Having many modes of interpreting
also further hinders the capability of an objective and uniform definition of quality
to be formed, since we cannot clearly define the ‘optimal’ mode of interpreting.
This viewpoint is shared by Wadensj6 (1998, 287), as she states:

In practice, there are no absolute and unambiguous criteria for defining a mode
of interpreting which would be ‘good’ across the board. Different activity-
types with different goal structures, as well as the different concerns, needs,
desires and commitments of primary parties, imply various demands on the
interpreters.

Since each mode will place different expectations on an interpreter, no
uniform set of expectations and quality criteria can be formulated, making it
impossible to create a unified definition of what good quality interpreting should
be. Thus research into the quality of interpreting is split between several modes,
the two of the biggest ones being consecutive interpreting and simultaneous
interpreting.

-9-



Generally, the research into quality of interpretation can be split into two
categories. The first one is research into quality amongst professional
interpreters and the receivers of interpretation. The second one is research into
quality at the trainee level. Establishing that there is no uniform definition for
optimal quality or optimal mode for interpreting, research into quality is
conducted in several ways in various areas.

One of the research methods is surveying the perception of quality through
the use of questionnaires. The most prominent research in this category was done
by Biihler (1986, 231-232), where AIIC and CALC (Committee on Admission
and Language Classification) members were surveyed on 16 interpreter-related
and linguistic criteria, evaluating on a scale of highly important, important, less
important and irrelevant and were answering the following research question:
What importance do you attribute to the following criteria when sponsoring
candidates for AIIC membership? The most prominent criterion was the sense
consistency with the original message with a 96 per cent of the members
considering it highly important. Logical cohesion of utterance was in second
place with 86 per cent of the members considering it highly important. Use of
correct terminology was considered as highly important by 83 per cent of the
CALC members, but achieved only 49 per cent of high importance ratings overall.
Fluency of delivery was considered as highly important by 100 per cent of CALC
members, but only 49 per cent of overall members considered it as highly
important. Most of the other linguistic criterions were also considered either
highly important or important. A follow-up research was conducted by Kurz
(1989), who used 8 of the linguistic criterions. Only the criterions of sense
consistency with the original message, logical cohesion and use of correct
terminology displayed similar results with Biihler’s results in their importance
amongst end-users. The variety of results from the two researches shows that not
even the end-users can completely agree on what is important in interpreter’s
performance and what should be considered as ‘good intepretation’, but some of
the categories do carry higher importance consistently. Another notable survey
research is the one conducted by Chiarro and Nocella (2004) among professional
interpreters. This survey was done online and 286 interpreters responded.

Categories of consistency with the original, completeness of information and
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logical cohesion were rated as the most important. This result seems consistent
with the previous surveys as to which of the interpreter’s performance criterions
seem to be the most important.

The other method interpreting research is conducted, is through
experimental research. Large body of research in this category is dedicated to
error analysis, mostly with the use of transcriptions. Barik (1975) focuses on
semantic aspects in three main categories: substitutions, omissions and additions.
As Bartlomiejczyk (2007, 248) notes, “Barik’s classification [...] does not
recognize differences in standards applied to conference interpreting and written
translation.” This brought some critique to relevancy of such a research in
interpreting. Kopczynski (1980) suggests more appropriate approach for
interpreting error analysis, as his categories consist of errors of competence, errors
of performance, omissions and additions, errors of appropriateness and errors of
translation. These categories show more leeway, understanding that
interpretations can vary and still provide accurate renditions of source speech.
More recently, an experiment was conducted by Pochhacker (1994), in which he
uses original interpretations to analyze features on the surface of the text. These
features include problems of coherence, slips, shifts, interferences and hesitations.

Less represented category in the interpreting research is a trainee level
interpreting evaluation. Schweda Nicholson (1993) promoted a model of
constructive criticism, where interaction between a student and a teacher helps to
identify problems within the fields of lag time, terminology, completeness of
utterance, handling of difficult points and public speaking skills and this
identification helps the students focus on improving in those categories.
Ackermann et al. (1997) conducted an experiment where students assessed other
students. Among other things, they found out that students often turn a ‘deaf ear’,
highlighting one of the problems with peer-to-peer assessment. But they also
found out that “[...] students already apply standards which they impute to future
users” (Ackermann et al. 1997, 265). Another realization from this experiment
was that while evaluating, some trivialization in a category of errors compensation
occurred, suggesting that “students underestimate the pitfalls of professional
practice” (Ackermann et al. 1997, 265).
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After realizing that the decision on what should count as an optimal quality
cannot be made as a general statement, the best solution is to define optimum
quality case to case, such as “[o]ptimum quality is the quality an interpreter can
provide if external condition are appropriate” (Moser-Mercer 1996, 44). What

appropriate external conditions consist of is then defined.

2.3 Teaching Interpreting at Palacky Univeristy

Bachelor’s degree in English for Translation and Interpreting (ATP) offers tertiary
level of education in the fields of interpretation and translation, as these two fields
are interconnected and “[g]enerally, some experience as a translator provides a
good foundation for becoming an interpreter” (Nolan 2005, 3). The course
provides theoretical foundation about development of interpreting, various
theoretical approaches, techniques and methods of interpreting, note-taking and
public speaking in courses of Theory and methodology of interpreting (INM),
while honing practical skills in Interpreting seminars (IN) and Interpreting
practice (PIN). Students also attend courses of phonetics, terminology and
grammar. Students are also required to pass comprehensive exams B2 and CL1.
The training is conducted in a specialized interpreting laboratory, where each
student has his own computer station with headphones, microphone and recording

software.
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3 Methodology

As Moser-Mercer (1996, 51) describes, during these experiments, it is important
to control all the aspects of the experiment, from the input material, to the
interpreters and the environment, in which the experiment is conducted. She also
proposes that during evaluation in these experiments, “[...] the original (as
available from transcript) is to be compared to the interpretation (which must also
be available as transcript)” (Moser-Mercer 1996, 51).

Thus in this chapter, the whole process of the experiment will be described
in detail. From the process of choosing the source recording, through selecting the

tested groups, the execution of the experiment itself and how it will be evaluated.

3.1 Source Recording

As a source recording TED lecture Megan Washington — Why | live in mortal
dread of public speaking (TED Conferences, LLC, 2014) was chosen. The speaker
talks about her career as a performer with a speech impediment, a stutter. Topic
of public speaking is something that is closely related to ClI.

Reasons for choosing this recording were as follows. The speaker having a
stutter offers a unique opportunity when used in a story during the speech, giving
the interpreters a choice in how to deal with this situation. Due to the stutter, the
speaker speaks slowly and clearly, articulating properly and making natural
pauses during her speech, separating the speech into clear sense segments. The
recording itself is in a high quality with transcript available, making it a good
choice for experimental purposes.

The recording also offers several terms, whose transfer will serve as the
main criterion when evaluating correct use of terminology, which will be further

discussed in subchapter 3.4.2.

3.2 Participants

Students participating in the recording were students of the first, the second and
the third year of the ATP Bachelor’s course and first and second year of the ATP
Master’s course. All students were participants of IN.

Students were split into two groups, based on a brief questionnaire given at

the end of the semester, so that the final groups of the participants that attended
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both of the recordings can be created. The questionnaire asked for students name
and the year of study and if they studied the Bachelor’s or the Master’s course.
The name was used only to pair both of the student’s recordings. The recordings
were then anonymised.

Some losses in participation were experienced over the course of the
semester. The beginners group consisted of 24 students at the start of the
semester, but at the end of the semester, only 18 students were recorded. The
advanced group consisted of 22 students at the start of the semester and 20
students at the end of the semester.

From each of these groups, 10 pairs of recordings were chosen at random

and these recordings were transcribed and assessed.

3.2.1 Language Level and Skills Expectations

The beginners group consists of first year students of Bachelor’s ATP course. At
the start of the semester, little to no knowledge and prior experience is expected
in these students. At the end of the semester, these students will have passed ten
weeks of IN and will have some theoretical knowledge and practical experience
with interpreting.

The advanced group consists of second and third year students of the
Bachelor’s ATP course and first and second year students of the Master’s ATP
course. These students have previous experience in interpreting studies. All of
these students have passed several interpreting seminars and have passed
comprehensive exam B2 and INM exam, as passing of these two exams is

compulsory in the first year of ATP studies at Palacky University.

3.3 Corpus Creation

All the recordings were created during a regular IN, in an environment that is
controlled and familiar to all of the participants. No student knew in advance that
this experiment would be conducted to ensure that same starting conditions are
kept. Random exceptions may have occurred, as the recording itself is public.

At the start of the semester, a brief introduction about this thesis and the
data collection was given to the participants. Participating students had no

knowledge about which areas they would be evaluated in.
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Each group was given a full transcription of the recording with small
glossary of terms. A translation brief was given, requesting that each of the
terms in the glossary is used. After consulting with the supervisor, each group was
given a different time to prepare for the interpreting and the segments were of a
different length to better accommodate the different levels of experience and
knowledge of each group and to create a more equal interpreting conditions.
Both groups had access to multiple dictionaries present at their stations.

The beginners group had 15 minutes to read the transcription and prepare
their own glossaries in addition to the glossary given. Segments interpreted by this
group were about 1 minute in length.

The advanced group had 7 minutes to read the transcription and prepare
their own glossaries in addition to the glossary given. Segments interpreted by this
group were about 2 minutes in length.

The recording proceeded the same way as a regular CI exercise would, to
which students are used to from their IN. Students listened to a segment and took
notes. Then they interpreted the segment. Recorded interpreting was then
centrally collected for analysis done in this thesis.

The same process was repeated at the end of the semester. Again students
had no prior knowledge that the second round of data collection would happen.

After all the data was collected, the chosen segments were transcribed and
used as a basis for evaluation. In the transcription, terminological and
grammatical errors as well as some examples mentioned in individual
assessments will be underlined and hesitation sounds will be marked with three
dots.

3.4 Assessment

Following subchapters deal with all of the aspect of assessment process. Making
clear categories and scales is important for any attempt at assessment. Inspired by
the research done by Biihler (1986) and through further research conducted on
basis of her categories, the following 4 categories will be assessed: sense
consistency with the original message, logical cohesion of utterance, use of

correct terminology and fluency of delivery.

-15-



3.4.1 Assessor

The assessor is a student of third year of ATP bachelor’s degree. He has three
years of experience in self-evaluation and experience with Cl within and outside

of interpreting courses.

3.4.2 Key Terms

The following terms were given to the students before interpreting started. They
represent customers wish for these terms to be used and interpreters should try to
accommaodate such a wish. Not all of the terms were used during the assessment.
All of these terms carry an important meaning to the segment and should not be
omitted. For the purpose of this thesis, the terms are as follows.

Stutter — balbutismus. This term occurs in two segments. It is the key term
for the whole recording, as it is the main topic of the lecture. Balbutismus is a
medical term for a stutter and thus should be used as the most neutral form of
transfer. As the only adequate term is considered koktavost, which does carry the
same meaning, but has a slightly different connotation.

Stutterer — balbutik. This term occurs in the first segment. Balbutik is a
medical term for a stutterer and thus should be used as the most neutral term. In
the segment it is used to describe one of the key problems the speaker has with a
stutter and also sets the setting for the upcoming story further in the segment. As
the only adequate term is considered koktal, which does carry the same meaning,
but has a slightly different connotation.

Loophole method — obchiizka. A term used to describe the method with
which the speaker deals with her stutter. This term has many acceptable variants
as it is the speakers invention and should not be omitted.

Smooth speech — plynuly projev. A technique mentioned and demonstrated
in the third segment. There are several adequate terms such as process ktery se
zaméruje na plynulost reci or vyhlazovani, but they are mostly roundabout ways
and add redundancy.

Synaptic function — synapticka funkce. In given segment, this term is key

connector in conveying the meaning of why we do not stutter when singing.
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3.4.3 Assessment Categories

Following 4 categories will be evaluated. First three of these categories carried
high importance during research from Biihler (1986) and Kurz (1989). Category
of fidelity was added, because it plays big role while interpreter is still in training.

Sense consistency with the original message is understood as conveying the
meaning of the message with as much precision and detail as possible, without
adding any unnecessary information, shifting the meaning of the utterance and
with as little omissions as possible.

Logical cohesion of utterance means that the sentences are fully formed
with a stop at the end and the utterance as a whole conveys uniform meaning and
connects logically with the previous and the next utterance. There should be no
open ended utterances.

Use of correct terminology is using all the requested terms given during the
translation brief or adequate equivalents. Omissions for these terms are not
acceptable. Terms outside the translation brief should be used, but an omission is
permitted, if it does not cause a meaning shift or loss of context.

Fluency of delivery is understood as an interpretation that occurs without
hesitations or hesitation sounds and without unnecessary repetitions of the same

word or pleonasms.

3.4.4 Point Scale

For the purposes of comparison and evaluation of the results, each category will
be assigned 10 points. Maximum total is thus 40 points. For each mistake
interpreter makes, 0.5 to 1 point will be detracted from the 10 points, depending

on the severity of the mistake.

3.45 Assessment table

Following table will be used for each assessed student to give clear and
comprehensive value on the student’s performance in each category. Recording of
each student in the beginners group is marked as NZ and recording for each
student on the advanced group is marked as NP. Each student will receive points
for the recording at the start (Z) and the end (K) of the semester and will have a

sum of points for their overall performance.
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Table 1: Assessment table

Output category NZXZINPxZ | NZxK/NPxK

Sense consistency with the original message

Logical cohesion of utterance

Use of correct terminology

Fluency of delivery

Points total

3.4.6 Segments

Selection of the segments was based on clearly cut beginning and end of a sense
block. Most of the key terms are present in these segments and they provide some

challenging aspect of the interpreting process.

S1

There are some interesting angles to having a stutter. For me, the worst thing that
can happen is meeting another stutterer. This happened to me in Hamburg,
when this guy, we met and he said, "Hello, m-m-m-my name is Joe," and | said,
"Oh, hello, m-m-m-my name is Meg." Imagine my horror when | realized he

thought I was making fun of him.

S2

If I'm going to use the word "Wednesday" in a sentence, and I'm coming up to the
word, and | can feel that I'm going to stutter or something, | can change the word
to "tomorrow," or "the day after Tuesday," or something else. It's clunky, but you
can get away with it, because over time I've developed this loophole method of
using speech where right at the last minute you change the thing and you trick

your brain. But with people's names, you can't change them.

S3
I've had a lot of therapy, and a common form of treatment is to use this technique
that's called smooth speech, which is where you almost sing everything that you

say. You kind of join everything together in this very singsong, kindergarten
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teacher way, and it makes you sound very serene, like you've had lots of

Valium, and everything is calm.

S4

It's not about mythology, or mythologizing myself to you. Somehow, through
some miraculous synaptic function of the human brain, it's impossible to stutter
when you sing. And when | was younger, that was a method of treatment that

worked very well for me, singing, so | did it a lot. And that's why I'm here today.
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4 Practical Part

In this part of the thesis, students will be first assessed at an individually at the
start and the end of the semester. The results will then be compared for the overall
progress in each group. The differences between the beginner and the advanced
groups of students of interpreting at the start and the end of the semester will be
compared in following subchapter. At the end of the chapter, both groups overall
scores will be compared against each other.

4.1 Individual Assessments

This section of the thesis focuses on assessment of each of the participant’s
interpretation, giving description of the performance is each category. After each
assessment, a table with individual results at the start and the end of the semester

is present.

NZ1Z

The interpreter did manage to convey the main message almost completely,
omitting several details that add further context. No unnecessary information was
added. The information about horror is omitted.

The interpreter creates logically cohesive sentences. In S3, the example with
teacher is not conveyed properly. The other examples were managed well.

The interpreter used some of the requested terms or adequate equivalents. In
S2, the term for loophole method is omitted.

The interpreter had some problems with hesitation sounds and occasional
repetition. Overall delivery was fairly fluent.

NZ1K

The interpreter did convey the message well. In S1, the example is not done
properly and fails to deliver equivalent message. In S4, where he information
about mytologicka bytost is added

The interpreter creates logically cohesive sentences. S4 is put said as one
utterance, making it slightly incohesive.

The interpreter uses the requested terms or adequate equivalents. In S1, the

term for stutter is omitted. In S4, mythology is omitted.
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Some hesitation sounds and repetitions occur throughout the interpretation.
The overall delivery is fairly fluent.

Table 2: NZ1

Output category NZ1Z NZ1K
Sense consistency with the original message 7 8
Logical cohesion of utterance 8 9
Use of correct terminology 7.5 8
Fluency of delivery 5 7
Points total 27.5 32

The interpreter did fairly well, managing above average scores in most
categories. The fluency of delivery is average at the start of the semester. The
interpreter does show improvement in all categories over the course of the

semester, delivering highly above average interpretation.

Nz2z

The interpreter has some issues with remaining consistent with original
message. In S1, wrong gender is used in the transfer of meeting and the
information about Hamburg is omitted. In S2 there is a shift in the meaning from
feeling the stutter to nejde to. In S3, information about chodila jsem hodné k
doktorum is added. In S4, information about synaptic function and the final
utterance are left out. The meaning of mythologizing is shifted.

The interpreter creates cohesive sentences, but some issues occurred. In S1,
the second and the last utterances are changed mid-way. In S2, utterances are not
completed properly.

The interpreter uses some of the terminology requested or adequate
equivalents. Terms for stutter and synaptic function are omitted. Other terms were
omitted or changed.

Large amount of hesitation sounds occurs, resulting in poor fluency of

delivery.
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NZ2K

The interpreter conveys the basic message, but large omissions occur. In S1,
stuttering is omitted, leaving the following utterance without proper context. In
S2, information about the method the speaker uses and what it does with speaker’s
brain is omitted. In S3 the interpreter conveys that valium is eaten, resulting in
slight meaning shift. In S4, some technique that has no other context is mentioned.

The interpreter creates logically cohesive sentences. In S2, the beginning of
the first utterance is reformulated several times. In S4, the second utterance is
changed in the middle.

The interpreter uses the terms requested or adequate equivalents. In S1,
Hamburg and the wrong name of the speaker are used.

Fair amount of hesitation sounds, repetitions and pleonasms throughout the

interpretation, resulting is rather poor delivery.

Table 3: NZ2

Output category NZ2Z NZ2K
Sense consistency with the original message 3 6
Logical cohesion of utterance 4 6
Use of correct terminology 5 7
Fluency of delivery 3 4
Points total 15 23

At the start of the semester, the interpreter delivered below average
interpretation. At the end of the semester, the interpreter improved in some
categories and provided above average interpretation. Largest problem is still the

large amount of hesitation sounds and repetitions.

NZ3Z

The interpreter does convey the message with some omissions. In S1, the
wrong information about the place of the meeting is provided and information
about horror is omitted. In S2, the information about tricking your brain is
omitted. In S3, the information about kindergarten teacher is omitted. In S4 we

find some meaning shifts where instead of mythologizing the speaker is
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apologizing and they synaptic function is not cause of the impediment, as the
interpretation would suggest.

The interpreter creates logically cohesive sentences. There are several
occasions where the interpreting ends in unfinished sentence or the sentence
changes its course midway, as can be seen at the start of S4 or in S1, where the
place of the event is changed two times.

The interpreter uses some of the requested terminology or adequate
equivalents. In S1, wrong form of the requested term is used, name of town is
changed and both names used are wrong and wrong name for the speaker is used.
In S4, mythology and mythologizing are not conveyed properly.

Many hesitations sounds and repetitions occur throughout the interpretation,

resulting in poor fluency of delivery.

NZ3K

The interpreter conveys the message well. Unnecessary filler in form of
nebo tak or néco is used. In S1, slight meaning shift occurs in Megan’s thought
process. In S2, wrong gender in developed is used. In S3, kindergarten teacher is
omitted while information about singing is added. In S4, the begging utterance has
a meaning shift, as the speaker is not mythologizing her stutter.

The interpreter creates logically cohesive sentences, but occasional
uncertain ending occurs, such as in S1 nebo tak néco. In S3, the beginning is
reformulated several times. In S4, two cases of changing the utterance midway
occur.

The interpreter uses the terminology requested or adequate equivalents. In
S1, Hamburgu is used. In S2, wrong term for the day after Tuesday was used.

The interpretation has still large amount of hesitation sounds, especially in
S3. Many repetitions occurred, mainly after a hesitation sound occurs. The large

amount of hesitation sounds results in poor fluency of delivery.
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Table 4: NZ3

Output category NZ3Z NZ3K
Sense consistency with the original message 4 7
Logical cohesion of utterance 4 6
Use of correct terminology 2 7
Fluency of delivery 2 2
Points total 12 22

At the start of the semester, the interpreter provided heavily under average
interpretation. Although improvement in most areas was achieved, resulting in
slightly above average interpretation, the interpreter still struggles in the area of

fluency of delivery.

Nz4z

The interpreter conveys the message well without omitting almost any
information and with minimal meaning shifts. In S1, the last utterance is a slight
meaning shift, where the speaker did not si uvédomila ten horror but the horror
was a result of a realization. In S2 another slight shift meaning is in transfer of
feel like I'm going to stutter or something[...]. In S4, shift meaning occurred
when synapticka funkce became synapticka chyba.

The interpreter creates logically cohesive sentences, with minor mistakes in
S1 and S3. In S4, two changes in the middle of an utterance can be observed.

The interpreter uses the requested terminology or adequate equivalents. In
S1 and S2, minor mistakes were made and immediately corrected. In S4, synaptic
function was transferred incorrectly.

Small amount of hesitation sounds and repetitions occur in the first three
segments. In S4, larger amount of hesitation sounds and repetitions occurred,

resulting in fairly fluent delivery.
NZ4K

The interpreter conveys the message well. In S2, wrong gender in the
transfer of the word developed is used. In S3, trochu is overused.
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The interpreter creates logically cohesive sentences. In S2, the last utterance
has an open ending. In S3, meaning changes in the middle of utterance occur. In
S4, the second utterance is reformulated two times.

The interpreter uses some of the terminology requested or adequate
equivalents. In S2, one utterance is unfinished, resulting in missing term.

Throughout the interpretation, large amount of hesitation sounds and

repetitions can be found, resulting in poor fluency of delivery.

Table 5: NZ4

Output category Nz4Z NZ4K
Sense consistency with the original message 7 8
Logical cohesion of utterance 7 6.5
Use of correct terminology 8 7
Fluency of delivery 5 3.5
Points total 27 25

At the start of the semester, the interpreter provides an above average
interpretation. At the end of the semester, interpreter did worse in most the
performance categories, but still managed to deliver an above average
interpretation. The largest problem in performance was in fluency of delivery.

NZz5Z

The interpreter delivers the basic meaning of the message. In S1, both
names are wrong, which might cause slight meaning shift, because listener could
think that is not a story about the speaker. In S2, when I’'m going to say is shifted
into present tense, which distorts explanation provided after and the example is
suddenly finished mid-way. In S3, all the examples are omitted. In S4,
mythologizing and the information about synaptic function are omitted.

The interpreter tries to create cohesive sentences. In S2, the interpreter gets
lost in the example and ends up muttering some ending to a sentence that does not
connect to the previous utterance. In S3, foto Ze does not connect to the following
utterance well. In S4, the utterance suddenly ends with pordd, suggesting that the

interpreter got lost and created some end of the sentence.
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The interpreter uses some the requested terms or adequate equivalents. In
S1, all three names are incorrect. In S2, loophole method is transferred as
skulinka, which does not convey an adequate meaning. In S3, some terms are
omitted. In S4, synaptic function is omitted.

There is a large amount of hesitation sounds and repetitions of the same
information after the hesitation sound. In S4, information about stutter is repeated,
using two different terms that have same meaning. Overall fluency of delivery is

rather poor.

NZ5K

The interpreter does deliver the basic message in all of the segments, but
omits details or examples. In S1, the interpreter omits the speaker’s emotion of
horror. In S2, the entire information about loophole method is left out. In S3,
entire example is omitted. In S4, utterances about mythologizing and synaptic
function are left out.

The interpreter creates logically cohesive sentences. In S1, the beginning is
reformulated two times. In S2, one change in the middle of an utterance occurs.

The interpreter uses some of the terms requested or adequate equivalents. In
S2, the loophole method was omitted and in S4, synaptic function was omitted.
Due to heavy condensation and omission of examples or further context in the
utterances, some terms are missing.

Larger concentration of hesitation sounds can be observed at the beginning
of S1. Some hesitation sounds and repetitions appear in other segments, but due to

large condensation, the overall interpreting is fairly fluent.

Table 6: NZ5

Output category NZ5Z NZ5K
Sense consistency with the original message 4.5 4
Logical cohesion of utterance 7 7
Use of correct terminology 6 5
Fluency of delivery 4 6
Points total 215 22
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The interpreter produced an average and a slightly above average
interpreting. During the semester, two of the areas were slightly worse while one
area noticed some improvement, due to heavy condensation of the speaker’s

speech.

NZ6Z

The interpreter remains consistent with the original message, delivering
most of the details. Slight meaning shift can be found in S3, where the speaker
spoke about undergoing therapy, while interpreter introduces several types of
therapy.

The interpreter creates logically cohesive sentences. In S1, the last utterance
has a hesitant start. In S3, unnecessary repetition of information is the last
utterance can be found.

The interpreter uses the requested terms or adequate equivalents. In S1, the
name of the speaker is changed.

The interpretation is disrupted by occasional hesitation sound or repetition,

but overall delivery is fluent.

NZ6K

The interpreter conveys the message well. In S1, zajimavé is chosen as an
adequate equivalent for the worst, creating a meaning shift and the first utterance
is also interpreted with a slight shift in meaning. In S4, the last utterance is
omitted.

The interpreter creates logically cohesive sentences. In S1, S2 and S4,
reformulations of a start of an utterance can be found.

The interpreter uses all of the requested terms or adequate equivalents.

Moderate amount of hesitation sounds and repetitions can be observed

throughout the interpretation, resulting in fairly fluent delivery.
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Table 7: NZ6

Output category NZ6Z NZ6K
Sense consistency with the original message 9 7
Logical cohesion of utterance 8.5 7
Use of correct terminology 8 9
Fluency of delivery 7 5
Points total 325 28

At the start of the semester, the interpreter delivers a highly above average
interpretation. At the end of the semester, we can observe small decrease in
performance across three of the categories, but the interpreter still delivers an

above average interpretation.

NZ7Z

The interpreter did interpret the main message, but there were some slight
meaning shifts and additions or omissions. In S1 adding ten dalsi koktajici is
redundant. In S2, context about getting to the word is missing. In S3, smooth
speech was the method, which is not interpreted correctly. In S4, information
about synaptic function is missing.

The interpreter creates logically cohesive sentences. In each segment,
utterances that were reformulated can be found.

The interpreter uses the terms requested or adequate equivalents. In S1, the
name of the speaker is changed and the term koktujici is an incorrect form of the
word.

High amount of hesitation sounds and repetitions disrupt the overall fluency

of the interpretation, resulting in poor delivery.

NZ7K
The interpreter conveys the message well, but some slight meaning shifts
occur. In S1, stutter does not have mnoho uhli and the horror did not come when

she met a stutterer. In S3, the example is inaccurate.
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The interpreter creates logically cohesive sentences. In S1, the information
about introducing is changed unnecessarily. In S3, utterances are changed mid-
way.

The interpreter uses the requested terminology or adequate equivalents. The
interpreter did mispronounce balbutika and syntaptickym, making these terms
inaccurate renditions.

In S1 and S3, we can observe frequent hesitation sounds and repetitions,

which are almost eliminated in S2 and S4. This creates fairly fluent interpretation.

Table 8: NZ7

Output category NZ7Z NZ7K
Sense consistency with the original message 7.5 7.5
Logical cohesion of utterance 6 6.5
Use of correct terminology 6 7
Fluency of delivery 3 5
Points total 22.5 26

The interpreter provides a slightly above average interpretation at the start of
the semester and an above average interpretation at the end of the semester. Main
improvement is in reduction of hesitation sounds, although there is still room to

improve in that category.

NZ8Z

The interpreter does convey the message fairly well. In S1, time information
is shifted with the use of Ted". In S3, the information about how your voice sounds
is changed and information about the kindergarten is missing. In S4, meaning is
changed in the first utterance and the second utterance suggests that funkce mozku
zapomene, which is wrong. Information about when she was younger is also
omitted.

The interpreter manages to create logically cohesive sentences in S1. In S2,
large amount of hesitations occur, creating incohesive utterances. In S3 and S4,
sentences are not ended properly and instead new utterance is added without

proper start, resulting in chaotic interpretation.

-29.-



The interpreter uses most of the terms requested or adequate equivalents. In
S1, the name of the speaker is changed. In S4, mythologizing is transferred
incorrectly and information about synaptic function is missing. Due to heavy
condensation, some other terms in S3 are missing.

S1, S3 and S4 were handled well, with some hesitation sounds. But S2

contains very large amount of hesitations, resulting in very poor delivery.

NZ8K

The interpreter conveys the main message, but examples and additional
contextual information in S2, S3 and S4 is missing. In S3, information ¢tyri davky
is added.

The interpreter does create logically cohesive sentences. In S4, string of
hesitation sounds does create incohesive delivery. There are no logical shifts
inside a sentence. This may be the result of heavy condensation of information.

The interpreter uses some of the terms requested or adequate equivalents. In
S1, the interpreter uses wrong for of the requested term babultismus and the name
of the speaker is changed. In S3 and S4, the requested terms are omitted and
mythologizing is transferred incorrectly. Due to heavy condensation, some terms
are missing.

There is a large amount of hesitation sounds throughout the interpretation,

mainly in S3 and S4, resulting in segmented and poor fluency of delivery.

Table 9: NZ8

Output category NZ8Z NZ8K
Sense consistency with the original message 5 6.5
Logical cohesion of utterance 4 8
Use of correct terminology 6.5 4
Fluency of delivery 2.5 4
Points total 18 22.5

The interpreter shows an improvement in most categories, especially in
logical cohesion. Fluency did improve throughout the semester, but still remains
as one of the weaker points of the interpreter, resulting in a slightly below average
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interpretation at the start of the semester and a slightly above average
interpretation at the end of the semester.

NZz9z

The interpreter delivers the message with many inaccuracies. In S1, the
example is partially missing, making it harder to understand who participated. In
S2, information about tricking brain is omitted. In S3, the example is missing and
the information about the effects of therapy is simplified and slightly shifted. In
S4, the transfer of mythologizing is inaccurate and information about when she
started singing is omitted.

The interpreter has some problems in creating cohesive sentences. In S1, the
interpreter does struggle at the start and third utterance also shows some difficulty
with formulating thoughts. S2 and S3 appear cohesive, but there are large portions
of the speech missing and in S3, the second utterance has a slight change in the
middle of the utterance. In S4, there are two utterances with unnecessarily
repeated information.

The interpreter uses some of the requested terms or their adequate
equivalents. In S1, the term balbitismus is wrong and the names were omitted. In
S3, the requested term is omitted. Due to heavy condensation, some terms are
missing.

There is a large amount of hesitation sounds throughout the whole
interpretation. In S1, the last utterance is done in one breath. In S4, two

unnecessary repetitions are observed. Overall fluency of delivery is very poor.

NZ9K

The interpreter conveyed the message fairly accurately, but some critical
omissions occurred. In S1, the first utterance is omitted and the example is
missing, making the last utterance hard to make sense of. In S2, the interpreter
does say only utery, which does not make sensible substitute for Wednesday .In
S4, the first utterance is omitted.

The interpreter does create logically cohesive sentences. In S1, the example is

omitted, making the last utterance lose its’ logical cohesion to the rest of the
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segment. In S3, ruznyma lécby and valium occur, which do not comply with
subject-verb agreement rule.

The interpreter uses most of the requested terms or adequate equivalents. S1
and S4 have utterances omitted, missing some terms. Name of the speaker in S1 is
omitted.

Large amount of hesitation sounds can be observed throughout the segments,
heavily disrupting the fluency of interpretation. In S2, information is repeated

unnecessarily. Overall fluency is poor.

Table 10: NZ9

Output category NZ9Z NZ9K
Sense consistency with the original message 4 7
Logical cohesion of utterance 5 7.5
Use of correct terminology 6.5 7.5
Fluency of delivery 0 3.5
Points total 15.5 25.5

The interpreter does show an improvement in all categories, improving from
below average to above average interpretation. The problem of high amount of

hesitation sounds remains.

NZ10Z

The interpreter conveyed the message well with some slight meaning shifts.
In S1, vtipné is an opposite of the worst thing. The information about her horror is
omitted. In S3, there is a slight shift change, when teacher is rendered as dize.

The interpreter creates logically cohesive sentences. In S1, slight issue with
subject-verb agreement occurs with jd jsem mu reklo and rikal mi.

The interpreter uses the requested terms or adequate equivalents. In S1, the
name of the speaker is changed.

Larger amount of hesitation sounds and repetition occur in S1, in the rest of

the segments, hesitation sounds are minimal, resulting in fairly fluent delivery.
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NZ10K

The interpreter conveys the message very well with great precision. In S3, the
information about teacher is omitted and meaning shift occurs with se velice
uklidnite a citite se jako byste byla zdrogovana, which suggests bigger effect than
just on your voice.

The interpreter creates logically cohesive sentences. Slight issue occurs in S2,
where the interpreter has to repeat part of an utterance.

The interpreter uses the requested terms or adequate equivalents. In S1, the
speakers name is changed. In S4, mythologizing is omitted.

The interpreter managed to minimize amount of hesitation sounds in most
segments. In S4, larger amount of hesitation sounds occurs. In S2, a repetition

occurs. Overall delivery is fairly fluent.

Table 11: NZ10

Output category NZ10Z NZ10K
Sense consistency with the original message 8.5 9
Logical cohesion of utterance 9 9
Use of correct terminology 8.5 8
Fluency of delivery 6 55
Points total 32 315

The interpreter does very well during both interpretations, delivering highly
above average interpretations. The interpreter should work on eliminating

hesitation sounds.

NP1Z
The interpreter does convey the message in great detail, but some problems
occur. In S1, present time of utterance is used instead of past and V tu chvili si
vsichni was added. In S2, information about people’s names is omitted. In S3,
meaning shift occurs in the last utterance and information about valium is omitted.
The interpreter creates logically cohesive sentences. In S2, there is a change
in the middle of an utterance, where the interpreter adds some information and

then carries on. In S3, start of the last utterance was changed.
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The interpreter uses the requested terms or adequate equivalents. The
interpreter does a mistake in transfer of Hamburg.
The interpreter has minimum of hesitation pauses, but repetitions in S2, S3

and S4 and overuse of 7ekneme in S3 disrupt the fluency of delivery.

NP1K

The interpreter tries to deliver the message with as much detail as possible,
which results in some information being added. In S1, a redundant repetition in
the second utterance occurs and the information about horror is omitted. In S2, the
interpreter uses the wrong day as an example, but manages to convey the
meaning. Information about names is omitted. In S3, a meaning shift occurs in the
last utterance, because the technique is not vyucuje ve skolkdch. The information
about valium is omitted. In S4, mythology is conveyed as metodologie, incorrect
gender in mluvit is used and a redundant information about brain function is
added.

The interpreter creates logically cohesive sentences. Slight discrepancies
occur in S1, S3 and S4, when the interpreter self-corrects.

The interpreter uses most of the requested terms or adequate equivalents. In
S1, the speaker’s name is omitted. In S4, the interpreter uses the wrong term for
synaptic function.

Minimum of hesitation sounds occur in the interpretation. Information is

repeated only in S3. Overall delivery is fluent.

Table 12: NP1

Output category NP1Z NP1K
Sense consistency with the original message 7.5 6.5
Logical cohesion of utterance 7.5 8
Use of correct terminology 8 7.5
Fluency of delivery 6.5 8.5
Points total 29.5 30.5

The interpreter delivers highly above average interpretations. At the end of
the semester, slight decrease in sense consistency occurred, but improvement in

fluency over the start of the semester is notable.
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NP2Z

The interpreter conveys the message well without any major meaning shifts.
In S1, information about horror is omitted. In S2, explanation of loophole method
is simplified. In S3, unnecessary information about therapy is added. In S4,
mythologizing is omitted and metodu plynulého projevu is added.

The interpreter creates mostly logically cohesive sentences. Some
disturbances in cohesion occur in S2 and S4, where clusters of hesitation sound
occur. In S2, the information about loophole method at the end of the segment
does not have strong logical connection to the previous utterance and information
is repeated. In S4, the interpreter uses English sing, which is corrected right after.

The interpreter uses the requested terms or adequate equivalents. In S1,
incorrect form of Hamburg is used. In S4, mythologizing is omitted.

In S2, S3 and S4, large amounts of hesitation sounds occur, disrupting the

overall fluency of delivery.

NP2K

The interpreter does convey the message with great detail and accuracy. In
S4, information about mythologizing is omitted.

The interpreter creates logically cohesive sentences. No disruptions occurred.

The interpreter uses the requested terminology or adequate equivalents. In S4,
synaptic function is transferred incorrectly.

Few hesitation sounds occur, causing slight disruption to overall fluency.

Table 13: NP2

Output category NP2Z NP2K
Sense consistency with the original message 7.5 9.5
Logical cohesion of utterance 7.5 10
Use of correct terminology 8.5 8.5
Fluency of delivery 3 7
Points total 26.5 35
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At the start of the semester, the interpreter did well in most categories, but
due to large amount of hesitation sounds, the result was above average. At the end
of the semester, the interpreter improved in most categories and eliminated most

of the hesitation sounds, resulting in close to perfect interpretation.

NP3Z

The interpreter does convey the message well. In S1, the information about
horror is omitted. In S2, the interpreter changes the day, but resolves it
adequately. The information about the loophole method is omitted. In S3, name of
the method is omitted and example is simplified. In S4, the information about
mythologizing is conveyed inaccurately and the synaptic function is omitted.

The interpreter creates logically cohesive sentences. In S3 and S4, slight
change mid-utterance occurs when the interpreter self-corrects.

The interpreter uses adequate equivalents for stutter and stutterer, but omits
all the other requested terms.

Some hesitation sounds occur throughout the interpretation. In S3, the
interpreter repeats the information. In S4, the interpreter uses pleonasm. Overall
interpretation is fairly fluent.

NP3K

The interpreter does convey the message well. In S2, the information about
the method being clunky is omitted. In S3, the information about kindergarten is
omitted. In S4, method of treatment is shortened to metody, which does not
accurately convey the information.

The interpreter creates logically cohesive sentences, but there are several
problematic areas. In S1, at the beginning of the first utterance, wrong subject-
verb agreement occurs and at the end of the last utterance, the interpreter starts a
new utterance after a hesitation sound. In S4, the beginning of the first utterance
combines two pieces of information without any context, creating a hardly
understandable utterance.

The interpreter uses the requested terms or adequate equivalents. In S1, wrong
name of the speaker is used. In S4, the term used for mythologizing is inaccurate.

Due to omissions, some terms are missing.
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Some hesitation sounds occur throughout the interpretation. In S2, the

interpreter uses a pleonasm in the first utterance. Overall interpretation is fairly

fluent.

Table 14: NP3

Output category NP3Z NP3K
Sense consistency with the original message 7 8
Logical cohesion of utterance 9 7.5
Use of correct terminology 5 8
Fluency of delivery 6.5 6
Points total 27.5 29.5

The interpreter delivers an above average interpretation at the start of the
semester. Improving in areas of terminology and sense consistency, with slight
decline in areas of cohesion and fluency, the interpreter delivers a highly above
average interpretation at the end of the semester.

NP4Z

The interpreter does convey the message well. In S1, the information about
the horror is omitted. In S3, the information about the teacher is omitted. In S4,
the information about mythology is omitted.

The interpreter creates logically cohesive sentences in most of the
interpretation. In S1, the first utterance is formed rather unfortunately, making it
incohesive. In S2, forms with grammatical errors in the renditions of the words
sentence and developed are used.

The interpreter uses the requested terms or adequate equivalents. In S1,
incorrect name of the speaker is used. In S3, serene is not conveyed adequately.

Large amount of hesitation sounds occurs, especially in S1 and S4. In S1,
repetition occurs at the beginning of the segment. Overall fluency of delivery is

poor.
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NP4K

The interpreter conveys the main message, but there are some issues. In S1,
the first utterance presents slight meaning shift, where the interpreter suggests that
the stutter has interesting angles. The information about the horror is omitted. In
S3, the information about how your voice sounds is omitted.

The interpreter does create logically cohesive sentences, but there are some
problems. In S2, the interpreter does reformulate his utterance several times. In
S3, the information about the teacher is added and the part of utterance is
repeated.

The interpreter uses the requested terms or their adequate equivalents.

Hesitation sounds occur throughout the whole interpretation, which disrupts

the fluency of delivery. The overall delivery is fairly fluent.

Table 15: NP4

Output category NP4Z NP4K
Sense consistency with the original message 8.5 8
Logical cohesion of utterance 8 8
Use of correct terminology 8.5 9.5
Fluency of delivery 3 55
Points total 28 31

The interpreter did improve in two areas throughout the semester,
eliminating some problems with hesitation sounds during the semester. The

interpreter delivered highly above average interpretations.

NP5Z

The interpreter does deliver the message well. In S3, the information about
kindergarten is omitted and effects of valium are slightly shifted. In S4,
mythology and mythologizing are omitted.

The interpreter does mostly create logically cohesive utterance, but some
issues occur. In S2, second utterance is reformulated several times. In S3, the last

utterance is reformulated.
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The interpreter uses the requested terms or adequate equivalents. Due to
omissions in S3 and S4, some terms are missing.
There is a large amount of hesitation sounds throughout the interpretation,

resulting in poor delivery.

NP5K

The interpreter does deliver the message in great detail in S1 and S2, but in
S3 and S4, omissions occur. In S3, the information about valium is omitted. In S4,
the information about mythology and mythologizing is omitted.

The interpreter creates logically cohesive utterances. In S1, the first term is
reformulated. In S2, the beginning of the utterance is reformulated.

The interpreter uses the requested terms or adequate equivalents. In S1, the
interpreter uses wrong form of the term but correction occurs immediately. Due to
omission in S3 and S4, some terms are missing.

There is a small amount of hesitation sounds throughout the interpretation. In
S2, a repetition occurs at the beginning of the third utterance. Overall

interpretation is fluent.

Table 16: NP5

Output category NP5Z NP5K
Sense consistency with the original message 8.5 8.5
Logical cohesion of utterance 8 9
Use of correct terminology 9 8.5
Fluency of delivery 3 7
Points total 28.5 33

The interpreter delivers highly above average interpretations. The interpreter
does largely eliminate the problem of hesitation sounds from the start of the
semester while retaining good grasp of other aspects of interpretation.

NP6Z
The interpreter does convey the message well. In S3, the information about
kindergarten is omitted. In S4, synaptic function is omitted and the final utterance

IS missing.
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The interpreter creates logically cohesive sentences. In S3, the interpreter tries
to reformulate the beginning of the last utterance, but repeats the word instead.

The interpreter does use the terms requested or adequate equivalents. In S4,
the requested term synaptic function is omitted.

Large amount of hesitation sounds throughout the interpretation disrupts the
overall fluency.

NP6K

The interpreter conveys the message very well. In S4, the information about
teacher is omitted. In S4, mythology and mythologizing is interpreted slightly
inaccurately.

The interpreter creates cohesive sentences, but a large amount of hesitation
sounds in S1 and S2 disrupt the cohesion of those utterances. In S2, the last
utterance changes without clear end of previous utterance.

The interpreter uses the requested terminology or adequate equivalents. In S4,
mythology and mythologizing are transferred inaccurately.

The large amount of hesitation sounds, especially in S1 and S2 completely
disrupts the fluency of delivery, making the interpretation barely fluent.

Table 17: NP6

Output category NP6Z NP6K
Sense consistency with the original message 8 9
Logical cohesion of utterance 9.5 7
Use of correct terminology 8 8.5
Fluency of delivery 3 0
Points total 28.5 24.5

The interpreter does very well in most categories at the start and the end of
the semester, but fluency of delivery deteriorates during the semester, resulting in
slightly above average interpretation, whereas at the start of the semester, the

interpretation was highly above average.
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NP7Z

The interpreter does convey the message well throughout most segments, but
some issues occur. In S1, Ze to delam naschval is not an accurate rendition. In S2,
the information about people’s names is omitted. In S3, the example is changed
completely and the information about valium is omitted. In S4, mythologizing is
omitted.

The interpreter creates logically cohesive sentences, but issues in S3 and S4
occur. In S3, the interpreter is lost during the second utterance, overusing je to,
creating an incohesive utterance. The last utterance is also ended suddenly. In S4,
the interpreter reformulates the beginning of the second utterance several times.
The last utterance should be separated properly, not only with a hesitation sound.

The interpreter mostly uses the requested terminology or adequate
equivalents. In S1, term for stutter is omitted. In S3, klidné reci is not an adequate
equivalent for smooth speech and the terms from the example are lost. In S4,
mythologizing is omitted.

There is large amount of hesitation sounds and repetition, especially in S3 and

S4, making the interpretation barely fluent.

NP7K

The interpreter conveys the basic message, but some meaning shifts and
omissions occur. In S1, the information about the horror is omitted. In S2, the
example is changed and does not convey the same message. In S3, the speaker did
not invent the method and the example is omitted. In S4, the meaning in the first
utterance is shifted, as the reason is not restricted to the speaker. Védeckymi
studiemi was added and the synoptic function was omitted.

The interpreter creates cohesive utterances in S1, but at the end of S1, parts of
the utterance do not create a continuum. In S2, the interpreter has a problem with
completing logically cohesive sentences, going from one idea to another without
logical connections. In S3, the interpreter self-corrects in the middle of an
utterance, handling the situation well.

The interpreter uses some of the requested terminology or adequate
equivalents. In S1, the information about the stutter is omitted. In S2, the

interpreter omits the days in the example. In S3, smooth speech is used as is and
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terms from the example are missing. In S4, mythology, mythologizing and
synaptic function are omitted.

A large amount of hesitation sounds occurs. In S2, a repetition and a
pleonasm follow hesitation sounds in the second and the third utterance. Overall

fluency of interpretation is poor.

Table 18: NP7

Output category NP7Z NP7K
Sense consistency with the original message 6.5 5
Logical cohesion of utterance 6 6
Use of correct terminology 6 4.5
Fluency of delivery 1 4
Points total 19.5 19.5

The interpreter does show some improvement in the category of fluency of
delivery, but deterioration occurs in the category of terminology. Sense
consistency and logical cohesion are average throughout the semester. Both

interpretations were of below average quality.

NP8Z

The interpreter conveys most of the message. In S1, the information about the
horror is omitted. In S2, the interpreter uses ctvrtek as an example, which does not
convey the same message and in Vymyslel, the wrong gender is used. In S3, the
information about kindergarten teacher is omitted. In S4, mythologizing and
utterances about youth are omitted.

The interpreter creates mostly logically cohesive sentences. In S2, the
interpreter does not end the sentence properly and the last utterance is connected
with it by a hesitation sound. In S3, the beginning of the last utterance is
reformulated three times, with repetition of zni in the middle of the utterance,
when it was said at the beginning. In S4, the first utterance is not finished properly

and the second utterance is connected by a hesitation sound.
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The interpreter uses the requested terminology or adequate equivalents. In S1,
the speakers name is changed. In S3 and S4, several terms are missing due to
omissions.

Some hesitation sounds occur in every segment. In S2, S3 and S4, repetitions

after hesitation sound occur.

NP8K

The interpreter conveys the message well and in fair detail. In S1, the
information about the horror is omitted. In S3, some contextual information is
omitted. In S4, the first utterance is omitted.

The interpreter creates logically cohesive sentences. In S2, the interpreter
reformulates part of the utterance in the middle, which does not connect well to
the previous part of the utterance. In S4, the beginning of the utterance is
reformulated, disrupting the cohesion of the utterance.

The interpreter uses the requested terms or adequate equivalents. In S1, name
of the speaker is changed. In S3 and S4, some terms are missing due to omissions.

Some hesitation sounds occur in every segment. In S4, a repetition occurs in

the first utterance. Overall fluency is fairly fluent.

Table 19: NP8

Output category NP8Z NP8K
Sense consistency with the original message 6 8
Logical cohesion of utterance 7 8.5
Use of correct terminology 7 8
Fluency of delivery 5 6
Points total 25 30.5

At the start of the semester, the interpreter delivers an above average
interpretation. The interpreter improves in all areas throughout the semester, but
the issue of hesitation sounds is still present. At the end of the semester, the

interpreter delivered highly above average interpretation.
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NP9Z

The interpreter conveys most of the message. In S1, stuttering is not
reproduced or otherwise introduced during the story and as such, the following
utterance loses its message. The information about the horror is also omitted. In
S2, the information about tricking brain is omitted. In S3, a slight meaning shift
happens, when the teacher is omitted and pisnicka is introduced instead. In S4, the
information about the synaptic function is omitted.

The interpreter creates logically cohesive sentences throughout most of the
interpretation. In S1, slight reformulation occurs in the first utterance and the last
utterance does not have logical connection to the previous utterance. In S4, the
beginning of the second utterance is reformulated.

The interpreter uses the requested terms or adequate equivalents. In S1,the
name of the speaker is changed. In S4, the term for synaptic function is omitted.

Several hesitation sounds occur and in S2 and S3, those are followed by a

repetition. Overall fluency is fairly fluent.

NPOK

The interpreter conveys the message in great detail, missing some minor
information pieces. In S2, utterance about the method being clunky is omitted. In
S3, the information about the kindergarten teacher is omitted. In S4, mythology
and mythologizing are omitted.

The interpreter creates logically cohesive sentences. No disruptions occurred.

The interpreter uses the requested terms or adequate equivalents. In S1, the
name of the speaker is changed. Some terms in S3 and S4 are missing due to
omissions.

Notable amount of hesitation sounds occurs. In S1 and S4, those are followed

by a repetition, causing the overall fluency to be fairly fluent.
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Table 20: NP9

Output category NP9Z NPIK
Sense consistency with the original message 6.5 8.5
Logical cohesion of utterance 8 10
Use of correct terminology 8.5 7.5
Fluency of delivery 6 5
Points total 29 31

The interpreter shows an improvement in two categories, but the amount of
hesitation sounds increased at the end of the semester in comparison with the start
of the semester, resulting in a lower score in fluency of delivery. Overall the
interpreter delivers highly above average interpretations.

NP10Z

The interpreter conveys the message accurately in S2, S3 and S4. In S1, the
last utterance is build so strangely that it does not convey any sensible meaning
and the rest of the story is omitted. In S4, mythology and mythologizing are
interpreted inaccurately and the synoptic function is omitted.

The interpreter creates logically cohesive sentences in S2, S3 and S4. In S1,
the first utterance has several consecutive changes in the possessive and the last
utterance has no connection to the previous utterances.

The interpreter uses most of the requested terms or their adequate equivalents.
In S1, many terms are missing due to a large omission. In S4, inaccurate terms for
mythology and mythologizing are used and the term for synaptic function is
omitted.

Large amount of hesitation sounds occurs throughout the whole
interpretation. In S1, the first utterance has several pleonasms of svou occur.
Overall fluency of delivery is rather poor.

NP10K
The interpreter conveys the message well and in great detail. Minor

inaccuracy and omission occurred. In S3, a jste uplné vedle is not an adequate
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rendition of the source utterance. In S4, mythology and mythologizing are
omitted.

The interpreter creates logically cohesive sentences, with few exceptions. In
S3, the second utterance suggests that there is one therapy and method named
plynuly projev, which is inaccurate and illogical. In S3 and S4, the beginning of
the first utterance is reformulated.

The interpreter uses the terms requested or adequate equivalents. Due to
omission in S4, some terms are missing.

Some hesitation sounds occur throughout the whole interpretation. Overall
delivery of the interpretation is fairly fluent.

Table 21: NP10

Output category NP10Z NP10K
Sense consistency with the original message 7 9
Logical cohesion of utterance 7.5 8.5
Use of correct terminology 7 9
Fluency of delivery 2 6
Points total 23.5 325

The interpreter improves in all categories during the semester. At the start of
the semester, very large amount of hesitation sounds occurred in the
interpretation, resulting in a slightly above average score. The hesitation sounds
were greatly reduced in the interpretation at the end of the semester, resulting in a
highly above average interpretation.

4.2 Beginner Students of Interpreting Comparison

In tables 22 and 23, the results of the beginner students of interpreting at the start
and at the end of the semester are shown. Improvements can be observed in all
categories. The biggest improvement is in the sense consistency with the original
message, where the interpreters improved by a total of 10.5 points. The smallest

improvement is in the fluency of delivery, with a total of 8 points difference.

- 46 -



Overall difference between the start and the end of the semester is a total of 34

points.

Table 22: Start of the semester overview NZ

Category Sense Logical Correct Fluency of Points
consistency | cohesion | terminology | delivery total
NZ1 7 8 7.5 5 27.5
NZ2 3 4 5 3 15
NZ3 4 4 2 2 12
NZ4 7 7 8 5 27
NZ5 4.5 7 6 4 21.5
NZ6 9 8.5 8 7 325
NZ7 7.5 6 6 3 22.5
NZ8 5 4 6.5 2.5 18
NZ9 4 5 6.5 0 15.5
NZ10 8.5 9 8.5 6 32
Category total 59.5 62.5 64 37.5 223.5
Table 23: End of the semester overview NZ
Category Sense Logical Correct Fluency of Points
consistency | cohesion | terminology | delivery total
NZ1 8 9 8 7 32
NZ2 6 6 7 4 23
NZ3 7 6 7 2 22
NZ4 8 6.5 7 3.5 25
NZ5 4 7 5 6 22
NZ6 7 7 9 5 28
NZ7 7.5 6.5 7 5 26
NZ8 6.5 8 4 4 22.5
NZ9 7 7.5 7.5 3.5 25.5
NZ10 9 9 8 5.5 31.5
Category total 70 72.5 69.5 455 257.5
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4.3 Advanced Students of Interpreting Comparison

In the tables 24 and 25, the results of the advanced students of interpreting at the

start and the end of the semester are shown. Improvements can be observed in all

categories. The biggest improvement is in the category fluency of delivery, with a

total of 16 points difference. Smallest improvement is in the category of use of

correct terminology, with a total of 4 points difference. Overall difference

between start and the end of the semester is a total of 31.5 points.

Table 24: Start of the semester overview NP

Category Sense Logical Correct Fluency of Points
consistency | cohesion | terminology | delivery total
NP1 7.5 7.5 8 6.5 29.5
NP2 7.5 7.5 8.5 3 26.5
NP3 7 9 5 6.5 27.5
NP4 8.5 8 8.5 3 28
NP5 8.5 8 9 3 28.5
NP6 8 9.5 8 3 28.5
NP7 6.5 6 6 1 19.5
NP8 6 7 7 5 25
NP9 6.5 8 8.5 6 29
NP10 7 7.5 7 2 23.5
Category total 73 78 75.5 39 265.5
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Table 25: End of the semester overview NP

Category Sense Logical Correct Fluency of Points
consistency | cohesion | terminology | delivery total
NP1 6.5 8 7.5 8.5 30.5
NP2 9.5 10 8.5 7 35
NP3 8 7.5 8 6 29.5
NP4 8 8 9.5 9.5 31
NP5 8.5 9 8.5 7 33
NP6 9 7 8.5 0 24.5
NP7 5 6 4.5 4 195
NP8 8 8.5 8 6 30.5
NP9 8.5 10 7.5 5 31
NP10 9 8.5 9 6 32.5
Category total 80 82.5 79.5 55 297

4.4  Beginner versus Advanced Students of Interpreting

In this subchapter, differences between the beginner and the advanced students of
interpreting will be compared at the start and at the end of the semester.

Tables 22 and 24 show that the advanced group of students of interpreting
performed better is all categories at the start of the semester, with a total of 13.5,
155, 11,5 and 1.5 points difference in each respective category. Overall
difference at the start of the semester is a total of 42 points.

Tables 23 and 24 show that the advanced group of students of interpreting
performed better in all categories at the end of the semester, with a total of 10, 10,
10 and 9.5 points difference in each respective category. Overall difference at the
end of the semester is a total of 39.5 points.

Table 26 shows overall scores at the start and at the end of the semester. The
advanced students of interpreting scored a difference of 23.5, 25.5, 21.5 and 11
points. The overall difference is 81.5 points.

The advanced students of interpreting delivered much more detailed
interpretations in general, which allowed bigger space for mistakes, mainly

hesitation sounds, which remain problematic within both groups, as fluency of
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delivery is showing significantly lower difference between the groups than any
other category at the start of the semester. This could be explained by lack of
interpreting practice during summer break in the group of advanced students of
interpreting. Differences between both groups were lower in three out of the four
categories at the end of the semester. Outstanding individuals can be observed at

both sides of the spectrum in both groups.

Table 26: NZ vs NP total

Category Sense Logical Correct Fluency of | Points
consistency | cohesion | terminology | delivery total

NZ 129.5 135 133.5 83 481

NP 153 160.5 155 9 562.5
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5 Conclusion

Current research into the quality of interpretation has no clear definition of what a
good quality interpretation should contain. This thesis aims to assess the students
of interpreting in four areas of interpreter’s performance, which were chosen as
highly important areas (Kurz 1989) during previous research: sense consistency
with the original message, logical cohesion of utterance, use of correct
terminology and fluency of delivery. This thesis stated a hypothesis with two
main goals. The first goal was to find out if the advanced students of interpreting
would produce better results in all categories, especially in the category of fluency
of delivery. The second goal was to find out if the beginner students of
interpreting would experience bigger growth in all categories compared to the
advanced students of interpreting.

The results in chapter 4: Practical part offer following answers to the
hypothesis. As for the first statement in the hypothesis, the advanced students of
interpreting did show better results in all categories, but the difference in fluency
of delivery was not as significant as was expected. For the second statement, the
beginner students of interpreting did show bigger growth during the semester, as
is represented by a total of 34 points of difference against 31.5 points of the
advanced group of interpreting students.

Even though fluency of delivery was not confirmed as highly important in
the professional setting (Kurz 1989), within the body of students of interpreting,
this category does present the biggest problem in this thesis. More research into
the methodology of elimination of hesitation sounds and other aspects disrupting
fluency of delivery and implementation of such findings into curriculums should
be considered.

There are some limitations to the current research. Limiting itself to only
four categories of interpreter’s performance does not convey a complete picture of
the interpretation quality. Conveying the experiment on the school grounds may
cause additional stress to the interpreters, as they do not want to embarrass
themselves amongst their peers. Being a single assessor also provides some
limitations, as some amount of bias is unavoidable. But the limitations also offer

opportunities. First is the ability to focus on more details in the selected
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categories, providing more accurate assessment within the limited field.
Conveying experiment on familiar grounds and in highly controlled setting
provides better research data, which can then be used for further research into
other interpreter’s performance categories or input categories, such as limited time
for preparation and quality of material provided for preparation.

Even though most of the research into quality in interpreting is focused on
professional field, research in the field of trainee interpreters provides valuable
data that can help improve efficiency and quality in training of aspiring
interpreters, which will result in better suited professionals for the interpreting

scene.
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6 Shrnuti

Tato prace porovnava kvalitu pfevodu v tlumoceni mezi zacdinajicimi a
pokroc¢ilymi studenty tlumoceni na zacatku a konci semestru. Téma kvality je
kazdému studentovi tlumoceni znamé, protoze béhem pfipravy Se neustale
snazime vylepSit ve vSech oblastech tlumoceni. Vyzkum v oblasti kvality
tlumoceni u studenti ale neni pfili§ rozsahly a tak je vyzkum v této oblasti
zajimavym neprozkoumanym polem. Prace vyhodnocuje a porovnava
tlumocnicky vykon na zaCitku a konci semestru ve ctyfech oblastech
tlumocnického vystupu: zachovani smyslu vychoziho projevu, logickd navaznost
mluveného projevu, spravné vyuziti terminologie a plynulost mluveného projevu.
Prace si klade za cil zjistit, jestli pokrocili studenti tlumoceni podaji tlumocnicky
vykon nez zacinajici studenti tlumoceni a jestli zacinajici studenti tlumoceni
dosdhnou vétsiho zlepseni ve zkoumanych oblastech nez pokrocili studenti
tlumoceni. Prace je rozdélena na Ctyii kapitoly.

Prvni kapitola pftiblizuje teoreticky rdmec zkoumané oblasti. V prvni
podkapitole je nadefinovédno, co je konsekutivni tlumoceni. Druhd podkapitola
podava strucné pojedndni o problémech, které se vyskytuji pii snaze definovat
optimalni kvalitu tlumoceni. JelikoZ tlumo€eni m4& mnoho forem a probiha na
velmi rozmanité $kale oblasti a prostiedi, definovat optimalni kvalitu je v podstaté
nemozné. Dale tato podkapitola pojednava o zasadnich vyzkumech provedenych
Vv oblasti kvality tlumoceni jak ze strany tlumoc¢niki, tak ze strany posluchact,
provedenych jak dotaznikovou metodou, tak experimentalni vyzkumem. Na konci
podkapitoly je zminéno, jak probiha vyuka tlumo¢niku na Univerzité Palackého
v Olomouci.

Druhé kapitola se zabyva metodologii provedené¢ho vyzkumu a sklada se
z Sesti podkapitol. V podkapitolach je popsan vybér tltumocené nahravky a divody
pro danou volbu, dale G¢astnici experimentu, jejich vybér, jazykova a tlumocnicka
zpiisobilost a zplsob rozdéleni na skupiny. Déle je popsédno provedeni a pribéh
experimentu. Nakonec je rozebran hodnotitel, kli¢ové terminy, které byly

tlumo¢énikiim zadany a simuluji prani klienta o vyuziti specifickych termint,
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jednotlivé kategorie hodnoceni, hodnotici $kala, tabulka s bodovymi vyjadienim
daného hodnoceni a segmenty, které byly vybrany pro ti¢el hodnoceni.

Tieti kapitola je praktickd cast experimentu, kde probiha vyhodnoceni
ziskanych dat a je rozdé€lena do ctyf podkapitol. V prvni podkapitole je slovni
hodnoceni vykonu ve Ctyfech zkoumanych kategoriich jednotlivych tcastnikli
experimentu na zacatku a konci semestru, které je vzdy doplnéné tabulkou
s bodovym ohodnocenim. V nasledujicich dvou podkapitolach jsou v tabulkach
zobrazeny bodové vysledky zacinajicich a pokro¢ilych studentt tlumoceni, které
jsou pak vyhodnocovany z hlediska rozdili na zacatku a konci semestru a ukazuji
zlepSeni globalni zlepSeni tlumocnikt jak v jednotlivych kategoriich, tak celkové.
Ob¢ skupiny dosdhly zlepSeni na konci semestru oproti zacatku semestru.
Posledni podkapitola porovnavé zacinajici studenty tlumoceni oproti pokrocilym
studentim tlumoceni, srovnava rozdily v jednotlivych kategoriich na zacatku a
konci semestru a poté jsou porovnany celkové vysledky obou skupin.

Zavéry jsou vyhotoveny ve Ctvrté kapitole. Prvni je kratce shrnuta
problematika prace a cile prace. Tyto cile jsou pak konfrontovany s vysledky
praktické ¢asti. Oba cile, které si prace klade ovéfit, se potvrdily. Dale je popsan
navrh na vétsi zaméfeni na plynulost mluveného projevu, ktera se u obou skupin
projevila jako neproblemati¢téjsi kategorie. Dale jsou v kapitole shrnuty omezeni,
které se vyskytly v tomto vyzkumu ale 1 zaroven pfilezitosti, které tyto omezeni
pro vyzkum poskytuji. Poté jsou navrhnuty dal$i oblasti, kde by se daly ziskané
data vyuzit. Na zavér kapitoly je shrnut piinos vyzkumu v oblasti kvality

tlumoceni u studentu.
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8 Appendix

8.1 Appendix 1: Questionnaire

Ptijmeni, jméno:

Ro¢nik: Typ studia: Bakalafsky / Magistersky*

V piipadé¢ magisterského studia: na predchozim studiu jsem absolvoval

tlumocnické seminafe a pripravu k tlumoceni: Ano/Ne*

*Nehodici se Skrtnéte

8.2 Appendix 2: Source Recording Transcription and Glossary

Megan Washington- Why 1 live in mortal dread of public speaking

| didn't know when | agreed to do this whether | was expected to talk or to
sing. But when | was told that the topic was language, | felt that | had to speak
about something for a moment.

| have a problem. It's not the worst thing in the world. I'm fine. I'm not on fire. |
know that other people in the world have far worse things to deal with, but for me,
language and music are inextricably linked through this one thing.

And the thing is that | have a stutter. It might seem curious given that I spend a lot
of my life on the stage. One would assume that I'm comfortable in the public
sphere and comfortable here, speaking to you guys. But the truth is that I've spent
my life up until this point and including this point, living in mortal dread of public
speaking. Public singing, whole different thing. (Laughter) But we'll get to that in
a moment.

I've never really talked about it before so explicitly. | think that that's because I've
always lived in hope that when | was a grown-up, | wouldn't have one. I sort of
lived with this idea that when I'm grown, I'll have learned to speak French, and
when I'm grown, I'll learn how to manage my money, and when I'm grown, |
won't have a stutter, and then I'll be able to public speak and maybe be the prime
minister and anything's possible and, you know. (Laughter) So | can talk about it
now because I've reached this point, where — | mean, I'm 28. I'm pretty sure that
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I'm grown now. (Laughter) And I'm an adult woman who spends her life as a
performer, with a speech impediment. So, | might as well come clean about it.
There are some interesting angles to having a stutter. For me, the worst thing that
can happenis meeting another stutterer. (Laughter) This happened to me in
Hamburg, when this guy, we met and he said, "Hello, m-m-m-my name is
Joe," and | said, "Oh, hello, m-m-m-my name is Meg." Imagine my horror when |
realized he thought I was making fun of him. (Laughter)People think I'm drunk all
the time. (Laughter)

People think that I've forgotten their name when | hesitate before saying it. And it
Is a very weird thing, because proper nouns are the worst. If I'm going to use the
word "Wednesday" in a sentence, and I'm coming up to the word, and | can feel
that I'm going to stutter or something, | can change the word to "tomorrow," or
"the day after Tuesday," or something else. It's clunky, but you can get away with
it, because over time I've developed this loophole method of using speech where
right at the last minute you change the thing and you trick your brain. But with
people's names, you can't change them.(Laughter) When | was singing a lot of
jazz, | worked a lot with a pianist whose name was Steve. As you can probably
gather, S's and T's, together or independently, are my kryptonite. But | would have
to introduce the band over this rolling vamp, and when | got around to Steve, I'd
often find myself stuck on the "St." And it was a bit awkward and uncomfortable
and it totally kills the vibe. So after a few instances of this, Steve happily became
"Seve," and we got through it that way. (Laughter)

I've had a lot of therapy, and a common form of treatment is to use this technique
that's called smooth speech, which is where you almost sing everything that you
say. You kind of join everything together in this very singsong, kindergarten
teacher way, and it makes you sound very serene, like you've had lots of
Valium, and everything is calm. (Laughter) That's not actually me. And | do use
that. 1 do. | use it when | have to be on panel shows, or when | have to do radio
interviews, when the economy of airtime is paramount. (Laughter) I get through it
that way for my job. But as an artist who feels that their work is based solely on a
platform of honesty and being real, that feels often like cheating. Which is why
before | sing, | wanted to tell you what singing means to me. It's more than

making nice sounds, and it's more than making nice songs. It's more than feeling
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known, or understood. It's more than making you feel the things that I feel. It's not
about mythology, or mythologizing myself to you. Somehow, through some
miraculous synaptic function of the human brain, it's impossible to stutter when
you sing. And when | was younger, that was a method of treatment that worked
very well for me, singing, so I did it a lot. And that's why I'm here today.
(Applause) Thank you.

Singing for me is sweet relief. It is the only time when | feel fluent. It is the only
time when what comes out of my mouth is comprehensively exactly what 1
intended. (Laughter) So I know that this is a TED Talk, but now I'm going to TED
sing. This is a song that | wrote last year.

Thank you very much. Thank you.

glossary:

Stutter - balbutismus

stutterer - balbutik

speech impediment - porucha fe¢i
loophole method — obchtizka

smooth speech - plynuly projev
synaptic function - synapticka funkce

8.3 Appendix 3: Student Recordings Transcriptions

NZ1Z

S1

Na kokténi se Ize divat z mnoha riznych hld, ale to... to nejhorsi co se mize stat
je potkat dalsiho clovéka co kokta. To se mi stalo v Hamburku kde jsem potkala
kluka... a on mi fekl ahoj m-m-moje jméno je Joe a ja mu odvétila m-m-moje

jméno je Meg a on si myslel Ze si z ného délam srandu.

S2
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KdyzZ naptiklad potfebuju pouzit ve vété slovo stieda, tak... mizu oblafnout svij
mozek tim Ze na posled... Ze v posledni chvili zménim stfedu na zitra nebo

pozitii. Vlastni jména se prosté zménit nedaji.

S3

Prosla jsem hodné terapiemi a ta asi nejcastéj$i se jmenuje... uhlazena fe¢ a
pointa je v tom ze v podstaté vSechno co fikate tak zpivate. Zni to... tak jak...
predstavte si pani ucitelku v matei'ské Skolce. A... znélo to tak... kdyz tak mluvim

tak znim velmi klidn¢ a skoro jak kdybych v sobé m¢la valium.

S4

Neni to o tom abych... se tady prezentovala jako mytickd bytost. N&jakym
zazranym zpusobem skrz... skrze... jednu ze synaptickych funkci lidského
mozku je nemozné abyste koktali, kdyz zpivate. Tahle metoda pro mé za mlada
fungovala velmi dobfe a proto jsem taky hodn¢ hodné¢ zpivala a diky tomu jsem

dneska tady.

NZ1K

S1

Lze se na tento problém podivat ze zajimavého thlu. Nejhorsi situaci je kdyz
potkam jiného balbutika. To se mi stalo v Hamburku, kdy jsem potkala... jednoho
muze, ktery mé pozdravil a-ahoj jmenuju se Joe a ja jsem na to odpovédéela ahoj

jmenuju se Meg a zd¢sila jsem se kdyZ si myslel Ze si z n€ho dé€lam srandu.

S2
Kdyz chci fict naptiklad stfeda, tak tésné ptredtim nez to slovo vyslovim tak ho
mizu zménit na zitra nebo den po Uterku, coZ se nazyva takzvana metoda

obchtizky, kterou mizu o8alit miij mozek. Jména se zménit nedaji.

S3
Pro§la jsem samoziejmé& hodné terapiemi a nejcastéjs$i metodou... je takzvana

metoda plynulého projevu, kdy vSechno co fikate, svym zplsobem zpivate. V
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podstaté spojite vSechna slova dohromady a vysledek zni jako zpivany projev,
ktery byste ocekavali od ucitelek... v matefskych Skolach. Zni to velmi klidné a

pusobim jako bych v sobé méla hodné valia.

S4
Neni to o tom, abych... tady prezentovala... abych se tady prezentovala jako

n¢jaka mytologicka bytost. Z néjakého diivodu... synoptické funkce mozku

funguji tak, ze je nemozné... abyste koktali kdyz zpivate, coz byla velmi Casté
1é¢ba kdyz jsem byla malé a proto jsem hodné hodné zpivala a proto jsem dneska

tady.

NZ27Z

S1

Nejhorsi pro mé je, kdyZ mam potkat... kdyz se potkdm s nékym kdo je také
babultik. Stalo se mi ze jsem potkal muze, ktery se jmenu... ktery se pfedstavil
takhle. Ahoj ja ja ja jsem Joe a j& jsem odpovédéla ahoj ja ja ja jsem Meg. Umite
si predstavit jak jsem byla zdéSena kdyz si myslel, ze jsem... Ze si z n¢j délam

legraci.

S2

...KdyZ chei fict ve véte stieda, tak to nejde. Mlzu fict zitra nebo den po utery,
ale je to hodné tézkopadné. Vytvofila jsem si takovou obchiizku, jak se to da
fict... jak se to d4 fict. ...Na posledni chvili zménim slovo a tim obejdu mozek...

a feknu to Iépe. JenomZe jména ne...zménit nemuzete.

S3
...M¢la jsem hodn¢ terapii a... chodila jsem hodn¢ k doktorim, kde m¢ nauili...
metodu plynulého projevu, kde to co mluvite, témet zpivate. Zni to velmi hezky,

mluvite... ale zni to jako kdybyste spotadali hodn¢ valia.

S4
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...Nechci se né&jak... nechci si n&jak stézovat. N&jakym zazrakem... neni mozné

koktat kdyz zpivate. Proto jsem to dé€lala Casto, kdyZ jsem byla mladsi. ...

NZ2K

S1

...Nejhorsi je kdyz potkam dalsiho babultika. To se mi stalo v Hamburgu kde
jsem potkala muze, ktery se mi predstavil jako Joe. ...Odpovédéla jsem ahoj ja
jsem Mary. A umite si predstavit moje zdéSeni, kdyz si myslel Ze si z n¢j délam

legraci.

S2

Kdyz chci fict stieda.... citim... pfichazim k tomu... dostavam se k tomu slovu a
citim ze zakoktdm. Mlzu ho zménit na zitra nebo den po utery. Ale s vlastnimi
jmény to udélat nemtiZzete. Za tu dobu jsem si vytvofila takovou metodu zvanou

obchiizka kdy na posledni chvili zménite slovo.

S3

Byla jsem na hodné léceni a béZzna 1écba... tohoto problému se jmenuje plynuly
projev, kdy spojujete slova dohromady a mluvite takovym zpévavym... zpévavym
hlasem jako pani ucitelka ve Skolce a znite hodn¢ klidné a... v pohodé¢ jako byste

snédli hodné valia.

S4

...Neni to o tom Ze bych se vam chtéla pfirovnavat nebo tak. ...Né&jakym
zpusobem, né¢jakou synaptickou funkci v mozku je totiz nemozné zpivat... koktat
behem zpivani. KdyZ jsem byla mladsi..., vyuzivala jsem tuto techniku hodné. A

proto jsem dnes tady.

NZ3Z

S1
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Z...zajimava véc je kdyz jeden blabotik potka jiného blabotika, coz se mi stalo ve

Strasburku...mnichové... ve $trasburku, kde to pfiblizné probihalo jako a-a-ahoj

jmenuji se Joe a na to jsem odpovédé€la ahoj j-j-ja se jmenuju May. On si mozna

myslel ze si z n¢j délam srandu.

S2

...Kdyz se..., kdyz se blizim k danému... danému jménu, napiiklad utery, velmi
Casto si najdu... takovou... takovou kli¢cku nebo viceméné obchtizku, abych se
tomu slovu vyhla, proto feknu viceméné ten den poté nebo den co bude piiste.

Takhle se viceméné...dal. Bohuzel lidsk4 jména se jen tak ménit nedaji.

S3
Osvojila jsem si techniku zndmou jako... jako plynuly projev, kde viceméné
davate vSechno dohromady a je to vSechno hrozné... plynulé¢ a klidné, jako

kdybyste byli na valiu.

S4

...Neopravedlnuji se vibec... v zadném piipade... ale mam prosté takovou tu

vvvvv

pro m¢& nemozné blabutit kdyz zpivam... kdyz zpivam a proto zpivam hodné. A

proto viceménég jsem tu dnes vecer.

NZ3K

S1

Nejhorsi... nejhorsi véc je samoziejmée je kdyz jeden balbutik potkd druhého
balbutika. Pfesné to se mi stalo v Hamburgu kde... kde jsem potkala tohoto Joe
ktery se predstavil a-a-ahoj ja jsem Joe a ja jsem odpovédéla a-ahoj ja jsem

Megan, tim si myslel ur€ité si z n¢j délam srandu nebo tak néco.

S2
Stejné tak jako napfiklad stfeda. ...Kdyz citim ve vété Ze se k tomu blizim tak...

muzu to na posledni chvili jako zménit na zitra nebo den... den pozitii nebo tak.
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Vymyslel jsem si takovou obchiizku... kde zménim to slovo na posledni chvilku a

takto napalim mozek. ...Ale lidské jména nejdou jen tak ménit.

S3

...M¢l jsem... prosel jsem si spoustou cviceni terapii... béznd véc... co se
pouziva je takzvana... vaz... vazana... takzvany plynuly projev kde témér
zazpivate vSechno co fikate. ...VSechno tak spojite dohromady... jakoby ve
zpivani néco jako ve Skolce, a znite velmi klidn€ jako byste méli spoustu valia a

vSecko je uplné v pohodé.

S4

Je tam hodné... mytologizovani ohledné¢ mého balbutismu. Ale je tu jedna véc,
ktera se velmi osvédcila, a to ze jisté synaptické funkce zajist'uji ze pokud clovek
zpiva tak nemtize... nemuze$ koktat nemuze byt balbutik. Coz velmi pomohlo a
tak jsem zpivala, zpivala jsem opravdu hodné a to je proc... proto jsem dneska

tady.

NZz4Z

S1

Je to trochu zajimavé mit balbutismus. Asi nejhorsi je kdyZz potkate dalSiho
balbutistu... balbutika. Takhle jsem jednou potkala jednoho chla... pana a on mi
fekl d-d-dobry den mé jméno je Joe a ja jsem odpovédéla d-d-dobry den mé
jméno je May. A kdyz jsem si uvédomila ten horor kdyz on si myslel Ze ja si z néj

délam srandu.

S2

Tteba kdyZz mam fict stfeda a vim Ze se k tomu slovu bliZim za¢nu byt nervozni a
rychle... rychle ho zménim, tfeba na den po zitiku teda na zitra nebo den po utery.
Je to trochu kostrbaté¢ ale dokazete se stim... dokdzete se stim vyrovnat.
Vymyslela jsem takovou okliku, kde kdyz se blizite ke slovu které budete koktat,
tak ho zménite a tak vlastné trochu oblbnete sviij mozek. Jména bohuzel ménit

nemuzete.
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S3

Cho... chodim na hodn¢ terapii. Jeden z néjakych zptsobt jak se s koktanim
vyrovnat je pouzivat techniku, které se fika plynuly projev, kde vlastn€ vSechno...
vSechno mluvite takovym zpévavym hlasem skoro jako uclitelka z mateiské
Skolky. Kdyz tak mluvite tak znite velmi klidné jako kdybyste byli... kdybyste

méli v sob€ hodné valia.

S4

Tohle neni o legendach nebo se snazite ze sebe legendu udélat. ...Kdyz jsem...
kdyz jsem byla mald, zpivdni mi pomdhalo mluvit... mluvit klidné, takze jsem
to... takZe jsem to mlzete uhodnout jsem toho délala hodné. No a proto...protoze
diky né&jaké synaptické... synaptické chybé v mozku je nemozné koktat kdyz

zpivate a proto jsem dneska tady.

NZ4K

S1

Jsou... n€kdy jsou zvlastni zazitky kdyZz koktate. Pro m& nejhors$i véc co se miize
stat je potkat dalSiho balbutika. Tohle se mi stalo v Hamburku, kdyZ jsem potkala
tohodle... chlapka, potkali jsme se a on fekl ahoj m-m-moje jméno je Joe a ja
jsem fekla ahoj m-m-moje jméno je Meg. Predstavte si tu hriizu kdyz jsem zjistila

ze si mysli Ze si z n¢j délam legraci.

S2

Kdyz se blizim ke slovu stfeda ve vété a... kdyz se k nému bliZim a citim Ze budu
koktat nebo néco, zménim to slovo na zitra nebo den po tutery nebo néco jiné¢ho.
Je to nesikovné, ale dokazete... se s tim vyrovnat... protoze jak Sel ¢as...vymyslel

jsem si takovou obchiizku kde. ..

S3
Mela jsem spoustu terapie a nejbéznéjsi forma lé€eni tohoto je... zplsob ktery se

fikd... hladké mluveni... vyhlazovani, kde skoro vSechno tak trochu zpivate.
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VSechno tak spojite tak troch... v zhruba takovém zpévavém zplisobu trochu jako
ucitelka v matefské Skolce. A... diky tomu znite velice klidn¢, jako kdyz jste méli

spoustu valia a vSechno je... klidné.

S4

Neni to o néjakych mytech nebo abyste si vy mysleli Ze ja jsem né&jaky mytus.
...Z né&jakého zplsobu... diky né&jaké zazracné syn... synaptické funkci je
nemozné... synaptické funkci v lidském mozku je nemozné aby cloveék koktal
kdyz zpiva. A kdyz jsem byla... kdyZ jsem byla mald, tato metoda pro mé velmi

dobfe fungovala, takze jsem hodné zpivala a proto jsem dnes tady.

NZ5Z

S1

Existuji riizné pohledy na balbutismus. Pro mé bylo nejhorsi... pro mé je nejhorsi
kdyZ potkam dalsiho bal... balbutika. To se mi stalo napfiklad v Hamburgu,
kdy... dalsi balbutik mi fekl j-j-ja jsem John a ja jsem mu na to odpovédéla j-j-ja
jsem May. Takze si dokazete piedstavit ze si vlastné myslel, Ze si z n¢j délam

srandu.

S2

Naptiklad kdyz feknu stfeda, a pfedtim se dostdvam k tomu slovu a citim Ze budu
koktat, mohu to néjak obejit a fict naptiklad Ze... den po Utery nebo... a tak déle a
projde mi to. ...Vlastné jsem si nasla takovou skulinku kdy mutizu osalit svij
mozek a zménit to na posledni chvili. Ale toto se jmény nemtizu provadét. Lidem

nemuiZzete ménit jejich jména.

S3
Chodila jsem mnoho terapii a tam mi poradili... techniku... plynulého projevu a
toto Ze, zpivat tak néjak vSechno co feknu. Kdyz takhle mluvite tak je vam Iépe

rozumet.

S4
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...Neni to né¢jakym mytem... Postupné jsem zjistila, ze kdyz zpivate tak netrpite
balbutismem, nekoktate. A uz od mala jsem tedy zpivala hodné a... pofad. A to je

jednim z diivoda pro€ jsem tady dnes.

NZ5K

S1

Nejzajimav¢jsi... Balbutismus ma... nese s sebou rizné zajimavosti. Pro mé
nejhorsi potkat dalsiho balbutiga... balbutika. V Hamburku se mi to... stalo. On
ekl a-a-ahoj jsem Joe a ja jsem fekla a-ahoj jsem Megan. A potom mi doslo Ze si

on vlastn€ mysli Ze si z n¢j délam srandu.

S2
Napriklad kdyz se snazim fict stfeda a citim, ze... budu koktat, na posledni chvili
muizu zménit... to muZu zménit na... na ten den zitra nebo ten den po uterku. Ale

se jmény to tak nelze.

S3
Chodila jsem na mnoho terapii a tam mi poradili, Ze mam pouzivat metodu

zvanou plynuly projev. A to je zpivat, to co feknu.

S4
Néjakym zézrakem je nemozné koktat, kdyz zpivate. Kdyz jsem byla mladsi,
neustale jsem proto zpivala. ...A fungovalo to, tak jsem furt zpivala a zpivala a to

je divod pro€ jsem dnes tady.

NZ6Z

S1
...Balbutismus mé né¢kolik zajimavych whli. Pro mé je nejhorsi, kdyZ potkdm
dalsiho balbutika. Naptiklad v Hamburku jsem potkala... muze, ktery mi fekl. D-

d-dobry den, moje jméno je Joe a ja jsem mu odpovédéla d-d-dobry den moje
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jméno je May. Uvé... strasné jsem se vydé&sila, kdyz jsem zjistila ze si mysli, Ze si

Z ného délam srandu.

S2

Kdyz chce na... naptiklad fict ve stfedu a uz k tomu slovu ptichdzim ve vété, vim
ze je to problém. Mam néjaké metody jak to mizu obejit. Mizu to zménit na zitra
nebo den po utery. Neni to moc... neni to moc plynulé ovSem je to tak. Tak to
jsou triky jak muzete obejit svlij mozek nebo ho poplést, jednoduse vynechat to

slovo. OvSem problém je u jmen, ty nemuizete ménit.

S3

Je teda nékolik typl terapii. Jedna z nich... jedna technika znich je plynuly
projev. To zni jako skoro zpivani. Mluvite takovym monotéonnim klidnym hlasem,
jako ucitelka ze Skolky. Znite tak klidné a skoro jako pod valiem jak kdybyste byli
pod sedativy.

S4

Neni to o legendach nebo abyste ze mé ud¢lali legendu. Z divodu néjakého
zazraku synaptickych funkci naseho mozku je nemoZzné koktat pti zpévu. Kdyz
jsem byla mlada, pouZzivala jsem tuto metodu hodné. Proto tady mohu s vami byt

dnes.

NZ6K

S1

S... balbutismus ma zajimavé Uhly. Zajimavé je potkat dalSiho balbutika. To se
mi stalo v Hamburku. Potkala jsem ho a on fekl m-m-moje jméno je Joe a ja jsem
fekla, ahoj m-moje jméno je Meg. ...MiZete si predstavit mlj dés, kdyz jsem

zjistila Ze si mysli, Ze si z ného délam legraci.

S2
Jako napftiklad stfeda. Pokud pouziju... pokud pouzivam slovo stieda a uz... citim

Ze... Ze Z toho budu koktat feknu zitra, nebo den po tutery. Je to neobratné, ale
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funguje to. Vytvorila jsem si takovou obchiizku. Kdyz uz se blizim k tomu slovu,
tak to n¢jak zménim a tim... tim obejdu svlij mozek. Ale vlastni jména nemuzete

ménit.

S3
Prosla jsem spoustou terapii. Jedna znich je plynuly... plynuly projev, kdy
mluvite, a skoro zpivate takovym klidnym hlasem ucitelky... ze Skolky. Skoro

vSechno zpivate tak si to propojite znite klidné jako kdybyste mé¢li hodn¢ valia.

S4

Neni to o tom abych se... abych ja byla mytologii nebo abych se mytologizovala.
Diky néjaké tizasné synaptické funkci v mozku, je nemozné koktat... kdyz zpivas.
To byla jedna z mych... to byla ma hlavni terapie kdyZz jsem byla mala. Kdyz

jsem zpivala tak jsem nekoktala. Tak jsem zpivala hodné.

NZ7Z

S1

... Jsou zde urcité... problémy kdyz jste kokt... kdyz koktate. Naptiklad kdyz
potkate dal§iho koktajiciho. Tohle se mi stalo v Hamburku. ... Potkala jsem
jednoho koktujiciho ktery mi fika. Ahoj m-m-moje moje jméno je Joe a ja mu
odpovédéla m-m-moje je May. Nedovede si piedstavit, jaky to byl Sok... kdyz

jsem si myslela, Ze ten dalsi koktajici si mysli Ze si z n¢j dé€lam srandu.

S2

Naptiklad kdyZ mam fict slovo stieda, a pfiblizuji se k nému, zménim jej na néco
jako tieba zitra nebo den po utery. Zni to celkem téZkopadné, ale da se to pouzit.
...Béhem Zivota jsem si vyvinula takovou... svou vlastni metodu... tuto vlastni
metodu, kterou... kterou obelstim sviij mozek. KdyZ jsem... problém je ze jména

lidi nemtzete zménit.

S3
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Méla jsem spoustu... spoustu terapii a riznych sezeni, kde jsem se méla naucit
plynulému projevu. Jedna z metod byla, abych zpivala to co fikam. Zpivate
vSechno... takhle vSechno tikate a zpivate to jako ve Skolce a piitom znite jako

byste byli pod vlivem valia.

S4

Neni to o tom abych, se tady néjakym zpisobem pied vami... natfasala a
vytvarela kolem sebe néjaké myty. Jde o néjakou... jde o zdzracnou... exist...
mozek mé zazra¢nou funkci, a to je to, ze kdyz zpivate, tak nemuzete koktat.
Kdyz jsem byla mladsi, toto pro mé... toto u m¢ fungovalo. Byla to 1écba, ktera
zabirala. Z toho vyplyva, Ze jsem hodné zpivala. A to je vlastné ditvod, pro€ jsem

dneska zde.

NZ7K

S1

...Mit balbutismus ma mnoho uhli. Napfiklad kdyz jsem potkala dalSiho
balbutika. Predstavte si tu hrGzu. V Hamburku... jsem se snim potkala a
pfedstavila jsem se... on se mi predstavil. A-a-ahoj moje jméno je Joe a ja jsem
mu odpovédéla a-a-ahoj jmenuju se Meg. ...Nejhorsi bylo, Ze on si myslel, Ze si

Z ng&j délam srandu.

S2

Nebo naptiklad kdyz musim pouzit slovo stfeda ve vété, a vim Ze se k tomu
bliZzim, zkusim je nahradit n€¢im jinym. Napiiklad zitra nebo den po utery. Vim
ze je to trosku neobratné, ale vyvinula jsem si tuto obchlizku, kterou se snazim

zmast svij mozek. A ono to funguje. S jmény lidi je to tak, Ze je nemiiZzete zménit.

S3

Meéla jsem vSechna dostupnd léceni a... vSechny mozné... vyzkouSela jsem
vSechny mozné triky. Jeden z nich je takzvand hladka fe¢, kdy to co... to co
feknete... to co chcete fict to zazpivate. Ale pfitom jsem znéla tak jako ucitelka ve

Skolce a hodné... jako kdybych si dala hodné valia a mij projev byl velmi klidny.
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S4

Neni to o mytologii nebo, o tom abych vam sama sebe piikrasSlovala. Diky...
zazracnym syntaptickym funkcim mozku je pro Clovéka nemozné koktat, kdyz
zpiva. A zpivani pro mé bylo 1écbou, kdyz jsem byla mald. Kdyz jsem byla malé

tak jsem hodné zpivala. A to je vlastné proc jsem dnes tady.

NZ8Z

S1

Vim Ze mam balbutismus a jsou rizné uhly pohledu na balbutismus. Nejhorsi. ..
ale je kdyz potkate nékoho jiného kdo tim taky trpi. Ted” jsem potkala néjakého
kluka jmenoval se Joe. Rika mi ahoj ja jsem Joe a ja mu fikam ahoj ja jsem Mary.

A oba jsem koktali, takZe on si myslel, jestli si nahodou z né¢ho nedélam legraci.

S2

Napriklad... stfeda. ... Casto to nahrazuji, fikdm tfeba... den co pfijde po utery.
...Je to... samoziejm¢... neohrabané... ale... musela jsem si najit... takovéto
obchiizky... v feci, abych osalila svlij mozek a... nezakoktavala se tak Casto. Ale

lidska jména... nebo jména lidi prosté nemiZete ménit.

S3
Samoziejmé jsem podstoupila... rtizné 1écby, techniku plynulé feci, kde zpivate
skoro vSechno co fikate. Takze potom znite jako byste celé ty véty prozpivali a

dava to tomu Silenou hloubku a diraz.

S4

Neni to o n¢jaké metodologii nebo o néjakém... sebepoucovani se, prosté funkce

mozku... zapomene koktat kdyz zpivate. A proto jsem jako mald zpivala hodné a

proto jsem dneska vecer tady.

NZ8K
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S1

...A nejvétsi obavy... ztoho kdyZz mate babultismus je... Ze potkate nékoho
jiného s babultismem, coz se mi stalo v Hamburku. Potkala jsem kluka jmenoval
se Joe a fikal mi, ahoj j& jsem Joe a ja mu fikam ahoj ja jsem Mary. A fikala jsem

to koktavé a on si myslel Ze si z ného délam legraci.

S2
...Je to hodné¢ zl¢ tfeba u dnl v tydnu jako stfeda. Snazim se tomu vyhnout tak ze
feknu zitra, nebo den po tuterku. A takhle mi to prochdzi. Nasla jsem si rizné

obchiizky v mluvé a... o$alim tak sviij mozek. No lidska jména nemizete zménit.

S3
...U¢ili m¢ hodné metod... jak zlep$it... moji mluvu. Je dilezité samoziejme...
mluvit plynule a pro plynulost... se Casto pouziva zpivani. TakZze... vy prosté

mluvite u toho si zpivate a vSichni si mysli, Ze jste si dala minimalné ¢tyii davky

valia.
S4
Neni to o né¢jaké metodologii... ale... n¢jaky zdhadnym zvlastnim zpusobem...

je... pro va§ mozek nemozné... koktat, kdyZ zpivate. ...A ja jsem to pochopila uz

jako dit€ a proto jsem zpivala hodné&. No a proto jsem dnes tady.

NZ9Z

S1

...Zajimavé stranky na tom... mit palbitismus... jsou... ze nejhor$i je kdyz
potkate dalSiho balbutika. To se mi stalo v Hamburku. ...Potkala jsem... né¢koho
jsem potkala a pfi pfedstavovani jsme oba koktali. TakZe si dokadZete predstavit tu
hriizu jakou jsem méla kdyz jsem si uvédomila Ze on si mize myslet Ze si z n¢ho

délam srandu.

S2
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Kdyz mam tfeba fict... slovo stfeda a... blizim se K tomu, ...muzu jesté si to
rychle v hlavé zménit a fict tieba... den po zitiku nebo zitra. A vytvoftila jsem si
tyhle obchlizky, které mGzou byt neohrabané, ale pomaha to. ...Jména lidi zménit

nemohu.

S3
...Podstoupila jsem mnoho terapii, ...abych si zlepsila feC. A jedna z hlavnich...
doporucenych technik bylo... skoro vSechny... vSechno zpivat. Protoze kdyz to

takhle d¢€late... tak to zni dobfte, ale to nejsem ja.

S4
...Neni to o mytologii nebo o tom ze bych né&jak pomoci mytologie chtéla...

zprostiedkovat sebe. ...Jde o to ze mame néjakou... funkci, synaptickou funkei,

...diky které je nemozné koktat kdyz zpivate. ...Je to metoda... 1écby, zpivani je
metoda 1écby, délala jsem to tedy hodné€, hodné jsem zpivala. A to je vlastné to,

pro¢ jsem nyni tady.

NZ9K

S1
...Nejhorsi je... potkat jiného €lovéka, ktery trpi balbutismem. ...To se mi stalo
v Hamburku, kdyz jsem potkala Joea. ...Pfredstavte si jak to muselo byt hrozné

kdyz si myslel Ze si z ného délam srandu.

S2

...KdyZ se naptiklad blizim k pouZiti slovu stfeda a citim Ze budu koktat, rychle
to zménim na utery nebo pozitfi. Je to neohrabané ale... co se da délat.
...Vytvorila jsem si za Zivot tyto... obchiizky, kdy se na posledni minutu
zmenite. .. kdy na posledni minutu zménite to co chcete fict a tak vlastné oklamete

mozek. ...Jména lidi ovSem zménit nemuzete.

S3
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...Prosla jsem riiznyma léc¢by. Jedna technika, ...kterd ma pomahat se nazyva
plynuly projev. Je to jakobyste skoro vSechno zpivali. VSechno spojujete jako
ucitelky ve Skolce. Znite velmi klidné, jako kdybyste méli... jako kdybyste v sobé

méli velké mnozstvi valium... valia.

S4
...Diky néjaké synaptické funkci v mozku neni mozné koktat, kdyz zpivame.
Kdyz jsem byla mala, velmi mi to pomahalo a proto jsem zpivala opravdu hodn¢ a

proto jsem dnes vlastné tady.

NZ10Z

S1

...Mit balbutismus je... zajimavé... v uritych vécech. Naptiklad... vtipné je,
kdyz potkate dalSiho clovéka s podobnou vadou feci. To se mi jednou stalo
Vv Hamburku, kdyz jsem potkala ¢lovéka, ktery se mé predstavoval. A fekl mi...
fikal mi ahoj ja jsem Joe, pfitom koktal, a ja jsem mu feklo ahoj ja jsem Marie a

koktala jsem taky. ... Musel si myslet Ze si z n¢ho délam srandu.

S2

Jako naptiklad, kdyz vim Ze ve vété pouziju slovo stfeda a budu pfi tom koktat,
tak... m0Zu na posledni chvili pouzit jakékoliv jiné slovo. Napiiklad fict zitra
nebo den po tuterku. ...Povedlo se mi tak... naucit se techniku, kterd vam
umoznuje obejit vadu feci, tim ze zménite slovo které mate fici na posledni chvili.

JenZe se jmény to neni tak jednoduché.

S3
...Chodila jsem casto na terapie. A jednou takovou béZznou terapii je takzvany
plynuly projev. Vypada to tak Ze, vétSinu toho co fikate vlastné jakoby zpivate, a

znite jako malé dité ve Skolce, nebo jako byste méla hodné valia.

S4
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Vite, hudba pro m¢ neni, néco jako vytvaret mytologii nebo ze sebe délat
mytologickou postavu. ...N¢&jakym zahadnym zptsobem, diky synaptické funkci
mozku, neni mozné koktat a zaroven zpivat. Proto jsem pouzivala zpév jako
terapii, a zpivala jsem vlastné, jiz od détstvi, a toto pro me velice fungovalo. To je

vlastné diivod proc¢ zpivam a pro¢ jsem dneska tady.

NZ10K

S1

Balbutizmus nabizi mnoho zajimavych pohledii na véc. Nejhorsi co se muze stat
je, ze potkate dalsiho balbutika. To se mi stalo jednou v Hamburku. Kdyz jsem
potkala jednoho muZe a ten mi fikal a-a-ahoj jmenuju se Joe a ja jsem mu fekla a-
a-hoj jmenuju se Mary. Zdgsila jsem se kdyz... mi doslo Ze si mysli Ze si z néj

délam srandu.

S2

Existuji neékteré slova, jako naptiklad stfeda, které kdyz vyslovuji, tak... citim
postupné ze se, pii nich zaseknu, tak je zménim, jako naptiklad feknu zitra nebo
den po utery. ...Vytvofila jsem si uz takovy systém, kterym se mi po... kterym se

mi dafi o8alit mij vlastni mozek. Jména lidi totiZ nemlzZete zménit.

S3

...V détstvi jsem podstoupila hodné terapii, jako naptiklad jednu techniku, ktera
je velmi bézna a tika se ji plynula fec. Jde o to Ze v podstate, vSechno co fikate
jakoby zpivate, a vSechno tak plynule propojite, a je to... jako ve Skolce, kdy se

velice uklidnite a citite se jako byste byla zdrogovana.

S4

Neni to nic mytologického. N&jaky zdhadnym zpiisobem... diky nasi... funkci
naSeho mozku nelze koktat a zpivat zaroven. ...A zpivani... pro m¢ fungovalo
hodné¢ kdyz jsem byla mlad4, a tak jsem zpivala hodné Casto. A proto jsem dnes

tady.
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NP1Z

S1

Samoziejmé se pohledy na bulbatismus rizni, a pro... m¢ je to nejhorsi kdyz
potkdvam jiného bulbatika. Néco podobného coz jsem, co jsem tady zminila se mi
stalo v Hamburu, kdyz jsem potkala muze, ktery se mi piedstavil jako dobry den,
ja ja ja jsem John a ja se mu naopak piedstavila jako dobry den, ja ja ja jsem

Megan. V tu chvili si vSichni, véetné jeho mysleli, ze si z n¢j délam legraci.

S2

Naptiklad kdyz chci fict stfeda a blizim se k samotnému tomuto slovu, a citim, ze
se zakoktam, Ze to neptjde feknu véci jako je naptiklad, pouziju jakousi obchiizku
a feknu naptiklad zitfek, nebo den po utery. Tuto obchiizku pouzivam velmi Casto,

a je to v podstaté jeden ze zptsobu jak obelstit vas mozek.

S3

Také jsem podstoupila spoustu terapii, nebo naptiklad takovych téch feknéme
1écebnych procest, které se zamétuji praveé na plynulost feci. Jednou z nich byla,
jednou z tou..., jednou z téchto terapii byla jakasi plynula fec..., coZ se zamé&fuje

na to, abyste zpivali vSechno, co v podstaté¢ feknete. Profe... Vpodstaté jen

trénujete takovych tim feknéme, feknéme zplisobem, jako se trénuje ve Skolkéch,

kdy prosté vSechno co chcete fict, jaksi zazpivate.

S4

Neni to o tom, Ze bych ze sebe chtéla délat jakysi vzor, ¢i se stavét do poptedi
Vv jakési mytologii, ale diky jakymsi zdhadnym synaptickym funkcim vaseho
mozku je naprosto nemozné koktat, kdyz zpivate. Pro m& samotnou to bylo, to
byla velmi dobra pomicka. Kdyz jsem zazpivala, nemohla jsem v podstaté koktat.

A to je jeden z diivodd, to je tedy ten hlavni divod, pro¢ tady dnes jsem.

NP1K

S1
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Samoziejmé jsou zde i jiné uhly pohledu, jak se miZzeme na bulbatismus divat.
Pro mé samotnou prosta, pfedstavuje problém, napiiklad kdyz mam potkat jiného
bulbatika, jiného cClovéka, ktery trpi bulbatismem. Takova véc se mi stala
v Hamburku, kdyz jsem potkala Joea, ktery samoziejmé taky koktkal a ja jsem

koktala také, takze to spiSe vypadalo, ze ja si na oplatku z ného délam legraci.

S2

Kdyz mam fict napiiklad nedéle, a mam to slovo pouzit ve vété a citim, ze to
slovo nefeknu, nebo ze budu mit problémy s jeho vyslovenim, tak to slovo nedéle
spiSe zménim na pozitii, nebo zitra. Sama jsem si vyvinula jakousi techniku
obchiizky, kterd mi umozni zménit slovo na posledni chvili a tim jaksi oklamat

vlastni mozek.

S3

Taky jsem podstoupila spoustu terapii, z nichz jedna, takova ta nejbéznéjsi je
takzvana terapie, kterd se jmenuje plynuly projev, ¢i terapie plynulého projevu, ve
které prakticky zpivate vSechno, co chcete fict. Je to technika, kterd, ve které
vSechno spojujete do jakési... jakéhosi jednoho tonu, ¢ili takova technika, ktera se

napiiklad vyucuje ve skolkach.

S4

Neni to o tom, ze bych chtél mluvit o0 metodologii, nebo vas svou metodologii

ucit. Je dalezité zminit, Ze jakymsi zahadnym zpiisobem, ktery nemizeme ovéfit,
ktery nemiZeme objevit je nemozné koktat, zatimco zpivate. Je to jakasi

synoptickd funkce lidského mozku, kterou nelze pouze, kterou nelze jednoduse

objasnit. Kdyz jsem tedy byla mladsi, hodn¢ jsem zpivala, protoZze mi to umoznilo
plynule vyjadfit to, co chei opravdu fict. A to je jeden z diivodu, pro¢ jsem zd...
dnes tady.

NP2Z

S1
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...Obcas se vyskytnou docela zajimavé piihody, naptiklad Gplné€ nejhorsi pro mé
je, kdyz potkam jiného balbutika. Stalo se mi to naptiklad v Hamburgu, kde jsme
se predstavili s jednim muzem a on mi fika j-j-jmenuji se Joe a ja mu odpovidala

J-j-jmenuji se Meg a on si chudak myslel Ze si z n&j délam srandu.

S2

Napftiklad kdyz mluvim o stfed¢, tak vzdycky mizu tésné pied tim slovem kdyz
uz citim ze se zakoktam, vzdycky mtizu pouzit napiiklad zitra nebo den po tuterku,
coz samoziejmé neni tak .... pfirozené, neni to tak .... pckné, ale... mlzete si
s tim takhle vystacit. Ale ovSem kdyz... predstavujete néci jméno nebo kdyz
tfikate né¢i jméno tak ho nemulzete zménit. Pravé Casem jsem si vytvofila tuto ....

Metodu obchtlizky, kterd vSak nejde u téch jmen pouzit.

S3

Mam za sebou mnoho terapii, ... jedna z nich .... se nazyva .... terapie plynulého
projevu. Teda tato technika se nazyva technika plynulého projevu ... a je zalozena
na to, ze v podstaté prezpivavate vsechno co fikate, tak trosku jakoby spojujete
veskerd slova dohromady v takovém stylu jako kdyz mluvi ucitelé v matefské
Skolce a diky tomu ¢lovék potom zni velmi klidné a vyrovnané, jakoby spotadal

velké mnozstvi valia.

S4

Neni to ani o Zadnych mytech, je to spiSe o tom, Ze ndkym zpilisobem, pomoci
né&jaké synaptické funkce .... lidského mozku neni mozné, aby se ¢lovék zakoktal
pfi zpévu a kdyZ jsem byla mensi, tak jsem ... metodu zpivani, .... toho plynulého

projevu pouzivala ¢asto a Casto jsem sing ... zpivala, a proto jsem tady dnes.

NZ2K

S1
Kdyz se podivame na ten balbutismus tak ... se obcas ...stanou zajimavé véci.
Uplné nejhorsi pro mé je kdyz potkam dalsiho balbutika. To se mi stalo jednou

v Hamburku. Tam jsem potkala jednoho péna, a navzajem jsme se pfedstavili a on
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mi fika, dobry den j-j jmenuji se Joe, a ja mu fikam dobry den j-j jmenuji se Meg
a pak jsem si uvédomila, a to bylo pro mé to nejhorsi Ze on si chudak myslel Ze si

Z n¢j délam srandu.

S2

Naptiklad kdyz ... se...se...chystdm fict stfeda a ted’ v té€ vété uz se k tomu blizim
a vim, Ze se zakoktam tak to tésné piedtim muzu zménit naptiklad na zitra nebo
den po tutery, coz je sice trosku zvlastni, neptisobi to Gpln¢€ nejlépe, ale da se s tim
takhle vypotradat. ... Béhem ¢asu jsem si vytvoftila takovouto metodu obchtizky,
kdy na posledni chvili ... zménim to slovo, ale s témi vlastnimi jmény se to tak

délat ned4d nemiiZzete lidem ménit jména.

S3

Béhem vsech téch let jsem podstoupila spoustu terapii, naptiklad jednu ve které se
pouziva technika takzvaného plynulého projevu, ktery vlastné zavisi na tom, ze
mluvite tak jako kdybyste skoro zpivali. VSechno tak trochu spojite do takového
monoténniho prednesu jako kdyz mluvi ucitelka ze Skolky a znite tak velmi klidn¢

jako kdybyste spolykali spoustu valia.

S4

Neni to o zadné mytologii. ... My mame takovou zahadnou synoptickou funkci

ktera v naSem mozku zpiisobuje to ze, je nemozné se zakoktat béhem zpévu. Kdyz
jsem byla mladsi, tak tato technika pro mé fungovala opravdu skvéle, a proto jsem

zpivala opravdu hodné. A to je i ditvod pro¢ jsem tady dnes.

NP3Z

S1

Na... tom kdyZ koktate je, spousta zajimavych véci jako naptiiklad kdyz potkate
nékoho jiného kdo kokta. To se mi stalo v Hamburku, kde jsem potkala kluka,
ktery se mi predstavoval, a koktal béhem toho ahoj j-j-ja jsem Joe, ja se mu
predstavila ahoj j-j-ja jsem Meg takze mu to mohlo pfipadat ze si z ngj délam

legraci.
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S2
Kdyz chci napiiklad fict néjaké ... slozité slovo jako ¢tvrtek, tak ho zménim bud’
na zitra nebo na den po stied¢. ...Je to takové trochu slozitéjsi ale takto jsem se

naucila oklamat mozek, Ze na posledni chvili feknu néco jiného nez jsem si

vvvvvv

S3
Postoupila jsem spoustu terapii. Jedna z nich je takova Ze, se snazite jakdyby
vSechno zpivat, a sklddat dohromady jako ucitelka v...ucitelka ve skolce, takze

potom znite straSn¢ vesele jakobyste méli...dostali velkou davku valia.

S4

Neni to o tom Ze bych ze sebe délala néjaky idol pro ostatni. N&¢jakym zahadnym
zpusobem... kdyz..kdy mlj mozek funguje jinak tak pii zpivani nekoktdm. A
tohle fungovalo uz od mého mladi takze jsem to hodné praktikovala, a je to i

davod pro€ jsem dnes tady.

NP3K

S1

Z...S touto vadou feci je spojena n€kolik véci. Nejhorsi je to kdyz potkate jiného
balbutika. Stalo se mi to v Hamburku, kde jsem potkala jednoho....jednoho muze a
ten kdyZ se mi predstavoval fikal, ja ja ja jsem Joe a ja jsem mu odpovédéla ze ja
j4 ja jsem May, tak si asi musite... dokaZete si asi pfedstavit tu hriizu kdyz jsem si

uvédomila Ze si mysli Ze si z néj délam legraci.

S2

Napftiklad kdyZ chci fict stieda tak kdyz mluvim...kdyz fikdm tu vétu tak, citim Ze
jak se k tomu slovu blizim tak ...se urcité¢ zaseknu, a mtizu ho na posledni chvili
naptiklad zménit na zitra nebo na den po tutery a touto obchlizkou miizu oklamat

mozek. Ale to neni mozné se jmény, protoze jména zménit nemiiZete.
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S3
Existuje spousta 1é¢ebnych metod, ta kterou pouzivam té se tika plynuly projev a
jde o to ze, postupné spojujete slova tak jak kdyby jste viceméné zpivali a znite u

toho velmi uvolnéné jak kdybyste si dali velkou davku vélia...

S4

Nechci se... ze sebe dé€lat n¢jaky ze se idolizovat a néjakym zdhadnym zpiisobem
pies néjakou ...zahadnou synaptickou funkci je nemozné, koktat kdyz zpivate a,
této metody jsem hodné vyuzivala kdyz jsem byla mlada. A je to i divod pro¢

jsem dnes tady.

NP4Z

S1

Balbutismus ma... na balbutismus mize mit mnoho pohledl, a nese s sebou
mnoha véci. Ta nejhorsi pro mé je ta... kdyz potkate dal$iho balbutika. CoZ se mé
stalo v Hamburku, kde jsem se seznamovala s jednim klukem a on fikal, ahoj
jmenuju se Joe a ja jsem fikala ahoj ja jsem Mary, kdy oba jsme koktali a

vypadalo to Ze si z néj délam srandu.

S2

...KdyZ chci ve véte pouzit naptiklad slovo stfeda, a uz citim....kdyz se k tomu
slovu blizim a citim Ze budu koktat, tak pouZiju jiny ekvivalent jako tfeba zitra
nebo den po Utery, a mizu se tomu tak vyhnout. Vyvanula jsem si techniku, které
fikdm obchlizkova technika, kdy v podstaté¢ oklamu vlastni mozek, protoze
predtim nez n¢které slovo vyslovim, tak ho zménim. Bohuzel jméno nemtzete

zmeénit.

S3

Navstévovala jsem terapii ...kde se balbutismus 1écCil ...klasickou metodou.
...Vyucoval se tam takzvany plynuly projev. V podstaté to co fikate svym
zpusobem zpivate. Zni to troSku jako ve Skolce, a ¢lovek zni velmi naivné a

...V podstaté¢ jako by ...m¢l v sobé hodné valia.
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S4

Ale nechci abyste si m¢l idealizovali. Nastésti ...v mozku existuje ...zdzracna
synaptickd funkce, ktera zafizuje to ze kdyz Clovek zpiva tak ...nemulze koktat.
Kdyz jsem byla mlada ...tak tahle forma 1écby pro mé ...byla velmi dobra, velmi

mé bavila a ...hodn¢ jsem ji praktikovala. A diky tomu tady dnes jsem.

NP4K

S1

Balbutismus mé& hodné zajimavych hli pohledu. ...Nejhorsi pro mé je, kdyz
potkam dalsiho balbutika. Coz se mi stalo jednou v Hamburku, kdy jsem potkala
jednoho kluka, predstavovali jsme se. On fekl ahoj jmenuju se Joye... Joe a
zakoktal to a j& jsem zakoktala zpatky ahoj ja se jmenuju Meg a on si myslel Ze si

Z n&j délam srandu.

S2

Kdyz mam tfeba slovo stfeda, a fikdm ho ve vété, a pomalu se dostavam k tomu
slovu a vim Ze se zakoktam, tak to mizu zménit na zitra nebo den po utery, a je to
trochu Sroubované ale funguje to. Funguje to... je to takzvand metoda jmenuje
se... je to metoda ktera se nazyva obchtizka, kdy na posledni...v posledni chvili
oSalite svlij mozek a zménite slovo co chcete fict. Ale se jmény to nejde, protoze

jména nemiZete zmé&nit.

S3

Chodila jsem na terapie. A obvykle léCeni tohoto problému je takzvany...plynuly
projev, kdy v podstaté to co fikate skoro zpivate. TakZe spojite slova dohromady
tak Ze zpivate pisni¢ku jako v Skolce...jako ucitelka ve Skolce, a taky to zni jako

ze jste méla trochu valia.

S4
Neni to o tom... neni to o mytologii nebo o vytvareni mytologie kolem mé osoby.

Zp&v je, pro m¢ zdzrak, a je to diky synaptické funkci mozku, ktera znemoznuje
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koktat, kdyz zpivate. A kdyz jsem byla mald nebo mladsi tak to pro mé
bylo...skvéla forma léCeni, kterd na mé fungovala a proto jsem hodné zpivala a

proto tady dneska jsem.

NP5Z

S1

Na balbutismu je mnoho...zajimavych véci. Nejho... pro mé bylo nejhorsi...pro
me je nehorSim zazitkem potkat dalsiho balbutika. To se mi stalo v Hamburku.
Potkala jsem jednoho chlapka a on povida, ahoj j-j-jmenuji se Joe a ja jsem mu

uvédomila, Ze...Ze si ten Joe mysli Ze si z néj délam legraci.

S2

...Snazim se to néjak obejit napiiklad, kdyZ chci... kdyZ mam fict stfeda, snazim
se misto toho fict...zitfej$i den nebo den po uterku. Je to takové zvlastni kostrbaté
ale, n¢jak to funguje. Vymyslela jsem si tedy jakousi ...obchlizkovou metodu, kdy

se snazim prelstit sviij mozek. S vlastnimi jmény, s jmény lidi to ale nejde.

S3

Podstoupila jsem hodné terapii a vyzkouSela jsem ritizné techniky jak se
...vyporadat s balbutismem. A jedna takova technika ...Se jmenuje technika
plynulého projevu, a spociva vtom ze ...vSechen sviij mluveny projev jakoby
zpivate, a slova propojujete. ...OvSem u vsech slov to tak nejde. J4 tuto... ja kdyz
tuto techniku pouzivam tak ostatnim ptfipadam jako bych zrovna byla na valiu a

vSechno bylo krasné a v pohodé.

S4

Zpév je pro me dilezity proto, ze diky néjaké, zazracné synaptické funkci mozku
pfi...pf1 zpivaném projevu nema balbutismus Zadny ucinek...nekoktate. Zpév
tedy pro m& byl metodou, jak se s balbutismem vypotadat uz od détstvi, a... tak
jsem tuto metodu hodné pouzivala zpivala jsem opravdu hodné¢. Proto jsem dnes

tady.
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NP5K

S1

Balmutismu...balbutismus ma mnoho zajimavych ...aspektli a mize vzniknout
mnoho riznych situaci. Rozhodné nejhorsi je pro mé potkat dalsiho balbutika. To
se mi stalo v Hamburku, kdyZ jsem potkala jednoho chlapika ktery mi povida.
moji hrizu kdyz jsem si uvédomila, Ze si Joe 0 mé mozna mysli Ze si z n€j délam

legraci.

S2

Naptiklad pokud mam fict...pokud madm mluvit o dnech v tydnu mam fict stieda.
...Radsi pouZiju tfeba, néco jako dal§i den nebo den po Gtery. Casem jsem si
totiz...Casem jsem si totiz vyvinula takovou metodu obchtzky, kterd spociva
V tom Ze v posledni chvili to jméno zménim a o$alim tak mozek. Ale se jmény lidi

to nejde ty totiz nelze ménit.

S3

Absolvovala jsem hodné terapii, a jednou z metod kterymi...kterymi se ¢asto 1&¢i
balbutismus je takzvana metoda plynulé feci, kdy jakoby vSechno jakoby vSechna
slova spojujete a zni to jako byste zpivali, nebo tak jak mluvi, ucitelka v matetské

Skolce k détem.

S4

Jde o to, Zze diky néjaké zdhadné synaptické funkci mozku, je nemozné pii zpévu
zadrhavat nebo koktat. A jako mald holka jsem tedy hodné zpivala. A proto jsem
vlastn€ dnes tady.

NP6Z

S1
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A to nejhorsi co se miize nékomu s takovou poruchou feci stat je, ze potka dalSiho
balbutika. A to se mi zrovna stalo v Hamburku, kde jsem potkala nékoho kdo se
mi predstavil jako...dobry den...ja jsem Joe, s tim ze se zakoktdval, a ja jsem
uplné stejnym zptsobem...fekla dobry den ja jsem Megan, a s hrizou jsem si

uvédomila Ze si asi mysli ze si z n¢j délam legraci.

S2

...Da se to né&jakym zpiisobem obejit....NaSla jsem si zplsob...jak se tomu
vyhnout. Napiiklad kdyz chei fict... stfeda misto toho mtzu fici...zitra nebo den,
ktery pfijde po utery a tak podobné. ...Obchtzka kterou jsem si, zvolila je
zaloZena vlastné na tom, Ze na posledni chvili zvolim, jiny vyraz nez jsem chtéla
fict a tim sviyj vlastni mozek, vlastn€ obalamutim. JenZe vlastni jména...naptiklad

lidi prosté nemtizete zmenit.

S3

...Mam za sebou...spoustu riznych lé€ebnych metod. Jedna z nich je néco, Cemu
se fika takzvany plynuly projev, kdy vlastné vSechno co fikate feknete takovym
propojenym zpévavym zpusobem. Slova...slova fikate ....plynule za sebou a
vSechno to zni pokojné a klidné, a zni to jako kdybyste byli pod vlivem né&jakych

utiSujicich prostiedki.

S4

Neni...neni to o tom, Ze ze sebe vytvarim néjakou postavu kterou ja nejsem, a
pfedavam ji svym posluchacim. Z n¢jakého zvlastniho duvodu je to v mozku
zafizeno tak Ze kdyZ zpivate nemiZzete koktat. A proto kdyz jsem byla mlada jsem

zpivala opravdu hodné.

NP6K

S1
...Existuje spoustu zajimavych...pohledl...na poruchu feci. Moje nejhorsi no¢ni
mdura je potkat se s nékym dalSim kdo ji trpi. ...Pfedstavte si ...tu situaci ...kdy

jsem potkala ...cloveka ktery ...koktal také. Jmenoval se Joe. Joe se mi piedstavil
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a ja jsem se predstavila ...stejnym zplsobem, a s hrtizou jsem si uvédomila ze si

pravdépodobné mysli Ze si z n¢j délam legraci.

S2

Kdyz tfeba ve vété chei pouzit slovo stfeda a ...uz mam pocit, Ze se mij mozek na
tom zacind zasekdvat mohu to vyfesit tak ze ...to pouziji ...pouziji n¢jaky opis
jako naptiklad ...vCera nebo den po tutery, a tak podobné coz je sice nemotorné,
ale efektivni. ...Vynalezla jsem takovou malou obchtlizku ...kdy vlastné zménim
ten vyraz na posledni chvili, coz funguje ale bohuzel pravé v ptipadé vlastnich

jmen ...samoziejme jména lidi nemitizu zménit.

S3

...Prosla jsem urcitymi terapiemi. ...Jedna ztoho se nazyva takzvany plynuly
projev a, Vv praxi zni tak troSku jako zpév. Je to takové...takova provazana fec
kterd zni jako kdyz mluvite k détem v matetské Skolce. Zni to velmi klidné asi

jako kdybyste si dali velkou davku valia.

S4

...Ve zpévu ze sebe vlastné¢ ned€ldm néco, co nejsem praveé naopak. ...Zpév je
totiz takovy maly zdzrak. Diky né&jaké zvlastni synaptické funkci mozku neni
mozné... koktat kdyz Clovek zpiva. A to jsem zjistila uz jako mala a zpivala jsem

opravdu hodné. A prave proto jsem asi ted’ tady.

NP7Z

S1

...Vite co je na tom ale nejhor$i? Pro mé rozhodné nejhorsi je potkat... dalSiho
clovéka ktery kokta. ...Stalo se mi to, ted’ nedavno v Hamburku, Ze jsem potkala
clovéka jménem Joe, ktery se mi piedstavil j-j-ja jsem Joe a ja na to j-j-ja jsem
Meg. A ted’ si ptedstavte tu hrizu z toho, kdyz by si mohl myslet Ze... ze to délam

naschval.

S2
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ProtoZze predstavte si ze mate slovo jako stfeda, tak to miizete pomérné snadno
zm¢énit, mazete fici zitra nebo ten dalsi den nebo podobné vyrazy. Ale, u vlastnich
jmen to, tak dobfe nefunguje. Proto jsem si... postupné vytvoiila tuto... tuto
metodu takovy trik, ktery spo¢iva v tom ze, v posledni chvili... zménite né&jaky
vyraz na ktery... na ktery se diky tomuto nemusite tak soustfedit. A takhle to

funguje.

S3

Navstévovala jsem hodné terapii, a jednou metodou... jednou z metod Kkterou
jsem se naucila je, takzvana technika klidné feci. Je to... je to...je to v podstaté
zpév... muizete... je to... je to mnohem jednodussi vyzpivat, to co chcete fici
protoze... protoze to prost¢ neni mluveni, je to jak kdybyste nemluvili vy sami.

Pisobite navic tak klidné a... prosté to funguje.

S4

Takze to neni n&jaka, mytologie kterou bych vam, tady chtéla prednést. Ale je
to... je to zkratka néco... jakysi zazraCny... jakasi zazracna synaptickd funkce
mozku, ktera vam prosté nedovoluje zakoktat kdyz zpivate misto mluveni. Je to
néco co jsem se naucila uz jako dité, a taky jsem to hodné trénovala jako dit€ a...

takZe mlzu fici Ze moznd i diky tomuhle jsem ted’ tady.

NP7K

S1

...Chci se s vami podé¢lit o nékolik zkusenosti. Co, to nejhorsi pro mé, co je pro
m¢e nejhorsi je potkat dalsiho balbutika. Stalo se mi to nedavno v Hamburku, kde
byl tedy tento fecnik s vadou feci a on povidal j-j-ja jsem Joe a ja4 mu na to
odpovédeéla j-j-ja jsem Meg, a dovedete si predstavit jak jsem se citila kdyz si...

na ném bylo vidét Ze si z n¢j mozna délam srandu.

S2
Je mozné u jinych slov, kterd nejsou vlastni jména... tieba kdyz, mluvite o zitrku

to zménit na pozitfi nebo n&jaky jiny den a prosté né&jak si upravit aby to bylo
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mozné vyslovit. Ale vlastni... vlastni jména takto zménit nemulzete. U téch
ostatnich slov mizete vytvofit... takovou tu obchtizku takovou metodu, diky které
vlastné... v podstaté¢ podvedete sviij mozek. Ale jak uz jsem fekla s jmény... s

vlastnimi jmény to nepude. To nefunguje.

S3

...Snazila jsem se tuto svoji vadu, tento sviij problém fesit terapii, a povedlo se mi
vyvinout takovou metodu ...kterou jsem nazvala smooth speech, a zni asi takhle.
Zpivam vam o tom ze muzu ...dokdzu propojit tyto véty a tyto slova a nemam

S tim potom problém, a nekoktam, a tak dale.

S4
...Z n¢jakého pro mé nepochopitelného a slozité¢ho diivodu, a je to podlozené

védeckymi studiemi, je naprosto nemozné... koktat kdyz zpivate. A tak jsem toho

také hodné vyuZivala jako mala. ...Jako mala jsem hodné& zpivala, a proto jsem

dneska vlastné tady.

NP8Z

S1

Ta nejhorsi véc co se mi muze stat je to, ze potkam jiného ¢lovéka s poruchou
fe¢i. ...Dalsiho balbutika. ...To se mi stalo v Hamburku, kde se mi piedstavil, d-
d-dobry den ja jsem Joe a ja jsem odpovédéla d-d-dobry den ja jsem May, a on si

myslel Ze si z néj utahuji.

S2

Kdyz totiz, chci fict naptiklad, Ze se sejdeme ve stfedu, tak to potad... tak to slovo
mizu zménit, mizu fict pozitii nebo ctvrtek, ale u jmen toto udélat nelze.
Vymyslel jsem si metodu... metodu obchlizky, kterou pouzivam... ktera spociva

Vv tom Ze, kdyZ se na jistém slovu zaseknu, tak ho zménim rychle na jiné.

S3
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Také jsem se ucastnila vselijakych terapii a 1éCeb, které vyuzivaly techniku
plynulého projevu, kdy se... kdy dojde k tomu ze se fe€ spoji, je plynuld jako...
témef jako pisen. A pak zni velice... pak zni, ¢lovek ktery tuto techniku pouziva

zni velice uvolnéné, jako kdyby poziel hodné valia.

S4
Neni to pouze ...0 tom ze vam nabizim jisty mytus, ale znamena... zpivani pro
mé znamena mnohem vic. Protoze kviili jisté, nebo diky jisté synaptické funkci v

mozku je nemozné koktat, kdyz zpivate. A proto jsem dnes tu.

NP8K

S1

Na balbutizmu jsou jisté¢ zajimavé aspekty. Jeden z nich, je napiiklad to ze
nejhorsi véc kterd se mi muize stat je to, kdyZ potkdm dalsiho babu... balbutika.
To se mi stalo v Hamburku, kdyZ jsem potkala ¢loveka, ktery fekl, jmenuji se J-j-
joe a ja jsem na to, odpovédéla ahoj jmenuji se M-m-may, a tento clovék si mohl

myslet Ze jsem si z n¢j délala legraci.

S2

Protoze kdyz, chci fict vétu, ve které chci zminit stfedu, a uz citim Ze... budu
koktat ze slovo stfeda vyko.... ze slovo stfeda, nezvladnu fici, mizu na posledni
chvili toto slovo zménit na zitra nebo pozitfi... coz neni takovy problém. To je
metoda obchiizky... kterou jsem vytvofila. Ale véc s vlastnimi jmény se ma tak

Ze, vlastni jména zménit nelze.

S3
V pribéhu let jsem podstoupila rizné teorie... terapie. Jedna z nich pouzivala
techniku plynulého projevu, kdy... se vasSe fe¢ spoji v jednu. Nyni znite trochu

jako ucitel ale hlavné, jak kdybyste si dali hodné¢ valia.

S4
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O ngjakym zdzraCnym... z né€jakého zdzraén¢ho divodu, diky synaptické funkci
mozku, neni mozné koktat pii zpé€vu. Tato metoda zpévu pro mé v détstvi velice
dobie fungovala, a proto jsem ji pouzivala velice Casto, a z tohoto diivodu jsem tu

i dnes.

NP9Z

S1

Mit poruchu fe¢i ma n¢jaké... ma své zajimavé stranky. Nejhorsi ze vseho je,
potkat dalsiho balbutika. To se mi stalo... to se mi stalo v Hamburku. Kdyz jsem
se bavila, sjednim c¢lovékem ktery fekl. Ahoj jmenuju se Joe a ja jsem
odpovédéla, jmenuju se May. Nejhorsi bylo, kdyz si myslel Ze si z ného délam

legraci.

S2

Kdyz... kdyz vim, Ze ve vété pfichazi napiiklad stfeda, citim, ze se urcité
zaseknu. Muzu to na posledni chvili zménit na zitra, nebo ten den po utery.
Pouzivam... pouzivam tuto obchizkovou metodu. Na posledni chvili zménim

slovo... a tak se s tim vyrovndm. To ov§em nemtzu délat se jmény lidi.

S3

Ve svém zivot¢ jsem si prosla riznymi terapiemi. Jedna z nich se jmenuje plynuly
projev. V tomto piipadé svij projev téméf zpivate. VSechno spojite dohromady,
az to zni trochu jako... trochu jako pisnicka... pisnicka ze Skolky. Pisobite velmi

klidné, jako kdybyste si vzali... jako kdybyste pozieli hodné valia.

S4

Neni to o tom, ze bych se ze sebe snazila d€lat né¢jakou mytologickou postavu.
Jaksi... témét zazracné lidsky mozek funguje tak, ze pokud zpivate, je nemozné
se zakoktat. Kdyz jsem byla mladsi, délala jsem to velmi Casto, protoze to

fungovalo. A to je vlastné pro¢ jsem tady dnes.

NPIK
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S1

Koktani ma né¢které zajimavé stranky. To nejhorS$i co se mi miize stat je, ze
potkam nékoho jiného kdo kokta. To se mi stalo nedavno v Hamburku, kdy jsem
potkala ¢loveéka ktery... ktery fekl j-j... jmenuji se Joe a ja jsem odpovédéla j-j-j-
jmenuji se May. Dovedete si predstavit, ...jak m¢ vydé&silo, kdyz jsem zjistila, ze

si mysli, Ze si z n¢j délam legraci.

S2

...Kdyz chci fict naptiklad stieda, a fikam vétu a citim ze, to slovo ptichazi a ze se
zakoktam, mizu ho na posledni chvili zménit, a fict tfeba zitra, nebo den po utery.
... Toto je takzvand obchlizkovd metoda. Mlzu na posledni chvili zménit slovo,

které chci fict a... obelhat tak sviij mozek. To ale bohuzel nejde ud€lat se jmény.

S3

V zivoté jsem podstoupila mnoho terapii a... Casto pouzivame techniku, ktera se
jmenuje plynu... plynuly projev. Pfi této technice se spoji vSechna slova
dohromady, a ¢loveék téméf zpiva. VSechna slova se spoji dohromady a projev je

potom klidny a plynuly jako kdyby ¢lovék pozil valium.

S4
...N¢&jak... skrze né&jakou zdzracnou synaptickou funkci v mozku, je nemozné
zakoktat se... kdyz clovék zpivd. A kdyZ jsem byla mald, dobfe to na mé

fungovalo. A proto jsem to délala velmi Casto. A diky tomu jsem dnes tady.

NP10Z

S1
... To Ze, trpim balbutismem ma 1 sva...své...svou zajimavou stranku. Nejhorsi je,
kdyz... kdyz potkdm druhého balbutika, to se mi stalo v Hamburku... kdy jsem

koktala na Joea zpatky, ktery se mé predstavil.

S2
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KdyZ chei, fict slovo stfeda... tak uz citim kdyz se blizim k tomu slovu, Ze se
zakoktam, nebo ze budu mit néjaky problém. Takze jsem se nauclila takovou
obchtizkovou metodu jak osalit sviij mozek, kdy... misto stieda feknu zitra, nebo
den ktery nasleduje po utery. Je to docela neohraband metoda, ale... dafi se mi

tak... s tim takhle pracovat. OvSem u vlastnich jmen, tohle nejde.

S3

Postoupila jsem... hodn¢ terapii. Naucila jsem se tam vyuzivat, véc které se tika
plynuly projev. ...Je to metoda pii které se snazite vSechna slova spojit do
jakési... skoro pisnicky. VSechno mluvite... vyraznou melodii jako pani ucitelka

na déti ve Skolce a... znite pii tom jako byste spolykala... hodné valia.

S4

...Neni to o n&jaké metodice nebo ze bych se vam tady zmetodizovala. ...Jakymsi
zazrakem lidsky mozek funguje tak Ze, pfi zpévu neni mozné koktat. A tak jsem
s touto metodou od malicka pracovala. Od mala jsem zpivala a to hodné.

Protoze... mé to bavilo, tak proto jsem dnes tady.

NP10K

S1

Byt balbutikem ma jisté své... zajimavé uhly pohledu. ...Pro mé& nejhorsi véc
ktera se muze stat je potkat se s druhym balbutikem. To se mi stalo v Hamburku,
fekla, ja se j-j-jmenuju Meg. Az potom mi, k mé hrize doslo, ze chudak si myslel,

Ze jsem si z ného délala srandu.

S2

Kdyz chci pouzit ve véte tieba slovo stieda, a kdyz mluvim a vidim Ze se blizi to
slovo ze ho budu muset... vyslovit, tak ho mizu na posledni chvili zménit, tfeba
na, zitra nebo ten den co je po uterku. Neni to sice nic moc ale, uz jsem si na to
zvykla vyvinula jsem si takovou obchlizkovou... metodu kterou, mizu osalit sviij

mozek. Ale samoziejmeé tohle nemuzete ud€lat se jmény lidi.
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S3

Podstupuju... podstupovala jsem hodné terapii. Jednou z takovych terapii, jednou
takovou metodou je... takzvany plynuly projev kdy, jakoby skoro zpivate v§echno
to co fikate. Mluvite v jedné souvislé vété plynule navazujete slova samy na sebe
a jakoby zpivate, jako ucitelka v mateiské Skolce. Zni to potom jako byste

spolykali hodné¢ valia, a jste Gpln¢ vedle.

S4

... Totiz n¢jakou... né¢jakym zdzracnym zpusobem... n¢jakou tizasnou metodou,
v mozku funguje n¢jaké synapticka funkce ktera, znemoziuje koktat kdyz zpivate.
Zpév, funguje hodné jako velka terapie kdyz jste balbutik, a j& jsem ji vyuzivala, a

vyuzivala jsem ji hodné zpivala jsem opravdu moc a, to je pro¢ jsem dneska tady.
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This thesis focuses on the quality assessment of interpretations done by the
beginning and the advanced groups of students of interpreting and comparing
their performances at the start and at the end of a semester. In the theoretical part,
definition of the consecutive interpreting is given, key researches into quality of
interpreting are introduced and how training of the interpreters is done at Palacky
University is described. Chapter on the methodology describes how the
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Anotace:

Tato prace se zabyva hodnocenim kvality tlumoceni u zacinajicich a pokrocilych
studenti tlumoceni a porovnanim jejich vykonl na zacatku a na konci semestru.
Teoretickd cast obsahuje definici konsekutivniho tlumoceni, pfedstaveni
vyznamnych vyzkumt v oblasti kvality tlumoceni a jak probihd trénink
tlumoc¢nikti na Univerzit¢ Palackého v Olomouci. Kapitola metodologie popisuje
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hodnoceny. Prakticka Cast prace obsahuje samotné hodnoceni, kde se hodnoti
studenti individualné a poté jsou vysledky vyhodnocovany pro pokrok

Vv jednotlivych skupinach a rozdily mezi vysledky obou skupin.
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