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Abstract

This diploma thesis focuses on authentic listening materials in English language teaching
with regard to learners” motivation concerning the possibility of selecting or suggesting
authentic listening materials they are interested in. In the theoretical part, relevant literature
is reviewed and topics of listening and teaching listening, regarding authentic listening
materials, are discussed. The practical part comprises the interpretation of three
questionnaires, distributed to both elementary school teachers and pupils, and examples of

authentic listening activities.



Introduction

As an elementary school learner, the author of this thesis found listening exercises and
activities in English lessons rather challenging. Coursebook recordings occurred to her as
tedious, and it was always quite easy to lose the track of the listening input, since it was
difficult to keep attention on the rather dull content. Therefore, the results of the author’s
listening tests and exams were not as successful as they presumably could have been.
However, the approach to listening in English lessons changed radically with the first
authentic materials the author encountered during the lessons. It was thrilling to hear a song
by The Beatles instead of simplified, not utterly interesting, songs written for English
teaching purposes. Suddenly, the author realized that listening skills could be practised,
vocabulary broadened, and more about the culture of English speaking countries learnt

through an engaging medium of authentic listening materials.

This former experience influenced the choice of the topic of this diploma thesis, which
focuses on authentic listening materials. More specifically, the aim of the thesis is to gather
arguments and evidence that authentic listening materials are beneficial for learners of
English as a second language, and find out how the possibility of selecting and suggesting
authentic listening materials influences the learners” motivation. This is done through

research questions that have been formulated as follows:

e What types of authentic listening materials do teachers use the most?

e What is the purpose of the authentic listening materials in EFL lessons?

e Are authentic listening materials motivating for learners?

e Does an active role of the learners in the process of selection of authentic listening

materials influence their motivation?

To provide a foundation for answering these questions, the theoretical part of the thesis
covers the topic of teaching listening with the help of authentic listening materials. Based on
the study of literature, listening is discussed as a skill and a process, and various types of
listening materials are compared. Furthermore, both historical and current approaches to
teaching listening are described, and a model of an optimal listening session is proposed.
Finally, the advantages and disadvantages of authentic listening materials along with

individual types of authentic listening materials are presented.



The practical part of the thesis presents the process and results of the research carried out in
order to answer the research questions. The research was conducted through two
questionnaires distributed to learners before and after they were exposed to authentic
listening activities, and one questionnaire distributed to teachers. In addition, the practical
part contains example plans of authentic listening activities, suggesting possible ways of
using authentic listening materials in English language teaching.
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Theoretical part

The aim of the theoretical part is to provide necessary information concerning listening and
its position in English as a foreign language (EFL) classroom with regard to authentic
listening materials used in the EFL lessons. The first chapter attempts to provide information
about listening as both a process and a skill. The second chapter describes the selection of a
listening material and suggests two important types of listening materials. The third chapter
discusses both the history and the present practice of listening teaching. The fourth chapter
concerns with the advantages and disadvantages of authentic listening materials and their
selection for EFL lessons. Finally, the fifth chapter provides a brief summary of the
theoretical part.

1 Listening as a process, listening as a language skill

Listening was for a significant period of English teaching considered mainly a mean of
presenting new grammar and vocabulary and not an autonomous skill which deserves to be
understood and taught (Field, 2008, p. 1). Other skills, mainly reading and speaking, were
considered as skills of top priority and listening remained a misunderstood and
underestimated skill for a long time (Flowerdew and Miller, 2005, p. xi). This chapter
attempts to summarize why listening is such a difficult skill both to teach and acquire by
providing an overall look at both the process and the skill. Furthermore, the chapter aims to
highlight the essential role of listening in the process of language acquisition and prove that

listening should be held in high regard in English teaching.

Teaching the four language skills, that being speaking, reading, listening and writing, is very
often the cornerstone of English lessons and courses (see for example Rdamcovy vzdélavaci
program pro zakladni vzdélavani, 2017). In the past, different skills were prioritized in
teaching and learning English as a second language (ESL): reading was important for
applying rules taught via the Grammar Translation Method (Celik, 2014, p. 5), speaking was,
on the other hand, essential for the direct method or audio-lingual method (Celik, 2014, p.
16; 32).

Whereas the other skills seemed to achieve their “time in the sun” in the past, listening was
not acknowledged until 1960s (Yildirim and Yildirim, 2017, p. 2095). Some of the authors

even claim that listening was “treated as the Cinderella of the four macro-skills” (Flowerdew
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and Miller, 2005, p. xi). Listening, therefore, remained for a long time the least understood
skill (Walker, 2014, p. 168). However, recent growing interest in listening as an irreplaceable
skill for language acquisition has resulted in the growing number of monographs, studies
and articles, some of them being a valuable source of information for this thesis. More
importantly, new ideas and ways of effective listening practice have been suggested and

analyzed recently.

The following subchapters focusing on the process and listening will offer a necessary
background for further discussion of listening in the English language teaching (ELT)

context.

1.1 Listening as a process

In older literature focused on teaching the four major skills, listening was often labelled as a
passive skill and it was in general neglected (Walker, 2014, p. 167). The aim of this
subchapter is to summarize more updated claims about the process which challenge and
contradict the former opinions about listening being a passive skill.

When exposed to a new audio input, several actions take place in one’s mind in order to
process the sound. A new auditory stimulus starts its journey in the sensory memory which
holds the the sound precisely as it has been produced, but only for one second. The
information continues to the short-term memory where it is being processed for
approximately 15 seconds. In this part of the process, it is considered whether the message
contains new or old data and if there are new clues. The memory is trying to understand the
input and place it among the previously gained knowledge. When the newly gained
information is processed and understood, it can be stored in long-term memory (Flowerdew
and Miller, 2005, p. 23-24). The active perception of the audio input is what distinguishes
listening from mere passive hearing (Yildirim and Yildirim, 2017, p. 2096).

In the past, various models of processing information were invented to understand the hidden
actions taking place in the mind when processing a sound. The following paragraphs will
introduce the most prevalent models of the listening processes. The models were originally
assumed for first language (L1) listeners and readers but as Flowerdew and Miller (2005, p.

27) suggest, they are similar to the processes of second language (L2) listeners. We need to,
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however, be aware of the fact that L2 listeners experience numerous difficulties, such as
missing the cultural background or linguistic presumption, which make the process of
listening distinctively more challenging (Flowerdew and Miller, 2005, p. 27-28).

1.1.1 The bottom-up model

Established by scientists in the 1940s and 1950s, the bottom-up model was the first model
to describe the listening process. This model is based on a hierarchy of different knowledge
implemented by a listener to construct the meaning of the received signal. The process begins
at the smallest units of speech which are linked together to create words, phrases, sentences
and, finally, the complex idea. Provided that the participants of the conversation are using
the same code, communication is assumed to happen without any problem. According to the
bottom-up model, the context and both the listener and the speaker do not any role in the
process (Flowerdew and Miller, 2005, p. 24-25).

1.1.2 The top-down model

Unlike the bottom-up model, the top-down model puts a major accent on the context, co-text
and listener’s general knowledge (Yildirim and Yildirim, 2017, p. 2098). According to this
model, listeners benefit not only from the context but moreover from their previous
experience which allows them to create schemata in their minds. When encountering a
similar situation again, listeners anticipate words and phrases that are likely to appear in such
circumstances. Such prediction is thought to offset potential problems in comprehension
(Flowerdew and Miller, 2005, p. 25-26).

John Field (2008, p. 132) indicates several problematic areas of the two models: considering
that listening is an ongoing process, it would be rather difficult to build up the whole meaning
from the individual phonemes to the whole sentence while listening, as it is suggested in the
bottom-up model. The top-down model, as Field claims, has more than one function: it can
both fill potential gaps in the received message and add further meaning. He assumes that
the bottom-up and top-down models describe only the directions of processing the input
(Field, p. 125). Therefore, Field suggests two operations to be found behind the two models:
decoding and meaning building. Decoding converts the received input into the sounds, then
words and finally phrases or sentences in the respective language. The meaning building
adds the listener’s general knowledge and information gained from context to the decoded

literal meaning (Field, p. 85).
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Nonetheless, it would be a mistake to separate those two models and claim that they are on
the opposite poles of understanding the listening process, as noted by Field. In most of the
cases, a listener uses both the decoding of the individual sounds and the extra information
provided by context and co-text (Field, 2008, p. 133). This synthesis is projected in the
interactive model, discussed in the following subchapter.

1.1.3 The interactive model

The interactive model which combines the features of both bottom-up and top-down model
was originally described in the 1970s on the process of reading. It can be, however, applied
to listening as well. This model suggests that input is processed on several different levels at
the same moment. The individual actions are combined to gain meaning from the message.
The major advantage of this model is that it allows the listener to use the approach which is
the most convenient both for her and the respective situation (Flowerdew and Miller, 2005,
p. 26-27). A listener can use phonological, pragmatical along with contextual and co-textual
information to decode the message. This approach to the listening process is important
especially for teachers of English. It helps to understand possible means a learner can use to
retrieve a message from a challenging input. The approach defined what kind of knowledge
is essential for learners of English in terms of listening (Field, 2008, p. 133).

As the authors mentioned in this subchapter suggest, listening is a complex process in which
several actions take place. In order to achieve the complex message, it is necessary to listen
actively and search for various hints and items in the input, the context and one’s own mind

as well. Therefore, it is not possible to consider listening a passive process.

1.2 Listening as a skill

When considering skills as presented in English lessons, they are often distinguished as
productive, that being speaking and writing, and receptive, which are listening and reading
(Marlina, 2018, p 1). Productive skills are also known as active skills. Similarly, receptive
skills are often labelled as passive skills (British Council BBC: Teaching English). As was
suggested at the beginning of the chapter, listening as a skill was in the past neglected and
used mainly to present grammatical structures and vocabulary (Field, 2008, p. 1). John Field
(2008, 1-2) explains why listening remained a distant and underrated skill for such a long
time and in some aspects even nowadays. The history of teaching listening, as indicated in

previous lines, did not offer a firm base for discussion and development of methodology or
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a great volume of literature on listening and how to teach it. Listening has not yet been
examined as much as other skills and, therefore, there is still a need for further research. This
position has been, however, changing recently, with more methodologists focusing on

listening and how to teach it effectively.

As listening is considered a rather complex skill, it is frequently described as a macro-skill
consisting of several sub-skills, rather than just one skill only by itself. There are different
sets of sub-skills created by different methodologists. To exemplify, we may refer to
Richards’ list which mentions these sub-skills: ability to recognize the stress patterns, ability
to distinguish between the individual sounds of the language, ability to find keywords or
ability to realize the reduced word forms, and many others (Field, 2008, p. 101-102).

Such complexity of the listening skill affects the perception of listening in the context of
teaching. Field (2008, p. 2-4) addresses two main issues. The process, as described in the
previous subchapter, is hidden and the evidence of improvement or progress is difficult to
measure. The second issue is that since achieving good listening skills in the first language
happens naturally, achieving acceptable listening skills by enough exposure in the second
language is sometimes expected. It is, however, not possible because of significantly
different conditions. As Field claims, the fact that we acquire adequate listening skills in our
mother tongue solely by being exposed to it affects the way teaching listening skills is

approached in second language teaching.

Even though listening is difficult to teach and acquire, it is a crucial skill that needs to be
taught and practised, as Madelyn Burley-Allen proves in her book Listening: The Forgotten
Skill (1995). Deconstructing the process of everyday communication, Burley-Allen found
out that we spend approximately 35% of communicating by speaking, 16% by reading, 9%
by writing and 40% by listening (Burley-Allen, 1995, p. 2). Considering that her research
was published in the mid-nineties, we need to take into consideration the radical change of
communication brought by modern technologies, especially cellphones, which would
probably alter the percentual distribution nowadays. We may, however, assume that the
indisputable position of listening as a skill practiced frequently in daily communication,
would not change dramatically.
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Since Burley-Allen’s description of communication was meant for the target language
environment, we cannot assume it would apply to the learners of the second language as
well. A similar score was, however, measured for the involvement of skills in the process
of language acquisition: 45 % of language proficiency is achieved through listening, 30 %
through speaking, 15 % from reading and 10 % through writing (Renukadevi, 2014, p. 60).
As the percentual rates suggest, listening is a skill much used, and it is necessary to provide
the learners with enough practice and help them understand the process of listening and

achieve as good listening abilities as possible.

The goal of this chapter was to establish crucial information and approaches towards
listening as a skill and as a process, and explain its complexity as well as its importance.
Even though listening as a skill was neglected for a significant period, it was proposed by
various methodologists that it is a difficult but essential skill for language learners and their
ability to communicate. The following chapters will offer a more detailed view into selecting

listening materials and teaching listening itself.

2 Types of listening materials

Listening materials are language extracts to which the learners are exposed during tasks and
with which they work. Most commonly, the listening materials are divided into monologues
and dialogues. From another point of view, they can be categorized as static, dynamic and
abstract. Static listening materials are usually monologued descriptions or a set of
instructions. Dynamic inputs, on the other hand, involve more than just one speaker and very
often changing scenes or time setting. Abstract material usually presents ideas or opinions,

for example in the form of a lecture or debate (Kadagidze, 2006, p. 148).

2.1 Selecting a listening material

The aim of this subchapter is to briefly address important aspects which need to be
considered when selecting a listening material. The first aspect which should be taken into
account is the goal of the listening session and the purpose of the listening materials. Shelagh
Rixon (1990, p. 8) proposes two major areas in which listening materials are used: to develop
listening comprehension of the audio input, or to offer a model of the target language and

respective accents which the learners should reproduce.
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The presence of visual clues belongs among other desirable features which offers important
additional information usually present in a real-life listening situation (Ur, 1992, p. 5).
Furthermore, a listening material should be relevant for the learner (Rost, 2011, p. 161),
inspire a follow-up discussion, allow a variety of exercises, and be suitable for self-access
study (Kadagidze, 2006, p. 148).

Michael Rost (1999, p. 158-160) mentions among other criteria worth acknowledging the
length of the text, cultural elements contained in the input, amount of information and
abstract ideas, and linguistic demandingness of the text. He also holds in high regard
consistency in terms of variety of English (British or American) and also consistency and
continuity of listening material. Rost claims that the established context of a series of

listening materials has a great value for the learners.

It is necessary to mention that listening materials are not always suitable for the respective
group of learners, usually because of their age or language abilities, therefore, they need to
be often simplified. It is, however, important to thoroughly consider the advantages and
disadvantages before simplifying a listening exercise. Excessive simplification may have
long-term negative effects on the learners and take away the joy of overcoming obstacles.
The biggest peril is, however, according to Rost, the loss of cultural elements from the input,
which he considers important for the learner’s growth in the target language (Rost, 1999, p.

161-162).

As a solution, Michael Rost (1999, 163) offers a partial simplification in some of the
linguistic features, such as phonology, vocabulary, syntax or text structure. The teacher can
alter the speed of the input, use simple connections between sentences and phrases and
compensate the difficult vocabulary with paraphrases or simple explanation. He points out,
however, that simplification of the audio input is relevant only if it allows the learner to

participate more readily as a listener (Rost, 2011, p. 173)

To conclude, several factors and qualities should be taken into consideration when selecting
a listening material for learners. As authors offer various criteria, they agree that the listening
material should be of appropriate difficultness, relevant for both the learners and the purpose
of the lesson, and interesting. There are, however, two notable terms frequently mentioned

when discussing the process of selecting listening material and which have been avoided so
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far: scripted (sometimes called purpose-written) and authentic materials. The question of
authenticity and purpose-written materials will be discussed in the following subchapters.

2.2 Purpose-written materials

Purpose-written or scripted materials are materials designed and recorded solely to teach the
target language. They traditionally follow a pre-written script, therefore, they are not
spontaneous (Field, 2008, p. 270). Presumably, every coursebook of an ESL course
nowadays contains a CD or an online link with a set of such recordings (see for example
Project, Oxford University Press). These materials, when included in a coursebook, are
designed and simplified considering the respective level of language learners they are
intended for. The speakers talk usually quite slowly and pronounce very precisely and
without mistakes and mispronunciation (Field, 2008, p. 270).

These materials are primarily chosen by teachers who are not native speakers of the target
language. Their major advantage is that they are mostly recorded by native speakers of
English, usually Americans or British, which provides input of the desired form of language
(Kadagidze, 2006, p. 149). Using a single edition of coursebooks with their respective
listening inputs grants consistency in language variety (American or British), which can be
considered an advantage as well. Many coursebooks contain listening sections in the form
of series, often accompanied by comic or visual support. These two aspects satisfy the
demand for variety and content consistency expressed by Michael Rost (1999, p. 158-160).
The input provided by coursebooks can also fulfil the requests for culturally rich content
because the coursebooks usually provide a section engaged in the culture and everyday life
of English-speaking countries.

Another key point is that the purpose-written materials are very helpful because teachers do
not have to spend too much time searching for satisfying audio input matching the currently
discussed topic. They are also very often available to students for their individual practice.
Accompanied by videos, they can be a useful source of visual input providing listeners with

helpful mimics and other visual clues (Kadagidze, 2006, p. 149).

The scripted listening materials have, however, some drawbacks as well. Among frequently
mentioned disadvantages of the purpose-written material is the absence of the speaker and

therefore the lack of mutual communication which prevents the listener from using
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compensatory cues, such as additional questions and visual cues. Different authors agreed
that technical difficulties, for example, poor quality of the recording or missing visual input,
are other major drawbacks (Kadagidze, 2006, p. 149; Ur, 1992, p. 24-25). Nonetheless, this
criticism could be easily applied to the authentic listening materials as well because such
errors are common for all listening materials, provided that the speaker is not physically

present in the room.

John Field (2008, p. 270-271) offers a different view on the disadvantages of purpose-written
materials. He claims that a listener who is exposed to a language presented in only one
manner (the same variety of English, the same rate of speech or similar intonation) is not
being prepared for real-life outside the classroom. All purpose-written materials assume the
language degree of the learners and, therefore, the listening materials are adjusted to fit the
listeners. Field claims that only through thorough listening training a listener can obtain the
skills for dealing with unclear or unrecognizable listening input. It is, therefore, necessary to
expose the listeners to listening materials that overlap their current language abilities and
offer them strategies to deal with them in order to prepare them for the listening outside the

classroom which will be presumably very often hardly recognizable.

To summarize, scripted or purpose-written materials are the most represented listening
materials in language courses. They are created solely for the language learning purpose and
are easily accessible for both teachers and learners because they are part of most of the
coursebooks. Purpose-written materials are devised concerning the language level of the
learners and they are rich in terms of acquired grammar, vocabulary and cultural background
topics. However, they have some considerable drawbacks, too. The fact that they do not
actually prepare the learners for the real-life experience of listening because they are very
often simplified is the most significant one. The listeners are therefore not exposed to
challenging input, which would allow them to develop strategies for dealing with real-life,

often incomprehensible input.

2.3 Authentic listening materials

Authenticity is a quality that has been disputed among experts for a significant period
without a clear conclusion. Authentic language can be understood as an utterance used by a

native speaker for some actual purpose, however, it is not the only way of understanding
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authenticity in terms of language (Rost, 2011, p. 167). The range of authenticity is extensive
and, therefore, for this thesis, a rather wide definition will be used. In this thesis, authentic
listening materials will be understood as listening inputs originally intended for native
speakers. In other words, these materials were not created and recorded or spoken with the
intention of teaching listening or concerning second language learner (Field, 2008, p. 23).
This broad definition allows to focus on a wider range of materials than only a spontaneous
authentic stream of speech as Penny Ur (1992, p. 22-24) describes an authentic listening
material. More specifically, authentic recordings will be discussed in detail, as they are

necessary for this thesis.

Even though a central idea of authentic listening materials, which shapes this thesis, was
expressed above, it is desirable to describe the authentic materials in more detail. There are
two concepts that help to indicate the major differences between the purpose-written and
authentic listening materials. Grading materials, being the first one, is a step that is taken to
make the listening material suitable for learners. The purpose-written materials are created
with regard to the learners, therefore, they are graded beforehand. They are labelled as such
because the grammar, vocabulary, or the rate of speech is adjusted to meet the needs and
abilities of learners. Authentic materials, which are considered ungraded, are under no such
restrictions, at least not for language teaching reasons. If intended for a listening session,
they need to be graded by the teacher to make sure they are suitable for the respective
learners. The second major difference is that all purpose-written inputs are always scripted,
whereas most of the authentic speech remains unscripted. This category is, however, rather
relative because a large portion of authentic listening materials is premeditated and even
scripted. More detailed examples will be presented in the fourth chapter of the theoretical
part (Field, 2008, p. 270).

As there is a considerable amount of graded and ready-to-use purpose-written materials with
respective exercises, one might argue why to prepare and use authentic materials. Authentic
materials, however, offer opportunities for listening practice which purpose-written
materials lack. The learners are exposed to an audio signal which is not altered specifically
for their level but is very often overlapping their current possibilities. This experience allows
them to develop, with the tutor’s assistance, coping strategies that will help them to deal with

an incomprehensible input outside the classroom (Field, 2008, p. 271). As authentic listening
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materials are essential for this thesis, their advantages and disadvantages, along with
examples of authentic listening materials will be discussed in the fourth chapter in detail.

To conclude, this chapter focused on two main types of listening materials and their
selection. As was suggested, both purpose-written and authentic listening materials have
their undeniable position in language courses. Scripted purpose-written materials are suited
for specific language levels, are easily accessible for both teachers and learners, and usually
come in one pack with respective exercises. Authentic materials are not designed for learners
in the first place, therefore, they need to be selected and evaluated by teachers before used
in a lesson. Authentic materials are an important opportunity to expose learners to input
which they are likely to meet in real life. When selected with regards to learners” abilities

and age, they can be very useful for their language acquisition.

3 Teaching listening

The following chapter aims to provide an overall view of listening teaching. As the approach
to teaching languages changed in the previous centuries and decades, the approach to
teaching listening changed as well (Flowerdew and Miller, 2005, p. 3). The various
approaches lead to the current practice in teaching listening, therefore, it is advisable to
provide at least a brief summary of the development. Teaching listening is, however, not
complete without an assessment, therefore, assessing listening will be addressed shortly as

well.

3.1 A brief history of approaches to teaching listening

In the history of language teaching, the approach to listening changed significantly. This
subchapter will briefly summarize the most significant approaches to language teaching
concerning their influence on listening teaching. The list of approaches is based on the list
provided in Second Language Listening: Theory and Practice (Flowerdew and Miller,
2005).

The first generally recognized approach is the Grammar-translation method. Used mainly
for teaching academic languages such as Greek and Latin, this approach targeted primarily
the development of reading and writing skills. New grammatical constructs were presented
in mother tongue and vocabulary was taught through translation. Listening input took place

only rarely in the classroom because, considering that the learners would presumably not
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have an opportunity to listen to Latin, it was not as important as gaining control of grammar
rules and vocabulary (Celik, 2014, p. 3-5).

As the acquisition of modern languages became more prominent in the late 19" century, the
view of appropriate methods changed radically and the Direct method was established
(Celik, 2014, p. 15). Since the aim was to allow the learners to acquire the target language
in its most natural form, the target language was the only language to be heard and spoken
in language lessons. Grammar was taught inductively, vocabulary was presented in the
second language and speaking and listening skills were considered of high importance. No
attempt to teach listening or listening strategies, however, took place in the classrooms. The
learners were exposed to a listening input with an assumption that understanding would be

gained during the process automatically (Flowerdew and Miller, 2005, p. 4-6).

The subsequent approach, the audio-lingual approach, reflected contemporary demands
caused by increased mobility and prominence of individual languages after the Second
World War. Developed by the U. S. Army, the audio-lingual approach is based on drills and
repetitive dialogues. The goal was for the learners to develop and reinforce good language
habits and ultimately reach language fluency (Flowerdew and Miller, 2005, p. 8). According
to this approach, skills were developed in the lessons successively from listening to speaking,
reading and writing (Celik, 2014, p. 32). Listening played a major role in this approach
because the listening comprehension is developed in the first place for successful acquisition
of language. In the audio-lingual approach, there is a substantial amount of input,
considering that only the target language is used in the classroom and that the learners are
exposed to a number of recordings of dialogues they need to repeat or complete. The teaching
of listening as a skill is, however, not what concerns the audio-lingual approach in the first
place, the main focus is on grammar (Flowerdew and Miller, 2005, p. 8-10).

Flowerdew and Miller (2005, p. 10-11) claim that the audio-lingual approach influenced
another approach, the discrete-item approach, which also uses drills. This approach pays
attention to segmental (vowels, consonants) and suprasegmental (stress, tone) elements of
spoken language. Some segments of the second language can cause problems because they
do not occur in the learners” first language. This approach assumes sounds and other aspects
of language which might be problematic, and trains learners in distinguishing them through

presentation and drills.
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The communicative approach is a commonly acknowledged approach. This approach
assumes language to be mainly a tool of communication and, therefore, communicative
approach lessons should be useful for students and developing their communicative abilities.
As its goal is to result in successful everyday communication and information exchange, the
communicative approach uses material not intended for teaching purposes. Considering the
role of listening in this approach, the main ambition is to prepare learners for an interaction
with a speaker. A variety of authentic materials is, therefore, used in the communicative
approach (Celik, 2014, p. 187-189).

The task-based approach, an approach developed after the communicative approach,
suggested that language acquisition should be built around tasks focusing learners” attention
on meaning (Celik, 2014, p. 227-228). In terms of listening, the main goal of this approach
is to help the learners to become active listeners who are capable of individual processing of
audio input. For this purpose, learners are exposed to listening materials, usually authentic
or semi-scripted with follow-up exercises which usually require them to process the input to

extract the crucial information (Flowerdew and Miller, 2005, p. 14-15).

As Flowerdew and Miller (2005, p. 16-17) explain, listening can also be taught as a skill
specific to all learners. Such an approach is called the learner-strategy approach and it
enables the learners to develop their own strategy in listening tasks. It allows them to be
aware of various listening skills, and to use them as they need. The optimal tasks based on
the learner-strategy approach should be authentic, should help the reader realize how they
arrange the input in their minds and should be of such variety to provide the learners with

opportunities to try their listening tactics in different situations.

It is necessary to mention that teachers nowadays usually do not use only one approach for
teaching listening and the textbooks offer a diverse collection of listening exercises that
develop different areas and different listening skills. This approach can be labelled as the

integrated approach (Flowerdew and Miller, 2005, p. 18).

Field claims that even though the approaches varied in attitude towards listening in the
second language acquisition, the development led towards three prominent ways of
conducting a listening exercise. The first of them is listening exercise divided into three
stages: pre-listening, while or during-listening and post-listening. The second prominent way

would be listening on two levels, extensive and intensive. Then the third way of exposing

23



listeners to listening input considered multiple exposures beneficial. These three formats of
listening became very popular among teachers of second languages and they are being used
(Field, 2008, p. 13-14). They will be discussed in the context of current practice in the

following subchapter.

To summarize, perception of listening and approach to listening teaching varied in the
different approaches and methods radically. Even though the approaches and methods
provided different points of view, they determined the form of todays practice. The current
practice is influenced by three ways of conducting a listening session which emerged from
the previously mentioned approaches and methods.

3.2 Current practice in listening teaching

The following subchapter attempts to address the topic of current listening teaching. First,
several features a listening session should have will be suggested. A listening session should
be built around a specific task for a task makes the session effective. Moreover, tasks widen
possibilities for exploiting the recording. Suitable tasks can offer the field for an immediate
response which is typical for listening in real life. A listening exercise should be motivating
for students and have a purpose. If the topic is somehow relevant or interesting for the
learners or if the task seems to be a bit of a challenge, the learners are assumed to be more
active in fulfilling the tasks. Success plays a major role in motivating students, as well.
Listening tasks should be focused on success because it both motivates students and
guarantees that the task will be effective. Finally, every task should be followed by feedback,

ideally as soon as possible (Ur, 1992, p. 25-28).

3.2.1 Pre-listening, while-listening, post-listening

John Field (2008, p. 16-17) claims that the optimal current practice of listening is based on
the three formats mentioned in the previous subchapter as the results of the development.
The listening session should contain some of the following parts: pre-listening, while
listening consisting of extensive and intensive listening and post-listening. Stated that, this
approach to conducting a listening session combines the three stages (pre-listening, while-
listening and post-listening), intensive and extensive listening, and multiple plays. These

individual features will be discussed in more detail in the following paragraphs.

The pre-listening phase is an essential part of a listening session for it serves three important

purposes. During the pre-listening, the learners should be motivated and provided with a
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purpose to listen actively. Motivation can be created by the learners predicting what they are
going to hear, based on a word or a picture on the board, sometimes it can be enhanced by a
little competition about the most precise guess. The learners can sometimes discuss their
ideas in pairs or small groups. Motivating learners is crucial for activating the right schemata
in their minds which help them to cope better with the input. The pre-listening stage is often
used for pre-teaching the critical vocabulary, the vocabulary which is essential for
understanding. Pre-teaching a wider range of vocabulary than necessary would not be,
however, advisable because the learners” attention would be drawn to such words and they
would be missing the overall text. Finally, a context should be provided during the pre-
listening part to make up for the, often missing, visual input (Field, 2008, p. 17-18).

Extensive and intensive listening are both parts of the while/during-listening part. Extensive
listening serves the purpose of introducing the text. In this phase, the listeners can
accommodate to the voice of the speakers, their speech rate and, of course, the topic. After
extensive listening, the learners should be able to answer at least the most general questions
about the recording (Field, 2008, p. 14). Intensive listening, which the listeners are supposed
to perform during the second time they are played the recording, is focused on more detailed
features of the text, such as individual words or grammatical structures, which are usually
assumed to influence the overall meaning of the text (Rost, 1999, p. 233). Field (2008, p. 19-
20) suggests asking detailed questions before the second listening to provide the listeners
with a chance to focus on the requested features, and claims that it is suitable to give the
learners enough space to mark their answers and check them right after the intensive

listening.

The post-listening phase should ideally follow the while-listening part. It is a convenient
opportunity to draw the learners” attention towards the functional language which might
appear in the recording. Functional language is best presented in a context, which can be
provided by a recording. Another advisable post-listening activity could be focused on new
vocabulary. Language learners are often supposed to work out the meaning of new words
from the context and co-text of the recording and, therefore, the teacher could devote some
time to practice the newly gained vocabulary. The listening material can be played one more
time at the end of the listening session to offer the learners an opportunity to individually
listen to the recording and focus on parts that would remain vague (Field, 2008, p. 21-22).

This model of a listening session provides the option of multiple plays, which should provide
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the learners with desirable examples of correct pronunciation, rhythm, and intonation (Field,
2008, p. 14).

In conclusion, the pattern suggested by John Field can be applied, presumably, on any
listening material for it ensures proper utilization of the recording for various purposes.
Teachers do not have to use all stages for every listening exercise, since they can select only
those stages which are suitable for the specific listening material and session. It is, however,
necessary to remind that selection of suitable listening material is as important as the

selection of the stages and respective activities.

3.2.2 Teaching listening strategies

Discussing listening teaching, teaching listening strategies should be addressed briefly. As
was mentioned earlier in this thesis, teaching listening strategies and providing learners with
tools for dealing with listening input is considered very important, as the attention of the
learners should be drawn not only to the recording itself but also to how to deal with it. What
is considered strategies in the context of listening, are techniques for approaching and
handling listening input (Richards, 2016). Two types of listening strategies can be
recognized: cognitive and metacognitive strategies. Cognitive strategies are related to
processing input, storing it and retrieving it from memory. Metacognitive strategies focus on
evaluating the listening situation and observing and assessing one’s achievement. They
manage the cognitive strategies. The meaning of the two strategies is to complement the
listeners” linguistic competences and enable them to listen more effectively (Buck, 2001, p.
102-104).

The goal of teaching listening strategies is to make the learners aware of such strategies and
help them to develop them and apply them to their own listening. Richards (2016) suggests
two ways of doing so. Strategies can be taught in three developed steps. The first step is
planning the listening by setting learning aims for improvement, the ways it should be
achieved, followed by long-term and short-term goals. The progress is controlled via
monitoring, another strategy. Learners compare their actual progress to the plan and identify
possible obstacles. The final step is to evaluate the progress made and asses the strategies

used.

Strategies can be also implemented to the pre-listening, while-listening and post-listening

structure. Students can predict possible vocabulary based on the title and context they are
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given before they hear the recording. While listening, they mark the correct tips and new
information. In a follow-up pair discussion, potential issues are discussed, and the learners
are exposed again to the input. The final, post-listening discussion is focused on the
strategies used by learners and their evaluation (Richards, 2016). The process is rather
similar to the one suggested by John Field, as was mentioned above, but it is enriched by a
discussion aimed at the strategies applied.

3.3 Assessing listening

Since listening teaching was discussed in the previous subchapter, assessing listening should
be addressed briefly as well. Assessing is an indispensable part of the teaching and learning
process because it provides feedback to learners and helps them to set goals for their further
development. Above all, it indicates the progress made by learners and, therefore, helps the

teacher to design the course of action for the following lessons (Tosuncuoglu, 2018).

Probably the most prominent type of assessing listening are criterion-referenced tests in
which learners need to achieve a certain score. Learners” performance is compared to a
standard given for their level. (Rost, 2011, p. 207). Criterion-referenced tests can be either
diagnostic, serving the purpose of analysis of the learners” progress and planning further
course of action, or achievement tests, which check whether the acquisition of a certain
portion of language was successful (Flowerdew and Miller, 2005, p. 203). For the second
language teaching at elementary schools in the Czech Republic, the Framework Education
Programme for Elementary Education is the ultimate authority in the setting criterion for

individual levels.

Michael Rost (2011, p. 209) mentions a second type of listening assessment, called
construct-referenced testing. This assessing aims at various abilities such as managing the
speaker’s speed, understanding colloquial language, or coping successfully with features
such as stress, intonation, or rhythm. Rost claims in order to achieve a thorough picture of a

learner’s listening abilities, it is suitable to combine the two types of listening suggested.

A suitable environment is an important part of successful testing. A listening test should be
accompanied by context and visual clues which, as mentioned several times in previous
chapters, can be very useful for a better understanding of the audio input. Teachers or test
designers should avoid any obscure dialects and extremely fast speakers, however, most of

the purpose-written materials do not have such features. Furthermore, the environment of
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the class should be appropriate for testing. Individual factors have, however, an impact on

learners” performance which cannot be influenced by any teacher (Rost, 2011, p. 219).

An oral examination is a frequent and interactive way of testing both oral and listening skills.
When testing listening abilities, the learner should be primarily in the role of a listener, e. g.
an interviewee. Nevertheless, speaking and listening skills cannot be completely separated.
Assessing the listening ability can be realized in the area of phonological, lexical, syntactic
and pragmatic knowledge. Therefore, the listener’s ability to understand features as
allophonic variations, collocations or following new information and co-text, can be
evaluated. Teachers can design the exam appropriately to learners” age and language level
and, if needed, modify the exams in the process by altering their speech rate, asking
comprehension questions, or by clarifying or repeating an utterance. (Rost, 2011, p. 213-
226).

This chapter attempted to summarize crucial aspects of current practice in listening teaching.
As the current practice offers a wide range of opportunities, there are aspects which should
not be omitted. The listening session is presumably the most effective when organized into
individual stages of pre-listening, during-listening and post-listening. All stages do not have
to, however, take place in every session. When considering long-term teaching plans,
listening sessions focused on teaching strategies should not be left out as they are essential
for the development of listening abilities. Finally, a fair and good-quality assessment should
take place to provide feedback for both the teachers and the learners and also to propose

further proceeding.

4 Teaching listening with the help of authentic materials

The last chapter of the theoretical part is devoted to authentic listening materials because
they are essential for the practical part of this thesis. Authentic materials were briefly
discussed in the second chapter about selecting listening materials. The following chapter
will provide a more detailed look at the advantages and disadvantages of authentic materials
in ELT and suggest what should be borne in mind when selecting an authentic listening for
ELT class.
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4.1 Advantages of authentic listening materials

Authentic materials which are adopted from real settings are presumably the most suitable
listening material to use when preparing learners for what they might experience outside the
course. As was mentioned above (see chapter 2.3), the main advantage of authentic listening
material is preparing learners for real-life listening situations. Haines (quoted in Kadagidze,
2006, p. 150-151) mentions, among other benefits of authentic listening materials, that the
listeners find them generally interesting and successfully decoding an authentic text
encourages them. Moreover, authentic input can be a convenient way of presenting diverse
varieties and dialects of English and preparing students for the fact that they will have to

deal with a variety of accents and dialects (Rost, 1999, p. 160; Herron and Seay, 1991).

Learners of English as a second language do not encounter authentic input only while
travelling or meeting with people from abroad, but also every day when using the internet,
social media, or even when playing online games. Using authentic materials from this area
can be very motivating for the learners (Field, 2008, p. 277). Furthermore, authentic listening
materials enable the teachers to collaborate closely with the learners while selecting the
authentic materials and creating respective exercises and listening sessions (Rost, 2011, p.
167). Involving learners in the process of selecting listening materials and creating exercises
is an opportunity to let them decide about the content of the lessons. By choosing the content,
learners can pursue their areas of interest which motivates them in further individual
listening (Houston, 2019, p. 22-24).

To provide data supporting the previous claims, researches using authentic listening
materials are being provided in the following paragraphs. Carol A. Herron and Irene Seay
(1991) compared listening comprehension of a group of students following a coursebook
and respective purpose-written listening materials, and a group from the same course which
has been exposed to an unedited radio programme in the target language as a substitute. They
found out, based on tests taken with purely audio input and tests with both audio and visual
input, that listening comprehension of students exposed to authentic listening materials
improved during a rather short time. Herron and Seay concluded regular exposure to the
authentic language of unrestricted speech rate and with a variety of accents enable listeners

to cope better with the listening input.
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Improvement in listening comprehension was observed in Joseph Weyers” study (1999) in
which he exposed learners of Spanish as a second language to authentic television shows in
the target language. Listening comprehension of the students undertaking the experiment
with authentic television shows was positively influenced by long-term exposure, in
comparison to students who were not exposed to the same authentic input. Better listening
comprehension after exposure to authentic listening materials was proven also by Sabet

(2012) among listeners of the elementary level of English.

Authentic materials positively influence learners” motivation, too. Learners may find
successfully dealing with material from a real situation motivating, as well as being able to
apply knowledge learnt in a course to an authentic material (Field, 2008, p. 276-277).
Furthermore, learners” motivation can be enhanced when they are allowed to actively
participate in choosing authentic listening material (Houston, 2019, p. 22-24; Rost, 2011, p.
167).

To summarize, exposure to authentic listening input seems to be beneficial for learners’
listening comprehension development. Learners experiencing language in its unrestricted
and unmodified form tend to respond better to listening input than learners exposed only to

purpose-written materials. Authentic materials can also influence learners” motivation.

4.2 Disadvantages of authentic listening materials

To offer a complete picture of authentic listening materials, it is necessary to also mention
the drawbacks. The fact that authentic language is for learners difficult to comprehend is
mentioned quite often (Ur, 1992, p. 23; Field, 2008, p. 271). The potential problem can be,
however, prevented by the teacher’s careful choice and grading of the material. When
exposed to incomprehensible input, learners can be taught coping strategies which will help
them to deal with such difficulties (Field, 2008, p. 269-272). Therefore, the disadvantage
can be turned into a new opportunity.

Another drawback Ur (1999, p. 23) mentions is that the absence of the visual cues is in the
case of authentic input more critical than in the case of scripted recordings. Difficult
incorporating into the schedule of the course could be sometimes considered a disadvantage.
Since it can be rather ambiguous in terms of grammar vocabulary and even topic, authentic

material does not have to always fit perfectly into the plan (Kadagidze, 2006, p. 151).
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Presumably, more drawbacks of authentic listening materials could be found and presented.
However, most of them can be avoided by selecting the materials carefully or turning the
disadvantage into an advantage, as was suggested. When choosing the authentic materials
considering the language abilities of the learners and their interests and when presenting
them at a reasonable length, we should be able to conduct a fairly successful listening

session.

4.3 Selecting an authentic listening material

General criteria for selecting a listening material were mentioned in the second chapter,
therefore, they will not be discussed further in this subchapter. This subchapter aims to
suggest several types of authentic listening materials suitable for English teaching purposes
and points out aspects which should be remembered when choosing an authentic listening

material.

Criteria such as language level, presence of visual cues, relevance and general difficultness
of the listening materials were mentioned in the second chapter of this thesis. John Field
(2008, p. 63) mentions other criteria which should be respected when selecting a listening
material. Listening materials as a whole, especially authentic ones, should provide a variety
of input in terms of topics, types of material, and varieties of the language. When choosing
a recording, this bigger picture of useful diversity provided by the listening input should be
remembered. In his second point, Field suggests that listening should be practical, preparing
learners for an actual listening situation. Nevertheless, the material should remain applicable

in the classroom and adaptable for teaching purposes (Morales and Beltran, 2006).

The following list aims to provide several various types of authentic listening materials
which can be applied in English lessons. The list does not aspire to cover all potential
listening situations or areas, it rather offers brief hints of possible listening situations and
materials which should serve as a mere inspiration. These materials will not be specifically
distinguished based on the language level of the learners since in most cases, the listening
materials are not suitable for only one specific language level. What makes them applicable

to specific learners is the teacher’s adaptation and individual exercise (Field, 2008, p. 68).
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Movies/TV programmes/YouTube videos

Joseph Weyers” study (1999) was mentioned above as a successful example of the use of
authentic TV programmes for the improvement of listening comprehension. TV series and
movies provide, together with the listening input, the desirable visual cues and generally can
be considered interesting for the learners. YouTube videos offer almost an infinite number
of sources, however, a careful selection should be prioritized in this case. The learners can
also take an active part in choosing a specific movie or series which could ensure their
genuine interest. There is a growing number of diverse types of TV programmes and shows,
most of them being easily available. Therefore, they are suitable sources of authentic

listening input.
Radio broadcast/podcasts

The positive influence of authentic radio programmes applied in second language course
was presented by Herron and Seay (1991). Radio broadcasts offer a great variety of inputs,
from weather forecast and sports broadcast to news and interviews. The radio broadcast is a
common source of new information, therefore, it would be advisable to prepare learners for
this authentic input. A specific form of audio input are podcasts, a series of episodes focusing
on various topics. As podcasts are of growing popularity and great variety of topics,
podscasts suitable for EFL lessons can be selected.

Announcements

Listening for a train or bus departure and searching for the key information is a situation
often encountered during travelling. Training with authentic announcements when learners
are listening for one specific piece of information can prove very useful in everyday
experience (Field, 2008, p. 64).

Songs

Songs, in everyday life often perceived passively, can be a convenient initial authentic
material to present to young learners. Short songs are not very demanding in terms of
attention. Porter and Roberts (1981, p. 41) suggest using a song for identifying individual
words in the text. They also mention the natural interest of learners in current music which

can be used effectively in the classroom to boost the learners” interest.
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Conversation

Listening to a conversation without actively participating is in the context of teaching
listening often labelled as eavesdropping (Field, 2008, p. 61). This practice has, however, its
undisputable place in English courses for it offers an opportunity to build up the meaning
from the context and clues given in the conversation (Porter and Roberts, 1981, p. 40).
Authentic conversation with a learner’s active participation would be a suitable listening and
speaking exercise, however, the eavesdropping version is more suited for larger groups of

learners.
Lesson/lecture

Lectures or lessons provide teachers with an opportunity to conduct a more advanced
listening exercise. Students could listen to the main point of the lecture or summarize the
crucial ideas presented in a lesson. Surely, these forms of listening could be used for less
experienced learners as well, but they have considerable potential for more complex
exercises (Field, 2008, p. 64).

Administrative requirements

Learners might find themselves in a situation when they will have to fill in forms or deal
with some form of administration. Therefore, a practice of filling forms and listening to
directives could be found useful, even though it probably will not be interesting for learners
(Field, 2008, p. 64; Porter and Roberts, 1981, p. 40).

Taking a message/listening on a telephone

Listening to a message on a telephone offers an opportunity for an exercise focused on quick
identification of important details and their reproduction to the addressee, or a short listening
session with only a little context (Field, 2008, p. 64; Porter and Roberts, 1981, p. 40).

The list of possible authentic listening materials applicable to English language lessons is
not by far complete or complex by any sort. The number of possible authentic materials is
still growing, and it offers new opportunities. One of them being, for example, online games
which are a very important source of authentic input for many young learners. However, the

more authentic materials, the more thorough selection should take place.
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Authentic materials seem to be essential for language acquisition nowadays because learners
are exposed to English content on daily basis. For teaching purposes, recordings of suitable
purpose and language should be used to provide the learners with models of both the

language and situations they might face outside the classroom.

5 Summary of the theoretical part

Listening has been often considered both an insignificant and challenging skill to acquire
and teach. As was presented, however, listening is a skill critical for successful
communication and its acquisition in the second language does not happen spontaneously.
Therefore, it is necessary to provide learners with both listening strategies and sufficient
practice. A successful listening session should contain most or all of the following stages:
pre-listening, extensive and intensive listening, and post-listening; as these stages should
ensure optimal presentation of the listening input. In the long-term plan of listening sessions,
it is desirable to comprise a session focused on building listening strategies, important for

the learners” coping with the listening input.

Listening materials play an essential role in every listening session, therefore, they need to
be carefully selected based on the purpose of the session and the age and language level of
the learners. When preparing a listening session, teachers may choose from two major
categories of listening materials: purpose-written and authentic listening materials, both

types having their advantages and disadvantages.

Authentic listening materials, however, offer opportunities which purpose-written materials
lack. Authentic materials provide the learners with listening input they are likely to
encounter outside the classroom and prepare them for the extensive variety of accents and
dialects. Authentic materials are in general considered more interesting for learners.
Additionally, authentic materials are assumed to motivate learners by both their nature and
also in case the learners take an active part in the process of selection of the authentic

listening material.

In the following chapters, the topic of authentic listening materials is being discussed from

a practical perspective.
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Practical part

The theoretical part discussed listening as both a process and a skill, possible types of
listening materials and their selection for teaching purposes, the practice of listening
teaching, and most importantly, listening teaching with the help of authentic listening
materials. In the practical part, the main topic of this thesis, the use of authentic listening
materials in EFL lessons in lower secondary school, is discussed.

The sixth chapter of the thesis introduces the aim of the research and the research questions.
The seventh chapter describes the respondents who participated in the research and the
school in which the research was carried out. In the following two chapters, questionnaires
distributed to learners and teachers are introduced and analyzed. Chapter ten provides
examples of activities using authentic listening materials, which were performed during the
research. In the eleventh chapter, the second questionnaire distributed to the learners is
interpreted. Finally, in the last chapter, the results of the research are discussed.

6 Introduction and research questions

The theoretical part of the thesis proposed how learners may benefit from authentic listening
materials. Exposure to authentic listening materials prepares learners for listening they might
experience outside the classroom and provides desirable practice which was proved to lead
to increased language proficiency (see chapter 4.1). The use of authentic listening materials
positively influences not only the learners” language proficiency, but the motivation, as well.
As discussed in chapter 4.1, motivation can be increased by choosing material relevant to

the learners or by engaging learners in the process of selection.

In the light of the claims proposed in the theoretical part, the practical part of this thesis
further develops the subject of authentic listening materials in the EFL classroom. The
research consists of two main parts. The first part, intended as a brief survey, is based on
two questionnaires distributed to both learners and teachers. The questionnaires were
focused on the perception of authentic listening materials in the EFL lessons from the
perspective of both learners and teachers.

The second part of the research provides and discuses information collected during the
practical application of authentic listening materials in EFL lessons. The application of

authentic materials is described in detail in individual plans of activities, and their
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advantages and drawbacks are discussed in respective reflections. A second questionnaire
distributed to the learners, in which the learners” motivation is being surveyed, is reflected

in the final part of the research.

For this particular research, questionnaires were chosen as a relevant technique of collecting
information. Due to the pandemic situation, the questionnaires were created as online
documents using Google Forms and the links were sent to both teachers and learners via e-
mail. The original, Czech versions of the questionnaires can be found in the appendices,
along with the English translation. The information gathered through the questionnaires is
complemented by plans of authentic listening activities and their respective reflections. The
research using these sources of information attempts to answer the following research

questions:

e What types of authentic listening materials do teachers use the most?

e What is the purpose of the authentic listening materials in EFL lessons?

e Are authentic listening materials motivating for learners?

e Does an active role of the learners in the process of selection of authentic listening

materials influence their motivation?

Answers for these questions are being gathered in the following chapters and summarized in
the conclusion of the thesis. The following chapters will not only contribute to the conclusion
but, hopefully, they will provide both an insight to application of authentic listening
materials in present Czech lower secondary schools, and possibly an inspiration for authentic

listening activities.

7 Respondents and the school

In the following chapter, respondents, both teachers and learners, and the school in which
the research was conducted are introduced and described. The choice of respondents and
school is being explained, along with a more detailed look into English teaching in the
respective school. All respondents were addressed via e-mail with attached online
guestionnaires, since it was not possible to realize this stage of the research in person due to

the pandemic situation.
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7.1 The school

The research took place at ZS Salvétor in Valagské Meziti¢i, Zlin Region, an elementary
school at which I accomplished my teaching practice. During the teaching practice, | had the
opportunity to implement several authentic listening materials into my lessons, therefore |
decided to continue with my research at the very same school.

vvvvv

Catholic Church. The school is of a small size, attended by approximately 170 pupils. In
each grade, there is, therefore, only one class, of approximately twenty learners (O $kole. ZS

Salvator).

At Z8 Salvator, English is compulsory since the second year of studies. The English lessons’
organization is based on the number of pupils in individual classes. Small-numbered classes
are taught as one language group, classes of a large number of learners are usually divided
into two groups, usually based on the learners” language proficiency. The groups are taught
English simultaneously by two English teachers or alternately with Czech lessons. Since the
school does not have a specially equipped language classroom, one of the groups is usually

taught in the computer classroom.

English is taught not only in compulsory lessons. ZS Salvator provides extracurricular
lessons for learners who are interested in developing their language skills. There are
conversation lessons, providing learners with an opportunity to practice their speaking skills,

and a lesson for the first graders, which provides a playful introduction to English.

7.2 The learners

During the teaching practice, author of this thesis had the opportunity of teaching learners
of both primary and lower secondary school. For the purpose of this thesis, the author of this
thesis focused, however, only on learners of the lower secondary school because their
language proficiency allowed using a wider range of authentic listening materials than the
language proficiency of primary school learners.

The author of this thesis taught lessons in small classes which were taught as one language
group, as well as in large classes which were divided into two groups. In the case of large
classes, the opportunity to teach only one of the two groups was provided, therefore it was

not possible to try the authentic listening materials with all learners. That being said, the
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decision has been made to involve all learners of the lower secondary school in the research
and distribute them identical questionnaires. It had been assumed by the author of this thesis
that this step would provide information from both the learners the author of this thesis
presented authentic listening materials to, and the learners the author was not able to teach.
This decision allowed to include the eighth grade in the research. This class represents a
sample of students which were not exposed to authentic listening materials. In other words,
this decision allowed to acquire information from all learners and compare it, in case there

are any discrepancies.

In the following paragraphs, classes and groups of learners the author of this thesis taught

are introduced. In total, 45 learners participated in the research.
6t grade

In the case of 6 grade, only one group of learners was taught. This class was not divided
into language group based on the learners” proficiency but both groups included learners of
varied proficiency. This factor had to be considered when selecting an authentic listening
material and preparing respective activities. Usually, an identical listening activity was
designed for all learners, and more advanced learners were asked additional, usually more
challenging, questions. One of the learners proved his outstanding proficiency, therefore the
author of this thesis usually engaged with him in a more elaborate post-listening discussion
to provide him with an opportunity to practice his language skills.

7t grade

The learners of 7" grade formed only one group of learners because of a relatively small
number of pupils in the class (16 pupils). Therefore, this group was of mixed abilities, as
well. The learners” diverse proficiency was treated similarly as in the 6" grade. The activities
were identical for the whole group, but the more proficient learners were asked additional,

more detailed questions, or they were assigned additional discussion in pairs.
oth grade

The learners from 9™ grade were divided into two groups based on their proficiency. The
author of this thesis was assigned to teach a group of less proficient learners. Since the
learners were of similar language abilities, the activities were usually conducted in an

identical manner for the whole group. The learners were not very confident in more complex
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language structures, therefore short extracts were chosen (usually of the maximum of three
minutes of length) with reduced speed rate and very clear accents. Since it was quite
challenging to motivate this particular group of learners, it was attempted to implement
mainly materials which the learners proposed themselves, or materials the author of this

thesis assumed to be entertaining or relevant to the pupils.

7.3 The teachers

As suggested in previous paragraphs, ZS Salvator is a rather small school. At this school,
there are presently only three teachers of English. Since the school did not offer a particularly
large number of respondents, remaining elementary schools in Vala$ské Mezifi¢i were
addressed to enlarge the sample of teacher respondents. However, only one of the schools
responded, therefore, schools in the surrounding area were addressed, as well. The relatively
small number of replies is presumably due to the current pandemic situation. Since the access
to schools was restricted, the questionnaire were distributed only via e-mail. The teachers
are overwhelmed by online communication and e-mails nowadays, therefore, it is quite
understandable that most of them did not reply to the e-mails. In conclusion, the author of
this thesis received responses from ten elementary school teachers. Respondents are being
described in more detail in the following chapter discussing the questionnaires distributed to

teachers.

8 Analysis of the teachers” questionnaire

The topic of authentic listening materials is discussed in this thesis from both the learners’
and the teachers” perspective, to provide an insight into the topic from both points of view.

The eighth chapter analyses the answers from the teachers” questionnaire.

The questionnaire was distributed to elementary school teachers of English in Vala$ské
Meziti¢i and surrounding area. Eleven elementary schools were addressed. In total, ten

elementary school teachers of English responded to the questionnaire.

As suggested in Figure 1, the teacher respondent group was, despite a considerable small
number of respondents, quite diverse in terms of length of English teaching experience. Most
respondents (4) have taught English for more than 15 years, the second most numerous group
of respondents (3) comprised teachers with relatively short English teaching experience (less
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than 5 years). The remaining respondents have experience of 5-10 years (2) and 11-15 years

(1).

Considering that the thesis is focused on the use of authentic listening materials, the
respondents were not further distinguished based on their age or gender, since such personal
information was not considered of an essential importance for this particular research. The
length of English teaching practice was surveyed since it might provide additional

information to teachers” choice of authentic materials or their sources.

= less than 5 years = 5-10 years 11-15 years more than 15 years

Figure 1 The length of English teaching experience

The second question aimed to find out which skill the respondent pursue as the most
important in their lessons. The respondents were asked to mark the four skills on the scale
from four to one, using four points for the skill they consider the most important, and one
point for the least important skill. As can be observed in Figure 2, the teachers unanimously
indicated speaking as the most essential skill (40 points), followed by listening (33 points).
Three respondents labelled listening as the most important skill along with speaking. The
remaining two skills were acknowledged as skills of lower priority. Reading received 26

points, writing was found the least essential skill (21 points).
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Figure 2 The importance of skills

The following section of the questionnaire focused on the use of authentic listening materials
in ELT. All ten respondents claimed they use authentic listening materials in English lessons
(question 3 of the questionnaire). Figure 3 illustrates the respondents” arguments for using
authentic listening materials in EFL lessons acquired in question 4. The respondents were
offered five options and they could also include their own arguments for using authentic
listening materials. From these options, the respondents could pick multiple answers. Eight
respondents claimed that they include authentic materials in their lesson because such
materials are interesting for the learners. This argument corresponds with the theoretical part
claiming the engaging nature of authentic materials is one of their major advantages (see
chapter 4.1). Two of the teachers find the authentic materials interesting for themselves,
therefore, they implement them in their lessons. Two respondents apply the authentic

materials as a mean of fulfilling the thematic plans.

Four respondents added their own answers since there was an option for providing an
additional argument which was not mentioned among the options suggested. One of the
responding teachers mentioned, among the other reason for including authentic listening
materials, the fact that they provide contact with the real world. Two respondents agreed the
authentic materials provide desirable diversity for their EFL lessons. The last additional
argument claimed authentic listening materials provide a suitable source of examples of

native speakers” pronunciation and additional vocabulary.
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The additional responses reflected partially advantages mentioned in chapter 4.1 of this
thesis. More specifically, it is the diversity of authentic materials which is considered

beneficial, along with the examples of native speakers” pronunciation.

Two of the suggested options, which reflected coursebooks, more specifically their potential
total absence and inconvenient content, were not chosen by any of the respondents. Based
on this fact, it was assumed the respondents are provided with coursebooks which are at least
partially satisfying in terms of listening content. Therefore, the teachers are assumed to use
the authentic listening materials to provide the learners with engaging listening input and an
additional sample of native speakers” pronunciation, or they supplement for listening content

lacking in the coursebooks, necessary for fulfilling the thematic plans.

= They are interesting for the learners = They are interesting for me
| use them to fulfill the thematic plans = Other reasons

Figure 3 Reasons for using authentic listening materials in ELT

While the fourth question (Figure 3) attempted to provide an insight into the respondents’
reasons for using authentic listening materials, the fifth question was focused on the sources
of authentic listening materials.

All ten respondents indicated the Internet as the source of authentic listening materials. CDs
and DVDs were marked by six respondents as other sources of authentic listening input. All
four teachers with the longest teaching experience (more than 15 years) are using CDs and

DVDs along with the Internet. The remaining proportion is rather mixed, with only two
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respondents of the groups of the shortest English teaching experience (less than 5 years and
5-10 years) using both CDs and DVDs along with the Internet. The remaining respondents
claimed to use only the Internet. None of the respondents indicated their own recordings as

a source of authentic listening input.

Even though there could be an inclination to claim that the respondents of longer teaching
experience tend to use CDs and DVDs more in general, it was assumed it would be rather
misleading. There are examples of teachers of shorter teaching experience doing so as well,
and the sample of respondents is presumably too small to make such generalizing

conclusion.

Figure 4 illustrates the representation of individual types of authentic listening materials.
Movies and other kinds of entertaining videos appeared to be along with songs the most
common authentic listening materials in the respondents” EFL lessons since nine out of ten
respondents chose these options. Both types of materials are considered a very suitable
authentic listening input since the videos are in general considered amusing and they provide
desirable visual input (Kadagidze, p. 153) and songs are both suitable means of bringing
contemporary culture into a classroom, and conducting a short but effective listening

exercise (see chapter 4.3).

As videos and songs seem to have established their position in EFL lessons quite firmly,
other types of authentic listening materials are yet to be fully appreciated. Only two out of
ten respondents use TV news, including weather forecast, which is an authentic material
presumably quite heavily loaded in information but of a considerable value for a variety of
listening exercises (Kadagidze, p. 153). Likewise, announcements (for instance from railway
station or airport) were mentioned twice, as well. Similarly as TV news, announcements can

be considered highly useful (see chapter 4.3).

Stated that, radio broadcasting was not mentioned by any respondent. Podcasts, however,
were mentioned by one respondent. Radio broadcasting may be plausibly less popular among
teachers due to the lack of visual input since visual clues accompanying an audio input are

considered an advantage for the learners, as noted in chapter 2.1 of this thesis.

Among other authentic materials used in EFL lessons, nursery rhymes and interviews along

with talks were mentioned.
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= Movies/series/videos = Songs Podcasts
TV news = Annoucements = Others

Figure 4 Types of authentic listening materials used in respondents” EFL lessons

The following question from the teachers” questionnaire was focused on particular activities
and purposes of the authentic listening materials in EFL lessons. Respondents could choose
multiple options or suggest their own answer. As Figure 5 presents, the majority (9) of the
responders use the authentic listening material as a mean of practising listening skills. The
authentic listening materials appear to have usually multiple functions in the lesson, since
practising listening skills is usually involved, even when the ultimate aim of the session is
to present a new structure or ensure a practice of already known items. Authentic listening
materials are used in order to provide practice of grammatical structures by seven out of ten
respondents, less often than to present new grammar (5 respondents). The proportion of
presentation and practice of vocabulary is quite similar, with five respondents using
authentic listening input to provide learners with new vocabulary and six respondents using
the authentic materials to conduct a practice of vocabulary. Six of the respondents claimed
that they apply authentic listening materials as a model of native speakers” pronunciation.
None of the respondents added an extra option. Therefore, presumably most of the potential

purposes of the authentic listening material were covered.
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= Presentation of new grammatical
structures

= Practice of grammatical structures
Presentation of new vocabulary
Practice of vocabulary

= Presentation of native speakers”

pronunciation
= Practise of listening skills

Figure 5 Purpose of authentic listening materials in EFL lessons

The final question of the teachers” questionnaire aimed at the relationship between the use
of authentic listening materials and learners” motivation. To answer the question of whether
authentic listening materials motivate learners, eight respondents claimed that yes, and two

chose the option ,,rather yes*.

In conclusion, all respondents use authentic listening materials in their EFL lessons. The
reasons for this differ, however, the majority of the respondents (8 out of 10) claimed that
such materials are interesting for the learners, and all of the responding teachers agreed that
authentic listening input motivates to some extend the learners, as well. The most common
sources of authentic listening materials are the Internet, used by all ten respondents, and CDs
and DVDs, used mostly by the respondents of longer teaching experience. The most
frequently applied authentic materials are entertaining videos, for instance, films and series,
and songs. Other types of authentic input (TV news, podcasts and announcements) are less
common. The teachers usually use the materials to presents and practise both grammatical
structures and vocabulary, but the practice of listening skills is naturally the most common
purpose. Authentic listening materials were also found as a suitable source of model native
speakers” pronunciation. Respondents agreed authentic listening materials in EFL lessons

positively influence the learners” motivation.
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The eighth chapter provided insight into teachers” experience and opinions about authentic

listening materials. The following chapter attempts to offer the learners” point of view.

9 Analysis of learners” questionnaire before listening activities

The first learners” questionnaire was distributed via e-mail, before conducting author’s own
authentic listening activities at ZS Salvator. The respondents were learners of the lower
secondary school.

= Female = Male

Figure 6 Gender of learner respondents

As depicted in Figure 6, 25 of the respondents were female and 20 male. In the case of
learners” respondents, it was decided to acquire this additional information in case there

would be significant differences in answers based on the respondents” gender.

9

>

= 6th grade = 7thgrade = 8th grade = 9th grade

Figure 7 Respondents” grades
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The proportional representation of individual grades is presented in Figure 7. The
questionnaires were distributed to all learners of the second grade, 45 respondents in total

participated in this part of the research.

43 out of 45 respondents claimed to encounter authentic listening materials in EFL lessons.
Two respondents claiming that they have never experienced authentic listening materials in
English lessons, however, responded to the following questions as if they had encountered
authentic listening input. Therefore, the author of this thesis assumes this was only a mistake
and all respondents presumably have experience with authentic listening materials in EFL

lessons.

The representation of specific authentic listening materials, as described by the learners,
corresponds with the information acquired from the teachers” questionnaire (see Figure 4).
The respondents could select multiple options and, similarly to the teachers” responses,
entertaining videos and songs appear to be the most common types of authentic materials
(see Figure 7). A smaller number of respondents (6 out of 45) mentioned podcasts and
announcements as another authentic listening material encountered in EFL lessons. Only one
respondent claimed to experience TV news during English lessons. The responses differ in
answers concerning radio broadcasting, since the teachers claim not to use such materials
and learners propose to have experience with such material in their EFL lessons. This
discrepancy could be caused plausibly by the word “radio” which might confuse learners
into understanding this option as “any material reproduced via a CD player”. In other
options, a respondent mentions talks, which the auther assumes to be, based on the teachers’

guestionnaire, interviews.
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= Movies/series/videos
= Songs

= Podcasts

\

Figure 8 Types of authentic listening material in EFL lessons (learners” questionnaire)

TV news

= Radio broadcasting

= Annoucements

m Others

36 (21 female and 15 male) and out of 45 respondents find the authentic listening materials
interesting, as suggested in Figure 9. Seven respondents (five male, two female) do not
consider authentic listening materials interesting. The remaining respondents do not provide

their answer.

=Yes =No

Figure 9 Do the learners find authentic listening materials interesting?

In the following, open-ended, question, the respondents provided arguments for their
answers. Eight respondents claimed that authentic listening materials make EFL lessons
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engaging. 15 respondents found authentic materials interesting and entertaining. Seven
respondents appreciated additional input providing models of native speakers’
pronunciation. Learners who did not find authentic listening materials interesting were
usually learners who claimed not to be engaged in EFL lessons in general (two respondents),
learners who did not find authentic materials compelling (two respondents), or a respondent
who did not favor listening activities in English lessons.

The last part of the questionnaire, depicted in Figure 10, focused on the usefulness of
authentic listening materials evaluated by the learners. The answers correspond closely to
the learners” answers concerning how interesting the authentic materials are for them (see
Figure 9). In other words, most of the respondents (34, 20 female and 14 male) considering
authentic listening materials interesting, found them equally useful. Likewise, the majority
of respondents who did not find authentic listening materials interesting (5) did not find them
useful either. Four respondents either found the authentic materials interesting but not useful

(2) or useful but not engaging (2). Two respondents did not comment on this topic.

=Yes =NoO

Figure 10 Do the learners find authentic listening materials useful?

The following open-ended question acquired learners comments on why they found
authentic listening materials useful or not. 15 respondents claimed that they consider
authentic listening input a suitable source of new vocabulary. Respondents acknowledged
authentic materials as a useful source of model pronunciation (5) or a suitable opportunity
to practice correct pronunciation (3). Respondents, however, saw other aspects as useful, as
well. Five respondents valued new information presented via authentic listening materials,

one of the learners saw the possibility to practice their listening skill through authentic input
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as a useful feature. Nonetheless, different respondents considered authentic listening
materials tedious and providing no new information (2), useless pro their language

development (1), or containing an excessive amount of information (1).

In conclusion, all learners have experience with authentic listening materials. The most
common types of authentic materials correspond with answers provided by teacher
respondents in chapter 8. The majority of learner respondents (36 out of 45) consider
authentic listening materials interesting, claiming that such materials are entertaining (15),
they make EFL lessons engaging (8), and they provide desirable models of native speakers”
pronunciation (7). The same number of respondents find authentic listening materials useful.
Their frequently mentioned arguments include authentic materials being a suitable source of
new vocabulary (15), source of model pronunciation (5), an opportunity to practice their

pronunciation (3) and listening skills (1), or a suitable way of acquiring new information (5).

Not all respondents, however, are in favor of authentic listening materials. Seven learners do
not think of authentic materials as useful and interesting. Three respondents are not
interested in EFL lessons, two respondents consider authentic tedious. Two respondents
claimed that authentic materials do not provide new information, one respondent regards

authentic listening input as useless for their further development.

10 Description of authentic listening activities

Practical application of authentic listening material in EFL lessons is, along with
questionnaires, an essential part of the research. The following authentic materials were
carried out in regular lessons during my teaching practice or online lessons after my teaching
practice if noted so. The selection of the authentic listening materials attempted to follow
both the list of materials as mentioned in chapter 4.3 and learners” suggestions. The variety
of authentic inputs as listed in chapter 4.3 was not covered entirely. Most of the materials
were suggested by the learners or the learners were given options to choose from, since the
influence of possibility to actively participate in selection of listening materials on learners’

motivation is the main focus of this thesis.

This chapter provides descriptions of activities and short reflections of the positive and

negative aspects of each listening activity. The respective texts and transcripts, if used during
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the activity, will be provided in Appendices 2. Further examples of authentic materials used
during author’s teaching practice will be provided in Appendices 3.

10.1 Songs

Songs, as mentioned previously (see chapter 4.3) are suitable for teaching and practising
individual words and phrases and, when contemporary music is used, the songs can be very

motivating for the learners.

Authentic listening material: /t’s Time by Imagine Dragons

Reference: Imagine Dragons, 2012.

Learners: 7" grade, lower secondary school (12-13 years old)

Learning objectives: Learners will translate the selected vocabulary and memorize it.

Procedure

Pre-listening activity: Guessing what kind of words is missing from specific blank spaces

(optional activity).

While-listening activity: Extensive listening — listening for the revised vocabulary and

approximated words, completing blank spaces with days of the week.

Intensive listening — listening and completing remaining days and the rest of the blank

spaces.

Post-listening activity: Teaching new vocabulary, final play.

Description of the activity

The song was reflecting the interests of the learners, as Imagine Dragons were one of the
bands the learners frequently mentioned when asked what bands and singers they listened
to. In this case, it had been decided to omit the pre-listening activity because the motivation
was created naturally since the learners have chosen this particular band and since the author
had not found any critical vocabulary that would be necessary to pre-teach before the
listening itself. As suggested in chapter 3.2.1, it is not necessary to use all stages to conduct

a successful listening session. A suitable activity for a song might be a guessing activity
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focused on guessing word types missing from the blank spaces. However, it had been
decided not to use this activity, mainly because of the tight schedule of the lesson.

The while-listening activity consisted of extensive and intensive listening. Extensive
listening was again meant as an introductory listening for the learners to ensure some
familiarity with the recording. Before the intensive listening, the learners were given the
lyrics of the song with missing words and they had a few minutes to skim through the text.

After the intensive listening, the answers were checked, and possible mistakes corrected.

The post-listening activity focused on new vocabulary. The learners were searching for the
meaning of the phrase “to give a rain check” with their mobile phones. For the remaining
phrases “you were spent”, “don’t hold back, let down”, they were given a list of synonym
phrases they were familiar with “to be tired/worn out”, “to hesitate, to fail” and their task
was to make pairs of respective phrases. These phrases were then revised in the following
lessons. Since there was some time left at the end of the lesson, the author of this thesis
decided to finish this session with one final play of the song. The final play is considered a
suitable post-listening activity because it provides the learners with an opportunity to check
their understanding individually (see chapter 3.2.1.).

Reflection

The listening material chosen for this lesson had both its advantages and drawbacks. The
learners were motivated to listen actively and participate during the whole session because
the material was naturally interesting for them. The following lesson, they even claimed that
they looked up more songs from the same band and they listen to them and read the lyrics
simultaneously. From the perspective of creating motivation, this material and session were
both quite a success. However, the author of this thesis found this material not utterly useful
for further English teaching. The repetitive nature of the song offered only a small range of
vocabulary and grammatical features to be turned into practice. The learners, however, took
an active part in the post-listening phase which concluded in a rather successful and

motivating result.
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10.2 Podcasts

Podcasts nowadays provide an expanding variety of authentic input of various topics and

length, therefore, they appeared to be potentially useful for EFL lessons (see chapter 4.3).
Authentic listening material: Welcome to Night Vale: 1 - Pilot

Reference: Fink and Cranor, 2012.

Learners: 9" grade, lower secondary school (14-15 years old)

Learning objectives: Learners will predict presumable content, they will translate the

selected vocabulary and they will take an active part in a discussion.

Procedure

Pre-listening activity: Pre-teaching critical vocabulary, guessing the potential content of

the recording.

While-listening activity: Extensive listening followed by a short discussion.

Intensive listening focused on specific pieces of information.

Post-listening activity: Final play with the transcript.

Description and reflection of the activity

The choice of the first episode of the podcast Welcome to Night Vale was based on the
learners” decision. The learners were offered two podcasts beforehand and they had decided
on an extract from Welcome to Night Vale, a podcast presented as fictive community
statements and news broadcasted by a local radio station. The extract chosen for this
particular lesson was a four minutes long segment of local news, presenting the opening of
a new place, strange appearances in a local resident’s house, and a new interesting member

of the community.

The pre-listening activity ensured the learners” familiarity with critical vocabulary. The
selected words “hooded figures, household chores, lightbulb, city council” were written on
the board and the learners were supposed to guess their meaning with the teacher’s help. As

the learners correctly guessed only hooded figures and city council, they looked up the

53



meaning of the remaining vocabulary using their phones. The second part of the pre-listening
was a guessing game. The learners were supposed to suggest ideas of what could be
presented in community radio broadcasting. Their ideas were marked on the board and

discussed in the post-listening part of the session.

The while-listening consisted of extensive and intensive listening. After the initial extensive
listening, the learners were asked to share information they were able to understand during
the first listening. The follow-up question was focused on the critical words and whether the
learners noticed them while listening to the recording. As they were rather successful, the
learners were asked the questions listed below before the intensive listening, as this was
found the most appropriate approach (see chapter 3.2.1). After intensive listening,
approximately half of the learners were able to provide correct answers. In the final part of

the while-listening, the correct answers were discussed.

“What is the name of the new place? Who is not allowed in there? And who will you probably

see there?”
“Who visited Old Woman Josie? What did they do? What is she selling now?”
“Who is the new man in the town? What is he wearing? How does he look like?”

There was no specific activity in the post-listening part of the session. The learners were
given the transcript and the extract was played again with the support of the transcript. The
post-listening part aimed to provide the learners with an opportunity to check their own
understanding and clarify possible ambiguous parts of the text.

Reflection

The pre-listening was quite successful, the learners were motivated by both the possibility
to use their phones to look the vocabulary up and by the guessing activity. It fulfilled the
purpose of creating motivation and providing the learners with critical vocabulary. The
while-listening part was accomplished without any major problems. The recording was,
however, not used at its original speed, because it was found too fast for the learners to fully
comprehend, therefore, it was slowed it down by 25 %. The slower rate of the recording
presumably ensured quite a manageable listening session. The post-listening discussion
shown that several of the learners considered the podcast interesting and funny and, as it
appeared, the fact that they were able to understand most of the text was motivating for them.
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10.3 Movies

Movies and videos in general are considered interesting for learners. There is a considerable
variety of video to select from and the visual clues they provide along with the listening

input are regarded as a major advantage (see chapter 4.3).
Authentic listening material: What We Do in the Shadows
Reference: What We Do in the Shadows, 2014.

Learners: 9" grade, lower secondary school

Learning objectives: The learners will take an active part in a discussion, and they will

predict topics that might appear in the clip.

Procedure

Pre-listening activity: Discussing potential topics appearing in the clip.

While-listening activity: Extensive listening followed by a set of general questions.

Intensive listening and completing and checking the worksheet.

Post-listening activity: Discussion.

Description of the activity

For this particular activity, a clip from the movie What We Do in the Shadows was chosen.
The author of the thesis assumed the learners might find the clip interesting because it
presents the everyday reality of house sharing with a comedic twist of the housemates being
vampires. The aim of the pre-listening activity was to find out what learners know about
shared living. They were asked the following question in order to activate the right constructs
in the learners” minds (see chapter 3.2.1). As it turned out, they had approximate ideas about

the situations which might appear in the clip.

“Do you know someone who shares a flat or a house with friends?”
“What is the word for people living together in one house?”’

“Is such living always fun or are there sometimes some problems?”

“What kind of things do the roommates need to solve together?”

55



The while-listening activity consisted of extensive and intensive listening. After the
extensive listening, the learners were asked to describe and name the characters appearing
in the clip. Then, the learners were given worksheets (see Appendices 2) with words and
phrases they were supposed to find in the clip and write down. Some of the phrases were
intended for homework as a practice of currently discussed grammar. As most of the phrases
and words were new to the learners, English subtitles were added for the intensive listening
phase. The correct answers were checked after the intensive listening and selected phrases

marked with HW were settled as homework.

The post-listening was intended as a discussion about the clip, developing ideas about house-

sharing and its advantages and disadvantages. Some of the questions are listed below.

“Is this shared living always easy for these vampires? Why do they meet in the kitchen?”
“What is the word for washing dishes, sweeping the floors, vacuuming and such activities?”
“Why do you think adults share one house? What are the advantages and disadvantages?”
Reflection

This activity was considered quite successfully. The learners seemed to enjoy the clip and
they took an active part in the activities and the discussion. The pre-listening discussion
showed some pre-concepts the learners had about shared living which turned out to be useful
for the following post-listening discussion. The while-listening part was successful as well.
The author of this thesis thought of adding the English subtitles for the intensive listening as
a perhaps redundant feature but as it appeared, it was necessary for the learners” successful
understanding. Since movies, as authentic listening materials, have often the subtitles as
supporting visual clues, implementing the subtitles during the second listening was not
considered a flaw.

The learners showed only partial understanding, the whole group was however able to fulfil
the whole exercise correctly. As presented above, part of the listening was used as a source
of homework for practising currently discussed grammar. The learners participated actively
in the final discussion in the post-listening part of the listening session. They found both the
topic of shared living and the movie interesting, as well. Many of them were able to
formulate quite fluent and considerably elaborate answers. This listening session fulfilled
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the expectation in terms of creating motivation and interesting learners in an authentic movie

and the topic of shared living.

10.4 TV programmes — the weather forecast

TV programmes are, as described in chapter 4.3, easily accessible authentic listening
materials. They are quite likely to be encountered outside the classroom and their major

advantage is the visual aspect of the videos.

Authentic listening material: Prince Charles presents the weather forecast
Reference: BBC Scotland, 2012.

Learners: 6™ grade, lower secondary school

Learning objectives: Learners will predict potential vocabulary and they will take an active

part in answering the while-listening questions.

Procedure

Pre-listening activity: Guessing — what vocabulary to expect in a weather forecast.
What else can we hear in a weather forecast?

While-listening activity: Extensive listening — listening for general questions

Intensive listening — listening for more detailed information

Post-listening activity: Final play.

The respective authentic listening material was a weather forecast presented by Prince
Charles for BBC Scotland aimed to practise the learners” understanding of the weather

reports. The learners were given two options of weather forecasts to select from.

In the pre-listening part, the learners suggested vocabulary and various sorts of information
(advice, traffic notifications concerning the weather) which can be presented in a weather

forecast. Additional critical vocabulary (highlands, bank holiday) was presented.

The weather forecast was played three times. After the first extensive listening, the learners
were asked general questions about the forecast (see below). After this short discussion, the
learners were given questions for intensive listening (see below) which would be checked

after the second and third play.
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Extensive listening guestions:

For what part of the UK was the forecast intended?
What will the weather be like?
Who was the new member of the weather forecast team? Do you know him?

Intensive listening questions:

How is Prince Charles addressed by the woman?
For what part of the week is the forecast intended?
Where in Scotland we can expect snow?

Why is Prince Charles relieved?

The post-listening activity was a mere final play to allow the learners to reflect on their
understanding and individually focus on possible unclear parts of the video. Since there were

no new phrases or new vocabulary, it was probably a suitable option (see chapter 3.2.1).
Reflection

This listening session took part during an online lesson due to the pandemic situation,
therefore it proved to be more challenging in terms of organization than a regular lesson.
The authentic listening material appeared to be slightly over the 6" graders’ language
abilities, however, several pupils were able to cope with all of the tasks successfully.
Learners were quite communicative in the pre-listening part when they were able to mention
a considerable amount of respective vocabulary. The while-listening part was, however,
rather difficult because of the learners” lack of communication. Only a small portion of the
learners was willing to answer the extensive and intensive listening questions, therefore, it
was quite problematic to assume their comprehension. In order to evaluate the material s
appropriateness, a short discussion was added to the post-listening part. Despite several
possible ways of communication which were suggested, the author of the thesis was able to
get feedback from only a few learners who claimed that the weather forecast was quite
challenging but manageable. Therefore, it cannot be utterly decided whether this listening

material was a suitable choice for this specific group of learners.
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10.5 Announcement.

Announcements are authentic inputs encountered frequently during travelling. As mentioned

in chapter 4.3, training preparing learners for such situations can prove very useful.
Authentic listening material: Airport announcements

Reference: London Luton Airport Flight Departure Announcements 14 May 2019, 2019.
Learners: 7" grade, lower secondary school

Learning objectives: Learners will take an active part in the discussion. Learners will search

for information in the audio input.

Procedure

Pre-listening activity: Discussion about learners’ travelling experience. Guessing

potential vocabulary, pre-teaching critical vocabulary.

While-listening activity: Extensive listening — listening for the general information
(companies and destination)

Intensive listening — listening for more detailed information (gate, destination, number of
the flight)

Post-listening activity: Final play.

Description of the activity

The aim of this listening exercise was to offer the learners the opportunity to deal with an
airport announcement, as it is an authentic listening input they might face while travelling.

In the pre-listening activity, the learners discussed their travelling experience and the
vocabulary concerning travelling via an airplane (see the examples of questions below). The
critical vocabulary was revised and pre-taught (gate, departure, flight, passenger; name of
the airlines — EasyJet, Wizzair; names of the destinations in English - Zurich, Bucharest,
Berlin). The aim of the pre-listening activity was to activate the learners” knowledge of the

respective vocabulary and topic and create motivation.
Have you ever travelled by plane?

Have you travelled with your parents?
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What destination did you visit?
What words do you expect to hear at the airport?
Do you find listening to airport announcements in English difficult?

The while-listening consisted of two parts, extensive and intensive listening. After the
extensive listening phase, the learners were asked general questions concerning the airlines
and their respective destinations. Intensive listening questions, presented before the intensive

listening, focused on more detailed information (gates, numbers of flights).

The post-listening activity was arranged as final listening, to offer the learners an opportunity
to individually check their understanding and as a short discussion intended as feedback of

the listening session.
Reflection

The learners were given two options of announcements from which they chose the airport
announcement. The video was played with a speed reduced by 25%. The learners were quite
active from the very beginning, proving their convincing knowledge of the critical
vocabulary and taking an active part in the discussion. They were in general very successful
in both extensive and intensive listening activities. However, in the post-listening activities,
several of the learners claimed that the listening input was rather difficult for them. This
reaction pointed to differences in the learners” proficiency. When teaching listening in such
a group of learners, it would be probably suitable to create two sets of listening exercises
and distribute them to the learners based on their proficiency. In the case of less proficient
learners, it would be advisable to focus on the most important pieces of information, in the

case of more proficient learners, the teacher could provide space for extra practice.
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11 Analysis of learners” questionnaire after listening activities

In the following chapter, results of the second learners” questionnaire, distributed after the
authentic listening activities, are interpreted and discussed. The questionnaire focuses on

learners” motivation concerning their active role in choosing authentic listening materials.

In total, 45 learner respondents took part in both the first and the second part of the research.
In both parts, the sample of respondents was identical in terms of gender and grade

representation (see Figure 6 and 7), based on the initial two questions of both questionnaires.

Since the main focus of this thesis is the learners” motivation in connection to authentic
listening materials, the third question of the post-listening questionnaire attempted to find
out whether the learners consider authentic listening materials in EFL lessons motivating.
As suggested in Figure 11, the majority of learners (40 out of 45) saw authentic listening
materials as motivating. This result is in agreement with the responses gathered in the teacher
questionnaire. As well as the learners, the majority of teacher respondents considered

authentic materials motivating for learners (see chapter 8).

=Yes =No

Figure 11 Do the learners find authentic listening materials in EFL lessons motivating?

As was mentioned in chapter 7.2, both learners who participated in authentic listening
activities the author of this thesis prepared, and learners which she could not teach,
responded in the research, to offer a more complex insight. The learners who did not
participate in the authentic listening activities were represented primarily by eighth grade,
since the author did not teach any learners from this particular class. As mentioned above,

only one language group in each grade was taught, therefore, in the remaining grades (6",
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7" and 9™ grade), there were both learners, who participated in the authentic listening
activities and learners who were not exposed to the authentic materials. This distinction is
essential for question number four, which represents learners experience with taking an

active part in selecting an authentic listening material.

Figure 12 proposes that 28 out of 45 respondents had the opportunity of choosing authentic
listening materials. 17 respondents claimed that they have not had the opportunity to choose
authentic listening materials. A significant portion of these respondents are 8""-grade learners
(6 out of 17). More respondents (7) are learners of 6™ grade, presumably mostly learners
who were not exposed to authentic listening materials. The remaining learners were of 9t

grade (2 respondents) and 7" grade (2 respondents).

mYes = No

Figure 12 Have you had the opportunity to take an active part in selecting authentic
listening materials for EFL lessons?

The fifth question focused on learners” perception of authentic listening material they had
the opportunity to select. The question attempted to find out whether the learners consider
authentic materials more interesting or useful if they take an active part in the process of
selection. Answers were provided by 27 respondents, one respondents decided not to answer
the question. Nine respondents considered materials they selected more interesting and six
respondents find these materials more useful than materials selected by the teacher without
learners” contribution (see Figure 13). Nine respondents considered materials selected by
them identical to materials chosen by the teacher only. The remaining three respondents
claimed that materials chosen by learners are usually less useful than materials that were

selected by the teacher, one of them proposing, in an additional commentary, that materials
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chosen by learners are often interesting and more engaging, however, rarely more useful

than materials proposed by the teacher.

None of the respondents considered the learner-nominated materials less interesting than

materials that were chosen by the teacher.

= More interesting than materials selected by the teacher solely
= More useful than materials selected by the teacher solely
Identical to materials selected by the teacher solely

= Less useful than materials selected by the teacher solely

Figure 13 Learners” perception of authentic listening materials selected by themselves

Questions number six and seven further examined the learners” motivation connected to the
possibility of selecting authentic listening materials. Based on answers to the sixth question,
18 respondents regarded authentic listening materials as more motivating, when they could
select them. This result corresponds with the claim stated in chapter 4.1, suggesting that

taking an active role in selecting materials for EFL lessons can enhance learners” motivation.

Nine respondents did not consider the opportunity to select materials for English lessons a

factor influencing their motivation. 18 respondents did not answer the sixth question.

The seventh question attempted to discover whether the materials, nominated by learners,
influence learners” motivation outside the classroom. 17 respondents confirmed in the
questionnaire that authentic listening materials, when selected by learners, motivate them to
search for similar authentic listening input in their free time. As proposed in chapter 4.1,

learners are likely to encounter authentic language in their free time when using the Internet
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or playing online games. When given the opportunity of implementing their interests in
lessons via authentic materials, they are likely to be more motivated by these materials and,

potentially, look up similar authentic materials in their spare time.

Ten respondents decline this option, remaining 18 respondents decided not to answer the

seventh question.

More specific information was required in the eighth question. Learners were to choose a
specific authentic material that motivated them. They could select multiple options.

As proposed in Figure 14, the learners claimed to be motivated the most by songs. Songs,
when chosen with regards to learners” taste in music, can be both a source of motivation and
a suitable listening exercise of reasonable length (see chapter 4.3). Songs were also
mentioned by the teacher respondents as frequently applied authentic materials (see Figure
4).

Movies, marked by 21 respondents, are of high motivational value, as well. The results of
the learners” questionnaire corresponds again closely with the teachers” answers, as
suggested in Figure 4. Movies are interesting for learners since they provide both audio and
visual input and they are usually entertaining (see chapter 4.3). Learners can be motivated
not only by the content but also by the fact that they are able to understand their favorite

movie in English, as proposed in chapter 4.1.

Series, an authentic input similar to movies, were evaluated quite successfully, as well (9
respondents claim that series motivate them). The remaining authentic materials, that being
podcasts, announcements, and news reports, were indicated as the source of motivation by

significantly smaller groups of learners, as illustrated in Figure 14.
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Figure 14 What type of authentic listening materials find the learners the most motivating?

The final question attempted to survey whether the learners considered the opportunity of
taking an active part in selecting authentic listening materials for EFL lessons important.
The results were quite equated, with 25 respondents claiming they found the opportunity
important, 20 respondents suggesting the possibility of selecting authentic listening

materials is not of considerable importance to them.

mYes =No

Figure 15 Do you find the possibility to select authentic listening materials important?

To summarize the results obtained in the second questionnaire distributed to the learners, the
majority of respondents (40 out of 45) find authentic listening materials motivating. Movies
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and songs were by learners considered the most motivating types of authentic materials. This
outcome corresponds quite closely with claims presented in chapter 4.3.

28 respondents stated that they have the experience of choosing authentic listening materials
for EFL lessons. 9 respondents found learner-nominated materials more interesting than
materials selected solely by the teacher, however, the same number of respondents claimed
that their contribution does not make any difference concerning the nature of authentic
listening materials. Six respondents found the materials they nominate for EFL lessons are

more useful, however, three respondents claim the opposite.

Even though respondents” opinions on the nature of learner-nominated materials varied,
more than half of respondents who claimed to have the opportunity to select authentic
materials for EFL lesson (18 respondents) presented that this opportunity positively
influences their motivation. 17 respondents confirm that authentic materials they had the
possibility to select motivated them to search for similar authentic listening input in their

spare time.
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Conclusion

The diploma thesis dealt with the topic of authentic listening materials in ELT. In the
theoretical part, listening, teaching listening, and types of listening materials were discussed,

with the accent put on authentic listening materials and their contribution to ELT.

In the practical part, three questionnaires and five activities plans were described and
analyzed. The ultimate goal of the practical part was to answer four research question. The

findings were following.

e What types of authentic listening materials do teachers use the most?

The majority (9 out of 10 respondents) claimed to use songs and entertaining videos (movies,
series, and others) in their EFL lessons. These types of authentic materials, as mentioned in
the theoretical part, are interesting for learners. The authentic materials being interesting for
learners was a frequently mentioned factor that influences respondents” choice of authentic
materials for their lesson. Other materials, however, appear in EFL lessons as well, namely

more practical inputs such as announcements and television news.
e What is the purpose of the authentic listening materials in EFL lessons?

Two fundamental purposes of listening materials in EFL lessons are, as revealed in the
theoretical part, developing listening comprehension and providing learners with a model of
pronunciation. Correspondingly, according to questionnaires distributed to the teachers,
authentic listening materials are most often used to provide listening practice, as was claimed
by 9 out of 10 respondents. Additionally, authentic materials often serve as a mean of
presenting and practising new grammatical structures and vocabulary. Equally important is
native speakers” pronunciation presented via authentic material, mentioned in the theoretical
part, as well as in teachers” answers. Based on activities conducted by the author of this
thesis and responses gained in the teachers” questionnaire, it is presumed that authentic

listening materials in ELT serve multiple purposes simultaneously.
e Are authentic listening materials motivating for learners?

As was proposed in the theoretical part of the thesis, authentic listening materials are
assumed to enhance the learners” motivation. In their free time, learners are exposed to a

considerable amount of authentic listening, the main sources being the Internet, social media,
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or online games. Using authentic listening materials, which learners tend to seek out in their
spare time in ELT, is thought to increase learners” motivation. This claim was supported by
results of the teacher questionnaire when all respondents agreed that they perceive authentic
listening materials as motivating for learners. Correspondingly, the majority of learners (40
out of 45) find authentic listening materials motivating. It can be, therefore, suggested that,

based on multiple sources, authentic listening materials are motivating for learners.

e Does an active role of the learners in the process of selection of authentic listening

materials influence their motivation?

The claim that active participation in selecting authentic listening materials was proposed in
the theoretical part and it was further surveyed in the second questionnaire distributed to
learners. As proposed above, the majority of learners (40 out of 45) find authentic listening
materials motivating. More than half of the respondents (25 out of 45) claim that selecting
authentic materials is important to them. In addition, 18 respondents find authentic materials
more motivating, when they have the opportunity to select them, and 17 respondents declare
that learner-nominated materials motivate them to search for similar authentic input in their

free time.

To summarize, authentic listening materials are motivating for learners, according to both
learners and teachers. However, learners” active role in selecting materials for EFL lessons
is not a matter of course, since only a portion of respondents (28 out of 45) claimed to have
this possibility in EFL lessons. This opportunity is important for approximately half of the
respondents (25 out of 45), presumably because only a part of respondents have the

experience of selecting authentic listening materials in English lessons.

The results of the research contribute to the discussion about authentic listening materials
only by a limited insight into the issue. The research was carried out with a relatively small
number of respondents, mainly due to the pandemic situation. To verify the results, it would
be presumably suitable to survey the topics of authentic listening materials and learners”
motivation concerning learners” active participation in the selection of materials on a larger

sample of learners and teachers.

The topic of authentic listening materials in ELT still offers a number of potential topics to

discuss and survey. The number of authentic listening materials is constantly growing, with
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new types of authentic materials emerging, as well. Learners are nowadays exposed to an
enormous amount of authentic input in their free time. Authentic materials encountered by
learners of EFL outside school and their influence could be one of the possible following
topics to be discussed. There are not only enough topic for further surveys and researchers
focused on authentic listening materials, but there is certainly a need for them since authentic
materials offer new possibilities for ELT. Such surveys, especially when focused on teaching
reality, are always needed.

69



Bibliography
Books

BUCK, Gary. Assessing Listening. New York: Cambridge University Press, 2001. ISBN 0
521 66162 5.

BURLEY-ALLEN, Madelyn. Listening: The Forgotten Skill. Second Edition. USA: John
Wiley & Sons, 1995. ISBN 0-471-01587-3.

CELIK, Servet, ed. Approaches and Principles in English as a Foreign Language (EFL)
Education. Ankara: Egiten Kitap, 2014. ISBN 978-605-4757-27-5.

FIELD, John. Listening in the Language Classroom. USA: Cambridge University Press,
2008. ISBN 978-0-521-68570-2.

FLOWERDEW, John and Lindsay MILLER. Second Language Listening: Theory and
Practice. New York: Cambridge University Press, 2005. ISBN 978-0-521-78135-0.

RIXON, Shelagh. Developing listening skills. London: Macmillan Publishers, 1990. ISBN
0-333-41705-4.

ROST, Michael. Listening in Language Learning. Sixth impression. New York: Routledge
Taylor & Francis Group, 1999. ISBN 978-0-582-01650-7.

ROST, Michael. Teaching and Researching Listening. Second Edition. Great Britain:
Pearson Education Limited, 2011. ISBN 978-1-4082-0507-5.

UR, Penny. Teaching Listening Comprehension: Cambridge handbooks for language
teachers. Cambridge University Press, 1992. ISBN 0 52 1 2878 1 2.

Articles

HERRON, Carol A. and Irene SEAY. The Effect of Authentic Oral Texts on Student
Listening Comprehension in the Foreign Language Classroom. Foreign Language Annals.
1991, 24(6), 487-495.

KADAGIDZE, Lamara. Different types of Listening Materials. IBSU Scientific Journal.
International Black Sea University, 2006, 1(1), 148-154. ISSN 1512-3731.

MORALES, Adriana a Ana Milena BELTRAN. Developing Listening through the Use of
Authentic Material. HOW: A Colombian Journal for Teachers of English. 2006, 13(1), 101-
124. 1ISSN 0120-5927.

PORTER, Don a Jon ROBERTS. Authentic listening activities. ELT Journal. 1981, 36(1),
37-417.

RENUKADEVI, D. The Role of Listening in Language Acquisition: The Challenges &
Strategies in Teaching Listening. International Journal of Education and Information
Studies. Research India Publications, 2014, 4(1), 59-63. ISSN 2277-3169.

70



SABET, Masoud Khalili. The Impact of Authentic Listening Materials on Elementary EFL
Learners’ Listening Skills. International Journal of Applied Linguistics & English
Literature. 2012, 1(4), 216-229. ISSN 2200-3592.

TOSUNCUOGLU, Irfan. Importance of Assessment in ELT. Journal of Education and
Training Studies. 2018, 6(9), 163-167. ISSN 2324-805X.

WAVLKER, Natasha. Listening: the most difficult skill to teach. Encuentro. 2014, 23, 167-
175. ISSN 1989-0796.

WEYERS, Joseph R. The Effect of Authentic Video on Communicative Competence. The
Modern Language Journal. 1999, 83(3), 339-349.

Online sources

BBC Scotland. Prince Charles presents the weather forecast. In: YouTube [online]. 2012 [cit.
2021-03-10]. Dostupné z: https://www.youtube.com/watch?v=ZQTPdEKGEBs

FINK, Joseph a Jeffrey CRANOR. Welcome to Night Vale: Pilot. In: YouTube [online].
Night Vale Presents, 2012 [cit. 2021-03-10]. Dostupné zZ:
https://www.youtube.com/watch?v=Ujksjzqrhys&t=5s

HOUSTON, Hall. You decide: letting students choose. The International House Journal of
Education and Development [online]. 2019, (47), 22-24 [cit. 2021-03-03]. Dostupné z:
https://ihworld.com/ih-journal/issues/issue-47/you-decide-letting-students-choose/

Imagine Dragons. It’s Time. In: YouTube [online]. Interscope, 2012 [cit. 2021-03-11].
Dostupné z: https://www.youtube.com/watch?v=sENM2wA FTg

London Luton Airport Flight Departure Announcements 14 May 2019. In: YouTube [online].
2019 [cit. 2021-03-10]. Dostupné z: https://www.youtube.com/watch?v=JfXaloi_gnY

MARLINA, Roby. Teaching Language Skills. ResearchGate [online]. February 2018 [cit.
2020-12-26]. Dostupné z:
https://www.researchgate.net/publication/322976448 Teaching_Language_Skills

O skole. ZS Salvator [onlineg]. [cit. 2021-03-15]. Dostupné z: https://www.zs-
salvator.cz/skola/o-skole/

Project. Oxford University Press [online]. [cit. 2021-03-03]. Dostupné z:
https://elt.oup.com/catalogue/items/global/teenagers/project_fourth_edition/?cc=cz&selLa
nguage=cs&mode=hub

Rdmcovy vzdélavaci program pro zékladni vzdélavani [online]. Praha: MSMT, 2017 [cit.
2021-02-27]. Dostupné z: http://www.nuv.cz/uploads/RVP_ZV 2017.pdf

Receptive skills. British Council BBC: Teaching English [online]. [cit. 2021-01-06].
Dostupné z: https://www.teachingenglish.org.uk/article/receptive-skills

71



RICHARDS, Jack. Teaching listening #5 — Listening Strategies. Cambridge University
Press [online]. Cambridge University Press, 2016 [cit. 2021-01-29]. Dostupné z:
https://www.cambridge.org/elt/blog/2016/01/15/teaching-listening-5-listening-strategies/

What We Do in the Shadows. Rezie Jemaine CLEMENT a Taika WAITITI. New Zealand:
Madman Entertainment, 2014 [cit. 2021-03-10]. Dostupné Z:
https://www.amazon.com/What-We-Shadows-Jemaine-Clement/dp/BO0VVXH7TC.

YILDIRIM, Selin and Ozgiir YILDIRIM. The Importance Of Listening In Language
Learning And Listening Comprehension Problems Experienced By Language Learners: A
Literature Review. Abant Izzet Baysal Universitesi Egitim Fakiiltesi Dergisi [online]. Abant
Izzet Baysal University, January 2, 2017, 16(4) [cit. 2020-12-27]. ISSN 2148-4929.
Dostupné z: https://dergipark.org.tr/tr/download/article-file/291966

Appendices

BBC Ideas. What would a world without humans be like? In: YouTube [online]. 2019 [cit.
2021-03-10]. Dostupné z: https://www.youtube.com/watch?v=1ikmEL-XQQI

FINK, Joseph a Jeffrey CRANOR. 1 - Pilot. Night Vale Presents [online]. June 15, 2012
[cit. 2021-03-28]. Dostupné z: http://www.nightvalepresents.com/welcome-to-night-vale-
transcripts/2012/6/15/1-pilot

GOLDMAN, Jason G. Goldman. White Rhinos Eavesdrop to Know Who's Who. Scientific
American  [online].  August 26, 2020 [cit. 2021-03-30]. Dostupné z:
https://www.scientificamerican.com/podcast/episode/white-rhinos-eavesdrop-to-know-
whos-who/

Imagine Dragons, LY, Victor, ed. It’s Time Lyrics. AZLyrics [online]. [cit. 2021-03-28].
Dostupné z: https://www.azlyrics.com/lyrics/imaginedragons/itstime.html

The Cure. Friday I'm In Love. In: YouTube [online]. Fiction Records, 1993 [cit. 2021-03-
10]. Dostupné z: https://www.youtube.com/watch?v=mGgMZpGYiy8

72



Appendices

Appendices 1
Appendix 1.1
Appendix 1.2
Appendix 1.3
Appendices 2
Appendix 2.1
Appendix 2.2
Appendix 2.3
Appendices 3
Appendix 3.1
Appendix 3.2
Appendix 3.3

Questionnaires

Learners” questionnaire before authentic listening activities
Teachers” questionnaire

Learners” questionnaire after authentic listening activities
Transcripts and worksheets

It’s Time by Imagine Dragons (lyrics)

Welcome to Night Vale: 1 — Pilot (transcript)

What We Do in the Shadows (worksheet)

Extra activities plans

Song

Podcast

News

73



Appendices 1 Questionnaires

Appendix 1.1 Learners” questionnaire before authentic listening activities
Czech version

1.) Jsem (vyber, prosim, spravnou variantu)

1 Divka 1 Chlapec

2.) Jsem Zakem/Zakyni (doplii, prosim, ro¢nik, ktery navstévujes):

3.) Setkal/a ses pri vyuce anglického jazyka s autentickym poslechovym materialem
(pisnickou, ukazkou z filmu, televiznim, nebo rozhlasovym poradem...)? (vyber,

prosim, jednu moZnost)
TANO INE

4.) O jaky typ materialu se jednalo? Vyber, prosim, z nasledujicich moZnosti (muZe$

vybrat vice odpovédi).

) Film/serial/jiné video "I Pisnicka

1 Podcast "I Rozhlasové zpravodajstvi
1 Televizni zpravodajstvi "1 HlaSeni (napf. na nadrazi)
1 Jiné:

5.) Byl pro tebe takovy material zajimavy? (vyber, prosim, z nabizenych moZnosti)
TANO INE

6.) Svou odpovéd’ na predchozi otazku, prosim, zdivodni.

7.) Pripadala ti prace s takovym materidlem uZiteCna (napr. dozvédél/a ses p¥i ni néco
nového?)? (vyber, prosim, z nasledujicich mozZnosti)

“1TANO INE

8.) Svou odpovéd’ na predchozi otazku, prosim, zdivodni.
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English version

1.) I am a (select one option, please)
1Girl "1 Boy

2.) I am a learner of (fill in your grade, please):

3.) Have you encountered authentic listening materials (songs, movies clips, television

or radio broadcasting...) during your English lessons? (select one option, please)

JYES INO

4.) Select the types of materials you have encountered (you may select multiple

answers):

1 Movies/series/entertaining videos 1 Songs

1 Podcasts 1 Radio broadcasting

1 Television news "] Announcements (railway station, airport...)
1 Other:

5.) Have you found the authentic materials interesting? (select one option, please)
JYES JNO

6.) If possible, explain your answer to the previous question, please:

7.) Have you found working with authentic materials useful? (select one option,

please)
1YES INO

8.) If possible, explain your answer to the previous question, please:
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Appendix 1.2 Teachers” questionnaire

Czech version

1.) Anglicky jazyk u¢im na ZS$ (vyberte, prosim, jednu z moZnosti).
[1Mén¢ nez 5 let [111-15 let

115-10 let 1 Vice nez 15 let

2.) Ohodnot’te, prosim, dovednosti (skills) na zakladé toho, jak jsou podle Vas diilezité
pri vyuce anglického jazyka. 1 je nejméné diileZita dovednost, 4 pak nejvice diileZita
dovednost.

Speaking Reading

Writing Listening

3.) Pouzil/a jste nékdy ve vyuce anglického jazyka autenticky poslechovy material (tj.
material, ktery neni primarné urcen pro vyuku a Zaci se s nim mohou setkat v béZném
Zivoté)?

"1 ANO (Pokracujte, prosim, na otazku ¢. 4) "I NE (Pokracujte, prosim, na otazku ¢.
9)

4.) Pokud jste odpovédél/a ANO v predchozi otazce, vyberte, prosim, pro¢ ve vyuce
pouZivate autentické poslechové materialy (miiZete zvolit vice moZnosti).

1 Jsou zajimavé pro studenty. "1 Jsou zajimavé pro me.
"1 Nevyhovuje mi obsah ucebnice. I Nemam k dispozici ucebnici.
"1 Pouzivam je ke splnéni tematického planu. O Jiné:

5.) Pokud jste na otazku ¢. 3 ANO, vyberte, prosim, z jakého zdroje jste Cerpal/a
(miZete zvolit vice moZnosti).

[] Internet [1CD/DVD

[J Vlastni nahravka 0 Jiné:

6.) Pokud jste na otazku ¢. 3 odpovédél/a ANO, vyberte, prosim, typ materialu, ktery
jste vyuzil/a (miZete zvolit vice moZnosti).

1 Film/seriél/jiné video 1 Pisnicka

1 Podcast "1 Rozhlasové zpravodajstvi
"] Televizni zpravodajstvi "I HlaSeni (napf. na nadraZzi)
1 Jiné:
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7.) K cemu jste tento material v hodiné vyuzil/a? Vyberte, prosim, z nabizenych
moZnosti (miZete zvolit vice moZnosti).

71 K ilustraci nového gramatického jevu 1 K procvi€eni jiz probranych gramatickych
jevla

[ K ziskani nové slovni zasoby "1 K procvicenti jiz probrané slovni zasoby
1K ilustraci realii nekteré z anglicky mluvicich zemi

[ K prezentaci vyslovnosti rodilych mluvcich ] K  procviceni  poslechovych
dovednosti

(1 Jiné:

8.) Podle mého nazoru byli Zaci motivovani autentickym poslechovym materialem.
1 Souhlasim 1 SpiSe souhlasim
") SpiSe nesouhlasim "] Nesouhlasim

9) Pokud jste v otazce ¢. 3 zvolil/a moZnost NE, vyberte, prosim, z nasledujicich
moZnosti (miiZete zvolit vice moZnosti).

) Neautentické poslechové materialy mi k vyuce staci.
"1 Nevédél/a jsem, kde takové materidly hledat.

1 Piiprava takového materidlu je Casove narocna.

[V pouziti takového materialu nevidim piinos.

71V hodinéch na takovéto materialy neni Cas.
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English version

1.) For how long have you been teaching English as a second language at an
elementary school? (select one option, please)

1 Less than 5 years [111-15 years
15-10 years 1 More than 15 years

2.) Based on which skill you pursue in your English lessons the most, mark the language

skills using numbers from 1 (the least important) to 4 (the most important).

Speaking Reading

Writing Listening

3.) Have you ever used authentic listening material (a material not primarily intended

for English teaching) in your English lessons?
"1 YES (Continue with question 4, please) [1NO (Continue with question 9, please)

4.) If you answered “YES” to question 3 — \What are your reasons for using authentic

listening materials? (you may select multiple answers)

1 Authentic materials are interesting for learners. (] They are interesting for me.
1 The coursebook s content is not suitable for my lessons.

11 do not have a coursebook to use in English lessons.

11 use authentic listening materials to fulfil the thematic plans.

[] Other:

5.) If you answered “YES” to question 3 — \What sources of authentic listening materials

do you use? (you may select multiple answers)
71 Internet 1CD/DVD
"1 My own recording

[] Other:
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6.) If you answered “YES” to question 3 — What sort of authentic listening materials

do you use in your English lessons? (you may select multiple answers)

1 Movies/series/entertaining videos 1 Songs

1 Podcasts 1 Radio broadcasting

1 Television news "] Announcements (railway station, airport...)
1 Other:

7.) For what purpose do you use authentic listening materials in your lessons? (you

may select multiple answers)

(1 To illustrate a new grammatical structure

1 To practice a grammatical structure

1 To provide new vocabulary 1 To practice vocabulary

11 To illustrate socio-cultural aspects of an English-speaking country

1 To present native speakers” pronunciation 1 To practice listening skills

[] Other:

8.) In my opinion, learners are motivated by authentic listening materials (select one
option, please):

1 Agree 1 Rather agree
1 Rather disagree 1 Disagree

9.) If you answered “NO” to question 3 - What are your reasons for not using authentic

listening materials? (you may select multiple answers)

1 Purpose-written materials are sufficient.

711 do not know where to find such materials.

1 Preparing authentic listening materials for lessons is time-consuming.
11 do not consider authentic listening materials beneficial.

) There is not enough time for authentic listening materials in English lessons.
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Appendix 1.3 Learners” questionnaire after authentic listening activities
Czech version

1.) Jsem (vyber, prosim, z nabizenych moznosti):

1 Divka 1 Chlapec

2.) Jsem Zakem/Zakyni (vyber, prosim, z nabizenych moZnosti):
6. tiidy 117 tiidy
11 8. tiidy 119. tiidy

3.) Autentické poslechové materialy (pisni¢ky, videa, podcasty...) jsou pro mé ve vyuce
anglického jazyka motivujici
1ANO I NE
4.) P¥i vyuce jsem dostal/a moZnost podilet se na vybéru autentického poslechového
materialu, tj. dostal/a jsem na vybér z jiZ pripravenych materiali, nebo jsem
navrhl/a vlastni materialy, které pro mé byly zajimavé (vyber, prosim,
Z nabizenych moznosti):
71 ANO (pokracuj, prosim, na otazku ¢. 4.) [1NE (pokracuj, prosim, na otazku ¢. 7.)
5.) Material, ktery jsem mél/a moZnost vybirat byl pro mé (vyber jednu moZnost):
1 Zajimavéjsi nez materidly vybrané Cisté panem ucitelem/pani ucitelkou
] Pfinosné&j$i nez materidly vybrané Cisté¢ panem ucitelem/pani ucitelkou
"1 Stejny jako materidly vybrané Cisté panem ucitelem/pani ucitelkou
"1 Mén¢ zajimavy neZ materidly vybrané Cist€ panem ucitelem/pani ucitelkou
"1 Mén¢ pfinosny neZ materidly vybrané ¢isté panem ucitelem/pani ucitelkou

[1 Jiné:

6.) Material, ktery jsem mél/a moZnost vybirat mé motivoval vice neZ material vybrany
¢isté vyucujicim (vyber, prosim, z nabizenych moZnosti):
TANO INE
7.) Autenticky poslechovy material, ktery jsem méla moZnost vybirat mé motivoval
k vyhledani podobnych autentickych poslechovych materiali v mém volném case
(vyber, prosim, z nabizenych mozZnosti):

1TANO INE
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8.) Z autentickych poslechovych materiali, se kterymi jsem se ve vyuce setkal/a mé

nejvice motivoval (vyber, prosim, jednu nebo vice moZnosti):

C1Film ) Serial I Pisnicka
1 Podcast 1 Pfedpoveéd pocasi 1 Reportaz
] HlaSeni (napft. na nadrazi, nebo na letisti)

(] Jiné:

9.) Pokud té zaujal konkrétni material, napi$ zde, prosim, jeho nazev

10.) MozZnost aktivné vybirat poslechovy material pro vyuku je pro mé dilezita (vyber,

prosim, z nabizenych moZnosti):

1TANO INE
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English version
1.) I am a (select one option, please)

1 Girl "1 Boy
2.) I am a learner of (select your grade, please)

16th grade 1 7th grade
18th grade 19th grade

3.) I find the authentic listening materials (songs, videos, podcasts...) used in English
lessons motivating (select one option, please):

JYES INO

4.) | have had the opportunity to take part in a selection of authentic listening materials
(I have had the opportunity to select from multiple options or the opportunity to

suggest materials I considered interesting):
"1 YES (Continue with question 4, please) (1 NO Continue with question 7, please)

5.) Materials | had the opportunity to select were (select one option, please):
[1 More interesting than materials selected solely by the teacher

[1 More useful than materials selected solely by the teacher

[1 Identical to materials selected solely by the teacher

[1 Less interesting than materials selected solely by the teacher

[1 Less useful than materials selected solely by the teacher

[] Other:

6.) | found authentic materials | could select more motivating than materials
selected by teacher solely (select one option, please):

0 YES 0 NO

7.) Motivated by the opportunity to select authentic materials, | searched for similar
authentic materials in my free time (select one option, please):

O YES 0 NO
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8.) From authentic listening materials encountered in English lessons, | found the
most motivating (you may select multiple options):

[1 A movie (1 Series 1 A song
1 A podcast 1 A weather forecast 1 A news report
[1An announcement (trailway station, airport) (1 Other:

9.) If you found a specific material interesting, you can mention it below:

10.) The possibility to take an active part in selecting listening materials is important

for me (select one option, please):

JYES INO
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Appendices 2 Transcripts and worksheets

Appendix 2.1 It’s Time by Imagine Dragons (lyrics)

Reference: Imagine Dragons, LY, Victor, ed. It's Time Lyrics. AZLyrics [online]. [cit. 2021-
03-28]. Dostupné z: https://www.azlyrics.com/lyrics/imaginedragons/itstime.html

So this is what you
When you said that you were spent
And now it's time to from the
bottom of the pit, right to the top
bont
Packing my bags and giving the Academy
a rain check

to
let you down
to
leave this town
‘Cause after all
This city never .................. at night

It's time to isn't it?
| get a little bit bigger but then I'll admit

I'm just the same as | was
Now
I'm never changing who | am

So this is where you fell
And I am left to sell
The path to heaven runs through miles of
clouded hell right to the top
Turning to rags and giving the

commodities a rain check

| don't ever want to let you down
| don't ever want to leave this town
‘Cause after all
This city never sleeps at night

Its time to begin, isnt it?
| get a little bit bigger but then I'll admit
I'm just the same as | was
Now don't you understand
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That I'm never changing who | am

Its time to begin, isn't it?
| get a little bit bigger but then I'll admit
I'm just the same as | was
Now don't you understand

That I'm never changing who | am

NOW
I'm never changing who | am

This road never ............... so lonely
This house ......................... down
slowly

To ashes, to ashes

Its time to begin, isnt it?
| get a little bit bigger but then I'll admit
I'm just the same as | was
Now don't you understand

That I'm never changing who | am

Its time to begin, isn't it?
| get a little bit bigger but then I'll admit
I'm just the same as | was
Now don't you understand
That I'm never changing who | am



Appendix 2.2 Welcome to Night Vale: 1 — Pilot (transcript)

Reference: FINK, Joseph a Jeffrey CRANOR. 1 - Pilot. Night Vale Presents [online]. June
15, 2012 [cit. 2021-03-28]. Dostupné z: http://www.nightvalepresents.com/welcome-to-
night-vale-transcripts/2012/6/15/1-pilot

A friendly desert community, where the sun is hot, the moon is beautiful, and mysterious

lights pass overhead while we all pretend to sleep. Welcome to Night Vale.
[music]

Hello listeners. To start things off, I’ve been asked to read this brief notice. The City Council
announces the opening of a new dog park at the corner of Earl and Summerset, near the
Ralphs. They would like to remind everyone that dogs are not allowed in the dog park.
People are not allowed in the dog park. It is possible you will see hooded figures in the dog
park. Do not approach them. Do not approach the dog park. The fence is electrified and
highly dangerous. Try not to look at the dog park and especially do not look for any period

of time at the hooded figures. The dog park will not harm you.

And now the news. Old Woman Josie, out near the car lot, says the Angels revealed
themselves to her. Said they were ten feet tall, radiant, one of them was black. Said they
helped her with various household chores. One of them changed a light bulb for her, the
porch light. She’s offering to sell the old light bulb, which has been touched by an angel (it
was the black angel, if that sweetens the pot for anyone). If you’re interested, contact Old

Woman Josie. She’s out near the car lot.

A new man came into town today. Who is he? What does he want from us? Why his perfect
and beautiful haircut? Why his perfect and beautiful coat? He says he is a scientist. Well, we
have all been scientists at one point or another in our lives. But why now? Why here? And
just what does he plan to do with all those beakers and humming electrical instruments in
that lab he’s renting, the one next to Big Rico’s Pizza. No one does a slice, like Big Rico.

No one.
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Appendix 2.3 What We Do in the Shadows (worksheet created by the author of the
thesis)

Prodaval jsem své zbozi -

» HW: Prepiste za pomoci used 10:

Zatahlo mé -

» HW: Prepiste jako ,,zatahovalo lidi “ za pomoci used to:

Vznaselo se -

» Prepiste jako ,,vznasivalo se* za pomoci used to:

Zametl jsem chodbu -

Vyrostl -

Smekam -

Otravuje -
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Appendices 3 Extra activities plans
Appendix 3.1 Song

Authentic listening material: Friday I'm In Love by The Cure

Reference: The Cure. Friday I'm In Love. In: YouTube [online]. Fiction Records, 1993 [cit.
2021-03-10]. Dostupné z: https://www.youtube.com/watch?v=mGgMZpGYiy8

Learners: 6™ grade, lower secondary school (11-12 years old)

Learning objectives: Learners will repeat and memorize new vocabulary, they will locate

the vocabulary in the lyrics.

Procedure

Pre-listening activity: Oral and written revision of the respective critical vocabulary (days
of the week). Guessing what kind of words is missing from specific blank spaces.

While-listening activity: Extensive listening — listening for the revised vocabulary and
approximated words, completing blank spaces with days of the week.

Intensive listening — listening and completing remaining days and the rest of the blank spaces.

Post-listening activity: Teaching new vocabulary.

Description of the activity

The listening session was intended as a revision exercise focusing on familiar vocabulary
(days of the week) and currently revised grammar (present simple tense) with a presentation
of new vocabulary appearing in the lyrics. The learners were given printed lyrics (see below)
with blank spaces instead of selected words. During the pre-listening phase, a brief revision
of oral and written form of individual days took place to ensure that the learners would be
reasonably successful. Learners were pronouncing the names of the days and then, they were
writing them into their notebooks, following, controlling it with the example written on the
whiteboard by a volunteer. To create motivation, learners were guessing what word class
(noun, verb, adjective, adverb) is missing in underlined blank spaces which did not contain

days of the week.
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During extensive listening, learners were supposed to listen to the song and if certain,
complete specific days into blank spaces and listen for missing underlined words. During
intensive listening, they were supposed to complete the rest of the days and ideally the
underlined words (doesn't, comes, don't, can). As the first listening was for the learners to
accommodate to the text, only one subsequent listening appeared not to be enough. After the
intensive listening, the recording was played again to allow the learner to complete all
missing words. Exposed to the listening input three times, most of the learners completed

between 17 and 20 out of the 20 words they were supposed to fill in.

The post-listening activity dealt with new vocabulary and phrases. Learners were given
pictures representing the meanings of new vocabulary which they were supposed to describe
and by instructive questions find the precise word or phrase. The target item was then found

in the lyrics. Examples of the questions used in the post-listening activity are listed below.
Examples of questions with respective pictures:

A picture of two people in love: “What do you see in the first picture? How do the people

feel? Do you know how to say “byt zamilovany”? What word can appear in the expression?”

A picture of a sad blue face: “Can you describe the picture? Yes, the face is blue and sad.

In English, blue can mean sad. Can you find the expression in the lyrics?”

A picture of a broken heart: “What is this? Do you know the English word for the heart?

Can you find it in the text? Can you read the whole expression?”

A picture of a man running late for work: “What is the man doing? Do you know how to say

“jde pozde do prace? What do you say when you arrive at class in the middle of a lesson?”
Reflection

Revision of the critical vocabulary in the pre-listening part was accomplished as planned,
learners were able to produce the vocabulary in both written and oral form. However,
guessing word classes appeared to be rather challenging, as it was difficult for learners to
realize what word class is missing in the sentence. This part of the activity was presumably
too difficult for the learners in the 6" grade. Next time ir would suitable to apply the guessing
activity focused on less challenging utterances. The while-listening needed to be expanded

for a third play of the song which was not originally planned. However, it ensured quite
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successful results for a considerable number of learners. Learners were successful in post-
listening activity, as well. They were able to suggest the correct phrases or words in English
and find them in the text. The vocabulary taught in the post-listening activity was revised
the following lesson and it appeared that most of the learners remembered the new words

correctly.

In general, the author of this thesis considered this activity quite successful. The learners
appeared to enjoy the song and guessing for the correct English words and as it seemed, they

were able to recall the discussed vocabulary in the following lessons.
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Appendix 3.2 Podcast

Authentic listening material: 60-Second Science — White Rhinos Eavesdrop to Know
Who's Who

Reference: GOLDMAN, Jason G. Goldman. White Rhinos Eavesdrop to Know Who's
Who. Scientific American [online]. August 26, 2020 [cit. 2021-03-30]. Dostupné z:
https://www.scientificamerican.com/podcast/episode/white-rhinos-eavesdrop-to-know-

whos-who/
Learners: 9" grade, lower secondary school

Learning objectives: The learners will predict potential vocabulary and they will take an

active part in a discussion.

Procedure

Pre-listening activity: Pre-teaching critical vocabulary, guessing potential vocabulary.

While-listening activity: Extensive listening followed by a short discussion.

Intensive listening focused on specific pieces of information.

Post-listening activity: Final play.

Description and reflection of the activity

The aim of the pre-listening part was again to create motivation and to provide the learners
with the necessary vocabulary. the learners were asked to remember what they know about
rhinos and then suggest what words might appear in a short podcast about these animals.
Their suggestions were put on the whiteboard and completed with the critical vocabulary
they did not mention (eavesdrop, dominant/territorial, subordinate, poachers/poaching,
investigate). In pairs, listeners were assigned one word they were supposed to translate using

a dictionary or their phones.

The while-listening part was intended for three plays in total, as it was found it rather
challenging for this specific group of learners. The extensive listening served as the initial
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introduction of the recording after which the learners were asked about how many speakers
there are and what points or pieces of information they remembered. Then, the learners were
provided with the set of question they were supposed to answer after the third time they

would hear the recording.

“What senses do rhinos use the most?”

“Why do the male rhinos eavesdrop on others?”

“Why was the recording of a rhino calling not included in the podcast?”

“Was the woman speaking a native speaker of English? Where was she from?”

The learners were played the recording twice as the intensive listening and then, the
questions were answered. The post-listening part was mostly based on the final play of the
podcast and a discussion addressing the topic of the listening and the difficultness of the

session.
Reflection

In total, this listening session using authentic listening material was presumably the least
successful one. This time, the podcast was chosen by the author of the thesis and the learners
were not included in the process. As it appeared during the pre-listening phase, the learners
gained motivation to listen to the recording, but they were not utterly interested in the topic
of endangered rhinos. The while-listening part was rather challenging for the learners as
well. Although the learners were informed that they will hear the recording three times, many
of them seemed to be discouraged after the extensive listening by the difficultness of the

recording and they gave up on trying to find the answers for the questions.

However, despite the challenging listening, the learners were able to answer the questions
with a little help. They were able to correctly specify the lady’s accent and assume that she
was from the Czech Republic. The learners provided valuable feedback in the post-listening

part, considering the choice and the difficultness of the material.
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Appendix 3.3 News
Authentic listening material: What would a world without humans be like?

Reference: BBC Ideas. What would a world without humans be like? In: YouTube [online].
2019 [cit. 2021-03-10]. Dostupné z: https://www.youtube.com/watch?v=1ikmEL-XQQI

Learners: 9" grade, lower secondary school
Learning objectives: Learners will take an active part in the discussion.

Procedure

Pre-listening activity: Discussion - What would a world without humans be like?

While-listening activity: Extensive listening — listening for the general comprehension

Intensive listening — listening for more detailed information

Post-listening activity: Final play.

Description of the activity

The learners were given two different BBC videos, both of them being an example of news.
Since the aim was for the learners to be interested in the video and topic, the author of the
thesis had decided to use reports dealing with topics that would presumably be more

interesting for the learners than politics or business news.

The pre-listening activity was aimed for learners to suggest possible scenarios of what a
world without humans would look like. Their ideas were written into a chat, since the lesson

had to take place online, due to the pandemic situation.

The while listening consisted of extensive and intensive listening. After the extensive
listening, the learners were asked to name as many changes as possible. Before the intensive
listening, they were presented a set of questions (see below) to answer during the second
listening.

What happens with subways?

How long does it take for plants to take over buildings?
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What would happen after the nuclear plants would explode?
What animals could reach Europe?
What organism might evolve to digest plastic?

As the post-listening, the learners would write or say a few sentences about what have

happened to people who have disappeared.
Reflection

The listening session took part during an online lesson due to the pandemic situation.
Learners were given two options for the listening session, from which they had chosen the
BBC report about the world without humans. The video was played with English subtitles
and the speed of the video was reduced by about 25%. During both pre-listening and while
listening, the learners were mostly reluctant to answer my questions. This problem could be
easily solved during a regular class when learners could discuss their ideas in small groups
or pair, however, this option was not possible since the meeting programme did not offer the
option of separate rooms. However, when addressed individually, most of the learners were
able to answer the questions. The post-listening activity had to be omitted due to lack of

time.

The activity and presentation of the video were presumably too challenging for this particular
group of learners. However, it can be assume that the same video presented to the second,
more proficient, group of 9" graders, would be probably of adequate difficultness. The
author of this thesis presumes that the listening session, especially the problems with

communication, was negatively influenced by the online mode of the lesson, as well.
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Resumé

Diplomové prace je zamétena na vyuziti autentickych poslechovych materiali ve vyuce
anglického jazyka. Analyzou dotazniku piedloZeného ugitelim ZS bylo zjistovano, k ¢emu
jsou autentické poslechové materidly nejCastéji vyuzivany a jaké typy autentickych
poslechovych materialéi se nejéastéji objevuji v hodinach anglického jazyka na ZS.
Analyzou odborné literatury a dotazniki pfedlozenych ucitelim a zakim bylo potvrzeno, ze
autentické poslechové materidly jsou pro zaky motivujici. Na zaklad¢ odborné literatury a
dotazniki piedlozenych zakiim bylo zjisténo, Ze motivaci zaki muze pozitivné ovlivnit
aktivni zapojeni zakli do vybéru autentickych poslechovych materidlti pro hodiny anglického
jazyka. Autentické poslechové materialy byly, s ohledem na zapojeni zakd do vybéru

materiald a jejich motivaci, vV ramci vyzkumu vyzkouSeny a piislusné aktivity reflektovany.
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