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ABSTRACT

This thesis deals with tharget language use andtbe mother tongue use in English lessons

at primary schoolsThe main objective of this thesis iséox a mi ne y o utnega clheear rsnd
and parentsod6 attitudes towar ds tirheeitiseaed us i v
at encouraging and enhancitige exclusive target language use in English foreigasels at

primary schools. The theoretical part depicts the mother tonguandsthe target language

usein English classes and its advantages and disadvanTdgesesearch pasanalyses young

|l earner so, teacherso, a n djet lprguwagenusesadd whean ¢heys o
prefer to use the mother tongue in English clasdesta were collected through
qguestionnaires. Addi tionally, t he pri mary
interviewed to gain more complex viewBoth theoretical and rearch parts present
techniquesfor solving everything in the English foreign classes in the target language to

reduce/eliminate the mother tongue use.
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INTRODUCTIO N

To use thdargetlanguaggTL) only, or to use thearget language in combination with
the mothertongue(L1) during English Foreign LanguadEFL) classes@his is aquestion
that many researchemsorldwide have tried to answellt is a question that bothers the
researchers biEnglishteacherstoo.Many surveys have been undertaken to find out whether
the usage of only th&L is beneficial in EFL classes or ndthis topic is very demanding
beausenumerousbooks and articles have been published abowndl researchers do not
share the same opinion.

This thesis focuses on the usedlwtarget language and/or mother tongue in EFL classes

at primary schools.

It was my personal and professional decismexplorethis topic. | have been@imary
school Englistieacher for four yearandl firmly believe inusng only theTL during English
lessors. | believe that the classroom is usually thenly | e a r expaswsedto English
Surrounding the learners with the Tik the most effective way of acquiring a foreign
language | am determinedo delve deeply on thisopic, to provide informationand to
concludethat theTL is the best optiofor younglearners

The main goal of this thesis to prove that the exclusive TL use is more beneficial for
both learners and teachefihe theoretical part of this thesis deals with tiget language
and mother tongue use. Firstiyre focusis on themother tongue It is about the mother
tongue use and lists somaevantagesind potentiakrisks of using the mother tongue in the

EFL classroom.

The second patinspectson theexclusive usage athe TL, and its advantages and
disadvantagesihe disadvantages aezaminedd r om t h e y @erspertivé anthe ner s
t eacher s 6 Thedramgwerk Educat®n Programme fasic Educationand its
outcomes and competenaa®taken into consideratioiClassroom English is discussed later
in this chapter, to@nd it is explained why Classroom English in an inevitable part of the

classroom at primary school. The theoretical part ends with a summary



The practial partis based on the theory amims at engagingnd enhancing the
exclusive TL.Concurrentlyjt focuses on the reasons why the TL is not used all the finse.
divided intofour sectonsThe first section provides anal
opinions about the TL and the L1. Two classes participated in the research. The next section
deawi t h the primary teacher syd@o nmtusesophethdl.i v e s
The third section 1 nf etowass tledlousth EFp dassesi The 6 e x
last part analyses a unit test to discover whether young learners who are exposed to the TL

exclusively gain higher language skills than learners who are not.

The researcls extensivebecause it examines data from three perspectiiedearners,
theteachersand the parenthemainresearch questiorzse following:

1 What is the young |l earnersodé attitude to t
1.1 How do young learners feel when the teacher uses tlenij2
1.2 In what situations would learners prefer to uselLth@
1.3 In what situations would learners prefer teachers to use the L1?
2 What is teachers6 attitude to the TL?
2.1 In what situations would teachers prefer to use the L1?

2.2 Why do not teachers of English use the TL all the time?

3 To what extent do parents expesathers of Englisto use the TLonly?

The thesis ends with limitations of the research and conclusion.



1MOTHER TONGUE IN ENGLISH CLASSES AT
PRIMARY SCHOOL S

Whether to use the mother tongwe not in monolingual classes, which are common at
primary schools in the Czech Republias been controversial for many decades. It is the
issue many teachers of English are concerned about. Shall teachers of English use the TL

exclusively or shall theyse Czech with young learnexsprimary school?

One of the most important aims of Common European Framework of Reference for
Languages is communicative competence. Young learners need to be able to understand
English and express themselves in everydaatons. One of the best ways how to achieve
proficiency at communicative competence is to be surrounded by the TL and to use the TL

exclusively so young learners can acquire the TL in a natural way.

Nowadays, a | ot of au btheotongue an &Englisis rmondingualu s e
cl assrooms. But zkamm (2003, p. 31) clai ms t
tongue are more excellent in teaching than teachers who do not share the same mother tongue.
He supports this by this strong argumeatéhe mother tongue is the master key to
foreignlanguagesthe tool which gives us the fastest, surest, most precise, and most complete
means of accessing a foreign languégeurthermore, switching between two or more
languages is considered advantageoub e cause it i mitate%sBegut hen
2003; Blyth, 1995; Cook, 1992; as cited in Oguro, 2011, p.3).

Teachers of English at primary schools prefer to use the L1 in their English lessons
because it is easier and more comfortable than using the TL all the time. Atkinson (1993, p.
12) warns of using the L1 because it can become a normal part of the claasebdmight

happen that the L1 will be the main language of the classroom. Nguyen (2022, p. 20) shares

the same opinion and adds that when the L1 is used the learners do not have many
opportunities to practise English and develop their skills, espedisiéning and speaking

skills.

1 The language vyou first learn to speak when you are a child, available at
https://www.oxfordlearnersdictionaries.com/definition/english/mothéongue?g=mother+tongue
2 Knowledge of two or more languages in the same mj@bok, 2012), available at
http://www.viviancook.uk/SLA/Multicompetence/index.htm
8



Therefore, the aim of all teachers of English should be to use as much TL as possible.
Atkinson (1993, p. 22) explanswhg:Every second spent wusing t
using English!i And every second countd! English is not the main language used in the

classroom, the | earners are not going to | e

Then, thequestion is in what situations the L1 usage is appropriate and beneficial for
both teachers and young learners. This chapter aatisthe situations where the L1 is

recommended to work with and possible drawbacks of the L1 usage.

1.1 Recommended mother tongue usage situations

Undoubtedly young learners need to be exposed to the TL as much as possible at school
because thelassroom is often the only place where learners can absorb the TL. Teachers of
English need to encourage their learners to use English. However, it is recommended

switching to the L1 in some situations in which the L1 is found more useful than the TL.

Before the recommended situatioae listed when the L1 is more appropriate than the
TL, it needs to be stated that there are factors which influence both the teachers and learners
to applytheL 1 . Some of the key factors are the |
level of English, the stage of the lesson or the course as Atkinson (1993, p. 14) mentions.

Each of these factors is briefly discussed below.

The | earner s 6 xperience ptayssn ilfreplacgablargle. Yaing learners
who have been used to hearing and using a lot of L1 during their English lessons might
require |l onger time to get used to the TL
implement the TL gradulgl (Atkinson, 1993, p. 14).

When teaching learners who hawkigher level of English, there is not much need to use
the L1. When dealing with young learners whose level of English isitawight be more
convenient to switch to Livhen for instanceanew activityis introducedSlattery & Willis,

2001, p. 12) owhile managing the classroom (Atkinson, 1993, p. 14).

The last factor is the stage of the lesson. Atkinson (1993, p. 36) classifies the following
stages of the lesson when L1 is acceptabbatiies, eliciting language, giving instructions,

9



and checking comprehension. When more complex language or instructions are necessary to
use, when checking whether learners understand or not, it is preferred to swich to the L1
(BSenkov§, 2007, p. 25).

Using the L1 is faster and sometimes can be more effective than the TL:-Mlglcia
(2001, p.439) confirmsthis point It is believed that the usagetbe L1 can help learners to
feel more secure, encourage them to be more active and motivated and at the same lower their
negative attitudes towards the TL (Chambers, 1992, Harbord, 1992, Meyer, 2008 as cited in
Tsagari & Georgiou, 2006, p. 102). Hall & Codk0(2, p. 286) specify that teachers often
switch to the L1 when they want to support learners emotionally, be emphatic, clarify
misunderstanding or help with unknown words. Time pressure (Celik, 2003; Macaro, 1997; as
cited in Oguro, 2011, B) or dealingwith organization (Cook, 2001; Duff & Polio, 1990; as
cited in Oguro 2011, p3) are other common situations when teachers prefer the L1.
Surprisingly, teachers often switch to the L1 even when they are tired or not sure of their
English knowledge (Batema2008, p. 13). Setting the rules when and by whom the L1 can

be used must not be omitted as Voicu (2012, p. 212) claims.

Bet 8kovsg (2013, p . 11) includes other si
game/activity, translation, explaining granmaa talking about culture of Englistpeaking
countries. The ways of using the L1 in the classroom are summarized in the following table:

Box 10.8 Ways of using the L1 in the classroom

1 Teacher conveying meaning:
e teacher using L1 for conveying meaning of words or sentences;
e teacher using L1 for explaining grammar.
2 Teacher organizing the class:
e teacher using L1 for managing the classroom;
e teacher using L1 for giving instructions for teaching activities;
e L1 used for testing.
3 Students using L1 within classroom:
e students using L1 as part of main learning activity;
e students using L1 incidentally within classroom activities.

Figure 1: Ways of using the L1 in the classroom (Cook, 2008, p. 185)

Cook (2008, p. 185) demonstrates the situations where both teachers and learners are
likely to use the L1. Young learners often approach teachers in the L1 because of their lower

level of English and they often talk to each other in the L1. It is natadaiemchers should let

10



them use the L1 in these situations. On the other hand, teachers must remember to answer
their young learners in the TL or to reword what they have said (Slattery & Willis, 2001, p.
12).

This chapter briefly summarigehe situatios and ways of using the L1 at primary
school. Many teachers of English prefer to use the L1 in the following situations: explaining
grammar or complex instructions, translations, classroom management and discipline,
supporting their learners or avoidingsunderstanding. It is said to be more effective, easier,
faster, and practical to use the LlLh e a ut h asrthatsthe hlei$ moerfeeded in the
classroom. Even complicated situations or discovering new words can be solved in the TL.
When teaching yaug learners, a lot of issues can be explained when using gestures, miming
and body language. It takes a lot of time and patience, but it is worth it. Not only young
learners are exposed to the TL all the time, but they are also encouraged to use&Steehid..
practical part Chapter5.1 and 5.2to learn when young learners and teachers prefer to use
the L1 instead of the TL.

1.2 Possible drawbacks of using the mother tongue

The previous chapter dealt with advantages of using the L1 during English lesson. It
appears that the L1 may belong to English classrooms at primary school. Since, there is little
theoretical and research background to the drawbacks of using the Llulbisgter is

namedPossible drawbacks of using the mother tongue.

The usage of L1 is generally acceptadong teacherésee Chapter 5.2)0n the other
hand, the overuse of at L1 may cause that a lesson of English will not be a lesson of English
anymore bua lesson of Czech. It is unacceptable and teachers of English, not only at primary

schools, must prevent it.

The L1 use in the lessons of English should be restricted. As Butzkamm (2003, p. 31)
admits the L1 is always presentmonolingual classesnd it is tempting both for teachers
and learners to use it. Other researchers warn of overusing the L1 because it may lead to
undesired learners of English (Ellis, 1984; Atkinson, 1995; MacDonald, 1993; as cited
Moeller & Roberts, 2013, p. 22). Accorgin t o Nguyends study (2027

11



see using the L1 as a complication which prevents them from getting used to and developing
their spoken English. The more the L1 is used the less chances learners get to practice the TL
(Mularsih & Satyarinyj 2022, p. 30). Mularsih & Satyarini (2022, p. 30) mention in their
article that another common drawback of the L1 use may be that learners will be too
dependent on the L1 and will rely on it most of the time even when they know how to express
what they wat.

The last drawback seems true and frequent in the classrooms at primary schools. Young
learners prefer to use Czech to English even when they know what to say in English, for
examplePan?2 ulitel ko, jak8 strana? uHanz?el wloi,t edl
Dobr T den, Phase are examplesedf kasic classroom English phrases young
learners are familiar with from the beginning of the school year and are repeated every lesson
in English. As stated before, it is important to recasti answer back using the TL.
Otherwise, it willaffect young learners negatively and they may realize that the TL is not
essential when the teacher uses Czech.

This subchapter offered some possible disadvantages when the L1 is used. Because of
lesser thexy and research studigsis difficult to state whether there can be more drawbacks
or not. Teachers must consider to what extent the L1 will be used in the classroom. When they
decide that the L1 will be a part of their lessons of English they need ¢tareful not to
overuse it. As mentioneith section 2 the classroom is usually the only place where young
learners are exposed to the TL and therefore the L1 must be eliminated or restricted to

minimum.

This chapter dealt with the L1 usage in EFL classeprimary schools. The first part of
this chapter was focused on recommended situations when it is appropriate to use the L1. It
listed some key factors why teachers and young learners use the L1 and the most common
ways when the L1 occurs in EFL class# is widely accepted, among teachers of English, to
use the L1 in the following occasions: explaining grammar, translating new words, managing
the classroom, dealing with classroom discipline, giving complex instructions or instructions
to a new actiy. Learners may use the L1 when talking about a learning activity during the
lesson or when approaching the teacher. What matters is the way teachers deal with the
occasions when their learners approach them in the L1. Teachers must always reegst and

in the TL because the aim is to encourage young learners to communicate in the TL.

12



The secondpart of this chapter dealt with possible drawbacks of the L1 usage in EFL
classes at primary school®o much L1 may lead to demotivated learners of English, it can
prevent young learners from producing the TL or they can rely on the L1 all the tintleethat
lesson of English may no longer be about English but about Czech. As there is not enough
theory or research studies it is complicated to specify the drawbacks of the L1. It is
unacceptable to overuse the L1. Teachers must remember what subjeci¢heantd attempt

to restrict or at least eliminate to minimum the L1.

13



2TARGET LANGUAGE IN ENGLISH CLASSES AT
PRIMARY SCHOOLS

The secondchapter deals with the usagetbé TL2 in English foreignclassesat primary

schooland describes why it is necessary totheeTL exclusively

It is important to know English because English has becomeutimder ondanguage of
communication and the primary language of the Internet (Brevik, 2880)science or
technology (Domingo,2020jt is our duty to learn English to be able to interact with other
peoplewherever in the world as Domingo (2020) stressesRulbdy & Saraceni (200&s
cited inUr 2012, p. 4) agree and add that English is ngdo the language of the USA or the
UK and that it has become an international languBgevik and Rindal2020) also mention
that the status of English is specified by people who use it as a second or additional language
rather than native speakelative speakersf English are no longer the majority as Harmer
(2007, p.11) mentionslit can be saidhat the English language has becdmguafrancd of

the whole world.

Lingua francas were used even thousand yearseggjn the ancient Greecehgre
Greek and Latin fulfilled the roles of lingua franca@elceMurcia, 2001, p.3). Najvar
(2010, p.40) notes that many years ago, there had been attempts to create a universal
language as welDal gar n, Wil kinson, L e i ibvant an artficial Ko me
language that would haweencommunicated by athe people in the world. Their attempts
were notsuccessfulLater, during the 20" century the attempts to find a common language
got strongebecause of the globalisation. The artificial language systems failed and there was

an effort to find a language that would have the role of lingua franca

The popularity of studyindnglish in the Czech Republic increased few decades ago.
The interest is dated thé beginning of the 1990sbecause of the globalisation, opening the
borders the end ofhe Cold Waror integration(Najvar, 201Q p. 7).

3 Target language i a foreign language somebody is learning. Availablat
https://www.oxfordlearnersdictionaries.com/definition/english/tatgetuage?q=target+language
4 Lingua franca is a languadhat is adopted as a common langubgéveen speakers whose native
languages are differerAwvailable at https://languages.oup.caégoogledictionary-en/
5> Translated into English by the author of this thesis
8 Translated into English by the author of this thesis
14



The ways of teaching English have changed. Forty yeag®, the primary foreign
language taughin Czech schools was RussiaDue to the political change in 198Be
popularity of Russian language wdsclining, and the popularity of English language was
growing. The beginnings of teaching English were not perfect. After 1989, there were not
many qualified teachers of EnglisAn unqualified teacheof Englishwas quite common
those days(Najvar, 201Q p. 7). However, the situation got better vergoon Teachers
became more qualified teach western languagasdforeign modern courseboolstarted to
appearon the Czech market F e n & 1.988/98).This was a turning point because until
1989 Czechoslovak coursebooks wathot of mother tongue usagend translatioractivities
were onlyavailablebut with the modern coursebooks the mother torsgated tovanish and
the TL started to be used mor€his change did not affect the coursebooks only but the age

when to start learning foreign languaggot lower.

At the beginning of the 1990karners started studying a foreign language, mostly
English, in thes™ grade. In 1995, the foreign languagarsid to be taught in thé'gradeand
in 2006 in the 8 grade (Najvat, 2010). The FrameworkEducation Programme fdasic
Education(2021) notes thathe learners must be first offered to study the English language
and mentions thathe compulsory foreign language education starts in thegrade, but

schools can begin with teaching even sother

English has become a part of our lives and is everywhere around us. We are exposed to
English whertravelling, going shopping, surfing the Interngtatching movies or TV series,
listening to musiccommunicating with clients and friends.is a necessitand obligation to

know English now.

It is the primary school where wéave more contaatith English more opportunities to
useit and more often It is the reasorwhy it is crucial to provide theyoung learners of
English with as much exposure as possildeause when exposed to English all the time they
learn a way more than learning in an environment whérns used frequentlyNot only they
learn a foreignlanguage,but they learn through a languag8eptiani, SaputraAbdullah
2027). Moeller & Roberts(2013, p. 22) agree armaim that whenthe TL is presented to
learnersthey will gaingreater knowledge dhe TL. Oguro @011, p.2) addsthe TL is the

" Translated into English by the author of this thesis

8 Translated into English by the author of this thesis

9 Translated into English by the author of this thesis

10 The Framework Education Programme ®asic Education, p.112, availableat https://www.msmt.cz/vzdelavani/zaklaeni
vzdelavani/frameworeducatiorprogrammefor-basiceducation
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most important both for learners and teachers of second or foreign language ltlassks.
teacher who is the main source of TL for learners in the classr&aptigni, Saputra,
Abdullah 2021) Turnbull (2001, as cited in Batem&®08, p. 11) affirmshiat

Therefore, t should be the teacher s greatenglisht o
speaking environment in the classrodor, example with visual aidsuch agposters, maps,
writings, quotes,or realia. Bateman (2008, pl1l) addsthat it is vital to createa positive
atmosphere in the classroom because it is the place where both teachers andwedkners
with the TL most of the timeDickson (1996as cited in Septiani, Saputra, Abdull2021, p.

61) stateghatlearners acquire the langwagaturallyand too muct.1 use can undermine the

processof natural acquisitionMany researchers and teachers of English would not probably

agree andwvould claim that it is impossible to teackor instance young learnergjthout

using thelL1. It is important to modify thdLt o | ear ner s 0, teack thredgh o f

bodylanguagegesturesand pantomime.

Choosingthe right methods and approaches oaaximize the TL usagdoo. There are

many methodsfor foreign languages teaching and learnimgachers of Englismeed to

choose suchraapproach or enethod which focuses more on meaning and fluency rather than

form and accuracyThe Direct Method, CommunicativeLanguageTeaching Taskbasel
Languageleaching,Total PhysicalResponser NaturalApproach emphasize the meaning of
the English languaggsee Appendin. 1 to learn more about these methadsl approaches)

It is then up to the teacher whiapproachpr method will be suitable for im/her andyoung

learners. It is recommendedusethe Eclectic Approach?.

The advantages and disadvantagat®éxclusive TL use are described below.

2.1  Advantagesof using the target languagein the classroomat

primary school

The expectedoreign languag@utcomedisted in the Framework Education Programme
for Basic Education are cleand are listed in the Appendices part (see Appendi®).n

S

Briefly stated younglearners need tbe ableto understand e ac h e r s 6, repeatsandr u c t

Le¢eSHOKSNRa dzasS 27 O §@Ka vatgdzudguade yidachimg Capprodchas AaSda
methodologies  British ~ Council, available at https://www.teachingenglish.org.uk/professional
development/teachers/knowingubject/d-h/eclecticapproach
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use words or phrases they hearite, or say basic information about themselyetheir
hobbies, likeglislikes,or their families read short testand find specific information in the
texts.Moreover young learners need to be ablectonmuricate in everyday situations, such
as greetings, thanking, apologies requeststhey areintroduced to everyday themefor

instance shopping, animals, holidays, traditi@ms] argamiliar with basic English grammar.

Acquiring the TL allows learnet® study about other countries and cultueied how to
accept those cultures and different traditidearners become more language confident which
can be beneficial in their later lives when finding jalrsduring furtherstudies(R 8§ mc o v T
vzdRl §vac?2 progr a2l pléiB At aBodepS8dNbEs (20
her article it is not the graman vocabularyor working with texs that learners can benefit
from but the development of kesompetencies, especially the communicative competence

which can help to master the foreign language.

The communicative competence can be best developed by communicatioff i &mel
it is thereforehelpful to apply the communicative approach in thessi@aom The main
characteristicof the communicative approach tisat learners cafead or havesuccessful

communicatiorin the TL(CelceMurcia, 2001, p.8).

When there is nd1 usagan the classroopneverything is communicated via the Then
we speak abouhedirect method(see Appendix nl) of language teachingsUr (2012, p.
briefly explains Atkinson (1993) claimsthatthe L1 has its place in the classroom andiis
inevitable part of the Tlacquisition.On the other hand, amy linguistshavewritten about the
positive effectson learnerswhen the TL is used exclusively in the classro@mambers,
2013; Wolf, 1974;Carroll, 1975; Boulima, 1999; as cited Howard, 2016, p.14) The L1

usagewasdiscussed ithe previous bapter

The TL has therefore many advantagaes when we want ogounglearners to usthe
TL they need to be surrounded by ithey need to see or listen to English all the tmoé
only when teachers instruct them but English is demandedse for all the classroom
communicationfor exampleto deal with discipline problem®(ff & Pollio, 199Q as cited
in Frohm,2009 p. 3.

17



This thesis deals with the most significant ones, such as fluency developaste,
vocabulary acquisition,listening comprehension improvementulture awareness and

authentic language use.
211 Devel oping | earnersdé6 fluency

One of thebenefis of using the TL ido developyoungl e ar n e r .dtds thé ¢one efn c y
English learning becauspeople studying a foreign language want to be fluent and

communicate easily without hesitation.

What does it mean to be fluent? When you are flyentcan communicate and write
quickly or easilyin a specific languag&’. Hedge (993, p. 275 276, as cited irCelce
Murcia, 2001, p.104) statesthat to be fluent means to use the languiaga natural way,
when thecommunications about being able to deliver a message and the participants of the
communication do not stress about making mistakéisen learners are fluem English,
they can take part ian international communicatiofSanJose,Bontuyan Jr., Luspo et al.,
2013). Cook (2008 p. 260) is more detailed and mentions that people need the second
language and to be fluent and accurate becaushapgping, worshippingstudying, and
taking exams and others.

When learners do not practise Englasally, they can become disfluent and experience
problems in communication, such tskeep their listeners concentrated which may lead to
failures ina communicative process d@ossiterexplains (2009, as cited irGhasemi and
Mozaheb,2021) Ur (2012, p.1) comnmds on accuracy and fluencg:1 t i s | mport a
students to learn to use English both fluently and correctly so that they can get their message
across effectivey There will be situations where we are less fussy about absolute accuracy,
because getting a mess &giwnea005qmd&) partyy agneesr e i
and explains thaboth accuracy and fluency are essential par&ngfish,andit is necessary

to let our learners know whtte focus of each activity,isvhetheraccuracy or fluency

Teachers can heliineir younglearners to improve their fluency by choosing the correct
activities. Ur (2012, p.12071 127) lists engaging activities to develop speaking skills and
fluency, for instance problersolving, expressing opiniondialogues, describing pictures and

finding differences between two picturespresentationand adds that it is the core to let our

2What does it mean to be fluent in a language? Availablgtas://www.dictionary.com/e/fluency/
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leamers speak as much as possible in Engf&iceMurcia (2001, p. 108407) adds that
speeches can be usehd well and adds that learners can talk alsomething from their
lives. On the other hand, Celddurcia (2001, p.107) mentions thathe listeners can get
bored after a short timend suggests that listeners have some duties during the speech, such

as writing short notes to sum it up latetloey need to listen to evaluatestr peer.

Atkinson (1993 p. 58) warns about using translation and too much help during fluency
activitieswhen learners cannot say what they want in English and comes with a solution that
learners can write down words or expressitirey do not knowin the TL; when the activity
is over the teacheguideslearnersand gives them hints how to say the unknown words in
English.

The threestage model of teaching speaking might be a great teachingltoothow to
i mprove | earner s o6g@olé plld) expldins antivdlis (6996, asxitedVa n
in Wang, 2014) describes the three steps of this teachingitoghe input stag€l), students
are given a good model to imitate; in the rehearsal stage (2), learners implement the task
withihngr oup member s; i n the performance st age
Wang (2014) thercomments on each stage: @)good role model (a teacher) influences
| ear ner s docapulasyana @ronunciation; (2) working in small groups &t nvery
stressful and everybody has a higher chance to speak English; (3) speaking in front of the

classguar antees | earner.sd6 activity and motivat

This chapter dealt witthhow young learners can become more fluent when they are
surrounded by the TLThey can acquire English naturally in the same way they kbarinl.
Teacherscanchooser modi fy t o vy activiies whioh betp wighrdevéopihge v e |
fluency, such as describing pictures, fplays finding differences, problem solving or
expressing opinionTeachermeed t o modi fy English domotl ear

haveto be afraid of using these activities even with young learners.
2.1.2 Faster vocabulary acquisition

Vocabulary is an important part when learning a second lang\éigigout wordsthere
cannotbe any communication/ocabulary is thesystem ofwordsfor communicatioras Ur
(2012, p.60) definesOn the other hand,essardClouston (as cited iPatesan, Balagiu and

Zechia, 2019p. 300) characterizes theocabularyasii w osrofla language, including single
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items and phrases or chunks of several words which convey a particular meaning, the way
i ndi vi du alCeleeblurahas200d,qp.285) admits that vocablary has not always
beenthe core oflanguage studying and continues that opinions about learning and teaching

vocabulary have changeecently

Teaching vocabularys about the meaning of theords,a nd i t iI's the te
show learnerswhat the words meaand how and when it is cact to use thenfHarmer,
2011, p.229). Many linguists have agreed that knowing vocabulary nsore important for
communication than knowing grammaks Wilkins mentions (as cited in Patesan, Balagiu

and Zechia, 2019, 300)withoutvocabulary wecannot express anything

Vocabulary 5 | Ex. 5, page 71 Vocabulary 5 | Ex. 5, page 71

Student A StudentB [ [T
1 3 a )
[] 2[r]e[c[iple X
1 clar[d[s 4
L] ]
5. 6 3[d[inJo]s]alulr
| ] Egg®

8 9

[

;rate

a
N ﬁ 1 dK[eTBRTE
ggletuonﬂ H

Figure2: Informationgap crossword, Harmer (2007,383)

H—‘C:TWO

v

McCarthy (as cited in Patesan, Balagiu and Zechia, 20130@) affirms thatand
describes thait is not about the grammadearnersacquire but about the words because

without words we cannot haveparposeful conversation.

What activitieswill guarantee faster acquisitiomith young learneraFirst, it is essential
to mention that materiglsvhich teachers useshould beauthentic becae, as mentioned
before, when learners af@ly surrounded byhe TL, they are able to learn faster and use the
acquired knowledge in everyday life situatiqifatesan, Balagiu and Zechia, 2019, p. 303).
Ur (2012, p68-72)hi ghl i ght s t hat It is the | earner:
choosing the right activitieand lists activities such dsngos, guessing game, how many
words can you remembedictations, describing picturesr matching. All these listed

activities areappropriatevith young learners.

Harmer(2007, p. 233) adds that usimgformationgap crosswordsas it can be seen in

the Figure2, can be beneficial for learners as they needescribe or explaim the TLthe
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given words Teachers neetb choose or prepare such an informatyap crossword suitable
to young | e ar-teachthein withesonme lusefal phigseg.It is small/big/blue
It is in the kitchen/in the bedroom. You have it in the bathrdbis.used for brushing teeth

Young karners can ugbese phraseduring this vocabulary activity.

In the classroom wherne L1 is used most of the tim#@r explaining or describing
word, the TL could not happenFrohm, 2009, p3). Teachers need to avoithnslating new
words itemgo learnerdecause when they translate each wiocdn happen thaearners will
thenonlyr el y on t e a cdne wilknétlearnraial. $Herafordlashaeasds or visual
aids are requiretb quickly demonstratéhe meaning of unknowwordsor to presentnew
word itemsas Scrivenerd005, p. 333and PatesarBalagiu and Zechia (2019, p. 302) advise

or using gesturepantomimeor drawing picturefnstead oswitching totheL1.

Gu (2003) summarizethat where learners have mudh. intake and plenty ofreading

texts the& knowledge of vocabularyill improve.

This subchapter focused ¢ast vocabulary acquisition gbung learners when the TL is
used exclusivelylt is generally accepted that to know vocabulary is more important than
grammar. Teacher s c amacquiriegngwwaords eithisuitable activiges| e a r
such as bingos, matching, how many words can you remember, dictations, guessing games or
describing picturesAll these activities are popular among young learn€hey have fun
play games,and do not realize they acquire the vocabulary and theCfaswords can be
very useful, topbut before a crossword activity or a guessing gameusé$ul to get young
learners familiar with some relevant phrases which can be used during these a@&pdéres.
of these activities, scavenger vocabulary hunts apmulpr among young learners because
while they search for words they move as well, and physical activity is significant when we
teach young learners because they cannot sit at the same place for 45 Whateteaching
young learnersvocabulary, it needs tobe rememberedthat young learners practice

vocabularywork on their speaking skills and fluensynultaneously.
2.1.3 Listening comprehension improvement

Listening comprehension has very often been omfta foreign language classroem
becauseat has been viewed as the least important language kkikily, the situation has

changed and listening comprehension belongs very much to classnosradaysbecause
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there cannot be a real communication without listening as Géliceia explains 2001, p. 69

- 70). Renukadevi (2014, ©0) agrees with that arlts what listening to the TL can help

learners with:syntax, vocabulary, pronunciatioword stressListening comprehension is

integral to foreign language studying and therefore cannavbieled. Learners absorb more

language and broaden their knowledge via listening (Rost, 1994, as cited in Ahmadi, 2016).

Listening belongs to our everyday life becausempared to readingwriting, and
speaking we simply listen much mdiRivers1981; Weaved 972, as cited in Celeglurcia,
2001, p. 70)Richard & Rodgers (2001, as cited Wildirim, 2016, p. 2095point out that
listening comprehension used to be neglected a lotlaose teachersnd researcherpaid
attention to teaching other skiltg subskills such as grammand reading.

Listeningis a key part of target languagempetence (Morley, 2001 as cited in Yildirim,
2016, p.2095).iLearning to listen to the target language improves language abiltg.
sound, rhythm, intonation, and stress of the languageoocén be perfectly adapted through
| i st e(Renukapevi014, p.59). In other words, without listening to the Thothing of

these cannot be learnt and acquired.

Anyway, listening might be challenginfpr some learnersespecially young ones,
because of different pronunciat®or accents They are usually used to oraecent and
pronunciation or they do not havenough attention oiack vocabularythe setting can be
inappropriateas well(Renukadevi, 2014, p. 6061). Ur (2012, p. 104105) opposes to that
and stresses out th&arners can achieve better results and improverngntising, for
instance, listeningctivities wherdearners have the chance deethe speaker or speakers
because in redife, we see the person we tdtk and the body language and gestures can be

helpful to get the messagden communicating

What cannot begnored is the teacher talk as well becauden teachers speak,g.
giving instructions,describing, explainingit is always a listening activity to learnefsr,
2012, p. 101105). She aimsat listening activities to be designed to be authentic because the
goal is to prepare learners for rdig listening situations (Ur, 2012, p. 101).

There are some ways how to help young learners with listebin{2012, p.1087 113)
and Harmer 1998 advise andsuggest some types of listening activities suitable for young

learners:
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- Listen to three conversatiomghich take place at different locatioaad match
them with the correct pictures

- Listen to three conversations and tick what drinks people (rarener,1998)

- Listen and respond by writing one word or one symbol or by physical
movement.

- Learners take notes from what they hear and then in small groups compare what
information they have.

- Use your imaginatiori a teacher plays a recording and young laartey to
guess something about the peoplece,or action

- Songs, videos, films or watching stories are great for listening comprehension
(Ur, 2012 p. 108i 113)

These tips are beneficial, and it is up to a teacher how to modify or adapt them.

Theimportant thing is to get ready before the listening;tpeeh vocabulary or phrases,
acknowledgehe learnersvith the situation or tell thm something about iBoth teachers and

young learners do not hat@be anxious about listening comprehension.

Listening is essenti@nd cannot be excluded from the classrodrfe.accept much more
information when we listen rather than when we ye@ade, or speakWhenteachers instruct
their learners, organize the lessaxplain, or describei the learnerslisten. Listening
comprehensioseems to ba challenging part oEnglish. However, itmay be taughin fun
and engaging wayg.his subchapter presented some tipd adviceabouthow to deal with
listening when teaching young learnefish e  a uexperencé & that young learners
respond verywelt o acti vities which i nvol @seguess;ilg ng |
whatthe person from the recording migbok like or what hobbies/likes/dislikes the person
has,acting out a simplified story which they hear or watchanghort story or song and then
summarizing what they had sedrhe most significant thingetichers need to remembsr

whomtheyteachananod i fy the | istening tasks to | earn
2.1.4 Culture awareness

The main goal why people learn foreign languages is to be able to communicate with
othernative or nomative speakerer for instance tde aware of other cultures and respect
them (Cook,2008, p.9). As Hymes 1972, as cited in Khouni & Boudjela2019, p. 439)
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stateswhen learners want to lproficient in a foreign language, linguistic competence is not
enough; learners need to be awake sociocultural competence, todiSociocultural
competence means to have enough knowledge about the target language culture and social
norms to be able to communicate effectively in that language and to behave appropriately in
the target language o c i (Khtooynid& Boudjelal, 2019, p439.

According to Kramschi1998, as cited in Khouni & Boudjelal, 2019, p. 43nguage
and culture are closely connectdd is one of the main objectives af foreignlanguage
studyingi getting to knowand to be tolerant tother countries, thetraditions,and cultural
differenceR§ mcovi vzdNDI §vac2 @[A6-a7mram pro ZV, 202

Kramsch(2004, as citedh Arikan, 2010, p. 232points out that nowadays teachershef
TL have twoimportant functiong at the same timéhey areprofessiona at linguistics and

culture andnustintegrate these twianguage parts into teaching

It is therefore desiretb implement culture o the TL learning. Not only learners will be
ableto learn rew words or phrases buwtill know when to uséhem correctly depending on
the context(Makhmudov, 2021)How to agree or disagreleow toask for somethinghow to
greetpeoplei all of these are parts of culture because in the TL country people may agree or

disagreeor greet each other different(iozhevnikova, 2013, pl462).

Culture and cultural differences needlie included and Makhmudov (2021) explains
that when we intrduce topics such as food, clothes, time, history, holidaysic and others
to young learnersit can be really complicated for teachers to tethese topics without any
cultural experience andpresents some tips how culture of the TL might be taught:
@rganizing a food fair is one of the best ways to teach the language beyond culture. A
teacher can ask to cook or draw the traditional meals or fodangfishspeakingcountries
for the next lesso And students bring their creativities to the class. They can make
dialogues, ask questions in their foreign language while theytseeh, and practice the
realiab(Makhmudov, 2021)

Young karners willprofit when karning about the targ&inguage culture via the TL
Not only theygainnew words or grammar but deepen their knowledge of other cultures, learn
about their traditionscustoms the way people live therd-or these reasons, culture has
become an inevitable part of foreign langedearning.
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2.1.5 Exposure to authentic language use

Another advantage of the TL usage is tlgating learners are exposed to authentic
language Authentic languageiseis defined asa key to language learning where the target
language is used in purposeful wayto make the learning process more effective and
meaningful and to achieve positive outcofie®n the other hand,ittle (1988, as cited in
Cook, 2008, pl159) describes the authentic language as a mafasscial purposen the

language comunity where it was produced.

Until recently, teachers used simplified texts and activitieven with translated
instructions,which were believed tbe the best for language learners. Nowadays, authentic
speechand materials with authentic language are welcomebe classrooms since they can
simulate realife conversations, are motivating and challenging for learapdsare a great
source ofeallanguaggCook, 2008, p159).

Teachers and learners do naeivl to be afraid of using authentic materials at primary
schools. Authentic materials do not need to be difficddtiok (2008, p. 160) explainéfhe
fact that the language is authentilbes not in itself make it more difficult than specially
written language Difficulty depends partly on the amouwntf mat er i a IKaygidzisat i
(2020, p.38) adds thait does not matter what level our learnarg, they still need to be
exposed to authentic materials becatisey are useful for improving e a r Erlists 6

proficiency.

We shouldbearin mind that authentic materials should betavoidedwith our learners
at all, even at primary schools, becatisey present the TL naturalind helpto keep learners

concentrated and motivateldaygizis, 2020).

Teachers at primary schools do not needeafraid of implementing authentic materials
in the classroom and lessons, young learners will find these materials challenging, engaging
and achievea higher level of their proficiency. Moreey, young learners will see the
language being used in rddé situations and can helpemto see and understand how the
TLisused Not only teachers but the | earnerséo
as a very important advantage (see@hr5.2.1 andChapters.3).

13 What is authenticlanguage use? Available &ittps://www.igi-global.com/dictionary/authentie
languageuse/80065
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This chapter dealt with the most significant advantages of tlasixe use of the Thand
tried to illustrate thayounglearners can profit from it showed that whegounglearners
are surrounded by tHE_, they are more likely tgtartcommunicaing in the TL and improve
their fluency, vocabulary or listenind\part from these benefits, learnexdl discover and
learn about the targéanguageculture, how people live therandin which situationst is
appropriatgo use the acquired vocabulayoung | earner s6 pr oafso ci en
improved by using authentic materialsdlisteningto the TLin the lessongvhich present the

languagen reallife situations.

2.2  Disadvantages olsing thetarget languagein the classroom

at primary school

Theprevious chapter dealtith benefits of the exclusive TL usage amav useful it is for

young learners whethey arammersedn the TLonly.

Nevertheless, some drawbacks of exclusive TL usage cdoubé, and it is widely
agree that there are some specific situations when the TL shdodd replaced withthe

|l earnerso L1.

This chapter deals with the moastal ones such ag e a r megative attitudeclassroom
discipline, classroom managemdnta c k of | earner sdé understandi

producing the TL.

2.2.1 Potential problems fromthele ar ner sé6 per spect

Thisparti s about potenti al probl ems with the
with the most significant probl ems Iadkofh as
understanding and anxiety when producing the Tidachers need to consider thesg¢ential
problemsduring their lessongpcus onthem and help their learnersdgercome thenso the

learners can progress in their learning.
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2211l earnersdé negative attitud

This chapter starts witthel ear ner s6 atti tude. Before i

t

issues whiclconcernthe TL usage, it needs to be stated teaén yound ear ner s 6 at

towards the TL plays a key role learning and gaining proficiency. There cannotaog

progress andrpficiency development without a positive attitude as it is explained further.

Working with young learners at primary school mightrbetivating but challenging at
the same timeTeachers neetb work with learners at primary school in a different wayhtha
at lower secondaryschool. They need to choose various activities which exactly fit the
| e ar n e becduse/kre yoeny learners will be unsuccessitlienthey are givena task
with very sophisticated outconme vice versa, olddearners will bedemotivated to do a task
which is childlikeas Philips 1993, p.7) explains Situations like thesean therefore lead to
frustrationand negative attitudeewards the TL

There are many factorshich influence whethem learner will succeed or not when
acquiring a second languag&hasirah (2014, as cited iklerwiana, 2Q9, p. 90) mentions
factors such as age, aptitude, attitude, cognitive ,gpgiesonality,or motivation and stresses
outthel ear ner s 0 aatsécondtlandumg t owar ds

Attitude can be defineds the way in which a person views and evaluates sonwone

something; it determines whether people like something of*not.

Even young learners can experierstedying failures which can lead to a negative
attitude towards the English language as Elescribeq1994, p.198) Herwiana (2019, p.
90) adds that attitudes are not only about successes and féiltredsoabout interests.
Learners whodo not have positive attitude towards the speakers of the TL will rmver

interested in learning it.

Another reason why learners might have a negative attitude towards the TL is that they
are afraid of oral production because of possitkgakespr they lack enough confidenand
would prefer to use L1 insteaHdrwitz et. Al, 1986, as cited iimada, 2021, @2). It seems to

be true (see Chapterl3.Wor ki ng on | earnersodé confidence

1According to Oxford Reference, available at
https://www.oxfordreference.com/display/10.1093/oi/authority.20110803095433168;jsessionid=431D3081C6
A97E1DEEAECFB&3618D
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more carhelp to reduce their anxietiuring English lessongéran and Horwitz, 2008, as cited
in Inada 2021, p2).

Cook @008, p. 143) is criticahbout the interviews or readings with native speakers of
English, such as George CloonayJ. K. Rowling These texts or interviews were originally
designedto attract learners and motivate théonlearn EnglishHowever, suchnterviews
with native speakers wild/l not | mproveo !l ear
difficulties in producing Engéih. Using other famouson-native people,should be the aim.
Learners will see that there are many imative speakers whecan use English well (Cook,
2008, p. 143).

Rewardsare a popular technique among teachers and young learners respewdrds
very well and appreciate thenScrivener (2006, p. 101) warnsabout using bribery and
competition in the classroom. He <c¢l ai ms th

and motivatiorfor some time but not permanently.

As mentioned before, learners usually do not have many options to orally produce
English in the classroonievine (2003, as cited in Inada, 2021, p. 2) suggests giving learners
more time to speak in the TL becaus& only they will improve their speakingkills but

reduce theiworriesand negative attitudes towards the TL.

Although many young learners are aware of the importance of English nowada}so
shown inthe Chapter 5.1)and know that it is crucial to learn this language for their future
studes or careersieacherscan sometimes come across learners who are ignorant to these
facts and have no desire to learn English. Ellis (1$9200) comments on this problem and
statesthat the learners of Englislre familiar with the importancbut might beafraid of

losing their own identity culture when learning a foreign language.

Anot her factor which can i nf |[language learning ar n e
Herwiana (2019, p.200) says:d&ositive language teachidgarning can give psitive
attitudes to the students while negatl@ssroomanguage learningcagi ve negati ve
In other words, when there is negative atmosphere in the language classroom learners will

have negative attitudes. It is up to the teacher to make sustvaonment which is friendly

To sum upteachersnustwor k wi th | earnersé attitudes

TL matter. When learners come to classroom witlegative attitude, the teacheeeds to
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identify the reason for it and work on it is possible to turn a negative attitude into a positive
one for example by lsoosing tasks and activities which angeresting and motivating to
learners or by creatingositive classroom atmosphergiving learners mch more time to
communicate in the Tlor working on teachdearner relationshipsWwhen learners have

positive attitudes, learning will become easier and will develop higher proficiency of the TL.

2212Lack of | earner s understandi n

Lack of | e mmdingeis & dcommon preblera teachef English face every
single dayi learners do not understand when the TL is used. Learners, for instance, may not

understand instructions, vocabulary, or grammar structures.

Reasons why learners do not understand vehsdid or written in English can be various.
As explained before, they might have a negative attitude towards English and do not want to
learn it or they do not understand the meaning of the words or grammar structures because

they rely on the rules oflLand try to apply them in English (Jata, 2015, p. 54).

As Ellis (1999, p. 47) mentiondearners may not understand because they cannot
recognize the English sounds correctly and illustrates it on a serieAfces s me t he

Learners who have difficulties with English sound may understand that it dersss s me t

pepper . 0

Palladino & @rnoldi (2004, as cited in Axelsson, 2007, p. 5) have an interesting opinion.
They observed that children who struggle with learning the mother tongue are very likely to
have problems when learning a foreign language. Ganshow et al (1998, as cited soAxels
2007, p. 5) noticed the same.

What can teachers do to help their learners to understand English? One option is to switch
to the L1. As Atkinson (1993, p. 36) suggests teachers shouldhgsel when explaining
complex instructions, checking comprekem, eliciting language or for leads/warmups.

A new type of task or when there is no learner in the classroom who understands the teacher

should be conveyed itne L1, too (Slattery &Willis, 2001, p. 12). Cook (2008, p. 185) lists

other activities whee teachers can ugbe L1, for instance: expressing meaning, grammar

explanation, instructions, managing the classroom. Scrivener (2005, p. 309) agrees and adds
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that L1 is a better option for reading summarizations, comparison of grammar structhees in

L1 and theTL or learning pronunciation and contrasting the sounds.

Harmer (1998, p. 5556) is quite critical to usthelL1 and offers ways how teachers can
help learners to understand meaning in the TL. The demonstration, visual aids, gestures, or
dravings work best with young learners at primary schools. When explaining grammar to
older learners, e.g., 114 years old, teachers can try timelines to explain tenses. When
teaching vocabulary to older learndfgey can be asked to explain the meaningpefword or

give a short definition or look it up in the dictionary.

To conclude it, in the classroom there are always learners who do not understand what is
being said or written in the TL. Our job, as teachers, is to help them to understand better.
Someteachers decide to uiee L1 because it is timsaving and easier to use. Some teachers
refuse to usehe L1 even though it would be more comfortable. As mentioned betoie,
desiredthat thelearnersareexposed to the TL as much as possible so tisereally no need
to usethe L1 even for conveying understanding. Demonstrations, miming, drag@sgures,
body languagedefining, describing in other words, visual aitkn help. When nothing of
these works, teachers can ask learners who understand to translate instructions or

explanations.

2213Learners6 anxi ety when produci

Another common problem with the TL usage is language anxiety. It is venyefieq

primary language classrooms nowadays and can negatively influence the learning process.

Learners can have no problems with skills such as reading, listening, or writing or
subskills but when it comes to speaking, when they need to produce Eorglighthey can
feel fear or stress because they cannothesel. But whydo they have such feelings?

First, the term language anxiety needs tobbefly def i ned . It can be
subjective feeling of tension, apprehension, nervousness ang \@ssociated with an
arousal of t he aut(Mcimtygre & Gardneg 1994 as<ited iy Hashem,. 6
2011). It can occur also when learners struggle with language learning or when the TL culture
is not the same as the L1 culture. (Boon, Abdulahal, 2021, p. 378). Hashemi (2011)
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continues that many | anguage | earners talZk

speaking in English.

Moon (2000, p. 49) points out that one reason why learners might feel anxious to use the
TL is their low selfesteem and explains why:L o w-esteem develops when there is a gap
between our selinage, i.e., our awareness of ourselves, our charactesisgtc. and our
ideal self, i.e., the self we would like to be. Children develop thetinsaffe through the
responses and react i omashewmif(201d) agrees with &oop.l e t ¢
Horwitz, M. Horwitz & Cope (2012, p. 128) mention in thaiticle that low selesteem is
often caused by | earnersdé6 worries of negat
them. CelceMurcia (2001, p. 359) contributes that learners are likely to feel anxiety when

their learning style conflicts with instctions and materials used in the classroom.

Being laughed at, humiliated, compared to other learners or siblings, lack of experience
with the TL. All of these are triggers which cause the language anxiety and language teachers
face these situations evenpaimary school with young learners.

What <can be done to reduce the | anguage ¢
using the TL? Harmer (1998, p. 1B1132) suggests implementing speaking activities such as
pair work/groupwork, reading aloud armatting out the dialogues or stories, speaking in a
controlled way (e.g. dictating beginning of
I 1 i keél/ | candléatners fimishnwriting down their ideas before speaking}, role
plays or recordig themselves speaking outside the classroom. Willis (1981, p. 104) adds
other types of activities which might help in overcoming fear: guessing games, pictures cues,

drill, or imaginary situations.

Slattery & Willis (2001, p. 42 61) include activitiesvhich teachers can find useful with
younger learners (aged 69): practising pronunciation including rhymes and intonation,
songs, memory games, talking about themselves, pass the ball game. They stres# @t that

crucial to keep the activities in arfny and engaging way.

The general atmosphere in the classroom and positive relationships between learners and
teacher need to be taken into consideration as bethuse when learners feel safe, they are
more likely to start producing the TL as Moon QBQ p. 49) explains. She advises to use

Circle Timeactivities which help with gaining sedisteem. Shortly explaine@ircle Time
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activities are activities where learners sit on the floor/carpet in a circle, and everybody shares
something using the TL. Mm (2000, p. 50) gives examples of areas which might be used

especially with younger learners, for example:

- Sharing hopes and fearseach learner needs to finish a sentence, &gl scared
wheneéel/l feel happy whenée
- Special child of the week every week a different learner is chosen to be the child of
the week and others need to say something positive about him/heYpa.qre very good
até, You are wearing a niceéé, You al ways s
- Feeling proud each learnethinks of something he/she is proud of and shares it with

the classroom, e.ggknow a lot about cars. | can run.

Learnersdéd anxiety needs to be taken serio
before they even enter the classroom that therebeilearners who are afraid of talking or
have negative experience with the TL. There are many types of activities whilcawsad to
help to eliminate the fear or stress of speaking in front of others. Positive atmosphere and

relationships are requiretbo.

This chapter briefly summarized potential problemss uch as | earner so
lack of understanding and anxieswhen the TL i s used exclus
perspective. As stated at the beginning of this chapter, teachers needateare of these
potential problemstake them seriouslgnd work on themThese problems occur in lessons
of English at primary schoee nd cannot be av dohdlgybungldaenars her
to overcome these problemsstablish a positive and relaximipssroom environmergo
young learnergan develop their language skills faster and more effediaeh subchapter
offered a solution or solutions which can be applied to minirttige problems with the

exclusive usagef the TL.
222 Potenti al problems from teache

Classroom discipline and classroom management seem tbeb&vo most common
problemswhy teachers of English stop using the TL and switch to thel'hik partexamines
these two potential problems in more details and offers possible solutions how teachers might

overcomehese problems without the use of the L1.
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2.2.2.1Classroomdiscipline

Classroondiscipline is a very specific part of teachitigcan ruineverything the teacher
had planned and preparddis unexpected. Teachers wish they had unproblematic classroom
discipline.What is classroom discipline?

Ur (2012, p. 244notesthat it is not easy texplain what classroom discipling and
gives a possibldefinition:6 CI assr oom di sci pline exists whe
consistently observe a set of rules relating to classroom behaviour in order to facilitate
smooh and efficient teaching and | earning. O

On the other handjarmer(2007, p.153) prefers to use the term problem behaviand
lists typical behavioural problems which can occur in the classrémmmstancedisruptive
talking, sleeping during the classheatingnot completinghomework or not willing to speak
in the TL.

When some problemarise we need to solve them. It can be more complicated for
teachers who had decidedo haveoWEW@!| cksassr oom, it means
in the TL which can be challenging for both teachers and learners, especiallylgaureys
too.

For instance, Littlewood& Yu (2009) Bateman (2008and Durmus @019) claim that
teachers should switch the L1 when some discipline problems occhtany teacherslo as
Littlewood & Yu (2009, p. 69discoveredn their study. The reasons why teachers change the
language can be that it isne-savingor easier or that they feel morecsire when dealing

with discipline issuegsee Chapter 5.2)

On the other hand, there are many authors who think the oppOaite. you decide to
keep the classroom in the TL you need to use the TL even for handling disdijginenly
the words matter but the way in which the tead®rsit matters, tooLearners will know
they have done something wrong bet98lys ) of t
describesAs Littlewood & Yu (2009, p. 66statei t i s f or I|beeagposetothe 6 g o
TL exclusively because they can see that thguage can be used for other purposes as well
Bet 8§ k2018)&grdes andomments on it. Teachers of English neecbénaware that the

language is not just the aim but the means of communications so therefore it needs do be use
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in situatiors which are not planned and are spontanebaarners will learn English in more
natural way anavill develop their communicative skill8loeller & Roberts (203) agree and
add when teachers establish a respectful environmketethe respect is mutual, akng
with such issues the TL can become easiefhey recommend posting a poster like this in

theclassroomwhich needto be adaptetb English lessonso it is visible all the time:

Reglas de nuestra communidad Rules of our community

Respeta personas y cosas de la clase.  Respect people and things in class.

Espaniol, Espanol, Espanol. Use the TL.

Sé responsible. Be responsible.

Prepara para clase cada dia. Prepare for class each day.
Estudia-habla con amigos. Study-talk with friends.
Ten una actitud positiva. Have a positive attitude.
Obtén asistencias si es necessario. Obtain assistance if needed.

Figure3: Rules of the community (Moeller & Roberts, 201324)

Setting the classroom rules is generally a good ahehit can help a lot with discipline
problems(Moon, 2000, p. 73)The classroom rules are further discussed in the practical part
(see Chaptes.2.1 and Appendix no XXXXX).

Another way, how tdandle with discipline problems in the TL, is to use simple phrases
Bet 8 k ov 866D fudg8sphrases such as these:

(@)
(@}

Stop talking!

(@}

Donbét speak. 6

A

6Be qui et . o

OListen to me. 0

0St ogpp eiats,e . 6

6Dondét turn around. 6
OWhi sper, please. 6
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These phrases are great for young learners because when learners do not know the
meaning odo notunderstand, the teacher can easily mime these commands or use gestures to

help learners understand.

When young learners are familiar with the basic phrases, more sophispibaasds can
be used, suchdsB et § k o v 1:63, Willi§, B981, p7X:

ONhat 6s the probl em?56

OWhat are you doing?b5b

6Behave your ¢8et Bkougsi&l0as, 6p. 61

6Could you stop talking and settle down,

O0Stop turmamidngliseowmdi ng dWilsele8lL,perd)pl e, pl ea
See Appendix n. 3 for more phrases which may be used to deal with classroom discipline.

Classroom discipline is an inevitable part of English teaching. In the perfect world,
teachers would not need to solve any discipline probl&eeschersieed to be awa of them
and know how to deal with thert.is very often recommended switch to the L1 because it
is fasterand more accuratend easiebut when you want to keep your lesson exclusively in
the TL you need téearn how to do it. Simple phrases which are easy to demonstrate can be
the key. Once, the learnetan understand the simple phrases, you can build on it and start
using more complex oneBven young learners will benefit from using the TL when dealing
with discipline issues because they will acquiren an authentic way and naturally.can

take a lot of time and patience, but it is worth it.

2.2.2.2Classroom management

Another complication which both teachers and learners can struggle, vigththe

classroom management.

Classroom management can be describegngthing that nf | uences l.ear ne

To be more specific it ishe classroom organizatipatmosphereprt e a ¢ phdasaptsy
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(Phillips, 1993, p. 141)Scrivener 2005, p.79) confirms that andists the areasvhich are
typical of classroom management: grouping and seating, activities, tooteahdiques,

activities,authority,and critical moments.

The question is what language to uSae of the most commaituations whenegachers
switch to the L1 is discipline, atescribecabove, and classroom management, such as giving
instructionsor checking claification (Macaro, 2001, as cited Milsson,2013, p. 10)Phillips
(1993, p.8) agrees anccontinues that wherieachers need to explaheck complex
instructionsit would not be effective to use the TLPhillips (1998, p. 28) adds that even
learners especially the young ones with limited knowledge oglish, need to be allowetb
hear or useheir mother tonguavhen, for example, ass@sg their progress, exprasg their
feelings listening to teacher6 f e e d Blatenk&Wdlis @001, p. 4 continuethat when
younglearners use their Ltb check the meaning or translatibdelpsthem with learning the
TL. Atkinson @993, p. 27i 28) includesthat sometimes it i& waste of time to spend 5
minutes on instructions,and it is simpler to us¢éhe L1 or the teacher can explain the

proceduren English and asksomebody, who understands, to translate it into the L1.

On the contraryBet 8 K 2wW8 3, p . 9) disagrees with
during English lessons becausarners need to be exposed to comprehensible input as much
as possible. Teacherscanthereforedi f y t he | anguagm&angtagearide ar n e
intellectua level). Cook (2008, p. 157) claims that teachers provide learners with
comprehensible input most of the time (up to 70 %) anggests teachers dealing with
management in one type of language (Englidh)sson @013, p. 8) comments on it and
advises tause TPR (Total Physical Respong®)organizing the class or instructions.

There are some simple phrafes commandénstructions requests orrganizingthe
classroomwhich are easy to demonstratelearners with no/low knowledge of Engliglino
do not understand the TL, whidan teachera dapt i n their Engl i sh |
p.44-53, see Appendix n. 4 to learn more phrasgsch as

Can you come here, please?d
60Coul d yowmi ndpem tphease?5d

6Sit on the fl oor. 0
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6Come to the blackboard. o
600pen your books. 0
OWork in pairs.©o6

More often such phrases are used the faster they are going to be aaqadisedomatized
by learnersWillis (1981, p. 2) shares the same opinion and adds that eakhown item or
commandneeds to be followed bghowing or using body language to make the meaning

clear foryounglearners.

Teachers should not be afraidwedrking with the TL even when dealing with classroom
management. Simple phrases, demonstrations or visual aids tefphd when organizing
the class, explaining what to do etc. Learmezsd tosee and hedenglishall the time Not
only they seeand hearEnglish being used in different ways (unprepaneaturally, and

authentically but alsothey can start producing English on their own faster

Potenti al probl ems with the TL from the
discipline and classroom managent This partsuggested ways how to face these problems
without the need to switch to the L1. There are simple phtasehersnay use to deal with
disciplineproblems and with managing the classrodinese phrases are easy to demonstrate
so everyoung learners will understand the meanamd more importantlythey will hear the
TL in an authentic wayvhich, as mentioned ilChapter2.1.5,can maximize the benefits of

the TL usage.

This chapter dealt with the most common disadvantages of exclUkiwsage in the
classroomwhich teachers and learners face eacidag ar ner sdé negative a
discipline and management, lack of understanding and language afkietgasiest solution

is to switch taheL1, Czech anytime it is necessary.

However, when the teacher decides to use onlyTihe he/shecannot usethe L1
whenever buheeds to know how to handle different situations which occur in the classroom
in the TL. It is more demanding and complicated to deal,with,disciplineissues, in the TL
but there are waylsow to manage iit is important tostayin the TL because learners will see
and hear the language in different and more authentic ways. Teachers need to be patient and

take it step by step. This chapter offered some idedsstrategies.
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2.3  Classroom English

To maximize T advantages¢as discussed i@hapter 2.1) and to minimalize theteotial
problems (see Chapter 2.2Jassroom Englishs necessary to usdt is another part of
learning a foreign language which iescommended conveyg in the TL only. It should

become the t eacherWhatisalasstoom rmuage2r sd routi ne.

ClassroomEnglish can be described as language which is required for everyday
organizationand management of the classroamd needs to be done through English
teachers and learne(®hillips, 1993, p. 9)Atkinson @993, p. 98) adds that it ithe
elementary English whicteachers and &&nersmust remember and use in the classrolom.
other words, classroom English are all the basic phrases or exprdssicmsrsand learners

use for basic communication, such as greetings, instruarasking for help.

Even learners with no olow-level of English can learrthe basicphrases without
knowing grammar rulesAs Atkinson (1993, p. 104) explains and mentjomken learners
acquire the common phrasétscan help them in the future whéey learn about diffent

grammatical structures in English.

It is necessary to use Englisiclusively When learners reply itheL1, teachers should
ignore it andbe firm and for instance point out to the posters, speech bubbles or wall charts

where the learners can see the phrase in English.

How can teacherkelp their young learners to learn the classroom langu&ietips
(1993, p. 9) advise® place posters or speech bubbles in the classroom so the learners can see
them all the timeAtkinson (993, p. 103yecommendsising gestures and pantomingth
young learners which are great techniques to help learners with understanding the meaning.
Harmer 2007, p.111) agrees with it and confirms that demonstraisoa tool which should
be usedWillis (1981, p.8) stresses out that teachers need to be aware not only of their
| ear ner sd n e ewhenusing gassroom Enplidhit thé dag of the week ordgh
time of the lesson must be considered,dod illustratesitonexam@ed € . on t he | as-
the weelyou might get your students to talk about their plans for the wepKens the last

class of the day, youcouldet t hem to tell you about their
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Atkinson @993, p.997 102, see Appendid for more phrasgsand Slattery & Willis
(2001) suggest possible classroom Englihases both for teachers and learners that can be

adapted:

Greetings and forms of address

Addressing a teacher by name is usual in some countries, whereas in others
children use the word Teacher as a title. What happens in your country?
Practise some suitable phrases from this table.

Teacher © Children

Good morning, children, © Good morning, Miss/Mrs/Mr/Ms

Good afternoon, everybody. : Good afternoon, [surname].

Hello, boysandgirls. : Hello, [first name].
girsandboys.  : Teacher.

Figure4: Greetings and forms of address (Slattery & Willis, 2q013)

Let’s call the roll. Thank you, everybody.
Let’s take the register.
Let’s check to see who is here.

Remember to answer 'I'm here’. So, everyone is here except...
So,only two people away.

Is everybody Oh good, Paula, you're back.
here? Nice to see you.
Are you all right now?

Is anyone away? Oh, John’s away. Maybe he’s gone to the

No-one absent Who knows why? dentist. What do you
today? Is heill? think?

Who is missing?

Let’s all count to So,how manyisi13and15? Is that more than yesterday?
see if everyone OK... Yes? Or less than yesterday?
is here —girls So that is 28 altogether. Or the same?

first, then boys.

Figure5: Checking attendance (Slatte8yWillis, 2001, p.13

As described above, classroom English is a specific part of English where the TL is
requestedand it is not complicated to use it both for teachers and leaavers when
| earner s6 knowl edBverydayfphraBes gdnibes &cquired quickty when
portrayed on the posters, speech bubbles or charts on the classroonrepebded every

single lessomndadded to that theytroduce the language structures to learners.

The seconctchapterreflected both positives and negatives of exclusive TL Esstly,

the advantages, such as devel opi ng,liste@ngr ner
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comprehension improvement, exposure to authentic language gséure awareness, were

listed.

The second part of this chapisrabout the drawbacks of using the TL all the titbe.
deal t wi t h | earner so negati ve at t ladkuotl e , C
understanding and | ear ner sTo eaahndrandek here when p
suggestion how teachers can copy with the drawback in the target language.

The third part is about Classroom Englasid contains some tips how teachers can help
learners to remember basic classroom English phrases and lists the most common phrases that

are used by teachers and learners in the classroom.

The aim of this chapter was to prove ttte¢ TL isbeneficialfor learners and teachers of
English do not need to be afraid of using the TL all the tiEnen when it comes to
complications it is possible to continue in English and not switch to L1, Czech. The learners
mustseeaut henti c | anguagentud e preaungeaensstneedto bey 0 |
supported to use the TL as much as possible
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3 SUMMARY

The theoretical part discusses the usage of the L1 and the TL in lessons of English at
primary schoolsWhile some argue that the L1 is an essential part ofets®on because
teachers can solve discipline problems, manage the classroom, tramiatevn words,
explain grammar,or complex instructionsaster and young learners feel more comfortable
and less stressed when the L1 is presshers believe that the exclusive TL usage is the way

t o devel dapgudgepaoficrercy s 6

Teachersieed to reramber what subject they teach because overusing the L1 cao lead
learners who will rely on the L1 all the timigis the teacher who is the role model for his/her
young learners, so when the teactigeakghe L1 a lofthen the young learners migieflect
their teacher and start overusing the L1. Even discipline or organization issues can be solved

in the TL.It takes some time and patience, but it is worth it.

To concludeyoung learners must be exposed to the TL as much as possible Hecause
many learners the school is the only place where theybeaconfronted with English.
Therefore,it is necessary to absorb the TL with as many senses as pdsgdileg learners
need to seand hear the TL all the timso they can acquire the TL easind more

effectively.
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4 PRACTICAL PART

4.1 The aim ofthe research and research questions

The practical part of this diploma thesmlows the theoretical part. The practical part is
based on the results glantitativeresearch methods questionnaires and interviews with

teachers of English

This thesis is aimed at encouraging amhancing the exclusive target language use,
English, in EFL classesat primary schoolsAt the same timethe thesis is focused on
identifying why the TL is not used all the time in EFL classesiandhat situations the L1 is
more preferrabldéo the TL by both teachers and young learn€here are many occasions
whenthe teachers and young learners use theHid thesis lists the situations and attempts to
suggespossible waysfoeliminating the L1 from the EFL classes at primary schools.

The theoretical part deadispeciallywith the benefits and drawbacks of using the ifiL
EFL classroomAlthough he L1 seems tbave some benefits IBFL classrooms at primary
schoo] the theoretical parpresented suggestioisr removingthe L1 from the classroom

completely

From the practical point of views it possible to use the Tanly in English classes at
primary schod Are teachers opedto teach the Tlexclusively? Do young learners prefer
the teacher to use the TL more or the L1 more? Do parents expect the teachers of English use
the TL exclusively or in combination with the LThe main objective of the research to
map to what extent the TL is used at primary scheolsd wh a't the young
t eac her s 6stoptleerTE jpre The practcal part attenpto answerthe following

questions.

The research questions are:

l1What is the young |l earnersdé attitude to
1.1 How do young learners feel when the teacher uses tlenlj2

1.2 In what situations would learners prefer to use the L1?

1.3 In what situations would learners prefer teachers to use the L1?
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2 Whatist e a ¢ h eudestadthe dLt?t i
2.1 In what situations would teachers prefer to use the L1?
2.2 Why do not teachers of Englisise the TL all the time?

3 To what extent dparentsexpect teachers of English use only the TL?
4.2  The structure of the research

The research was designed according to the theoreticaltpartlivided into three main

sections.

Thefirstsectiopr esents the resul ts oftheyilowhetierl ear
they sedt as a benefit or not when the TL is used exclusively (see Chaptat e same

time, it outlinesthe situations when the learners find the L1 more useful than the TL.

The second sectissubmits theesultsof teaches 6 vi ews t owards t he
recommendedituationswhen teachers prefer to use the(s&e Chapter 1.8nd aswersthe

questiors why they do not use the TL all the time.

Thethird sections hows what t he @i vhethegpaents expeetthe at i ¢
teachers of English use the €kclusivelyor in a combination with the L1.

Lastly, the researchompares the results oh &nglish test focused on Present Simple
The objective of this test is to state whether young leamwliose teacharses only the TL

achieve higher knowledge of Englifilan young learners whose teacher uses the TL and the
L1.

4.3  Methodology

The main objectiveof the first sectiorof the researcks to evaluatewhat attitude young
learners have towards the TLhe right method appears to be a comparison ofvwaxs of

teaching Englishi teaching in the Tlonly and teaching in the TL in a combination with the
L1.
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Two primary cl as s ®adubice were clib&in [Bitticipdt@ in khis
research. The class 4.C is a class where the teacher of English uses the TL exclusively. The
class 4.D is a class where the teacher combines the TL and théhé lasses are more

specified inChapter4.5.

The reason whyhis methodhas been chosen is tteterminehow young learners
perceivethe TL and to what extent they neid L1.The questionnaisewere distrbuted to
respondents 4" graders) collected and the results werassessedThe results of the
questionnaire illustrat¢ oung | earnersd views and feeling

well as preferred.1 situations

The questionnairéor the class 4.C (see Appendixfor the original Czech version and

Appendix 8 for the English versipoonsists ofL6 questions which can be cldisd as:

- demographic questiarfquestiors 1 and2)
- aratingscale question (questid)
- closed questions:
o dichotomic Questions 6, 1and 16)
0 polytomous
A select questiongj(iestions 3, 4, 7, 8, 10 and 13)
A multiple-choice questions (questiofis12, 14 and 15)

The first part of the questionnaifguestions 310)deals withy oung | eamamder s 6
feelingswhen the TL is used exclusively. The second phtihe questionnairéuestions 11
16)presents questions to discover young | ear
English. Young learners were given the paper version ofGhechquestionaire at school.

Their answersvere translated into English by the researcher. The reseavabeavailable to
supportthem during the research ttarify discrepancieand toavoid misunderstandingee

Chapter 5.1.1 for data and commentaries.

The questionnaire for the class 4.D (see AppeBdiar the original Czech version and
Appendix 10 for the English version) consists of 13 questions which can be divided into:

- demographic questions (questions 1 and 2)
- aratingscale questiofguestion 5)

- closed questions:
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o dichotomic Question 13)
0 polytomous
A select questiongj(iestions 3, 4, 6, 8, 9, 10 and 12)

A multiple-choice questiongj(iestions 7 and 11)

The firstpartof this questionnaire is focusedgmo ung | earner so6 Tlat t it
(questions 3i 5) and t husaget of the hle(quésionsi6 7). The rest of the
guestionnaire deal s wi t handytleedln(quedtion&rlB)ands 6 U :
whether they would prefer their teacher to use the TL all the dim®ot (questions8 -9).

Young learners were ginethe paper version of this questionnaire dhe researchewas
available to them during the researchctarify discrepancies or to avoid misunderstanding.

See Chaptes.1.2for data results and commentaries.

Before the research i n 4. C peownidbd with ddegal o un g
GuardianAgreement (see Appendix 11) that their children can participate in this resgfhrch.
parents agreed, except three parents of young learners.in 4.D

The second section deals withé t eacher sdé vi e aasifiesavhenu t t
teachersselect to use the L1 instead of the Tiwo methods were chosen éxamine the
research questions (s€hapter 4.1) questionnaires ansemi structuredhterviews.Ch r 8 s k a
(2016, p.1767 177)explains that a serstructured interview is a good compromise between
a structuredand nonstructured interviewbecausehe respondents are not only required to
answer the structured questions byustify theiranswers, tods primaryteachers of English
from Z8kl adn?2 gkol a St ud SThe&kreasonsRachobse these o we 1
research tools are followin@gohnson, Owuegbuzie & Turner, 2007, as cited @reswellJ.

& Creswell D, 2018):

- the questionnaireés a proper tool to analyse a lot of answeits provides

guantitative data.

- the interviewis to understandetter the issue, in our casty teacherslo notuse

the TL all the timeduring lessons of Englisttheir experience with thel.

- the combination of these tools offers a more complex wevhe problemati¢csn

our casdghe TL and the IL usage.

- the combination of these togisovides more data for analysis.
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The guestionnairésee Appendix 12 fathe original Czech version and Appendix 13 for
the English version) s desi gned to reveal the tedcher:
whether they perceive it positively or negativelg explained in the theoretical part (see
Chapters 2.1 and 2.2rurthemore, theteachers are asked to answer questions aboutlthe
useduring their lessons of Englisind the reasons why the L1 occurs in their classrodhes.
guestionnaire reveals whether teachers use the L1 in recommended sitaataescribed in
Chapter 1.1and what can be done to minimalize theuskand maximize the benefits of the
TL.

Thequestionnaire is imanonline format The link to theCzechquestionnairevassent via
email to40 principals of primary schools in tiézech RepublicThe researcher kindly asked
each principal to resend the link to his/her teachers of English who teach young |8draers.
reason whythe Czech questionnaingas sent is mainly that it is targeted to nRpative
teachers and to avoid any misunderstanding or ambidLimgir answersare translated into
Englishin Chaptel5.2.

This questionnaire h&3 questions which can heassified as:

- demographic questions (questidn® and 3)
- an operended question (questioB,avhich is optional)
- closed questions:
o dichotomic Questions 8 and 17)
0 polytomous
A select questiongjiestions 4, 7, 9, 10, 12, 13, 14, 15,18and 20)

A multiple-choice questions (questiobs6, 11, 16, 21 and 22)

The semistructured interview(see Appendix 14as chosen as the second research
method anatonsistsof 6 questionsThe purpose of theemistructured interview is to have a
morecomplex view of the TL andthe LLuser om t he t e acThequssbonsper s
were designed to extergliestionnaire answets getmore detailsabout the TL and L1 use.

As mentionecearlieri n t hi s chapter, 5 primary teache
interviewed All the teachers are nemative speakers who share tb@mell, in our case
Czech, with their young learnerd.he semistructured interviewed was carried out in Czech
andte teachersd answer s Therneselts bfths past taa bedodndinnt o
Chapters.2.2.
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The aim of thethird sectionis to discover whalanguagey oung | earner soé p
the teacher of English tapply duing the lesson$ should teachers of English use the TL
only or combine with the L1The questionnaire washosen,and the resultswhich are
commented on in Chaptér3 s h o w p ar e nandsdggeastpmnsmwhea thesL1 might be

used.

The questionnairésee Appendix 15 for the original Czech version and Appendix 16 for
the English versionincludes14 questionsQuestions I 13 are obligatory and the question
14 is optonal, parents can further comment on the issue oTthand the L1 usage during

lesons of English. The questions can be divided:

- demographic questions (questidnand 2)
- openended question (question 14, which is optional)
- closed questions
o0 dichotomic Questions 5 and 7)
0 polytomous
A select questiongj(iestions 3, 4, 6, 11, Ehd 13)

A multiple-choice questions (questio8s9 and 10)

The opening part of the questionnaire deali t h demogr aphic dat
knowledge of English and whether their son/daughter feel like studying Enghsh. the
guestionnaire is focusedonpaert opi ni ons and views about t
schoo] what positives and negativéey see when the teacher uses only English. The last
partis about the L1 usié whether parents agree with its use or mdtat situations the L1 can
be used in and what drawbacks parents see when there is the overuse of L1.

It is necessary tatatethat the online link tadhe Czech version of the questionnaire was
sent to4.C and 4Dyoung | earner s pavietha s@andedibadlabs a d c

teachersTheir answers are translatedGhapters.3.

The last part of the research is devotedatmonstandardized didactic tesesults
comparisonCh r 8 s k a 18(Q Oelinés a npstandardized didactic test as a test which
teachers prepare themselves, for tlo@n use, it is not formallhe purpose of this test is to

reveal whether young learners, whose teacher uses ttanlyLachieve better results than
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young learners, whose teacher combines the TL and theéheltest was applied to the same
young learnerss in the first section of this research.

Since the Project cour sebookasresearchatedideed d
to use a unit testvhich is a part of Project 1,"4edition. The main aim of thetest (see
Appendix 17)is to evaluateto what extenyoung learnerbiavemastered their knowledge of
the verbhave gotn the Present Simplkend basic adj¢ives for describing people and objects
The test examines language skills, listening and reading, and language sulsialsilary,

and grammarSee sectioh.4 for further comments and results of this test.

This chapter briefly explained the methodolagyd aimof each researchuestionnaire
The researcltonsists of four questionnairésfor young learners in 4.C and 4.D, young

at

|l earnersd parents and Therguestiannares werea mohther anly o f

research tool. The sersiructured interview was chosen to the second toolwhich should
help to obtain more complex teacherso6 vi
at primary schools. The results and commentaries can be found in the Ghapter

e W ¢

44Characteristics of ZG StudS8nka

Thi s chapter shortly deal s w i twhich bsais i

Pardubice.

Z G St wtilefsrdueation fromsito 9" gradefor 740 pupils.This schools in a park
area with playgroundsT he unusual thing about this
school 6 aa5mpavikonstwiere R5eclassrooms aidd specialized classrooms can be

found.

s ch

As mentioned before, the school is in a park area which offers pupils a great way to learn

about the nature and ecology. In addition to that, pupitdakecare about the trees, grass or

theycanplant new flowers or vegetables.

All the primary classroomsand specialized classrooms for English, German, &@d
Geographyare equipped with interactive whitebosydbwersecondclassrooms are equipped
with data projectordn addition to that, theraretwo outside classrooms the school area.

48



There are 47 teacher8 teachers arspecializedin teaching EnglishS of them teach
English at primary schooEnglish is taught from thés grade (a nostompulsory subject
with one 45minute lesson a wegkThe lesson dotation for each grade can be found in the

Appendix ro. 6.

The school is very active and participates in a lot of events, suspaatng events,
language competitiongxcursionsor visiting cultural places of interest. More information

about this school can beund atthe schoolvebsité®.

4.5 Characteristics of research classes

This chapter briefly comments on the basic information about two primary classes which

were chosems research samplégt.C and D.
4.5.1Characteristics of 4.C

The basic chaxderistics of the class 4.C is:

a) age: 9 1 10, 2 learners 11 years oldodstponement of compulsory of school
attendhrce)

b) number of young learners: 20

c) lessons of English a week: 3 lessons per 45 minutes

d) level of English: A1

e) Coursebook: Project 1"4dition

There are 20 young learners, aded 10 (2 learners aged 11ip the class 4.C. The
gender division i8 girls and 12 boys.

There is one young learner with supportive measures, typeh@ has an individual
learning plan.This learneris diagnosed wittbehaioural disordersand has a pedagogical
assistant whassists this learnetaily. The oral testing iighly recommendedhis should
not be evaluated according to the written test because he has problems with amding
readingin English Heis allowed to write as he hears the words or phrases. On the other hand,

By~ G dzRY Y dwhw.zss@darka.ar S Y
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he excels at spoken English and is very communicalifie. assistant helped this learner
during the norstandardized test needed for the research.

This class has time dotation of three lessons of English per 45 minutes a viveky of
the young learners have studied English since kinderg&teng | i sh i s taught

from the £'grade but it is optional All young learnersiave had English from thé'grade.

Their levelof Englishis supposed to b&l, and it seems to be true becaabuost allthe
learners can understamaad usebasiceverydayphrasesintroduce themselves, give personal
details about themselves and ask others for personal defaks.learner, who shows
symptoms of ADHDgxcels at spoken and written English. Hassallydisruptive during the
lessons;he needs to be kept busgpince his level is slightly higherthan his peets

differentiated activitiesvork well with him.

The climate of the classroom is positive, all the learners have good relatiorcsnps,

cooperateand help each other.

The researcher has betheir teacher of Englissince ' gradeand since theshehas
used the TL exclusively in 4.&verything is communicated in Englisbven the discipline
problems or organization of the classrooihe researcher uses lot of gestures, body
language, pantomime&emonstrationpr drawings to helghe learners understand whsihe
says, anditappearstbuncti on, the | earnersod6 reactions
somebody does not know what to do or does not understanthesesituations,the
instructions arerepeatedand more slowly paying attention to proper gestures and body
language, sometimes helps torephrasethe instructionsand when it happens that these
strategies fail, there is always someone who understands and translates it into Czech.

Interestingly the learners commigate more in the Tlduring our lessonthanthey did 4
years ago whethe researchdyecame their teacher of English. It seems that they benefit from
being exposed to the TL all the timEhe questionnairéound out how thie feelingsduring
thelessonsandin what situationshey would prefer me to use the L1 and what situations they
feel more comfortabl® use the L1 instead of the TL (see Chaptérl).
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4.5.2 Characteristics of 4.D

The basic characteristics of the class 4.D is:

a)age: 971 10

b) number of young learners: 20

c) lessons of English per week: 3 lessons per 45 minutes
d) level of English: A1

e) coursebook: Project 1M"4dition

There are 20 young learners, ageid B, in the class 4.Dl'he gender division i girls

and 13 boys.

There are 6 young learners with supportive measutfedearners have type 2 and one
learner type 1Neither & individual learning plamor a pedagogical assistamte needed
among these learner$he learners with supportive measures, type 2, are diagnosed with
learning disorders dyslexia anddysortography Therefore, the recommendations during

lessons of English for them are:

usingdemonstrations

giving them more time

usingdifferent colours and bigger fonts of letters

focusing on spoken English

These learners wergiven enlarged variant of the nestandardized tesand were

provided withmore time During the test theesearcher was there to help them

The learner with supportive measure, types Hiagnosed with abovaverage abilitieso
it is essential to keep this learner active and motivated. It is recommenadéiegn change
activities and forms of teaching, so he does not get bored. Once he gets bored, he starts
disrupting. It is good to have some extra activities or an English book in case he finishes

earlier than his classmates.

This class has 3 lessopsr45 minutesof English a weekMany young learners started

studying English when they weirekindergarten, the rest from th& grade
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Their level seems to be Al. According to their teacher of Enghsbe young learners
can be marked with the level A2 because their language skills are higher, and two young
learners appear to have lower level of Englidf,i Al, because they cannot puece any

English and struggle with understanding.

Thar teacher of Englishmarked as Teacher 1 in a sestructured interviewuses the
combination of the TL and the Lhainly to explain grammatranslate unknowmords, or
deal with discipline issuewhich aresuggested situations when the L1 is acceptable (see
Chapter 1.1).

This chapter briefly described the two classes, 4.C and 4.D, whichclesen to be a
part of the researcihe teacher of English in 4.C, the researcher, communicates with the
learners exclusively in the TL while the teacher of English in 4.D, teacher 1, prefers to use the
TL and the L1.The followingparto f t hi s t hesis reveal snsyoung

about the exclusive TL use and the L1 use during lessons of English at primary school.

The aim of the whole chapter was to present the methodalogytools of the research.
The research presents three points of iigwo ung | ear ner sd Englighrandna r y
p ar e abow the exclusive TL use and the usage of L1 during lessons of English at primary
school. The researclis divided intofour main sectionsi y o u n g | attimuderpemary 6
t e a c &tteudes 6 p a att@udd,asddtte comparison of results of the natandardized test

Each section cont ai nsandpoiatofiviens ear cher 6 s ¢ omn
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5 THE RESEARCH

The research aims to discoveow young learners, primary teachers of English and
parents perceive the exclusive TL use, whether they prefer it or not, and the L1 use during the

lesson of English at primary school.

The research is very extensive as it analyses three different points of views and the test.
The structure of this chapter howyoungleafnerd | o w:
view when the TL is used exclusivety in combination with the Llwhat situations they
would prefer the teacher to use the arid what situations they would prefer to use the L1
during lessons of Englisty.2 Primary teachedsittitudes first part of this chapter deals with
the results of the online questionnaire hownany teachers of English view the exclusive TL
use orthe L1 use in their lessons, the second part presentssgeictured interview and
answersb . 3 Par e nt stdwhatxexeatpdrents thiokrihe teacher of English should
use the TL;5.4 Nonstandardized test results and comparigbis sectionreveals whether
younglearnerswho are exposed to the TL exclusively achieve better results in a unit test or

notthan yaing learners who are exposed to the TL and the L1.

51 Resear ch on y attitndg towaeds the ¢argest 6

language

This chapter present young | earnersd atti
primary schoolThe purpose of this chapter is to discover how young learners feel when the
TL is exclusively used and in what situations they use the LMduadl stuations they would

prefer teachers to use the L1 during the lessons of English.

This chapter is further subdivided into Reseairthhe class4.C (see Chapter B1),
Research irthe class4.D (see Chapter 5.2) and Research summary (see Chapter 5.1.3)
First, basic demographic data are presenide first five questions were the same for both

classes.
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1. Gender division

= Boys

= Girls

Chart 1: Gender division in 4.C and 4.D

The total numbepof young learners in 4.C is 20 but on the research day only 17 were
present. The total number of young learnerd.Dis 20, too, but on the research day only 12
were presentThe Chart 1 shows gender division in both clagsd® girls and 19 boys

participatedn the research.

2.Age

= 9 years old
= 10 years old
= 11 years old

Chart 2: Age of young learners

The foll owing chart presents young | earne
10 young learners were 9 yeatd and there were 2 young learners who were 11 years old (as
explained in Chapter 4.5.1 those learners had postponement of compulsory of school
attendance).

3. How long have you been studyi

&

English?

= since
kindergarten

= since 1st grade

= since 2nd grade

Chart 3: The length of studying English
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By looking at Chart 3avastmajority of the learners (21) has been studying English since
kindergarten.6 learners started when they were first graders, and only two learners have
learnt English since thé"®grade. Asstatedjn Chapter44 Z G St ud8&8nka of fer
the F' gradewhenit is not compulsory for learneri is optional but usually most agree that
their children can start from thé' grade. If not, English is compulsory for all learners from
the 29 grade.

4. How much do you enjoy studying
English?

= VVery much.

\‘ = Sometimes.
| don't enjoy it very

much.

= | don't enjoy it at all.
Chart 4:How much do you enjoy studying English?

The question how much young learners enjoy studying Endlisart 4,is important for
teachers of Englishecause when teachers know to what extent their learners enjoy or not
enjoy it, they canadjusttheir teaching methodsThis chart showghat most learnergke
studying English, to be morspecific 7 learners enjoy studying English very much, 12
learnersenjoy it, 8 learnere nj oy it sometimes and only 2 |

Positively, none of the learners chose the answerd on 6t enj oy it at all

5. To what extent is English important to you?

0 5 10 15 20

Chart 5: To what extent is English important to you?
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Chart 5 shows to what extent Englishmportant to young learners. Thearners had to
mark the number of stars on a scale froin 0 (1 star = English is not important at all., 10
stars = English is very important) to diseo how they perceive the iragance of this
worldwide languageAs it is clear from the chart, almost all learners think that Engligkris
important and necessary nowada@s the basis of a quick followp discussion after this
guestion, the learners realiteat English is gart of everyday life and it is needed for their
further development in future studjesareers or just for leisure time (e.g. playing online
games, watching YouTubdravelling). Even the learners who do not find studying English
very enjoyable, as shown the previous charknow English has becomend will be a part of
their lives.

This chapter presented basic demographic @#@ut both classessuch as gender
division, age, the length of studying English, whether young learners enjoy studying English

or not, and to what extent young learners find English important these days.

5.1.1 Researchn the class 4.C

This part is devoted to the resdain the class £ and its resultsThe teacher of English
in this class, the researcher, uses only the TL becdgses convinced that when the learners
are exposed to the TL all the time, they will acquire the TL fastex.aim is tanspect young
|l earnersoé6 attitodter b adwseadsvibes and why they use the L1
and when theyvould like the teacher to use the LThis part comments othe first research

guestion (se€hapter 4.1)

6. Do you feel comfortable when the teacher uses
only English during the lessons of English?

mYes

m No

12, 71%

Chart 6: Do you feel comfortable when the teacher uses only English during the lessons of English?
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The teacher 6s e xseveral Sallowimg qudstionkTbeafidss questmn
concerning thdL use is whether the learners fpéased or not when they are approached in
Englishonly. As visible fromthe Chart 6, moreéhan 70 % of young learners feel comfortable
when the teacher speaks only English during the les$aisis good newbecausét seems
that young learners can adapt well he immerse exposition to English without feeling any
discomfort or anxietyHowever, €ss than 30 % answerdtb. It is not surprising thathese
learnersdo not enjoy studying English all the time as iagmarent from the questionnaire.
These learnershose the answespmetimesrl dondét e nj o ytotsetquestigni n g
4 How much do you enjoy studyianglish? It appears that there is a connection between
how much the learners enjoy studying English and the feeling of comfortability when exposed

to the TLexclusively

7. To what extent do you understand your
teacher when she uses only English during the
lessons of English?

m | always understand.
m | often understand.
m | sometimes

understand.

| rarely understand.

Chart 7: To what extent do you understand your teacher when she uses only English

during tre lessons of English?

In the seventh questioho what extent do you understand your teacher when she uses
only English during the lessons of EnglisBdearners, 18 %, answered that they always
understand9 learners 53%, answered that they often understafhtearners 23 %,answered
they sometimesinderstandand 1 learner6 %, answered he/she rarely understantise
learners who answered the previous two questiwatsthey feel comfortable when the teacher
speaks onlyEnglish and who enjoy English, always @ften understand the teachdfour
learners who enjoy studying English from time to time and who feel discomfort when the TL
is used exclusively, sometimes understand what the teacherTsays.is only learner wh
rarely understand the teache&mnd who answered No to question 6 and who does not like

English.Positively, there is no one in the classroom who does not understand at all.
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8. Do you understand English
instruction®

m Always.
m Often.

m Sometimes.

Chart 8: Do you understand English instructions?

The next question dealt with instructions in English, whether young learners can
understandr notinstructions such a®pen/Close your books. Listého to page 41. Work in
pairs/teams. Write it dowrinstructions are phrases which young learners hear every lesson
and therefore belong to Classro@mnglishLanguagelnstructions can be easily demonstrated
or pantomimedvhich can help learnefgyure out what to doUndoubtedly, there is no one in
the classroom who never understamdsch is a signthat Classroom Englisfsee Chapter
23y modi fied to | earnerso6 | evel of Engl i sh
lessons of EnglishLooking at the chart53 % often understandgl % always understands

and 6 % sometimes understands.

9. What helpyou to understand during the
lessons of English?

= Gestures, pantomimes,
body language.

= Demonstration.

= Classmate's translation.

Pictures.

Chart 9: What helps you to understand during the lessons of English?

By looking at the question 9, which was a multipleice question, it can hdentified
what strategies young learners find helpful to understia@d'L. The most frequent strategy

which leads to understanding iSestures, pantomimes, bothhguage(13), followed by
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Demonstration(10),C| as s mat e 0 ) andP@taures(3)a Toicamment on jtusing
gestures, pantomime, body language, demonstration or body langivagle be a part of

each lesson of English at primary school because as the chart, jiroz@$y helps learners to
understand what the teacher saysmeans when he/she communicatesthe TL. As
described in the theoretical part (see Chapter 2.2th2r e i s no need of t
into the L1, it is worth trying one of the mentioned strategiében gestures, pantomime or
demonstration do not workeachers should ask someone in the classroom to translate into the
L1. Asseen n t he chart, 8 young | ear nMamygeacharsnd ¢
may oppose that there is naein the classroom who understaraisthat it is complicated to
demonstrate or draw abstract warttsmay betrue, but teachers should ttyardto use first
pantomme, demonstratigndrawing pictures or even rephrasing themselVésen none of

these helps, they should googleme pictures on the Internet and show them to the learners.
When even this does not function, there is always a learner in the classroom who understands
the teacher and cdranslate what the teachsays tahis/her peersTeachers need to avoid the

use of the L1 as much as possible

10. HOW DO YOU FEEL WHEN THE WHOLE
LESSON IS IN ENGLISHONLY ?

m | feel ok.

m | feel so-so.

m | feel confused.

m Others: | feel very well. |
feel relaxed.

Chart 10: How do you feel when the whole lesson is only in English?

The question 16low do you feel when the whole lesson is in Engiigif? reveals young
|l earnersd feelings about Thhmesulsarp @asmistici®n t o
feel ok, 23 % feel sesq 12% chose the answétherand commented that they feel very well
and relaxed, and onli2% feel confusedrirstly, it is great news that no learner feels stressed
or bad which were other options, because of the exclusive TL usthdyeacher. Two

learners feelconfused,and it is notshocking that tese two learnerfiad answeredhe
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previousquestion 4 (Do you enjoy studying English®o not enjoy studying Englignd|
sometimes enjoy studying Englisgquestion 6(Do you feel comfortable when the teachers

use only the TLduring the lessons of EnglighNo;, question 7 (To what exterlo you
understand your teacher when she usely English during the lessons of English?)
sometimes understanand | rarely understand.The dislike of English,discomfort, and
misunderstanding cause that they feel confused although there is positive atmosphere in the
classroom.Their attitude towards the TL is negative and it is up to the teacher to find the
reason or reasons why and try step by step turning their negétitvele into positive As
explained in the theoretical part (see Chapt2rl.1) it can be achievéxy choosing different

types of activities or finding more about their interests, hobbies, favourite celebrities, games

and inplementing their favourite @s into the lessons of English

11 Do you think the teacher should use the mother
tongue (Czech) during the lessons of English?

mYes

mNo

Chart 11: Do you think the teacher should use the mother tongue (Czech) during the lessons of English?

The chart 11discovers an interestinignding. 8 young learners47 %, do not want the
teacher to use the L1. What is more interesting is Shgbung learners, which is 53 %,
answeredYeseven thoughfew of them answerethe question 6 (Do you feel comfortable
when the teacher uses only the TL during the lessons of Englisk?)he questions 7 and 8
(7. To what extent do you understand your teacher when she uses only the TL during the
lessons of English?8. Do you undestand English instructions? always or | often
understand Despite they have no problems in understanding and feel comfortable when
exposed to the TL they would still prefer the teacher to uséthd&he following question
reveals what situationstheyoul d fi nd the teacheroés L1 use
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12 If you answered yes, in what situations should
the teacher use Czech during the lessons of
English?

= The teacher should never
use Czech.

= When | don't understand.
6; 19% = Translation of unknown
words.

Dealing with classroom
discipline.

= Dealing with classroom
management (organization
of the classroom).

Chart 12: In what situations should the teacher use Czech during the lessons of English?

The chart 12which was a multipkehoice questionshows situations in whiclioung
learners wouldike the teacher to switch to the LTo comment on this chait 8 young
learners answered that the teacher should never use @zesth learners answerblio to the
previous question 9 so it is then logic@lyoung learners would pier Czech when icomes
to the translation of unknown words; 7 young learners would prefer the teacher to use Czech
when they do not undgtandthe meaning6 young learners do not want the teacher to deal
with discipline problems in the TL, and 3 young learners thinkttieteacher should switch
to L1 when organizing the classroom (such as attendance checking, dividing into pairs/teams).
None of the learnme think the teacher should use the L1 when explaining grangivémng
instructions,or giving feedback to them which is great. It proves thien the inductive
approach is used to teach gramnyaung learners do not need any Czech explanatith
that dassroomEnglish contributes to the effective TL us@ll the mentioned situations
when the learners would prefer the teacher to speak Caeehrecommended by many
researchers and authorsrtegotiate in the.1 (see Chapter 1.1However many researchers
and authors also belietkat everthe translation, checking comprehensitivg disciplineor
managementan be solved in the T(see Chapter2.2.1.2 2.2.2.1 and 2.2.2.2)t is alsothe
r e s e a bdlidi. &/heh & comes to discipline problentds crucialto remember it matters

not only whato say but how to sayiitthe tone of the voice, intonationatter, too.

The class seems to understand what to do when the TL is used or gestuadstisirh
as when the learners are noisy and need to calm down, the dg&stqueetworks well) the

same is with classroom manageméndemonstration, gestures body language are great
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ways how to convey the meaning. When the learners ask what the meaning of the unknown
words is, Itry to explain it differently, draw a pictuffend a picture on the Internet or try to
mime it. These strategies work most of the time and when it happetsatimers still do not

know or understand, there is always a learner in the classroom who is willing to help his/her

peer and translates what | saoithe L1asit was briefly commented ahe question 9

13 To what extent do you use English during
lessons of English?

= Always.
= Often.
= Sometimes.

Rarely.

Chart 13: To what extemlo you use English during lessons of English?

Next question is concerned with the youn
approaching or answering the teacher, when working on a task in pairs or Bgalosking
at Chart 13it is obviousthere is no learner who would never use the TL during the lessons of
Englishwhich is positive.The learners use the TL at least rarely as illustrated in the chart.
There isjustone learner who rarely uses fhle, and it is the same learner wHoes not enjoy
studying English, does not understand the teacher very oftefe@sddiscomfortiuring the
exclusive TL use by the teacher. Itapparent that all thedactorsminimalizet he | ear ne
production ofthe TL 6 learners sometimes use English, 8 learners ofteftngksh,and 2
learners always use English during the less®hs. following questions discovers why the
learners use the L1 during the lessons of English.
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14. What are your reasons for using Czech in the lessons of
English?

= | do not use Czech.

= | am afraid of making a mistake
when | speak English.

= My classmates laugh at me whei
I make a mistake.
| do not like English.

= Using Czech is easier than
English.

= Using Czech is faster than
English.

= | do not like English.

= | am not sure with my English.

= Questions, such as: Can | go the
toilette? What page?

= When | apologize, e.g. | am sorn
| do not have my coursebook.

= Others: Translation to
classmates.

= | am not good at English.

Chart 14: What are your reasons for using Cieche lessons of English?

The first look at the chart 14 reveals that there are quite a lot of situations in which young
learners prefer to use the lrdtherthan the TL.Young learners could have chosen more
answers since it was a multiptoice questionOnly 1 learneransweredhat he/she uses
Czech because he/she does not like Enghshexpected,it is the same learner whose
previousanswers werghat he/she does not enjoy studying English, feels discorafmit
confusionwhen the teacher uses only Englisheslamot ofterunderstand what the teacher
saysand rarely uses EnglisiAs explained in the commentary to the question 13, it is more
contribute toThehe

than evidena | | these factors

|l earner 6s negat i nyeeasonst(sed Ghapter 2@)a for inktanee dackrfa
confidence previous failures in studying, demanding activitielse solution is to reveal what
the reason or reasoase,why the learner feels this way towards the TL and bagimnork on

it. More research on his/her interests, hobkiesld probably be necessary and implementing

differentiated activitieor more stimulatingmethods of teachinecause it can be possible
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that the activities used in the lessons of English mighthallenging@ndnot suit this learner

at all.

Furthermorepn question 141 learner chose the answ@thersand answered that he/she
uses Czech when translatesclassmatefrom English to Czech.2 learners are worried to
use English because they think that their classmates would laugh at them when they make a
mistake.4 learners chose the answer that they are afraid of making a mistake in English so
that is why they avoidsing it. 7 learnes are not sure with their English, so they prefer to
speak Czechl'hesearequite common reasgmwhy not just only young learners do not want
to produceany English at al{see Chapter 2.2.1.3}.learners answered that they prefer to use
Czech because it is faster, and 5 learners think that using Czech is easier than &sglish.
described in the theoretical part (Chapter 1ty might be a possible drawback of overusing
the L1 in the classroonieven when learners know whatday inEnglish,they produce in the
L1 because it is fasteeasier,and more comfortable for ther.learners speak Czech when
they apologize,they do not haveheir coursebooks, workbooks or homewo8klearners
answered they prefer Czech in questions sudbaas| go to the toilette? What pa@erhich
are examples of Classroom Langudge not in the TL but in the L1 so it might be called

6Cl assroom Czech©o.

It is quite common that young learners prefer speak Czech when they need to
apologizeor ask forsomething As explainedin Chapterl.1, when the learnsrapproach the
teacher in the L1, the teacher needs to answmply in the TL, suchasYes, yotcan. It is ok.

It is no problem. Ok. Fine. Never minthe learners understand these basic phrases and one
day theywill start asking or apologizing in the TL. It just takes some time and teachers need

to be patience and do not answer Czech to these ousesti

One situation where the Liould be totally acceptab) for both teachers and learners,
would be ifthe learnerslid not feel very well and need to inform the teachieout itand the
teachehad tocall their parents to come and pick them up from school. This situation needs to

be solved as soon as possidethe usage of the Liere is acceptable.
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15 In what situations would you like to speak Czech
during the lessons of English?

= | do not want to speak Czech.

= Clarification of instructions.

= Translation of unknown words.
Classroom discipline.

= Classroom management.

= Feedback (I like/l don't like)

= Questions such as: Can | go to
the toilette?

Chart 15: In what situations would you like to speak Czech during the lessons of English?

Chart 15(a multiplechoice questionpresents in what situations young learners would
like to use Czech during the lessons of Englidtis question reflects the question 14 (What
are your reasons for using Czech in the lessons of Englistegrners do not want use Czech
at all, these two learners never use Czaod think thatalsothe teacheshould never use
Czech 3 learners wish to discuss classroom discipline in Coatyrand 3 learners would
like to use Czech when it comes to classroom management, sutiedsng attendance
(checking homework, dividing into pairs/teanitsis true that the learners often approduoh
researcherin Czech andsays 6 Pa n 2 ulitel ko, dneska chyb?
dvojic2ch/tTmech? MTgeme sinemdPmét Ugvbpdaoe
They arealwaysreplied in the TL ortranslate into the TL what they saidn the L1 3
learners wsh to say feedback in Czeehwhat they like or dislike about the lesson, which
activities they find amusing or boring. 4 learners want to clarify the instructions in Gzech.
learners would like to use Czech in questions, sucBaas| go to thetoilette? The most
significant result of this question is th& karners would prefer Czech when thencounter
an unknown word in Englisbr when they do not know what to say in English. In this case,
the | earnePan?ftlint $séakyme éd3 aRo sz2namehgdin,t ohl
even in these situations, it is necessary for the teachers to answer the learners in English
because they need to be exposed to the TL as much as possible, as it has been mentioned

many times before.
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16. WOULD YOU LIKE TO BE IN A
GROUP WHERE CZECH IS USED
DURING THE LESSONS OF ENGLISH

mYes

mNo

Chart 16 Would you like to be in a group where Czech is used during the lessons chEngli

The final question of the questionnaire, questionrdéealed that 8 learners, 47 %, would
not like to be in a group where Czech is used. #insost a half of thelass,and it is a great
result.It means it is worth exposing the learners to the TL only because they can benefit from
it (see Chapter 2.1Pn the other hand, there are 9 learnd& %,who would like to a join a

class where Czech is used

The exclusive TL use has its positives and negativetheasesearch in the class 4.C
shown.The purpose of this questionnaire was to discover how young learners perceive the
exclusive TL use by the teacher and in what situations they wouldhiaselves anthe
teacher to use the LXenerally, learners enjoy studying English and feel well wthen
teacher uses the TL onlfeven when the learners do not understand completely what the
teachers sayshére are some strategies, such as gestures, pantomime, drawings, which can
help the learners to understaratcording to some learners, the teacher should solre L1
discipline problems, organize tletassroompr translate unknown word$he learners prefer
to use the L1 in moments such as requestsng for translation into Englisghr dealing with
classroom management/hat could be suggested to changéo agree with the learneon
the ruleswhen they would like to use the L1 during the lessons of English and establish
60 Cl as s r o d®anause zhe guesiionnaire showed that there are a few situations where

they would appreciate using the L1.
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5.1.2 Research in the class 4.D

This partis about the research in the class 4.D. The teacher of English in this class uses
thecombination of the TL and the LThe aimof this part is to find ouih what situations the
teacher and the young learners use the L1 and whether the learnerswetdte the
teachetto use the TL to more extent.

6 To what extent does your teacher of English use
Czech during the lessons of English?

= Sometimes.
= Usually.
= Often.

Chart 17: To what extent dogeur teacher of English use Czech during the lessons of English?

By looking at the chart 17, it is visible how young learnesr c ei ve t he t eac
the L1. The most selected answer whsually which was chosen by 7 learners. 4 learners
think the teacher sometimes uses the L1 and 1 learner thinks the teacher often uses the L1. No
learner chose the optionsttle or Neverso it confirmsthat the L1 is really present in this

classroomThe following question reports when the teachsasuthd 1.
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7. In what situations does the teacher use Czech during
the lessons of English?

= Giving instructions.
= Classroom discipline.
= Assigning/checking homework.
Classroom management (e.g. Checking attendance, pair/group division,..)
= Translation of unknown words.
= Feedback of your work.

Grammar explanation.

Chart B: In what situations does the teacher use Czech during the lessons of English?

The question ,7In what situations does the teacher use Czech during the lessons of
English?,was a multiplechoice questions andshows interesting informatioBy looking at
the chart, all learners (1answered that the teacher uses CZecliranslation of unknown
words, instructions, and classroom discipline. 9 learners answered that theygigen
feedback in Czech. 4 learnaiaim the teacher organizes the classroom in Czech (classroom
management). 4 learners aldwose the teacher explains grammar in Czech. 2 ledineks

Czech is used for assigning/checking homework.

To comment on these resuyltonsidering the sersitructured interview with the teacher
overusing the L1 is evident in the classroom. During the -sénnctured interview (see
Chapter5.2.2 the teachkr claimed she uses the L1 for grammar explanation, discipline
problems and translation of unknown wonddy. The learners also perceive she uses the L1
for solving discipline problemsand translation of unknown wordsnd some think for
grammar explanationVhat issurprising is the fact that all learners claim they are given the

instructions in the Lleven thoughhe teachedoes not mention it. Instructions belong to
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Classroom Englisiwvhich should becommunicated exclusively in the Th maximize the TL
use in the classroom (see Chapter 2.3). Instructions, sudstas. Open your books. Go to
page 21Read. Writeareeverydayphrases which occur in every single lesson of Engéish

easy to demonstragothere is no need twonvey then in thelL1.

8 WOULD YOU APPRECIATE IF YOUR TEACHER
OF ENGLISH USED ENGLISH IN THE SITUATIONS
MENTIONED IN THE QUESTION 77

mYes. mRather yes. ml do not know. mRather no. mNo.

Chart ©: Would you appreciate if your teacher of English used English in the situations mentioned in
the question 77?

In the chart 9, it is clear how many learners woutt would notappreciateif the
situations mentioned in the question 7 were solved in thelTlearner answeretlo. 3
learners chosRather no It is obvious that these learners aagisfied with the situation as it
is and do nbwant to change it. 2 learneasiswered do not know.theywere probably not
sure, they hesitated. learnersreplied Rather yesand 2 learners claimed that they would
appreciate the teacher using the TL in the situatibhs.answerfather yes and Yggsesent
more than 50 % of the class, more than 50 % of the learners thinkhthdollowing
situations, or at least some of theshould be communicated via the :Ttlassroom
discipline, classroom management, instructions, translation of unknown weedbatk or
grammar explanationMore TL should be included in the lessomss stated before,
instructions or classroom management are not complicated to present in theyTare easy

to demonstratand as evidentthe learners would appreciate
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9 Would you appreciate if your teacher used only
English during the lessons of English?

' = Yes.
= | do not know.
7 = Rather no.
vV

Chart20: Would you appreciate if your teacher used only English during the lessons of English?

The next question, question 9, was focused on the exclusive TL use and whether the
learners wald appreciate or rioAs visible from the chamnorethan 50 % of the learners do
not want the teacher to use the ®hly. There is only 1 learner who would appreciie.
learners answerdddo not knowas they were probably not certain what they would préfer.

learners chose the answrRaither ncand vast majority of the learners, 7, answeéded

Compared to the previous question 8 (Would you appretigteur teacher of English
used Czech in thsituations mentioned in the question,#Apre than 50 % of the learners
would like the teacher to use more English during the ledsain®ot exclusivelyasthis chart

shows.

10 TO WHAT EXTENT DO YOU USE
ENGLISH DURING THE LESSONS OF

ENGLISH?
Often.; 2;

17%

Rarely; 6;
50%

Sometimes.
14 33%

Chart 2: To what extent do you use English during the lessons of English?

This chart presents how much the learnersthseTL in lessons of English. To start

positively, no learner chose the answaver On the contrary, as visible from the chart, 6
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learners asweredRarelyso they hardly ever use the T4 learners claim they sometimes use
English,and two learners often use English during the lessdms.reasons why the learners

use the L1 are described in the next question.

To comment on it, it seenmtbat when learners are exposed to the TL and the L1 at the
same time, they prefer to communicate in the L1 instead of th©mé&.of the reasons might
be t he ovesugecohtkerLE e d | ear ner s Dhe teashel ietletroleonodelo f
(summarized irChapter3) so it appearsaturalto the learnerso have the tendency to uiee
L1 as well. Atkinson (1993, p. 58, see Chapter 2.1sliggests a&olution which can help
learners to reduce the Idlrring the lessons.

11 Why do you use Czech during the lessons of
Englisi?

= Apologies, such as | don't have my
homework,..

= | am afraid of making a mistake in
English.

= | have bad experience with studying
English, e.g. Ex-teacher, comparisc

to others.
I am not sure with my English.

= Using Czech is easier than English
= Using Czech is faster than English.
\ | do not like English.
m Questions, such as: Can | go to the
toilette?

= Others: Translation to classmates.

= | am not good at English.

Chart 2: Why do you use Czech during the lessons of English?

The chart 2 presents the | earnersd usenGzecbThis | n
guestion was multipkehoice 1 learner chose the ansvi@gtherwhere it was specifiethat the
reason is to translate words from English to Czeatlassmate learners clainthat they do

not like Englishand the same learners alsklaim they have bad experience with studying
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English. It is obvious that the negative experieiscan important factor whickeads to their
dislike of English 5 learners think they are not good at Engl&learners use Czech instead
of English because they think Czech is easieriargdfaster to communicate in the L1 than
the TL. The reason why learners prefer to use the L1 eeesmented on in the theoretica
part (see Chapter 1.2) apdactical part (see Chapter 5.1.1). 6 learctisse the answeéram
afraid of making a mistake in Englistnd 8 learners do not feel susgth their English.8
learnersanswered that they use Czewhen theyhave questions such &an | go to the
toilette? Finally, 9 learnersspeak Czech when thegpologize,they do not have their

homework or books.

The results arsimilar to the results in the classC4and are compared in the Summary
(see Chapter 5.1.3).

12 Would you like to use more English
during the lessons of English?

m Yes.

= | am satisfied with the

1
way it is.
= | do not know.
Rather no.

= No.

Chart : Would you like to use more English during the lessons of English?

By looking at the chart2 it can be stated thabostlearners do not wartb use more
English, or they are satisfied with the current situati@nlearners would like to use more
English during the lessonthe same 2 learners agreed that the teacher should use tha TL to
higher extent 3 learners do not know, they are not sdréearner answedeRather noand 1
learnerNo.5 learners claim they are satisfied with the way i¥&at is alarmings that these
5 learners rarely udénglish during the lessons, as they answered in the questiamd @o
not desire taisethe TL more.The overuse of the L1 by the teacher mightheefactor why
the learners are comfortable with the current situdiiecause thegnight reflecttheir teacher

and feelno need to use the Trhore.
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13 Would you like to be in a group where
English is used exclusively?

P

= Yes. = No.

Chart 21: Would you like to be in a group where English is used exclusively?

The final question of the questionnameveals how many learners would like to be in a
group where the TL is used exclusively. Cleatl§,learners (83 %) would not like to join a
group with exclusive TL usé&he result to this question is not surprising since the learners are
exposedo the L1a lot,not only by the teachegbut aswell by the learners who rarely use the

TL, as it arose from the questionnaire.

To sum up, the questionnaire in the class 4.D confirmed that thleeteacher uses the
L1, the learners are more likely to use the hdtead of the TLIt also showed the situations
in which the learnerase the L1 instead of the Tli.is suggested to use more TL during the
lessondecausdnalf of the learnersvould like the teacher to speak more English in situations
such asgiving instructions, giving feedback, classroom managen@assroom discipline,
grammar explanation or feedbadkmayh el p t o devel oping | ear ne
they can start communicating more in the TL. It would be grehawe further resean on

why the learners do not wish to use more TL

5.1.3Researchsummary in the classes 4.C and 4.D

The use of the TL and the L1 in the lessons of Endliad been a topic which has
interested many researchers and authings research summary in the classes 4.C and 4.D
aimed at revealing benefits and drawbackssing both languages in the lessons of English

at primary school.
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The researcistarted with the class 4.C. 17 learners participated in the resé&rtioys
and 5 girls Most ofthe learners have been studying since the kinderganiseem to enjoy
studying EnglishThe learners have three lessons a week per 45 minutes andatieariehe

researcher, uses the TL exclusively.

The research was conducted via a questionnaire. The questionnaire started with questions
aiming at the teachero6s use of the TL. Ma n:
is in Englishand there is no one who would never understand the teaGestures,
pant omi me, demonstration, drawing pictures

| earnerso6 understanding.

Then the questionnaire was aimed at the lear@eerally, the learme feel well when
the lessons are only in the TAbout 50 % of learners think that the teacher should use the L1
whendealing with discipline problems, organizing the classroom, translating unknown words

or when the learners misunderstand

The learners communicate in the TL during the lesddiostly, they often or sometimes
communicate in the TL. The learners use the L1 as well. Some of them think it is faster and
easier than to use the TGome learners are afraid of making a mistake igligm or notsure
with their English so that is why they prefer Czech. The most significant uses of the L1
appear to be apologizing and requesting (e.g. to go to the toil@ite).learners use English

exclusivelyand no Czech.

The questionnaire endedttvia question whether the learners would like to be in a group

where the L1 is used as well. 8 learners agreed, 9 learners disagreed.

12 learnersy boys and 5 girlsSrom the class 4.D participated in the researbtost of
the learners have been studying English since kindergarten and generally they enjoy studying

English, too.

The learners from both classes are aware of the importance of English, they know that is

a necessity these days and for their future studies and careers.

The teacher of English uses the combination of the TL and the L1 in the lessons of
English. Thequestonnai re started with questions whi
the L1.
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Surprisingly, it was revealed that the teacher overusdslthend most learners think that
she usually or sometimes uses the L1. According to the learners, the teachiee U4 when
giving instructions, dealing with discipline problems, translation of unknown words,

providing feedback to the learners, managing the classroom or grammar explanation.

50 % of the learners would appreciate if the teacher used more English in the situations
mentioned above but more than a half disagrees with the idea of the exclusive TL use in their

lessons.

The learners do not produce much English during the lessoms.thbn ahalf answered
they rarely use English. Comparing to the class 4.C, where the TL is used exclusively, there is
a notable difference (see the Chztbelow). It clearly proves that learners who are exposed
to the TL exclusively produce more Englithan learners who are exposed to the TL and the
L1.

Comparison of learners' usage of the TL

10
8
6 m Always
4 m Often
2 Sometimes

Rarel
. | [ )

4.C (exclusive TL4.D (TL + L1)
use)

Charts: Comparison of | earnersé usage of the TL

The class4.D uses the L1 in the same situations that the class 4.C and to thesame

similar extent. See the Charé belowwhich contains the most selected answers.

Unfortunately, not many learners in the class 4.D want to use the TL more. They are
satisfied as it is and most of them do not want to be in a group where the TL is used

exclusively.
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Situations the learners use the L1

10
8
6
4
2 II I
0
4.C (exclusive TL use) 4.D (the TL + L1)
m | do not use Czech. m | am afraid of making a mistake.
I am not sure with my English. B Using Czech is easier.
m Using Czech is faster. m Apologizing.

m Questions, such as Can i go to the toilette?

Chart &: Situations the learners use the L1

It can be concluded that this research answered the research quediiansit t he | e
attitude towards the TL:

1.1How do young learners feel when the teacher uses tlmnlij/R2
Generally, young learners feel walhen the teacher uses the @xclusively
1.21In what situations would learners prefer to use the L1?
The research showed that these are situations when learners would like to use
their mother tongue:

Translation of unknown words.

Discipline problems.

Classroom management.

- 0Cl assr od guesGonsesudn &an | go to the toilette? Can | close the
window?and apologizing.

Clarification of instructions.

Feedback.

1.3In what situations would learners prefer teachers to use the L1?

Learners would prefer teachers to use the L1 in the following situations:
- Translation of unknown words.
- To avoid misunderstanding.

- Classroom discipline.
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- Classroom management.

- Grammar explanation

In conclusion, both the target language and mother tongue have advantages and
disadvantagedt is up to teacherto consider which approach fits them and their learners
better.Learners needs and preferencesusth be taken into consideration as well. Anyway, it
is crucialto create such a positiand supportivenvironmentn which learners can develop
their fluency and languagskills. Teachers of English should not forget what subileey
teach and avoid overusing of the L1 as it d@stouragdearners from using English. It is
necessaryo provide learners witlhs muchtarget language as possibhen not exclusively,

thenat leasto a large extent.

5.2 Research on primary teacherso

This chapter presents primary teachersod a

during the lessons of English at primary school.

The aim of this chapter i® reveal and answer what view the primary teachers towards
the TL have, why they do not use the TL all the time and when they prefer to switch to the L1.

5.2.1 The questionnaire analysis

This research pastarts with the analysis of thee ac her s 6 (speAppendd@nnai r
for the Czech version and Appendix fb8 the English versiomand is followed bythe results
of semistructured interviewkirst, the demographic data is presented and briefly commented

on.

Thelink to the onlinequestionnaire was seta 40 primary schools. The total number of
respondents wa26. 25 females and 1 male answered the questidms.following chart

shows the average age of the respondents:
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2.Age

= 20 - 30 years old

2 ‘ = 31 - 40 years old

= 41 - 50 years old

51 - 60 years old

Chart Z: Age of respondents

As it can be clearly seen from the chart, there wetleadhersaged 207 30 years old6
teachersaged 31 40 years old, 1ieachersaged 41 50 years old, 4eachersaged 511 60

years old and feachelaged 61 and more.

3. The length of the teaching practice

S
S\

Chart B: The length of teaching practice

= 0 -5years

= 6 - 10 years
= 11- 15 years
16 - 20 years

= 21 and more

Chart B shows information about the average teaching practice. 12 teathdthat
their teaching practice isetweer0Oi 5years7 t eacher sdé | ength of
61 10 years4 teachers have been teaching Englishlt®r 20 years, 4 teachers halveen
teachingEnglish for more than 16 20 yearsand one teacher answerbd/she has been

teaching for more than 21 years.

4.What is your attitude towardssing the target language
exclusively at primary school?

= The target language should be used exclusively.
= The target language should be used in combination with the mother tongue.

= The target language should be used minimally.
_\
)
15

Chart D: What is your attitude towards using the target language exclusively at primary school?
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As obvious when looking at the cha#, 58 % of primary teache(45) think that the TL
should be used together with the L1 during the less2h86(9) shares the opinion that the
TL needs to be used exclusivelijhe fact that8 % (2) think that the TL should be used
minimally is striking.Teachers of Englismustteach English and not CzedWhen having a
closer look at the dattican be summarized thtite teacherwiith longer teaching practice (10
or more years) admit that the TL should be used with théedbfvever, teachers with shorter
practicemostly agree tlat the L1 is not necessaryThe researcher ighe of themand really
believes that there is no space for the L1 in the lessons of EndlisWvadays there are many
modern and engaging approaches or nagkgee Appendixl) that can help to maximize the
usage ofthe TL in the classroomThe fllowing questionsshow what teachers think the

advantages and disadvantages are of using thenljL

5. What advantages do you see in thelustve target language usepatimary school?

Advantages of the exclusive TL use Responses
)

Young learners can acquire English faster. 15

7.7
Young learners can acquire vocabulary faster. 17

5.4
Young learners become fluent faster. 8

0.8
Young learners are exposedatathentic language use 16

1.5
Young learners develop their language skills (reading, wril 15

listening, speaking). 7.7

Young learners learn about the target language culture. 4

5.4

Chart30: What advantages do you sedlie exclusive target language use at primary school?

As visible, the char80 informs about the exclusive TL advantaggkis question was a
multiple-choice question. The advantages were chosen according to the theoretical
background (see Chapter 2.1). €omment on the result4,7 teachers think thatoung
learners can acquire vocabulary faster; 16 teachers believe that young learners can benefit
from being exposed to the authentic language; 15 teachers admit that learners can acquire
English faster and 18achers agree that learners develop their language skills; 8 teachers
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think young learners can become fluent in the TL faster and 4 teachers claim that it can help

young learners to learn more about the target language cultoeeoptionOther was not

chosen by any teachekccording to the resultst seemsthat primary teacherare aware

the benefits and how the TL can affect young learhemn®st teachers agree that is mainly in

terms of languagacquisition,but some teachers also thittkat young learners get deeper

understanding and appreciation of the target language culture.

On the contrary, the charfl presentshe disadvantagesf the exclusive TL use:

6. What disadvantages, as a teacher, do you see in the
exclusive target language use?

12
10

o N A O

It is more
complicated to

deal with discipline

Teachers need to
be advanced in
English.

problems in the TL.

11
9
7
3
H :
More demanding
preparation.

It is more Other: grammar
complicated to  understanding
deal with

classroom
management (e.qg.

Attendance

OKSOlAy3axZXo0

Chart 3: What disadvantages, as a teacher, do you see in the exclusive target language use?

It is clear, that most teachers (11) agree that is more complicated to solve discipline

problems in the TLAs explained in Chapter 2.212 there are some strategies;ts@as using

phrases which are easy to mimesetting the classroom ruléisat can minimize the L1 use

when dealing with disciplineAnother drawback is the e a ¢ lewelroBEaglish. 9 teachers

admit that it carbea complication Teachers of English needhave highevel of English but

as stated many times beforejs not appropriate to use complicated language structures or

sophisticated vocabulary with young learners since they will not understand. The key is to

keep it sinp | e,

modi fy

t he

| a nfgteaahgre admib that ieisa maree r s 0

complicated to deal with classroom managem@&ae Chapter 2.2.2.2 for tips and techniques

how to deal with classroom management in the TL. 3 teachers chose the answer that more

demanding preparations are requirkds true that it might be demandiagd challenging for

nonnative speakers to prepare a lesson completely in Endflisian betime-consuming;
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teachers need to struggle with resource availabilitye®d to have deeper knowledge of the
target language culture. All the factors can lead to demanding preparations bteamhess

get usedto teaching in the TLit will become more effective and tHel use will be
minimized. Two teachers chose the opti@ther and answexd that young learners do not
have to understand grammar rules and explanation when they are instructed in the TL.
Teachers may try, for instance, the inductive approach of grammar and let their learners
discover the rules

7. Do you think that Classroom English (everyday phrases

used in the classroom, such as Open your books. Listen can

contribute to more exclusive target language use at primary
school?

‘ = Yes

= Rather yes.

Chart 2: Do you think that Classroom English can contribute to more exclusive target language use at
primary school?

The next question (Char2Bwas about Classroom English. 21 teachers, which is 81 %,
answeredresand 5 teachersl® %)Rather yesNo teacher chge the answeKo. According
to the teachers, Classroom English belongs to the classroom as it can maximize the TL use
and minimize the L1 us@see Chapter 2.3).

8. Do you use only English during your
lessons of English?

s

= No.

Chart 3: Do you use only English during your lessons of English?

By looking at the chart® most teachers (21) do not use theorly during their lessons
it is obvious theycombine the TL and the L1t might be considered as normal that teachers
with longer teaching practice would prefer to use the combination of the L1 and the TL, but it
is not. 15 teachers with shorter teaching practice (9 teachers viithe@drs, 6 teachersi6l0
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years) do not uséné TL exclusively. It might suggest that the length of teaching practice, the
lack of experiencer confidenceseem to be the factors for not using the TL exclusively.

Finally, anly 5 teachersansweredYes These 5 teachers alstare the same attitude
towards the TL (it should be used exclusiveMyhat is thoughprovoking is the fact that
only 2 teachers out of these 5 have shorter teaching praciice y@ars) and 3 teachers have
longer teaching practice (2 teachers 115 years and 1 teacher 1@0 years). It really seems
that the longer théeachers teach the more TL they use. It might be caused by enough

teaching experience.

9. What is your attitude towards using the mother
tongue (Czech) during the lessons of English?

= Czech needs to be
omitted, it is not a part of
the lessons of English.

= Czech should be used but
minimally.

= Czech should be used but
only in an effective way.

Chart 3t What is your attitude towards using the mother tongue (Czech) during the lessons of English?

To comment on the chard3 11 teachers agree that Czech should be used during the
lessons of English but minimally, 10 teachers think that Czech is a part of the English lessons
when it is used effectively, 5 teachewtho also use the TL exclusivelyerceive Czeclas a
languagevhich needs to be omitted.

10. How often do you tend to use Czech
during your lessons of English?

= Often.
= Sometimes.
= Rarely.

Never.

4
A

Chart 3: How often do you tend to use Czech during your lessons of English?
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The next question, 10, was aimed at how often the primary teachers have the tendency to
use the L1 during their lessons. 12 teaclseraetimes tend to use the L1, 8 teachers often, 5
teachers rarely and 1 teacher never feels the tendency to use the L1. It is surprising that 5
teachers never use the L1 but only 1 of thawas not have the tendency to do so, the others
claim that they soetimes or rarely have the tendency. It shows that even when teachers
decide to use the Téxclusively,they might feel to use the L1 from time to time.

11. In what situations do you use Czech during your lessons of
English at primary school?

= Grammar explanation.
= Instructions.

= Translation of unknown words.

Classroom discipline.

\ = Classroom management.
2

= New activity/game explanation.
= Feedback.

= | do not use Czech.

Chart &: In what situations do youseCzech during your lessons of English at primary school?

The aim of this multipleehoice question was to discover when teachers use the L1. They
were offered the recommended situations for using the L1 (see Chaptet is. &uitlent that
most teacherslg) explain the grammar in the L1, 11 teachers prefer the L1 for translation, 10
teachers solve discipline problems in the L1, 9 teachers use the L1 when presenting or
explaining new activity/game, 6 teachers deal with classroom management in the L1, 5
teachers provide feedback in the L1, 2 teachers give instructions in the L1 and 5 teachers
never use the L1 during their lessons. It is obvious that teachers prefer to explain grammar in
the L1 which seems to be the most common way for not using the TL ieetjuginyway,
the teachers need to remember whom they teach. Young learners do not need sophisticated
grammar rules or complicated grammar structures. The key is to keep it simple and modify
the language to their needs as mentioned many times beforeisTiet reason teachers
should take into consideration the inductive approach when dealing with grammar because

even young learners can discover the language grammar rules themselves.
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12. How do you feel when you speak Czech during your
lessons of English?

= | do not speak Czech.

= Nothing special.

= Fine. | use Czech effectively (e.g. Translation of unknown words, grammar
explanation, Czech vs English comparison.

R

Chart37: How do you feel when you speak Czech during yessons of English?

The chart 3 presents how teachers feel when they use the L1. 21 teachers use the L1
during their lessons and it is apparent that most of them (18) feel fine because they use it
effectively. 3 teachers claim they feel nothing speciaéntihey use the L1. They might feel
to some extent, using the L1 as a failiéeachers do not speak Czelo. teacher chose the

answerGuilty.

13. How would you feel if you were banned using
Czech during your lessons of English?

= | would really mind it. | would have no idea how to teach without Czech.

= |t would not be comfortable but | would try to find ways how to
communicate with my young learners.

= |t would not be a problem, | would respect the rules.

A

| have no opinion.

Chart 8: How would you feel if you were banned using Czech during your lessons of English?
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By looking at the chart& it can be summarized that most teachers\{dld not have a
problem to teach exclusively in the TL and would respect it if they were told so e.g., by the
school director. It is good they would do it but at the same time it is sad that they would do it
under this conditiomnly and not because theyant to do it. 5 teachers claim they would feel
uncomfortable but would try to find new ways of communication with their young learners. 3
teachers have no opinion, and 1 teacher would really mind it because he/she would have no
idea how to teach withoutté L1.

14. Do your young learners talk Czech to each other
during your lessons of English?

1
1
= Yes, often.
= Yes, sometimes.

= Yes, minimally.

Never.

Chart ®@: Do your young learners talk Czech to each other during your lessons of English?

The question 14 shato what extent young learners use the L1 among each other during
the lessons of English. 14 teachers say that their learners sometimes usw @z&th each
other. 10 teachers claim that their learners sometimes speak Czech to each other. 1 teacher
mentions that his/her learners speak Czech minimally and 1 teacher says that his/her learners
never speak Czech to each other. It is positive that at least two teachers claim that the learners
al ways or often wuse the TL. sdvhe sxtent dueiregdhle e r s ¢
lessons. The most common situations when learners prefer to speak the L1 were discussed in

the previous chapter 5.1.

15. Do your young learners talk
Czech to you during your lessons of
English?
1
= Yes, often.
‘ = Yes, sometimes.

= Yes, minimally.

Yes, never.

Chart40: Do your young learners talk Czech to you during your lessons of English?
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The following chart, chardQ, presents how often the learners speak Czech to their
teachers. 13 teachers say that the learners often approach them in the L1, 9 teachers claim that
their learners sometimes speak Czech to them, 3 teachers say that their learners use Czech
minimally and 1 teacher mentions that the learners never approach him/her in Thrssh.

two teachers teach exclusively in the TL.

As described in the Chapter 5itlis more natural for the learners to use Czech because it
is their mother tongue. As proved in the chapter 5.1, the more the learners are exposed to the
TL, the more they will produce it. It is important to expose the learners to the TL as much as
possble and minimize the L1 use in the classroom. Young learners will start producing the
TL automatically, without thinking

16. If yes, in what situations do your young learners talk
Czech to you?

19
15
10
5
. l
[

Instructions  Discipline issues.When they do Questions suchThey do not talk
clarification. not know what as: Canlgoto Czechto me.
to do, when they the toilette?
do not pay What's the time?
attention.  What time do we
finish?

PRERREN
ONDMOOONNMO®O

Chart 4L: If yes, in what situations do your young learners talk Czech to you?

The chart 4 demonstrates the situations in which young learners approach their teachers
in the L1. The two main reasons why young learners speak Czech to their teachers seem to be
the Instructions clarification( 1 9 t e a c h e r Wh&n tlee doi not &njow \ahatdo do.

They do no pay attentiof. 15 t eachersd choice). 10 teache
when it comes to discipline issues. 5 teachers answered thalet@iers use Czech when

they ask to go to the toilette, what the tines. 1 teacher answered that his/her learners never
speak Czech to him/her. The previous chapter 5.1 and 5.2 presented that young learners use
the L1 mainly because:
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- itis faster aneasier.
- they are not sure with their English.

- apologies.

As mentioned before, it is more natural and comfortable for young learners to approach
the teacher in the L1 because it is their mother tongue, and it is faster and easier. Another
reason might béhat they are used to it. To be more specific, they spend most of the time with
their class teachers, who speak Czech in other subjects, so it can be a habitual behaviour to
ask the teacher, even the teacher of English in the L1. Another common reastmewhy
might address the teacher in the L1 is clarification what to do or whether they understood.
They are not sure with thekinglish,so they prefer to ask for clarification in the UL.is
necessary the teachers always reply to their learners backlisfEso the L1 is minimized,

and learners get used to being exposed to the TL (see Chapter 1.2).

Setting ruleswhen to use or ndb use the L1should maximize the TL use aad the
same time to encouragdgarners tqractise more English. The following questions deals with

the rules.

17. Do you have rules that allow young
learners to use Czech during the
lessons of English?

. = Yes.

= No.

Chart £: Do you have rules that allow young learners to use Czech during the lessons of English?

As visible from the chart2} 18 teachers do not have any rul@deachers have set rules
which allow their learners to use the L1 during the lessons. The importance of rules is mainly
typical for the teachers who have been teaching for longer time (4 teachers with the length 6
10 years, 2 teachers with the lengthi 15 years, 1 teacher with the lengthil80 years, 1
teacher with the lengthi05 years).
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18. If yes, do young learners respect the rv

= Always.
= Often.
A = Sometimes.

1 Never.

= We do not have rules.

Chart 8: If yes, do young learners respect the rules?

To comment on the charB418 teachers answered they do not have any rules which
allow their learners to use the L1. 8 teachers, as shown in the previous question, have rules
which specify the L1 use. 3 teachers say that their young learners often respect the rules, 2
teachers cia that their learners sometimes respect the rules. It is positive that the learners
respect the rules to some extent. What is striking is that 1 teacher admits that his/her learners
never respect the rules. When they never respect the rules then tieereason to have such
rules, and it should be crucial for the teacher to discover why they do not respect them, what

is wrong with the rules.

The next question, 19,0 what extent do you respect the rules for using Czech during the
lessons of Englishiz connected to questions 17 and 18. 18 teachers answered they do not
have the rules, 6 teachers answered they always respect the rules, and 2 teachers sometimes
respect the rules. Itis positive that none of the teachers who have thdicuies chose the
answerdRarelyandNever.Once the rules are set, it is vital to keep them. The rules are further

commented on in the summary (see Chapter 5.2.3).

20. In what language do you respond to young
learners when they talk Czech to you?

= Czech.
' = English.

= |t depends - sometimes
Czech, sometimes
English.

Chart 4: In what language do you respond to young learners when they talk Czech to you?
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Chart 4 presents what language teachers reply in when the learners address them in the
L1. What is good about the results is that only 1 teacher replies always in CzéeachHe&rs
reply to their learners in English and 13 teachers say that sometimes Czech and sometimes
English, which depends on the situatiinvould be nice to get deeper into this question and

reveal what the situations are.

As explained in the theoretitpart (see Chapter 1.2), teachers are higtdpmmended
to respond back in th€L, so the learners are exposed to theaBLmuch as possible. For
instance, when a learner asks:P a n 2 ulitel ko, TheTiegpcher néeds ton a
answerYes, you canYes, of coursélhe learners, even with very low knowledge of English,
will know what the teacher means and when the teacher adds some gestures, such as nodding
their head, there is no doubt the learners will understand it. Who else should use the TL

exclusively, or taa maximum extent, than the teacher?

21 In your opinion, what can be the negatives of using Czech during
the lessons of English?

18

17
16
14 12
12 10
10 I g

The overuse of Czech carhe overuse of Czech caioung learners can be lazymited access to English
lead to demotivation to lead to lower language - even when they know sources: the overuse of
learn English. level. what to say in English, Czech can demotivate
they prefer Czech becauseyoung learners to find
it is faster and easier. information in English and
therefore their access to
English sources will lower.

OoON B~ O

Chart 4: What can be the negatives of using Czech during the lessons of English?

This chart,45, shows what teachers think the potential risks of using Czech during the
lessons of English might be. 17 teachisk the main negative of using the L1 in the lessons
might cause the laziness of learneraven when they know what to sdiey say in the L1
because it is much faster and easier than in the TL. 12 teachers think that when there is
overuse of the L1 itan lead to lower language level. 10 teachers claim that the overuse of the
L1 can be demotivating to learners to learn English. 8 teachers answered that another

drawback might be limited access to English sources and unwillingness to find information in
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English. As stated before, further research on the risks of using the L1 needs to be done.
However, it seems that there is one solution to all the potential risks and that is to use the TL

exclusively

22. In your opinion, what needs to be done to minimalize the usage of
Czech during the lessons of English at primary school?

16 15
14
12 11 11
10 8
8
6
4 2
2
0 H

More teacher  Setting strict rules afinding new methodsSharing experience have no idea how to
trainings about this school about using or approaches to with other teachers minimalize Czech

topic - howto Czech and respecting English teaching about minimalizing during the lessons of

communicate them. which could to more the usage of Czech. English.
exclusively in English effective

communication
during the lessons of
English.

Chart 4: What needs to be doneranimalize the usage of Czech during the lessons of English at primary

school?

The last chart of this section informs about possible solutions of minimalizing the usage
of the L1 at primary schools. 15 teachers think that sharing experience with otlardeac
might be very useful. 11 teachers admit that setting strict rules at school and respecting them
might work, t00.11 teachers think that new methods or approaches to English teaching can
maximize the TL use. 8 teachers find more teacher trainings abouthunication in the TL
helpful. Only 2 teachers have no ideas how the L1 can be minimized in the lessons of English.

Int he r e sapiaiongcithisebelibval that many teachers of English would like to
minimize their usage of the L1, but they do konbw how. All the mentioned suggestions in
the chart 45 can help in learning how to use more or only the TL during the lessons. It just
needs o6to break away from old habitsé, I n

primary.

The last quesbin, question 23 of the questionnaire, was an open question where teachers
could have written their further comments. Few of them answered and here are their

commentstranslated into English by the researcher
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6l n my opinion, celereentanpschedl ig enougha leayners mist neadt
to learn one foreign language and when there will be one lesson every day, they can master

the |l anguage. 0

0The best option is a native speaker! N o
Our childrenneed native speakers at school. Only native speakers can use the language in an
authentic way. o0

6The age of | ear ner §1%or@églaslerstdo notkeow dnythirfige r e r
about the language, so Czech is necessary and must be lisgchdérs can have lessons
mostly in English 1 j ust help with instructions or tr

o | am for using the target |l anguage as I
menti oned before, when Czech feels more pro

To sum up this section, the questionnaire revealedihal/teachers do not use the TL
exclusively, they prefer the combination of the TL and the L1. According to the teachers, the
L1 is necessary when explaining grammar, translation of unknown word#&gdeath
discipline problems or classroom organizatithralso showed to what extetiite learners use
the L1 during the lessons among each other and to what extent the learners address their
teachers in the TL. Not many teachers have set rules for teatmeknow when it is
appropriate to use the L1. It appears that the teachers would like to minimize the L1 usage,
but they do not know how. This section fin
TL use and as it can be seen the commentarieseayaliwerting. Recommended suggestions

are described in the Chapter 5.2.3.
5.2.2 Semistructured interviews analysis

For better understanding and complex view of the exclusive TL or the L1 use Syprima
teachers of English from ZG /Alteactiegsrukeahe TIPar d
and the L1 in their lessonkach teacher was interviewed individually and was asked these

questiong®:

1) In your opinion, what does it mean to use the target lamgeragusively?

16 Please note that the additional follmp questions were asked, when necessary, with each teacher.
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2) Do you think that young learners acquire the TL faster when they are surrounded
by the target languagmly?

3) Do you use the L1 in your lessons?

4) Why do you think you use the L1 effectively in your lessons?

5) Do you use other strategies when you need to translate unknown words or explain
grammar?

6)l n what situations do young | earners a

Teacher 7 answers:

1)l n myiopimeiams that only English is use:
2) 6 Yes, definitely. It sounds even | ogic
| anguage, they must acquire it faster. o
3) 6Yes, | use Czech in my | essons. 0

4) oI think that gr ammaitin Gzech and teealeamers expece n |

me to use Czech when explaining grammar. | also use Czech for translation new

wor ds, it is faster and abstract words
5 6Very rarely. I pr ef erit | Ose g@estureskfrant timevtoe n |
ti me. O

6) 6 Gr ammar and abstr &amdtthatvisoa wry goodr questoh @t i o

consideri | should ask my learners whether they like oraot.

Teacher 2 answers:

1) 6The | essons are only in English. 6
2)6Yes, | think so. 56

3) 6 ¥%d doanytime | feel necessady.

4) 6| cannot i magine dealing with disciopl.@
not understand a single word. And gr ammz:

A

5’©6 Yes, | wuse flashcards. 6
6) 0Cl ari fi cat ilearners deel insetueent is bditer to use Czech just

know when to use Czech, when they are |«

Teacher 3 answers:

" Teacher 1 = the teacher of English in the class 4.D
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1) 6To keep | eaflmergau aigre @ | facree idbg n

2) 6 Yes, I think so. Definitely. o

3)y 6Yes , 0 | wuse.

4) 6The | earners can absorb the grammar in
5 6 I often use gestures, pictures, pant om
Czech, jJust someti mes. 6

6) 6Cl ari fi cat i 8utwha kndwsgl havenmaweer asked nariers when

they want me to speak Czexh.

Teacher 4 answers:

1) 6That | wuse only the target | anguage. 1

2) 6Absol utely. o

3) 6Yes, I use Czech. To be honest not onl
when | feetired,] know | tend to switch to Czech.

4) o | cannot i magine wusing English when d

grammar . 0
5) 6 Yes, f or e picump,flashcayds,adtingrradesl ,ay s, songs or
6) 6They probably appreciate Czech when th

not know, I have never asked them. 6
Teacher 5 answers:

1) 6Engl i sh only, never Czech. 6

2)6Yes, | do. 6

3y 6Yémainly grammar . 0

4) 61t is great to use Czech when comparin
young learnerse.g.,3“ i 4" graders can start learning how the grammar works in
English. o

5) 6 Ga nmiethtey are great for demonstration or gramma&nline websites, such as

Baamboozl e, Wor dwal | , Kahoot, and t hen ¢
6) 61 think when it comes to grammar. Hone:
the idea to ask them, so | wi | | soon. O
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By anal ysi ng t hiecantbe stated that théy albbelieww theysise the L1
effectively and mainly for grammar explanation and discipline issues. iegnvereasked
whether they try to use different strategies for explaining grammar, the answer was no
grammar needs to bex pl ai ned i n t he ITeaahernSeanssvéred thatt h e 1
games are great for consolidation grammar, but the core of the grammar is explained in
Czech. Teachers sometimes use pictures, flashcgedsres,or synonyms for unknown
words butstilhe transl ation is preferred because
kind of habit 6. When it came to the -lpast 0
guestion whether they have ever asked their learners what they prefer. As itse@m beone
of them has ever asked their learners about their preferences when the teacher should use the
L1. As promised, they will, and they all think it is a good idea to discuss it with the learners.

This discussion can further lead to the settifithe classroom rules for English lessons.

5.2.3 Research summary on teacher

The esearch has shown that most teacdersiot use the TL exclusively and prefer the
combination of the TL and the L1. Even though the teachers are awardhs bénefits the
exclusive TL usage hathey still use the L1 when it comes to grammar explanation, dealing
with discipline problems, organizing the classroom, translating unkneerds, or giving

feedback to their learners.

Interestingly, theresearch revealed that teachers with longer teaching prétticer
more yearsprefer to use the TL exclusively than teachers with shorter teaching practice. It
can be caused by the teaching experience, gaoonfidenceor using the proper methods

andapproaches which are suitable for the exclusive TL (see Appendix 1).

Young learners, whose teachers use the TL only, are more likely to address their teachers
in English than learners whose teachers use the L1 during the lessons. Similarly, the learners
who are exposed to the TL only communicate more often to each other in the TL than learners
who are exposed to the TL and the L1 at the same time. As stated, the teachers are the
language models and when they use the L1 therefore they cannot blameatheisiéor not

using the TL all the time. Learners just reflect what they see and hear.
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Furthermore, the research discovered that only few teachers have set rules for the L1
usage in their lessons of English. Their learners know and are familiar withtilagons

when they can use the L1.

After the analysis of the questionnaire and the ssmictured interview, there are some

suggestions for minimalizing the L1 and maximalising the TL in the lessons:

- At the beginning of the school year teachers shpubdide their young learners
with the basic Classroom English phrases (see Appendix no 5) and place the
phrases somewhere in the classroom so they are visible all the time. It is not
effective to deal with classroom organization in the L1. These phresesed on
the everyday basis and are kept simple and are easy to demonstrate so all the
learners, even with no or low knowledge of English, will understand what they
mean.

- At the beginning of the school year teachers should set the rules for theislegson
English. Setting the rules is recommended as it can limit the discipline issues.
Teachers should discuss with their learners the rules. The rules should be about
discipline, behaviour, using English and preferred situations when learners can use
the L1. Teachers need to explain clearly to young learners that the lessons of
English needs to be about English and that there is no or very little space for
Czech. Once the rules are set, they cannot be disrespected. Both teachers and
learners must keep theles. Keeping the rules will help to reduce the L1 in the
classroom, teachers will become language models who use the TL in an authentic
way and help their learners to develop their language skills. See Append& no 1
for Classroom rules whicthe researchehasestablished witther young learners
and the rules work. When there is a problem, it is enough to say the number of the
rule and the learners know what is wrong and what can be improved or done in a
different way. Provide the learners withethules and have the rules on a visible
place in the classroom.

- Teachers need to ask their learners what they prefer. It is possible that young
|l earners would appreciate more teacher
class 4.D where the teacheesshe L1 (see questions 7 and 8, Chapter 5.1.2).

- Some teachers would like to use the TL all the time, or at least to maximum extent,

but it appears they do not know how. They lack the experience. Therefore, it is
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recommended to participate at teachemings specialized in the exclusive TL
use, share experience with the colleagues or set strict rules among teachers of

English at school about minimalizing the L1 use and respect them.

It can be concluded that this research part reached its aim and answered the research

questions:

21What i s the teachersdé view of wusing the
Teachers are familiar with the benefits of exclusive TL use but at the same time with
its negatives. Therefer many teachers believe that using the L1 is not bad, and it is
more appropriate and effective during the lessons of English.

2.2In what situations would teachers prefer to use the L17?
Teachers would prefer to use the L1 in the following situations: gramxmpéanation,
translation of unknown words, dealing with classroom discipline and organization,
giving feedback to learners.

2.3Why do not teachers of English use the TL all the time?
Teachers do not use the TL all the time because they believe thathesint can be
more effective than the TL when, for instance, explaining grammar or dealing with
discipline problems. Another factor might be that teaching exclusively in the TL
might be challenging and demanding. Some teachers seeimkraw how to teach

only in the TL because they lack experience.

Some teachers might have concerns and feel discomfortable about using the TL only in
their lessons of English. One of the main reasons they might be sceptical towards it is that
learners, especially at primary schools, will not understand everything anfdtinstance to
explain grammar, give instructions or deal with discipline issues is much better in thésL1.
easier and more comfortable to use the L1. However, when teachers do not approve the
exclusive TL use, they might try to use the TL as maglpossible and do not overuse the L1.
Teachers are the language models to their learners so when teachers use the L1 the learners
will just reflect it. Also, it should not be forgotten that the classroom is usually the only place
where young learners saad heatEnglish,so they need to profit from the time spent in the

classroom.
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5.3 Research on parentso attitu

language use

This chapter i's focused on parentsodé vie
answers what parentso preferences are and
the TL.

As it was specified in the chapter 4.3, the online link was sggaont s 6 whose ¢
attend the classes 4.C and 4.R8 parents responded to this questionnaire. The first three

guestions dealt with basic demographic data which are summarized below.

The first question, question 1, informs about the gender of respsn@&rfemales and 3

males participated in the online questionnaire.

The following question, question\&hat is your highest level of educatiostifows that
16 parents have university degree, 7 parents finished high school with high school diploma, 4
parerts finished high/vocational school without high school diploma and 1 parent finished

higher vocational school.

Question 3Do you speak Englishwas f ocused on the parent ¢
13 parents answered they speak English; 12 parents gaeti &£nglish and 3 parents do not
speak English. The following questions are presented graphically.

4 Does your son/daughter feel like studying
English?

= Yes, very much.

= Rather yes.

3
= |t depens - sometimes
yes, sometimes no.

Rather no.

Chart 47: Does your son/daughter feel like studying English?

ThechartZpr esent i nformation about parentsao
enjoy studying English. No parent chose the andNeemhich ispositive, and it shows that at

least toa little extent children enjoy it. 3 parents answeRather ng 8 parents think their
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children enjoy studying English very much, and 11 parents think their children enjoy studying
English. 68 % perceive their children like studying English which is a higtber.

5. In your opinion, what language should be
used during the lessons of English at
primary school?

’ = English only.

= English and Czech
combination.

Chart 48: In your opinion, what language should be used during the lessons of English at primary
school?

As visible from the chart 8 23 parents, which is 82%, think that the L1 belongs to
lessons of Englishand only 5 parents, which 18 %, think that the lessons should be
completely in the TLThe reasons why parents might thihle L1 belongs to the lessocan
be that their children can get frustrated, demotivated or lose interest in English when they do
not understandThe following questions answer what opinions parents have about advantages
and disadvantages of exclusive TL use and why the L1 should be a part of the lessons of
English at primary school.

6 How important is it to you that the teacher of English
uses only English during the lessons of
English?

= |t is very important.

3
' = |t is important.

= |t is not very important.

| do not have an opinion on
it.

Chart 4: How important is it to you thdhe teacher of English uses only English during the lessons of

English?

The chart 8 shows the importance of using the @hly during the lessons of English. 12
parents agree that it is not very important if the teacher uses tleaclisively 11 parents

think it is important, 3 parents do not know, and it seems very important to 2 pdieats.
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analysis of thic har t i nto more details reveals that
important to 8 parents although they think that the lessons should combine the TL and the L1.

This is an interesting finding. Overall, the parents may believe that wheratieetauses the

TL only, children can absorb more and develop their skills faster and in a natural way as the

results to the following question show.

7 Do you think that young learners can
acquire English more when the teacher
communicates only in English?

m Yes.

= No.

Chart50: Do you think that young learners can acquire English more when the teacher communicates
only in English?

By looking at the cha®0, more than a half of parents, 57 %, believe that young learners
acquire English more when the teacher speaks only English.(43)%o not believe that the
exclusive TL communication contributes to deeper acquirement of the TL. 11 parents, who
answeredhe question 5 the combination of the L1 and the TL, think that young learners can
acquire English more when they are exposed to thé-Titthermore, 3 parents, who claimed
in question 6 that it is not very important what language the teacher speaksthadrttie

learners can benefit more from the exclusive TL use.
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8 According to you, what are the advantages when the teacher
communicates exclusively in English with young learners during the
lessons of English?

25
21

20
15
10 8 8 8
5 2
0 |
Young learners  Young learners can  Young learners  The development of Young learners are
acquire vocabulary communicate fluently improve their skills sociocultural exposed to authentic
faster. in English. (speaking, writing, competence of young language use.
reading, listening).  learners (young
learners learn more
about the target
language culture, they
know what and when

to say to people in
different situations

Chart 51: According to you, what are the advantages when the teacher communicates exclusively in

English with young learners during the lessons of English?

As clear from the chaBl, 21 parents think that the main advantage of exclusive TL use
is that young learners are exposed to authentic language use. As described in the theoretical
part (see Chapter 2.1.5), when being exposed to authentic languagehardi@aumaterials
learners hear and see the language inrlifeasituations and it can help them to understand
more the TL, e.g., how the grammar is used, and it can help to learn how to communicate
effectively in real life. 8 parents chose other adages, namely: young learners acquire
vocabulary faster, they can communicate fluently in Englstd they improve their skills
(speaking, writing, reading, listening). 2 parents think that learners develop their sociocultural
competencédecause they leambout the target language culture. All the mentioned benefits
contribute to developing | anguage skill s i

proficiency.
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9 According to you, what are the disadvantages when the teacher
communicates exclusively in English with young learners?

25
21

20

15

13
10 9
5 5 3 I X
0 . . ||

Young learners It is complicated It is complicated Young learners Young learners Others:
do nothaveto todealwith to mangage thecan get frustrated might feel

understand. discipline classroom in because they do nervous and
problems in English (e.g. not understand insecure when
English checking  and do not know using English.
attendance, whatto say in
pair/group English.

division, testing,
assessing and
checking
homework).

Chart 2: According to you, what are the disadvantages when the teach@nunicates exclusively in

English with young learners?

On the other hand, ch&®, presents what the parents think the drawbacks are. It is clear,
that the main disadvantage, according to 21 parents, is that young learners do not have to
understand. 13arents think that young learners can get frustrated because they do not
understand or do not know what to say in Engl&lparents are convinced that the learners
might feel nervous and insecure when using English. 3 parents assume it is complicated to
organize the classroom and 2 parents think it is complicated to deal with discipline problems
in English. These problems can be all solved in the TL as it was described in the Chapter 2.2,
which suggests also possible solutions. Additiondllgarent chose the answetherswhere
he/shespecified that the teachers must have high level of English and the parent thinks that
not many teachers of English fulfil th&to comment orthis opinion it is true that teachers of
English, who prefer the elusive TL use, are supposed to have high level of English to be
able to communicate clearnd effectivelyin different situations with the learners, to present
the correct model of language (pronunciation, intonation, grammar, vocabutasyfheir jpob
to maintainthe level of English high and to s&@lucate becausas known English isa
living language which is being used by millions of people every day and it is evolving and

changing all the time.
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10 If you think that Czech should be a part of lessons of English, in
what situations should the teacher use Czech?

20 19
18
16 15
14
12
10 8
8
5
6 4
4 3 3
; | [ [
0
Instructions.  Classroom  Grammar Feedback. Classroom Translation of Others:
management explanation. discipline. unknown
(checking words.
attendance,
pair/group
division,
testing,
assessing and
checking
homework).

Chart 3: If you think that Czech should be a part of lessons of English, in what situations should the
teacher use Czech?

As stated in question 5, 23 parents think that lessons of English should be taught in
English and Czech together. The chaB reéveals in wht situations parents expect the
teachers to use the L1. The most answers rec&vahmar explanatiomndit shows that it
i's not onl y .tl% maerdiseasssinde thatphe neacbens should use the L1 when
translating unknown words. 8 parents bedi¢hat instructiongsrebetter communicated in the
L1. 5 parents agree that classroom discipline needs to be solved in the L1. 4 parents think that
the L1 is better also for classroom organization/management. 3 parents assume teachers
should give feedback in the LAs explainedbefore, all of these can be solved in the TL, for
instance teacher can use the inductive approach for grammar explanation or gestures,
pantomime when the learners do not understand or need to translate a word. Even the
discipline and organization of thdassroom are possible in the TL (see Chapter 32).
parents chos®thers. 2 parents mention that the L1 does not belong to the lessons of English
and 1 parent commented that it wolblelgreat if the learner asked a question in Czeoh, g
t he t e apcchned 6isn r@zsec h, too. Responding to | e
(see Chapter 1.2 and Chapter bduestion 20).
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11 Do you think that using Czech during lessons of English can have
a negative impact on your son/daughter's language skills? If yes,
which one?

= Yes, | think so. Using Czech can affect my son/daughter's language skills. He/she can rely too mucl
Czech and minimalize the usage of English.

= No, | don't think that using Czech can affect my son/daughter's language skills. If Czech is used
effectively (e.g. when explaining grammar or translating unknown words), then it is ok because it ca
help children to understand better.

= If the teacher overuses Czech, not only it can affect my son/daughter's language skills but my
son/daughter can be demotivated to learn and use English.

\

Chart 5: Do you think that using Czech during lessons of English can have a negative impact on your

son/ daughterdés | anguage skills? 1 f yes, which one

By looking at the chart4 it can be clearly stated that most parents, 25, do not think that
usingthe Lcan have a negative i mpact on their c
used effectively (e.g. grammar explanation, translation) they do not mind it. 2 parents, the
same who think that the L1 is not necessary, believe that the L1 can negativegdeftheir
chil drends | angu agteat ifstheiLl i sverusdd it plaes ronnegativeyi n k
influence only the language skills but also the motivation to learn and use the TL. As
mentioned in the previous chapter, Chapter 5.2, teachers aréariguage models and
therefore they are expectenluseas much TL as possibleecause when not, young learners
might get the impression that it is normal to use the L1 and can rely on it too much. This

thesis offers some ways how to reduce or misuskXtand maximize or use the Tnly.

The following questionl 2 How does your son/ daughterod
presents that 20 parents assume that the teacher of English uses the TL and the L1, 5 parents
have no idea how the teachieachesand 3parents answered that the teacher teaches in the

TL exclusively This questiorrelates tothe question 1o you agree with
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method of teaching®hich shows that 18 parents agree, 8 parents do not know, and 2 parents
disagree.

Comparing the answers to the questions 12 andtHe8 show that 18 parents, who
answered that the teacher uses the L1 and the TL, agree with this method of teachin§. 2 out
3 parents who answered that the lessons are in thenly, disagree with this way of
teaching, 1 parent does not know. The 5 parents who have no idea how the teacher teaches
answered that they do not know whether to agree or disagree which seemissiogi they
do not know how the teacher teaches. There are some limitations to these two questions
because it is obviousr om t he previous answers that | e
ideas of how the teachers teach in the class 4.C and 4.Defmotte,some parents did not
complete the questionnairéhe parents should have been informed in advance what method
the teachers use to get more exact answers. It had been only assumed by the researcher tha
parents would know what the lessons of Endlsik like. Answers to other questions should
not negatively influencée he results since they have noth

teacher way of teaching.

The last question, 14, was an open question and parents could leave their further
commentaries. Some parents answered and their commentaries were translated into English

by the researcher:

o1 have no i dea likehoatimy dornis exditeslsost studging Erglostk

and that is what matters. o
6Children do not have enough homewor k. 0
6Personally, |l would prefer one |l esson a
use the | anguage naturally. 6

61l think that usi ngeatatlpemary school.rChilgrenicannohusd a

their mother tongue very well, so it is jus

60Both ways of teaching have pros and cons
and preferences. The teacher shouldand bal ance. 06

o1 am against using Czech during | essons

and learning a new language is fun. Even when the children do not understand everything or
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do not want to say anything in English, it does not matters fjust important they are
exposed to English all the time, absorb it

Personally, I could not agree more with t
ready, they will start producing the TL. Meanwhile, they can be just explesador see the

language to get used to it.

To conclude this part, it is obvious thadrents think that it is better when the teachers
combine both languagélse TL and the L1The research aimed at discovering to what extent
the parents expect the teacher to use theorly. Generally, parents thinkyhen the L1 is
usedonly effectivelyt cannot negatively i mpact their
use of the L1 is understood grammar explanation, translation, instructions, classroom
discipline and management. The research also showed some limitations to the questions 12
and 13since it is evident that not all parents know what the lessons look like. It can be the

reason why the results to these two questions might not be exact.

5.4 Research on a nosstandardized test in the classes 4.C and 4.D

The last research chaptgals with the research on a retandardized test in the classes
4.C and 4.D. As described in Chapter 4.3, Project"®dition, coursebooks are used in these
classes and that is why the Project unit test was chosen for this part. The test was anonymous
as all the questionnaires, only the learners with supportive needs were given more time and
enlarged copies. One learner from 4.C has a pedagogical assistant who helped this learner

during the testl7 learners from 4.C and 12 learners from 4.D partiegha

The aim of this part is to assess whether young learners who are exposed to the TL
exclusively(4.C) achieve better results than learners who are exposed to the TL and the L1
(4.D) or not.

The test (see Appendix n. 17) is a unit test. The Unit Test 3 was chosen. The test consists
of eight activities. Each activity islescribed The score and maximum points atite
percentage success radee listed below in Chart 55 The percentage successes were
counted according to this mathematical formula:
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percentage success rategaified points in the activitymaximum points in the activijy
*100

At the end of this chaptéhereisafinala s sessment and the resea

ittSome of the | earnersod anslwers can be found

Activity 1 | Activity 2 | Activity 3 | Activity 4 | Activity 5 | Activity 6 | Activity 7 | Activity 8 | Overall

Gained Gained Gained Gained Gained Gained Gained Gained assessment
pointgdmax. | pointdmax. | pointgdmax. | pointdmax. | pointgdmax. | pointdmax. | pointgdmax. | pointgmax.
points points points points points points points points
4'C| . 27/170 87/170 67/85 85/85 42/85 85/85 39/85 20/85 58 %
fgng)s"’e 16% | 51% 79 % 100 % | 49 % 100 % | 46 % 24 % °
4D (TL | 28/120 58120 43/60 54/60 3960 60/60 40/60 8/60 60 %

andL1) |23% 48 % 72 % 90 % 65 % 100 % 67 % 13 %

Chart 55: Results of the test

The first number in the chart 55 represents the total score learners reached, the second
number informs about the maximum points the learners could have reached, and the success

percentage rate is included, too.
Activity 1 T Listening

The test started with listening. Young learners heard it twice. They were supposed to
write full sentences. However, it was not specified in the instructions. The learners could get
10 points, 2 points for each correct answer. The learners who did nettwirisentences but

wrote only the aimed information correctly, got 1 point.
Activity 2 T Reading

The next activity was a reading comprehension. Similarly, as with the listening, the
instructions were not specific enough and some learners did not kegwvére supposed to
write full sentences. The learners could get 10 points, 2 points for each correct answer. The

learners who did not write the full sentences but only the information got 1 point.
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Activity 3 T Have got/has got

The third activity was about the Present Simple of the verb Have got. The learners had to
circle/underline the correct option. The learners could score 5 points, 1 point for each correct

answer.
Activity 4 T Complete the words and phrases

The following ativity dealt with vocabulary. Learners had to choose a word from the box

and complete the phrases. They could score 5 points, 1 point for each correct answer.
Activity 5 7 Add the correct adjective to the sentences

Activity 5 dealt with basi@djectives and the indefinite artislesage. The learners could
score 5 points, 1 point for each correct answer. Learners had to be careful about the correct

use of the articles, too.
Activity 6 T Animals vocabulary

The activity was focused on matchifgetwords to the correct pictures. Learners could
score 5 points, 1 point for each correct answer.

Activity 7 7 Choose the odd word out

This activity was aimed at decoding what the odd word out was on the line. Learners

could score 5 points, 1 point for each correct answer.
Activity 8 i Correct the mistakes

The last activity dealt with correcting mistakesgain, the instructions couldake
mentioned that learners need to write down the correct sente@amerscould score 5

points, 1 point for each correct answer.

107



The overall assessment:
4.C (TL exclusively) i 58 %
4D(TLand L1) 7 60 %

To briefly comment on the results, tiest revealed that the 4.C (exclusive TL use)
achieved higher percentage success rates in reading comprehension, grammar (have got/has
got), vocabulary and mistake corrections. The class @D and L1) achieved higher
percentage success rates in listening comprehension, odd words out, putting adjectives into
sentences. As explained, it is believed that if the instructions were written into more details,
the learners would have higher scores. Even ththghwere told to do so, it is always better
if they can see it written. The two last activities were the most problematic in the class 4.C. It
was expected they would nsticceed in the activitgydd word outsince they were not taught
the school subjectget. The last activitgorrecting mistakesas not only complicated for the
learners from 4.C but also 4.D. The assumption is the learners failed because they are not used
to working on correction activitiesSome problems occurred in the Activity 5, miestrners
were able to put the adjectives correctly into the sentences, but they did not pay much
attention to the indefinite articles, very often it occurred sentences sudriasis a old

camera. | tds an white MP3 player.

Nevertheless, since sonmestructions were not formed precisely and considering factors
such as | earnerso6 str es stesting fasketdenleasers arewnot c o v
used to completingnd onetime nature of tesit cannot be stated whether the exclusive TL
usageleads to better language resultenger research would be necessary to discover more
accurate data.

5.5 Practical part summary

The practicapartdealt with the exclusive TL use and the L1 use in the lessons of English
at primary school. Theesearchwhich is extensivewas divided into four parts: research on
|l earnersé6é6 attitudes towards the TL, resear
expectations, and the nstandardized test.
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The first partaimedat the young learneés imgms and views of the exclusive TL and
the situations when they would prefer to use the L1 and the teacher to use the L1. Two classes
of 4™ graders participated in this research. The class 4.C which is used to exclusive TL use
and the class 4.D whereetitombination of both languages is used. 17 learners from the class
4.C and 12 learners from the class 4.D were present on the research day. The research data
were collected via questionnaires and then analysed and compared.

The second part was focusedtore ac her sdé perspectives and
the L1 use. This part revealed why teachers of English do not use the TL all the time and why
they prefer the L1 in their lessons of English. 26 teachers of English participated via the
onlinequesbnnaire. After the questionnaire anal

were interviewed to gain more complex view of the issue.

The third part dealt with parentsd expect
language they should use dwinhe lessons of English whether just the TL or the
combination of the L1 and the TL. The | earrt

online questionnaire.

The last part of the research dealt with a-standardized didactic test. The aimtio¢
test was to reveal whether learnerso are exposed to the TL achieve better results or not.
The test contained 8 activities which were testing both skills and subskills. Each activity was

briefly described, and the percentage success rate listed.

All research parts contain detailed descriptions of charts.

5.6 Limits of the research

It is very impotant to note that the whole reseassid its results have some limitations
and by any mearthe research results and conclusioasnot beakenfor granted It can be
taken a case study which objectives were
attitudes towards the TL and parentsoé6 expe

language and mother tongdée main weaknesses of thegaschare summarized below.
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To start with it is highly recommended to research theadvantagesf using the L1 in
the lessons of English. Hendeere is not much tleeetical background tthis problematic
some potential drawbacks gutstb ased on t he r esgoangtedimensfas a s ¢
become lazythe overuse of the L1 can lead to lower language level or the learners might get

demotivated to search information in the TL).

Moreover the number of participants is considered as the main problem. It had been
planned that 40 young learners would have participated but because of absencesvennot
consent of legal guardian agreemeitit® total number of learners who participated @@s
The number of primary teachers who completed the online questionnaire was not very high,
too, only 26 primary learners expressed their opineven though more than 48hoot were
kindly asked to complete the formilore primary teachers could have been asked the follow
up questions to get mor e @nplemendtation ofphe Llnnttheo f v
lessons of English. It appeared logical to the researcher to interview the primary teachers of
English at Z Stud&nka, which i s t hEnaly &8 pasents her ¢
completed the online questionnaides stated at the beginning of this chapter, the results and
conclusions cannot lgeneralized. Té research was a case study which is mainly fatose
ZG Studg8nka tarkrsandl se atr geemtesedr s |,

To comment on the Ilimits of the | earner
relevant to tk topic of thisthesis e.g.,Gender,How long have you been studying English?
since they do not contribute any way. It woblkel interestingo have deeper research on the
reasons why some learners do not like/enjoy studying Englishwhy the learners do not
wish to use more English during tlessons.

The foll owing part of the t hdestowardsiteealL.t wi
Some questions appear to be irrelevant in the questionnaire asdéhewt have any
contributionand do not have any connectsan otherquestions Age, gendér On the other
hand, the length of teaching practice has shown stiseeepancies as discussed in Chapter
5.2.1.1t is also recommended to research on situatamsreasons whieachers reply in the

L1 to their learners.

The parent sd quest Chapten®a3is tingited wahsquestiens 12iaondn e d
13. The parents should have been informed in advabhoatwhat way the teachers teach
their children, whether the TL elusively or the combination of the TL and the Uf.is
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suggested that the answers to these two questierdistorted as they do nmtesent accurate
information. Although, it is believed that the answers to these two questions do not negatively
influence the results of the questionnaiféie researcher had assumed that parents would

have known how the teachers teach their children.

The last part of the researthhe nonstandardized didactic testhas limitations as well.
This test cannotneasure whether the learners whose teacher uses the TL exclusively get
better languageesults tharthe learners whose teacher prefer the TL whthlt1. Longterm
research isecommendethere,and it suggested to give young learners a test at the beginning
of the school year and after five or six months test them again to see whethar¢hsvee
differences or not. As well the test shoulddssigned differently the instructions must be
clear and specific enoughnd he learners must be familiar with the types of activitits
cannot happen that learners do not know what to do because they have never experienced

such activity.Theoral production of the learners shouldibeluded as part of the test, too.

Finally, it needs to be statedat the research sample®9 young learners, 26 primary
teachers and 2Barentsi are not big scaleand theconclusions of thigesearchcannot be
generalizedNonethelessthe outcomes of this researate satisfying to the stated ainmsore

research on this topic needs to be undertaken.
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Conclusion

First, it needs to be mentioned that working on this thieagenriched me professionally.
It is still my personal belief that tHenglish lessons should be conducted solely in Endlimsh.
other wordsthere is no neetb usethe mother tongueilso, | believe that young learners can

acquire the target language meféectivelywhen they are exposéd it.

Thethesis wasnainly aimed at encouraging and enhancing the exclusive target language
use in EFL classes at primary schoalsd how to eliminate the mother tongue from the
English lessonsAt the samdime, it was aimedat inspecting why the target language is not
used all bhe time in EFL classes and in what situations both teachers and lgaaferdo use
the mother tongud. t al so inspected the parentsoé exp

contribution to this thesis.

According to many authors and language expé#nts mother tongue is an essential part
of the foreign language studying and contributes to effective learning and acquirement. On the
other handthere are authors who strongly disagree with this opinion and claim that the
exclusive target language usethe only way how learners can acquire the foreign language
naturally. Thetheoretical partprovides background about the mother tongue in English
lessons and recommended situations when to uaaditpotential risks. Théocus of the
theory is on the target language uaad why it is beneficial to keep the lessons only in
English. It presents sonproblemsof the exclusive target language but offers solutions how
to solve them.The theoretical part confirmed the author that the mother tongue does not

belong to the English lessons.

The empirical parbf this thesisis important It describes the quantitaiwesearch the
author has conducted ¢t paredtsasicdo eracthlee spo @an ¢ |
the exclusive target language ukes supposed that the aims of the thesis were accomplished
and that the research questions were answereceommily. The research questions were
supported by theory and the research itSdie research broughippalling outcomesviany
primary teachers believe and are confirmed that it is not possible to teach only in English,
they believe that Czech must be used too. It revealed why the teachers do not use English
exclusively and why they prefer Czech in English lesstins.estmated that many primary
teachers overuse Czech in their lessdhfie parent s6é expectations

target language use were an unpleasant surprise for the author. Many parents think that Czech
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is necessary when their children study Englisd do not believe that the exclusive target
language use can be beneficial for their children

On the contrary, it showed that young learners who are exposed to the target language
only do not feel any discomfort, understands teacher,and respond back the target
language even though thdg notrealize it.It was not a big surprise for the author that young
learners, who are exposed to Czech during the English lessons, use more Czech and do not

wish to use more English. It must be changed.

The thesis provides suggestions how to eliminate the mother tormuettie English
lessonsPrimaryteachers lack education how to teach in the target langudgdt needs to
appeal on more teacher trainings or sharing experience about it.

Hopefully, this thesis will contribute to more researchsapporting the exclusive target

language use araliminationof the mother tongue in English lessons.
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List of abbreviations

TL T target language

L1 7 mother tongue

EFLT English foreign classes
TPRIT Total Physical Response
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Appendix n. 1 7 Methods and approaches suitable for exclusive TL teaching and

learning

This appendix contains a summary of methods and approaches which seem to be suitable

for the exclusive TL usage in the classroom at primary school.

The direct method is dated to thed 9" century in France and Germany where it gained
popularity (CelceMurcia, 2001, p. 4). It is the opposite to the Gramifranslation Method
which uses L1 often. On the other hand, the L1 is forbidden to use in the direct method
because it is believedat we should learn foreign languages the same way we learn our

mother tongue as Celddurcia (2001, p. 5) claims and lists what is typical for this method:

AA. No use of the mother tongue i s pe
knowthestudenls nati ve | anguage).

B. Lessons begin with dialogues and anecdotes in modern conversational style.
C. Actions and pictures are used to make the meaning clear.

D. Grammar is learned inductively.

E. Literary texts are used for pleasure and are not analgeachmatically.

F. The target culture is also taught inductively.

G. The teacher must be a native speaker or have nativelike proficiency in the

target | anguage. 0 (CelceMurcia, 2001)

¢elik (2014, p. 17) confirms that and adds gmanunciation and learning how to think in
the TL matter, too. Cook (2008, p. 17) shortly comments on the direct method that it is each
method which works with the target language. Nevertheless, each method has its
disadvantages and one the biggest disaidgge of this method is that it requires a lot of
energy and enthusiasm of teachers, more planning and thinking how to explain new

vocabulary or grammar without using Lde(lik, 2014, p. 21).
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The aim of the Communicative Approach/Communicative Language
Teaching (CLT)i s to build up | earnersd communi cat
and to see the TL as a way how to communi
(2014, p. 190) agrees and adds that the TL is seen as a medium for real ontenadtnot
only instructions should be performed in the TL but everything, including the classroom
management. Rolplays or drama activities where learners need to exchange information are

typical of CLT as well as using authentic materials (Gélcecia, 2001, p.8).

Opposed to the direct method, which strictly forbids the L1 usage, the CLT allows to use
t he |l earner so mot her tongue, e. g., for C C
management which can be problematic udagg®e con
knowl edge. However, ¢teli k (2014, p . 191) S

very often because the goal of this method is the communication.

Anot her met hod, which might be usé@&ak t o d
based LanguageTeaching (TBL). Willis (1996, as cited irt e I, 20k4, p. 227) mentions
that TBL has benefits from both Communicative Language Teaching and Comptesext
Language Teaching because the focus is not only on communication but on a language form
as well. Ths method is studerttentered and allows learners to practise an authentic language
for because learners need to communicate together to find a solution for thie éa§k20k4,
p. 228).

Total Physical Response (TPRis a method whose aim is the commattion in the TL
(LarsenFreeman, 1987, as cited éne |, 20k4, p. 111). The focus is on meaning and motor
activity through which learners learn the language. The strategy of this method is to listen to
teacher 6s commathaeall 20kd,d. 1pPeTPR i 8 very commdn method to
use with young learners because not only they absorb the TL they hear but the physical
activity is included which is a key factor for very young learners. Moreover, young learners

can start producing the TL when they azady.

The Natural Approach requires to use the TL as much as possible therefore it is a proper
way how to acquire the TL. The Natural Approach believes in acquiring the TL in the same
way people learn their mother tongwed |, 20k4, p. 81). The basicipciples of the Natural
Approach are: teachers are required to use the TL most of the time so learners can acquire it
in a natural way, learners can start producing the TL when they feel ready, the focus is on
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communication and the affective filter is nmmized - the topic of the lesson must be
interesting and teachers support their learners to be direct with their emotions or opinions
(¢ e |, 20%4, p. 83 84).
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Appendix no 21 Framework Educational Programme for Basic Educationi

Foreign Language Outcomes

Framework Educational Programme for Basic Educatiom . Praha: Ministerstvo

gkol stv2, ml §deDPeO07dp.25@NovI chovy,

5.1.2 FOREIGN LANGUAGE

Educational content of the educational field

Stage 1

[l e e i

RECEPTIVE, PRODUCTIVE AND INTERACTIVE LANGUAGE SKILLS

Expected outcome$ Period 1

pupils will
pronounce and read correctly in terms of phonetics an appropriate vocabulary range
understand simple instructions and sentences and respond appropriately
distinguish between the written and spoken form of a word
understand the content and meaning of emple, slow and carefully pronounced conversation
between two people, provided there is enough time for understanding
use an alphabetical glossary in a textbook

RECEPTIVE LANGUAGE SKILLS

Expected outcome$ Period 2

pupils will
understand familiar wordsand simple sentences related to the topics being covered
understand the content and meaning of simple authentic materials (magazines, pictorial and
listening materials) and use them in their activities
read a simple text aloud containing familiar vobalary; reading is fluent and phonetically
correct
find necessary information in a simple text and formulate an answer to a question
use a bilingual dictionary

PRODUCTIVE LANGUAGE SKILLS

Expected outcome$ Period 2

pupils will
form a simple written messge, short text and response to a message that is correct in terms o
both grammar and form; fill in a form with their personal data
reproduce, both orally and in writing, the content of a text and simple conversation of
appropriate difficulty
modify shat texts while adhering to their meaning

INTERACTIVE LANGUAGE SKILLS

Expected outcome$ Period 2

pupils will
participate actively in a simple conversation, greet and say-lgg®tbboth an adult and a friend;
provide the required information
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Subject matter
rules of communication in common everyday situation$ greetings, thanking, introductions
simple message$ address, congratulations, holiday greeting and letter, apology, request
theme areas’ home, family, school, free time and leisure activities, clothing, shopping, nature
and weather, traditions and customs, holidays, important geographical data
vocabulary and word formation i synonyms, antonyms, meaning of words within context
basic grammatical patterns and types of sentencéssimple sentences, forming questions
and negations, word order in a sentence

Stage 2

RECEPTIVE LANGUAGE SKILLS
Expected outcomes
pupils will
U read aloud texts of appropriate length, fluently and respecting the rules of pronunciation
U understand the content of simple texts in textbooks and the content of authentic materials usi
visual aids; find familiar expressionsphrases and answers to questions in texts
U understand simple and clearly pronounced speech and conversations
U infer a likely meaning of new words from context
U use a bilingual dictionary, look up information or the meaning of a word in an appropriate
monolingual dictionary

PRODUCTIVE LANGUAGE SKILLS
Expected outcomes
pupils will
i form a simple (oral or written) message related to a situation from family and school life and
other studied theme areas
U create and modify grammatically correct simple sentes@nd short texts
U provide a brief summary of the content of a text, speech and conversation of appropriate
difficulty
0 request simple information
INTERACTIVE LANGUAGE SKILLS
Expected outcomes
pupils will
0 in a simple manner, make themselves understood in common everyday situations

Subject matter
simple messages address, responding to being addressed, greetings, welcoming, saying
goodhbye, introductions, apologies, responding to an apology, thankingegpadnding to
being thanked, pleas, requests, wishes, congratulations, requests for help (services,
information), agreement/disagreement, meetings, social plans
basic relationshipsie x i st enti al (Who?é), spatial (Where
( When?£éit atgiumed ( What? Which? How?é), quanti't
theme areas home, family, housing, school, free time and leisure activities, personal letters,
forms, questionnaires, sport, healthcare, food, in town, clothing, shopping, nature, weather,
peope and society, travelling, the soaialtural environment of relevant language areas and
the Czech Republic
vocabulary and word formation
grammatical structures and sentence types, lexical principles of orthography
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Appendix no. 31 Classroom disciplinephrases

Bet §8kov 8 (i270)lo8Bers thpse phBafes to deal with classroom discipline
problems in the TL and mentions their Czech translations and common mistakes teachers of
English might make:
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Willis (1981, p. 71- 72) suggests using or adapting thpkeases:

(©® Classroomlanguage
You will need to select language appropriate 1o the age of your students, for

& & cxample most of the expressions in Table 1 are really only suitable for children.
Remember that you can modify your language by changing the tone of your
voice, for example to make it more polite, or very firm.

Study the language in the tables, ignoring that which is not suitable for your
classes, then practise in twos, helping each other with pronunciation difficulties.
This time the tables have no headings, the language in them is self-
explanatory,
T [ No, don't That's sily,
Don’t do that! Seitle down.
Stop that! Come on, let’s get on,
Stop doing that! Now listen.
That's enough! Now get on with your work,
You mustn't do that! Let's start again.
Be quiet! Whase tarn is it now?
1 Now then, behave in class.
No, Ali, that's not the way (o learn English properly.
No, ..., do pair practice, eic.
k] playi '
ying around!
talking!
No chatting!
No more making a noise!
Stop being silly/stupid!
Would you mind met shouting! Get on,
Please will you stop disturbing the others! Calm down,
Without interrupting the others! Listen, please,
You shouldn't be behaving like that! Be quiet,
There'll be trouble speaking Farsi/Spanish/Chinese! Settle down,
ifyou goon whispering!
I'll report you to copying! Do it on your own!
Mr X if you goon passing notes!
turning round! Face me!
dreaming! Wake up!
‘ tolkin o talk
No xing m talking,
writing I'm writing on ihe blackboard,
while I'm explaining this,
talk we're doing this.
Don't write the others are still working.
move your lips while you're reading.
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Ltedl you to,
talk I've finished.
start Llet you.
m.:nmm‘t answer until you've understood.
You'd better not write it dawn unbess | ask you o,
reail it T've said itall.
write it everyone's ready,
everyone's finished,
You needn't transiste unlets [ ask you to,
book.
pleture.
card, This page. Here,
Wacaminae! | N | e | e one. | Look
dialague.
ane.
way, This way. Like this.
beought
Yo'w ::tm ::: haven't you?
) VIO | exerce, What did [ ask you ta do?
reading one, Who can remember what | said?
Youre | doing aren't you?
doing it the wrong way,
doit | M
Coudyou way I1old you to?
read the bit 1 asked you to?
wrile the exercise
be careful
be quiet
You'dbetter | listennexitime | hadn'tyou?
try harder
waich out
pay attention,
Ifyou don't listen properly, it'l goin one ear and out the other!
concentrate,
. send you to Mr X.
?;:;1&1!: m E§] 64 you extra work,
) I'll have to tell the Headmaster,
Ifyou ::::: :zryfr; der rl once more 'l definitely write 1o your parenis.
. I'll simply punish you.
Mot oA Wiskeg e téll your parents.
a Testyourself
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Appendix no. 4 Classroom Management Phrases

Bet S8kov 8§ (i58 leGmmepds usthg the following phrases for managing the
classroom:
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Appendix no 57 Classroom English Phrases

Atkinson (1993, p. 99 102) uses the following phrases:

TABLE 1

99

Getting students to do things

Responding to the teacher’s
instructions

Instructions Open your book at page 10.
Organising activities | Look at the picture.
Get into pairs.
\{ou e got 5 mins.
T'll give you
Okay. That's enough.
Have you finished?
Everybody finish by10.15 am.
You should hand in the homework
on Friday.
Requesting Could it stop now?
Would i be finishing off now? Okay, Fritz.
Will Y get your books out? Yes, Miss Lee.
their Right, Maria.
stop talking, please. Mr Erikson.
Suggesting and Let’s do that again? Yok okih
advising Why don’t you use the present perfect? £6;:0%GY,
What about a game? do some
a different activity? listening.
starting again? I'd prefer to finish this
doing a dictation? exercise,
play a game
I don’t mind!
Eliciting correction Is that right?

Do you think that’s correct?

No, that’s not quite right. Can anyone
help?

Anyone else?

Pronunciation!

Discipline in the
classroom

Could you see me after the lesson, please?
Settle down, please.
Stop messing about.

speaking in French, etc.
Okay, that’s enough, stop talking and get
on with your work.
Be quiet!

148




100

Does anyone know where X 157

TABLE 2
Getting information from the students Giving the teacher
information
Eliciting What's this? It’s a dog.
! horse.
! ah umbrella,
What are they doing? They're having lunch.
waiting for a bus.
How do you say albero in English? It’s a tree.
Taking the register Yis
Iz anyone abseni? Yes, ™"
e e “ Xand ¥ are.

Yes, he's seeing 2.
she’s taking an exam,

Did anyone have anything else?

Do you agree?

yesterday? Yes, 1
Were you absent last Tuesday? my son  was ill.
last week? my maother
Checking answers Can you answer number X7 Yes, its.....
No, P'm sorry T'don't know,
Tean't
remember.

Yes, I do.
No, Tdor't. Ithink it’s .. ...

e —

Finding put about
difficulties and
problems

What's the problem?
matter?

Why are you late?

Have you done the homework?

Where's your book?

I can't see the board.
do the exercise,
I don’t understand.
1 don’t agree.
I haven't brought my pen.

I'm sorry, I missed the bus.
1 got caught in o
traffic jam.

No, U'm sorry, I didn't have
time.

I'm sorry, I've forgotien if,
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TABLE 3

101

Asking the teacher for information and permission

Giving students information
and permission

| Asking about the
lesson

What do we have to do?

Which page are we on?

When’s the honmework for?

Tve fintshed, what should [ do now?

Asking about
language

How do you say X in English?

What does ¥ mean?

What's the difference betiween X
and ¥?

How do vou spell X?

How do you pronounce this word?
Is this correct?

Why s it wrong?

Turn to page 10 please.
We're on page Ti.
Homework is for Friday.
Can yvou carry on with the
next exercise, please?

Yesterday, we did a role play.
Now, we're going to do some
reading.

That's all for today.

See you next Thursday.

You can go now,

If we want to say X in English
talk about future
arrangemeants

we use the preposition above.

the present continuous.

Y means ‘albera’.

Asking for repetition

Sorry?
Cowld you repeat that?
Could you explain that again?

i Requests

" Cowld T leave early?

have a piece of paper?

have more time?
Could you write that?

turn the volume up?
speak more slowly?

Yes, of conrse./T'd rather you didn’t.
Yes, here vou are/No, I'm sorry, 1

i haven't got any.

Yes, certainly.
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TABLE 4

General interaction with the stndents

General interaction with the teacher

Greetings Good morning.
afternoon.
evening. .
Have a nice weekend. The same as the ‘feacher’ language.
evening.
See vou tOMOorrow.
on Monday.
next week.,
Offering help Are you okay? N )
e e Everything's okay, thanks.
Do you understand what to do? Yes. [ No, not really.
L T Ay Im having a bit of diffiewlty with
Shall I give you a hand? number 6.
(Shall I help you?)
Does anybody need any help? Yes, I do.
Offering Come on. Okay, Il try.

encouragement

You can do it.
It's not as difficult as it looks.

Just do your hest. (Do as well as
VOUL CARN.)

oo ., but it really is too difficult.

Praising Good.

Well done. Thanks | Thank yvou very much.

You've worked really hard.

Excellent.
Apologising Sorry. That’s alright.

I'm sorry about that, okiy.

Never mind, it doesn't matter.

Thanking I'm very grateful, You're welcome.

I really appreciate it, thanks.
Thanks very much.

Don’t mention it.
That's okay.

Mote: The language in these tables is based on Standard British
English. It will need to be adapted in situations where the
students’ goal is to learn a different variety, such as Standard
American English, West African or Indian English.

151



Appendixno.6iLesson dotation at ZG Stud8nka

Predmét Roénik
8- 9- 9-

1] 2] 3] 4 5] 6[6-sport, [6-AJ | 7|7-sport | 8| 8-sport [AJ | 9|sport |AJ |zkratky
Ceskd jazyk 9] 9] 9| 8] 8 ¢
('3esk\"jaz\‘kaliteramrn 5 5 51 4 4] 4 4] 4| 4 4] 4{Q
Anglicky jazyk 0 1] 3] 3] 3] 3 3 4] 4 41 3 3| 413 3 3|Al
2. cizi jazyk 3 3 313 3 3[NLRJ
Matematika 41 5] 5] 5] 5] 4 4 41 5 51 4 4] 415 S| 5|M(Ma, Mg)
Informatika I 1 1 | | INF
Clovik a jeho svét 20 2] 2] 3] 3 I8
Chemie 2 21 2]2 2| 2|CH
Fyzika | 1 1] 2 2] 2 2 212 2| 2|F
Pirodopis 2 2 21 2 20 2 20 21 1 1| Pi
Zemépis 2 2 21 2 2 2 2] 2|7
Regionalni a politicky
zemépis 2 2] 2 RPZ
Déjepis 2 2 21 2 2] 2 21 212 2] 21D
Vychova k ob&anstvi 1 1 1] 1 l 1 | 11VkO
Vychova ke zdravym
vztahim 1 1 1 VkZV
Hudebni vychova L1 | 1 1] 1 11 I 11 | 1|HV
Vytvarnd vychova Lo )20 2 2 2 21 2 20 1 I 1] | 1|VV
Svit price Lo 11l | 1 1] 1 11 I 1 sp
Télesnd vychova 2002 2] 20 2] 3 4 20 3 4] 2 4 2]2 4] 2TV
Volitelny | 1] | 2 1|2 2| VP
Tydenni dotace
povinnych predm. 200 22| 24| 26| 26| 30 300 30] 30 30| 31 31 3131 | 3
Nepovinné piedméty | Roénik

8- |9- 9-AJ

1| 2] 3| 4] 5] 6|6-sport. | 6-AJ | 7 T-sport | & 8-sport | AJ| 9{sport zkratky
Anglicky jazyk l Al
Basketbal 1 | 1 1 Basket
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Appendix no 7 (Czech original Questionnaire for 4C)
e
Dotaznik pro zaky 4.C

Dobry den,

vénujte prosim nékolik minut swého £asu vyplnéni nasledujiciho dotamiku.

1 Pohlavi:

Mapavida k atazee: Viderte jedny odpowda”

) chiapec
O divia

2 Vék:

3 Jak dlouho se udis anglicky?

Mapovida k otazce: Midere jednu adpowd

O cdmaese oy () odLofisy () od2thidy () od 3. téidy

4 Jak moc té bavi anglictina?
Mapovida k atdzee: Videre jedny adpoed
O Bavi mé moc.

) Bavime

) Jakndy.

O Moc mé nebavi.

() viibec mé nebavi.
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Dotaznik pro Zaky 4.C

5 Jak moc je podle tebe anglictina dlezita? Vyznac na stupnici a zapis.

Napovida k atazce: 1 hézdicka - neny vibec dieXits, 10 vézdidek - je hodné dilebts

W W W W W W W /10

6 Vyhovuije ti, kdyZ pani ucitelka béhem hodin anglictiny mluvi pouze anglicky?

Napovida k otizee: Vyberte jednu odporéd

OMO ONe

7 Jak moc rozumis pani ucitelce béhem hodin anglictiny, kdyz mluvi pouze anglicky?
Napowida k otazee: Vyderte jednu odpovéd

O 3;:‘:‘"" O Rozumim vétsiné. O Rozumim ob¢as. O VétSinou neroaumim. O Viibec ni¢emu nerozumim.

8 Rozumi instrukcim (pokyniim) zadavanym v anglictiné?
Napovéda k otazce: Vyderte jednu odpovéd

O vy O vetinow. O obeas O Mitokdy. O Nikay.

9 Co ti pomaha k porozuméni béhem hodin anglictiny?

Napovéda k otazce: Vyderte jednu nebo wie odpovédf

[:] Gesta, pantomima, fe¢ téla. D Predvedeni/Nazorna ukaza. E] Pieklad od spoluzaka. [:] Obrazky.

D Jiné (prosim specifikuj):

10 Jak se citiS, kdyz cela hodina probiha v anglicting?
Napovida k otazce: Vyderte jednu odpovéd

O oovte O satake O matens. O pane. O Stresovanga. O linak (prosim specifikuj):
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Dotaznik pro 2aky 4.C

11 Myslis si, ze by pani ucitelka méla mluvit i cesky béhem hodin anglictiny?

Mapavida k atdzee: Viderte fednu ocpowd

Oﬁnu
O ke

12 Pokud jsi na predchozi otazku odpovédél/a ANO, kdy by podle tebe méla pani uitelka

pouzivat ¢estinu béhem hodin anglictiny?
Mapavida k atazee: Viderte fedour nebo Wee oopowddl

Neméla by

B zadivani
viiber poudivat D inlstru::';am |:| Kdvyi nélemu neroaumim.
Eestinu, ’
I:I Pii prekladu D :;II:HE:EIIIPI |:| Fifi organizaci (napf. Zjisfovani absence, roadélovani do
neznamych slov. ) _ skupin, roadavani sesitl, zadavani a kontrala dkolu, atd.).
probléma ve thidé,

liné {prosim
D specifikujl:
13 Jak moc pouzivas anglictinu b&hem vyuky anglictiny?
Mapavida k atazee: Viderte jednw odpowd

O vy, O vettinow. O obess O milokdy. ) Nikgy.

¥rorw

14 Jaky je divody/y, proC pouZivas cestinu behem vyuky anglictiny?
Mapawida k atazee: Viberte jedu nebo wee odpowal

Bojim se, 2 udélam

.. . Bojim s, & 32 mi spoluzci budou
I:l Mepoufivam Ceitinu, D I’_h'|'bI.J, kd?i.hudu |:| suie, ka3 budu rabevit anglicly,
miluvit anglicky.
le to jednodudsi nez mluvit Je to rychiejéi nei . N
I:I anglicky. D mluvit anglicky. |:| Anglictina se mi nelibi.
Pii dotazech typu: Midu na P omluvach, napf. Mam Spatné zkuienosti s wyukou
mchaod? Ma jake jsme strané? D Omlouvam se, nemam D anglictiny, napf. piedchozi uditel,
Co délame? kol srovnavani s ostatnimi.
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Pii
D vysvetleni
gramatiky.

D Hodnoceni.

D Anglictina mi
nejde.
Nejsem si

[ jistysa svou
angliétinou.

D liné (prosim

specifikuj):



Dotaznik pro Zaky 4.C

15 V jakych situacich bys chtél/a mluvit esky pii hodinach anglictiny?

Napovida k otazce: Viderte fedny nebo woe odoowid’

Hechci . ,
mluit (] Ujasnéni instrukei. [] Uiasnéni L] peidad nemamich slov.
gramatiky.

Eeshy.

Reseni Organizace tidy (napf. zjistovani absence, Hodnoceni (co s Dotazy typu: Mddu jit na zichod?
() waetsjen [ roaséteni do skupin, zadavini akontrola ) milibilo,cosemi || M zaviit okno? Na jaké jsme

problémi. likolu, atd.) nelibilo) strane? atd.

lingé

(prosim

specifikuj)

16 Chtél/a bys byt ve skupiné, kde se pouziva i ¢estina béhem vyuky anglictiny?
Napovida k otazce: Viderte fedny odpowd”

O‘.ﬂnu
O re
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Appendix no §Questionnaire for 4.& English version)

4.C Questionnaire - English version

1 Gender

Question instrucions: Select one amwer

O Boy O Girl

2 Age:

3 How long have you been studying English?

Question instructions: Selert ome swer

O Since kindergarten. O Since the 1st grade. O Since the Znd grade. O Since the 3rd grade.

4 How much do you enjoy studying English?

Question instructions: Select one aswer

O Wery much. O | enjoy it. O Sometimes. O | don't enjoy it very much. O | don't enjoy it at all

5 To what extent is English important to you? Mark on the scale and write.

Question instructions: f star - mof fmportant, 10 stars - very important

LYY T Y ye vy yesy [ ] /10

6 Do you feel comfortable when the teacher uses only English during the lessons of English?

Question instructions: Sefect one amwer

O‘r‘rs ONU
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7 To what extent do you understand your teacher when she uses only English during the
lessons of English?

Question instructions: Select one answer

O | always O | often O | sometimes O | rarely O | never

understand. understand. understand. understand. understand.

8 Do you understand English instructions?

Question instructions: Select one answer

O Aways. O Often. O Sometimes. O Rarely. O Never,

9 What helps you to understand during the lessons of English?

Question instructions: Select one or more answers

D Gestures, pantomime, body language. |:| Demonstration. D (lassmate’s translation. D Pictures/Drawings.

[ ] other. ‘ |

10 How do you feel when the whole lesson is only in English?

Question instructions: Select one arswer

O ireetok O 1feelson. O teelconfused. O 1Heelbad. ) 1 feel stressed.

O QOther...

11 Do you think the teacher should use the mother tongue (Czech) during the lessons of
English?

Question instructions: Select one answer

OYes ONG
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4.C Questionnaire - English version

12 If you answered yes, in what situations should the teacher use Czech during the lessons of
English?

Question instructions: Selact one o moe arswers

The teacher Crammar
should never use I:l Instructions. El When | dont understand. D N
Comch explanation.
. Dealing with Dealing with classroom management (eg. checking
Translation of o A i
D unknown words. D classroom D attendance , dividing into pairs/groups, testing, D Feedback.
discipline. homework).
Ebther_ | ‘
13 To what extent do you use English during lessons of English?
Question instructions: Selact one aiswer
O Hways. O Dften. O Sometimes. O Rarety. O MNever.
14 What are your reasons for using Czech in the lessons of English?
Questian instructions: Select one or more answers
| am afraid of making a | am not
) My classmates laugh at me when |
D | dom't use Caech. |:| I'I'IISIJ;I[E when | use |:| make a mistake in English. qanq at
English. English.
| am not
Using Czech is eagier than using Using Czech is faster than ) . sure with
D Faglish D asing English, D | don't like English. D my
English.
Questions such as: Can | go to When | apologize, eq. | | havie bad experience with studying
I:I the toilette? Can | close the |:| am sorry | don't have my |:| English, eg. ex-teacher of English,
window? Where are we? books/homework. comparing to others.
O other. | |
15 In what situations would you like to speak Czech during the lessons of English?
Question instructions: Sedect one or more arswers
| don't want to Clarification of Clarification of .
speak Crech. instructions. D grammar. D Translation of unknown words
I:I Classroom I:I Classroom EI Feedback (eg. what D Questions, such as: Can | go to the teilette? Can |
discipline. management. I like/don' likel close the window? What page are we at?
D.'r[her_ | ‘
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4 C Questionnaire - English version

16 Would you like to be in a group where (zech is used during the lessons of English?

Question instructions: Sefact ame amwer

O‘r'es ONEI
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Appendi x no 9 (Dotlagsnk& weroz )8ky

Dotaznik pro zaky 4.D

1 Pohlavi:

MNapovida k otizee: Vderte fedny adpodd

(O tntagee () Divka

2 Vék:

4 .

3 Jak dlouho se udis anglicky?

MNapovida k otazee: Fberte fedny oopowa

O odmaerséskoly () odiltiidy () od2tiidy (O od 3.tiidy

4 Jak moc Té bavi anglictina?
MNapovida k otazee: Fberte fedny oopowa

O mocmévai. O Bavime. (O sakkay. () Mocménebavi. () Nebavi mé vilbec.

5 Jak moc je podle Tebe angliCtina dilezita? VyznaC na stupnici a zapis.

MNapovida k atdzee: I mdadidka - men wiber diledtd, 10 ndzdidha - fe mov difelies

TV Y v Ve vevyyeyy [ ] /10

6 Jak moc pouziva pani utitelka béhem hodin angliCtiny Cestinu?
MNapovida k atazee: Vderte fedny oopowd

() vibec nepousiva éeftinn. () Malo. () obéas ) obwyke ) Vétdinow
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Dotaznik pro Zaky 4.D

7V jakych situacich pani ucitelka pouziva béhem hodin anglictiny cestinu?

MNapovida k atazee: Viderte jednw nebo wee odoowdl

- Preklad .
Zadavani . . . Vyswétleni
O instrukci. O Zadavanifkontrola domaciho Okoluw. O :;Tamfch O gramatiky.
O ml ich O Organizace tfidy (Fistovani, kdo chybi; roadéleni do dvojic/supin; O Hodnoceni O Jiné (prosim
oo blzkr:ﬂ rozdavani sefitl, zadavani a kontrola Gkolu, atd) Twé price. specifikuj):

8 Uvital/a bys, kdyby pani ucitelka pouzivala anglictinu ve vy5e zminénych situacich (viz. otazka
7)?
MNapovida k atazee: Viderte jednw odpovdd

O Ana. O Spige ano. O Hevim. O Spide ne. O Me.

9 Uvital/a bys, kdyby pani uCitelka pouzivala pouze anglictinu béhem vyuky anglictiny?
MNapovida k atazee: Viderte jednw odpovdd

O Ano. O Spige ano. O Mevim. O Spiie ne. O Me.

10 Jak moc pouzivas anglictinu behem vyuky anglictiny?
Napovdda k otizee: Viderte fedny odpowd

O vy, O vettinow. (O obess O mitokdy. ) Nikay.

P orw ¥

11 Proc béhem vyuky anglictiny pouzivas cestinu?

MNapovida k atazee: Videre fednu nebo wee odpowdd’

Mam strach, 22 Mejsem si svou anglictinou Spoluzici se mi

I:I Mepoudivam Ceitinu. D udélam chybu, kdyZ D 'istj'.'-,.-'a 9 posmivaji, kdyz
poudiji anglictinu. ) ’ udélam chybu.

e Pfi dotazech typu: Midu na Pfi omluvach, napf.

Pouditi éett

(] pousiti ésting je rychles. ] ;:dné_h nyJe [ zichod? Na jakeé strané L] omlouvim se, 2

- jsme? Co délame? nemam kol
Mam ipatné zkusenosti 5 vyukou - .

Anglict

[ angtietiny, napf. predchoa uitel, [] froveunasem (] siné (prosim specifikui: (] snglictina mi nejde.

A L nelibi.
srovnadvani s ostatnimi.
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