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Abstract

The work aims to analyse the relationship betweesmna@ians
and the Aboriginal People, especially as it isedfd in history textbooks
over the past 80 years (1920 to present). It has parts: a theoretical
and a practical. The theoretical part will mainlgatl with the changing ties
between Canadians and the Aboriginal Peoples wthéepractical part will

offer different representations of First NationgGanadian history textbooks.

Anotace

Tato prace analyzuje vztahy mezi Kdaay a fivodnimi obyvateli
se zvlastnim za#tenim na jejich reflexy v debnicich djepisu v pfibéhu
osmdesati let (od roku 1920 do gasnosti). Prace ma &wasti: teoretickou
a praktickou. V teoretickéasti se budu zabyvat prénmou vztali Kanafanm
s pivodnimi obyvateli v pibé¢hu cjin. V prakticke ¢asti budu analyzovat

reprezentacegvodnich obyvatel v &ebnicich djepisu.
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Introduction

| am interested in this topic for several reasdistly, this topic joins
together my study subjects - History, English anedd®jogy. Secondly,
this theme is current. History has an influenceptesent days. | will study
this from point of view of somebody who knows histdut not so much
the present situation. | want to find out how higtinfluences the present
and try to understand.

In the theoretical part, | shall rely on history tfe relationship
between the Canadians and the First Nations ands weéywriting history
textbooks. My main sources for the  historical parivere
Gillmor, D. & Turgeon, P.A People’s History Rovna, L.,D¢jiny Kanady
Miller J. R., First Nations at the centre of Canadian Memory
in: Mandel, E. Tabas, DA Passion for Identitand Clark P.Representations
of Aboriginal Peoplein English Canadian History Textbogki: Teaching
the Violent Past ed. by Elisabeth A. Cole. | used Czech sources
for the didactical part, for example Valenta, KMgncepce a tvorbadebnic

In the practical part, | deal with an analysis ocdn@dian history
textbooks. | worked with four which were publishéd different times:
Wallace, W. S., A First Book of Canadian History, 1928
Deyell, E., Canada —hHe New Nation1970; Brune, N.Defining Canada,
2003 and the most recent, French one, by EseigmantB., Cardin,
J., Brouder-Girard, S., Vanesse, Ce, Québec, Une Histoirg¢ Suivre 2007.
| read through the textbooks and answered a sejuetions which | had
prepared for the research. The main focus was entdpic of illustrations
and depictions of the Aboriginals. | have a few ¢tjyeses:

» The present social status of the Aboriginals apptabe much better
than in the 18 century.

> The Aboriginals of the 18century and earlier were presented mostly
as murderers and monsters.

» The Canadians wanted to forget that they needgd hel

from the Aboriginals at the beginning.



A)THEORETICAL PART



1 Historical Preview: We Lived Here Before
You (Before the 16" century)

Gillmor & Turgeon (2001) as well as Rovna (2012 I@)nfess
that it is questionable when exactly the Americantiment was first populated.
It is certain, however, that the First Nations laadved there many thousands
years before the Whites. They probably found noalnitants there.
According to Rovna (2012 10), the belief that thage the first people
of America gives the present Aboriginals the potedight for their rights.

The first group of people came there across theinBelStrait
maybe in 20 000 BC. They could choose the besteplac live so they
continued on to South America where they estallistiee civilisations
of the Incas, the Aztec, and the Mayas. As time edoen, civilisations grew.
People had to find a new space to live. Some omtlyeadually returned
to theNorth and settled all America (Gillmor & Texmn 2001).

The last group of the Aboriginal Peoples came in00BBC
when the Bering Strait froze again. But they wampged by people who had
already lived at favourable places, so they hadettie in today’s Greenland
and other northern parts of the hemisphere. They kaown as the Inuit
(Rovna 2012 10).

1.1 Our Way of Knowing

When we want to study the first settlement of Ameri we
have to depend on archaeology. Just as a matteitesest, one of the most
important discoveries which determined when thest fipeople came
to America, were made by a Czech immigranti Ghachula. Other sources
for these prehistoric times can be the Aboriginal€gends, songs
and art — such as pictures on mountain walls. Weusa diaries and comments
of the first European explorers for times of thestficontact and a short time
before. In some cases we can use narrations (tovaes of Aboriginals
who were captured and educated by the Whites (Gill& Turgeon 2001;
Rovna 2012 9-11).



1. 2 Societies Before the First Contact

The main tool of the Amerindians for living in Amea was knowledge
of nature and its ecosystems. These people spokat difty languages
that have been classified into twelve language lfeasai The Amerindian
societies were regulated by consensus. It mearsthbaleader represented
the common will; however, he could not order anyor@@ood chiefs
were endowed with eloquence (Dickason 1992 63-6Bim& & Turgeon
2001). The most important quality from my point ofiew is
that the First Nations had solidarity with eacheoth

®Hunters. The Algonquian group including the Creeuktitut,
Mohicans or Mi’kmag spread from the Rocky Mountatnsthe Atlantic
and along the coast from the Arctic to Cape FeartiNCarolina. They were
migratory tribes. They hunted red deer by traps fsll, by fishing lines
or fishing nets. They hunted beavers too. Womermedr up water by hot
stones. The most characteristic products of themaplp were birch-bark
canoes. A canoe was able to bring a burden of 16@r&ms plus two adults
and one or two children. Hunters lived in smallup®e (just a few families)
(Dickason 1992 64; Miller 1988 38; Rovna 2012 12).

The Aboriginals of the Prairies hunted buffaloesd amany other
different animals. They had canoes from wood analwis skin. They used
dogs as draft animals. A hundred to four hundrestspfe lived in a village
in the winter and around a thousand in the sumRevifa 2012 17).

The Inuit had to travel for food a lot. They huntsh animals, whales,
bears and red deer. They had kayaks and sledges irood and skin.
Just a few families lived together. Later they wElwistianized by Moravian
brothers so they nowadays use Latin alphabet amdnibst commonly used
name isAmos(Rovna 2012 20).

®Farmers. The farming tribes were the Huron and Itbguoians.
The Iroquoians lived in the Northeast Canada arelr thumber reached
approximately 60 000 souls. They were divided dr&y fought a lot with each

other. But then they made a political alliance ofef Iroquoian tribes.



They grew corn, beans, pumpkins and sunflowersy Hioated pheasants, fish
and deer. Two thousands people lived in a villagéere were two
chiefs — one for peace and one for war time. Titedrof the Northeast coast
were the most developed. There was a social $tedidn to classes
and the chiefs had less power. Slavery was comratween these Aboriginals
(Dickason 1992 63, 67; Rovna 2012 14).

®Fishermen. The Pacific Ocean Aboriginals were modishers
but they hunted animals for fur too, for examplelgoor beavers. They used
slaves and loved gambling games. They held meetaljsd potlatch where
the Aboriginals gave presents to each other. Thierbthe present, the better
men’s social status. There were many clashes wherelsody could not give
the most valuable one (Rovna 2012 18). The Beotimuklewfoundland, now

extinct, were fishermen too (Gillmor & Turgeon 2001

1.3 Aboriginal Art and Culture

According to my assessment, the First Nations didkmow the term
art. In my opinion, what we know as art, they knewagsart of spiritual life.
Art showed ideas which they could not express in wdrddlowell (2005 4)
includes cave drawings, ornaments on clothes, saagges, narrative oratory,
theatrical productions, sculptures and ritual ofgj@e an Aboriginal art.

“Among the most notable proofs of human settlemientAmerica
are small human effigy stone sculptures from thasér River in British
Columbia.” People decorated jackets by dyed pormumuills and carved
and painted shaman’s rattles. The First Nationddcase their surroundings
for their art too. You can find marfyock-art” images of humans and animals
painted on cliffs (Hallowell 2005 4).

On the Prairies, people painted their tepees wittages of war
and hunting. These tepees belonged to chiefs amdipent members. You can
see one of them in the figure 1. The dark portibtha top represents the sky;
the band at the bottom represents the earth” (Wallo 2005 4;
thecanadianencyklopedia.com).
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The First Nations captured their history in wint&unts — calendars
which were painted with symbols. On the West Cqesiple made carved

and painted cedar totem Figure 1: The te-pee of peoples from the Prairi
poles which represente

family histories. These

poles were  standing

in front of the owners’ _
houses (Hallowell 2005 ﬁ
4).

The traditional [
Aboriginal art was deepl Bl Clssiy
influenced by trading (thecanadianencyklopedia.c)

with the Europeans from whom they had obtained nevaterials
and manufactured goods (Halowell 2005 4).

1. 3.1 Spiritual Life

A very important part of the spiritual life was damg. It prepared
everybody for life from early youth. Girls were peging for motherhood
and growing corn, boys were preparing for huntifighting and a possible
brave death. Other important rituals were changes fooys to men. Boys
had to go to the countryside to places®@ieat Silent” and stay there for a few
days without food. They waited for images and damge animals. When they
killed them, they became men and they could go h@@kmor & Turgeon
2001).

1. 3. 2 Aboriginal Myths of Creation

All the First Nations believed that they were pasdewn to this world
from mystics but each nation had their own legendbout it
(Gillmor & Turgeon 2001). In my experience, the &lfoot have a legend
which closely resembles Christian beliefs.

Gillmor & Turgeon (2001) as well as Rovna (2012 @)scribes
this legend. They tell about an old man Napi whos vedanding next to

a never-ending sea and he wanted to know whattiediottom. He sent down
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a muskrat and it brought him a peace of mud. Nagpilenfrom it the whole
world including a man. He taught him to hunt. Thenmade a woman and he
taught her to cook. The man and the woman livedars¢ply and they
had to find themselves and to learn to live togethiEhen Napi went
to the Rocky Mountains. The Iroquoians, on the oth@and, believed
that the first people fell to the world on the badla big turtle.

The Haida believe that there was a raven that dielhe. One day
he discovered a partly open shell from which soneatares were protruding.

He coaxed them to leave the shell and live in sldv The creatures crept out

of the shell and became the firy rigure 2: The Bill Reid’s sculpture

Haida. The legend is well illustrate
by a sculpture which was mad
by Bill Reid in the 1980s.
The sculpture IS placec
in the Museum of  Anthropolog
in Vancouver (moa.ubc.ca).

An Inuit legend shows thei
difficult life. One man stayed along

just with two dogs. He had to travd (billtammeus.typepad.com.)

across frozen land to his family:
Before he died, he killed one of the dogs and maddedge from its bones
and skin. The second dog dragged the sledge anchdhewas able to rejoin
his family (Gillmor & Turgeon 2001).

2 Historical Preview: Then the Whites Came

(15" to 18" century)

In the 1% century America was a continent of nations.
About 15 millions people lived there. It means th#dte American
and the European civilisations had approximatelye tlsame number
of inhabitants. The newcomers were the Spaniardse Portuguese,

the Basques, the French and the English. The rea®ontheir occupations
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can be divided into four phases: fishing, fur tradeploration and religious
persecution in their mother lands (Gillmor & Turge2001, Rovna 2012 11).
The contacts provoked many reactions. The Amenmrsdibelieved
that the Whites were magical creators such asaotiie Sun or spirits of their
deaths. That is the reason why the Whites wereedoomed. Opposite to this,
the Europeans satanimals” or “daemons”. Under the best of conditions,
the Christians saw the pagans. Anyway, the Eurapeaetermined
that the First Nations had no right to own thatl@ickason 1992 89-92).
However, the Aboriginals had some goods which that&¥ needed.
So the Christians had to cooperate with the pagdie “daemons”

and“animals” were elevated to the position of people (Dickak®82 94).

2.1 The English - Newfoundland

Today known as Newfoundland, this large island wees first place
where the Europeans landed. The Beothuk had beearitjinal people there.
The Whites called them “Red Indians” because thantpd their faces red.
Newfoundland was reached in 1497 by John Cabotwéke an Italian but he
worked for the English king Henry VII. The biggesealth of Newfoundland
was fish. The fishery was very important for Chastcountries. The Catholic
Church had ordered five months of fasting every.yBaring this time people
were not allowed to eat flesh except for fish. Bngl, an island country,
was the first to send their fishing boats to thst@f Newfoundland and Nova
Scotia.  Western  European  countries  then  followed gldfm
(Gillmor & Turgeon 2001; Miller 1988; Rovna 2012)25

The Beothuk lived for a long time without any cantavith the Whites
because they had withdrawn inland even before thegligh came.
It isquestionable why they did it. They maybe hhday had bad experiences
with European fishermen who fished there season@hg Beothuk lost their
livelihood — the sea. When the English came, theylt ktheir fisheries
and the Beothuk were dying because of starvatiavi{g 2012 93).

One of the last contacts with the Beothuk was waithirl Shawnadithit.

She was an orphan. The English saved her and calledcy”. Her carer,
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William Cormack, was interested in Beothuk life Isetyand religion.
Shawnadithit told him legends and rituals, desctiber people, places where
they lived, and drew maps$ Figure & Shawnadithit’s drawir

and pictures. She told him| ¢

%‘”&1& o
T Bluckt 170ty or 423 Suctons Fovid],
ol v ey Lok S gl S
Y " Bezirer. a’%.j
Aeso Loge e

Ssor fr Aitlng Sonl 1y fut by i:“!m

about clashes %= )
and enslaving her peoples

by the Englishmen.
In 1829 Shawnadithit
remained the only
Beothuk

in Newfoundland,

, Erit e
e Fonse s hicd By ot G s, pomison
in bk i) Bsst o focases G uop devics i

however she died aged 2

INHARC

* (Brune 2003 7)
sent to England for research (Gillmor & Turgeon 200

172

years and her body wa

The bad relationship between the Englishmen and Aberiginals
caused that the Englishmen were less successfulth®French in the first
period of exploration. Although Britain gained wadNewfoundland in 1713,
there was no permanent settlement. There were ngushy fishermen
who stayed there in the spring and in the sumnmethé 19' century many
Irishmen came and settled Newfoundland permane#tiynormal colonial
self-government was established in 1825 (Miller&98ovna 2012 93).

2.2 The French - Quebec

Jacques Cartier came to America in May 1534 angmetl to France
with two sons of the Iroquoian chief. One yearrdabey came back to America
and the young Iroquoians led him to today's Quednedt Montreal. This land
was later called by the French New France. Butltbgquoian chief did not
trust the Europeans, so just a few Aboriginals églphem. Without this
support many more French sailors would have dieVijg 2012 25).

From my point of view, the most important man faslonisation
of Quebec was Samuel de Champlain. According tonR@2012 27), he came

to America in the early 17century. He was able to make appropriate
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conditions for harmonious life with the Aboriginalde formed an alliance
with the Algonquian and the Huron against the Imgos. The French could
spend the winter in Canada because of help by its¢ Rations. | consider
this as the first step for successful settlement.

Champlain  started with  explorations and map creatio
too (Miller 1988). However in my opinion, the&explorations” were nothing
but guided tours of the First Nations” lands. Mill€l988) confirmed
my opinion: The white explorers just saw the paftghe territory and used
just the means of transport which the Aboriginatsaduced them; for example
birch-bark canoes and toboggans. The Whites werke ab survive
just because of “national dress” such as moccasins and snowshoes
and“national food” like corn. | believe that if the Aboriginals hadfused

cooperation, no exploration or colonization wousVé taken place.

2. 2.1 The Reinforcement of the French

The French Crown supported missionary activitiekiitrade colonies
in Quebec and Nova Scotia because missionariesd c¢ahd had to)
get to know the society of the First Nations in tthed@ his was very important
for the newcomers. After Champlain’s death in 1685Jesuits started to teach
and Christianize the First Nations. It was hard kvbecause the Aboriginals
were afraid of diseases and corporal punishmeritseigschools. The Christians
tried to convert them by economic profits, for exdenthe right of owning
guns. The missionaries managed to divide the Mi@ions in this way.
Some parts of tribes became baptized while ther®tbeav a danger in the new
religion. In 1640 the Iroquoians attacked a Huralage where a Jesuit
missionary post was. The Huron weakened by diseasgslivided by religion
were defeated in 1649 (Miller 1988; Rovna 2012 Zdm my point of view,
the civil war was just one of many reasons why Hist Nations became
weaker and weaker.

| want to point out that the Whites came from baogvihs, survived
the transatlantic journey — they were thereforegtnengest from the Whites.

It is understandable that diseases common for thend such as measles
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and smallpox could not hurt them, they had immunitynfortunately,

as Miller (1988) wrote, the Aboriginals were faciwgth these diseases
for the first time. They had no resistance and tiveye dying in thousands.
Additionally, brandy and rum were parts of the fumde. The Aboriginals
did not know what alcohol does and became drint@ysasily. Their number
was declining. | can see that the First Nations ewgradually losing

their position. In my opinion, they were not a dandor the newcomers
so the New Word became a safe place for the Eunogettiers.

However, not as many people as the French Crowndi\wave wished
came. Moving from place to place was very difficulor people
in the 17" century. People depended on the social nets wthien had made
at home. But New France needed more habitants.h&dCtown supported
settlement by paying people for coming to Ameritiaese settlers had to stay
in America for three years. Some of them returnaché afterwards but others
stayed in America for the rest of their lives (Raa012 32). | would like
to comment that this offer was unfortunately instireg just for adventurers
who had nothing to lose, which it means mainly m&avna (2012 32)
explained: The French Crown solved the lack of womgy sending
“king’s daughters” to America. They were healthy and strong girls
with no family, no social nets, usually orphanseyinad just one task — to find

husbands and to give birth to as many childremey tould.

2. 2. 2 Alliances with the Aboriginals

| would like to point out the interaction of the D World”
and the “New one”. As far as | am concerned, Fraacd England were
the two dominant states of Europe. Additionallyeythcontrolled colonies
in nearly the same part of America. There was rerothance but fighting
against each other. The tensions impacted the motlends
as well as the colonies, their settlers and therigbals.

The Europeans started to make alliances with thst Alations
inthe early 17century. Remember Samuel de Champlain's effort?

According to these early treaties, the Aboriginalere obligated to assist
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the French and their colonists in any clash witle tNew Englanders
and the British, or at least to refrain from supimgr New France’s opponents.
Once again the help of the Aboriginals was esdentanly for the French

in the north, who had not any warriors. In 1697raceé between France
and England was called. Consequently, the Frendbnists called a truce
with the Iroquoians too (Miller 1988 42; Rovna 22 31).

Similar to the clause “The King is Dead, Long Libe King”, the war
with France ended, however another started. Thisr wa known
as the American Revolution for independence. Thst Nations had to choose
a side — British one, American one or neutralitheyf were hoping that their
choice would help them to safeguard their terrtiorights. But the opposite
was the truth (Miller 1988).

3 Historical Preview: We Are Not Useful
For You Any More? (18" to 19" century)

Let's consider what happened that the tolerateérlojpers begun
to push their teachers. In my opinion, the Firsticdes helped the Whites
to become too powerful. Miller (1988) writes that ooperation
between the Whites and the Aboriginals was kept t©314.
After the British — American war, the Americans weaccepted as a new
nation. Many Europeans came to America after 18y wanted to build
new agricultural colonies. The First Nations becaneobstacle because they
occupied too much land. Personally | think thagytlbecame so powerful
thatthey did not need the Aboriginals” support ampre. However,
they needed the Aboriginals” space to live.

3.1 Reserves and Assimilation

The marginalization started in different regionswadl as at different
times. The first stage was in Atlantic Canada aftdre 1760s
when the English-French war ended. The Englishman too many free
warriors whom they dispatched against the Firstiddat The same situation
occurred in Central Canada after 1814. Differerdasoms caused the rise

of the Whites’ power on the Prairies, in British I@ubia, and in the north.
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The wheat industry was established on the Praamesthe number of buffalo
herds was declining by hunting for entertainmentthe 1870s. In British
Columbia mining was established. It meant that \Weites took the means
of living away from the First Nations as well asspibilities of improving
their living conditions (Miller 1988). What | meas that the Whites did not
need the Aboriginals any more because they were tablearn their living
on their own.

The process of assimilation took many forms frorageéul voluntary
efforts by religious organizations to aggressivaoacby the American army.
The first reserve in Quebec started as a missiopast. The main reason
for religious assimilation was an effort to eradgc#he Aboriginals™ culture,
belief and power (Clark 2007 85-86; Miller 1988).

In 1876 the Indian Affair branch was established &me first Indian
Act was passed. In spite of proclamation of assitih, the act placed
First Nations on isolated reserves in order to nthkevast majority of the land
available for European settlement. The Natives inecavards of the state.
The federal government decided about their issuead athey
were not able to influence their situation. The Amgians had just limited
space to live. The Americans promised to teach tlagmcultural practices
but they “forgot” to give them the appropriate lafat it. They controlled
the Aboriginals” moves by pass laws. In 1884, tradél ceremonies
such as the potlatch were banned. Fortunately gbenanfortunately — who

knows; the Americans were unsuccessful (Clark Z886; Miller 1988).

3. 2 Residential Schools

In 1880s the Church and the government started doperate.
The results of their efforts were the so-calledd&stial schools. Officially,
residential schools were supposed to teach Abaigahildren European
practices which they would have to use for imprgvtheir life conditions.
The other reasoning was that Aboriginal childreruldonever be assimilated
into settler society unless they were removed fthm pernicious influence

of their parents for long periods of time. Childranthese schools were not
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allowed to speak their native languages or engagédir cultural practices.
A half of the school day was devoted to academidkw®@hildren studied

English, rudiments Figure 4: Students of a residential scl
of reading, arithmetic

and other skills.

The other half of each
school day was spent
by doing chores related
to keeping the schoo

running and acquiring

practical skills (Clark

Residential schools have left a painful legacy, still being felt by Aboriginal

2007 87; Miller 1988). Jeple today

From the present e 2003 42;

point of view the residential schools were a dmasiét many schools,

the children were victims of diseases as well agsiohl and sexual abuse.
There was only poor health care. The death ratengniwe children reached
50 percents. The alumni did not fit to any socielgan Barman (quoted
by Clark 2007) says that they were in the bottomgsuof the socioeconomic
ladder in the Euro-Canadian society. Few of therurned to reserves.
They mostly started their own families, assimilatdteir own children

into the mainstream society, and by means of this whole tribe could

be assimilated. However, the young returnees balttands did not understand
their own tribe’s culture. And their tribe did nobhderstand them. The young

generation was lost for the traditional way ofrigi

3.3 Declining humbers

By means of the assimilation, diseases, alcohoéiach hopeless living
conditions, the original masters of America starthdng. By the 1920s,
the total numbers of the First Nations dipped tould 00 000. The Aboriginal
population of British Columbia declined by over @@rcent from an estimated
300 000 to 400 000 at contact to 20 174 in 19111¢M1988 46).
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In the 1960s, healthcare for the Aboriginal Peopia@s improved.
It caused a decline of infant mortality and vergvslrising of the Natives’
number. In 2001 the Aboriginal Peoples constitut&3 percents
of the Canadian population, which means 976 300pleeoThe number
of the Aboriginals is at the pre-contact level ndasgs. It is estimated at almost
2 millions people (Clark 2007).

4 Present State of Affairs: And Now We
Should Be Partners Again?
(20" to 21 century)

The First Nations became people without future. Thanadian
government forced them work in farming which wassthothe women’s job
in the men’s eyes and it was very humiliating floe warriors and hunters.
The only thing the men could do was drinking. ThiestFNations had
no chance to improve their situation — no job, lyemo health care, no chance

to find food, fully dependent on the Canadian gowegnt (Rovna 2012 191).

4.1 Activism and Political Fight for Rights

The first attempts to reclaim the Aboriginal autory were made
in the 19 century, however they were unsuccessful. In th& 2entury
some chiefs started to fight for by political meariBhe Christianized
and educated Aboriginals were helping them (Rowi22191).

From the 1920s, the Natives tried to organize thsarcieties
in the reserves and reach political autonomies. Nsaive Brotherhood
of British Columbia was established. However, tperadic activism did not
attract a great deal of public attention. It waarded after the World War I
(Clark 2007 88; Miller 1988).

There were two reasons for change of Canadian igmlit
from assimilationto integration Firstly, the horrors of World War Il had a few
positives for the Aboriginals: The non-native Caaad fighting
against German racism recognized that their owregoaent is not so much
better in the relationship with the First NatiorfSecondly, in the 1940s
the Aboriginals” population grew. The numbers o thatives did not allow
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the White Canadians to ignore thelndian questioh any longer.
The non-Natives had to negotiate with the Nativgaira (Clark 2007 88;
Miller 1988).

In the 1960s the Aboriginals gained the right totevan federal
elections. In 1969 Prime Minister Pierre Trudeagspnted the “White Paper”
(Statement of the Government of Canada on IndidicygoTrudeau claimed
this would be the end of a paternalistic systemickvivould give full freedom
and equal social status for the Aboriginal PeoplEsan Chrétien, minister
of Indian Affairs, called for the elimination ofdéh~irst Nations” special status,
the winding up of their treaties, the terminatidrtheeir distinctive relationship
with the federal government and their absorptioro iprovincial social
programs such as education, health care and welf@tark 2007 88;
Miller 1988 48).

The answer was negative. The Aboriginal Peopleswede
this statement as reverting back to policies oinaitation and even as cultural
genocide. The tension caused by this soured rekti@tween the Canadian
government and the Native people for decades toec{@lark 2007 88;
Miller 1988).

In 1973 the Canadian government agreed to theeexistof Aboriginal
land rights. The negotiations started. The AboagifPeople made what
was known as comprehensive claifisThe result was that many Aboriginal
tribes regained their own land which they were eilg@ to maintain.
In the same period, the National Indian Brotherhooecalled itself
to the Assembly of First Nations (Clark 2007 89).

In the 1990s the Aboriginal probleni became an inseparable part
of acommon Canadian’s consciousness because oéstunoy means
of which the Aboriginal Peoples wanted to emphagisar political rights
mainly the right to self-government. By 1992, thbofiginals could interfere
in negotiation about a modernization of the Canadi€onstitution.
The Charlottetown Accord (1992) ensured to the #gwoals the right
to self-government, although it prohibited themnfreexercising autonomy

on the international stage. However, this deal wasted down
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by the Canadians in a national referendum. Thet Mitions reached just
small victories such as allowing of fishing in titémhal way for Atlantic Coast
tribes. In 1998, the federal government apologifed crimes carried out
in the system of residential schools. In 1999 thdasghh reached
self-government in Northwest British Columbia ahd tnuit out of the eastern
part of the Northwest Territories of Canada. Theg\& became an equal
nation (Clark 2007 90; Rovna 2012 29).

4.2 Present Social Status

Just a half of Aboriginal people have completedhhigchools.
Inthe 1950s and the 1960s the integrated systemsabfools started.
The residential schools were closed and non-natielren were sitting next
to the native ones. The re-education of societytestaby means of children
again. At the present time lots of effort are patihcrease Aboriginal
autonomy over their own education and to increésaton to the Aboriginals
within the existing curriculum, intended for allugents (Clark 2007 92;
Miller 1988).

According to Clark (2007 92), just about 25 percehthe Aboriginal
population over the age fifteen is engaged in tiole employments.
In 1999, 73 percent of the First Nations resporgleitéd alcohol as a problem
in their communities and 59 percent cited drug uk2.percent of male
and 17 percents of female convicts in federal pssare Aboriginals.

In 1999, infant mortality was 8 deaths per 1 00pypation. Infectious
diseases such as hepatitis plague the First Natibms rate of tuberculosis
infection is 8 to 10 higher than in the Canadiarpyation as a whole.
The proportion of Canada’s total AIDS cases comtihdy the Aboriginal
People climbed from 1percent in 1990 to 7,2 pdrcen 2001.
Only 56,9 percent the First Nations” homes weresiclened adequate in 1999
(Clark 2007 92).

This depiction of modern Aboriginals is bleak. Theuth is
that the Aboriginals are at the beginning of theay to becoming equal

and strong nations as they used to be before thaco Some of the first steps
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have been already made. For example level of eiducet slowly but steadily
improving. Firstly, the Aboriginal people now havkeeir educated elites:
lawyers, politicians, policemen, writers, teaches;. Secondly, Canadians
have been making efforts to learn about the Aboaigplight. | demonstrate
this progress in the practical part. | based myckmions on my readings,
especially of Miller (1988) and Clark (2007), as lliwas my analysis
of the more recent history textbooks.

The Aboriginal issue has become part of common emess.
The Aboriginals have their own leaders who arentyytio solve their problems,
build a new future. They are negotiating with the@n@dian governing
structures as equals. Aboriginal literature abbeirtcommunity has become
well known even among the general public. Even dvknAboriginal writer
Sherman Alexie who is a Native American. | suppdbat Canadian
Aboriginals write about their issues as well. In mginion the Aboriginals
have managed to complete the first phase of tle@medack — more Canadians
have now realized that they are nations who canrheaqual parts of modern

Canadian society.

5 Winners Write History: Methods of Writing
History Textbooks

5.1 What Is a Textbook?

Textbooks provide means of teaching. According tge¥ (quoted
by Valenta 1997 12) textbooks have these main iomst informative,
systematization, transformational, fixing and tegti self-educational,
integrating, coordinative and educational. Knechddeml motivational
and developing functions (Nak &Knecht 2007 7).

The two main tasks in my point of view are inforiatand educational
(formative) functions. | think that it is very imgant to stress that the main
source of information for pupils are textbooks aedchers. Teachers can
modify information from textbooks; however, textlkgohave an influence
on teachers too. Structures of textbooks direciciires of courses. Research

by S. Gopinathan (1989) shows that study resultpugdils depend more
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on textbooks than on teachers. Textbooks provideemase of continuity
but they can rewrite the past in order to suit eoiorary needs too
(Clark 2007 93; Maak & Knecht 2007 11; 26; Valenta 1997 12).

Textbooks create pupils” world of thought, shapartbpinion, value,
interest and motivation. They pass down socialesland construct collective
memory. Especially history textbooks have a vergrgl formative impact.
Mikk (quoted by Maadk & Knecht 2007) said that new nation
cannot be formed without new history textbooks (KI2007 93; Maak
&Knecht 2007 7; Valenta 1997 12, 29).

Graphical forms (illustrations, graphs and tablas) very important
parts of textbooks because they catch the puptsntgon and make the subject
matter interesting and persuade pupils to learn wamember it. Stories
and legends have the same effect. Pupils makdordaips with characters
of stories or pictures, the subject matters areeiwith emotion and pupils
will remember this relationship for a longer timdafiak & Knecht 2007 17;
Valenta 1997 15). In my experience, textbook wsiteemphasize
by illustrations parts of subject matters which armportant in their views.
They direct the pupils’ imagination. They can shdefeated nations in bad
colours to justify wars for example.

Modern textbooks teach pupils by means of taskschvhihey
have to complete (Valenta 1997 20). | would say tha students are expected
to locate relevant information by themselves sy twél remember it better.
Itis something like looking for a treasure. In sthcase the treasure

is the information which the students need to cetepihe tasks.

5.2 Examples of Social Impact of History Textbooks

| introduce features of manipulative education eyst
in Czechoslovakia during the communist era.

®New Textbooks. Textbooks teach students new soecales.
To change textbooks is easier than to change tesachige state orders writing
new version of history, and approves new textbosésit can completely

supervise what happens in schools. New regimes ofteke efforts to create
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new textbooks. Each sentence in textbooks has ta@omrolled precisely
to prevent ambiguity (Dotek 1975 40; Madk & Knecht 2007 12, 25).
In my opinion, if any state wants to change thecggtions of its citizens,
it will publish new textbooks.

®Re-education of Teachers. In 1951, an anthologyapkrs about new
communist educational concepts was published. Tdeslogical text was
a compulsory accessory of each teaching room, ¢eschad to read it
and teach according to it. Teachers were presestedarriors for the new
school and for new future. (Za socialistickou Skb@51 3, 5).

®New Teachers. In my opinion, education of youngpbeas more
effective than re-education of adult members. Tames goes for students
as well as teachers. Many young teachers start jhtes with correct political
convictions which they had gained at new pedagodazailties, high schools
and from new pedagogical magazines. They were bemgy well-paid
(Za socialistickou Skolu 1951 6).

®Formative Functions. In 1953, the systematic resinng
of Czechoslovakian textbooks and the country’s etkgstem was launched.
The main problem of the old textbooks was tooéditpace for formative
functions. The new textbooks explained just ideimiady and factually
the *right knowledgé The curriculum of all subjects had to contairertes
by which students could be shaped. Explanations tledconsolidation
of communistic persuasion and values ([Bele1975 11, 37, 38, 59).

®Rejection of the Past. The communist governmentusesf
the previous systems. Culprits of all problems tathe found in the history.
Tomas Garrigue Masaryk and Edvard BeneS were tsilfor the communist
era. Their values were marked as reasons of alhgdoing in the world.
The past was an enemy against which one had tb fgihools were preparing
soldiers for this war. The new explanation of higtemphasised different
events which fit more appropriately to a contextled new age. For example
the communists emphasised revolutions and interaetith the Soviet Union
(Dolecek 1975 37, Za socialistickou Skolu 1951 13).
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Contrary to the Czechoslovakian situation, a geflg persistent
manipulation is typical for Canada. It means thatosling was not affected
by any ideology. However, there was a big silendeoud the era
before the Whites came to Canada. There had beeor minly very few
Aboriginals in Canada prior to the European setetnaccording to most
history textbooks.

What are the results of these two types of manimna
Most of the Czechoslovakian knew that they are madated even
during the communist era. They knew that commumdsblogy is wrong
and they refused it at the latest in 1989 when tenmunist regime
was defeated. On the other hand, many Canadiansaticknow that they
were manipulated up to nowadays. New informatioauatthe First Nations,
which they can gain now, is unbelievable for thémnmy opinion, the gentle

manipulation is more dangerous. To remove its dameguires more efforts.

5.3 The First People in Canadian History Textbooks

The depictions in textbooks published between 184d 1931 have
a negative tone. The reader's attention is drawn ddferences
rather than similarities. There were two main atlés toward the Aboriginal
People: paternalism and repugnance (Clark 2007 95).

®Paternalism is characterized by sentences suclindg&ans were
almost child-like in their simplicity, they were ottblesome children
but the Hudson’s Bay Company was a wise fathehéont (Clark 2007 95,
97,98).

®Repugnance is evident in phrases suchlige veritable demons,
worthless Indian and unreasonable savaged?oor living conditions
were emphasised such dsrth-bark huts, unclean people, clothes with fleas
and filthy food”. Authors pointed out that living with the AboriginPeople has
a bad influence on the white men. Many of them &bun native woman
for cohabitation and, according to the authdisank quickly to the level
of the native savageqClark 2007 95, 97,98).
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Robert F. Berkhofer (quoted by Clark 2007 98) shidt the image
of the Aboriginals as savage’s was essential for justification of imperialist
and evangelical goals. It rationalized the Europs@auest.

Between mid 1960s to the mid 1980s, there was angiswell of public
interest. It is evident from newspaper headlinehe Tolder books
were rethought, revised, and many papers and studiere published
about its deficiencies. New textbooks were writteHowever, not all
deficiencies were removed (Clark 2007 98-101).

5. 3.1 Seven Depictions in the Contemporary Textbooks

In the early Canadian history textbooks the Aboiatg were presented
as“spectators” or “savagewarriors”. In the more recent past and present day
they are presented d®xotic, problematic, uniquely spiritual, protesgn
or invisible people”(Clark 2007 103).

®The “spectator” is separate from the real “action” of the narmativ
The Aboriginal People tend to be in the shadowsthenground, with their
backs to the viewer or they are staring at symbbl&uropean technology,
a steamboat for example. They were not part otaheng of the wilderness,
the history of the Whites (Clark 2007 103-104).

®The image of dsavage warrior” was mostly created by a painter
C. W. Jefferys. The Aboriginals in his illustrateorare wearing war paint
and feathers. According to the present-day analydie artist included
this as a way of making the First Nations seem mweeglike and more
intimidating in an effort to direct the viewers” msgathies toward
to the Euro-settlers. The Whites are frightenedilog and they are ludicrously
dressed, as if they were transported seconds agotfre streets of Edinburgh
because in this form they are closer for studedksrk 2007 104-105).

®The depictions of the First Nations &dexotic people” depend
on showing the Natives in traditional ceremonies,veell as in activities
that involve preservation and celebration of adistand cultural
accomplishments. Nearly no explanation of thesalstis added (Clark 2007
105).
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®The view of the Aboriginals aspfoblem$ emphasises their high
unemployment, low standards of living, drug andhtd abuses and shortened
life diseases (Clark 2007 105-106).

®The category of Uniquely spiritual admits that the Aboriginal
people have a unique relationship with the land #meir environment.
Some people think that this relates with the copi@mary environmentalism
movement and with a need to venerate the Aborigtealple (Clark 2007 106).

®The “protestor§ are the most common depictions of the late
twentieth-century Aboriginal People. The Amerindiaare engaged in protests
or in a few cases in celebrations of a politicaitaty. There is discussion
of the Aboriginal involvement in Canada’s militaip both World Wars
I and I, of residential schools, and of the Aborads actors and singers.
The level of Aboriginal living conditions is intraded as being improved.
Positive aspects of Aboriginal society such as ragteingers and soldiers
are presented in contrast to the depictions ofegtots causing problems
to the Canadian society (Clark 2007 109).

® The last category is calledhVisible’ because in the Canadian history
there are many historiographical gaps when we dud know where
the Aboriginals were and what they were doing. Thiggest gap is
from the late sixteenth century to the early niaete one. The reason is
that the Aboriginals did not figure prominently dme scene of the Canadian
history. The second reason is that there is litdleademic research
in this period. Aboriginal researchers are nee@drk 2007 110-111).
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B)PRACTICAL PART



1 Methods of Analysis

The Practical part is divided according to topidsick were analyzed
in each of the four history textbooks. The texttmoekere published in years
1928, 1970, 2003 and 2007, respectively. | haves@hdwo old and two newer
textbooks to compare.

In the analysis, aspects important for history kerks
as was commented in the theoretical part were &mtusn. Firstly, space
dedicated to the Aboriginals, secondly and maiillystrations were focused
and compared; thirdly, depictions of the Aborig;ah texts were included.

A tone of the texts is taken into considerationva$.

2 Analysis of the Canadian History Textbooks
2.1 Space Dedicated to the Aboriginal Peoples

The oldest book which was analyzed was calkdFirst Book
of Canadian History and it was written by W. Stewart Wallace.
It was published in 1928. The textbook includes tdms of Canada
from 1492 to 1924. The second textbook was puldisie 1970 and it
was written by Edith Deyell. Its title i€anada — The New Natioand it is
the second volume, which describes history of Canadd its neighbours
from 1800 to 1931. As examples of the recent teotbp| have chosen two
other textbooksDefining CanadaandLe Québec. Defining Canada. History,
Identity and Cultureby Nick Brume was published in 2003. This textbook
includes Canadian history from 1000 BCE to 2004.Québec, Une Histoire
A Suivre is the most recent textbook, published in 2007 wé#s written
by R. BEseignant, J. Cardin, S. Brouder-Girardy@nesse and others. This is
a French textbook. It describes history since ihs fnhabitation of Canada
by the First Nations to 1803.

A First Book of Canadian Historjtas three main parts, 51 chapters
and 246 pages. It seems to be better composed cednpath the newer
and more voluminou€anada — The New Natiomhich has only 12 chapters

and 483 pages at all. Chaptersfofirst Bookare shorter and better divided,
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which is good for studenté First Bookseems to be better even in Aboriginal
iIssues because there are three separate chapteoteddeto the topic
of the Aboriginals. The first chapter call&tie Indianshas three and half pages
including one illustration. The second chapter alibe Aboriginals has two
and half pages. The last chapter is about the M#td their rebellion led
by Louis Riel. It is calledrhe Rising of the Half-Breedmd it has four pages
and one illustration. The newer of the older terk®
Canada — The New Natiphas just one separate chapter for the Aboriginals
It is calledMaking Treaties with the Indiarend it has three and half pages.
I have found circa nine pages about the Aborigiralsall. In my opinion,
this is a really small number even for an oldethierk.

Modern textbooks tried to redress mistakes of thmedecessors
and | have to say that they have been reasonallgessful. The changes
are recognizable even from the table of contentap@rs about history
before the contact are commonplace — contrary #o situation in the old
textbooks.Defining Canadahas 25 chapters and 674 pages at all. There are
three separate chapters for the Aboriginals andsdlSchapters. There is
information about the First Nations in nearly albpics. Three
of the subchapters are columns about important igioails. Furthermore,
there are three sections of working with primargwoents which are related
to the Aboriginals. All in all, 121 pages are dewlith Aboriginal issues.
In addition, this textbook has a detailed index sghgou can easily look up
topics from Aboriginal livesLe Québechas only227 pages. The textbook
is divided into three chapters and 28 subchaptérse chapter and nine
subchapters are related to Aboriginal topics. firesents 67 pages. You can
see that information about First Nations is muchi@rancentrated in the first
chapter.

2.2 Illustrations
In the old textbook there are just black-white sthations.
In A First Book of Canadian History there are just drawings.

In Canada — The Natiothere are some photos, however most of the pi&ture
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are still drawings. The situation is changed inrtedern textbooks. There are
all types of pictures such as coloured and blackevdrawings, paintings
and photos. InDefining Canada @me pages have a coloured background
to emphasise their importance. Pages Lef Québeceven have pictures
as background to text. This makes the textbook maneeresting.

In my opinion,Le Québeds the best one from this point of view.

The addition of illustrations with the Aboriginalgjth more accurate
and less stereotyped depictions, is the most irapbrchance throughout
progress of writing history textbooks. In the oldésxtbooks you can see
typical depictions described in the theoreticaltpBigures of the Aboriginals
are smaller, further away, and less obviously irtgrdr than figures
of the Europeans. The modern textbooks have reggomal this. They use
different and more realistic illustrations. In dilali, they attract students’
attention to mistakes of depiction in the oldertibeoks. EspeciallyDefining
Canada does it. Confrontations are caused by questionyepy detailed
captions of illustrations. In general, authors obd®rn textbooks pay more
attention to captions of illustrations. All pictsreand photos are described
and explained. All of them refer to the texiefining Canadas the best in this
respect, in my opinion.

2.2.1 Comparing of Illustrations with the Same Topic

in the Textbooks

® Housing.

In A First Book of Canadian Histopere is an illustration in which we
can see a group of the Aboriginals in front of tHeduse. They are clothed
into breechcloths and tunics. Women are prepamog fand men are making
weapons and hunting aids. The conditions of thesple are primitive. A very
similar situation is presented even in the seconidero textbook
Canada — The New Natioithere are Mexicans. Their life conditions are poor
and their work is hard. From the caption we find that the author thinks
that they are not able to improve their living chioths because they are too

primitive. Relatively poor living conditions of theirst Nations were a fact.
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The problem of depictions in the old

the poorness and primitiveness.

Figure 5: A Depiction of Housing in A First
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igure 6: Housing in the Modern

(Brune 2003 46)

AN Inpran FamiLy 1v rroNT OF 1Ts Lopee
(From a group in the Rayal Ontario Museum)

(Wallace 1928 2)

Depictions of Aboriginals” living conditions in thmodern textbooks

are much more positive. There are
and housés but
the Amerindians more satisfied
All their
are showed. InLe QuébecFirst Nations

villages. aspects of

are hunting, farming, cooking, buildin¢

their houses and canoes, making th

shoes and clothes, celebrati

and praying. Most of these illustration

are peaceful.

the pictures show
in the

lives

many photos obrigimal tents

Figure 7: A photo of housil

(Eseignat 2007 2)

In Defining Canada even the ancient history of the Aboriginals is

illustrated by colourful drawings. Aids

for huntingre pictured in detail.

It helps students understand a text very wedinada — The New Nati@hows

very detailed pictures of articles of daily use hwitaptions too, however

there are just European articl@sFirst Bookbrings nothing like that.

! See Appendix 1 for more pictures of Aboriginal
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® The First Contact.

From my point of view illustrations of this topiceavery similar in both
the old and the modern textbooks. Since the chapbeut the contact,
Le Québedurns students” attention to the newcomers. Howernehe texts,
the Aboriginals are presented as equal partnershefwhite Canadians.
The illustrations are not so certain. There are mbfferences
between illustrations from the oldest and the néwestbook. Personally,
| think that new illustrations of this period shdude produced and presented
in textbooks.

In A First Book there is a picture in which the Aboriginals aveling

to a cross and the white explorers are celebrafiing Whites are clothed

majestically, while the Aboriginaly rigure 8: The Contact in A First Bo

are half-naked and their facsg

=
==l
are confused. They really loo| [ —

like children observing a miracle

lalso found a pictufe in which

an Aboriginal shows their lang
to a white explorer. The Aborigina
is standing lower than the White mg
and is holding a bow, while the Whit
man is holding a gun. In anothg

plCtU re, an Aborlglnal makeS a traCk( CarTier Takes Posssssion or New France 1Ny THE NAME OF

THE Frenca Kine

for the Europeans. He is sitting lower (wallace 1928 1+

than the white men, and is half-naked. We canmnethé& face. In my opinion,
he almost resembles a monkey.

Defining Canadabrings nearly the same picture. A priest is higher
than the group of the Aboriginals who are half-rtakeearing war feathered
head-dresses, and looking uncomprehendingly. Thestpis dressed in black
and he looks majestic and respectable. The onigrdiice is that this textbook

explains in its text an opinion of the Aboriginalslowever, there is

2 For these illustration see Appendix 2
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no appropriate caption for this illustration. A dmaimprovement
is inLe QuébecThe pictures there are coloured. In this time, sit quite
insufficient. The Aboriginals are half-naked andysecrawny. Their figures
are as big as the Europeans ones. The distancedsefigures and viewers is

the same or shortér.

Figure 9: Defining Canada Figure 10: Le Québec

NN ‘&\ k. . P s i
(Brune 2003 17) (Eseignant 2007 21)

®“Savage Warriors”.
In the picture called’he Defenders of Ville-Mariom A First Book

of Canadian History Figure 11: Depiction of First Nation as save

the Whites are  clothed ’////4/’(/?//;////’////{’

in high-quality firm shoes
and cloaks, they have gun
and dogs. They stand highg
than the Aboriginals. Their
determination to fight
and contempt

for the First Nations

are ShOW|ng |n thell’ faces ! Tx-—m DEereNDERS OF VILL?—MARXE L

On the other hand (Wallace 1928 2¢

the Aboriginals are presented aavageswith war paintings and feathers,

® For another picture of the first contact see Aplie8
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fighting by rifles and axes, their faces full ofgen and fury. It looks
as if the Whites were protecting the village agaammals or beasts.

| have not found any typicalsavage” depiction in the following
textbooks. The modern textbooks do not show therigbwls as warriors

so much; pictures of warriors are rare especially.e@ Québec Personally,

I'think that this is caused Figure 12: War clothes ibe Québec
by an absence  of realisti

depictions from these historicg
periods. A picture :
from Le Québepresents
an Aboriginal in war clothes,
however the Aboriginal

is farming. This picture is

unrealistic for me,

because | cannot imagine

(Eseignar 2007 2v)

that Aboriginals would farm

in war clothes, although some tribes such as th@idand the Iroquois were
farmers as well as warriors.

® Aboriginal Chiefs.

lllustrations of Europeans” opponents are incluged in the recent
textbooks. InDefining Canada there is Pontiac. He is pictured in colour,
powerful and respectable. He is presented as aal egpponent, no poor fool
or an evil savage.

In Le Québecthere is a picture of an Aboriginal chief too. Hash
a one-breast baring tunic, long red cloak and weesiktick in his hand.
His body is painted. His attitude is very similard European general’s one.
On the other hand, the Aboriginals and the Europeaa standing next to each
other as partners and allies in another photo.fddtures of their contact
are presented in a realistic way.

In my opinion these depictions are very importaatduse they show
students that the Aboriginals are equal in partmpras well as in being

opponents. The Aboriginals are respectable oppseneat “animals”.
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Figure 13: Pontiac in Defining Canada Figure 14: Le Québi

(Brune 2003 179) (Eseignar 2007 10

®Disregard of the First Peoples.

This topic is characteristic faCanada — The New Natiofhe most
accurate example is an illustration for Chapter aled We grew up
in the British Empire.There are children of many nations who are parts
of the British Empire: the Europeans, the Arabs #rel Blacks are standing
next to each other like brothers and sisters, pestand members of the British
Empire. However, there is no Aboriginal. This pretullustrates equality
of people, so in my opinion, the absence of an &juwal is alarming. It means
that the original inhabitants of America were pered as being less important
than immigrants or inhabitants of African colonidsr the author
and for the society. The disregard for the Abo@adjipresence in this textbook
could be demonstrated by another picture (presentéte part of Appendf)
which is calledA settler defeats his enemfjhere is a man cutting trees which
are the enemies. The Aboriginals were not even esefor textbooks writers!

®Fur Trade.

| have written in the theoretical part that suppairtthe Aboriginals
was indispensable for fur trade. In spite of thastf | have found just one
depiction of the Aboriginals in the chapter aboutur f trade

in Canada — The New Natiomn the picture an Aboriginal is standing back

“ See Appendix 4
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to a viewer, in front of a European who is checkihg furs. InLe Québec

the same situation is pictured, however in a dfierway. The Europeans
are checking furs, while the Aboriginal is checkimg new rifle. He is dressed
in high-quality clothes. His figure is as big as thuropeans’. They are trading

partners.

Figure 16: Fur trade

Figure 15: Fur trade in Cane-The New Natio

/(/‘
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Depending on the quality and scarcity of one type of fur or another, the
Indian trappers and the coureurs de bois would bargain and ai last settle
on a price for the furs.

(Deyell 1970161,

T

(Eseignar 2007 73

The most important means of transport, canoe, istuad
in Canada —The New Natioas well as inLe Québec In the first picture
the canoe s full of the English with no Aboriginal on board
and with the English flag. The contribution of tAboriginals was concealed
again. Opposite to this, in the second picture ehare some Aboriginals
on board. However, the captain of the boat is psbbaa white man,
who is standing up above the Aboriginal crew.

Figure 18: A canoe in Le Quét

Figure 17: A canoe in Canada — The New Nation

(Deyell 1970 181) (Eseignant 2007 113)
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® Making Treaties.
In Canada — The New Natiothere is a picture which depicts

an Aboriginal chief standing back to a viewer ane ¢ther Aboriginals sitting

on the ground and waiting| rigure 19: Making treaties in Canada
They look like resigned shee f

waiting for slaughter.
In the newer textbook, making
treaties is not pictured
However, in Defining Canada |
there are two illustrationsgE = ~

)
. w i 10 ({[\\[W]/ ’“\)/a{m (\ 3
from reserves. |n the fl r81 Here the Indian chiefs and North West Mounted Police are gathered in

a peaceful assembly to discuss and sign a treaty.

onéthere is a  groupl (Devell 197038)

of Aboriginals. They are sitting on the ground awthite policemen are

above and around them. The dominance of the Whitesident. The second

picture shows different situatio

Figure 20: Sun Dance

The Aboriginals and the white
settlers are dancing Sun Danc
From the caption you find ouj
that this ritual was banned
However, the fact is
that the Natives

and the newcomers are danc

In an attempt to “civilize” Aboriginal Peoples, the Cana vernment banned many

Aboriginal rituals, such as the Sun Dance (shown above) and the potlaich. They believed that

together as eq u al neig h bou rs . the confinuation of such practices would only encourage Aboriginal resistance to Christianity.
. (Brune 2003 29(
@ Clothing

| have already indicated that in the old textbodke Aboriginals
were half-naked; especiallA First Book did not depict First Nations
in any different way. The situation is little betta Canada — The New Nation.
In general | can say that the Aboriginals are nctiuped half-naked. They wear
fur clothes, war feathers and long hair. Some i#egopean attire. The authors

of the modern textbooks tried to make for studergglistic images

® See Appendix 5 for the photo from a reserve.
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of the Aboriginals by photos. So there is no spacehalf-naked*savages”.

In the modern textbooks, there are some drawingeeofboriginals and their

clothes too. All Aboriginals are presented in theaditional and realistic

Figure 21: Clothing in Canada — The New

=

(Deyell 1970 412)

Figure 22: Aboriginal clothes

ith their dogs pulling traveis, Aboriginal people followed

he buffalo herds

(Brune 2003 22)

clothes according to the tribes they belong tddth of the modern textbooks

there are lots of examples of traditional clothes’a

For the first time the

re i

s an example of Inuit toks

in Canada — The New NatiorAlthough, the picture is typical for the old

Figure 23: Inuit clothes in Canada

(Deyell 1970 7)

L3

Figure 24: The Inuit in Defining

- A $ ey
EC

(Brune 2003 58)

depictions of First Nations: figures are small anclear

or both, you can see fur clothes, snowshoes aritidiedglges.
However, you cannot see Inuit faces. From the captie can
find out that the Aboriginals are just the furthiggures
and they accompany a white explorer. On the otlardh
I think that references to the Inuit are a good si@ward

realistic depictions of Aboriginal

® For more pictures see Appendix 6
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Figure 25: An
Inuit clothe:

(Eseignant
2007 20




Canadathere are mostly photos of the Inuit. You cannasily see their
clothes, but you can see their typical hard lifdestLe Québeddrings a lot
of pictures, detailed drawings and photos of thatln

® Recent Aboriginals

Depictions of the Aboriginals in the %0Ocentury are different
in Defining Canada and Le Québec. Defining Canada&hows mostly
Aboriginals in their traditional clothes; by corgtde Québeqrefers modern
dressed Aboriginals. Hard to say what is bettertlier Aboriginals — keeping
tradition which was interrupted and recovered osimagation to the main
society? | cannot answer that. In fact, Aborigirtalsmselves appear to be split
on this issue. | have found three types of depistiof the recent Aboriginals:
“partners”, “warriors” and“working men”.

® Partners. InDefining Canadal have seen for first time the picture
(presented it in figure 26) in which the Aborigisalit higher than the white
Canadians. The Aboriginals are standing and sittindpeir traditional clothes
and feather headbands next to white gentlemenrindioclothes as partners.
In Le Québeanodern chiefs are presented as relatively normalemopeople

with no feathers or warrior paintirg.

Figure 26: Partne Figure 27: Warriors

Members of the League of Indians of Canada, with Fred Lot
A Mohawk warrior durina the Oka erisic

(Brune 2003 380) (Brune 2003 648)
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®\Warrior. He is presented Defining Canadaas well. There is a photo
of modern warriors fighting in street riots, weaircamouflage clothes
and masking their faces. Destroyed cars and otegd are around them
and their appearance is terrifying. This photo waken place in 1990
in Montréal, Quebec. The Mohawks protested therainaty unauthorized
expansion of a golf course in their territory bgdKing bridges (Brune 2003).

®\Working man. EspeciallyLe Québecbrings a lot of photos
of working Amerindians. They are in their job ashi&rmen or they show
traditional Aboriginal crafts. The fishermen have m@odern boat
and are dressed in regular modern work clothes.

® Comparing

In the recent textbooks there are examples of theriginals crafts

and their products. Pictures show historical préslmext to the modern ones.

Historical chiefs Figure 28 Historical and Modern Showshoes
are compared

with the recent ones,
housing, clothing and living
styles are compared tod

Students can compar

and they can S e Raquettes innues

the progress of the society

This shows studenty (Eseignant 2007 36)

that history influences the present days. lllugiret are compared with photos.
This enables students to understand that drawireggnfuenced by painter’s
interpretation.

® Evaluation Related with lllustrations

Canada — The New Natios well-illustrated. There are 169 illustrations
in all. However, there is a very small number hfstrations of the Aboriginals.
| have found 10 depictions of the Aboriginals irsthook. There is one picture

which presented Aboriginals and Europeans as partih®wever, this picture

" For more pictures see Appendix 7
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cannot compensate the disregard for First Nationghe whole textbook.
With regard to the modern textbooks, | have just grece of critique
for Le QuébecCompare tdDefining Canadathe captions of illustrations are
too short. There is not enough space for explainimgg historical depictions
of the Natives. A positive point for this textboakthat although the authors
used nearly the same pictures aPDirfining Canadajn Le Québedhey are
more colourful.

More attention is dedicated to the Aboriginals glbp In Defining
Canadathe Aboriginals are showed being in trouble not pausing it. Their
community is presented in its complexity. The mgdature which is shown
in Le Québecis cooperation and hard work of men as well as wome
Some of the pictures presented there show do tleidibals as half-naked
people; however | cannot say that they are porttays “savages”.
The Aboriginals” legends are illustrated too. Exesmf the Aboriginals™ art
are included in both recent textbooks in separatpiers

Defining Canadaseems to be the best and the most objective telktboo
among those analyzed. However, there are some -blhité drawings
which look like illustrations from the old textbo®kand which are not
appropriately commented. Also, mistakes of previal&pictions, such as

in Jeffery’s illustrations, are not emphasized.

2.3 Depictions of the Aboriginals in Texts

®Living Conditions

From the author’s oA First Book of Canadian Historgoint of view,
the Aboriginals do not know anything important oteresting. He makes fun
for example of the way of making fire. There istjasentence, maybe two.

By contrast in theDefining Canadal have found six references
in the index relating with everyday lives of the dkiginals. The author
explains that more possession was impossible becafuthe migratory way
of living. Features which were funny for the prawoauthors are explained
as well-thought out. There is better described wtieg Aboriginals ate,

8 See Appendix 8
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and how they hunted. The overall impression frome thext is
that the Aboriginals lived in very poor and priméiconditions; however, they
had abilites and knowledge which were very speaald respectable
and which enabled them to survive. One more featir¢ghe Aboriginals
culture is emphasized iDefining Canada— lacrosse.“It is one of many
contributions of the Aboriginals culture to mode®@anadian society”
said Brune (2003 320). This game joined the new aG@am nation
according to the author. lre Québec ot of space is dedicated to spiritual life
and legends.

® Christianization

In A First Book of Canadian Historythere is nearly nothing
about the Christian Huron. However, the Iroquoig gresented as cruel
savages who destroyed Huron mission-stations, wiheranissionaries were
the victims. The author describes executions ofsiomaries in detail. This
causes that students can imagine the Iroquois esales. From present point
of view we can explain this hostility. The Iroqueigre the first Aboriginals
who clashed with the Europeans, thus their resistaas well as their
determination to fight were strong. Only the whitéssionaries” executions are
emphasised, however, not the baptized Huron’s or@sly the white
missionaries are described as brave, generoug,agidirespectable men.

Maybe the newer textbooks could explain this. Yoan cread
in Defining Canadathat the converted Huron were pragmatic warriors
and hunters, keeping their own religion and ligtgnio the missionaries just
because of maintaining of the alliance with thenEhrebusinessmen.

® Making Treaties

In Canada — The New Natidhe text is partly descriptive and partly
narrative. The Aboriginals are presented as listgent@eir own acts are only
signatures of treaties. They are like children wihsten to their fathers.
The author thus writes about the ceremony of cipsimeaty Number Six
which promised to award the First Nations money lbolying agricultural
equipment:At first the Indians disliked the idea as much @sldren dislike

using their allowance to buy their own clothes asuhool books; but they
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began to see that it was for their own goo@eyell 1970). In my opinion,
this sentence is demonstrative enough. The white imgresented as a hero
who saved the Aboriginals from their poor life, wieaabled them to stay
at one place instead of plodding following buffakerds.

In the modern textbooks the Aboriginals are posdthyas partners
for the Canadians. Iefining Canadathe author writes*The Aboriginal
Peoples were essential to the success of the &daetr(Brume 2003 105).
In the text about the Treaty of Paris (1763) isicned that the Aboriginals
were not included in the negotiations. After tha¢ Canadians are criticized
for their disregard of the Aboriginals” needs dgriestablishing boundaries
between the Aboriginal and European lands. The dlanagovernment
is presented as a con man who had promised sorgetiomvever something
different was written into treaties. In additiomamges in the Aboriginals” lives
caused by living next to the Europeans are predagdosses.

On the other hand, the depiction of the Aboriginalsquite similar
to the depictions in the previous textbooks. Theordinals were trusting;
they recognized their mistake and tried to charga@r tconditions too late.
Under these circumstances the Aboriginals startedfight back again.
They are described nearly amavages however the Americans” attitudes
are marked as a reason for their behaviour.

® Residential Schools

What was quite surprising for me was nearly abstjutabsence
on the topic of church-run residential schools. yOREefining Canadabrings
information about this issue. Aboriginal childrefi the 17" century, who
were educated in the first wave of residential stha@re describes as being
too freely brought up by their parents. The teaghsnsters had problems
with them because they kept running away back & tharents. However,
thisis the only described problem. The sisters depicted as patient
and respectable for their efforts. There is no desen of school works.
The residential schools in the"®&ntury are criticized as being very hard.
Culture, physical and sexual abuses have been tedmithe bad impact on

recent Aboriginal society is emphasised.
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®Reserves

| have found a description of a typical reserve yonl
in Canada — The New NatiofiReserves are presented as places appropriate
to the Aboriginals becaus®o white man can go there(Dyelle 1970 387).
Moving to a reserve had saved First Nations freamvsttion because of buffalo
disappearing, according to this textbook. Buffalsagpearance is presented
as a catastrophe, not saying who is responsible itftorThe Canadians
are featured as generous rescuers, in spite offaittethat in reality they

had grabbed and then sold the Aboriginals” land.

2.4 Final Evaluation of the Textbooks

® Text

The text ofA First Book of Canadian Histong not divided very well.
There are many short chapters; however its titteshat highlighted. The text
Is quite long and uninteresting. By contraSgnada — The New Natiomas
very well divided text. You can easily find topigs the content. Individual
chapters have their own two-paged pictures, eacdkatiog the right
atmosphere.

In Defining Canada the text is well-divided too; however
because of extensiveness of the book you cannal fH topics just
according to the table of contents. You have tockem a well-prepared index.
What | like most in this textbook are boxes witheresting and complex
information about people or culture.

® Graphical Form

From the present-time perspective, the graphiaah fof A First Book
is inappropriateThere are just few illustrations and maps. The remalb maps
increases irCanada — The New Natiphowever there are still not any charts
or tables. There is more text than illustratiodefining Canadaalready
contains all important graphic features. Picturedarts and tables
are colourful, however not too brighte Québealso offers lots of coloured
pictures, maps and graphs such as time chartdtastd think that there are

more pictures than text.
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® Questions and Reviews

A First Bookis the only one where there are no questionstiatests.
There is no space for students” thinking about pheblems of history.
In my opinion, this textbook had to be very borbrerause it is just descriptive.
Some questions for students appeaCanada — The New Natiofowever
there is just one narrative students could discevtie white Canadian’s story.
If I omit the Aboriginal issues, | can say thatsthextbook is a good step
towards modern history textbooks.

In Defining Canadaall chapters end by a review with questions
and discussion. Students are asked to think abooblgms of history,
including problems of the Aboriginals. Ine Québecstudents have to think
about pictures as well as about questions and efsfur recapitulation do not
miss there.

® Aboriginal Issue

A First Book is a typical example of disregard and humiliation
of the Amerindians in Canadian history textbook$e Ttone of the texts
about the Aboriginals is derisive. The dominancehef white man’s pursuits
is highlighted. The biggest problem Ganada — The New Natiada disregard
of the Aboriginals. The author describes historst jsom a Canadian’s point
of view. Aboriginals are mentioned only if it isewitable. They are presented
as unimportant segments of land, same as animals ifstance,
or as an obstacle to the white colonists” progrédsere is no mention
about their culture, life conditions or crafts. TAboriginals are introduced
as frightened fools.

Defining Canadadepicts the Aboriginals much more realistically.
The Europeans are criticized for their relationskipgth the First Nations,
however, the Canadians are not just bad and theidibals are not just good.
Small inserts about the Aboriginals in nearly eelshpter show that the author
tried to make an objective image of the Canadiatohy. | think that he was
as successful as the level of current knowing efdny enables. On the other
hand, inLe Québecthere is nearly no mentions of the Aboriginalghfi

against the White Canadians. | am afraid that tt@stbook is more
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like an apology to the Aboriginals than an objeetistory of the Canadian
history. In the modern textbooks | deeply miss arption and description
of living conditions in reserves, and events of Afimals” struggles for their

self-determination.

2.5 Discussion
This chart includes information about the textbooksalysed.

| have compiled it according to the set of critedavised before starting
my research. My questions basically concern the ummcand selection
of material dedicated to Aboriginals. Here is thart explained:

A — A First Book of Canadian Histoyy1928

B —Canada — The New Natiph970

C —Defining Canada. History, Identity, Cultur2003

D —Le Québec2007

. How many separate chapters for the Aboriginadsrathe textbook
. How many pages are about the Aboriginals?

. Is a living style of the Aboriginals described?

. Are the Aboriginals” legends mentioned?

. Is the Aboriginals”art mentioned?

. How many illustrations of the Aboriginals aretle book?

. How are the Aboriginals introduced?

. Are the alliances between the Aboriginals ardvithite Canadiang
mentioned? If yes, how many pages are dedicatdtkttopic?
9. Are the reserves mentioned?

10. Are the residential schools mentioned?

)

O~NO O WNE

A B C D
Separate chapterp 3/ 51 1/ 12 3+191 25 1+P/
3+28
Pages 9,5/ 234 9/483 121/ 64 67/ 2P7
Living style Yes No Yes Yes
Legends No No Yes Yes
Art No No Yes Yes
lllustrations 8/ 41 10/ 169 57/3344 80/ 262
Introduction Stupid | Children,| Realistic -
children | savages
Alliances No 3,5pgs 3 Yes
Reserves No Yes Yes -
Residential schoolls No No 1,5 -

(Compiled by Zuzana Radouchova)
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The numbers after the virgule represent total numife chapters
or pages in a textbook. The numbers after the gilys represent subchapters.
From the chart you can see that the worst situatdocording to nearly
all criteria was in th&€Canada — The New Natioffhe ratio of features related
to the Aboriginals is increasing. Unfortunatelycduld not analysée Québec
thoroughly because | cannot speak French.

Conclusion

While researching materials for this thesis | hddnged my opinion
about this topic many times. | recognized that dmstof the relationship
between First Nations and the white Canadian is emoomplicated
and interesting than | had though at the beginmihgny work. | found out
that different history is presented in history texdaks and different things
happened. The manipulative function of textbooks wevealed for me in its
full complexity. Many questions about our own higtand history textbooks
crept up and | have to think about them.

At the beginning of this thesis, | have writtenelarquestions as my
hypotheses. | believe that | am able to answer them

» The Canadians wanted to forget that they needeal hel
from the Aboriginals at the beginning.

The white Canadians omitted the Aboriginals supjortheir history
textbook. The white man was presented as macho wdwd no help
from anybody much less froffsavages” like the Aboriginals. On the other
hand, | am not sure that this was deliberate. ielelthat authors of history
textbooks in 1970s did not write about the Aboradgnintentionally, in contrast
to previous authors who did not write about thercalse the Aboriginal issues
were just matter of marginal interest. Textbooks blished
in the 1960s — 1990s were influenced by the prap&¥hite Paper. It caused
that authors did not write about the Aboriginalscdiese, in my opinion,
they did not know what exactly they should writeheut causing other trouble
with the Aboriginals. Authors of previous textbook&d no similar such

problem. They just did not think that Aboriginalsigs are important.
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The underestimation of the Aboriginal support Hasorigin in the remote past
and | am not able to discover them.

> The Aboriginals of the fBcentury were presented like murderers
and monsters.

This hypothesis demonstrates how little | had kn@out this topic
before writing this thesis. The Aboriginals and theropeans were allies
in the 18" century. Actually, the Amerindians were in a strengosition
in that time. The clampdown came after 1812 wherssina settlement
from Europe started. The wofdavages” cropped up in chapter about the first
contact. “Qwvages” does not mean “murderers” in all cases. In thdast
opinion, “savages”were unclean “animals” and uncivilized people regtiaw
meat. They were portrayed as being dangerous; hewend they were
deemed very stupid or naive, too. They were untierated. Common
depiction of the Aboriginals of the Y&entury wagchildren listening to their
fathers”. The Canadian government was the father who pextebelpless
Aboriginals from their inappropriate living style.The Canadians
of the 19" century were dominant and they were not afraidhef Natives
any more. The most intense repression happenedhén second half
of the 19" century. The Aboriginals were calleddvages”to justifying their
repression.

» The present social status of the Aboriginals isdvet
than in the 18 century.

Once again | reminded that the Aboriginals weréh worst situation
in the second half of the T9century and this period should be compared
with the present situation. Now | can answer thestjon: On the one hand,
yes, it is. The Aboriginals have their politicabters, high-educated people
who protect their nations. They are able to negwtias equal partners
to the Canadian government. Some tribes have mdnagee-gain their land
and hunting rights. They can be described as equdlin the Canadian
society. By contrast, there are many ordinary Adiodls who live
in inappropriate living conditions. They only lite survive and protect their

children from becoming criminals and drug addi@sseases such as AIDS,
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and afflictions such as alcoholism and drug abusesdll plaguing many
communities. Their population numbers are, howewsing steadily up,
largely due to a higher birth rate and better axcés medical care.
Many of the Aboriginal communities are now runnitingir own educational
systems. They teach their own languages.

They are not described dsavages” and “murders” any more,
they can leave their reserves as they please,hleyt dre still in the bottom
rungs of the social ladder. 1| am afraid that a lomgy is ahead
before the Aboriginals reach true equality.

| am pleased that this work has provided me wilbteof interesting
information which could be used in my future jobaakistory teacher. | think
that | understand the possibilities of a formafiwection of history textbooks.
On the other hand, | do not think that | understdr@dAboriginal issue in deep.
| just find out that this topic is more complicateshd more interesting
than | have ever thought. The thesis could be smpghted by comparing
the present Canadians” and the Aboriginals” opsida recent history

textbooks.
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Appendix 1: Depictions of Aboriginal housing in themodern textbooks

(Brune 2003 217) (Eseignant 2007 8, 20, 29)

Excampment along Lake Huron Isle, by Canadian arfist Paul Kane shows his vision of fe for Aboriginal Peoples in the Canadian
Morthwest. Why is this called o romanticized view?

N

< lerreny s

CuameLa oN THE Georaian Bay

(Wa"ace 1928 22, 10 i I 0 MAC'KBNZ:B“REACfS‘THE SaLt Wa:rr_li o;' 'fﬂfa P.Acn.nc i .




Appendix 3: The depiction of the first contact in he modern textbooks

T S

A settler defeats his enemy.
(Deyell 1970 77)

Appendix 5: The Aboriginals in reserves

Royal Canadian Mounted Police {shown above) was initiated in an attempt to help Oftawa contro ifs new western lands and
gopies. Why has the Mountie become a Canadian symbol popularized in print, television and movies?

(Brune 2003 289)



Appendix 6: Depictions of Aboriginal clothes in moeérn textbooks
(Brune 2003 53, 146)

These Nootket women are wearing woven cedar clothing and

carrying open-weave baskets used for collecting shellfish.

Nootka women Mi’kmag woman

Mi’kmag man
Appendix 7: Depictions of modern Aboriginals

A new recruit

receiving a
blessing.

Saskatchewan Indians, members of the File Hills Colony,
departing Regina for service during World War i.

Indian and Northern Affairs Minister Jean Chrétien presenting

the White Paper on Aboriginal Peoples, 1969. Matthew Coon Come, National Chief of the Assembly of Firs Nations



(Eseignant 2007 9)

(Brune 2003 83; Eseignant 2007 58)



