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Analysis of effectiveness of state scholarships asool for

development cooperation

Analyza efektivnosti poskytovani statnich stipendijako

nastroje rozvojove spoluprace



Abstract

The thesis analyzes effectiveness of the Czecle steholarship programme which is
implemented into development cooperation of thecGZeepublic for more than 60 years
and which contributes to higher education whichars important factor of further
development. It follows previous recommendationfdous separately on each country
receiving the scholarships; in this case on Morgald Angola. The study in form of
questionnaires evaluates effectiveness of the mystsed on three main aspects - personal
contributions to scholars measured in form of impo employment opportunities of
graduates; their return into countries of originarder to share gained knowledge and
experience with the whole society; and desire tanctuded in activities related to the
Czech Republic and therefore to be contributive tfteg Czech Republic. The results
provide evidence that the former scholars reachdgob positions with satisfactory
income and they utilize in their jobs the knowledgained in the Czech Republic.
Although they would like to be included in actiesi related to the Czech Republic, mainly
in form of commercial and development cooperattbe, Czech Republic does not utilize
this potential and therefore do not gain from ielad established during the provision of
scholarships as it could. The study supports ptevieecommendations to increase the
scholarships because financial problems are mesdiorery often; to provide study
programmes in English although the scholars cdizeitCzech language during further
cooperation with the Czech Republic; and to appmsponsible institution which would
keep contact with the graduates in order to enablédenefit from the scholarships

reversibly and to monitor further actions of schela

Keywords: effectiveness, state scholarships, developmeogearation, tertiary education,

Angola, Mongolia



Abstrakt

Diplomova prace analyzuje efektivitteského systému poskytovani stipendii, ktery je
sowasti rozvojové spolupradgéeské republiky uz vice nez 60 let a ktetispiva k vyssi
vzklanosti jakozto dlezitého faktoru dalSiho rozvoje. Navazuje radehozi doporteni
zanefit se zvlag na kazdou zemi, ktera stipendia ziskava; v tortifmept na Mongolsko a
Angolu. Studie formou dotaznikhodnoti efektivitu systému na zékéadi hlavnich
aspektt — osobni finos pro stipendisty &ieny formou lepSich pracovnichilgzitosti
absolvent; jejich navratnost do zefrpivodu, kde mohou dale sdilet ziskardéamosti a
zku3enosti se zbytkem spét®sti; a cht nadale se dastnit aktivit spojenych 6R a tim
byt piinosnym proCR. Vysledky dokazuji, Ze rtvgjSi stipendisté dosahuji dobrych
pracovnich pozic s uspokojivynmiimem a Ze v praci vyuzivaji znalosti ziskan€R.
Ackoli by se radi zapojili do aktivit spojenych &R, predevsim ve forg obchodni a
rozvojové spolupracelR nevyuziva tohoto potencialu a proto ani neziskésaztal,
které si se stipendisty vytiita béhem poskytovani stipendii, kolik by mohla. Studie
potvrzuje jiz gedchozi doporeni na zvyseni stipendii, protoZze stipendéstgto zmiuji
financni problémy; nabizet studijni programy v angti¢, atkoli stipendisté mohou vyuzit
znalostéeského jazyka v nasledné spolupra€ig a uteni odpowdné instituce, ktera by
udrzovala kontakty s absolventy tak, abig mohla zptné ze stipendii &it a aby mohla

monitorovat jejich dalSi ponani.

Kli ¢ova slova:efektivita, vladni stipendia, rozvojova spolupraegciarni vzdlavani,

Angola, Mongolsko
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1. Introduction

The whole world is one complementary, complex am@rirelated unit. Therefore the
developed countries should focus on help to ther mmmntries in their own interest
because failure of one component can cause faiiutbe whole and on the other hand,
both sides can gain from good relations with othd&st first of all, the developed
countries should not omit the fact that it is siynpight and ethical to help the
disadvantaged and to share what they have in todezlp the one who have lack of some

resources.

The Czech Republic belongs to the group of develameintries and it does not forget to
take responsibility and to implement developmerdparation into its foreign policy. It
joined the international attempts which aim to figloverty and to improve standard of

living of people from the developing part of thendo

Because knowledge and education is one of thete#etools how to fight the problems
and how to find possible solution the Czech Repupdive developing countries its hand
and shares its professional skills in this fieldredl as it enables the proper students from
these countries to study at Czech public univessitivith support of the Czech state
scholarship programme since 1950. Since that tinezet were over 22 thousands of
students who could take advantage from this system for whom it was huge
contribution. On the other hand, in case of googleyment of the scholar the Czech
Republic can also gain from this relationship reegr — e.g. in form of export relation
with the home country of the scholar or of generatld security.

The Czech scholarship system has been criticised Ido effectiveness that the

government tries to increase. There was acceptedcoaception for years 2010-2017;
based on recommendations of previous analysesefimedl 5 priority countries of the

Czech development cooperation and several othertwdre of high interest. Despite these
recent changes it is still worked on other adjusiimeof the current conception which
should be prepared in September 2012 and apphed 2013.

Because it is not easy to analyse the effectiveimegeneral, if it is possible at all, we can
try to demonstrate the positive and negative edfe€the scholarship programme on small
unrepresentative sample of scholars from chosentges which was recommended by the

recent study of Horkgt al (2011). This analysis belongs together with highdlued and



still important analysis of Jelineit al (2004) to two main studies focused on this topic
which were assigned by the Institute of InternaloRelations Prague established by

Ministry of Foreign Affairs of the Czech Republic.

The own thesis follows logical hierarchy of infortiea about the topic. After brief

introduction, statement of objectives and desaiptof methodology used, the fourth
chapter covers importance of the development cadiparand main aims which the Czech
Republic has chosen in this field; role of schdigrs and contributions which the

provision of scholarships can offer to the reces\eand also to the provider.

The next chapter focuses on brief history of priovisof the scholarships to students from
developing countries from its beginning in 1950l @n different approach which the

country had in the communist and then in democeaticafter 1989.

The sixth chapter is dedicated to the current 8dnaof the scholarship provision — it
includes information about fields of study whicte affered, about number of students
who can gain the scholarship each year, positiguriofity countries in the system, budget
and costs per students and also amount of schigdaishnforms also about one of the
crucial aspects of the effectiveness of the schblpmprogramme — about return of scholars

to their countries of origin.

The following chapter summarizes the main criti¢sol the system of scholarships in the
Czech Republic faces. It mentions offer of all levef tertiary education, number of
beneficiary countries, process of selection of @ppls, unrestricted possibility to choose
field of study, insufficient amount of programmesaight in English, lack of information
about the scholars and no further contact with lechoafter their graduation which
eliminates possibility to evaluate effectivenessthad programme and also possibility to
utilize good relations established between the lach@nd the Czech Republic, insufficient
arrangements to make the scholars to return to ¢bentries of origin and it also discusses

general problem related to the scholarships — laham.

In the eighth chapter, the thesis provides inforomatabout scholarship provision in two
other European countries — in Austria and in Betygilt describes their conditions related

to scholarships and situation in some aspects lidcchwthe Czech system is criticised.

Then it gets to the own analysis of the situatibsaholars from countries chosen for this
thesis — in this case, the study focuses on scholaho graduated under the



Czech/Czechoslovak scholarship programme in thé pad were from Angola and
Mongolia. Both there countries belong to the grafpcountries on which the Czech
Republic focuses in its development attempts aad bbth of them are one of the world
poorest countries and therefore development cobtperas important for further

improvement of their situation. First of all, theuntries are introduced in general -
according to their general characteristics, devaleqt and tertiary education indicators;

also historical relations with the Czech Repubiithis area are mentioned.

The most important part, the own analysis, provideformation resulting from
questionnaires distributed in these two countridsagh for Angola were collected only
little data. It discusses employment opportunibéshe former scholars which is used in
terms of evaluation of the contributions of the Vehscholarship programme for students
from these two countries; it also follows the ratereturn of students back to their
countries of origin and their further relation teetCzech Republic and also possible
utilization of these relations for fulfilling devggdment efforts of the Czech Republic in
these countries. You can find there analysis ojpdeeelationship between gender and

level of income which the Mongolian respondentsingia their country.

Although the sample used for the study is not regmative and the findings can not be
generalized and applied nor on the whole programeither on the two countries in
general it can provide common point of view on thipic and support the main
recommendations how to improve quality and effestass of the Czech state scholarship

programme in the future.

It would be necessary to collect huge amount oérdi® data to evaluate the development
effect on the developing countries themselvesvifatild be possible at all; the scholarships
contribute mainly to the development of the scleolkand the provision of scholarship is
beneficial mainly for them and their close familyembers. On the other hand, the
development of one member of the society is coutioin to development of the whole
although it is not easily measurable. So it carsta¢ed that there must be some general

contribution although there are provided no dipgciofs.



2. Objectives

Aim of the Diploma thesis is an analysis of effeetiess of policy related to the state
scholarship provision for students from developawgintries in the Czech Republic; of
former scholarship holders from Mongolia and fromgala. It wants to identify wider
benefits and contributions which the scholarship her these students and for their
country of origin in form of improved employmentpgrtunities such as higher income or
better job positions as well as for the Czech Repub form of further cooperation of

scholars with the Czech Republic.

The thesis aim is to validate the hypothesis, whEhThe Czech state scholarship
provision improves employment opportunities ofrigseivers after finishing their studies
and therefore contributes significantly to the intgional development and reduction of

global inequalities.

The objectives will be reached via results of qgoesiaires while the own result section
works mainly with categorical or qualitative varieds respectively with the nominal one
(such as field of study or current employment) hdiomous (e.g. gender) and also with
the ordinal (e.g. level of income or persuasion thay reach higher income due to degree
and expertise gained in the Czech Republic/Czectakia). These variables had to be
coded in order to be analyzed statistically. Thaults also included discrete quantitative
results (integer numbers), e.g. contribution ofigttor the respondents in range from 1 to
5. The simple linear regression model includesmaidvariable as the dependent one (level
of income in country of stay of respondents) anchdiomous nominal variable as the

explanatory (gender).



3. Methodology

The own research was focused on graduates whoadekntage from state scholarship
provision in the Czech Republic or in former Czestbwakia and were from Angola or
Mongolia which were two countries in which the @®f was interested. Current students
and scholars who did not finish their studies sasfidly were excluded from the target
group.

The study was based on explanatory applied resewiti structured quantitative
approach. The method used for gathering primarg dbbut studied topic was empirical
method of questionnaires. The questionnaire wasliited among graduates of the Czech
state scholarship programme via email and alsoopally by local CULS-ITS

development projects employees in case of Mongolia.

One of the main problems related to scholars frenetbping countries is lack of data and
information about them after their graduation. Ener not any institution responsible for
keeping contacts with them although it would beessary for high-quality analysis of the
effectiveness of the system. This problem occucredial also during this study. Because
of lack of contacts on former scholars as samp@oipnique was used so called snowball
sampling which belongs among non-probability methaotti which utilizes existing

contacts in order to extend the sample via mutelakions of the respondents. Possibility
of biases has to be taken into account — suchlasores of scholars who returned back to

the country of origin and are still in touch (edgring meetings of graduates).

The questionnaire included 35 questions (it ischetd in annexes of the thesis), majority
of them were closed questions but there was alaoesfor additional comments or for

explanation of given answers in order to specifgxplain the answers more deeply. The
guestions were divided into several parts — questiabout personal characteristics of
respondents (gender, country of origin etc.), dmation of their study in the Czech

Republic (study programme, years of study), satigfa with the study, employment

opportunities after graduation, specification ofqas of stay after graduation, further
contacts with the Czech Republic and willingnesbdadncluded in activities connected to
the Czech Republic.

Finally, the questionnaire was answered by 45 med@ats; respectively by 3 respondents

from Angola and 42 respondents from Mongolia.



It was not possible to find contacts for sufficiemhount of former Angolan scholars in
order to reach any sample which could be considageepresentative; despite the long-
term cooperation with Angola. One of the unfavoledhactors was also the fact that the
Czech University of Life Sciences finished the fasiject in Angola last year so there was
nobody who could take part in this study directiyAingola. No possibility to distribute the
guestionnaire directly also in Angola was one @ limiting factors which caused lack of
questionnaires fulfilled by graduates from this mipy. We have used only contact via

email which is not much infallible.

Basic background of the topic and general inforamatwas derived from secondary
sources:

I. From government documents, mainly documents of $ttipiof Foreign Affairs of
the Czech Republic (MZV) and Ministry of Educatiofputh and Sports. Many of
these documents are internal and therefore notladai for public and were
provided only for purposes of analysis of Homdyal (2011). The most important

public documents are:

0 Zprava o zahramii politice Ceské republiky, MZV, 2011t includes
general information about the whole foreign paditaf the Czech Republic
of which scholarships are part. It provides dataualmumber of scholars
and further specification such as language or fafldtudy; also costs or

specific information for each partner country.

o Ceska republika pomaha, Zahréni rozvojova spolupraceCeské
republiky v roce 2010, MzZV, 2011t includes information about all
priority and programme countries and overall ddtaua the development

cooperation in each field, including scholarships.

o Koncepce zahratihi rozvojové spoluprac&eské republiky na obdobi
2010-2017

Il. Statistical databases collecting data on educatdod development used for
description of current situation (in 2012) in tieotcountries included in the study —

Mongolia and Angola.



0 Mainly database of the United Nations Educatio8alentific and Cultural
Organization including indicators on tertiary edima such as tertiary

school enrolment and graduates or internationalslof students.

o United Nations Database — UN Data, providing addal data on tertiary

education in Angola and Mongolia.

o Or United Nations Development Programme - UNDP Huma

Development Report and its data about Human Dewsop Index.

[ll. The most important source of information are prasistudies and surveys focused
on this topic — analysis of state scholarships igiom written byJelinek et al.
(2004) and recent analysis of state scholarshipsiorfky et al. (2011)which the

author took part in.

For analysis of the collected data were used singpddistical methods, respectively
descriptive statistics for initial description asuimmarization of data. All the answers were
coded and simple analysis of collected data wa® doMMS Excel. But the study is also

interested in several deeper relations betweerahables.

First of all, influence of gender as the explanatariable x on level of income in country
of stay of respondents as the dependent variabllasybeen tested. The simple linear
regression model formed from these conditions @eS method (ordinary least squares
method) for estimation of the parameters for whitetl software was utilized. The

answers were coded in following way in order tarftb the model and to be analyzed:

= dependent variable yQuestion 14: Your income in the country in whyau live is

Below average 1
Average 2
Above average 3

= independent variable;x Question 32: Gender

Man 1
Woman 2

In case that the respondent was not employed téstign 14 was not fulfilled and then

marked as 0. The data set used for the analyattaished in annexes.



Moreover, a few other relations have been testsstally. The study was also interested
in influence of type of degree gained in the CzRelpublic and gender on higher income
reached due to this degree or on level of incomaespondent’'s country of stay.
Unfortunately, the results provided by Gretl haeem neither statistically significant nor
verifiable. Therefore these are not included in tésult part of the thesis and have not

been discussed. However, the results are attanhathiexes and can be examined there.
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4. Development cooperation and the Czech state schoduip

programme

The Czech Republic is one of the countries whictid#sl to take responsibility and to
gain international efforts to help developing coig# to increase their standard of living
and to fight against problems they face. The Czdelielopment cooperation is an
important component of the overall Czech foreigriigyo According to Ministry of

Education, Youth and Sports of the Czech Repul#i@l2b), the Czech international

development cooperation has several aims, such as:
= poverty alleviation
= social, economic and agricultural development
= integration of developing economies into internagiomarkets
= development of democracy, human rights or legah&aork
= or sustainable development of developing countries.

The government scholarship programme which is gfdbtlateral cooperation is one of the
tools via which these efforts are accomplished tagniables the students to extend
information which they have about these topics angerceive mutual relationships of
individual components. Education and human poteptays crucial role in all areas of
development (Institut de Recherche pour le Dévedapmt, 2003). Moreover, education
can be perceived as a tool of conflict preventmg; in case of genocides and prevention
of them in the future through education which ims@s awareness, changes thinking and
educates for humanity (UNESCO, 2012).

But the scholarships are not always only tool @ dverall development cooperation but
they can emerge as reaction on present global menver8uch as in case of the recession
in late 1990°s which highly affected Asian worlcete was huge decline in number of
students who came to the United Kingdom (e.g. fidaldaysia the amount drop from
18,000 students in 1997 to 2,140 in 1999) and tbexethere was established special
scholarship fund to motivate students from Asieetwol into higher education in Great
Britain (Chronicle of Higher Education, 1999).
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As was stated in the study of Jelinekal (2004), the main contributions of the state

scholarship programme are these:
= development
= export
= political and security
= and cultural contribution.

Based on Jelineét al. (2004), the development aspect is the most impbdnd the main
aim of the programme itself. But there are moreeda related to study which have to be
fulfilled to reach the aim. The field of study shaworrespond with the main problems or
challenges which the student’s country of origite — such as agriculture, water
management, international trade, etc. There shoeilan assumption that when the student
applies the knowledge gained during his/her stuayili bring improvement of the overall
situation of the country. Information and knowledgbout practices, processes and
relations among them and its practical use is tlnnaspect which contributes to all
aspects of human, economic as well as social dewedat. It makes people understand
and it broadens their horizons that consequentbblensustainable change. This first
precondition has to be followed by successful gatidn of the student and first of all, by
return to his/her country of origin and furtheriaty in the field of study he/she has
finished because otherwise benefit brought to thentry of origin are highly disputable

and the main objective of the scholarship progranamet fulfilled.

The next mentioned contributions of the scholarghipgramme can be considered as
secondary but can have still high importance ferdkveloping country as well as for the
Czech Republic. They are generally influenced kg gstudent — by his/her position and
decision power in the country which he/she gairs @so by willingness to participate in
the change and further broadening of what he/slseld@ned in the Czech Republic.
Knowledge of the environment in the Czech Repulplasitive relationship to the country
and suitable job position of the student in his/beuntry of origin can give rise to trade
relations of these two countries which subsequerdhtributes to the development of the
country. The political relationships can improvenad| as relations in the country itself, as
the former student has gained knowledge about fumog of the legal democratic state
which adheres to human rights. Moreover, foreignishts get closer to the Czech culture
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and can then propagate the Czech Republic in thielwdnich can induce others to visit
the country or to establish relationships with @e=ch Republic.

On the other hand, all the contributions are prowgtth difficulties and they are rather
personal than general. Evaluation of the contrimgiis also aggravated because of poor
data collection about scholars and their after-gaéidn activities. The only provable fact
is personal development of the scholar as he/shmisgded with better knowledge, wider

view of the world and perception of different dengd culture with democratic values.
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5. History of the Czech state scholarship programme

According to comprehensive summary of People indnaed its agency Rozvojovka
(2008) which is the main source of information ftbis chapter, the Czech development
cooperation has its long history. As former Czetihakia, it provided help to the Third
world since 1950°s. But its approach was differemder the Communist regime and then
after 1989, in the democratic era when the systeffected from building of socialistic

relationships and values.

Before 1989, the efforts were oriented to countwgh the same socialistic regime or to
countries with features of planned econdmyon-European socialistic countries such as
Cuba, Mongolia, Northern Korea, Vietnam, Laos araimBodia belonged among main
partners. Other priority countries were: Ghana, n@aj Mali, Afghanistan, Angola,
Ethiopia, Yemen, Mozambique and Nicaragua. Othentees were not in interest of the
former Czechoslovakia because their values andugsien did not correspond with the

socialistic ones.

The scholarship programme was under control of alled University of the 17
November which was special institution establisdedctly to coordinate the system of
scholarship provision for students from partnerntgas. Up to 1990’s, the scholarship got
more than 20,000 students while in 1980°s it wasuradl 850 students each year
(Rozvojovka, 2008).

After 1989, the Czech development cooperation wemnsformed according to
internationally recognized principles and priostiéApplicants had to pass the entrance
exams as the universities became sovereign subyatits own decision powers. The
1990°s era was criticised for its low efficiencydamon-uniform procedure. There was also
huge fall in amount of scholarships provided — 850 in 1980°s up to 150 in early 90’s,
for period 2003 — 2007 it was 250 places (Jelietekl, 2004). After 2000, the Millennium
Development Goals have been included in the Czesteldpment cooperation and the
whole system was made more systematic and its fa@assnarrowed. Another changes
occurred after Czech access to the European Unibenwthe Czech approach was

harmonized with the European one.

! e.g. Syria, Algeria, Libya, Iraq, India, Congo,r#® Mexico, Venezuela, Nigeria or Iran
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Currently, there are also several scholarshipsigeowia UNESCO programme.

Table 1: Number of Czech scholarships provided eacyear since 1992

1992/93 . 300 2002/03 | 200
1993/94 . 300 2003/04 | 250
1994/95 . 150 2004/05 | 250
1995/96 . 150 2005/06 i 250
1996/97 | 150 2006/07 | 250
1997/98 . 200 2007/08 | 250
1998/99 . 200 2008/09 | 130
1999/2000 200 2009/10 | 130
2000/01 . 200 201011 i 130
2001/02 | 200 2011/12 | 130

Sources of data: Jelinek al, 2004; Usneseni viadyR (1994, 1996, 2001, 2007); created
by author

New Conception of foreign development cooperationderiod of 2010-2017 has been
accepted and it has brought other system changéseoflevelopment cooperation and
included scholarship provision. It has reduced mpaiiority countries of the Czech
Republic which are 5: Afghanistan, Bosnia and Hgoxéna, Ethiopia, Moldavia and
Mongolia. But there are still countries on whicle t8zech Republic focuses despite not
being under the main priority: Georgia, Cambodias#vo, Palestine, Serbia; and former
priority countries where focus of the cooperati®changed: Angola, Yemen, Vietnam and
Zambia (M2V, 2011a).
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6. Current situation in the state scholarship provisim

Provision of scholarships is provided in cooperatad the Czech Ministry of Foreign
Affairs and Ministry of Schools, Youth and Sportp@licants can choose between all
levels of tertiary study which Czech public univees offer — bachelor, master or doctor
study. Bachelor and master study (5 year mastegranome) in Czech language and
master (2 year programme) and doctor study in EngIMSMT, 2012a). Students who
want to attend programmes taught in Czech and carspeak Czech they have to go
through one year Czech language preparatory coungeh is organized by Institute of
language and specialized preparation of the Chahhégersity in Prague (Ustav jazykové
a odborné fipravy Univerzity Karlovy) (MSMT, 2011). The studeran receive the state
scholarship only for standard length of his/herdgiuthe one year language preparatory

course is also under the scholarship programme.

6.1. Available fields of study

According to Instructions for the award of schotéps of the government of the Czech
Republic (MSMT, 2011), applications for bachelordamaster study are assessed in
compliance with recommended fields of study for $lebolars which is set according to
identified needs and projects which are run ingbecific country; these recommendations
vary for each country. For the study in Englisteréhare precisely identified programmes
which the applicants can choose. Once the studeatdepted, he/she can not change field

of his/her study for which he gained the scholgrgrithe university.

In the school year 2012/13 there are offered falhgwprogrammes taught in English in

field of informatics, economics and agriculture (M5, 2012a):
* magister programmes
o Economics, Charles University Prague
o Informatics, Czech University of Life Sciences Rrag

Information Management, University Hradec Kralové

(@)

Natural Resources and Environment, Czech Univemsityife Sciences

(@)

Prague
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o Forestry, Water and Landscape Management, Czechietdity of Life

Sciences Prague

o Technology and Environmental Engineering, Czechvehsity of Life

Sciences Prague
= doctor
o Economic Theories, Charles University Prague
o Agriculture Chemistry, Mendeleev University Brno

Unfortunately this information provided by the Msiy and quoted also in the official
documents given to the scholars is not completas Thn be well demonstrated on
example of the Institute of Tropics and Subtropitthe Czech University of Life Sciences
in Prague. Its study programmes are not mentionetthe list although there are many
scholars from developing countries enrolled in therformation about possibility to study
at the Institute gets to scholars only in the CzRepublic and immediately before the

entrance exams only due to effort of teachers #émer snembers of the Institute.

6.2. Number of students

According to the agreed conception, 130 new schbips were offered to students from
46 developing countries in 2010 (60 of them for lisigprogrammes). All were distributed
but finally only 122 students enrolled (41 of thenrolled the English programmes). Other
2 scholars gained via the UNESCO programme. There ®90 state scholars studying at
the Czech universities from 74 countries of theldvor 2010 (MZV, 2011c).
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Share of students newly receiving state scholarshipsin
English/Czech programmes in 2010

O study in English

B study in Czech

Graph 1: Share of students newly receiving state Bolarships in English/Czech
programmes in 2010
Source of data: MzV, 2011c; created by author

Number of new scholars at different levels studying in
Czech/English in 2010
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Graph 2: No. of new scholars at different levels stlying in Czech/English in 2010
Source of data: MzV, 2011c; created by author

According to Ministry of Foreign Affairs and its aNable data for 2010, graduation as
reason for termination of scholarship provision spres only 21% of the all 183

terminations (38 cases); the most frequent reasothdt the scholars exceed standard
length of study (97 cases; 53%). One fourth of emtsl terminated their scholarships for

other reasons (48 cases, 26%).
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Share of reasons of scholarships termination in 2010

53%
21%

O graduates

| other type of termination

26%

O longer than standard length of
study

Graph 3: Share of reasons of scholarships terminain in 2010
Source of data: MZV, 2011c; created by author

6.3.  Scholarships for students from priority countries

Although there are defined priority countries o thzech Republic these are not the main
receivers of the Czech state scholarships. Inched year 2010/2011 there were 250
students from priority countries which is only 428sm all 590 scholars who gained from
the system in this year (MZV, 2011c).

Table 2: Number of scholarships provided and of satlars from priority countries in
2010/2011

Scholarships| Number of
country provided in | scholars in Comments
2010/2011 | 2010/2011
Bosnia - 24 70 scholarships from other sources
Moldavia 13 36
— 3 in Czech, 6 in English; mainly
Ethiopie 9 24 agricultural programmes and medicine
Afghanistan 2 U mainly technical programmes
Georgia 8 19
Kosovo - 2
Serbia - 32
Cambodia - 6 mainly medicine and philosophy
Palestine 3 12 mainly medicine
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Vietnam 2 mainly chemistry and technology

Yemen 1 18 mainly medicine
Zambia 2 13 mainly agricultural programmes

Source of data: MzV, 2011a; created by author

6.4. Budget and costs per student

In 2010, 20% from the whole budget of the Czechtbial development cooperation was
spent on state scholarships — it was 106 millign K means that in case of number of
scholars in 2010 which was 590, costs of one schmda year were circa 180,000¢ K
(MZV, 2011c).

However, this amount does not include all the cedteh are related to the scholarships
and scholars. There is no overall summary of &ldbsts included in the system (such as
grants for universities or health insurance of &) because many institutions are
involved in the system and no one collects inforamafrom the others. Therefore the sum
does not offer complete view how much is actugtigre on each scholar or on the system

in general.

6.5.  Amount of the scholarship

Students can get the scholarship only for the st@hténgth of study, including one year
language preparatory course in case of study irclCZé the scholar exceeds this length
he/she has to finance the further study on his@ivem (which is very often situation
according to data from 2010). Travel expenses atepart of the scholarship; it is in
competence of the scholar or of the proposer okthelar. The ministry warns also about
initial costs after arrival to the Czech Republstich as translation of documents or
administrative costs related to study which carfrbm 3000 K up to 5000 K (MSMT,
2011).

Amount of the own scholarship can be modified; b\ set as:

= for bachelor and master study: 9,000 ger month
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» for doctor study: 9,500 Kper month (MSMT, 2011).

It is supposed to cover all necessary costs (acamation, food, etc.). Costs of standard

health care are financed by Ministry of Health.

In analysis of Horkyet al (2011) there is stated that this amount of schkblp is
insufficient and they recommend increase by 20-26%rder to cover all of the costs
which the scholars must settle because such ameunatt adequate for life in big cities,

first of all in Prague.

6.6.  Return to the country of origin

Return of scholars to the country of origin is caligoint for fulfilment of the main

development aim because if the student finishethdrisstudy and stay in the Czech
Republic (or in any other country) it does not griany contribution for his/her home
country as was supposed. Unfortunately, the CzegpuBlic does not use any coercive

tool to make students return as it is practicetiveocountries.

There are no exact numbers which would describesitnation objectively. We can only
estimate the rate of return or base it on subjegberceptions. Jelinek in 2004 estimated
that return rate is 50 — 95 %, the lowest for saf®from African countries. In case of
Horky et al analysis (2011), results of the questionnairessifile being done on an
unrepresentative sample) show that almost threghfewf the scholars stay in the Czech
Republic after their graduation but majority of ihenly temporarily, mainly 1 — 5 years;
after this period they return to their country eig;n. Based on both resources, it can be
estimated that rate of return varies somewhere d@iwb0% and 70%; relating to the
region from which students are and also languagehith they study because if they
study in English it is easier for graduates to fangbb in a developed country either in

Europe or in Northern America.
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7. Main critics of the current system and recommendabns for

improvement

In the former studies of Jelinek al (2004) and Horkyt al (2011) which are both base
for this chapter, after the own analysis of the dbzetate scholarship provision system
there were identified main problems and challengbgch the Czech state scholarship
system faces although both of them point at improem in previous years. Critics cover
the whole process from selection of candidates,r austitutional problems up to

termination of the study and further follow up.

7.1. Levels of education

Both studies agree that the current system of gnogiall levels of tertiary education is not
effective. It should be eliminated only to 2-yeaaster and doctor study, both taught
mainly in English. Currently, these programmes @néonly 60 places out of all 130

scholarships offered, respectively 20 for 2-yeassteraand 40 for doctor study (MZV,

2011c).

This concept would be more beneficial and also-effstctive because scholars do not
spent time with learning Czech which brings therty amall contribution and it shortens
the length of the scholarship provision so the <@t lower. Higher level of tertiary
education provides scholars deeper knowledge id fieey are interested in and they
already have base knowledge of the field. Thensthdy in the Czech Republic is only
completion of their tertiary education so their mation to finish it is higher. On the other
hand, there are cases in which it is not possileltow this recommendation, such as in

case of medicine — then there should be provideavtivle study programme.

However, knowledge of the Czech language can be foasstronger feedback of scholars
to the Czech Republic and it can be intensivelyzetl during further cooperation between
both sides — in business as well as in developreéfotts of the Czech Republic in
developing countries when the former scholars canvery important parts of the
coordination team. On the other hand, knowledgith@ianguage can be one of the factors
which simplify decision of scholars to stay in fGeech Republic because their integration

into the Czech society and culture is then ea&ieRS, 2008).
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7.2.  Beneficiary countries

Number of beneficiary countries should be reducedvall, Jelinek states to ten, which
belong to priority countries of the Czech Developim€ooperation. The conception for
years 2008 — 2011 included 33 countries which cdake advantage of the Czech
scholarships. Moreover, some of them can gain fratimer educational programmes
provided for their countries and some of them areldie income countries so the

development aspect is disputable.

It would be more effective to provide scholarshgudy to limited number of priority
countries where it is provable that these countiresreally of high necessity. But Horky
al. (2011) do not omit also other criteria which skobe taken into account during
selection of these countries — such as Czech efficghe country or quality of former
cooperation with the country which gives base fortHer effective functioning and
development of the relations with the country. @e bther hand, there still has to be
awareness about quality of scholars and they havieetexamined according to given

criteria, not only accepted in order to infill givguotas of provided scholarships.

7.3.  Selection of applicants

Next problem is selection of applicants itselfisidone by representative offices in partner
countries in compliance with basic directives sethe Czech government. Unfortunately,
these directives are not strictly obeyed and sonestiunsuitable applicants are chosen;
either because of poor adherence to the direcbvdsecause of simple effort of infill of
guotas. These practices are then very often redeop®or study results or for premature
termination of the whole study because the appigcdn not have needed prerequisites for
studying the chosen field or for tertiary educatiomgeneral or they are motivated by other

things more than by desire for education (e.godssibility to get to Europe).

The applicant should be chosen carefully, basegensonal interview and on proven
motivation of the applicant to study given prograenand to his/her vision of the future

employment in the country of origin. In case ofgnammes taught in English, necessary is
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also proven level of the language in order to pnéypeoblems related to lack of knowledge
of the language which would limit the scholar taigh his/her studies successfully.

7.4.  Field of study

Another critic deals with field of study which theeholars can choose in the Czech
Republic with support of the scholarships. Studygpammes should be tightly related to
the topics which are the most beneficial to thededecountries. Currently, applicants for
bachelor or master study are limited in their s@@cvia recommended fields of study.

Unfortunately, these do not always correspond wehds of the beneficiary countries. In
case of 2-year master programme and doctor stuusretare offered economic,

agricultural and informatics programmes — 6 maatet 2 doctor programmes taught in
English (MSMT, 2011). This scope is very limited there is much more accredited
English programmes so the offer could be much wirderder to attract students more.

7.5. Lack of information

The whole system of the state scholarships is@isicised because of lack of information
about the scholars. There is no institution whiabuld observe the whole process from
application up to finishing the studies and furthetivities of the scholar. There is nobody
responsible for further contact with the graduatesl the relationship with them is
suspended; so the Czech Republic can not gain thhermutual relationships in the future,
e.g. in form of trade relationships when the sahoéach suitable job position for such
cooperation. Therefore, it is not easy to contaoiner scholars and neither monitor if the
main aim of scholarship provision, development gbation, was fulfilled so the

effectiveness of the whole system can be analyngdvath difficulties.

Also the own scholars have to face the lack of rmomplete information. As was
mentioned above on the example of offer of posshley programmes for students from
developing countries — the scholars do not get@efit information and complete list of
study programmes included in the scholarship systerd therefore some of the

programmes are disadvantaged and possibility atelor students is limited.
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Cooperation of all the institutions involved in teeholarships provision is also difficult
because the whole system is shattered and it dstbaroordinate actions of all of them and
to collect information in one place. For this reasib would be necessary to establish one
institution which would be considered as the maoudyb of the whole system and

coordinator of actions of others.

7.6.  Return of scholars to the country of origin

As was stated above, return of scholars to the topusf origin is crucial point for
considering the whole scholarship provision as sssful. The return to the country of
origin is necessary to fulfil the development aifittee scholarship because otherwise it is
not possible to share gained knowledge in ord@mfiyove the overall situation which the

developing country faces and the scholar doesamtibute to the improvement.

In view of the fact that nobody collects informatiabout the graduates after termination
of their study it is not possible to exactly anaythis aspect. There are available only
estimates or opinions of students themselves aepfesentative offices, as was stated
above. Although it is assumed that the scholatgmeb their country of origin after their
graduation if this not happen there are no consempgefor the scholars in case of the
Czech state scholarship system. In some counthescandidates have to sign that they
will return to their country of origin and that shevill work there for some period of time -
then if they do not do they have to pay back th&scof the whole study (e.g. in case of
Austria or Norway) (Horkyet al, 2011). This condition should be also includedha
Czech scholarship system in order to make the achokturn to their countries of origin
and to encourage them to be active in fields theglied in order to achieve development
goals. Some donors also require future certifiaateemployment straight during the

selection process of applicants.

However, this is not problem only of the Czech R#jou There is always significant
amount of scholars who stay in the host countregsnpnently although this value differs
for each country. This is case mainly of Africamdsnts who choose France as their

further place of stay the most often (Institut decRerche pour le Développement, 2003).
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7.7. Brain drain

Last but not least critic considers the systemcbbtarships for students from developing
countries in general. Because once you enable peotudy in any developed country it
can very easily happen that the new lifestyle aossibilities absolutely different from
his/her developing country of origin attract themmuch that he/she lose motivation to
return back. Then phenomenon called “brain dram®haman capital flight” occurs. It is
estimated that one third of highly educated expleftsAfrica and live abroad (Institut de
Recherche pour le Développement, 2003). It wasepted that in 2000 there were 20
million highly skilled immigrants who lived in th@ ECD countries which was over 60%
increase in ten years — compared to only 15% iserea case of unskilled workers
(Docquier — Marfouk, 2006).

One of the possibilities to prevent this situatismot to provide scholarships for study at
universities in developed countries but to supptutlents and education system directly in
their developing countries; either financially ar form of professor visit who go for
specified time to the university in the developitmuntries and there they increase their
human capital in this area which is very often ffisient. It is also desired to assist
universities in developing countries to improve ithgtudy programmes and support
development of the whole tertiary education in ¢hesuntries. Scholarship would be then
only short-term additional instrument for the stgdyned in the home country.

The universities in developing countries themselass aware of necessity of building
competitive advantage in comparison with the ursiies from the developed part of the
world. Therefore they create formations such ast&wo Universities Network (Network

of 50 universities from Africa, Asia and Latin Anea) based on cooperation of different
academic institutions to be prepared for competitwehich they have to face in the
international tertiary education market. If theyprmove their performance then they can

decrease necessity to import tertiary educatedlpeojp their countries (Kigotho, 2002).

However, there also occur opinions that the nega#ispect of brain drain is not so
enormous. This is based on the fact that the sihealho stayed in the host country join
together and then focus on help to their countfewigin in form of scientific, business or

institutional cooperation via effective informatienchange (Institut de Recherche pour le
Développement, 2003). It also happens very often the former scholars who stayed
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abroad return back to their country of origin laterd therefore bring additional skills
gained abroad (McCulloch — Yellen, 1977). Moreoveis believed that when brain drain
occurs it motivates the drained countries to inweste in education and to increase human

capital in these countries (Beireal.,, 2008).
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8. Comparison of scholarship provision in other countires (Belgium,
Austria)

Although provision of scholarship has long tradition the Czech Republic/former

Czechoslovakia we can not deny that there aresstitie limitations which the others but
similar countries to the Czech Republic have alyeadercome. This part compares
approach of other countries which are similar te zech Republic; respectively of
systems run in Austria and Belgium which are baotlals European countries.

8.1.  Scholarships in Austria

Overall view at the situation of provision of scéudhips in Austria is provided by Feiletr

al. in report “Evaluation of the Education SectorAfstrian Development Cooperation
and Cooperation with South-East Europe” (2007). tAaishas also long tradition in
provision of scholarships, over 50 years and thasider scholarship as one of the main
tools for educational cooperation. They run seveschblarship programmes but the most
important are One-World-Scholarship programme andNSouth-Dialogue Scholarship
programme which enrol three fourths of all Austrgninolars. Austria offers scholarships
to developing countries but do not include SoutstEauropean countries, except Turkey.
There is 500-600 beneficiaries each year who recsoholarship (which is very similar
number as in the Czech Republic); majority of therfntom Asia followed by Sub-Saharan
Africa. Austrian aim is to reach half of women papgation which is generally fulfilled.
All the scholars are supposed to return back ta ttwuntries of origin which is well-
founded in the study contracts and in case of mdfilfhent of this condition the scholar

has to repay the whole amount of scholarship whelshe received.

The One-World-Scholarship programme focuses atesiisdfrom developing countries of

the South — from Africa, Asia and Latin America;ahave already passed the first part of
their tertiary education in Austria and thereforegent lower costs and higher probability
of finishing their studies. Scholars receive 500REld case of master programmes; a bit

more, 550 EUR, in case of doctoral programmes.

The North-South-Dialogue Scholarship programmeou$ed on post-tertiary education

(doctoral studies or postgraduate research projaacts it highly promotes cooperation of
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Austrian and developing country universities anseegch institutes in form of capacity
building. The programme wants to reach two thirfisaholars from priority countries
(Bhutan, Burkina Faso, Cape Verde, Ethiopia, Mozgody Nicaragua, Palestine and
Uganda). In this case the Austrian side also reguionfirmation of future employment in
the country of origin and does not enable to foonsart, theology or humanity studies.
Austria claims that due to the strict conditions tleturn rate to the country of origin is

around 90%.

Austria also provides short-term scholarship fongadion in tourism which is very often
an important economic sector for developing coestrit consists of two parts — 8-month
theoretical education and 3-month work practice,ictvhgives the scholar not only
knowledge base but also practical experience iargfield and it enables them easier and

fluent engagement in the sector after their rebunme.

8.2.  Scholarships in Belgium

Also Belgium considers scholarships as an importaat for educational development
cooperation and it invests significant part of betdfpr this type of cooperation into
scholarships. Also in this country there is moregpailities how students from developing
countries can get the scholarships, respectivadyetis 15 different routes of scholarship
provision (Antonowiczet al, 2007) — in majority to study in Belgium but alsohome

country or combination of both; short-term courskaarships are another possibility, e.g.

fishery courses.

Belgium has identified 18 priority countries of tHevelopment cooperatidlLO, 2012)
but scholars in Belgium are from more than 25 coest(Belgian Technical cooperation,
2008). The main fields of study are medicine/phaynaconomy and veterinary (Belgian
Technical cooperation, 2008). During the selectbapplicants, emphasis is put on equal
share of men and women who gain the scholarshi@bsedon 50% share of scholars from
Sub-Saharan Africa. It is also required that thelant returns to his/her home country but
this is first of all part of the selection procegduture scholars where also motivation and

their professional experience in studied fieldsamesidered (VLIR-UOS, 2012).

2 Algeria, Benin, Bolivia, Burundi, Ecuador, Soutfrisa, DRC, Mali, Morocco, Mozambique, Niger,
Palestine, Peru, Rwanda, Senegal, Tanzania, Ugakdgnam
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VLIR (Vlaamse Interuniversitaire Raad/Flemish Iateiversity Council) provides 180
master scholarships (Scholarships for developnfitla) and 70 courses (Scholarships
for development, 2011b) each year, all taught iglish and focused on utilization of
knowledge in developing countries. There are 4 yaa-master programmes (e.g. Master
of Development and Globalization), eleven 2-yearsteyaprogrammes (e.g. Master of
Aquaculture) (Scholarships for development, 20kka) also 5 training programmes (e.g.
Human Rights for Development) for which proven wogkexperience in given field is

necessary (Scholarships for development, 2011b).

150 master scholarships and 70 courses are alsadedoby Francophone University
Commission for Development. Applicants have to proat least 2-year working
experience in their home country and sufficientwisolge of French (or of the language in

which the programme is taught) (Scholarships foettgoment, 2011c).

Belgian Technical cooperation distributes thousawmfdscholarships each year, either for
study in Belgium or in home country in master octdoal programmes or in professional
courses. Again, candidates have to have profedssaparience or study given field in the
past. 95% is placed into Belgian priority countyié4% into Francophone Africa (Belgian

Technical cooperation, 2008).
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9. Chosen beneficiary countries — Mongolia and Angola

Both Mongolia and Angola belong to countries mar&sdaieveloping. They fight strong
economic problems and overall poverty. At the séime, they are priority countries of the
Czech development cooperation — although Angofeisncluded in the main 5 priority
countries defined by the conception for years 2PQ07 but it has still high priority as
former programme country. The Czech governmentigesvscholarships for students
from these two countries in the long term and & gaod inter-governmental relations with
both of them.

9.1. Mongolia

9.1.1. General description of the country

Mongolia is large landlocked country located in thern Asia. It is rich in natural
resources (e.g. coal, oil, gold, etc.) but it isurmioy traditionally based on agriculture.
During the Soviet era its economy was transfornméd industrial production but it faced
huge economic recession after USSR break-up, mfiation and it was also seriously
affected by the world crisis in last years. Thauaion improved after stabilisation of
commodity prices and also thanks to its neighbdrong countries — mainly to China

which presents huge export market for Mongoliardpots (CIA, 2012b).

9.1.2. Relations with the Czech Republic

The Czech Republic (as former Czechoslovakia) glerdatic relations with Mongolia
since 1950. Currently it is still one of the fivaqguity countries of the Czech development
cooperation defined in the conception for years022Q17. At the same time it is after
Afghanistan the second biggest receiver of the Rnewvelopment cooperation — in 2010,
Mongolia received 129 million from Czech developmeooperation budget; and it is the
country where the Czech Republic runs the mostldpueent projects (MZV, 2011a). The
Czech Republic builds also strong cultural relagioe.g. via presence of Czech films at
Mongolian film festivals(MZV, 2011c).

Despite very good relations with Mongolia there \aadecrease in trade — in 2010 of 7.5%
to 159 million K& but still in positive balance in terms of the Qzdgepublic (MZV,
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2011c). But the Czech development cooperationilispsisitively evaluated as with high
potential for being beneficiary for economic inwseof the Czech Republic (MZV, 2012).

The Czech Republic has concluded bilateral agreemigh Mongolia about cooperation
in field of education and research. It supports ynegtucational projects, such as computer
centres or textbooks printing for poor studentstha school year 2010/2011 the Czech
Republic granted scholarships for 3 Mongolian stgsi@nd in that year there were 31 state
scholars in the Czech Republic (MzZV, 2011a). It catted to regularly provide
scholarships for students from Mongolia each y®BEf\(, 2011c).

The medium-term outlook of the Czech developmenpeoation expects to progressively
decrease resources spent on Mongolia — from 62omiK¢ in 2012 to 57 million in 2013
up to 52 million in 2014 (M2V, 2011b).

9.1.3. Tertiary education

Although Mongolia belongs to developing countriesas developed educational system
based on the Soviet era combined with utilizingw#ww of the developed systems — e.g.
it recognizes English as the main foreign langutaygght at schools. Mongols realize
importance of education and importance of followihg global trends in this field to make
their education system and students competitianimternational market (Yembuu, 2010;
Hall-Thomas, 1999). Despite the recent global @oasthey are still able to follow
reform of its tertiary education system (Postighp8010); according to law it spends 20%
of GDP on education but still only small share daghkr education (Government of
Mongolia, 2006). On the other hand, loans on high#ucation are identified as very
common reason of poverty among rural families whiemt to enable their children better
education and therefore better life (Postigliort, D).

According to data for 2010 provided by UNESCO it for Statistics, tertiary school

enrolment ratio is 52% which is relatively high @ase of the Czech Republic it is 61%). It
is believed in Mongolia as in the traditionally @gitural country that men should do the
hard work and take over family farms and women &hetudy in order to be able to have
their own income. Therefore there are more womem timen enrolled into the tertiary

education — 60% are women that is highly above isigerage and which presents so
called reverse gender gap (Lin-Liu, 2005; Landeck807). Majority of students focuses
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on social sciences, business and law (42% of thethgr popular fields of study are
education; engineering, manufacturing and constmctand humanities and arts
(UNESCO Institute for Statistics, 2012).

Percentage of tertiary graduates in different fields of | Percentage of tertiary graduates in

] . o education
education in Mongoliain 2010
W Percentage of tertiary graduates in
humanities and arts

6%

15%

O Percentage of tertiary graduates in social
sciences, business and law

2% O Percentage of tertiary graduates in science
10%

12%

W Percentage of tertiary graduates in
engineering, manufacturing and

construction ) )
O Percentage of tertiary graduates in

0

5% agriculture

W Percentage of tertiary graduates in health
and welfare

42%

O Percentage of tertiary graduates in
services

Graph 4: % of tertiary graduates in different field s of education in Mongolia in 2010
Source of data: UNESCO Institute for Statisticsl2Qreated by author

On the graph below we can observe the trend aétgrénrolment since 1998 up to 2010,
both total and for females. The total tertiary ément ratio has doubled within this period
(from 21% in 1998 up to 52% in 2010); females epsrsent more than half of all students
enrolled (60% in 2010) (UNESCO Institute for Stitis, 2012).
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Gross tertiary enrolment ratio in Mongolia, total and females
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Graph 5: Gross tertiary enrolment ratio in Mongolia, total and females
Source of data: UNESCO Institute for Statisticsl2Qreated by author

There are 28 institutions in Mongolia which provigetiary education. The leading one is
National University of Mongolia which has almost,dd0 students (Consortium of
Mongolian Universities and Colleges, 2010). Thesebig role of private universities;

enrolment into these private institutions is ove¥@3(Postiglione, 2011).

9.2. Angola

9.2.1. General description of the country

Angola is south-African country which tries to rgeo after almost 30 years lasted civil
war. Oil holds high economic importance for Angeladich makes 85% of GDP and
which is important contributor for improving theerall economic situation of the country;
supported by extraction of diamonds. The main expartner is also China, as in the case
of Mongolia (CIA, 2012a).
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9.2.2. Relations with the Czech Republic

The Czech Republic (as former Czechoslovakia) hperdatic relations with Angola

since 1975 but it supported the country since 19@®’its decolonization efforts (MZV,

2006). It was country with one of the strongesatiehs from the whole African region.
According to accepted conception for 2010-2017, d\agdoes not belong to priority
countries but it is still of high importance forettCzech Republic as former priority
country so it does not interrupt the cooperationly eoransform its focus on different fields.
Above mentioned conception recommends to focusxmoreé relations with the country

and also on agricultural and social development.

The Czech Republic has good trade relations witijoda There was huge increase of
year-to-year trade in 2010 — about 160% up to 58@omK ¢; with positive trade balance
502 million K¢ (MZV, 2011c). Angola is destroyed after long ciwiar so the Czech
Republic can gain from high potential of the Angolanport market. Because of long
mutual relations the Czech products hold good et and they are considered as of
high quality (MZV, 2011a).

In 2010, the Czech government invested 35 milliahikio Angola; the highest share
covered market implementation of agricultural pretdun Bié province which is the main
territory where the Czech Republic helps (M2V, 2011

In 80"s there were provided 20 scholarships eaeln; y&ngolans could also study high
schools or training schools or improve their alsegdined knowledge such as in case of
doctors who came to the Czechoslovakia to wideir #siglls. Thanks to this fact the
Czech Republic has good relations with Angola vedgates who have high job positions
in the government system (MZV, 2006). Angola gainatly 2 scholarships for the school
year 2010/2011; in total there were 19 scholarghis school year studying mainly
geology, agricultural and technical topics (MZV,12Q@). Since March 2010, there is no
Czech Embassy in Angola (MZV, 2011c) so it coulccdmee relatively difficult to
coordinate the process of selection of applicahtscholarship provision as these are the
main players at this stage. The Czech Republic lwisigpported Angolan schooling, first
of all in agricultural field (MZV, 2011a). But thenedium-term outlook of the Czech

development cooperation expects to invest lastlifomiK¢ on projects in Angola in 2012;
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for years 2013 and 2014 it does not anticipate @hgr resources to be spent (MZV,
2011b).

9.2.3. Tertiary education

Angola has its education system based on Portuguages as it used to be its colony but
it also closely cooperated with Russia and Cubarbeihdependence. Still in 80°s it had
only one university in the whole country, in Luar(@éarner, 1989). After beginning of the
new millennium, expansion of private universitiesne (Calvarhet al, 2003). In Angola,
there is only 4% enrolled into tertiary educatibfen to women ratio is almost half to half
but women graduates present then only 31%. Whattésesting fact, two thirds of all
graduates in Angola is in education; the secondufaodield of study is social sciences,
business and law (UNESCO Institute for Statis@€H,2).

Percentage of tertiary graduates in different fields of | @ Percentage of tertiary graduates in

education in Angolain 2010 education

| Percentage of tertiary graduates in
3% 13% humanities and arts

0O Percentage of tertiary graduates in
social sciences, business and law

O Percentage of tertiary graduates in
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B Percentage of tertiary graduates in
engineering, manufacturing and

construction ) )
O Percentage of tertiary graduates in

agriculture

B Percentage of tertiary graduates in
health and w elfare

68% O Percentage of tertiary graduates in
services

Graph 6: Percentage of tertiary graduates in diffeent fields of education in Angola in
2010

Source of data: UNESCO Institute for Statisticsl2Qreated by author

There are not available long-term data to obsdrgdrend in tertiary enrolment in Angola

but there is proven increase since 1998 — fromd. %®4 in 2012 which is still very low
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number; and also increase in female enrolment 8686 in 1999 to current 45%
(UNESCO Institute for Statistics, 2012).

9.3. Comparison of Mongolian and Angolan development initdators and tertiary

education sector

Both countries, Mongolia and Angola belong among haiddle income countries (WB,
2012a; WB, 2012b). Although Mongolia has one ofltweest GDP per capita (2250 USD
which assesses it as the 154th in the world) angblanreaches almost twice higher values
(WB, 2012a; WB, 2012b) when we compare the HDI xedefor both countries Angola is
148" while position of Mongolia is 11O(UNDP, 2012).

In their tertiary education sector, these two coaestare very diverse. While Mongolian
tertiary school enrolment is 52% the Angolan isyc#flo which is very low number (WB,
2012a, WB, 2012b). Ratio of males and females Edahto tertiary study programmes is
satisfactory for both countries (60% of females Kbongolia and 45% for Angola) but
while the ratio is the same for graduates in cdsklangolia, in Angola there graduate
only 31% of women (WB, 2012a, WB, 2012b) which needhat although they are
enrolled they are not able to successfully fintskit studies in the same amount.

Table 3: Main development and tertiary indicators br Mongolia and Angola

Indicator 2010/country Mongolia Angola
GDP per capita 2,250 USD | 4,423 USD
- world position 154 137
HDI 0.653 0.486
- world position 110 148
Income level lower middle| lower middle
Adult literacy rate 97% 70%

- % of illiterate females 41% 72%
Tertiary school enrolment 52% 4%
Tertiary education Enrolment 165,769 66,251
- females 60% 45%
Tertiary education: Graduates 34,211 5,727
- females 64% 31%
Tertiary education: Teaching 8783 2407
Staff
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Sources of data: WB, 2012a; WB, 2012b; WB, 2012¢DP, 2012; UNESCO Institute
for Statistics, 2012; UN Data, 2012; created byaut

On the graph below we can see how the flow of neobildents at tertiary level from
Mongolia and Angola to the Czech Republic developdtere are much more students

from Mongolia who come study to the Czech Repudlithis level.

International flows of mobile students at tertiary level
- to the Czech Republic

140 4
120 4
100 4

111

80 - —e— Students from Angola
60 + —=— Students from Mongolia
40 + 36

Nuber of students

20 +

Graph 7: International flows of mobile students attertiary level - to the Czech
Republic

Source of data: UNESCO Institute for Statisticsl2Qreated by author
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10. Results and discussion

One of the recommendations of the recent analyditodky et al (2011) was to focus on
scholars from each country separately and to aeatgholar's experience, success and
further utilization of their study gained in the €&h Republic in order to increase
effectiveness of the whole Czech state scholarghopision system. This thesis follows
this recommendation and focuses on in-depth stfighpst-graduate life of students from
Mongolia and Angola, on their return to the cowgriof origin and their professional

employment. The full version of this questionnasrattached in annexes.

10.1. Results

Firstly there are presented results of the queséimes distributed among Angolan and

Mongolian former scholars.

10.1.1. Results from Angola

As was mentioned above, the main problem relatestholars from developing countries
is lack of data and information about them afteirtiyraduation. Also in case of Angola
shortage of contacts was faced. Finally, we goty ddlresponses; in one case the
questionnaire was filled only in half of questioss it can not be fully included in the

study.

All of the respondents were men; two of them livinghe Czech Republic since finishing
their studies, one returned to his country of orighmediately after finishing his studies
and he is living there currently. All of them arenking and they claim that they do utilize
knowledge gained during study in the Czech Republibeir job. None of them was ever
involved in development or commercial activitiestioé Czech Republic in their countries
of origin.

All three respondents have identified some problemsch were related to their
scholarships gained in the Czech Republic. Two lifnt mention too bureaucracy
connected to acquisition of the scholarship, visag stay in the Czech Republic. They

also mention financial difficulties, separationrfrdamily or racism.
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Table 4: Selected answers provided by respondent®im Angola
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Very interesting is questionnaire filled by respend1l who finished both bachelor and
master study in the Czech Republic; at Institutdapics and Subtropics of the Czech
University of Life Sciences in Prague. He has mdrto his country of origin immediately
after his graduation and he claims that he hasrablgm to find a job in his country; he
gained high position in development bank and higenia above average of his country.
He believes that his study in the Czech Republi definitely contributed to better job

position and higher wage in Angola.

He specifically points out one important thing, $eys: “I knew that if | stayed in the
Czech Republic | would not have such opportunigiesn the country of origin and | do
not understand why the others in the same situatmmot leave the Czech Republic in

order to help their home countries.”

He is still in contact with the University and alsoth his former colleagues from the
school but he desires to be more involved in aatwiof the Czech Republic; in form of

development and commercial cooperation which henbaer took part in.
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10.1.2. Results from Mongolia

In case of the second observed country, Mongdt@, quantity of filled questionnaires
returned was much higher than in case of Angolmally we got 42 filled questionnaires
complied with conditions to be used in this studlgis enables us to analyze the situation

in case of Mongolian scholars much deeper thath®Angolan one.

However, there were still some important questiomssed in several questionnaires.

There occurred two questions which were not ansivalrmost at all — these were:

- Second part of question 26 which was supposegkptain more deeply positive
answer to question “Are you in touch with other dyrates who were also
government scholars in the Czech Republic/Czecliakia? If yes, how often and

how?”.

- And also question 27 which asked: “If you live another country then your
family, do you support them financially?”. This é¢dbe caused by the fact that
majority of respondents lives in their country oigin, respectively in Mongolia. In

case of relevant respondents they probably used tiight not to answer such

personal thing as the question was only voluntéfg.got only one specific answer
which stated that the respondent sends 500 USK3 taumily.

General characteristics of respondents

As was stated above, for the purposes of our sitelgained 42 questionnaires. Although
it was not aim of the study the gender of respotslevas regularly distributed — 21

respondents were males and 21 were females.
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Graph 8: Gender distribution of respondents from Mangolia

Majority of them were Czech/Czechoslovak scholar80’s and 90°s. Only 6 respondents
stated that there were participants of the Czeatie sicholarship programme after the year
2000.

Almost half of respondents were students of botthbkbr and master programmes — 20 of
them; respectively 47%. Then the distribution amgmggrammes is similar. Several

students chosen to study only one level of thetraiy education in the Czech Republic
and on the other hand 10% of them went througlthallthree steps available, i.e. from
bachelor through master up to Ph.D. level.

Level of study in the Czech Republic

® only bachelor

47% 10% O only master
@ only Ph.D.

O bachelor and
0
19% master

10% 14% B bachelor, master
and Ph.D.

Graph 9: Level of study in the Czech Republic

Majority of respondents — 90%, indicated that tbegrently live in their country of origin,
i.e. in Mongolia. Only 5% stayed in the Czech Rdjutr in Slovak Republic which we
consider in this question as the same because Wergescholars before the separation of

Czechoslovakia so they stayed in the country irctvithey had studied.
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In which country do you live/work/study currently?

90%
@ Czech/Slovak Rep.

O Country of origin

m Other

5% 5%

Graph 10: Current country of stay

When we were interested in current activity of mspents 38 of them is employed, 2 of

them are students in addition. 4 respondents ateousehold at present — these were 3

women and also a bit surprisingly one man.
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Graph 11: Current activity of respondents

Type of employment is very diverse in case of trd8dormer scholars. However there

were some fields which occurred more often — these:

health care (4 times)

building industry (4 times)

education (3 times)

position in offices (3 times)
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Often types of heavy industry were also mentiomadtéllurgy, mining, power industry);
then e.g. agriculture, information technologiexydandustry, leather processing industry

or geology and biology.

Generally, we can say that the job positions ofrdspondents are relatively high — very
often they hold leading roles. They are directoranagers, chiefs of departments or
professional advisors in their fields.

Evaluation of the study in the Czech Republic

The students got chance to express their opiniontatuality of their study in the Czech
Republic. They were asked to give value from 1 to §iven indicators to show how much
they consider the indicator to be a contributiontfeem. The indicators were six and the

lower value meant the higher contribution.

Table 5: Evaluation of the study in the Czech Repulr

Acquisition of = Extension Experience @ Become Acquisitio Spent

professional  of language from other independ  n of nice

knowledge skills culture ent contacts  time
average 1.34 1.51 1.40 1.20 1.42 1.32
max 3 4 4 2 3 3
min 1 1 1 1 1 1
median 1 1 1 1 1 1
mode 1 1 1 1 1 1
variance 0.4 0.61 0.47 0.1 0.3 0.24
Zta’?d"’.‘rd 0.6 0.78 0.68 0.4 0.55 0.49

eviation

The best results were reached in case of indic@#tecome independent” — 1.2 which
means that the respondents consider the scholamshipe Czech Republic as highly

beneficial for them in this aspect. The least beradfis according to the results “extension
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of language skill” — 1.51. But despite these resudlite most frequent answers for all
indicators were 1 which means that majority of tegpondents was highly satisfied with
the contributions which the study in the Czech Ripthad for them.

Moreover, we were also interested in the main mmoisl which the scholars had to face
during their studies and stay in the Czech RepuBlimost in half of questionnaires there
were indicated financial problems and separati@mfithe family. On the other hand
scholars had generally no problems with the lifa idifferent culture than they were used

to.

What were the main problems related to your studies/stay in the
Czech Republic/Czechoslovakia ?
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Graph 12: Main problems related to studies in the @ech Rep./Czechoslovakia

Place of stay after graduation

As was stated above, majority of respondents (90%tently lives again in their country
of origin, i.e. in Mongolia. 34 people live therermanently since their graduation and
although 2 people stated that they live in the GZRepublic permanently they used to live
also in other country after their graduation befibreir return back to the Czech Republic
(either in country of origin or in another develdpsountry). Most of them left the Czech
Republic immediately after their graduation (31jplyo2 of them stayed in the Czech

Republic permanently.
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Scholars who left/stayed after graduation
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Graph 13: Scholars who left/stayed after graduationn the Czech Rep.

When the scholars stayed in the Czech Republicdesmipy it was mainly in interval from

1 up to 3 years and then they went back to theinttg of origin, i.e. to Mongolia. Those
who stayed here permanently live in the Czech Rep@ir more than 5 years. As the
reasons for their permanent stay in the Czech Rieptitey both mention that they got
used to other culture; other reasons were alsomatiip with partner who lives in the
Czech Republic and also lower financial apprais&fiongolia than in the Czech Republic.

Evaluation of job opportunities after graduation

Over two thirds of respondents say that they didhawe problems to find a job after their
graduation — 61% describes the process as withoblgms, additional 12% has found a
job in advance and then only entered upon. Probtauosrred only in 17% of cases — 10%
of former scholars had to look for a job for a Idimge, 7% had to retrain to be suitable and
to meet conditions of the job market. Some of t&pondents did not fulfil part of the
guestionnaire because they do not comply with requents — they are in household; these

are marked as “not relevant to answer”.
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What was the process of looking for

employment like? O I found employment
w ithout problems.
® | did not have to look for
job, Ifound it in advance
@ | had to retrain.

61%
y 12%

O It took a lot of time till |

7% | tound job.

0,
10% 10% Bl not relevant to answ er

Graph 14: Description of process of looking for emipyment

Over 80% of respondents utilizes knowledge of takl fwhich they acquired during their
studies in the Czech Republic/Czechoslovakia. 70%hem also thinks that their wage is
equivalent to their expertise in the country in evhthey live, mainly in Mongolia.

Is your w age equivalent to
your expertise in the

country in w hich you live? 20

O yes
1 H no
At your work, do you
utilize know ledge of the
field w hich you acquired 31

Czech

O not relevant to answ er

during your studies in the

Republic/Czechoslovakia?

0 10 20 30 40 5o Quantity

Graph 15: Utilization of knowledge gained in the Cech Rep./Equivalence of wage

When looking at level of income according to peedquerception of respondents only 5
people think that their income is below averageciwhs common in the country in which
they live. 16 people marked their income as averag® even a bit more, 17 people,

indicated their income as above average.
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Personal perception of level of income
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Graph 16: Personal perception of level of income

Over half of respondents agree that acquisitionachdemic degree in the Czech
Republic/Czechoslovakia and also relating expernpiesitively influenced the level of

income they currently have; even 21% definitelyeagt On the other hand, 21% of
scholars rather disagree (respectively 9 of 34 arswhich we gained). In this question,
there were also 4 answers left blank so the résulot valid for the whole sample we had

for this study; another 4 people could not ansWwisr question as they are in household and

therefore have no income.

Do you have higher income due to degree and expertise
gained in the Czech Republic/Czechoslovakia?

O Definitely agree

38% 21% B Rather agree

0O Rather disagree

0% O Definitely disagree

O not relevant to answ er

21% 10% “-10%

@ not answ ered

Graph 17: Influence of university degree on income

Further personal relations established in the CzecRepublic

One part of the questionnaire was also focusectlations which the scholars established

in the Czech Republic and if they still maintaireih Some of these questions were
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intended for people who do not live in the Czeclpu®dic any more therefore some of
those were not answered by the two who statedttiegt live in the Czech Republic

permanently. Again there were also left blank amswesome cases.

On question “Are you in touch with any Czech ingtan?” 14 respondents answered
“yes”. When they were asked for further specificatimajority of them mentioned the
Representative office of the Czech Republic in Miiag Otherwise were mentioned
institutions related to study of these scholarsg- Blotol hospital, Czech University of

Life Sciences in Prague or Charles University iadee.

Much more people positively answered on questiore‘pou in touch with other graduates
who were also government scholars in the Czech Rief(. 36 of them say that they have
still contacts with them, mainly via modern commuation tools such as emails or also
personally during meetings of graduates organizealsisociation of graduates in the Czech
Republic (one of the respondent is head of thisop@saBon). One respondent also
mentioned meetings about development possibilitiédongolia as occasion to meet other

graduates.

Many scholars has also established good and pennaglations with other schoolmates
or other Czechs and they are still in touch wittnth— again mainly via email or different
types of messengers. Few are also in businessepaitnthe Czech Republic but they did
not specify the commercial relations more deeply.

Are you in touch with any Czech institution? h 26

Are you in touch with other graduates who myes
were also government scholars in the Czech
Republic? gno

I -
Would you like to be more involved in 3
activities connected to the Czech Republic? —:

0O 5 10 15 20 25 30 35 40 45
Quantity

Graph 18: Contact with the Czech Rep./other graduas/Czech institutions
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What is also an interesting point to be mentioriesl the fact that 33 respondents, i.e. 80%
of all respondents, would like to be more involiadactivities connected to the Czech
Republic; only 8 ticked negative answer. These 88pfe who are willing or directly

desire to be more involved in such activities wasked to specify more in which way they
would appreciate to establish such cooperation.nibst common answer to this question
was “development cooperation” (25 ticks), it medagelopment cooperation of the Czech

Republic and Mongolia. Many would also acknowledgenmercial cooperation.

How would you like to be more involved in activities
connected to the Czech Republic?
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New sletter Active promotion of the Commercial cooperation Development
Czech Rep. in your cooperation

country

Graph 19: Type of desired involvement in activitieconnected to the Czech Rep.

But on the other hand, despite their desire tornvelved in activities connected to the
Czech Republic there is only small amount of peaph® even gained any information
about Czech development cooperation during theiudiss in the Czech

Republic/Czechoslovakia (only 10 respondents cordd that they got such information).

Even less people were directly involved alreadycdse of commercial cooperation there
were 5 respondents who had some experience in cori@iheonnection between the
Czech Republic and Mongolia. Unfortunately they dat specify the cooperation more
precisely; only in one case the respondent destiibat he was professional assistant of
Mongolian ministry of industry in case of tradeweén Czech and Mongolian government

with devices used in leather industry in 80’s.
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Graph 20: Information about development cooperation Involvement in development
projects/ Involvement in commercial activities

More concrete were people in case of the developowaperation. 9 of them were already
involved in some form of development projects @& @eech Republic/Czechoslovakia and

Mongolia. They have mentioned following types ofdatvement:

wastewater treatment plant in Darkhan, Mongolia

= professional adviser in a project focused on imprognt of freshwater sources in

Mandalgobi (installation of devices, professiomalrting)
= translator in project focused on innovation of leaitprocessing technology
= translator in Czech project of state hospital innglalia

= coordinator of projects of apprentice agricultueducation in Mongolia and of

farm animals registration

They cooperated with Czech development agencyoften.
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10.2. Relation of income and gender

The study was interested in deeper relation betweenler and income which the former

scholars receive in Mongolia. The OLS method intGyave following results:

Model 1: OLS, using observations 1-42
Dependent variable: y

p-value
<0.00001
0.02216

*k%k

const

Xl **

When using these estimated parameters, the quahtifodel is:
y = 3.095 - 0.667x

It means that the dependent variable y is invergadportional to the independent variable
X1; respectively that the higheg #he lower y. In our case where women have highdec
then men (1 for men and 2 for women) the resultsvshlower income for women and
higher for men. The result for men is y = 3.095.660*1 = 2.428 and for women itisy =
3.095 — 0.667*2 = 1.761. From this result we canctade that if it is man the income is
rather above average while in case of woman themecis rather average; based on our
sample of 42 respondents.

Considering statistical verification of the modetefficient of determination Rreaches
low value, R = 0.12, which means that the estimated regredsierdoes not fits the real
data very well and that future outcomes are nalyiko be predicted by the model. The
variation of dependent variable is explained byatam of independent variable only from
12%. This could be increased by adding more apm@igpivariables into the model

following by analyses via multiple regression.
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According to another statistical verification paeder - p-value, we can say that both
parameters are significant; the constant as welhdspendent variable; xepresenting

gender. The independent variablexsignificant parameter with 95% probability.
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10.3. Discussion

10.3.1. Modest but satisfactory Angolan results

There is too little information to make any broadbkscussion what the relations of
separate answers are but despite this fact thereame interesting points in these three

guestionnaires.

Firstly, when we compare answers of the first resiemt who returned to the country of
origin immediately after finishing his study ancttwo who stayed in the Czech Republic
permanently we can find one interesting thing -hbwho stayed in the Czech Republic
had problem to find a job after their graduatior d@hey think that it took them a long
time. On the other hand, the one who returneddabuntry of origin immediately he had
no problems to find a good and well-paid job. lis ttase, we can see that the scholars who
finish university have a competitive advantage @veloping countries. The same should
be valid for the Czech Republic but in situationewtihe universities are opened almost to
everybody and it is much easier to reach the usityedegree it is also then much more
difficult to find a suitable and proper job in ti&zech Republic. But finally, all of the
respondents claim that they utilize their studiesvee can conclude that it was a

contribution for them to gain the scholarship.

This example also shows that it is essential td Boholars who want to return to their
countries of origin and do not see the Czech Repulnlly as the way how to get to the
developed part of the world. The first responderevk that he find good job in his country
after his graduation and he wants to help the e¢gunthe was really motivated to return
back and not to stay in Europe. He also works imeligpment bank so he is further
involved in development activities in his countrydahe contributes to better situation of

the whole society not only to himself.

Another common characteristic is that none of thveas ever involved in development or
commercial activities of the Czech Republic in theduntry of origin; respectively in
Angola. This is the point in which the approachtleé Czech Republic could improve
because as we once establish good relations witielsady from any developing country
where we have some interests we should supportrékason and try to gain something
positive from it. The statement that we have gagdtions with scholars can be supported
by answers of the first Angolan respondent who ghgs he is still in contact with the
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school and also with his former colleagues. He dissires such kind of cooperation so it

can be assumed that if we would offer him such dppdy he would accept it.

Last point which should be discussed about Angotathe problems mentioned by the
respondents. One of them mentioned separation thenfiamily — sure, this can occur still

but he was in the Czech Republic at the end of. 9Wday this problem can be eliminated
by modern communication tools such as skype or lagtthones. As it is obvious by

current students it is also easier to travel horoeenoften or members of families come to
the Czech Republic to visit their relatives. Thegaage barrier and bureaucracy is
mentioned also by current students from differemintries very often. That is the point

where the Czech institutions should come with #ferm of the system — make the system
more comprehensive and provide study programmesiynam English in order to

eliminate the language problems of the scholars.

10.3.2. Meaningful cooperation with Mongolia

In case of Mongolia we get much broader view ofditeation than in case of Angola. But
still 42 respondents are very small sample to nake general conclusion; on the other
hand it enables us to imagine a bit how the simatf graduates under the Czech

scholarship programme looks like.

We got data mainly from scholars who received saisbips in 80°s and 90°s which on
one hand does not depicts situation of recent achdut on the other hand provides more
long-term and continuous perspective. We found tbat majority of respondents lives

again in their country of origin, i.e. in Mongoliajost of them returned there immediately
after their graduation. As was stated above, threspondents studied in the Czech
Republic mainly in 80°s and 90°s which means thatd were in the former communist
Czechoslovakia which was separated from the Wedtemope and considered also as
developing country (although still more developdtrnt Mongolia). This fact could

discourage the scholars to stay here and not tonrdtack home. But also the smaller
group of recent scholars returned back to MongWaen we compare our result with

studies of Jelinelet al (2004) or Horkyet al (2011) we can say that we got more
satisfactory result and that the return rate ofokuis is high although it is not hundred

percent.
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The fact that majority of Mongolian scholars retdrack does not enable us to analyze
reasons of not returning and then it prevents s foffering possibilities how to precede
that scholars do not return to developing countaieg stay in the developed part of the
world. For this reasons it would be necessary tmgoonly on respondents who stayed in

the Czech Republic or went to other developed egwiter their graduation.

When we focus on their experience with study in @zech Republic/Czechoslovakia we
can state that the respondents were generallyisdtisith it. The highest contribution was
confessed to “become independent” which is ratbgichl because you have to become
independent when you come to other country witHeddht culture, with different
language and also with different habits, far awaymf your family and from the
environment which you are used to. On the oppaside of value of contributions is
“extension of language skills”. Although nowadake programmes taught in English are
offered and spread further, in last decades astdirall under the communist regime the
scholars had to overcome the language barrieralahtn difficult and for them absolutely
unknown language which then had for them no sigaifce when they returned back to
Mongolia. This finding only corresponds with thecoenmendations to offer only
programmes taught in English. On the other handywkedge of Czech language
contributes to their involvement in activities iteld to the Czech Republic — as some of
them mentioned they were e.g. translators in Czaclects run in Mongolia so they
finally utilized knowledge of the language and o tulture. Generally we can say that the
respondents evaluate their studies in the CzeclilitefCzechoslovakia as satisfactory as
in all indicators we have asked about were the rfreguent answer “1” which mean the
highest contribution.

As the main problems related to study in the CzRepublic were indicated “financial
problems” and “separation from family”. Again wencassume that in case of separation
from family it could be a bit different among retestholars because development of
information technologies and modern communicatioolst causes that you can stay in
touch with anybody in the world although it can hdty substitute personal meeting. The
financial problems mentioned only support anoteeommendation of Horkgt al. (2011)
where they offer increase of contemporary levehefscholarship provided from 900@ K
by 20-25%.
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Next positive discovered fact is that 38 out ofré2pondents are employed; the rest is in
household. It could signify that they utilize thengpetitive advantage caused by high-
quality tertiary education. It also means that ¢hesspondents are able to evaluate the
contribution which study in the Czech Republic/Gmesiovakia had for them. Majority
also marked that they utilize knowledge and expergained during their studies in the
Czech Republic/Czechoslovakia. It means that theéysivas worthy for them and also for
their country as they returned back to Mongolia anel involved in the economy and

functioning of the country.

On the other hand, there was also considerable mnoduespondents who had problems
to find a job — it took them a lot of time or thégad to retrain. Several answers also
determine that according to personal perceptionseesghondents they have wage below
average level applicable for the country in whidteyt live. This situation is a bit

unexpected as the respondents have university elégma generally reputable universities
and also as education is still limiting factor @veloping countries and has high influence
on opportunities which people have. But still, ¢dnition of degree gained in the Czech
Republic/Czechoslovakia to the higher level of meowas confirmed by majority of the

respondents.

Last part of the questionnaire focused on involvaemef respondents in activities
connected to the Czech Republic. 80% would desiteetmore involved in such activities,
mainly in form of commercial or development coopiera On the other hand, only small
portion of them was involved in such activitiesealdy. It means that there is potential
which is still not utilized. These people have athg established good relations with the
Czech Republic and still want to be involved; mafhyhem know Czech language which
is another positive factor. This aspect is supgbkg answers to the question “Were you
involved in development projects of the Czech Réplfzechoslovakia in your country

of origin?” where a few respondents mentioned thay worked on development projects
as translators. The Czech Republic should redtieeativantages of these human resources

and use them in a larger extent because they carnuhelly beneficial.
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10.3.3. Evidence of influence of gender on income

Generally, it is believed that gender influencegleof income; respectively that women
reach lower income level than men. This is truetlfier whole world, both developed and
developing countries. This displeasing trend and thitial assumption have been

confirmed also by the regression analysis includetis study.

According to the results, women reach only aveiageme in the country in which they
live currently while men’s income is rather abowerage. It could provoke discussion if
the scholarships should be provided to women atladin their income is still average. But
we can not forget the fact that Mongolia still beds among developing countries where
the differences between men and women are stifl. Mgthout education it is possible that
these women would not reach even this level ofrme@nd that their economic situation
would be much worse. Evident positive influencegefder can be seen in case of men.
They reach above average income which means tbyttle the more privileged in the job

market.

In order to increase coefficient of determinatiohiekh was low (only 12%) it would be
necessary to add more appropriate variables irgartbdel. There are many other issues
which influence the level of income although genigesignificant and variations in this
variable have significant impact on it. For surd @ation itself plays also its role. We can
assume that the tertiary education, partially ompgletely gained in the Czech
Republic/Czechoslovakia, is an important factoreasing probability of higher income.
However, although there was analyzed also influerfidgpe of degree on income reached

the significance of this factor was not proved.

But still, there are variables which should be udeld but can not be measured adequately.
Also personal characteristics of people and theint are important in reaching higher
income. It depends on their motivation, effortstifdiness, confidence and purposeful
nature of people when they look for a job and tinemk. We have to also consider the
influences which people can not affect personatigrurring mainly in developing
countries. People are often locked in one parbofety and it is not possible for them to
get higher; corruption and bribery is very commorhese countries so the better jobs are
assigned to selected people; and so on. Then pleegre can reach higher education but it
is still not enough.
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Therefore we can conclude that although women retattstically lower income than men
in our case education is still a competitive adagatfor them and they at least reach

average level of income in their country.
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11. Conclusion

The Czech Republic as the responsible world merdigenot hesitate to help developing
countries in need. It has long-term experience itbvision of scholarships to students
from developing countries which begun in 1950°s amdich are one of the tools
implemented into the overall foreign policy in orde help the world to develop.

It is necessary to support developing countrighéir further positive development and in
increase of their standard of living for which edtion can be used as a tool. But still this
approach has to be managed carefully and operatadsustainable way. Therefore the
analysis of all positive and negative factors @& #lystem is necessary and it should not be

omitted as it can contribute significantly to theeall good functioning of the system.

There is not any uniform system of evaluation; ¢herere only several analyses which
were focused on effectiveness of the scholarshipvigion system and always
recommended several steps to increase value ointlisator. The recent one, analysis of
Horky et al (2011) included as one of the recommendationf¢as on each country

separately.

Despite some difficulties with the data collectioaused mainly by difficult access to
contacts to former scholars which are not keptry@zech institution there was gathered
set of data which provides interesting look at siteation of scholars from Angola and
Mongolia who graduated at the Czech universitiedleunthe Czech scholarship
programme. In case of Angola there was really l@scentage of returned and fulfilled
questionnaires which unfortunately does not proedeugh data to be analyzed but still it
gave one important comment which is “I knew that gtayed in the Czech Republic |
would not have such opportunities as in the couotrgrigin and | do not understand why
the others in the same situation do not leave #exlCRepublic in order to help their home
countries.” As in case of following discussed sem®lfrom Mongolia the Angolan

respondents utilize knowledge gained during stuidi¢ise Czech Republic.

Much broader description of the situation is preddin case of Mongolia. Despite
assumption and previous findings about return bbkgs into their countries of origin in
case of Mongolia 90% of respondents returned to ddba and majority of them even
immediately after their graduation. If they are mohousehold all of them are employed

and they are predominantly satisfied with theirelesf income which is average or very
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often also above average income typical for couimtrywhich they live. They mainly did
not have problems to find a job and they utilize Ekmowledge and education which they
gained in the Czech Republic. Generally it candd that the respondents work at higher

or leading job positions.

The Mongolian respondents criticised in most cdssncial problems and separation
from the family. The second critic is in close tela with studies in distant country
although it can be eliminated a bit by modern comication tools nowadays. But the
mentioned financial problems only support findirggsHorky et al (2011) and following

recommendation of increase of the scholarship.

The lowest value in evaluation of contribution dfidies in the Czech Republic got
extension of language skills. It again only conBrmrevious recommendation for the
system of scholarship provision that is to offerdst programmes only in English. On the
other hand, there must be mentioned that the krmigelef the Czech language enabled
several respondents to take part in developmeiggisorun in Mongolia which means that

also this knowledge was utilized subsequently.

Despite good relations established between thelashand the Czech Republic and their
desire to be included in some activities relatedh® Czech Republic (predominantly in
form of commercial or development cooperation) matny of them have been included
already. In this point it can be stated that thed®zRepublic does not utilize the potential
which was made during the provision of the schbli@sand which could be beneficial for
the Czech Republic as result of resources expendeithe scholars and their education.
Because they reached good job positions in thainttg they could influence e.g. the
commercial relations between the Czech Republic Btuhgolia or be reliable co-

operators of the Czech development efforts. To lentis it would be necessary to keep
contact with the graduates also after their rettonthe country of origin which is

unfortunately not done currently.

The statistical analysis has proved that theregisifecant influence of gender on level of
income which the Mongolian respondents reach inr tlbeuntry. Women are the
disadvantaged and men reach higher income, regpictabove average income.
However, women have average income which meanstltleat situation is improved as

well compared with situation in the rest of theisc
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After analysis of results got from data collected application of results on the hypothesis
stated at the beginning it can be concluded thatetlis evidence that the Czech state
scholarship provision improves employment oppotiesiand job position for its receivers
after finishing their studies. Majority of scholaeturned back to their country of origin so
they can contribute to further development of tieemntry and of the society in which they
live. Willingness of respondents to be includedativities related to the Czech Republic
and their good relation to the country means thetet could be benefits which the Czech

Republic can get reversibly but it has to put sonoee effort into this activity.

But still the sample of respondents was small &edet would be necessary to collect much
more data and to include all the remaining coustwhich participate in the scholarship
programme to make these findings valid in general.
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13. Annexes

13.1. Questionnaire

Dear graduate,

We would like to kindly ask you to take part inteog 15-20 minute anonymous survey
that evaluates the provision of government schbipssto students from developing and
transition countries.

This survey targets graduates who have completetiestin the Czech Republic or
Czechoslovakia. Primarily the survey targets abmdl/who at least for some part of their
studies were granted a scholarship by the goverhaieéhe Czech Republic or
Czechoslovakia.

All data that you will provide will be processedlectively and will be used to evaluate
the effectiveness of the programme.

You are not obliged to disclose your personal datdn as your name or contact. However
we will be very grateful if you do so. It will enkgbus to share the evaluation findings with
you. Your name or any personal information will betincluded in the final evaluation
report.

If you have any questions regarding this surveggsecontact us at
petra.vasku@centrum.cz

Thank you for the time you took to complete theveyr

Research Team of the Institute of tropics and spiots, Czech University of Life
Sciences, Prague.



1. Currently, | am:

[] Student of the government scholarship programnieeo€zech Rep. (Do

not continue in the questionnaire.)

[ ] Graduate of the government scholarship programnirtteecCzech
Rep./Czechoslovakia

[ ]I finished my studies before graduation. (Do cartinue in the
guestionnaire.)

If you finished your studies before graduationagke indicate why:

2. 1 was government scholar of the Czech Republic/Gaglovakia:

o Year FROM TO

3. What programme did you study in the Czech Republic?

[_] Only bachelor

[ ] Only master

[_] Only Ph.D.

[ ] Bachelor and master

[ ] Bachelor, Master and Ph.D.

4. Please fill in adequate information for your stymtggrammes::

Name of the Field of your Year of o
) ] Faculty o Year of finishing
university study initiation
Bachelor
Master
Phd.

5. Why did you decide to study in the Czech Repubkefhoslovakia?

6. Evaluate contribution of your study in the Czeclpi&a#ic/Czechoslovakia: (1 —

maximum contribution; 5 — no contribution)
o Acquisition of professional knowledge [ 1 12 |3[ ]4 ]5

o Extension of language skills 1A 12 13 ]4 5
o Experience from other culture L1 121314 15
o Become independent Ll 12013 ]4 15

o Acquisition of contacts

11120 ]3[4 ]5




o Spent nice time L1 121314 15
o Other: (fulfil and evaluate)
(11 2 O3 4 [Is
(11 [J2 [J3 [J4 []5
7. What were the main problems related to your stusti@g in the Czech
Republic/Czechoslovakia ?
[ ] Language problems
[ ] Hard studies
[_] Financial problems
[ ] Separation from family
[] Visas arrangements/bureaucracy
[ ] Different culture
[] Other: (please, fulfil)
8. Currently:
[ ]1am a student (of other master programme) (daaotinue in the
questionnaire)
[ 11 am Ph.D. Student.
[ ]1work.
[ ] 1 study and work at the same time.
[ ] 1 am unemployed. (Continue with question 16.)
[ ] 1 am homemaker. (Continue with question 16.)
[] Other: (please, fulfil)
9. What is your post/job position?

10. In which field do you work?

11. At your work, do you utilize knowledge of the fielchich you acquired during

your studies in the Czech Republic/Czechoslovakia?

[ ] Yes
[ ] No
12. | found employment:
[ ] Without problems.



[]1did not have to look for job, | found it in adwee.
[ ]1had to retrain.
[ ]1took a lot of time till | found job.
13. Is your wage equivalent to your expertise in thentoy in which you live?
[ ] Yes
[ ] No
14. Your income in the country in which you live is:
[ ] Below average
[ ] Average
[ ] Above average
15. Do you have higher income due to degree and espaygtined in the Czech
Republic/Czechoslovakia?
[ ] Definitely agree
[ ] Rather agree
[ ] Rather disagree
[ ] Definitely disagree
16. After my graduation in the Czech Republic/Czechemkia | worked/studied/lived:
[ ] Only in the Czech Republic
[] Only in the country of origin
[] Partially in the Czech Rep., partially in the coyrof origin
[] Other: (please, fulfil)
17. After my graduation:
[11left the Czech Republic/Czechoslovakia immedyateontinue with
question 19)
[ ]1left the Czech Republic/Czechoslovakia immedyatbeit | came back later
(continue with question 19)
[] Stayed in the Czech Republic/Czechoslovakia tearppr
[ ] Stayed in the Czech Republic/Czechoslovakia peemin
18. How long did you stay in the Czech Republic/Czetdwakia after your
graduation?
[ ] Less than 1 year
[ ]1upto3years



19.

20.

21.

22.

23.

24.

[ ]3upto5years
[ ] More than 5 years
To which country you went after finishing stay etCzech
Republic/Czechoslovakia? (Respondents living inGhech Rep. permanently do
not fulfil)
[ ] Country of origin (Continue with question 26.)
[ ] Developed country (EU, USA, Australia, etc.)
[_] Other developing country: (please, fulfil)
If you did not return to your country of origin, wh
[ ] Because of lower wage in the country of origimtirathe country in which
I live
[_] Because of my partner who lives in the countrwivich | live
[ In my country of origin, there | do not find jobrfwhich | am
qualified/skilled.
[ ] Because of political reasons (conflicts, non-deraic regime,
disturbances)
[]1do not want to live in my country of origin.
[ 11 got used to way of life/culture in the countmpivhich 1 live.
[] Other: (please, fulfil)
In which country do you live/work/study currently?
[_] Czech Rep. (Continue with question 26.)
[ ] Country of origin
[] Other: (please, fulfil)
Are you in touch with any Czech institution?
[ ] Yes
[ ] No

If yes, please, indicate with which institution (eghool, etc.)

Are you in personal touch with anybody from the &€eRepublic?If yes, with

whom and how?

Would you like to be more involved in activitiesreeected to the Czech Republic?



25.

26.

27.

28.

29.

30.

[]Yes
[ 1 No
If yes, how?
[ ] Newsletter
[ ] Active promotion of the Czech Rep. in your country
[ ] Commercial cooperation
[ ] Development cooperation
Are you in touch with other graduates who were glsgernment scholars in the
Czech Republic?
[]Yes
[ ] No

If yes, how often and how?

If you live in another country than your family, gou support them financially?

[ ] Yes
[ ] No

If yes, how much on average per month (in USD)Mufvary question)

During your studies in the Czech Republic/Czechait@, did you gain any

information about Czech development cooperation?

[ ] Yes
[ ] No

If yes, where?

Were you involved in development projects of the@zRepublic/Czechoslovakia

in your country of origin?
[ ] Yes
[ ] No

If yes, please, briefly describe the project, orgation and your position:

Have you ever engaged in commercial/business tiethetween the Czech

Republic/Czechoslovakia and your country of origin?

Vi



[ ] Yes
[ ] No

If yes, please, briefly describe the project, orgation and your position:

31. Country of origin:

32. Gender

[ ] Man
[ ] Woman

33. Surname, Name, Title (voluntary):
34. Contact (email, address):

35. If you want to indicate more information, please,nibt hesitate to add them:

\1



13.2. Data set for the simple linear regression model

Respondent

Level of income in the
respondent’s country
of stay

Gender

y

x1

=
BEBoo~vouarwnr
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NP OOO~NODUA,WNPOOWO~NOUARWNPEPOOOONO Ol AW
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13.3. Influence of type of degree gained in the Czech Replic/Czechoslovakia on
higher income reached due to this degree

Model 1: OLS, using observations 1-42
Dependent variable: y

Coefficient  Std. Error t-ratio p-value

const 1.60387 0.356826 4.4948 0.00006  ***
x1 0.059041 0.104682 0.5640 0.57590

Mean dependent var 1.789429 S.D. dependent var 0.887801
Sum squared resid 32.06083 S.E. of regression 0.895277
R-squared 0.007890 Adjusted R-squared -0.016913
F(1, 40) 0.318101 P-value(F) 0.575900
Log-likelihood -53.92469  Akaike criterion 111.8494
Schwarz criterion 115.3247 Hannan-Quinn 113.1232

Note:

Dependent variable y; Do you have higher income due to degree apdrése gained in

the Czech Republic/Czechoslovakia? (question 15)
Definitely agree
Rather agree
Rather disagree
Definitely disagree
Independent variable x1; What programme did you study in the Czechu®éc?

(question 3)
Only bachelor
Only master
Only Ph.D.
Bachelor and master
Bachelor, Master and Ph.D.

13.4. Influence of type of degree gained in the Czech Reblic/Czechoslovakia and

gender on higher income reached due to this degree

Model 1: OLS, using observations 1-42
Dependent variable: y



Coefficient  Std. Error t-ratio p-value

const 3.16363 0.527972 5.9920 <0.00001 ***
x1 -0.656535 0.286453 -2.2919 0.02739  **
X2 -0.0265957  0.108533 -0.2450 0.80770

Mean dependent var 2.095238 S.D. dependent var 0.957882
Sum squared resid 32.90172 S.E. of regression 0.918495
R-squared 0.125397 Adjusted R-squared 0.080546
F(2, 39) 2.795837 P-value(F) 0.073335
Log-likelihood -54.46838 Akaike criterion 114.9368
Schwarz criterion 120.1498 Hannan-Quinn 116.8475

Note:

Dependent variable y; Do you have higher income due to degree apéréise gained in
the Czech Republic/Czechoslovakia? (question 15)

Definitely agree

Rather agree

Rather disagree

Definitely disagree

Independent variable x1; What programme did you study in the CzecpuRéc?
(question 3)
Only bachelor

Only master

Only Ph.D.

Bachelor and master
Bachelor, Master and Ph.D.

Independent variable x2; gender (question 32)

man

woman

13.5. Influence of type of degree gained in the Czech Reblic/Czechoslovakia and

gender on level of income in respondent’s countryf gtay

Model 1: OLS, using observations 1-42
Dependent variable: y



Coefficient  Std. Error t-ratio
const 3.16363 0.527972 5.9920
x1 -0.0265957  0.108533 -0.2450
X2 -0.656535 0.286453 -2.2919

Mean dependent var
Sum squared resid

2.095238 S.D. dependent var
32.90172 S.E. of regression

R-squared 0.125397 Adjusted R-squared
F(2, 39) 2.795837 P-value(F)
Log-likelihood -54.46838 Akaike criterion
Schwarz criterion 120.1498 Hannan-Quinn

Note:

p-value
<0.00001 ***
0.80770
0.02739  **

0.957882

0.918495

0.080546
0.073335
114.9368
116.8475

Dependent variable y; Your income in the country in which you liige

Below average
Average

Above average

Independent variable x1; What programme did you study in the CzecpuRéc?

(question 3)
Only bachelor

Only master

Only Ph.D.

Bachelor and master

Bachelor, Master and Ph.D.
Independent variable x2; gender (question 32)

man

woman

Xl



