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Abstract

On the basis of the theoretical part of this thesis, three course books were analysed from the
point of view of grammar teaching. Especially ways of grammar presentation and practice were
taken into consideration. Discover English teaches grammar mainly deductively and includes a
variety of short accuracy exercises. Project and Way to win explain grammar rather inductively.
Except from accuracy practice, Way to win contains more tasks including fluency practice and

Project incorporates some real fluency exercises without grammar instruction.
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1. Introduction

When mentioning grammar learning and teaching, | usually meet faces expressing boredom or
frustration. Nevertheless, | do not belong among people who share the opinion that grammar is
necessarily stupid and boring. On the contrary, 1 am convinced that grammar is an exciting element of

language that serves not only for comprehensive communication but also for having a lot of fun.

This thesis focuses on grammar teaching, which is an important part of English lessons. A wide range
of theoretical approaches, practical methods and also concrete activities that can be used for grammar

teaching in English lessons are presented in the first part of the thesis.

The practical part compares and contrasts ways of grammar teaching in different course books that
can be used in the Czech Republic for teaching English at lower secondary schools. The main aims of the
thesis are to find out what approaches to grammar teaching the selected course books use, how they

practice grammar and which course books are suitable for which learners.

The thesis aims mainly at English as a foreign language teaching in Czech environment. The teacher

is always referred to as “he” for simplification even though both male and female teachers are meant.

| believe implications of this thesis might be helpful for teachers of English in selecting an
appropriate approach to grammar teaching and using good teaching materials for their classes.



THEORETICAL PART

2. Motivation to grammar teaching

This thesis deals with the topic of grammar teaching. In the following chapters, different
aspects of methods and techniques of grammar teaching will be discussed, but the basic question
that should be answered is whether grammar teaching is necessary and useful, and therefore,

whether it should be included in English lessons.

Celce-Murcia and Hilles (1988; 1) claim that grammar teaching lies in the centre of a
traditional approach to language teaching. But this alone is not an argument for grammar

teaching today.

In the same way, Ur (2012; 77-78) appeals to language teachers not to teach grammar only
for historical reasons, but to think about a position of grammar teaching in today’s lessons.

Celce-Murcia and Hilles (1988; 6-7) presume that the main goal of language teaching is
communication in the target language. They say that some learners only need to communicate
certain ideas in any way, and these learners do not need to be grammatically precise, if their
message is comprehensible. For such learners, a grammar instruction is not very important.
However, Celce-Murcia and Hilles show that these learners tend to stop their progress in
language learning at a certain point of a pidgin, being incapable of further language

improvement.

Considering that grammar represents accuracy in the particular language, Ur (2012; 77-78)
allows a certain amount of freedom in it if the comprehensibility is not endangered, but at the
same time she presents several reasons for teaching accuracy in grammar as well. She (2012; 78)
claims that the correct forms of English grammar are used by most English speakers, both native
and non-native ones, including English teachers. Although non-grammatical forms can be
tolerated in oral performance, they are normally not used in written English. Teachers usually try
to get their students to “achieve internationally accepted levels of accuracy and fluency in their
speech and writing,” and also students themselves want to be precise in English usage.
International English exams demand accuracy as well. For all these reasons, Ur recommends

including grammar teaching into language teaching.
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She (2012; 78) only makes an exception relating to grammar teaching in courses with
different objectives. She says that there is a difference between students whose aim is only to
communicate certain messages and those who need English for academic purposes and therefore

need to focus more on grammatical accuracy.

Celce-Murcia and Hilles (1988; 13-14) conclude that grammar teaching should not be
avoided in general because “there is no empirical evidence that to do so is ultimately more
beneficial to second-language learning.” Moreover, techniques that do not give grammar

instruction may cause fossilization in language learning for some students.

Thornbury (2009; 14-25) in accordance with the authors mentioned above comes to
conclusion that grammar instruction in language teaching is useful. He (2009; 15-17) provides

the following seven reasons for it:

1. ”The sentence-machine argument” (It is impossible to learn language just by learning
words or phrases by heart. Grammar serves to create new sentences, and therefore keeps learners

from endless memorising.)

2. “The fine-tuning argument” (Language without proper grammar can become

incomprehensible and unambiguous, especially in writing.)

3. “The fossilisation argument” (Learners who do not receive grammar instruction in
language studying tend to fossilise in their language skills earlier than those who devote to

grammar.)

4. “The advance-organiser argument” (Explicit grammar teaching can influence later noticing

certain grammar structures, which can help learning the language.)

5. “The discrete item argument” (Organizing the entire complicated language into smaller

parts, such as grammar units (“discrete items”), can help learners manage the learning better.)

6. “The rule-of-law argument” (Teaching and learning consists of a transfer of some
information from a teacher to learners. Having rules and order in the lessons is necessary

especially in the classes of bored adolescents.)

7. “The learner expectation argument” (Most of language learners expect a grammar
instruction in lessons. Particularly those who failed in language learning while studying on their
own or just exposure to the target language would be thankful for grammar teaching in the

classes.)



To summarize, grammar is not the goal of foreign language teaching, but it is a means that
helps to reach the aim that is communication. Although there are some opponents to grammar
teaching and in certain conditions grammar really does not have to be emphasized, the experts
agree that in general grammar is useful and helpful for learners and therefore it should be

included in English teaching.
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3. Approaches and methods of grammar teaching

In the previous chapter, attitudes to the role of grammar in contemporary classes were
consulted. Different approaches to grammar teaching will be discussed in this chapter. Only
several selected approaches and methods will be presented to outline the variety of attitudes to

grammar teaching.

Thornbury (2009; 23) provides a simplified chart to illustrate how the particular approaches
differ in their focus on grammar teaching. He is convinced that the Grammar Translation
approach puts heavy emphasis on grammar, the shallow-end of Communicative Language
Teaching (CLT) follows with less emphasis on grammar, the Audio-lingualism and the Direct
Method are more or less in the middle, and the Natural Approach and the deep-end CLT are on
the opposite side with no regard for grammar teaching at all. These approaches, suggested by
Thornbury to have specific emphasis on grammar teaching (or not teaching), will be briefly

described below.

3.1 Grammar-Translation approach

The Grammar-Translation approach is a traditional method of language teaching, in which
grammar obviously plays the main role. It is usually explicitly presented in the beginning, and
practising new grammar items includes translation both from the target language and into it and
otherwise. Reading and writing are the most preferred skills in this approach, mostly at the

expense of speaking and listening (Thornbury, 2009; 21).

Longman dictionary of language teaching and applied linguistics (Richards, 1992; 252-253)
describes a usual lecture of the Grammar Translation approach as follows: a grammatical rule is

given, new vocabulary is learnt and in the end both of these are used in translation exercises.

Other characteristics of Grammar Translation method (except for translation) are deductive
approach to grammar teaching, focus on accuracy and the use of L1 for communication in
lessons. (Richards and Rodgers, 1994; 4)

The aim of language teaching according to Grammar Translation approach is to translate
literary texts. That is why it was used mostly to learn Greek and Latin in Europe until the 19"

century and then also other languages were taught like that (Richards et al., 1992; 252—-253).
11



As Richards and Rodgers (1994; 4) put it, this method is still used at Universities for those
who primarily need to be able to read or translate foreign texts. However, Richard and Rodgers

(1994; 5) claim that the Grammar Translation method is not based on any theories of language.

3.2 The Direct Method

The Direct Method reacted to the Grammar-Translation method of teaching and meant the
complete opposite of it. As Richards and Rodgers (1994; 9-10) claim, the lessons were led only
in the target language, the lexis was related to daily situations, speaking and listening were
preferred to reading and writing, spoken target language was used to explaining, and unknown

items were taught by demonstration, acting, pictures or objects.

As for grammar, Thornbury (2009; 21) says that in the Direct Method, overt grammar
teaching was minimised and students were supposed to gain grammar knowledge intuitively and
learn the grammar inductively. The class was exposed to the target language as much as possible.
Harmer (2007; 63) adds that there was stress on accuracy and sentence was regarded as the main

language unit in the Direct Method.

Richards and Rodgers (1994; 10-11) present several disadvantages of the Direct Method that
led to its decline. Among others they say that although this method was suitable for motivated
students, it was not appropriate for an ordinary environment of secondary classes. Native or
native-like teachers were necessary for teaching according to this method and the avoidance of

L1 in the lessons often led to long and complicated explanations of the language items.

3.3 Audio-lingualism

Richards and Rodgers (1994; 44-7) claim that the origin of the Audio-lingualism lies in a
necessity of language education in the US army for better communication with foreign officers.
In a view of a fact that the new need appeared, a new approach to language teaching had to be
introduced. At first, this method was called Army Method and included intensive training in the
target language that led to satisfaction of the army purposes. Audio-lingualism drew inspiration
mainly from the behaviourist theory and structural linguistics and was popular especially in the

United States after the World War 1I. The main learning techniques were drills and dialogues.
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Course books were not needed in this approach, especially at the beginning stage, because only

aural inputs and oral reactions to them were important.

Thornbury (2009; 21) underlines that natural spoken language was essential for this
approach, only the target language was used in the classrooms and grammar was not taught at

all, even though the syllabus was based on sentences that had certain grammar structures.

Harmer (2007; 64) notes that similarly to the Direct Method, language teaching was based on
sentence level and a real-life context to language teaching was missing. There was strict focus on

accuracy and learners were almost forbidden to make mistakes.

3.4 Natural approach

Richards and Rodgers (1994; 128-130) say that the Natural Approach is based on principles
of second language acquisition, the target language exposure is crucial. According to this
approach, language serves primarily for communication, which is why vocabulary knowledge
and meaning of the language is preferred to grammar teaching and focus on form. The Natural
Approach refuses previous approaches that stress grammar teaching, and considers grammar

useless.

As Thornbury (2009; 21) puts it, “the Natural Approach attempts to replicate the conditions

of first language acquisition. Grammar, according to this scenario, is irrelevant.”

3.5 Communicative Language Teaching (Communicative approach)

Richards and Rodgers (1994; 64-66) say that the Communicative Language Teaching
followed the Situational Language Teaching and originated in the learners’ need to understand
and produce the target language for communication in everyday situations. Communicative
syllabuses were made for this approach. It was soon accepted by teaching experts, educational
centres and also course book authors. As the function of the target language is emphasised, the

Communicative approach is also occasionally called (notional-)functional approach.

The objective of the CLT is to get learners involved into real life situations, in which they can
use language for communicating meaning. Therefore, common learning techniques and tasks

used in the CLT are role-plays, simulation or information gap exercises (Harmer, 1997, 69-70).
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Ur (2012; 8) remarks that also task-based instruction and CLIL methodologies are often used in
the CLT, as they correspond to its aims.

As for other learning strategies, Thornbury (2009; 27) points out that the CLT is based on
principles of inductive learning and cooperative work among students, it is student-focused and
the importance of fluency and meaning is valued more than accuracy. Thus, it may not be
suitable for cultures where teacher is considered the source of knowledge and stands in the centre

of learning process and where precision is the most important aspect of learning.

Drills can be used in the CLT but they are only marginal. All the language features are taught
in a meaningful context. Even simple exercises put emphasis on communicative aspect. Native
language and translation exercises can be used if they are helpful for learners and serve the goals
of the CLT. The Communicative approach also pays attention to the progress in all four language
skills (Richards and Rodgers, 1994; 66-67).

In general, the CLT is an approach that can apply various teaching methods if they
correspond to its aims (Richards and Rodgers, 1994; 67).

Thornbury (2009; 22) discriminates between two varieties of the CLT. The shallow-end of
the CLT supposes that communication and explicit grammar teaching do not contradict and
therefore grammar instruction is accepted as an important part of learning process. On the
contrary, the deep-end version of the CLT calls attention to task-based learning and refuses all

kinds of grammar teaching.

Howatt (1991; 279) calls the varieties of the CLT weak and strong. According to him the
weak variant of the CLT means “learning to use English” and it is approximately what
Thornbury calls the shallow-end CLT. This type of the CLT is more widespread. In contrast, the

strong version is defined as “using English to learn it”.

However, Thornbury (2009; 22-23) adds that the attitude to grammar teaching of the deep-
end of the CLT was changed recently. This variety of the CLT was not applied for a long time,

which shows that grammar instruction is not purposeless.

Ur (2012; 8-9) calls today’s most widely used approach a Post-communicative approach. She
says that in this approach it is believed that the main goal of language usage is effective
communication, which is why a lot of meaningful and communicative exercises are used for
language teaching. But also techniques related to other approaches such as translation or
memorizing are allowed. A balance among grammar, vocabulary, pronunciation and spelling
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teaching should be provided. Ur claims that the ‘Post-communicative approach’ is what is
currently being used by the majority or English course books and English teachers.

3.6 Conclusion

To summarise, there are many approaches that vary from putting the biggest emphasis on
grammar teaching to not regarding grammar at all. Some of them have been described to outline

their diversity.

Thornbury (2009; 22) finds the cause of the different attitudes to grammar teaching in
different beliefs about the language. He divides most of the different methods into two
categories: those that use the model of L1 acquisition for the target language acquisition and
reject explicit grammar teaching, and those that consider the second language learning a

cognitive process and use the grammar instruction in the learning process.

In accordance to what Thornbury says, Ur (2012; 6-7) claims that if it is believed that the
language is subconsciously acquired, implicit language learning and teaching (“intuitive
acquisition” or “habit-formation”) is preferred, while if conscious understanding of the language
system is regarded, explicit learning and teaching (“cognitive process” or “skill-learning”) is

used.

After analysing general features of some methods and approaches to language teaching,
Thornbury (2009; 23) concludes that even though the main purpose of learning another language
IS communicating the meaning, attention to form and grammar teaching also plays an important
role in LT. Ur (2012; 9) remarks that “explicit language instruction in general and grammar

exercises in particular, have continued to play a major role in language teaching worldwide*.
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4. Grammar presentation

Presenting and practising grammar are essential for grammar teaching and learning. These
two issues usually form the content of the course books, which is why they will be discussed in
the following two chapters. Later in the practical part of this thesis, different forms and methods

of presenting and practising grammar in particular course books will be compared.

4.1 What to present

When presenting new grammar in a classroom, teachers have to keep in mind various
elements of grammar issues. Harmer (1991; 17) claims that students need to learn a form,
meaning and use of every grammar item they are taught. Only one or two out of these three items
would not be sufficient for the learners if they are supposed to learn the new piece of language

well.

Concerning the form, Harmer (1991; 9) underlines there is not always a unique meaning of
one particular form. For example, present continuous in different contexts can be used to refer to
present, future, past or a repeated habit. Similarly, almost the same meaning can sometimes be
expressed by more than one grammatical form. For teachers this means the necessity to think
carefully and in advance about the way of teaching. They cannot omit teaching the form,

meaning or use of any grammar item.

Ur (2012; 80) puts emphasis especially on teaching form and meaning of every grammar
topic. She notes that every grammar issue is different, and more focus on form is needed with
some of them (e.g. comparative of adjectives), while more focus on meaning is needed with
others (e.g. present continuous tense). What is emphasised in a particular lesson depends on the

character of the grammar feature, on students’ needs and also on their first language.

Harmer (1991; 10-11) explains what the use of language is. Students do not only need to
know the meaning of a particular grammar item, but also the context of a situation in which it is
usually used. For example present continuous has a progressive aspect, which means it describes
actions in process. But no one usually describes actions he or she is doing at the moment.

However, a situation of a demonstration of cookery would be appropriate for the usage of
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present continuous. And according to Harmer, creating a suitable context for the usage of the

particular grammar items in the classrooms is important.

Even though Ur (2012; 80) does not put the use of the language to her list of grammar
components, she also encourages teachers to provide a meaningful context of every grammar
item they deal with in English lessons. She claims that students need to learn the meaning of
grammar in a context and not just separately of a text. It is important that they recognize the

situation in which it is appropriate to use the new grammar.

Furthermore, Harmer (1991; 11) advises teachers to take into consideration patterns in which
new grammar is introduced in the lessons. At the first presentation, only a restricted pattern of
the particular grammar topic should be taught. After learners familiarise with the new grammar
structure, more detail can be added. For example present perfect is not introduced together with
words since and for (that are new to learners) but these words are taught later with present

perfect tense. This supposes thinking about the patterns in advance.

To conclude, teaching form, meaning and use of every grammar item is vital. None of these
elements can be omitted. Grammar items should be situated in a suitable context in English

lessons and more complicated grammar issues should be taught gradually, not all at once.

4.2 General principles of a good grammar presentation

Making a good grammar presentation might be demanding, but it is essential for effective

grammar teaching.

Harmer (1991; 18) gives some clues to make a good grammar presentation. He states that it
has to be clear, efficient, lively, interesting, appropriate and productive. With these
characteristics, students will get involved in the new grammar, they will understand both its form

and usage and they will be able to produce new structures using it.

Thornbury (2009; 25-26) agrees to Harmer in most of the characteristics of a good grammar
presentation. He uses two letters to simplify it. Number one is E-factor which means efficiency
and contains economy (not wasting extra words of explaining if practice helps better), ease (not
time and energy-consuming preparations) and efficacy (evaluation of the result). Number two is
called A-factor which contains appropriacy and considers the age of the students, their level and

previous experience, the number of them, their L1, their needs and interests, available resources,
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and cultural and educational context. Every grammar lesson can be evaluated by the teacher
according to these two important factors.

Ur (2012; 80-81) gives several practical recommendations for grammar teaching. Among
other, she advises teachers to use pictures, to get feedback from students, not to ask them
whether they understand but rather let them prove their understanding on examples, to teach both
spoken and written form of the target structure so that is suits needs of all the students, and
finally to teach grammar at the beginning of the lesson when learners are more attentive and

better concentrated on it.

In conclusion, a grammar presentation should be appropriate for the needs of both learners
and a teacher. It should be motivating, uncomplicated and leading to the set goals. Also some

practical aspects of a good presentation have been mentioned.

4.3 Characteristics of the target learners

In order to teach grammar appropriately for learners, a teacher needs to know them. Since
this thesis deals with grammar teaching to students at lower secondary schools (learners aged
approximately 11 to 15), a short characteristics of these learners and their learning abilities will
be provided in this section.

Simickova-Cizkova (2005; 103—106) characterizes the learners at the age of pubescence as
those, who go through a significant cognitive development, even though they can be emotionally
unstable. They are in the stage of transition from concrete to abstract thinking, their logical
judgment develops, they are at the starting point of ability to deduce conclusions and think
hypothetically. Logical memory develops and brings memorizing without understanding to the
end. Later, adolescents have selective memory, which means they are good in the areas of their

interests, but their memorising of issues out of their interest is poor.

Scrivener (2011; 325) agrees to Simic¢kova-Cizkovéa and claims that teenage students can be
highly motivated, enthusiastic and committed to learning activities of their interest. But at the
same time, adolescent classes can become very demanding to manage for their teachers.
Scrivener provides various reasons for that. Teenagers are usually uncertain of themselves, their
feelings are not stable and they can get bored in activities that do not correspond to their interest.

They may refuse learning tasks that they consider inappropriate for them or that risk them feeling
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embarrassed before their peers. Sometimes their motivation is low, because they are forced to do
tasks they have not chosen.

Harmer (2007; 83-84) confirms what was written above. He describes adolescents as those
who are able to think abstractly (unlike young children), to bear responsibility or to recognize the
need for learning. But at the same time lower secondary students are often problematic learners
because they go through a difficult time of searching for identity and they need to feel accepted

and appreciated by their teachers and peers.

Also Ur (2012; 264-265) says that adolescent students are difficult to motivate and manage,
but they are capable of grasping overt explanations of grammar.

It is clear that the learning process at lower secondary schools should be adapted to the needs
of teenage learners that are described above concerning their cognitive abilities. Both a good
teacher and a good course book can help achieve this aim. For these reasons, some pieces of
advice concerning teaching teenagers will be presented below. Even though they mostly refer to
teacher’s attitudes and teaching methods, they can be also applied to the characterisation of

course books suitable for learners of this age.

Harmer (2007; 84) explains that the teacher’s task in teenage classes is to choose relevant and
involving topics for the class, to get students engaged and to encourage discussions in the class.

Nothing during language teaching should endanger learners’ sense of security.

Scrivener (2011; 326) recommends teachers to get students involved in the learning process
as much as possible, giving them opportunity to participate in the selection of aims and
techniques of achieving them. Otherwise, if the learners are not engaged in these issues, they
might lose their motivation and fail to reach the objectives of the learning process.

As for the course books and other materials, Scrivener (2011; 326-327) suggests using
present-day teaching materials with topics suitable for teenagers. He also recommends teachers
to alter classroom activities (group work, individual work, whole class work) and observe which
kinds of activities work, to be sensitive to adolescents’ feelings and preferences, to include

project work and to ask students for their suggestions regarding lesson contents.

Celce-Murcia and Hilles (1988; 5-6) claim it is important for a teacher to know his students
and their learning styles in order to provide suitable approach to language teaching. They
distinguish two types of learners: analytical learners and holistic learners. Those with left-
hemispheric dominance are usually analytical learners and inductive learning is preferable for
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them, and on the contrary learners with right-hemispheric dominance usually prefer deductive
approach because they are holistic learners. Celce-Murcia and Hilles suppose that children are
rather holistic learners, while adults may prefer analytical way of language learning. Teenage
learners are somewhere in between in their cognitive development, which enables their teacher
to use both approaches and observe which of them works with the concrete students he teaches.
They conclude that since every class consists of different students with different preferences and
learning styles, the teacher should try using different ways of grammar teaching, so that he meets

the needs of all the students in his class.

To sum up, students at lower secondary level are at the stage of maturing in their cognitive
abilities, they are able to understand overt grammar instruction and to think logically. Depending
on their development, they can grasp both deductive and inductive learning if it is not very
complicated. There can be considerable differences between individual students of the same age,
so it is recommended to try using various approaches and to find out what is suitable for a
particular class. It is vital that topics and learning tasks are interesting and challenging for
learners, so that they get opportunity to engage in the learning process. At the same time, they
are in need of acceptance of their peers and a teacher, they need to meet with understanding for
their emotions, and they long for a sense of security, so it is not good to expose them to
situations in which they can feel unsafe before other people.

The suitability of the course books for learners at lower secondary schools according to their

needs will be considered in the practical part of this thesis.

4.5 Covert and overt grammar teaching

Two basic concepts of grammar teaching are called covert (implicit) and overt (explicit).
Thornbury (2009; 23) defines covert grammar teaching as “teaching to a grammar syllabus but
otherwise not making any reference to grammar in the classroom at all” or alternatively
“teaching to a communicative syllabus but dealing with questions that arise in the course of
doing communicative activities”. Overt grammar is more common and means “teaching to a

grammar syllabus explicitly presenting the rules of grammar, using grammar terminology.”

Harmer (1991; 3-4) explains that in covert grammar teaching a teacher doesn’t tell learners
about grammar. He uses grammar structures in the class and also makes learners use them in

different activities, but the learners are not concentrated on grammar features during the
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activities. On the contrary, overt grammar teaching includes explicit explanations of how

grammar works.

Covert LT is mostly used in so called acquiring the target language. According to Harmer
(1991; 6), acquiring a language is related to children learning (= acquiring) their mother tongue,
to children or even adults who are surrounded by people speaking a different language, or also to
students of a foreign language learning by simply being exposed to the language. However, since
acquiring a language just by being exposed to it takes a lot of time, Harmer (1991; 6)
recommends using overt grammar teaching in lessons to save time but also to provide learners

with activities and material for acquiring the language.

As for the level of learners, Harmer (1991; 7) states that grammar teaching at a beginning
level is usually more covert because beginners need to practise and use the language a lot. Then
the need for covert teaching gradually decreases, and at intermediate level the learning consists
mainly of communicative tasks and less grammar teaching, and grammar teaching at this level is

more overt.

Ur (2012; 78-80) presents a survey of Norris and Ortega that shows that students who were

overtly provided with grammar rules could use the language better than those who were not.

As mentioned above, both covert and overt grammar teaching (acquiring and learning
language) should be included in English lessons. Students at lower levels usually receive more
covert grammar instructions and students at higher levels can grasp overt grammar teaching
better. At lower secondary schools, overt grammar teaching should not be missing. Ur (2012; 79)
comes to conclusion that “Teachers and students also generally feel that grammar instruction is
helpful.”

4.6 Deductive approach

The next two concepts of grammar teaching this thesis is going to deal with are inductive and
deductive approaches. Both of these ways of grammar teaching are useful in English lessons and
both of them contain advantages and disadvantages that will be discussed at the end of each of
the following two chapters. It is always important to choose the approach that is more
appropriate in a particular situation for concrete learners. The deductive approach, which is more

traditional and probably a more common one, will be introduced as the first one.
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Thornbury (2009; 29) calls this approach “rule-driven” because it consists in deriving
examples of grammar usage from given rules. However, when using this approach, it is
important to follow some rules to make the lesson effective. Methods of providing a good rule-

driven grammar teaching will be presented below.

Scrivener (2011; 165) is convinced that the way of giving explanation of a particular
grammar rule is very important. The lesson should not look like a lecture. Giving grammar rules
is just a short part of a lesson, not its main point. Longer explanations can create an impression
that a lot of work have been done in the lesson, but in fact teacher’s dedication to grammar does
not give any information about students’ learning of what the teacher talks about. Students often
get bored and do not pay attention to the explanation of grammar items if it takes too long.

Scrivener (2011; 165) recommends teachers to plan lessons of grammar carefully in advance
and state what is needed to say and how to explain it with the maximum usage of visual aids. He
recommends using timelines, substitution tables, annotated diagrams and other aids to make the
explanation clear. He encourages teachers to talk slowly, clearly and shortly, to use a simple
language, to give examples and to ask questions when giving a grammar explanation. As for the
order of a grammar lesson, Scrivener suggests that both giving the explanation before or after the
students try using the new grammar item is acceptable and depends on the choice of a teacher in
a particular situation. Scrivener summarises all his principles of explaining grammar into one

rule: “Keep it short”.

Harmer (1991; 17-27) advises teachers not to use too abstract rules but rather give learners
some examples that demonstrate the particular grammar rule. Similarly to Scrivener, he
recommends using a lot of visual aids and techniques to involve learners into the learning
process and help them understand the rules clearly. He suggests these aids: Using charts,
dialogues, texts for contrast, texts for grammar explanation and visuals for situations. As for an
overt grammar help a teacher might need to give his students, Harmer presents the following
techniques: modelling (learners repeat a sentence after a teacher with the correct pronunciation
and intonation), isolation (a teacher sets apart a particular grammar element of the sentence he

wants to emphasize) and visual demonstration (highlighting a grammar problem on the board,

drawing time lines to express the meaning of a tense and an aspect, using fingers to show the

grammatical structure).

Ur (2012; 80-81) says that there are basically two kinds of situations when a teacher explains

new grammar. Firstly if it is in a syllabus or a course book the teacher plans to deal with it, and
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secondly if the teacher reacts to a particular situation in the classroom when students need
something specific to be explained. In both cases, she suggests that the teacher should keep the
rules of a good presentation, such as providing meaningful context, explaining clearly, using
both written and oral examples, teaching both form and meaning, etc. Besides other principles,
Ur states that “it is often useful to provide an explicit rule.” And the rule, according to her,
should compromise between accuracy and simplicity. She suggests that the rule is truthful for the
majority of cases students might meet, and that the most common exceptions are introduced. But

she claims that comprehensibility is more important for learners than exactness.

Concerning grammar rules, Thornbury (2009; 11) distinguishes between prescriptive and
descriptive rules. Prescriptive rules advise how to use the language. He provides this example of

a prescriptive rule: “Do not use different to and never use different than. Always use different

from.” On the other hand, descriptive rules say how the language is usually used by native

speakers. For instance: “You do not normally use the with proper nouns referring to people.”

For teaching purposes, Thornbury (2009; 12) uses the term pedagogic rule that differs from

the above mentioned types of rules. Pedagogic rules are grammar rules used in language teaching
and are aimed at learners, not at grammarians. They are simple and therefore useful and easy to
remember for students, although they are not necessarily fully trustworthy. For example a rule
can say to use some in positive sentences and any in negatives and questions. This is useful for
elementary learners, because it is not a complicated rule and it is mostly true. But any can also be
used in affirmative statements in a sense of “no matter which” and if the rule should be truly
accurate, it would need to contain deeper definitions of these words; nevertheless, the rule would
probably not be comprehensible for the majority of English learners.

Harmer (2007; 224-225) uses the terms descriptive and pedagogic grammars. He says it is

necessary to find the balance between simplicity (and usefulness) on one side and complexity
(and truthfulness) on the other side. Harmer recommends providing more simple rules to
students at lower levels not to confuse them and more complex rules for students at higher levels
not to bother them with what they know. He says rules that are used in classes should be

appropriate for the particular students.

Every approach has its advantages and disadvantages. Thornbury (2009; 29) presents the
following pros and cons of the deductive approach:
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+ It formulates the rules directly, which saves time for practising and other activities in

lessons.
+ It is suitable for people who have developed cognitive abilities.
+ It is expected by learners, especially those with analytical style of learning.

+ It is the teacher that organises grammar issues in a lesson, so he does not have to predict all
the topics that appear in the lesson and get ready for them beforehand.

- Grammar explanation in the beginning of a lesson can be boring for some students and too

difficult for those who are not skilled in language terminology.

- Using deductive approach to grammar teaching, the teacher is usually the front leader and

students can be rather passive.

- Learners usually do not remember the rule as well as if they were shown some examples or

a demonstration of the rule.

- Some learners have tendency to believe that language knowledge consists especially in the
knowledge of the rules.

All in all, deductive approach to grammar teaching means introducing grammar rules by a
teacher and afterwards applying the rule to examples. It is suitable mainly for learners who
prefer direct grammar explaining, it can be time-saving for a class and also less demanding for a
teacher. On the other hand, this method can sometimes be boring, presented rules might be
complicated, and it can tempt learners to passivity. When using deductive approach, the rule
giving should follow certain principles, especially that the grammar instruction should be clear,
short and easy to understand for all the learners. Using pedagogic rules in lessons is probably
more effective than trying to formulate exact and truthful rules, since simplicity and
comprehensibility for learners is most important in LT. Different techniques of presenting

grammar such as modelling, isolation or visual demonstration have also been introduced.

4.7 Inductive approach

Inductive approach, or so called “discovery techniques”, to grammar teaching also plays an
important role in English lessons. The suggestions of different authors concerning this approach
will be discussed in this chapter.
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Thornbury (2009; 49) calls this approach “rule-discovery” since learners are not told a
particular grammar rule in advance but they try to formulate the rule themselves from the
examples they are given. He remarks that the first language acquiring is realized by inductive
style of learning. Learners are exposed to a lot of structures and they find out and start using the
patterns of language for themselves. The Direct Method and the Natural Approach use the model

of the first language acquiring to second language learning.

Harmer (1991; 29) distinguishes between a covert level of inductive approach when learners
are only exposed to the target language before the new grammar is presented, and a more
conscious level when learners are encouraged to work with a particular text, study its structures
and come up with grammar rules presented in the text. In course books at lower secondary level,
the more conscious version of inductive approach will probably be used, as they are usually
designated for English lessons with grammar instruction, not for being only immersed into the

target language.

According to Thornbury (2009; 50) simple immersion in the target language can lead to the
required result but need not lead to it. Cases have been documented when people learned the
target language well, and on the other hand some learners have not been able to learn a language
without explicit grammar input. That is why Thornbury recommends using “the intervention of

“the syllabus designer, the materials writer, or the teacher, or all three.”

Scrivener (2011; 166-169) makes another distinction in discovery techniques. He says there

is a guided discovery and a self-directed discovery. The guided discovery he compares to

“Socratic questioning”. Learners are asked questions that are either oral or written in their
materials. In the way of prepared questions, learners are led to discover something new.
Questions prepared by a teacher or course book writers can concern meaning, form, context,
examples, errors, hypothesised rules, sentence analysis, problems or other topics. Scrivener also
mentions that a teacher can answer some questions himself if his students cannot give the correct
answer. He can also explain something if needed. The teacher can also use questions after the
task to verify the learners’ understanding. His job in the guided discovery technique is to choose
an appropriate exercise, explain students what to do, provide them support, manage the class,
clarify what is needed, give feedback and make the students get a maximum out of the task.
Students can benefit a lot from the usage of this approach in English lessons. But on the other
hand, it requires a careful preparation of the teacher and he has to be able to set a good learning

environment for his students. Self-directed discovery takes place in self-studies or in lessons
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where teachers are no more than facilitators of the learners’ studies. It is not very common. It
requires a lot of learners’ commitment as well as their knowledge of the aims and learning
strategies and ability to create their own explanations and rules (Scrivener, 2011; 169). For these
reasons, further references to inductive approach to grammar teaching will relate to what

Scrivener calls guided discovery.

When presenting inductive approach, Thornbury (2009; 52) also concerns the guided
discovery. He describes the process of discovery techniques as a process of trial and error with
necessary assistance and correction of a teacher. He suggests that the procedure of inductive
studying should include clear examples, formulation of rules, usage of the rules in the obvious
examples and then applying the rules to the less obvious examples to check whether the rules

were stated truthfully. If not, learners need to reconsider them.

Thornbury (2009; 54-55) mentions the following advantages and disadvantages of the
inductive approach to grammar teaching:

+ Rules formulated by learners themselves are better understandable and easier to remember

for them.
+ If students try hard to come up with a rule, they usually remember it faster.

+ Learners are expected to be rather active than passive in the lessons, which is why they are
also more likely to pay attention and be motivated in their studies.

+ Inductive approach consists of problem-solving techniques and requires a challenge, which

is convenient for students who like it.
+ Learners can practise language while finding out grammar rules as a part of group work.

+ When students learn to study from examples and make up the rules for themselves, they are

led to major independence in learning.

- Some students can start to believe that language rules are the aim of the learning process,

not just a way to learn the language.
- Working out rules can take time to the exclusion of practising the language.

- Especially in covert grammar teaching, students can formulate an inaccurate rule that does

not fit the majority of examples.
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- It is more demanding for teachers to prepare a lesson using the inductive approach. They

have to plan carefully all the steps leading to students’ formulation of the rule.
- Not all the language features can be formulated as rules.

- There are some students who prefer being told the rule and they feel frustrated if they are

supposed to do it themselves.

Harmer (1991; 29-30) says the greatest advantage of inductive approach is that it is more
“student-centred.” Learners are fully involved in the learning process and they have to think
about grammar and find the rules for themselves, not just being told. On the contrary, he claims
that the main weakness is that inductive approach is not appropriate for all circumstances. It
depends on a particular grammar topic and on the students. It can also be time-consuming and

sometimes puzzling. The teacher should decide on the convenient usage of this technique.

Ur (2012, p. 81) evaluates the usefulness of the inductive and deductive approach as follows.
The major advantage of the inductive approach she mentions is the greater chance for students to
retain the information they have discovered by themselves. On the other side, the major problem
is that it takes a lot of time and formulating complicated rules can be discouraging or confusing
for students. She recommends a compromise: a teacher can give learners some evident examples
and then help them come to a particular grammar rule. He can also choose the approach
according to a particular situation.

As for learners’ level, Harmer (1991; 30) claims that inductive approach is more useful at
higher levels when learners have known more metalanguage, even though it can be also used at

elementary levels.

When a teacher decides to use inductive approach in his lessons, he can use some of the
following discovery techniques suggested by Harmer (1991; 30-39): preview, matching

techniques, text study and problem-solving.

Preview usually consists of reading or listening to a text with target grammar structures.

Before learners are asked to work with the new grammar, they have already seen it in a context.

The aim of the matching techniques is to make learners decide about connections of the given

words and structures, and thus come up with the rules governing them.

In the text study, a certain text (authentic, if possible) is presented to the learners either as a

reading or a listening activity, and the learners are asked to identify the new grammar in it. A
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teacher makes the students pay attention to the system of the language usage in the text. The
target structure can be evident in the text, or the teacher can put emphasis on it and separate the

part in which it is most obvious.

During problem-solving exercises, students are given a task that includes a particular

“problem.” For example they are given several sentences that have similar meaning but a
different structure (e. g. all of them express future, but they use different grammar structures), or
otherwise the presented sentences include the same grammar feature but they have different
meaning (e. g. present continuous in different contexts). Another problem-solving activity
operates with students’ mistakes. The teacher can point out several common or serious mistakes
the learners make (either during speaking or writing), write them on the board and let the

learners discuss and correct them and justify their answers.

Regarding material used for inductive learning, Thornbury (2009; 52-54) suggests that
language corpora that can be helpful for working out language rules if the corpora are used
appropriately and do not make learners confused by the amount of data they bring.

To conclude, inductive approach is contrasting to the deductive one. In a classroom
environment (teacher guided discoveries), it consists of providing students with examples and
leading them to come up with rules governing the grammar in the examples. A teacher or a
course book according to which he teaches can use questions to lead learners to a particular rule.
Also other techniques suitable for inductive learning, such as preview, matching techniques, text
study or problem-solving were explained. Inductive approach is learner-centred, exciting for
some learners, most of the students can remember the rules they have discovered better and
faster and it can help students in their further studying. The major problems of this approach are
that the rules formulated by learners might not be correct, the process in the lessons can be time-

consuming and complicated and it is demanding for teacher’s preparation.

Every teacher should be able to evaluate the usefulness of deductive and inductive approach
with respect to his own teaching situation, his students’ needs and abilities and also to practical

regards. Then he can choose the best way of teaching his students.

4.8 Language used to explain grammar

After presenting forms and methods of teaching grammar, a question of the language used for

grammar presenting should be discussed.
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Celik (2014; 191) says that in communicative approach to language teaching “use of the
mother tongue should be kept to minimum and used only as needed for issues such as classroom
management or giving complex instructions that are beyond the students’ level of proficiency in

the target language.”

Ur (2012; 80) recommends using the learners’ L1 to explain grammar if their language
competence is not sufficient to grasp grammar rules in the target language and if it is helpful for
their better understanding. Usage of the target language is suitable for classes that have reached a
certain level of language and understand the explanation well. She also advises comparing and
contrasting the first language with the target language if corresponding language features can be
found in those languages. Ur also suggests using the learners’ mother tongue if it can save time

for more practice.

Harmer (1991; 12—13) recommends contrasting some language features to the students’ L1 in
teaching grammar, if it helps them understand either differences or similarities of the two
languages better. If there is a multilingual class, he advises the teacher to get to know some facts

about the students’ L1 in order to use it for giving better grammar instruction.

From the opinions mentioned above emerges that the main language used in classes should
be the target one. But also the learners’ L1 can be used for explaining grammar rules in

justifiable conditions if it is helpful for learners.

4.9 Conclusion

When presenting grammar, various aspects have to be considered. It is important to present
everything belonging to particular grammar features, which are form, meaning and usage. Every
grammar presentation should follow principles of a good presentation and also an appropriate
formulation of grammar rules should be considered. A teacher can decide whether to teach
grammar covertly or overtly, deductively or inductively, depending on his teaching situation. He
should consider the advantages and disadvantages of the particular approaches and also take into

account his students’ needs.
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5. Grammar practice

Only presenting new grammar to students is not sufficient for their language abilities. They
need to shift from understanding a new grammatical item to being able to use it correctly and
freely. That is why practising grammar is essential for learners and a lot of time should be

devoted to grammar practise in English lessons.

Scrivener (2011; 162-163) encourages teachers to provide even more time to practise new
grammar than to present it. He says the most important job of a teacher is not to offer his
students the information, but to give them chance to practise it on their own, because only trying
and receiving feedback, advice and correction can help students improve their target language
and avoid errors. As Scrivener (2011; 163) puts it, there is a difference between the “up-here
knowledge” in a brain and “knowledge-in-use” in a mouth. He claims that transforming the first

knowledge into the second one is the challenge for good lessons.

5.1 What to practise

Ur (2012; 82) says there are two important areas of practising the language: accuracy and
fluency. It is common that students do grammatical exercises correctly, they are able to produce
proper structures while focusing on them, but when they are supposed to speak fluently, they
make mistakes and are not able to communicate accurately. Ur explains this fact by saying that
those students have not mastered the new grammatical form yet and that is why they do not use it
automatically in a fluent speech. She recommends teachers to use various exercises that combine
accuracy and fluency practice to make students aware of both form and meaning of the new
structure in a context. She (2012, p. 82-84) suggests these eight steps leading from accuracy to

fluency:
1. Awareness
2. Controlled drills
3. Controlled responses through sentence completion, rewrites or translation
4. Meaningful drills

5. Guided, meaningful practise
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6. (Structure-based) free sentence composition
7. (Structure-based) discourse composition
8. Free discourse

Thornbury (2009; 91-92) agrees to Ur that precision (accuracy) and automisation (fluency)
are the most important components of practising the language. He shows that each of them is
necessary. There are both students who have problem with accuracy and make serious mistakes
that make their speech almost incomprehensible, and those who speak correctly but are hardly
able to produce a free discourse. The third kind of learners Thornbury mentions are those that
speak fairly precisely and also fluently, but they cannot produce a great variety of meanings.
This type of students needs to learn to reorganize (restructure) their knowledge, so that they
acquire an ability to express a richer variety of meanings. Therefore, Thornbury concludes that
the biggest emphasis of grammar practising should be put on accuracy, fluency and restructuring
skills.

Thornbury (2009; 94-95) claims teachers need to use all kinds of practice activities that
include accuracy, fluency and also restructuring. Every student is different, has different needs in
learning and reacts differently to practice. A good teacher considers this fact and incorporates a

wide range of practice tasks.

Similarly to Ur, Thornbury (2009; 92) says it is very difficult for students to concentrate on
form and meaning at the same time, so it is useful to start with exercises that do not require a lot
of concentration on the meaning, so that students focus on form and practise only accuracy. At
this stage, learners need time to pay attention to form to get used to it. The motivation is also
very necessary here. A teacher should provide feedback to his students and confront them with

the fact that they are in danger of being unintelligible if they are not accurate.

After the stage of establishing accuracy, Thornbury (2009; 93) recommends incorporating
fluency practice focused on meaning, so that fluent usage of the language is not endangered by
too much focus on accuracy. Such practice includes communicative tasks like information gap
exercises. Students need to be motivated to use the target language to get to know some
information from the others and also to tell something to them. They need to practise mutual
comprehension including getting new (unexpected) information. Thornbury also recommends

using chunking and repetition of selected phrases at this stage of learning process.
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Finally, Thornbury (2009; 94) suggests that restructuring practice takes place in English
lessons. He claims that most of the restructuring skills are acquired during practising. To achieve

this, he recommends activities such as problematising (dealing with problems or

misunderstandings can help students learn restructuring and practical usage of language), push
(students are involved in an activity that requires usage of more complicated language items than
they are used to produce) and scaffolding (providing safe environment for students to express
themselves, incorporating both new and already known, giving students help, rephrasing what

they say or suggesting what they might want to say).

Harmer (1991; 51-54) agrees to Ur and Harmer that the types of practice activities should
lead gradually from the most controlled exercises focusing on accuracy to free exercises with

emphasis on fluency.

To conclude, Ur, Thornbury and Harmer give enough reasons to beginning practising with
exercises that focus on accuracy (and form) and do not require much concentration on fluency.
After mastering precision, it is recommended to move on to practise fluency (including meaning

and usage) or restructuring. In the following part, various types of exercises will be discussed.

5.2 Types of exercises

5.2.1 Accuracy practice (drills)

The simplest grammar exercise is a drill of a new-learnt item. Even though drills are
considered old-fashioned and not working by some teachers, Scrivener (2011; 170) argues that
they are still important for learners and they should be included in English lessons. Drills help
students practise accuracy and make new structures automatic. Scrivener compares it to everyday

routines in which we improve by practising the same actions over and over again.

He (2011; 170) recommends teachers not to praise their students too much during practising
drills but maintain the standard of drilling high and continue encouraging students to do better
and better because they need to create a challenge out of drills. Only then the drills will not be

uninteresting and will help learners produce accuracy as a result.

Scrivener (2011; 169-171) suggests various kinds of drills. He says the most basic and the
easiest form is simple repeating after a teacher. Then he provides 16 other ways of drilling

including repetition of intonation patterns, substitution of some words in a sentence, completing
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a sentence, transformation of a sentence, answering with true sentences using the same
grammatical pattern, and many more. He also suggests various techniques of practising drills,
such as loudly, quietly, whispering, singing, slowly, fast, in choral, in pairs, with exaggerated

intonation, walking around, etc.

Harmer (1991; 41-43) is also convinced that drills should be included in English lessons,
because they provide a quick and effective practice of new-learnt structures. He points out that
the main benefit of drills is an opportunity to correct students immediately and make them aware
of their errors. Harmer notices a disadvantage of drills is that they can become boring and long.
He recommends teachers not to overuse drills but to use them only until learners are able to
produce the correct structure, and then move on to more creative exercises. Besides other
practice activities, Harmer (1991; 51-55) suggests using written drills (for instance finishing a

short dialogue using certain words).

Ur (2012; 83) presents different types of drills too. In her list of progress from accuracy to
fluency, she describes these three categories of drills: controlled drills (learners do not

necessarily have to understand the meaning, but they make sentences with the target structure

according to a given example), controlled responses through sentence completion, rewrites or

translation (learners have to understand the meaning at this stage, but they are provided with

words they are supposed to use in the target structure), and meaningful drills (students are
allowed to produce their own sentences with a given structure of the target language). The first
type of drills should precede the second and the third one because it is easier and closer to
accuracy exercise while the third type is nearest to fluency, since students need to understand it
and they are allowed to talk about something new for the others. Nevertheless, all of these types

of drills are highly controlled.

Harmer (1991; 46-47) also recommends involving learners’ personalities in grammar

practising, even at the first stage of accuracy practice. He claims that learners can share
something from their lives not only in mainly fluency activities, but also during practising
accuracy in simple drills. Harmer proposes two particular activities involving learners’
personalities, both designed for beginners’ level. One is called a chain drill — crime (students one
by one say “I am... and I’ve never...(crime)”), the other offers a practice of was/were and

students are supposed to talk about their favourite things or experiences from their childhood.

To conclude, drills are useful for grammar practice. A good and effective drill should be

challenging for learners, creative in its form and lasting only until learners are able to use the
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target structure accurately. Drills in English lessons should proceed from the most controlled and
focused primarily on the form to those that put emphasis on meaning and allow more freedom in

the usage.

5.2.2 From accuracy to fluency practice

After sufficient practice of accuracy, Ur (2012; 83-84) recommends using exercises that

combine accuracy and fluency. At this stage, she suggests these three types of exercises:

— Guided, meaningful practice (learners are given the structure they are supposed to use but

they make up their own sentences)

— (Structure-based) free sentence composition (students are given some prompts like a picture

or a description of circumstances and they are told to create their own sentences)

— (Structure-based) discourse composition (students are given a topic they should deal with

being encouraged to use the target structure)

Ur (2012; 84-85) also provides some examples of test tasks that can be used both for practice
and for testing. Closed-ended tasks that suppose just one right answer can be more easily
assessed, which is why they are used more often in English lessons. These types of exercises

include:

— Multiple- (or dual-) choice (learners choose the correct answer from various options)

— Guided gapfills (learners are supposed to write a correct grammatical form in a context

with specified words)

— Transformation (Learners rewrite sentences with the same meaning in other words. They

are given a beginning of a sentence. This refers to what Thornbury (2009; 94) calls

restructuring.)

— Matching (The phrases are given, learners are supposed to match a beginning of a grammar

unit (for example a sentence) with its ending.)

— Rewrite (Similar to transformation, learners are supposed to rewrite a sentence with the

same meaning using a specific word given.)

— Correct the mistakes (Learners are asked to identify mistakes in a text.)
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Harmer (1991; 51-55) suggests these types of written activities to combine accuracy and

fluency:

— Word order (order the words into sentences — the exercise can be either written or acted in

class with cards with individual words)

— Sentence writing (describing pictures with learners’ own words)

— Parallel writing (reading a piece of text and writing a similar one)

The first type of exercise presented by Harmer put more emphasis on form, while the last two
examples of tasks are oriented rather to fluency, even though a certain amount of guided support

IS given.

Among the oral practise, Harmer (1991; 42—-46) recommends using interaction activities that

are more entertaining than just tedious drills. He suggests using information-gap exercises, in

which learners are supposed to get to know some information from the others. For example
students can get little bit different pictures and they are supposed to get to know information
from the picture of their partners by asking them questions. Another option is to give students
charts they are supposed to fill in by asking their classmates for certain information (e.g. about

their favourite leisure activities).

Thornbury (2009; 100-105) agrees to Harmer that information-gap exercises and

personalisation tasks should be included in grammar lessons.

Ur (2012; 86) also mentions translation practice. She claims that translation is used rarely in
testing and practising language, because learners are supposed to think only in their target
language instead of connecting it to their mother tongue. But she shows that lack of translation
exercises can lead students to making errors originating from wrong connections to their L1 and
the best method to prevent from the inter-language errors is to practise translation and contrast

those two languages.

5.2.3 Fluency practice

When learners have gone through the stage of accuracy practice and exercises that connect
accuracy and fluency, Ur (2012; 84) suggests using a free discourse exercise that relates to
fluency practice. In this kind of exercise, learners are asked to produce a text with the topic

given, not being limited by an instruction to use the target structure in their production.
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However, the topic is designed in a way that the students are likely to use the target grammar.
Free discourse is probably the only clearly fluency practice presented by Ur. Among exercises
that can serve as examples for both practising and testing grammar with primary focus on

fluency, Ur (2012; 86) mentions the following two tasks:

— Open-ended sentence completion (e.g. “If I could fly...”)

— Sentence-composition (e.g. “Compose three sentences comparing these two people (in the

picture) using comparative adjectives.”)

Both of these types of exercises, however, concern accuracy too. Learners are suggested the
grammar structures they are supposed to use, so these tasks do not purely emphasize fluency.
The “sentence-composition” task obviously corresponds to “sentence writing” exercise
mentioned among practice leading from accuracy to fluency in the previous section (see above).
It is evident that most of the practice exercises do not focus exclusively on fluency, but combine
both accuracy and fluency. However, the proportion of accuracy and fluency practice in different

exercises vary.

5.2.4 Games

The amount of entertainment during practice activities is also quite important, especially for
learners at lower secondary schools (see 4.3). If a teacher wants to make a good lesson, he
should also care about learners’ wants and their involvement in the practice activities. The

motivation can be raised by the use of more interesting and amusing activities.

Scrivener (2011; 174-177) advises to use written exercises in a new way, so that it is more
interesting and engaging for learners. He suggests that a printed exercise can be used in various
ways in a class. Students can work on it in pairs or small groups, they can be divided into teams
and compete among each other, they can do the exercise on the board, the exercise can be done
as a dictation, students can pretend to be teachers and correct and mark the filled-in exercise, it
can be done at great speed, the answers can be discussed in pairs or teams, or the teacher can
introduce the whole exercise as an “auction” and handle the learners “money” for which they can
“buy” the correct answers. All of these techniques make the exercises more entertaining and
interesting for learners, which can increase their motivation and therefore make the learning

process more likely to succeed.
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Scrivener also (2011; 177) suggests that any grammar item can be carried out in interesting

ways such as grammar quizzes with two teams competing. The task can be writing the correct

grammar forms on the board as fast as possible, and the faster team gets a point. A variation is
not to give the team points but opportunity to put noughts or crosses to a tic-tac-toe game against

the other team. The teams can also ask other teams their own questions.

Harmer (1991, 48) suggests playing the tic-tac-toe game in a way that a teacher puts words of

the target grammar (e.g. questions words, infinitives, modals etc.) into squares and learners’
teams are supposed to use the words in sentences (or put them into past etc.). If the team fulfils

the task, they can put their nought/cross to the field they won.

Harmer (1991, 48) also says general knowledge quizzes can be used for purposes of grammar

learning and teaching. Particularly grammar issues such as superlatives, comparatives or past
simple are suitable for quizzes. Learners themselves can make questions they would afterwards

ask the other team.

Concerning other than just grammar and language matters, Scrivener (2011; 178-179) also

recommends using memory tests and games. For instance, students can be given pictures for

some time and after that they are provided with certain statements and are supposed to decide
whether they are true or false. The target grammar structures are used in the statements. Another
way of using pictures is a picture dictation. In this activity one student (or a teacher) describes a

picture that the others do not see, and other students draw it according to what they hear. Miming
can also be used in English lessons to demonstrate certain actions or feelings. While one student

is miming, the others guess what he is showing. The target grammar points, such as present

continuous, future forms using going to or adverbs, can be used. Growing stories can also be
attractive for learners. The story can be spontaneously made up if everyone adds one sentence to

it, or it can be built on the basis of pictures or words prepared in advance. Questionnaires that

students use to interview their classmates can also be useful in classes and they can help students
make questions with the target structures. Scrivener even suggests teachers to perform a

grammar auction in which learners can “bid” and “buy” suggested answers while only correct

answers they gain will be counted in the end.

Both Scrivener (2011; 179) and Harmer (1991; 49-51) also recommend using board games
for grammar teaching, too. Harmer puts forward a board game called Meridian Trail, in which

players that step on certain fields are supposed to answer questions regarding target grammar.
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Another variant of a board game would be to have written sentences on each square and let the
learners decide whether the sentences are grammatically correct.

Harmer (1991; 51) also suggests playing bingo or twenty questions (yes/no questions to find

out an object) to practise grammar in lessons.

To sum up, a variety of games and game-like activities can be used in grammar teaching to
increase learners’ motivation and make grammar teaching more interesting and more effective.

Activities like these included in course books will be evaluated in the practical part of this thesis.

5.3 Conclusion

This chapter shows that practising grammar in English lessons is essential for language
learning and teaching. A good teacher should incorporate many different exercises considering
his students’ needs and individual differences. The tasks should proceed from the simplest to
more demanding ones. In the beginning, more form-focused and accuracy exercises should be
incorporated, and gradually they should transform into more meaning-focused and fluency

exercises.
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PRACTICAL PART

The practical part of this thesis consists in comparison of grammar sections of three selected
English course books used at Czech lower secondary schools. The aim of the comparison is to
provide suggestions and recommendations for choosing a suitable course book for English
teachers in the Czech Republic according to their and their students’ needs. Even if a certain kind
of course books is used at a particular school, teachers can take appropriate supplementary
materials from other courses according to their current needs. It can also serve to draw
inspiration from different approaches to grammar teaching presented in the following course
book comparison.

6. Course books used

6.1 Course books selection

Since this thesis aims at Olomouc region and its surroundings, the course books were chosen
according to a survey made among students of the last year of Master degree at the department of
English at Pedagogical Faculty of Palacky University. Most of these students have gone through
two teaching practices at different schools in Olomouc and its surroundings or at places or their
residence. Some students were only at one teaching practice and some of them experienced
teaching at three schools. The survey was composed only of two questions for each teaching

practice:
- Where have you been at your teaching practice?
- What English course books did the school use for lower secondary students?

Eleven out of nineteen students responded to the survey and provided information from 18
different schools. Half of these schools represented Olomouc faculty schools in Olomouc and its

surroundings, and the other half were different schools in Moravia and Silesia.

Altogether, only the following three course books have been used at the schools included in
the survey:
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— Project (by Tom Hutchinson) — 16x
— Way to win (by Lucie Betakova and Katefina Dvotakova) — 1x
— Anglictina (by Marie Zahalkova) — 1X

I myself have been at two schools in Olomouc region during my teaching practices and these

schools used the following two course books:
— Discover English (by Carol Barret et al.)
— More! (by Herbert Puchta and Jeff Stranks)
Out of all these course books, three have been chosen for comparison in this thesis:

— Project: the most common course book according to the survey; an international course
book by Tom Hutchinson, published by Oxford University Press.

— Discover English: also an international course book, published by Pearson; the content of

the Czech edition of this course book is claimed to be consulted with Czech specialists in

English teaching according to the Publisher’s web page (see references).

— Way to win: a Czech course book of English language published by Fraus Publishing

House.

The latest editions of all the selected course books will be used for comparison. It means the
fourth edition of Project (2013), the first edition of Discover English (2011) and the first edition
of Way to win (2005 — 2008).

According to Publishers’ web pages (see references), the selected course books contain the

following components:

Project: a student’s book, a workbook, a teacher’s book, a teacher’s resource CD, a test
builder, class CDs, a DVD with supplementary materials and iTools.

Discover English: a student’s book, a workbook (containing an activity book and student’s
CD-ROM pack), a teacher’s book with tests CD, a test book, class CDs, Active teach (interactive

whiteboard software) and flashcards.

Way to win: a student’s book, a workbook, a teacher’s book, a teacher’s audio recording,
student’s CD, photocopiable materials and a video recording for the seventh and eighth grade

with a methodical book.
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Despite all the available materials, only Student’s books (SB), Workbooks (WB) and
Teacher’s books (TB) of the selected courses will be compared in this thesis, without other
complementary materials. As Pricha (1998; 7) states, printed course books has always been
important for education and even in the era of computers and multimedia, they cannot be
replaced. He suggests that text books will play an important role in education in the future as
well. According to him (1998; 46), teachers mostly use course books as a key source for lesson

planning.

| also believe that printed books can be regarded as crucial for common usage in classes.
They are most easily available for the majority of schools, since using them do not require any
special aids (except for a CD player for course books audio recordings), as for example
interactive white board, DVD mechanics or on-line Internet connection that are not necessarily
available for language teaching at all schools. This traditional material is also usually the

cheapest means of teaching.

Similarities and differences of grammar sections in the three selected course books (Project,
Discover English and Way to win) will be compared and contrasted throughout the whole

practical part of this thesis.

6.2 Short description of the course books used

Before the comparison of grammar content and approach to grammar teaching, a short

description of each of the chosen course books will be provided.

Project course book is based on a multi-functional syllabus containing topic, grammar,
vocabulary, and communication and skills. These items are usually interconnected. For example
when learning will and going to in grammar area, most of skills activities refer to future plans
and predictions, and vocabulary consists of space (future of the humanity) and offering help (e.g.
with usage of will). Each unit also includes a chapter on culture, a curriculum section, a project

and a song.

Project course book consists of 5 parts (Project 1, 2, 3, 4 and 5) and it can be used for
instance in grades 5 to 9 at Czech schools. Every unit (there are 6 units in each SB) is composed
of parts A, B, C and D, each consisting of two pages. At the end of every unit, one page is
dedicated to a chapter on culture of English speaking countries, one page brings information

from other subjects (English across the curriculum), one page contains revision (usually formed
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by pieces of grammar, vocabulary and language skills), and the last page introduces a project
learners are supposed to do and a song. Before the first unit, a few pages are dedicated to
revision of what learners are supposed to know from previous parts of the course (this is not
included in Project 1). At the end of the SB, there are extra pages with pronunciation and extra

reading materials.

The WB follows a similar pattern. Every unit consists of 4 double pages labelled A, B, C and
D (corresponding to the SB), and there is one more double page called “progress check” for
revision and self evaluation (I can statements) at the end of each unit. At the beginning of the
WAB, there is usually an introductory revision of previous knowledge and at the end there are a
few pages of overall revision. After that, six pages called Preparation for testing are included,
one page for each unit. The last pages consist of grammar summary of the whole course and a

vocabulary list.

The TB contains all the pages from the student’s book and one page of methodical notes to
each of them. At the beginning, there is an introduction to the whole course, a description of the
tasks from the student’s books and support for teachers (suggestions for the lessons). Also the

audio scripts and WB answer key is included.

Discover English is also based on a multi-functional syllabus including topics, vocabulary,

grammar and functions that are usually interconnected. Pearson Central Europe (2012, online)
claims that “Discover English provides a solid grammar and lexical syllabus with the perfect mix
of variety and challenge to motivate young learners. The course uses simple tried and tested

principles to address the needs of a modern student.”

The whole course consists of six parts: a Starter book and Discover English 1, 2, 3, 4 and 5.
Every part of the course book has 8 units plus one starter unit. Each unit is composed of one
introductory page presenting the topic, vocabulary and an outline of the learning plan for that
unit, and 4 double pages including the main topics marked A, B, C and D. The last part (D) is a
revision section (including revision of words, grammar, pronunciation and functions, and a self-
assessment). In every odd unit, only one page is dedicated to the revision, while in every even
unit, two pages are provided for revision containing also a consolidation exercise with listening
and a song, and there is one more page called Discover culture. At the very last page of the SB,
there are extra words to be found in each unit, and in some levels of the course book, there is

also a key to “secret code” used in the course.
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The WB logically corresponds to the SB. It also begins with an introductory page that
typically contains practice of new vocabulary. The topics of each unit are then practised on three
double pages A, B and C and a single page labelled D is dedicated to revision. A grammar
summary of the whole part of the course is given at the end of the WB, an English-Czech
vocabulary is included after that, and the last page is dedicated to the practice of the extra words
from each of the 8 units.

The TB, besides from introductory instruction, notes for teachers to each page of the SB and
a WB answer key, includes several extra pages of photocopiable material that can be used in
classes. These materials include two pages for each unit; one page is mainly for communicative
and vocabulary activities, and one page is dedicated to grammar consolidation and extension

exercises.

Way to win course book also has a multi-functional syllabus involving topics, grammar and
functions. The four levels of course books are labelled 6, 7, 8 and 9 and are intended for the
same numbers of school grades at Czech schools. The individual levels of the course book

contain from 7 to 10 chapters, and each chapter involves certain grammar content.

A typical chapter consists of approximately 8 to 10 pages. The first page of each unit is an
introductory and motivational page for the topic of the unit and does not contain any new
language items. From the second page on, introduction of new grammar and vocabulary starts
together with continuous practising it. This section is typically composed of texts, pictures,
“looking at language” charts and speaking tasks. After that, a few pages of practice exercises,
especially with focus on grammar, follow, and then some vocabulary exercises or skills practice
takes place. At the end of each unit, there is a vocabulary list for that unit, a well-arranged
grammar summary and a short review of what students have learnt in that unit. At the end of the
SB, a few pages of extra reading with tasks are included. After this section, vocabulary list for

extra reading material takes place.

The WB has the same number of units as the SB. Each unit has approximately 4 pages (the
exact numbers differ) and involves practice activities of the same topics as the student’s books.
The activities focus not only on the new learnt items, but also revise what is already known from
previous learning. In the middle and in the end of the WB, there is a portfolio for learners’ self
assessment. Grammar summary is attached in the middle of the workbook. At its end, a few
pages are dedicated to “how to learn better”, then exercises accompanying extra reading are

involved and there is a list of irregular verbs at the very end.
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The TB contains introduction, structured table of contents, methodical notes for teachers to
each unit and extra reading, including all answers to questions and exercises included in the SB
and WB, and at the end, there is a suggestion of a thematic plan and photocopiable practice

materials.
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7. Course books comparison

7.1 Comparison of grammar content

Project

Every unit covers a certain piece of grammar, from the easiest and most frequent issues to

more complicated and less frequent ones.

Project 1 starts with teaching indefinite articles, plurals, imperatives, verb to be and have got,
there is/are, present simple, possessive pronouns and ‘s, time and place prepositions, can/can’t

and ends with present continuous presentation.

Project 2 follows the knowledge acquired during learning from Project 1, goes deeper into
almost all the topics from it (present simple, present continuous, articles + countable/uncountable
nouns + some/any, more modal verbs: must, have to), and adds e.g. past simple, grading of
adjectives, adverbs and going to form.

Project 3 again continues to previous course books and extends their topics (present simple
and continuous, past simple, going to forms, articles, more modal verbs: should/shouldn’t,
must/mustn’t, don’t have to). The most important extra topics are will for the future, past

continuous and present perfect.

Project 4 deepens all the previous knowledge and presents especially these new topics: used
to, relative pronouns and relative clauses, verb + ing or infinitive, passive voice, the first

conditional and future time clauses.

The last book, Project 5, gives revision of all the previously learnt tenses and introduces new
grammar topics such as the second conditional, reflexive pronouns, modal verbs in passive,

reported speech and indirect questions.

Discover English

The grammar content in Discover English is also acquired in the spiral model, from the

simplest items to more complicated and demanding ones.
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Discover Starter teaches the verb to be, indefinite articles, plurals, possessive pronouns and
‘s, demonstrative pronouns, have/has got, prepositions, there is/are, can/can’t, present simple

and imperatives.

Discover 1 goes deeper in all the topics included in starter level, and adds present continuous,

frequency adverbs and past simple regular.

Discover 2 starts with revision of the starter and the first level of the course book and then
teaches countable and uncountable nouns (+ some/any etc.), irregular past simple, grading of

adjectives, going to forms, have to, will for future, present perfect and should.

Discover 3 after revising and extending the previous knowledge introduces past continuous,
more modal verbs (be allowed to, have to must, could etc.), relative pronouns and relative

clauses, and zero and first conditional.

Discover 4 and Discover 5 are not available in the Czech Republic yet, so their grammar

contents will not be compared here.

Way to win

Way to win course presents similar grammar topics as the two course books already

introduced.

Way to win 6 teaches verb to be, possessive s, plurals, have got, imperatives, there is/are,
modal verb can, present continuous, present simple with frequency adverbs, demonstrative

pronouns and past simple.

Way to win 7 includes revision of the previous part of course book, modal verbs have to and
must, countable and uncountable nouns, grading of adjectives, going to forms, present perfect,

adverbs, future with will and past continuous.

Way to win 8 adds these grammar items: more modal verbs (may/might/be able to/be allowed
to), the first conditional, relative clauses, reflexive pronouns, question tags, the second

conditional and gerunds.

Way to win 9 contains more complicated grammar issues: past perfect tense, passives,

indirect speech, time clauses, sequence of tenses and indirect questions.
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To sum up, all the course books have similar grammar content, as they keep the rule to teach
the easier and more frequent grammar items first and then extend the topics to less frequent and
more complex issues. English students might have similar knowledge of grammar topics after

studying from any of those course books at lower secondary schools.

7.2 Comparison of approaches to grammar teaching

All of the three chosen course books involve overt grammar instructions, as they are intended
for English lessons at schools (and not for self study or just for immersion into the target
language). All of them proceed more or less from the Communicative language teaching, or
better from what Penny Ur calls the Post-communicative approach (see 3.5). They all present
grammar in a meaningful real-life context, use personalised exercises, role-plays or cooperative
work and teach language functions, which are all aspects of CLT. But while for instance Project
and Way to win use mostly inductive approach to grammar presentation, Discover English
presents grammar rather deductively (which is not characteristic for CLT). Discover English and
Project also contain a lot of drills (especially written ones), which should be only marginal in
CLT. Project and Discover English do not include very much fluency grammar activities
(accuracy is more focused). However, Project puts a great emphasis on all four skills teaching.
And Way to win uses a lot of speaking activities and proceeds to fluency more than the other two

course books.

To conclude, all of the course books drew from the Communicative approach to LT to some
extent, but they also use techniques that do not unambiguously correspond to it. Project and Way

to win are probably closer to the CLT principles than Discover English.

7.3 Comparison of grammar presentation

Project

Hutchinson (2013c; 4) states that “Project fourth edition takes a cognitive approach to
grammar, using guided activities to encourage students to work out as much of the grammar for

themselves as possible. The cognitive approach helps the students to remember the grammar
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more easily and encourages them to develop the important learning strategy of working things

out for themselves.”

A new grammar item is usually introduced in the first part (A) of each lesson and continues
in other parts (B, C and D), if needed. In the beginning, learners are exposed to it in the context
during reading accompanied by a recording of the text (preview). After going through the text, a
few tasks concerning comprehension are done. The grammar is not emphasised until this

moment. After the comprehension exercises, the emphasis is put on grammar.

The grammar section usually consists of several tasks helping learners to come up with rules
governing the particular piece of grammar. At the beginning, there are usually some example
sentences or a chart with the target form of language that are not complete, and learners are
asked to complete the missing words into them. They can find the missing words (in the whole
sentences) in the previous text (text study). After completion of several examples or a grammar
chart with focus on form of the new grammar item, usually some questions attracting attention to
the form, usage or meaning are given to learners. If some rules concerning usage of the new
grammar item are needed, they are also usually presented partially inductively. The learners are
typically supposed to complete a few words into the given rule or to match particular grammar
words to their meaning or usage (matching techniques). The whole process of the grammar
presentation is predominantly inductive (see 4.7).

The whole grammar of the course book is summarised in the grammar review that takes place
at the end of the WB. Organized charts focusing the form and rules of form and usage with

examples can be found there.

Discover English

Discover English course book, on the contrary, presents grammar deductively. Bright (2011a;
4) claims that it “teaches grammar by first introducing it in a meaningful context connected to
the unit topic. For example, students may be asked to read and listen to texts they can easily
relate to containing the target language such as dialogues, web texts, diaries and letters. Their
understanding of the context and grammar is checked by different kinds of comprehension
questions, e.g. true/false questions. Separate grammar boxes provide examples of the structure

being taught.”
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Grammar in Discover English is usually presented after the introductory page in grammar
sections of parts A, B and C of every unit (sometimes it is omitted in part C). When introducing
a new piece of grammar, learners are usually first exposed to it in a text with pictures and a
recording of the text (preview). A few comprehension exercises follow, without special attention
to grammar. After that, there are typically some short vocabulary exercises, talking tips or a code
note. Then the attention is concentrated to grammar.

Grammar rules are given deductively in the form of clearly organized charts. These are
mostly form-focused (e.g. a question in the past simple) or they provide a written sentence
concerning form, meaning or usage rule of the grammar item. The prevailing approach to
grammar presentation in Discover English is deductive; however, elements of an inductive

approach, such as the preview, or sometimes a text study, are involved too.

Detailed grammar explanations in Czech and grammar charts can be found at the end of the

workbook.

Way to win

Concerning grammar teaching and learning, Fraus.cz (2015, online) advertises grammar
overviews with explanations and examples, and possibility to use inductive or deductive

approach to grammar teaching.

Grammar presentation usually starts at the beginning of each unit with exposure to the target
structures during reading accompanied by listening (preview; as in all the three course books).
Attention to grammar is given in small charts called “Looking at language”. These charts usually
put emphasis on particular grammar features and try to lead learners inductively to find out rules
for grammar rules of form or meaning by asking questions or providing examples of target
structures (problem-solving). Students are usually asked to use the target structure both before
and after the grammar presentation and they are supposed to find its examples in the text (text
study). There are no charts providing the correct rules, but the lessons are supposed to be
teacher-lead (and teachers can find the grammar instructions in the TB). However, at the end of
the unit, learners can find well-organized grammar explanation of all the new grammar topics of
that unit. The same overall grammar summaries are attached in the workbooks. These summaries

explain grammar in Czech and provide English examples with translation to Czech.
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To conclude, all the three selected course books have some similar aspects of grammar
presentation, as for instance the preview of new grammar at the beginning of each unit. But then,
their approaches differ. Discover English presents grammar deductively, while Project and Way
to win use rather a guided discovery (inductive) approach. Way to win is claimed to offer the
possibility of using both inductive and deductive approaches. All the chosen courses contain

grammar summaries as a part of the workbooks.

7.4 Comparison of language used to explain grammar

Project

The whole Project course, including grammar presentation and practice, is lead in English
language. All the examples and rules in the SBs are given in the target language. Nevertheless,
the grammar summaries at the end of WBs provide explanations of form, meaning and usage of
the grammar items in Czech language. The charts and example sentences are again only in

English.

The instructions for exercises in the WBs are also in English, but there is an English-Czech
vocabulary of the instructions at the end of the WB (see appendix 1). The pages called

Preparation for testing in WBs surprisingly also involve Czech instructions.

Discover English

In Discover English course book, almost all of the grammar charts and rules are also
provided in English. The difference between this course book and Project is that grammar
summaries in WBs involve not only Czech explanation, but also almost all the example

sentences are translated into Czech.

The instructions for exercises included in Discover English 1 and 2 WBs are in Czech, but

they are written in English in the following parts of the course.
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Way to win

Way to win course book is also mainly lead in English, but also Czech language is used,
especially in contents, reviews, self assessment or cross-curriculum notes. The teacher’s
methodical notes are also in Czech. Grammar within the units is explained inductively in English
(depending also on the teacher), but grammar summaries at the end of each unit and in the
workbooks are in Czech. All the example sentences are in English and they are also translated

into Czech.

To summarize, all the course books use Czech language for grammar explanation in the
grammar summaries. Otherwise, Project uses almost strictly only English, Discover English uses
a little bit of Czech (especially in the tasks for younger learners) and Way to win naturally uses

more Czech language than the other two course books.

7.5 Comparison of grammar practice

Project

Project 2 teacher’s book states that “controlled practice activities consolidate students’
knowledge of the rules. After controlled practice, students then go on to use the grammar in freer
activities” (Hutchinson, 2013f; 4). It is also claimed that “grammar exercises are always
followed by task-based activities which use one or more of the skills of reading, listening,
speaking and writing” (Hutchinson, 2013f; 3).

In fact, a few exercises focusing new grammar take place immediately after the presentation
of the new grammar and its rules in each unit of the SB. These exercises are usually aimed at
accuracy. They include rephrasing, making sentences, dual or multiple choice, sentence
completion and others. After some grammar exercises, listening or speaking activities are usually

incorporated, so that learners can use the new grammar items in language skills in context.

The sections of culture, English across the curriculum, a project and a song at the end of each
unit are oriented mainly on fluency. Sometimes they include the grammar structure learnt in that
particular unit, sometimes they do not. The project is the most important fluency free production
task of every unit. It does not contain a grammar instruction but it can suggest using the new
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learnt grammar structure by the topic, which makes it a real fluency task (see 5.2.3). The revision
at the end of each unit includes a few grammar exercises summarizing all the new grammar

explained throughout the unit.

More grammar practice can be found in workbooks for each level of Project. As mentioned
above, each unit contains 5 double pages of practice activities in WBSs, consisting of parts A, B,
C, D and a progress check with self assessment. Exercises in the WB include various kinds of
practice areas, especially vocabulary, grammar, listening and writing. Individual tasks are
labelled with one, two or three asterisks according to their level of difficulty. The majority of

exercises in WBs are aimed at accuracy, but some of them are nearer to fluency.

Accuracy-focused grammar exercises typically include chart completion (e.g. forms of past
participles; adverbs made from adjectives etc.), dual choice, multiple choice, guided sentence
rewrites (usually with given words and structures, learners are supposed to combine these and
make a sentence) or gap-filling (with the correct form of a provided word or with a selection of a
word and putting it into the correct form, or even without any clues). Among rather fluency-
oriented exercises especially these can be found: answering questions with learners” own words,
sentence completion or sentence writing (according to diagrams, charts or pictures), questions
writing (to provided answers), short parallel writings and personal writings. The higher the level

of the course book is the more fluency activities (such as reading and writing) are included.

More fluency exercises can be found in the final section called Preparation for testing. Skill
tasks such as reading, writing or listening that provide more space for fluency practice are

covered here. Grammar and lexical exercises again put focus on accuracy.

Discover English

The teacher’s book of Discover English 1 (Bright, 2011; 4) claim that in every unit of the
student’s books “are also plenty of practice exercises to consolidate understanding and give
students the opportunity to manipulate the structure in question. Regular writing and speaking
exercises are designed to provide students with the opportunity to practise the new language they

have learned.”

Practice activities always take place in the SBs after the grammar presentation. These
exercises focus mainly on accuracy (for instance sentence or words rewrites, gap-filling, word
order or dual choice). After a few grammar exercises, other exercises such as listening, speaking
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or writing take place, so that learners can use the new structures in a more fluent way. This
pattern can be found in each of the parts A, B and C. Revision D part typically contains about
two or three grammar exercises. The character of these tasks is similar to the previous ones. In
the even units, where part E is included, learners have chance to meet English in a more fluent
way. There is always a song, an article about culture and a project task. Grammar is typically
included only covertly in these end-of-unit texts and tasks. While a song and Discover culture
develop receptive skills, the project provides an opportunity to use the productive skills and also
to use the language structures in a free way for learners. However, only sometimes it reflects the
new learnt grammar. For instance in Discover English 1, all four projects are aimed at present
simple, although the present continuous and past simple is taught in this part of Discover
English. But some projects that reflect new learnt grammar structures can be found too. For
example in the unit where grading of adjectives is taught (Discover 3, unit 6), the project consists
in suggesting the best school uniform, which covertly leads learners to the usage of the new

learnt grammar structure.

Discover English WB covers the same topics as the SB and it is also arranged in a similar
form: one introductory page (typically with vocabulary practice), three double pages containing
various kinds of exercises (A, B and C sections) and one page of revision (D part) at the end.
Exercises that are more demanding than others are labelled with one, two or three asterisks.

The majority of exercises are aimed at accuracy as well as in Project, but in contrast to
Project, more reading tasks and less listening tasks are included. Even though the reading texts
(as well as listening material in Project) put more emphasis on vocabulary, it also uses the target

grammar structures.

The lesson is typically opened with some vocabulary exercises and grammar practice
follows. The exercises are also often connected — they work with material from previous

exercises.

Accuracy practice consists of similar exercises to those in Project, such as chart completion,
rewrites (e.g. rewriting affirmative to negative forms or questions), dual choice, guided sentence
rewrites and gap-filling (with the correct form of a provided word, more demanding task with the
choice of the word, or the most simple one just with the choice of a word without putting it into
the correct form). In comparison to Project, word order (and also sentence order) exercises are
more frequent here. As for the rather fluency practice, exercises like answering questions with

learners” own words or personalised writings can be found here. The writings are short but they
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are more common than in Project (e.g. write down what your family is wearing today; describe
your way from your classroom to two other places in the school). On the contrary, less writings
according to diagrams, charts or pictures are included here. Short reading tasks are more
common at lower levels of this course book than in Project. In general, the exercises are shorter

and therefore there are more of them in Discover English than in Project.

Way to win

Grammar practice in student’s books always follows after its presentation on the first few
pages. Approximately 2 or 3 pages of grammar practice are included, apart from the initial
practice exercises involved in the presentation part of the unit. The practice tasks usually do not
aim only at the new learnt grammar items, but also include practice of previous pieces of
grammar or combine the two. In Project and Discover English, the practice of previous

knowledge is not very common, except for the revision practice.

Similarly to the other two course books, more controlled practice exercises usually precede
the ones that are more fluency oriented. The accuracy exercises often consist of dual choice, gap-
filling or matching. Quite a lot of exercises are somewhere between accuracy and fluency
practice. Regular speaking exercises labelled Now you and your partner are often included.
These tasks usually contain guided personalised dialogues to be practised in pairs. Sometimes
they are lead by questions, pictures or suggested expressions to be used. Also some creative tasks
like puzzle solving or classroom games can be found here. However, the free discourse without

grammar instruction is not frequent here.

The WBs contain approximately four pages of practice exercises in every unit. These involve
gap-filling, sentence rewrites, parallel writing, answering to questions, (personalised), chart
completion, dual or multiple choice and other tasks. Every lesson also includes some translation
exercises. First, learners are supposed to translate several sentences into English, and then they
are asked to suggest some things to their partners in English (e.g. Ask your partner what he is
going to do in the afternoon, tell your partner..., suggest him... etc.). Translation is convenient to
make learners aware of the contrast between Czech and English language. However, sometimes
it might be difficult for students. Exercises like these were not included in Project or Discover

English.
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In conclusion, all the course books contain quite a lot of practice exercises, which is good,
because learners need to practice the new grammar in order to be able to use it freely. In Project
and Discover English, the majority of the exercises are accuracy oriented, and only some tasks
aim at fluency practice. However, the articles and projects included at the end of the units
provide opportunity to use the language in a more fluent way. The project is usually a purely
fluency exercise, since it does not include any grammar instruction. However, sometimes the
project and other articles at the end of the unit do not correspond to the target structure of the
unit. Way to win generally contains more demanding exercises that require using the target
structure in a rather fluent way; nevertheless there are not any entirely fluency tasks (without

provided grammar instruction).

7.6 lllustrative example

One concrete grammar chapter from Project, Discover English and Way to win will be
presented in this chapter to illustrate what was written above and to demonstrate the grammar
approaches of the course books on an example. The topic of present perfect has been chosen, for
it is considered quite a complicated piece of grammar for most of the learners, and at the same
time it is often used and therefore important to master. Cunningsworth (1995; 34) says the
present perfect belongs to frequently problematic grammar issues, since learners have difficulty
to imagine what “past with present relevance or effect” exactly means and therefore, where it is
appropriate to use it. Czech language does not express the meaning of present perfect by a
specific tense, which is why many Czech learners struggle with this topic.

Special attention will be given to the first presentation of form and meaning of the present
perfect in the course books and on teaching the difference between present perfect and past
simple and contrasting these two tenses, which is often confusing for learners. Especially SBs
and WBs will be mentioned in the comparison, but methodical notes from the TBs will also be

taken into consideration.

7.6.1 Introduction
In Project course book, the first presentation of the present perfect is included in Project 3,

unit 5. The topic of this unit is Experiences, which well corresponds to the meaning of the

present perfect usage. In this unit, first the form of affirmative and negative sentences in present
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perfect are taught (in 5A), then questions in present perfect with words ever and never are taught
(in 5B), and the usage of a word just with present perfect is presented in 5D section.

Next unit that teaches present perfect is unit 2 in Project 4. Its topic is Fame and fortune that
brings stories about famous people, movies etc. In my opinion, it is also a suitable topic for
contrasting present perfect with past simple. In 4A, the form of present perfect is revised and a
contrast between present perfect and past simple is focused. Part 2B emphasises the difference
between present perfect and past simple again and teaches words for and since. Part 2D focuses
the difference between been and gone and teaches the form of question tags with present perfect.

Only in this course book, exercises for contrasting been and gone are included.

In Discover English, present perfect teaching starts in Discover English 2, unit 7, where

especially its form is taught. The topic within which it is presented is Music. Similar grammar
issues to what Project teaches are presented here: section 7A only presents affirmative and
negative form of present perfect, section 7B adds questions with ever and never and short
answers, and in 7C present perfect is contrasted to past simple.

A following part of the course book, Discover English 3, unit 3 is aimed at a contrast
between present perfect and past simple from the beginning. 3A and 3C parts of the unit provide

clear charts with rules of usage of the present perfect. The topic of this unit is An Accident.

Present perfect teaching in Way to win 7 starts in unit 7. A topic of this unit is New Horizons,
which includes issues of activities, sports and experiences. Affirmative, negative and
interrogative forms of present perfect with short answers in present perfect are taught, as well as
words ever and never. Also the meaning of present perfect is explained and other adverbs

relating to it are mentioned.

In the same book, Way to win 7, in unit 10, the difference between present perfect and past
simple is taught on the background of a topic Great Britain and the sea. The same topic of
contrasting present perfect to past simple continues in Way to win 8, unit 1. Words since and for
connected to present perfect are presented in Way to win 8, unit 8. More space to present perfect
teaching is provided here (four units) than in any other course books.

7.6.2 Presentation of present perfect
Grammar presentation of present perfect in all the three course books starts with a preview of

the new language in reading and listening as usual. After that, in Project learners are asked to
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complete four sentences taken from the text with the target grammar form. The meaning of this
structure is explained directly: “We use the present perfect to talk about experiences up to now.
We aren’t interested in when. When we say the actual time, we must use the past simple”
(Hutchinson, 2013g; p. 57). The contrast between present perfect and past simple (which is often
problematic) is explained here at the beginning and example sentences showing the difference
are provided (see appendix 2). Then the focus is turned to the form of present perfect (have/has +
past participle), which is surprisingly also described deductively with a given rule and learners
are supposed to identify the two parts of which present perfect consists. After that the attention is
put to the past participles. Some regular and irregular examples of past participles are provided
and students are asked to describe how to make a regular past participle and find some more
examples of irregular past participles in the text. At the end, students are asked to make more
irregular past participle forms from the provided words and write four positive and four negative
sentences about themselves, using the given verbs. Questions and short answers in the present
perfect are taught inductively in 5B section. Students are asked to fill in the missing words into
example sentences (they can find them in the text), and they are supposed to think about the form
of questions in present perfect and find more examples in the text. Also ever and never is taught
in the 5B section. Inductive techniques of gap-filling, matching and putting these words into
sentences are used to explain their meaning and usage. In D part of this unit (5D), the word just
is taught. The position of just in the sentence is also presented inductively: students are supposed
to find the word just in the text and put it to the right place to two example sentences. Two oral
accuracy exercises, in which learners are asked to make affirmative sentences, questions and

short answers, follow. Both these exercises are guided by provided cues.

Other parts of unit 5 do not put emphasis on overt grammar teaching. However, in C part
(5C), present perfect is practised covertly during reading, listening and speaking, and the song at
the end of the unit also uses present perfect tense. Nevertheless, the culture and English across
the curriculum articles do not include present perfect and also the project at the end of the unit is
not focused on the target grammar (the topic is writing about a famous person’s life, which can
be written with the usage of present perfect, but questions that guide the project do not use the
present perfect). The revision at the end of the unit includes 3 grammar exercises, focusing on
affirmative and negative, questions with ever and never and short answers, and statements with

just.
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While meaning and usage of present perfect is explained at the beginning, even before its
form is taught in Project, in Discover English 2 there is no special emphasis on the usage of

present perfect until the 7C part. In parts 7A and 7B the form of present perfect is focused
(affirmative, negative and question). It is presented deductively (see appendix 3). At the
beginning, only a slight outline of the usage is presented (the teacher asks about the previous
text: “Is Ben learning the guitar?” (Yes.) “Do we know when he started lessons?”” (No.)) and no
further explanation is provided. In the 7C part, the rule of the usage of present perfect and past
simple is based on the connection of these two tenses with particular words relating to them.
Present perfect is connected to expressions ever, never and before. Past simple is connected to
yesterday, ago, last (week), dates and times (see appendix 4). All the grammar features in this
unit are provided in well-organized charts after the initial preview. Practice exercises follow after

the presentation in charts.

In Way to win 7, unit 7, the presentation of present perfect is rather inductive (see appendix
5). Learners are asked to find examples of present perfect in the text, derive its form (have/has +
past participles) from them and find out that the time when the things have happened is not
important in present perfect. The summary of the usage of present perfect and example sentences
can be found at the end of the unit in the SB (see appendix 6). The rule of usage provided here
says that present perfect can describe either an action that has finished but it is not important
when it happened, or a process that has consequences lasting up to the present. It is also
mentioned that present perfect can be used for things that have just or already happened or that
have not happened yet. The grammar summary also explains the form of present perfect in
affirmative and negative statements and questions. A drawback is that only example sentences
are provided here without any chart visualising its form. Ever and never is taught through a song
in unit 7 (see appendix 7). After that it is included in questions making exercise and no special
grammar focused is put on its form. Questions are taught and practised in a game and an
information gap activity (photocopiable from the teacher’s book, see appendix 8). Adverbs ever,
never, already, just and (not) yet and their position in the sentence also take part of the grammar

summary.

7.6.3 Practice of present perfect
The initial practice of present perfect in Project SB consists of playing a game in groups,

when everybody repeats the others and adds one thing he has done (e.g. He's seen a UFO, she’s
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done a bungee jump and I've...; see appendix 2). One more practice activity includes listening
and again writing positive and negative sentences with the target structure. In 5B part, four oral
exercises aimed at accuracy of positive and negative sentences and questions and answers in
present perfect follow. Two of them are personalised. In 5D section, two oral accuracy exercises,
in which learners are asked to make affirmative sentences, questions and answers with just, are

included. Both of these exercises are guided by provided clues (see appendix 9).

Unit 5 in the WB contains 22 exercises and most of them are highly controlled; however,
some fluency exercises can be found there too (see appendix 10). Accuracy exercises include for
instance guided gap-filling, controlled rewrites, word order and guided sentence writing. One
exercise includes listening comprehension. More fluency oriented exercises use personalisation,
e.g. answering questions or writing true sentences or a short e-mail. Altogether six personalised

exercises are included in this unit, but in all of them some guidance is provided.

In Discover English SB, a few practice exercises, as for example gap-filling, sentence

rewrites, dual choice, matching or guided speaking and listening follow the presentation of new
topics in each section of the unit (see appendices 3 and 4). In the revision part, there is one
exercise to practise the form of present perfect, and one to practise both form and usage, which
means choosing between present perfect and past simple and putting it into the correct form too
(see appendix 11).

WB of Discover English 2, unit 7 contains 23 exercises for present perfect practice. Most of
them are accuracy oriented, as for instance chart completion, guided gap-filling, dual choice,
matching or sentence rewrites. Among more or less fluency oriented exercises are guided
sentence writing (personalised) or true/false reading exercise. No free discourse fluency
exercises are involved at this stage of present perfect learning. In 7A and 7B section, all of the
exercises only focus on form, and in 7C and 7D the focus turns to the usage. It is mostly

connected to the words referring to time (before, yesterday, ago, never, ever..., see appendix 12).

Extra photocopiable materials from the end of teacher’s book include only 6 accuracy
oriented exercises: controlled gap-filling, word order, dual choice, controlled sentence rewrites
(affirmative and negative), controlled sentence rewrites (interrogative) and guided gap-filling.
Only the last gap-filling exercise is aimed at contrast between present perfect and past simple, all

the others focus on the form of present perfect, which is new for the students.
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Way to win 7, unit 7 includes three game-like activities that practise making questions. One
of the games consists of changing something in the classroom and letting some classmates guess
what it was (see appendix 7). The other two activities are based on asking the classmates certain
questions (information gap; personalisation). Except from these, six mainly accuracy exercises

and one listening task are included in the SB.

Unlike the previous two course books, the WB of Way to win 7 contains only 6 exercises for
present perfect practice in unit 7 and the proportion of mainly fluency oriented tasks is higher
than in the other two course books. There is no free discourse, but a parallel writing, answering
personalised questions (see appendix 13) and guided writing can be found here. Also translation
is part of one task (which was not included in the previous course books). In this WB, also
exercises for practising vocabulary, pronunciation or previous grammar features are included. In

turn, the present perfect practice is included in the following units too.

7.6.4 Contrasting present perfect with past simple
Teaching contrast between present perfect and past simple is usually the main point of the

next unit that emphasises the topic of present perfect. These chapters and especially the rules that
are given to contrast these two tenses in the three selected course books will be presented here.

In unit 2A of Project 4, the form of present perfect is first revised and then the contrast
between present perfect and past simple is focused. In the rest of the unit, present perfect with
for/since, gone/been and question tags are emphasised. Culture article and a song in this unit do
not use the target grammar structure, but English across the curriculum and a project work do.
The project is based on writing biography of a famous person (similar to the project in Project 3,
unit 5), but this time the guidance questions contain present perfect, so the learners are likely to

use it too, even though they are not explicitly told to do so.

The presentation of the present perfect in this unit is inductive and it supposes completing
grammar charts with the correct forms and finding examples of present perfect in the text. The
rule for present perfect meaning says that “We use the present perfect tense to talk about
experiences up to now and for recent events (usually with just or recently)” (Hutchinson, 2013j,
p. 21; see appendix 14). The rule explaining the difference between present perfect and past
simple is based on an easy fact that statements in past simple include time reference while those

in present perfect do not. Section 2B explicitly provides two more rules about the usage of the
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present perfect. It says that this tense is used to talk about “a past action with a result in the
present” and “an activity that started in the past and continues into the present” (Hutchinson,
2013j, p. 23, see appendix 15). This is probably not easily understandable, but it explains the
meaning of the present perfect. The learners are then asked to complete the examples with the

target form and create some more sentences with it.

In the grammar summary at the end of the WB, the form of present perfect is demonstrated
and also the usage and contrast with past simple is presented. It is said that present perfect is
used to talk about experiences up to the present moment, about current events (usually with just
or recently), about past actions with results up to a present and about activities that started in past
and continue to the present. There is also a special section explaining the difference between
present perfect and past simple (see appendix 16). It claims that present perfect is used when
talking about time that precedes present or when the time reference is not given. On the contrary,
past simple is used to talk about events that happened in the past or when there is a time
reference saying when it happened. Also the rules for the usage of for/since and been/gone are

provided in the grammar summary.

Discover English 3, unit 3 emphasises the contrast between present perfect and past simple

from the beginning. As well as in Project, the first section (3A) focuses on the contrast between
the two tenses (see appendix 17), and the following sections are oriented mainly only on the
present perfect usage. Section 3B teaches words for and since and in 3C part the present perfect
with just, already and yet to talk about recent actions and events is taught. The rule and examples
are provided in a chart, as usual. The difference between present perfect and past simple is not
explained generally, but also with connection to certain expressions (ever, never vs. ago,
yesterday, last; in the following sections the present perfect is also related to for, since, just,
already and yet). Besides this, the teacher only tells students that present perfect connects the

past with the present.

The grammar summary at the end of the WB mainly relates present perfect and past simple to
certain expressions, too (see appendix 18). It also briefly explains that present perfect expresses
something we have already experienced or we have not experienced yet and on the contrary, past
simple expresses something that happened in the past and it is finished. The usage of since and
for is introduced by the question How long...? and the words related to the usage of for and since
are listed in a chart. Just, already and yet are said to be used with present perfect and processes

that have just happened. The usage of yet only in negatives and questions is also focused. All
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rules of usage are completed by examples of English sentences with Czech translation. Unlike
the Project, Discover English 3 does not provide a revision of the form of present perfect neither

in the grammar summary, not in the SB.

In Way to win, present perfect is still revised and practised from unit 7 on, in units 8, 9 and
10. In the last unit (10), past continuous is taught and past tenses (including present perfect) are
contrasted there. The exposition part of this unit includes texts using present perfect and also
practice exercises concentrate on present perfect quite a lot. However, only two exercises out of
seven really put emphasis on the difference between present perfect and past simple. One of
them is accuracy oriented and the other fluency oriented with the usage of personalisation and
information gap. The grammar summary at the end of the unit explains that past simple is used to
express when exactly something happened and present perfect is used to claim whether
something has happened or not, concerning the result, no matter when. The typical expressions

that go with these two tenses are also listed here.

More focus on the contrast between present simple and past perfect can be found in Way to
win 8, unit 1. After the exposition to both of these tenses, learners are asked to find examples of
them in the text and to make a list of expressions that go with them (see appendix 19). In this
task, learners should understand that different time expressions match to different tenses. Also a
nice mnemonic devise is suggested in the teacher’s book: “Yesterday, ago and last — use always
simple past.” (Betakova, 2007c; p. 11). In the practice part, only one out of four exercises is
focused on discrimination between present perfect and past simple. The other three tasks relate

only to one of these tenses.

The grammar summary of this unit states that past simple is used when talking about past or
telling a story (no other course books explicitly present this usage of the past simple). It also
claims that past simple states when something happened. Present simple is claimed to be used
when something has happened but it is not said when. The adverbs referring to these two tenses
are also listed here and good contrasting examples of both of the tenses are provided (e.g. Megan
has already bought her new books vs. She bought them yesterday; see appendix 20).

As stated above, present perfect tense is also practised in unit 8 of Way to win 8, where since

and for with present perfect are taught.

62



7.6.5 Practice of the contrast between present perfect and past simple
WB of Project 4, unit 2 includes 18 grammar exercises. Fourteen of them are oriented only to

practise present perfect with its different aspects (such as for/since, been/gone, question tags) in
form focused exercises. Only four tasks emphasise the practice of the contrast between present
perfect and past simple. These include dual choice, guided rewrites, matching sentences with
different time expressions and completing sentences with the right form of provided verbs (see

examples in appendix 21).

Unit 3 in the WB Discover English 3 includes 23 grammar exercises for present perfect

practice (which is the same number as the previous unit on present perfect in Discover English
2). In 3A, it starts with an exercise practising only present perfect (sentence writing), then it
revises forms of past simple and past participles, and then it includes practice of both present
perfect and past simple in a gap-filling exercise, word order, short answers writing and parallel
writing (see appendix 22). Part 3B focuses on since and for practice, and includes 4 accuracy
exercises, 3 partially fluency exercises (like parallel writing with usage of charts) and one
personalised exercise (answering questions). Part 3C emphasises the practice of just, already and
yet. Most of the exercises are accuracy oriented, as usual, but also a parallel writing and
personalised sentence writing is included. The revision part 3D revises all that has been taught in
that unit in four exercises. All in all, the exercises in the WB do not put emphasis primarily on
practising contrast between the present perfect and past simple according to their meaning, but

on the basis of the words that are used together with them, which might be easier to learners.

Photocopiable materials at the end of teacher’s book include 6 accuracy oriented exercises as
usual. Four of them only practise present perfect with certain expressions typical for it, and two

tasks really require the discrimination between present perfect and past simple (see appendix 23).

Unit 10 of Way to win 7 and unit 1 of Way to win 8 in the WBs include 27 exercises
altogether, but most of them are aimed to revise different grammar or vocabulary issues than
present perfect or past simple. Six of the exercises serve to practise present perfect, 2 of them
include practice of past simple (Project and Discover English do not focus on past simple
practice when contrasting present perfect and past simple) and only two tasks combine the two.
One of them is only focused on the expressions that go with these tenses and the other is a
translation task, which consists of some Czech sentences to be translated into English (see
appendix 24). In my opinion, this is the most difficult exercise, as it requires understanding of

the difference between present perfect and past simple also with connection to Czech language
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(and therefore it cannot be built only on the English time expressions that have been presented
before).

7.6.6 Conclusion
To conclude, both similarities and differences of present perfect teaching can be found in all

the selected course books. All of them initially put more emphasis on its form and afterwards (in
other units) concentrate more on the usage. The meaning is usually introduced at the beginning,
but for instance in Discover English it is not stressed until the end of the unit in which it is
taught. Project and Discover English introduce the present perfect in a similar way concerning
the sequencing (first the affirmative and negative, then questions with ever/never and answers,
later for and since). Way to win does not sequence the initial presentation of the present simple
into different pieces in different parts of the unit, but as well as the previously mentioned two
course books, it first teaches the form of present perfect sentences and ever/never in questions.
Teaching of since and for is later in this course book. All of the course books put more emphasis
on the usage of the present perfect and its contrast to the past simple when the form is already
known to the learners. Most of the rules for the usage and discrimination between the two tenses
are based on the time expressions that usually go with either present perfect or past simple. In
fact, Discover English does not go beyond this explanation of the usage, while Project and Way
to win also concentrate on the actual meaning of present perfect and include at least one exercise
in which the learners have to understand it (and not only match the tense to the time
expressions). Therefore, Project and Way to win seem to be more demanding. Exercises for
practice of present perfect vs. past simple are not numerous in any of the course books, but there
is enough practice of the present perfect individually. Way to win also includes exercises to

practice the past simple individually.

7.7 Conclusion and suggestions for English teachers
After comparison of the selected course books, it can be claimed that although they share
some common features, each of them uses different teaching (and learning) techniques and can

aim at different learners.

Discover English seems to use the simplest way of grammar explaining. It is based on

deductive approach, which is clear, well organized and the majority of pupils can understand it
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without problems. The sequencing of grammar teaching is gradual and almost every section of
the SBs contains a little bit of grammar with a provided chart. The grammar practice aims
primarily on accuracy and relatively a lot of different accuracy exercises are included both in the
SB and in the WB. Less fluency practice is included in Discover English than in other course
books, although a few fluency tasks are also included there. From all the features stated above, it
can be concluded that grammar teaching in Discover English is the least demanding concerning
the independent thinking of the learners. It is suitable especially for holistic learners who prefer
deductive approach and for younger learners who are still in the stage of developing hypothetical
and logical thinking and are not yet able to follow inductive approach to grammar teaching with
ease. It can also be appropriate for learners that are not enthusiastic into learning, because it does
not require so much effort of active participation during learning. On the other hand, the course
book offers involving topics for teenagers and most of the tasks provide the sense of security that

adolescent learners need.

Grammar teaching in Way to win course book differs a lot from Discover English. Almost all
the opposites can be used to describe it. While in Discover English deductive approach prevails
and in almost every section of the SB grammar charts can be found, Way to win teaches
grammar inductively, and even though the grammar syllabus involves systematic grammar
teaching, the charts with grammar are very little and contain only incomplete suggestions of the
rules. A significant part of grammar teaching is based on teacher’s explanations. However, every
unit contains well-organized grammar summaries that can be used for deductive grammar
teaching if needed. Exercises in Way to win SB and WB are more demanding than those in
Discover English or Project. Sometimes only a little attention is paid to the initial focus on form
or usage of a new grammar item, and more partially fluency tasks are included here than in other
two course books. Unlike Project and Discover English, a few translation exercises are included
in Way to win. Also more oral activities can be found here and some game-like activities or tasks
that require logical or abstract thinking take place in this course book. Grammar issues are
combined and gradually revised in individual units, which requires deeper understanding of the
grammar issues and ability to think about all that has been taught before at once. Quite a lot of
exercises require active participation and cooperation of the learners, which can go beyond their
sense of security. The topics and the overall design of Way to win are less attractive than in the
other two course books, so students need more motivation to get involved in learning. To sum

up, Way to win is most appropriate for analytical learners who have developed cognitive abilities
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and also for motivated students. It is also possible to use more simple and deductive approach to
grammar teaching depending on a teacher and his teaching situation.

Project course book seems to be somewhere in between the two courses described above. Its
design, topics and style of practice tasks are closer to Discover English; however, its approach to
grammar teaching is more similar to Way to win course book. It uses almost exclusively
inductive approach (guided discovery) and provides grammar charts and rules to be completed
by learners, questions concerning grammar issues or matching techniques. The practice tasks
offer a wide range of predominantly accuracy oriented exercises. Fluent practice also takes part
of the course book, but in most cases it does not focus on grammar. To summarise, Project is
suitable mainly for learners with analytic thinking who appreciate the challenge to induce
grammar principles, but thanks to the visualisation of the rules and examples, it can also satisfy
the needs of holistic learners or younger adolescents who might prefer rather deductive

approach.

Teachers of English should consider their teaching situation and cognitive abilities of their
students and choose an appropriate course book according to it. Especially the approach to
grammar teaching and the level of difficulty of practice activities should be taken into
consideration. It is important that the course book meet students’ needs and also that it suits the
teacher’s style. All the outcomes stated above might help to choose the appropriate course book
or supplementary materials for English teachers, so that grammar teaching in their English

lessons is effective for their students.
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8. Conclusion

This thesis has dealt with the topic of grammar teaching in different course books. The first
part analysed different approaches to grammar teaching and outlined principles of good grammar
presentation and practice. Various methods of grammar presentation such as covert or overt and
deductive or inductive approaches can be used to teach grammar. When presenting grammar, a
suitable approach according to learners’ needs and general teaching principles should be chosen.
Practising grammar should always follow its presentation and it ought to lead from accuracy to
fluency practice. Elements of form, usage and meaning should be taught with every grammar

issue.

The practical part used data from the theoretical part and applied them into three different
course books that were compared in relation to grammar teaching. Discover English course book
teaches grammar mainly deductively with a few elements of inductive teaching. On the contrary,
Project and Way to win course books mostly use guided discovery techniques. All of these
course books contain well arranged grammar summaries in workbooks and Way to win also
includes a grammar summary at the end of each unit. Discover English is more suitable for
holistic or less motivated learners, while Project and Way to win is appropriate for analytical or
highly motivated students with cognitively developed thinking. Grammar practice includes
prevailingly accuracy tasks; however, Way to win course book tend to use more fluency-like
exercises and also more oral communicative tasks than the other two course books. In Project

fluency is practised mostly in articles at the end of every unit.

The course books have only been compared from the point of view of grammar teaching,
which suggests further opportunity to do research of course books aimed at other components of
language system, such as vocabulary, pronunciation or spelling, or at language skills. Also
practical considerations of course book choice (such as price, design or availability) have not
been research in this thesis. A number of other teaching materials or different course books

provide space for further studies as well.

I believe the findings of the theoretical part and also the outcomes of the research done in this
thesis will be useful for me and other English teachers who would like to draw inspiration for
grammar teaching and for choosing a good course book or supplementary teaching materials for

their students.
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Appendix 1

Complete

Complete the answers and tick () the
correct box.

Complete the bubbles.

Complete the chart with ... .

Complete the crossword with ... .

Complete the dialogue with going to and the
verbs in brackets.

Complete the dialogue with the sentences
(a—f).

Complete the dialogue with the words in
the box.

Complete the dialogues with ... .

Complete the questions about ... .

Complete the questions with ... .

Complete the sentences about ... .

Complete the sentences with ... .

Complete the sentences with the correct
forms of ...

Complete the sentences with the words in
the box and the affirmative or negative
of be.

Complete the sentences with the words in
the box in the ... tense.

Complete the story with ... .

Complete the table with ... .

Complete the text with ... .

Complete the text with the correct form of
the words in brackets.

Complete the text with the words in the box.

Listen
Listen again and ... .
Listen again and match the ... to the ... .

Listen and answer the questions.
Listen and choose the correct answers.

Listen and complete the ... .

Listen and complete the information.
Listen and complete the notes.
Listen and complete the table.

Listen and complete the text.

Listen and label the ... .

Listen and match the ... tothe ... .
Listen and write the ... .

Look
Look at the ... and answer the questions.

Look at the ... and complete the sentences.
Look at the ... and complete the text.

Look at the ... and correct the information.
Look at the ... and correct the sentences.
Look at the ... and write sentences.

Put

Put the dialogue in the correct order.

Put the verbs in brackets into the correct
form.

Put the verbs into the present simple or the
present continuous.

3

Doplii

Dopli odpovédi a zaskrtni
spravny ramecek.

Dopln bubliny.

Doplri tabulku ...

Dopln kifzovku ...

Dopli rozhovor spravnym
tvarem going to a sloves
v zdvorkéch.

Doplii rozhovor vétami (a - f).

Doplii rozhovor slovy
z ramecku.
Dopln rozhovory ...
Dopln otdzky o ...
Dopli otazky a pouZij ...
Doplrvétyo ...
Dopln véty a pouZij ...
Dopli véty spravnymi tvary ...

Dopli véty slovy z rdmecku
a slovesem byt v kladu ci
zaporu.

Dopli véty slovy z rdmecku
Viaancase,

Dopli pfibéh ...

Dopln tabulku ...

Dopln text ...

Dopln text spravnym tvarem
slov v zavorkach.

Doplr text slovy z ramecku.

Poslouchej

Opét si poslechnia ...

Opét si poslechni a pfifad ...
k/ke ...

Poslouchej a odpovéz na otazky.

Poslouchej a vyber spravné
odpovédi.

Poslouchej a dopl ...

Poslouchej a doplr informace.

Poslouchej a dopli poznamky.

Poslouchej a dopln tabulku.

Poslouchej a dopli text.

Poslouchej a oznac ...

Poslouchej a piifad ... k/ke ...

Poslouchej a napis ...

Podivej se

Podivej se na ... a odpovéz na
otazky.

Podivej se na ... a doplr véty.
Podivej se na ... a doplri text.
Podivej se na ... a oprav

informace.
Podivejse na ...
Podivej se na ...

Dej

Dej rozhovor do spravného
poradi.

Dej slovesa v zavorkach do
spravného tvaru.

Dej slovesa do piitomného ¢asu
prostého ¢i pribéhového.

a oprav vety.
a napis véty.

Put the words ... in the correct column.

Put the words in order to make questions.

Put the words in the correct order to make
questions.

Put the words in the correct order.

Use

Use ... and the words in the box.

Use ... and the phrases in the box.

LIse . oiOF v

Use a verb and the correct form of ... .

Use some of the words in the box to help
you.

Use the ... tense.

Use the phrases in the box and your own
ideas too.

Use the pictures to make questions and
answers about ... .

Use the short forms.

Use the verbs in brackets.

Use the verbs in the box.

Use the words in the box.

Write

Write answers about ... .

Write questions and answers.

Write questions and short answers.

Write sentences about ... .

Write sentences with ... .

Write the ... to complete the ... .

Write the answers.

Write the correct form of the verbs in
brackets.

Write the full sentences.

Write the missing letters.

Write the opposites in the crossword.

Other verbs

Answer the questions about ... .
Answer the questions.

Are the statements true (v) or false (X)?

Change the ...into....

Choose the correct answers.

Choose the correct words to complete the
sentences.

Circle the correct answer.

Circle the correct word.

Correct the false ones.

Correct the sentences.

Find eight more names.

Find five more differences between the
pictures.

Label the ... with the words in the box.

Label the pictures with ... .

Make sentences using ... .

Make sentences with the verbs in brackets.

Match the ... tothe ....
Match the answers to the questions.
Read the text and answer the questions.

Dej slova ... do spravného
sloupce.

Sefad slova a vytvor otazky.

Dej slova do spravného potadi a
vytvor otézky.

Dej slova do spravného poradi.

Moo

Pouzij
PouZij ... a slova z rdmecku.
PouZij ... a fréze z rdmecku.
PouZij ... nebo ...
PouZij sloveso a spravny tvar ...
PouZij néktera ze slov
z rdmecku.
Pouzij ... ¢as.
Pouzij fraze z ramecku a také
vlastni ndpady.
Pouzij obrazky a vytvor otdzky a
odpoveédi tykajici se ...
Pouzij stazené tvary.
Pouzij slovesa v zavorkéch.
PouZij slovesa z rdmecku.
Pouzij slova z rémecku.
Napis
Napis odpovédi tykajici se ...
Napi$ otézky a odpovédi.
Napis otazky a kratké odpovédi.
Napi$ véty o ...
Napis véty a pouZj ...
Napi$ ... adopli ...
Napi$ odpovédi.
Napis$ spravné tvary sloves
v zévorkach.
Napis celé véty.
Napis chybéjici pismena.
Napis do kiizovky slova
opac¢ného vyznamu.
Jina slovesa
Odpovéz na otazky o ...
Odpovéz na otdzky.
Jsou nésleduijici véty pravdivé
(V) ¢i nepravdivé (X)?
Zmén...na...
Vyber spravné odpovédi.
Vyber spravna slova a dopli
véty.
Zakrouzkuj spravnou odpovéd.
Zakrouzkuj spravné slovo.
Oprav nepravdivé ...
Oprav véty.
Najdi dal3ich osm jmen.
Najdi dalsich pét rozdilt mezi
obrazky.
Oznac ... slovy z rdmecku.
Oznac obrazky ...
Vytvor véty a pouZij ...
Vytvor véty se slovesy
v zdvorkéch.
Pritad’... k...
Pritad odpovédi k otazkam.
Precti si text a odpovéz na
otazky.



Appendix 2

5A: Grammar « present perfect « ever and never e just

3 Read the texts again. Complete the chart. 5 a Look at the expressions in exercise 1. What are the past
participles of the verbs?

Name Tilda
b Have you done any of the things? Write down four things
that you have done and four things that you haven’t done.

Ambition to be an

il I've won a class competition.

| haven’t won a race.

[ Speaking and listening 'Y

6 Work in a group. Play the game. Use the expressions in
exercise 1.

A [I've seen a UFO.

\M\ B He’s seen a UFO and I've done a bungee jump.

C He’s seen a UFO. She’s done a bungee jump and I've played ...

Hero / Heroine

Reason

Present perfect
7 a (®Y33) Listen. What have the people done? Tick (v) the

4 a complete the sentences from correct picture in each pair.
the texts in exercise 2.
1 I nearlyall her films.
2 She____ anythingsilly.
3 He——  |ots'ofrraces.
4 | areal Grand Prix.

b Read about the present perfect tense.

We use the present perfect to talk about
experiences up to now. We aren't interested
in when. When we say the actual time, we
must use the past simple.

Present perfect: I've been in some plays
at the theatre.

Past simple: Last year, | was in our
school play.

¢ The present perfect tense has got
two parts: have / has + a past participle.
Look again at the sentences in exercise
4a. Find the two parts of the present
perfect.

d Look at the examples. How do we
make a regular past participle?

play — played live — lived
stop — stopped

e Some past participles are irregular
(for example, ride - ridden). Find more
irregular past participles in the texts in
exercise 2.

b Write about each person.

AR He’s been on the radio. He hasn‘t been on TV.




Appendix 3

m piesRnLRERIag WIklIGkarZeneren D Q 3.10 Listen again. Circle the correct words.

Have XV Zu ever met Justin Timberlake?
they

Yes, | have. / No, we haven't.
he

Has she ever met Justin Timberlake?
it

Yes, he has. / No, she hasn't.

I've never met my favourite star. = | haven't met
my favourite star.

He's never met his favourite star. = He hasn't met
his favourite star.

D Write questions with ever.

1 Justin and Charlotte / ever meet?
Have Justin and Charlotte ever met?

2 Charlotte / ever give / Justin a birthday
present?

3 Charlotte / ever have / a Justin Timberlake
calendar?

4 Justin / ever play / golf?

5 you and your friends / ever go / to a concert?

6 you / everwrite / adiary?

9 Work with a friend. Ask and answer the
questions.

A Have Justin and Charlotte ever met?
B No, they haven't.

Listening

D () 3.9 Listen to an interview with Kelly
and Jason Jackson, famous pop stars. Who is
Kelly's favourite singer?

1 Justin Timberlake
2 Joss Stone
3 Mika

1 Kelly@a)/ hasn't met Mika.

2 Jason has studied classical / latin music.

3 He has played / has never played the flute at
a pop concert.

4 Kelly and Jason have met / have never met
Tobey Maguire.

5 Afan has given Jason a Spiderman cake / an
electric guitar cake.

Speaking

9 Imagine you are a fan interviewing a famous
pop star. Write four questions. Use these ideas.

Have you ever written a love song?

p Work with a friend. It is 2020 and you are a
pop star. Ask and answer.

A Have you ever written a love song?
B Yes, | have!

Writing
@ Write four sentences about your friend.
Use the information in Exercise 9.

He's written a lot of love songs.
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D () 2.1 Listen and read. True or false?

Danny has been in a tree house before. false
Danny and AJ have met the monkey before.
Tara made the xylophone.

Tara made the radio.

The radio is wet.

g b wWN =

9 Can you read Nipper's notes?

Wppes et

-

B Act out the Adventure Island cartoon
with your friends.

m present perfect and past simple

We use present perfect with ever, never and
before. We use past simple with yesterday, ago,
last (week), dates and times.

Have you ever been in a tree house?
We saw it two weeks ago.

afchyOuEL

been is the past participle of go and be.

D Circle the correct words.

1 |have listened A Iisteneabto the radio

yesterday.

Tara made / has made a xylophone last year.

3 | went / have been to bed at 10 o'clock.

4 Last week my sister has played / playedina
concert.

5 Al has never seen / never saw that monkey
before.

N

B Complete the sentences. Use the present
perfect or past simple.

1 The children came (come) to the island in May.

2 They (meet) Tara yesterday.

3 Danny (never, be) in a tree house.

4 The monkey (play) the xylophone
before.

5 Tara (find) the radio three weeks
ago.

6 Al (never, see) a radio on the
island.

7 The radio (not work) last week.

8 Atsixo'clock the children
jazz music on the radio.

(hear)

Functions: talking about past
experiences

9 () 312 Match the questions with the
answers. Then listen and check.

1 Have you ever seen I saw her in my town.

a pop star?
Who did yousee?\ Yes, | have.
Where did you see her? | saw Beyoncé.
2 Have you ever been to Yes, | have.
Australia?
When did you go there?  Yes, | did. It was great.
Did you like it? | went there last year.

3 Have you ever played a
musical instrument?
What instrument did
you play?

Where did you play it?

In a school concert.
| played the saxophone.
Yes, | have.

b Look at the questions in Exercise 6. In pairs,
ask and answer.

A Have you ever been to Australia?
B Yes, | have.

A Who did you go with? -

B / went with...
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UNIT 7

At school Debbie is talking to her friends Kate and Lisa about New Horizons.

Kate Sailing — that’s my first choice.

1-3 Debbie Well, I think the Lake District trip looks more interesting. Jenny and I are
going to put that first and sailing second. What about you, Lisa?

Lisa I"d like to go there, too, but I can’t. I have to choose something cheaper.

Debbie The wildlife garden is only £1.

Lisa Yes, it’s the cheapest — and it looks like fun. ... . What about Sita?

Debbie She and Ben want to try electronic music.

Dear Mum,
Ed Jenny is in the Lake [t’s really nice here in the Lake
District now. District. Today is the day of the raft
This is a card to her mum. race — the boys against the girls!
(Yes, | know, Mum — | need some dry
clotheslll)

Luke and | have packed the lunch
basket. The other kids have counted
the lifejackets and anoraks, and we
have loaded everything into the coach.
Miss Hunt has packed her camcorder.
She wants to film the race.

Well, | must go now!

Love,
Jenny

Lake District National

Park je nejvétsi
narodni park ve Velké | This is Mr Martin’s list of jobs.
Britanii, ktery byl
lz\laa:jodzieﬁovnrgcrﬁ ;pgém' Debbie count the rucksacks v

a urdi, v jakém Luke & Jenny pack the lunch basket v/ ;o ECASEREEEERY RS SSRRUSSEEEEY
hrabstvi se nachdzi. Lucy count the lifejackets v

Nick & Tom load the ropes for the rafts v
all the kids  pack some dry clothes v/

Jenny load the anoraks v

Find the forms of have
in text 2 and 3.

What words come after
Debbie says to him, ‘I’ve counted . the forms of have?
Jakého ptivodu je the rucksacks. And Luke and Jenny
slovo anorak? have packed the lunch basket. Lucy

has counted the ...’

What are their endings?

ssssEssEsEEsEsEnEEnannnna
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7

%

Béhem studia
anglictiny jste se
uz setkali s tim, Ze
nékteré mluvnické
jevy, napf. cleny
nebo predpfitomny
Cas, jsou pro Ceské
mluvci velmi tézkeé.
Pro¢ tomu tak asi
je?

Jaké dalsf pomocné
sloveso v anglictiné
uz znas?

Jaké ma tvary a kdy
se pouziva?

Rozdil mezi
predpiftomnym

a minulym casem
bude popsén

v lekci 10.

UNIT 7
Pfedptitomny cas prosty » A |

~ v s o * 0Oh no.
Predp.rltomfly cas _muie pOpiso- Well, I've packed. Theyve goile:
vat dé&j, ktery skoncil a neni dile- Now | can go away Now | can't go with

with the circus.

7ité, kdy se odehrdl, nebo d&j

s nasledkem do soucasnosti.

V této lekci jsme se seznamili
pouze s pouZitim piedpiitomného
¢asu prostého pro situaci, Ze se
praveé nebo uz néco stalo.

V zéapornych vétach casto vyjad-

~ fuje, Ze nékdo jesté néco neudélal.

Cirkus uz odjel a Trundle
se uz nemtze pridat.

Trundle si pravé
zabalil a chce odjet.

K vytvoieni predpiitomného asu potfebujeme pomocné sloveso have/has

a pric¢esti minulé vyznamového slovesa. Tomu se u nepravidelnych sloves
Casto fika tieti tvar, protoze v piehledu tvarti nepravidelnych sloves ho najdete
ve tietim sloupci. U pravidelnych slovech ma pficesti minulé stejny tvar jako
minuly ¢as.

I've packed my bag. Let's go!

You've finished your homework! Very good.

He has phoned us. Now we needn’t phone him.

Zabalil jsem si tasku. Pojdme!
Uz jei dokonéil domécf dkol. Vyborné.
UZ nam telefonoval. Ted' uz mu volat nemusime.

Zapor v predpfitomném Case vytvoiime pfiddnim zdporky not za pomocné slo-
veso. V mluvené feci se velmi ¢asto pouZiva staZeny tvar, tedy

v

haven't/hasn't a pricesti minulé daného slovesa.
| haven't loaded the car. Can you help me?
He hasn’t tidied up the house. 'm 2o angry.
We haven’t packed our bags. We can't go.

Jesté jsem nenaloZil auto. Pom(iZzes mi?
Jesté neuklidil dim. Jeem rozzlobeny.
Jesté jeme i nezabalili tagky. Nemlzeme jit.

Otazku v piedptitomném Case vytvoifme zménou pofadi podmétu a pomocného

slovesa. V kritké odpovédi pouZijeme pouze pomocné sloveso.
Have you done the shopping? Yes, | have. / No, | haven't.
Has Sally phoned yet? Yes, she has. / No, she hasn’t. / No, not yet.

Ptislovce pouzivana s predpfitomnym casem

S pfedpfitomnym ¢asem se velmi casto poji tato pfislovce: ever (viibec nékdy),
never (nikdy), already (uZz), just (praveé) a (not) yet (jeSt€ ne). Tato piislovce
stoji vzdy pied piicestim minulym, s vyjimkou (not) yet, které stoji na konci
véty.

Have you ever tried English food?

My friends have never been to Italy.
I've already been to York.

I've just talked to Colin on the phone.
[ haven't seen Alice yet.

Ochutnal/a jei nékdy anglické jidlo?

M pFatelé nikdy nebyli v ItAlii.

V Yorku uZ jeem byl/a.

Prévé jeem mluvil/a s Colinem po telefonu.
Jesté jeem nevidél/a Alici.
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They've been

They

Vyjmenuj anglicky
jidla, kterd mizeme
pfipravovat na
zahradnim grilu.

back at the centre.
Mr Martin has started the barbecue.
And the boys? Here they are now!

had their showers and baths. They've

put on dry things, and they've brushed
their hair and their teeth.
‘ve never looked

Now we're

to the bathroom. They've

so clean!!!

.

SONG
The long-legged sailor'

Have you ever, ever, ever ~ No, I’ve never, never, never
In your long-legged life In my long-legged life

Seen a long-legged sailor ~ Seen a long-legged sailor
With a long-legged wife?  With a long-legged wife.

Have you ever, ever, ever No, I’ve never, never, never
In your long-legged life Inmy ...

Seen a long-legged sailor

With a long-legged wife

And a long-legged cat?

" long-legged sailor  dlouhonohy namornik

GAME

Have you ...? : . )
Play this game with your form: — Then the pupils come back into
— Three or four pupils leave the room. the room and ask quest}ons.

— The others change five or six things in Can they guess everything?

the classroom. Use: Let’s .../ Why not ...?
.............................. A Have you opened that

Some ideas window?
saaro|ndysaieyo dems |+ rieyoseap e arow Form No, we haven’t.
51y01 9ya Jjo/uo uang pJeoq 9yg ues|o B Well, have you written on
" uoyul buiygewios and | paeoq ayg uo alm the board?
“** 4no 9yeq/Reme and | mopum e 9s0|9/uado Form Yes, we have. That’s right.
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Have you ever - been to Wales?
— met a pop star?
- written a song / poem?
- found money?
- seen a green dog?
— eaten mango?

My partner has ... My partner hasn’t ...

I have ...

I haven’t ...

.......................................................................................................................... >

Have you ever - been late for school?
- made a cake?

- seen a mouse?
- acted in a drama?
- played rugby?
- seen a ghost?

My partner has ... My partner hasn’t ...

I have ...

I haven’t ...

Kopirovatelné materialy 5
© Nakladatelstvi Fraus, Plzefi 2006. V3echna préva vyhrazena.
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|

5D: Grammar e present perfect o ever and never e just

2 a Put the events of what happened to virtual Matt
in the correct order.

They decided to move to Scotland.
He looked inside the wallet to see whose it was.
The head teacher excluded Matt.

The teacher thought Matt was stealing the wallet.
Matt's parents were very annoyed.

He found a wallet on the floor of the changing
rooms.

Matt went to the gym.

The head teacher told Matt's parents.

A teacher came in and saw him.

The teacher sent Matt to the head teacher’s
office.

EREEEEEEEEE

S o - (o)

b Work in a group. Write and act the story of
what happened to virtual Matt.

| Everyday English Y

Useful expressions
3 a Match the halves of the expressions.
1 Sorry a arrived, too.
2 |'ve just b dear.
3 You won't believe ¢ I'mlate.
4 | don't want d all about it.
5 Tell me e toknow.
6 Oh f what's happened.

b Use the expressions in exercise 3a to respond to
sentences 1-6.

The teacher’s got our test results.

We had a great holiday.

The lesson started ten minutes ago.

What's the matter?

Sorry I'm late.

I hurt my arm when we were playing football.

U D WN =

1
2

1

cocowoo~NOOTULITDS WN

—

1

-
o

Jjust + present perfect

4 a We can use the present perfect to talk about
a recent event. We often use just with it. Look
at the sentences from the story. Put just in the
correct place.

|'ve arrived, too.
He's phoned to say he'll be late.

b Say what's just happened. Use the cues.

We / have lunch

We've just had lunch.

|/ send a text to my friend
Matt / phone

|/ buy some juice

James / leave his house
Layla / arrive

|/ finish my homework

She / go to the post office

I/ hear the news about Matt
We / have a game of basketball

5 Make dialogues using just + the present perfect.
Use the cues and your own ideas.

Would you like a drink?

No / have

Would you like a drink?

No, thanks. I've just had a milkshake.
Has Dylan arrived?

Yes / see

Shall we have a game of table tennis?
No / play

Are you sure the film starts at 5.30?
Yes / check

Do you want a sandwich?

No / have

Hello. Can | speak to Melinda, please?
Sorry / go out

Have you done today's Science homework?
Yes / finish

Are you going to watch the football match on TV?

Yes / switch on

Did you remember Peter’s birthday?
Yes / send

Did you have a good holiday?

Yes / get back

63
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| Past participles

ave you ever climbed a mountain?

\
‘] £Em Complete the crossword with the past participle form of the verbs.

| Present perfect

2 EXCm What has happened to you? Use the cues
to write true sentences about yourself.

1 |/ win a writing competition
I've won a writing competition.

\
Across -
2 win 11 play
5 climb 13 see
7 meet 14 travel
10 do 15 fly
\_ s
A B
Down —
6
1 ride ; o5
2 write Daw) i)
3 read | [ |
12
4 stop
14
6 visit
8 be | [
9 go LI |
12 fall
\_ y BN

OR __[ haven’t won a writing competition.

2 A spaceship /land in our street

3 We/see a Grand Prix

4 |/ use the Internet

5 Qur class / visit a museum

6 My friends / fly in a helicopter

3 3 Put the words in the correct order to
make questions.

1 you seen have

Have you seen this film?
2 Kate has played
Virtual Soap?
3 have eaten they
fish and chips?

4 done James have and Flora
voluntary work?

5 met you have
a famous singer?

6 your friend has ridden
a horse?
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| everandnever ) 5a [Fleem Adam is from Hungary.

He's answering a questionnaire about using
English. Listen and tick () the correct column.

4 £X3 Lucy is doing a survey for her project on
teenage experiences. Write Lucy’s questions

and give answers about yourself. Use the cues Using Eng'ish

in the questionnaire. s ;
9 Do you ever use English outside school?

A Have you ever done these things?
A survey on teenage experiences Name _ Adam Varaa
U

Have you ever done these things?

Yes | No
Il stay out late? ¥ 1 see a Shakespeare play? v
%) write to a magazine or 2 speak to someone from the
newspaper? E USA or Britain?
%  send a Valentine's card? B 3 write an e-mail in English?
4 visit Britain or the USA?
h dio station? i :
4y phone aradio station L] 5 read an English magazine?
have a party in your 6 watch a film in English?
house? L] el
?
®  wash your own clothes? L] b EXX3 Write the questions and answers
about Adam'’s experiences.
7)  ask somebody out? [ ]
1 e _ Has Adam ever seen a Shakespeare play?
cook dinner? ] ° _No, he hasn't.
2 e
o
1 Lucy _ Have you ever stayed out late? 3 @
You Yes, | have. / No, I've never stayed -
out late. dore
2 Lucy b,
You 5 e
3 Lucy 3
You Gide
4 Lucy 5
You
5 Lucy 6 EXX3 Have you done the things in the table in
You exercise 5a?
6 Lucy 1 _I've never seen a Shakespeare play.
You 2
7 Lucy 3
You 4
8 Lucy 5
You 6
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Words

D Complete the music words.

1.8 atziz 4 ol

28 SE @ S Rhona 5 el i
ST m t e Al

9 Complete the sentences. Use fan club words.

1 I've got a poster of Jason Jackson on my wall.

2 lvegothisa h too.

3 My favourite songs are on his third a m.
4 He has 500,000 f son his webpage.

5 He'sont rin Australia at the moment.
6 Tonight he'ssinginginac tin Sydney.
7 lhaven'tgotat t to the concert.

Grammar

B Complete the text. Use the present perfect
of the verbs in brackets.

You ''ve cooked (cook) vegetables, but

2 (you, ever, listen) to them?
The Viennese Vegetable Orchestra

3 (make) and played vegetable
instruments all around the world.

4 (you, ever, hear) potato music?
5

(you, ever, go) to a
carrot concert? Check
it out! And you can eat
the instruments at the

end of the concert.
II 6

(I, never, have) musical
instruments for dinner
before. Delicious!’

Lisa, 12.

D Write sentences. Use the present perfect or
past simple.

1 he / meet / his favourite singer / six months ago

He met his favourite singer six months ago.
2 she / notsee / a carrot flute / before
3 |/ watch / the band on TV / last week
4 you / give me / your autograph / never
5 we / notplay / in the concert / yesterday

Pronunciation silent letters

D Q 3.13 Listen and repeat.

The ghost on the island's a star.
He writes folk songs on his guitar.

Functions

b Complete the questions. Use the present
perfect or past simple.

No, I haven't, but I've been to a pop concert!
When 2 you (go)?
| went last month.

g you

Yes, | have.

When * you
When | was ten.

(ever, write) a song?

(write) it?

oo Mo el o s~ N0~

Checklisti/

| can talk about music and instruments.

| can talk about fan clubs.

| can use present perfect. ;

| can use present perfect and past simple.
| can talk about past experiences.

! Have you ever been (go) to a vegetable concert?
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Present perfect

B Y¢r¥¥ Dopliite tabulku. Zakrouzkujte minulé
participium (3. tvar) pravidelnych sloves.

Talking Tips!

D Tento rozhovor je
pomichany! Napiste véty

my old songs.

B ¢ 7 Co dnes udélal Monicin tata? Dopliite

véty.

1 He's given his keyboard to Monica.

2 some songs.
3 the garage.

4 But he hasn't

ve spravném pofiadi. .
; : | present past past :

Monica That's impossible! : participle :
He's really famous. : = :

Ben Calm down, Monica! | haven't started . pl_a y played :
lessons and you haven't practised any g ek ot :

= | have 3 had .

songs! = iy 5 :

Monica Are you sure? Wow! Get your guitar! . : gave : =
: - ; + | write 6 written :

Ben Check this out! Jack Johnson's comingto = p :
» | make made =

New Stars! = | s HetsRad § =

Ben I know, but he's looking for young singers 2 | 5 r:z:rréle hear g
and guitar players. = | -3 gone / been

Ben ! Check this out! Jack Johnson’s coming = .
to New Stars! : b V¢ Zakrouzkujte spravna slova. :

Monica * : ; ! : :
Baii 5 : Monica Look, DadI has'gave /me his old :
Mafica ¢ : keyboard! .
Ben 5 : Mum  Whendid he > gave / give it to you? :
: Monica This morning. We * go / went down to the =

b Napiste k obrazkiim podtrzené fraze garage X : i
28 CYIEERT 1, : Mum Have-you clean / cleaned the bikes this E
. morning? :

: Dad No, but I've ® tidy / tidied the garage. :

« Mum  Yes, and you've © gave / given your :

: keyboard to Monica. :

: Dad That's right! We 7 play / played some of =

Discover 6 extra words. Go to page 80.
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b Y1 Pfeététe si rozhovor. Pravda nebo
nepravda? Opravte nepravdivé véty.

Katie  Look! There's Ravi, back from the festival!
Hi, Ravi!

Monica What festival?

Ravi We've been to the Pop-in-the-Park festival.

Monica Wow! I've heard about it, but | haven't
been.

Ravi We've had a wonderful time! We've seen
some amazing bands and met some
famous people too.

Katie  Who?

Ravi The Police, Manu Chau, Coldplay.

Katie | love Coldplay. Mum's given me a CD of
their music. Wait a minute! It's here in my
bag.

Monica Isit a birthday present?

Katie  No. Itisn't my birthday but I've passed all
my music exams and Mum is really happy.

Ravi Hey! That's great! Let's celebrate!

1 Monica and Katie have been to a pop festival.
false Monica and Katie haven't been to

a pop festival.
2 Ravi hasn't been to a pop festival.

3 Katie hasn't passed her music exams.

4 Katie's mum has given her a Coldplay CD.

5 Monica and Katie have met some famous
people.

o Yrv¥ Doplitte do Benova e-mailu tvary
minulého participia (3. tvar) téchto sloves.

fister meet be

play tidy give write make practise

Hi Ravi,

I've got the new Coldplay album at last. It's
really good and I've ' listened to it about
five times! My sister's 2 to the
Pop-in-the-Park festival too. She's in New
York at the moment but she hasn't

3 me an email yet. Lucky her! I'm

sure she's 4 some famous people.
She's probably ® friends with Tom
Cruise. ‘
| haven't © the guitar this week ‘
but I've’ my uncle's saxophone. |
He's® _ mesome jazz CDs. ‘;
We're going out in @ minute and | haven't ‘
9 my room, so more later!
Ben l

mas practise the guitar
Writing tidy my bedroom

9 Trvr Podivejte se na  watch Top Pops Today v/
seznam, co chtél Nervous finish my homework
Nigela udélat. Tvoite phone granddad v
véty v predpfitomném go to the music shop v/

¢ase.

1 He hasn't practised the guitar.

coaoulh WN

D Yr7¥7¥ Napiste véty o sobé. Pouzijte
predpfitomny cas.
Today | have

but | haven't

and
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@ Adventure Island :

Present perfect and past simple

o Yrvr Napiste otazky. Pouzijte ¢as
predpfitomny nebo minuly prosty.

1 you / ever / play / the trumpet
Have you ever played the trumpet?
2 you / play / the xylophone / last year

3 you / go / London / last summer

4 you / ever / see / a famous pop star

5 you / ever/ be / the USA

6 you / see / Pop Idol / yesterday

i

a Yrv¥ Tvoite véty se spravnym slovosledem.

a Ive of 'Yes lots seen pop stars

Yes, I've seen lots of pop stars.

b TV No didnt | watch yesterday

London ' go didnt No I to

(@]

d ‘too ‘the | Yes played guitar

e NewYork been Yes to Ive

f linstru
" No music:

B Yrv¥ Pritadte k vétam ze cviéeni 2 otazky
ze cviceni 1.

1L fl g ot
2o 5[]
3] G5

@

o Y¢ Dopliite do vét vyrazy before
a yesterday.

1 This radio has never worked before.
2 |saw the monkey
3 I've never beenin a tree house
4 | wenttothe beach
5
6

Have you ever seen a crab ?
Did you go to a concert ?

B Doplite do rozhovoru tato slova.

‘ never ever before afew days i

Crab A Have you' ever seen a monkey here?
CrabB No,I've?_____ seena monkey, but
I've heard one.
Crab A When was that?
CrabB Oh,itwas®____ ago. Hey, listen!
Crab A Whatisit? | haven't heard that noise
4 I

CrabB Run!
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@ See you later!

a  You come home from
school and find this note.
But sports training is at
6 pm. So you can't do all
the jobs.

Choose two jobs and tick
(v) them.

b Now write a new
note.

About you

1 What have you just done?

UNIT 7 %

Hil P'm sorry I'm not at home, but | have to go and see

your grandma in hospital. Please ...

¢ fetch some bread from the shop

® put your bike in the garage

® look for your sports shoes

® and do your homework! See you later!

Dear

Dad

I’'ve

and I’'ve

But I haven’t

and I haven’t

I’m sorry but

2 Have you had lunch yet? Have you had dinner yet?

3 Have you ever forgotten your homework?

4 Have you ever been swimming?

H sounps

Are the sounds the same? Tick (¢)the right box.

yes

some — home

no

]uSt ffor fun

most — lost

A raft race

gone — done

half — laugh

But they’ve made a mistake.

here — there

They’ve been in the lake

(@)W IO T I S LU I I S T

cheap — keep

Five silly young boys from Chester
Said to the girls, “We’re much better!

And they’ve finished the day a lot wetter'!

'wet — mokry

Y
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2A: Grammar e present perfect ¢ present perfect v past simple e for/ since » been / gone * question tags

fGammar

Present perfect

3 a Read the rules. Complete the sentences
from the text.

Ve use the present perfect tense to talk about:

1 experiences up to now.
Rick —___ cars through walls.

2 recent events (usually with just or recently).
/ just out of
hospital myself.

b Find more examples of the present
perfect tense in the text.

4 a Have you ever done these things?
I've fallen out of bed. /| haven’t fallen out of bed.

7 Look at the pictures. What stunts has Frank Street done?
Make sentences about what he has or hasn’t done. When
did he do the stunts?

| fall out of bed see a shooting star

| do karate live in a different town
ride a horse write to someone in English
be on the radio forget your homework

b Work with a partner. Ask and answer
questions about the activities in exercise 4a.

e Have you ever fallen out of bed?
o Yes, | have. / No, | haven't.

5 a Write three things that you have done
recently and three things that you haven't
done.

I've seen a film recently.
| haven’t played tennis recently.

b Compare your sentences with a partner.

Present perfect v past simple

6 a Complete the sentences from the text.

1 Angela _ off bridges, high

buildings and motorbikes. ‘

2 In 2002, Angela _________ through a
qlassEBler R S

b Which tense do we use:

e when there is a past time reference?
e when there is no past time reference?

1 He has climbed up a skyscraper. He did it in 2006.
2 He hasn’t jumped out of a plane.

| Listening__

8 a @Y127) Listen to six people. What have they done
for the first time recently? Copy the chart and complete
the first column.

What? ' When? } How did they feel?

b (®Y727) Listen again. Complete columns 2 and 3.

9 a Write down four true things that you have done and
two false things.

b Work with a partner. Read your sentences. Your
partner must guess if they are true or false.

e /'ve driven a go-kart.

o That's not true. You haven't driven a go-kart.

e Yes, | have. | drove it for my birthday two years ago.
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2B: Grammar e present perfect e present perfect v past simple ® for / since ¢ been / gone ® question tags

2 Complete the sentences.

Sweet Sue and Smart Alec are trying to catch ...
Sweet Sue has been there for ...

Sweet Sue decides to ... on the ...

Smart Alec and ... arrested ...

Smart Alec ... to the roof.

... has come to see ...

Sweet Sue tries to getin ...

She can't get in because Smart Alec has ...

... rescue her.

Sweet Sueis on ... for ...

| Grammar

O WO NOYWUVI B WN -

s

for | since

Present perfect

3 Read the rules and complete the sentences.

We can use the present gerfed‘te.r:\se to taﬂg about:

1 a past action with a result in the present.

I thewindow, but nowits too noisy.

2 an activity that started in the past and continues
into the present.

here for five hours.

'> Now

4 Read the sentences about Smart Alec’s day. What
has or hasn’t he done? Use the verbs in brackets.

1 He's wearing a new pair of shoes. (buy)
He’s bought some shoes.

He's hungry. (have lunch)

He's looking at some new photos. (take)
His computer is off. (switch on)

His car is very clean. (wash)

It's hot in his office. (open)

He doesn't know where Sue is. (see)

He's going to the post office. (write)

oNOoOYUT B WN

5 a Complete the sentences from the story.

1 Sweet Sue fiésfbe;én thers il i 7.30.
2 'vebeenhere __________ half an hour.

b Complete the rules.

15 2553 NOW 9.00 NOW

for 3 hours since 9 o’clock
Weuse _____ with a period in time.
Weuse _____ with a point of time.

6 Complete the phrases with for or since.

1 one o'clock Dt e 12 U ne
2 _____ two minutes 6 _ three days
! Six years . an hour
4 Tuesday 8 yesterday

7 Complete the sentences. Put the verbs in brackets
into the present perfect or the past simple tense.

1 I'ma writer. | (write) ten book since 2005.
| (write) two books last year.
I'm a writer. I've written ten books since 2005.
| wrote two books last year.
2 Smart Alec (leave) university seven years ago.
He (be) a detective for six years.
3 The post (not arrive) yet today. It
arrive) until 11.30 yesterday.

(not

4 \We (have) Mr Lee for History last year, but we
(have) Mrs Kay for two months now.
B (see) Jim last Tuesday, but | (not see)

him since then.
6 I'm hungry. | (not eat) anything for five hours
now. | only (eat) a sandwich at lunchtime.
7 Marcia isn't here. She (go) to the shops. She
(go) about half an hour ago.

[ Listening \}

8 @Y 7.29) Listen and choose the correct meanings.

They live / don’t live in New York.

He studies / doesn't study German now.

Debs takes / doesn’t take the bus to school.

She is / isn’t in the school hockey team.

She works / doesn’t work in a shop.

He does / doesn’t do judo.

They are / aren’t on holiday.

Frank rides / doesn't ride his bike to school. m

oNOOUTEAE WN =
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Piehled mluvnice

|
I we
Vies have. : you haven't.
ke they
Yes, | they No,
he he
she has. she hasn't.
it it

a Predpfitomny ¢as pouzivéame, hovoiime-li o:

76

1 zazitcich do tohoto okamziku.
I've read all of the Harry Potter books.

2 soucasnych udélostech (obvykle ve spojenf s just
nebo recently).

I've just seen Paul in town.
3 minulé ¢innosti s vysledkem v pfftomnosti.
He’s lost his glasses. He can’t watch the film.

4 Cinnosti, kterd zacala v minulosti a pokracuje do
prftomnosti.

We've been here for half an hour.

Pro vytvoreni predpiitomného ¢asu pouzivdme
piftomny cas slovesa have + pficesti minulé.
Tvoreni pricesti minulého:
1 u pravidelnych sloves ptiddame -ed.
Jjump Jjumped
2 usloves koncicich -e odstranime -e a priddme -ed.
dance danced

3 ussloves koncicich kratkou samohlaskou a jednou
souhlaskou zdvojime souhlésku a pridame -ed.

stop stopped

4 ussloves koncicich -y po souhlasce odstranime -y a
pridéme -ied.

carry carried
ALE
play played

Mnoho minulych pficesti je nepravidelnych. Pro jejich

tvofeni neexistuje zadné pravidlo. Musfte se naudit tvar

kazdého slovesa zvlast. Na strané 79 najdete seznam
nejbéznéjsich nepravidelnych sloves.
Vsimnéte si téchto pravidel vyslovnosti:
1 Kdyz zékladnf tvar kon¢i -d nebo -t,
vyslovujeme -ed jako /1d/, napt. wanted /'wontid/,
decided /d1'sardid/.

i a Predpiftomny ¢as pouzivame:

2 Kdyz zékladni tvar kon¢i -p, -k, -s, -sh, -ch,
vyslovujeme -ed jako /t/, napf. jumped /dzampt/,
kicked /kikt/.

3 Vostatnich pfipadech vyslovujeme -ed jako /d/,

napf.
lived /ltvd/.

22 Predpritomny ¢as a minuly Ea
prosty

1 hovofime-li o ¢ase, ktery pfedchazi souc¢asnosti.
I've broken my wrist three times.

2 pokud nenf uveden ¢asovy Gdaj — datum nebo
néjakd udalost.

I've met David Beckham!

i b Minuly ¢as prosty pouzivame:

1 hovofime-li o udalostech, které probéhly
v minulosti.

| broke my wrist last month.
2 kdyz existuje ¢asovy Udaj, ktery fika, kdy v minulosti
¢innost probéhla.
I met David Beckham yesterday!
Last month, | bought a new house. Since then,
I've bought a sofa, a bed and a new TV.

Adele has written ten songs. She wrote her first song
when she was 17.

2.3 forasince

Pokud chceme vyjadfit, jak dlouho ¢innost, ktera za¢ala

v minulosti, trvd, pouzijeme predpiitomny ¢as + for.
Hovoffme-li o né¢em, co zacalo v uréitém ¢ase v minulosti
a stéle trvd, pouzijeme piedpfitomny ¢as + since.

Sarah has been a hairdresser for five years.

| have worked here since 2004.

2.4 beenagone Y

Chceme-li vyjadfit, Ze nékdo nékam jel, pouzivéme
v pfedpfitomném case dvé minuld pficest:
a Alexhas been to India.

Chceme-li fict, Ze uz se vrétil, pouzijeme been.
b Alex has gone to Mexico.

Chceme-lifict, Ze je stéle pry¢, pouZijeme gone.
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m present perfect vs past simple

present perfect

We use the present perfect with ever and never.
He's never tried ice skating before.

I've never fallen over.

Have you ever tried ice skating?

past simple

We use the past simple with yesterday, three days
ago, last (week / month / year).

He tried ice skating three days ago.

| fell over yesterday.

When did you fall over?

o Write the past participles of these verbs.
Some of them are in the dialogue.

see seen go hurt
fall break be
buy write win
find make learn
eat send have

B Complete Mia's list for her radio show. Use
the present perfect or past simple.

* Tom sprained his ankle this morning.
He ! has never sprained (never / sprain) his
ankle before.
o Zak? (eat) frogs’ legs
yesterday. He's never eaten frogs’ legs before.
* | had a karate lesson last Tuesday. |
2 (never / do) karate
before.

e Lily * (fidy) her
room this Wednesday. She didn't tidy her
room all year!

* My grandma °
(send) a text message yesterday. She hasn't
sent one before.

¢ Lily's dad went fo a rock concert on
Thursday. He °
(never / be) to a rock concert before.

Speaking

B Work with a friend. Ask and answer. Use your
own ideas or the ideas below.

1 try / ice skating 4 climb / atree

2 break / your leg 5 make / a pizza
3 meet / a famous person 6 eat/ frogs'legs
A Have you ever tried ice skating?

B Yes, | have.

A When did you try it?

Functions: at the doctor's

D Q 1.39 Listen and repeat.

Doctor What's the matter?

Tom My ankle hurts.

Doctor Hmmm ... You've sprained it. Put ice on it and
rest it.

Doctor
Lily
Doctor
Lily

What's wrong?

I've got a bad cold.
Have lots of hot drinks.
Thanks.

9 Work with a friend. Roleplay ‘at the doctor's.

</
N\

A What's the matter?
B I've got a stomach ache.
A Drink some ...
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Unit 3

Present perfect vs. past simple
Piredpiitomny ¢as versus minuly cas
Present perfect - Pfedpfitomny cas
Pouzivdme s pfislovci ever a never - vyjadiuje zkusenost, co
uz jsme zazili/jsme jesté nezazili.

He’s never tried ice skating before.

Jesté nikdy nezkousel bruslit.

Have you ever been ice skating?
Uz jste nékdy bruslili?

Past simple - Minuly ¢as prosty

Pouzivame s vyrazy yesterday, three days ago, last (week /
month / year) - vime, kdy se néco stalo.

Vyjadtuje dé&j, ktery probéhl v minulosti a je ukonceny.

He tried ice skating three days ago.
Pred ttemi dny zkousel bruslit.
When did you fall over?

Kdy jsi upad|?

How long?, for / since
Predpfitomny ¢as pouzivame také s otazkou How long...
a vyrazy for / since - vyjadiuje trvani déje.

How long has he had a skateboard?

Jak dlouho ma ten skateboard?

Jez has had a skateboard for ten years.

Jez ma skateboard deset let.

Thousands of skate parks have opened since the 1970s.
Od roku 1970 se oteviely tisice skate parku.

for ... years, months, days, hours, a long time - vyjadfuje
jak dlouho déj probiha.

since ... last year, month, week, Friday, one o'clock, 2002
- vyjadfuje dobu od kdy déj probiha.

Just, already, yet
Predpiitomny ¢as pouzivame s vyrazy just, already a yet -
vyjadfuje déje a ¢iny, které se pravé staly, probéhly.

He’s just disappeared. (a moment ago)
Pravé zmizel. (pred chvili)

We've already looked round here.

Uz jsme se tu rozhlédli.

We haven't found the amulet yet!
Jesté jsme ten amulet nenasli.

Have you found the amulet yet?

Uz jste ten amulet nasli?

Watch Out! / Pozor!

Yet pouzivame pouze v zdpornych vétach a otazkach.

Unit 4

Past continuous
Minuly prabéhovy cas
Minuly pribéhovy ¢as pouzivame, kdyz popisujeme déj
(nebo ¢innost), ktery v minulosti probihal néjakou dobu.
He wasn’t walking, he was floating.
Nesel, on se vznasel.
Was she visiting the castle?
Byla na navstéve na hradé?
Yes, she was. / No, she wasn't.
Ano, byla./ Ne, nebyla.

Past simple vs. past continuous
Minuly éas prosty versus pritbéhovy

When we arrived, two men were coming out of the house.
Kdyz jsme dorazili, dva muzi vychazeli z domu.

While we were reading the diary, a car stopped outside.
Zatimco jsme denik cetli, venku zastavilo auto.

| was reading the book when a piece of paper fell out.
Cetl jsem tu knihu, kdyz najednou vypad| kus papiru.

| saw a strange man while | was walking home.
Vidél jsem néjakého ciziho muze, kdyz jsem sel dom(.

Dé&j ukonéeny (vyjadieny minulym ¢asem prostym) vstoupi
do probihajiciho déje (vyjadieného minulym casem
pribéhovym).

Used to
Used to... (opakujici se déj v minulosti)

We used to eat pizza.
We didn't use to eat insects!

Did he use to be your teacher?
Yes, he did. / No, he didn't.
What did you use to eat?

Vazba used to + sloveso v zakladnim tvaru vyjadfuje zvyk,
ktery opakované probihal v minulosti (byval, jidali jsme,
Jjezdivalo se,...)

We used to eat pizza.

We didn't use to eat insects!
Did he use to be your teacher?

Watch Out! / Pozor!

V zaporu a otézce je nositelem minulosti pomocné
sloveso did/didn't, sloveso use proto zlstava v zakladnim
tvaru did + use to!

Jidali jsme pizzu.
Nejedli jsme hmyz!
Byval to tv(j ucitel?

Unit 5

Make, let, be allowed to
Opis be allowed to nebo sloveso fet pouzivame, kdyz
mluvime o tom, co je dovoleno.
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- : EEEE IIIIIIIIIIIIIIIII:
“lannah  Have you just moved to London? E :
Slegan  Well, we moved here in July. : :
ssmah i:sy (:;g?,tz Zfrreea:iv;os:;gr:t;f)taigno. * Find examples of the present perfect
Slegan g - and the simple past in text 7. =

London. = present perfect: .
“annah  Have you been to London before? = Have you just moved to London? :
Megan  No, I haven’t. : simple past: :
Hannah So where are you from? Helnovedlncl
Megan  From Wales. i e Some words tell you that you have to =
Hannah Oh, I was there last year. I stayed with my = use the present perfect or the Simp[e E

cousins near there — in Chester. Have you past. Make a list like this: 2

ever been to Chester? : reien i :
Mezan  No, Ihaven’t. My Aunt Val moved there = Em yaz ﬁ,ﬁ:fﬁ,cotwdl Sw;n n‘,’f,ﬁe’j?,ft Jaly =

in March, but I haven’t visited her yet. . { -
emnah Pssst. There's Herby — Miss Herbert, OUl' %esassasssssssssssssssssssssssasssssanst

form teacher, with the timetables.

Hannah Yuck! Maths on

g Monday | Tuesday

.;E : dneS da ‘ Thursday | Friday

Geography | spanish

7-8

Herby je prezdivka
tfidni panf ucitelky.
Jak se fekne
.prezdivka”
anglicky? Mas také
néjakou prezdivku?
Jak jsi ji dostal/a?
Libf se ti nebo ne?

Jaky
vyznam ma
symbol &?

Monday morning.

I hate Maths!

Oh, I like Maths. But
my favourite subject
is Music. What’s your
favourite subject?
English.

Megan

12.20
Hannah

Q" NOW YOU and a partner
2 Write your own timetable
m English.

Lunch 13.05 - 14.05

French
W
Technology w

M Technology

b Find the differences between Megan’s
timetable and your timetable:

We haven’t got Dance, ... . Megan hasn’t got
Biology, Physics and ..., but she has got ... .

Focus on words

Which subjects do you love/hate?
What are you good/bad at?
What’s easy/hard? Make a list.

| love Maths/... .

I'm good at Biology/... .
English/... is easy.

| hate Geography/... .
I'm bad at Art/... .
Chemistry/... is hard.

vt

Music

Znds Ceské ndzvy
véech predmétl

v tomto rozvrhu?
Pokud ne, vyhledej je
ve slovniku.

Zkratka RE znamend
religious education,
zkratka PE znamend
physical education.
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)

Zkratka sh. znamena
somebody (nékdo)

a pouZiva se nejcas-
téji ve slovnicich.

14

UNIT 1

~ VOCABULARY

(to) arrive (at)
athletics

brave

choir

cloakroom
corridor

(to) feel (nepr. slov. felt, felt)
form

for the first time
hero

joke

kind

main entrance
miserable

(to) miss sb.
nervous

(to) play a trick on sb.
secretary

staff room
timetable

toilet

which

Good luck.

[o'rarv]
[20'letiks]
[brerv]
['kwaia]
['kloukrum]
['kprido:]
[fi:1]

[form]

['hrarau]
[dzouk]
[kaind]
[mein'entrans]
['mizorabl]
[mis]

['n3:vas]

['sekratori]
[sta:frurm]
['tarmterbl]
['torlat]
[witf]

prijit, prijet, dorazit
lehka atletika
statecny

pévecky sbor

Satna

chodba .

citit se

1. tfida, 2. formular
poprvé

hrdina

vtip

laskavy

hlavni vchod

velmi nestastny
postradat, schazet
nervozni

napalit nékoho
sekretarka
sborovna

1. rozvrh hodin, 2. jizdni fad
zachod

ktery

Hodné Stésti.

neudavame presné kdy.

never, yet.

Have you ever been there?

%Y PORTFOLIO vy této lekci jste se naudili:

Rici, zda-li a kdy nékdo néco udélal.

Hovofit o rozvrhu hodin.
Rici, jak se nékdo citi.

Megan has already bought her new books.
Hannah has been to Wales before.

I haven't done a project about Wales yet.

Minuly ¢as (past simple) se pouZzivé pti vypravéni o minulosti ¢i pii vypravéni piibéhu. .
Véty v minulém Case udavaji, kdy se v minulosti néco udalo.
Piedpiitomny Cas (present perfect) se pouziva, pokud chceme fici, Ze se néco stalo, ale

Ve vétach v piedpiitomném Case se objevuji vyrazy jako already, before, ever, just,

Typickymi ¢asovymi uréenimi pro minuly ¢as jsou napf. yesterday, last week, an hour

i Minuly ¢as

She bought them yesterday.

| She went there last summer.

i No, but we went to Scotland in July.

| We did four projects when we were in Year 6.

ago, in 1998, when I was younger.

I've been to Wales. | went there last summer.

We've got Maths on Monday morning.
First Megan was nervous, then she felt happy.
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5a m @) 79 Listen to an interview with T T AR T R

adventurer Carl Hunter. Tick () the things that Pl
Carl has done. Put a cross (X) for the things 6 e Chooe the correct form of the verbs.
that he hasn’t done. 1 I've fallen/ downstairs last week.

—— Zuar

2 Did you ever see / Have you ever seen a
shooting star?

John's never driven / never drove a go-kart.
My mum'’s been / was on the radio last Monday.
I've never had / never had toothache.

We've ridden / rode our bikes to school
yesterday.

[=2 IO 2 B — R OV )

1 drive a 27 ri?je’an 3 at
: ) 7 Have you taken / Did you take a lot of photos
racing car. elephant |v insects ek zou St holigay? P

8 Carl's done / did lots of interesting things in his
life up to now.

7 Write short dialogues. Use the cues.

1 e meet/afamous person?
© David Beckham /2012

5 sailaround 6 break a %%%%ﬁ
ghost [ | theworld| | leg I ' Yes, | have. | met
David Beckham in 2012.

N

e write / a book?
© first novel / last year

7 cycleacross 8 flya 9 runa
the USA D helicopterl:l marathon |:| 3 e climb/a mountain?
Mont Blanc / two years ago

b Write about what Carl has or hasn’t done.

(o]
1 _He hasn’t driven a racing car.
2 _He’s ridden an elephant.
3
4 e

be / late for school?
© be late / last Monday

O 00 N O U1 b

H)_J\J



Appendix 22

p—

o ¢ Complete the table with the past simple
or the past participle of the verbs.

past simple past participle
| went 'gone
| 2 seen
| had 3 o
¢ - been p
found 2
? walked D
was 7
l % hurt 7
| won i . i)
! LS Read sl ulTon(fallans
! broke W
| 12 made

B Yrv¥ Read and complete with the underlined
verbs from Exercise 4.

00

, Yesterday we 'went to Ocean Island for a trip.
We've never ? there before. My grandma
2 a competition so she invited us. We
went on an Underwater Walk. I've never
4 so many tropical fish before! The guides
2 some helmets and special shoes for us.
You get cuts and bruises from the rocks and
that can © . Have you ever ’ on
the bottom of the sea? It's very difficult, but
wonderful too. The water ® cold and |
? a sore throat in the evening. | always
get sore throats on trips!

Here's a photo, cool hey?
Mo

T—

b ¢ Order the words to make questions.

1 Island before to Mo ever Has been Ocean?
Has Mo ever been to Ocean Island before?

2 did When go she ?

3 she What wear did ?

4 tropical Did see she fish ?

5 Has a had she sore throat ever ?

6 Was under to water it difficult walk ?

b Y% Answer the questions in Exercise 6.
Yes, she has.

S B WN =

At the doctor’s
9 Separate the words in the dialogue.

Doctor What’swrong?

Fran  Myleghurts.'vegotasorethroat.Myearhurts.
Doctor You'vebrokenit.Takethismedicine.
Haveahotdrink.

9 Write two dialogues. Use one phrase from
each line in Exercise 8.

1 Doctor
Jim
Doctor

2 Doctor
Hannah
Doctor
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Q@
Unit 3 Consolidation Unit 3 Extension
|

1 circle the correct answer. l Write sentences with present perfect or past

| simple
1 Mia/ has started skating two years ago. -

1 you / ever / break your arm? Have you ever brokers

2 Tom has never sprained / never sprained his Giir tiine

ankle before. |

2 dad ki i ;
3 Did you ever go / Have you ever been to a rock | e i PR SR L e

concert?

4 Three days ago I have fallen / fell over. 3 1/ never / do karate.

5 My grandma has never written / never wrote an |
email.

| 4 last summer / 1/ stay / in a hotel in London.

6 When did you start / have you started guitar l
lessons?

5 when / you go / ice skating?
| you g g

2 Complete the sentences with for or since. I

1 We’ve had a dog for three years. | 6 Tom / ever / play table tennis?
2 My brother has had long hair six
months. I
3 Kylie has had a skateboard she was | 2 Complete the questions. Use the present
eight. | perfect.
4 Our teacher has worked at this school 1 How long has Sam had (Sam / have) a car?
2008.
| 2 Howlong _ (you/ be) at your schoo™
5 That family has lived there five | 3 Mg foh 7 1ve) iy g
years. TR I
1 ?
6 TI've had a computer I was five. 4 How long_______ (you/ study) English?
| 5 How long (you / have) your shoes’
3 Complete the sentences with just, already or | 6 How long (you / do) karate?
yet.

1 ‘Have you done your homework? ‘Yes, I've already | 3 Write sentences about Tom’s jobs. Use present
done it’ | perfect and yet, already or just.

1 do maths homework ¢ 2 send an email to Mia v

3 clean bike X 4 read about the pharaohs X

3 ‘Where’s Tom? ‘He has gone into the | 5 watch favourite TV programme ¢ a moment ago!

2 Have you eaten your dinner ? I

studio. 6 wash the dishes ¥
4 1 haven’t found the answers . l 1 He has already done his maths homework.
5 We have had something to drink, | 2
thanks.
|3
6 Quick! Your cat has jumped up that 4
tree! l

6
Discover English 3 © Pearson Central Europe Sp z 0.0. 2011 [@ug(euyelelo) g EYE
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UNIT 10

(W

Bl TRANSLATE

1 Vcera jsme byli v king&. Vidéli jsem zajimavy film o zvifatech. I:G:I

2 Prave jsem dokoncil/a ten projekt! Podivej se na ty obrazky.

3 Pro¢ més tak Spinavé tricko? Ale, pravé jsem snédl/a zmrzlinu.

4 Uz jsi Cetl/a Harryho Pottera?

Ja jsem ho pravé docetl/a, ale moje sestra ho docetla pied mésicem.

El Say in English C{}:'

Practise with a partner.

1 Rekni, Ze musime sebrat spoustu materiali.

2 Zeptej se, kde miZeme ziskat né&jaké informace.

3 Navrhni, Ze miZeme udélat seznam naSich napada.

4 Rekni, Ze si mysli§, Ze byste mohli rozloZit obrazky na plakat.

5 Navrhni, Ze miZete pfedstavit vasi préci jako brozuru.

Find the words &t > atlas
Put two pieces together and make two words. Example: “er [las |aser
1 siroy 3 gedy der har
de cide ffic tra 5%t
2 4 6
narr cause post

ow foll gin be er eith




Résumé

Tato diplomova prace se zamétuje na vyuku anglické gramatiky. Jsou zde popsany hlavni
ptistupy k vyuce gramatiky a predevSim k tomu, jakym zplsobem nové ucivo gramatiky
prezentovat, a jak ho nasledné¢ procvicovat. V praktické Casti byly porovnany 3 ucebnice
angliétiny pouzivané na 2. stupni zakladnich $kol v Ceské republice: Project, Discover English a
Way to win. U¢ebnice Discover English pouzivé ptevazné deduktivni pfistup, zatimco Project a
Way to win preferuji induktivni pfistup. VSechny ucebnice obsahuji tabulky s ptehledem
gramatiky. Procvicovaci tlohy se z velké ¢asti soustiedi na procvicovani piresnosti, zejména v
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plynulost pii pouzivani gramatiky. Project ma na konci kazd¢ lekce n€kolik ¢lanki, na kterych se
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zatimco Zaci s analytickym mySlenim by spi§ preferovali u¢ebnice Way to win nebo Project.
Podle vysledkli vyzkumu v této praci lze také postupovat pii vybéru vhodnych dopliikovych

materiald ve vyuce.
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