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1 Introduction

Prior to writing this diploma thesis, | was insgirey Daniel Gile’s opinion on
interpreting training and practice, and how redeant that field is important. To
guote Gile (2015, 9-10), he claims that

a single, idealized model of the highly gifted ‘bointerpreter’ no longer
seems adequate. Neither does a simplistic, insemsfiractice and sink or
swim’ philosophy of training. Not only because #teess-induced suffering in
students who will not make it appears unnecessarilgl, but also because it
makes sense to assume that more systematic irastiginto aptitudes,
training methods and learning processes could teathprovements and to
better output, including successful training of didates who might fail if
their particular idiosyncrasies are not taken oartidhrough appropriate tools

and policies.

Gile’s opinion on the interpreting training, and mgrsonal experience as a
student of interpreting and of an additional TeaghQualificatiot program at
Palacky University Olomouc led me to an idea whiohld be investigated at the
master’s thesis level. The thesis and the practies¢arch contained in it are
mainly meant to help the novice students of in&lipg in the initial phase of
their interpreting training, and in easier adjugtito the interpreting training
process and adopting the interpreting skill at whesersity level. The practical
research of this thesis, therefore, aims at ingastig the potentiality of the
selected secondary school English textbooks withggect to the preparation
of students for bachelor’s interpreting studiesat Palacky University Olomouc.
My intention is to ascertain to what extent theesedd English textbooks practice
various skills needed for interpreting. Presumablifferent textbooks practice
different skills into different extent. Also, whileome textbooks might practice
some of the skills needed for interpreting suffitig, others do not practice them

at all. This may be one of the reasons why mangestis find the initial phase of

1 In Czech: UWitelska zfisobilost — a study program which qualifies the geads of other than

pedagogical programs to teach.



their interpreting training very difficult. Besidesther factors influencing the
difficulties, one of the possible reasons for timay be the insufficient level of
some of their linguistic skills needed for interjong, which they had not
developed at their secondary school. The particgk#ls shall be specified in the
practical part of the thesis. Bgsufficientlevel of skillsl mean the level which
causes situations in which the novice studenta@rpreting would experience
difficulties in the initial phase of their intergneg training connected to the
language skills they should had gained prior tar thteidies at university.

Speaking from my point of view, one of the possibbeasons for the
insufficient linguistic skills in English might be that a particular secondary
school textbook did not practice a particular skilfficiently — meaning to the
extent which would help the students adopt thd ekilthe appropriate secondary
school level. The student who, subsequently, didgain the sufficient level of
the particular skill (for example note-taking, atige listening) might experience
problems during the initial phase of the interprgttraining. | particularly chose
Palacky University Olomouc for my research becaugaow the interpreting
training program from my personal experience. Adddlly, | should be able to
identify the issues the novices experience duagy tinterpreting training based
on the feedback provided by the novice studenistefpreting.

For the purposes of this thesis, | will delimitetisecondary schools to
generalgrammar schools and grammar schools with language specialization
because most of the current students of the bathegbwogram English for
Translators and Interpreters come from grammar ashoSince all the Czech
grammar schools should produce the same level tguguthe results of the
practical research may, thus, be also used for ativerpreting programs within
the Czech Republic. The grammar schools are alsposed to work with or use
the same or similar textbooks.

The thesis is divided into a theoretical and acfcal part in order to
maintain clarity. Theheoretical part focuses on the description of the particular

skills needed for interpreting such as active tistg, search for key information

2 Data are taken from the questionnaire survey [a@sented in this diploma thesis (94% of the

participating students came from a grammar school).



in texts, memory and recall, stress managemeritigation, working with time-
lag, interpersonal skills, or summarizing and naldng. Furthermore, it
describes how demanding the profession of an irgegpis and how it employs
individual linguistic skills altogether. The thetical framework is based on ideas
of various authors dealing with the research ierjeting and in the interpreting
training such as Daniel Gile, Ingrid Kurz, Danicaléskovitch, James Nolan, or
Andrew Gillies.

Prior to starting this diploma thesis | conducaeexploratory pre-survey
in order to gather the initial data that would lead to further research and gain
an understanding of underlying opinions of the stug. It was conducted with
two groups — grammar school students and noviakests of interpretiry More
detailed results can be found in the following dkauestionnaire Pre-survey.
In this thesis | shall, however, make use only leé answers of the novice
interpreters and the grammar school students’ aissweill be only
complementary.

| believed that the results of the survey woulkeed what issues the novice
students experience with interpreting, what thecomdary school education of
English taught them and what skills they personialék during their interpreting
training at the university. | discovered that thajonity of the students studied
either a type of grammar school, and the mostlyd usstbook wadMaturita
Solutions | also learned that during their interpretingirtiag at Palacky
University, the first-year students mostly expecemssues with public speaking,
listening comprehension, or note-taking. They stdtat they had not practiced
these skills sufficiently at their secondary schaotl that they lack them during
their interpreting training in seminars. The resuf the survey and the personal
opinions of the students convinced me that thectapithe secondary school
textbooks potentiality for studying interpretingwerth investigating.

The practical part, therefore, focuses on the comparison ofsilected
grammar school English language textbooks. It $igadly investigates the

number of selected exercises contained in eachdekt This part of the thesis

% The first-year students of the bachelor's stusgmm English for Translators and Interpreters,
the academic year 2015/2016.



will attempt to integrate the students’ answers thie practical research and draw
conclusions from the connection between them aaddbults of the quantitative
analysis of the textbooks. The grammar school te#b were selected based on
the results of the pre-survey. It will namely serize theEnglish File Maturita
Solutions and New Headwaytextbooks. All of the textbooks range from the
intermediate to upper-intermediate level of the IEBhglanguage, and they are
used during the whole course of the Czech four-gemmmar school. The upper-
intermediate level finishes with the B2 level aationg to theCommon European
Framework for Languagedhe entrance exams to the bachelor’'s study pnogra
English for Translators and Interpreters at Paladkyversity Olomouc require
the same level.

| hope that the future results and conclusionthefresearch of this thesis
will show what the potential of the selected gramswhool English textbooks is
in terms of the preparation for the bachelor's gtystogram English for
Translators and Interpreters. Additionally, by fimglthe connection between the
potentiality of the textbooks and the studentswaars, the results might help the
novice students of interpreting with the initialgse of their interpreting training.
Particularly, it is hoped that the results will n¢he novice interpreters and their
lecturers with understanding of what their linguiskill gaps might be and what
skills needed for interpreting they should focusromore detail in order to adopt

the interpreting skill well and become successfafgssional interpreters.
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2 Questionnaire Pre-Survey

As | have already stated in the introduction, idesrto gather the initial data that
would lead me to further research, | conducted@tsfuestionnaire pre-survey.
This was primarily meant as exploratory researclgdon an understanding of
underlying motivations, opinions, and reasons @& $itudents. | hoped that it
would provide me with more detailed insights inte fproblem and that it would
help me develop ideas and possible hypotheseshéorfurther diploma thesis
research. In addition, | hoped that this brief syrwvould assist me with
uncovering trends in thought and opinions of thalehts and better understand
the problems connected to language learning aretpirgting. At this point, |
would like to briefly present the results of theeqsurvey to explain what the
starting point for this diploma thesis is.

The pre-survey consisted of two parts. Tind of them was conducted at a
Czech grammar school It was not determinative to select any particular
secondary school because the students applyingetbdchelor’'s study program
English for Translators and Interpreters at Palatkyiversity come from
secondary schools from the whole coufitry, however, concentrated on a
grammar school (gymnazium) in particular because rtvice students of the
interpreting program claimed in the University RBrgvey (2) to have come from
grammar schools.

The school involved was the Grammar School (Gynumdy Bystice nad
Pernstejnem, the Czech Republic. The reason fectaad) this grammar school in
particular was that the school actively cooperatéb Palacky University and
prepares its students for the possibility of stadythere. The number of the
participating students wakl9 Most of the questions of the Grammar School
Questionnaire (1) concentrated on speaking in Ehghnd public speaking in
English because | originally intended to conceptetclusively on this key skill
needed for interpreting. However, after | collected results and | decided to

continue researching the difficulties connectedht® skills needed for the initial

* The current students of the intepreting prograaimud in the University Questionnaire (2) that

94% of them came from a grammar school.
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interpreting training, | extended the research mtare skills. Concentrating only
on speaking would not be sufficient for the purposéthis diploma thesis. The
detailed answers can be seen in the Annexes wheteadhed the Grammar
School Questionnaire (1) and its results, which pmesented in (I) Table of

Grammar School Respondents’ Answers. To sum it tbp, answers of the

grammar school students showed that they were atfisd with the extent of

the speaking exercises in English and they fely tieeded smaller study groups
where they could express themselves more and hae opportunities to speak.
The students also claimed to experience troubléls public speaking because
they thought they were shy and did not have sefficiactive vocabulary. The
other problematic skills stated were listening coehension and grammar. | am
aware of the fact that the answers of the studemiesent only their subjective
opinions and wishes to communicate more. They ategunalified experts to be

able to answer such questions objectively. Howelevas interested in their

subjective opinions because they would help undedsthe situation in their

English classes better.

The second part of the pre-survey consisted of a questionnairesesur
conducted with the currembvice students of interpreting My intention was to
investigate what difficulties the novice student ioterpreting at Palacky
University Olomouc experience during their initiadterpreting training and
whether these issues are worth further researatiagnaster’s thesis level.

The novice interpreters were asked about the tetuat their secondary
school and about the difficulties they were expesieg in their interpreting
seminars. Most of them stated that the exercisesemted to grammar and public
speaking were the most difficult for them duringithEnglish secondary school
lessons. Additionally, they were asked to evalwait@ous linguistic skills on a 1-
10 scale. The exact numbers are presented in (Hplm the Annexes of this
thesis. However, to comment on the majority of tbsults, speaking, listening,
search for key information in texts, prompt origiota in texts, and grammar
scored the highest of all the skills. This mearat tihhe students claimed they

needed to practice these skills the most; it alsama that they must actively use
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these skills during their interpreting seminarsd aiso that these skills were
practiced within the curriculum of their secondachool textbooks.

As an additional tool to gain the initial data fory further research |
conducted a brieihterview with 18 graduatesof the bachelor's study program
English for Translators and Interpreters. The qaestand the results of the
interview are presented in the Annexes (11.4) of thesis. To summarize the
results, most (13 out of 18) of the graduates adlirthat their secondary school
did not help them with beginning with interpretiagd they did not think their
secondary school influenced their interpretingranslation preference. To
conclude this chapter, | would like to say that skeeondary school students and
the graduates of the interpreting program prop@séelv suggestions which can
be seen in the Annexes of this thesis. The majofithe suggestions is connected
to the English speaking skill and more time foriaaividual student. | will not
make any further use of the suggestions within tigdoma thesis, however, |
consider them interesting and possibly useful towthier research and that is the

reason why I included them in the thesis.
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3 Theoretical Part

This chapter is divided into six parts. The firarfpconcentrates on the particular
demands of the interpreting profession; it deserib@arious obstacles an
interpreter has to overcome and different opiniohexperts on interpreting. The
second part introduces interpreting as a futureupatton, focusing on its
advantages and disadvantages and situations aenionv@preter may encounter.
The third and very important part deals with thdlskn language needed for
interpreting. It describes the particular langualgéls into more detail and shows
the opinions of various experts. The skills presédritere are later scrutinized in
the selected secondary school textbooks in theaipahcesearch of this thesis and
within the survey, results of which are presentiedva. The fourth part explains
and sheds light on the interpreting studies at dRgldJniversity Olomouc. It
describes the requirements for the entrance exanusskills trained and needed
in the elementary interpreting seminars. Last,rmitleast, the fifth and the sixth
part shows what the Czech matutita English consists of, and what the outputs
of the exam are, and there is a concluding chapiéch compares the grammar

school output with the entrance exams for the pmting study program.

3.1 Demands of Interpreting

In this chapter | would like to present what langgia&ompetences and abilities
are demanded for the act of interpreting, and wigy grocess itself is difficult,
especially for the novice students of interpretifige process of interpreting will
be described and the issues connected to the adegbreting will be stated.

Two basic modes of interpreting are consecutivie amultaneous. Both of
them have become the standard medium of multilihguemmunication in
international organizations, either in private, public sector. Generally, in the
interpreting community, the consecutive mode issagred more accurate and
faithful than the latter (see, for instance, Weld€89, 162). Daniel Gile (2001)
claims that it is so because

® Maturita — the Czech secondary school-leaving éxation.
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in the consecutive mode, interpreters have theilmptigs of listening to and
assimilating the linguistically completed expressif ideas or sequences of
ideas before starting to produce their own speedtigreas in simultaneous,
they cannot afford to lag behind the speaker amedetbre must often start
their rendition into the target language on theiha$ a shorter, not fully
digested source-speech segment. This makes them vnorerable to false

starts, and to clumsy and ambiguous sentencesbspéaker (Gile 2001, 8).

Andrew Gillies (2013, 3) claims that in order tarfe a skill the students must
practice repeatedly. This repetition allows pedpleternalize the skills. In other
words, it helps us arrive at a place where “some phwhat we are doing
becomes automatic and we can complete the skilhowtt giving it our full
attention. This is particularly important in inteeging, because the mental
capacity freed up in this way will not go to wadtewill be put towards the other
skills that go to make up interpreting.” Gilliessalsuggests that complex skills
which are altogether needed for interpreting shob&l divided into their
component parts and practiced in isolation. Funitoee, Gillies states that
interpreting is considered a complex skill andaguires doing various things
simultaneously, some of them being easier, some demple. This is why he
proposes practicing individual skills separatelyd amoving on to practicing
another one after the student has master’s thagueskill. “By practicing each
skill in isolation you can concentrate on achievithg necessary degree of
internalization for it without the distraction afying to complete the other task at
the same time,” (Gillies 2013, 3).

We can explain the process of interpreting witd tbllowing quotation:
“Interpreters work withspoken words in a particular contexf conveying a
message from one language to another, while triémsldeals with written texts,”
(AIIC®). Daniel Gile (1992) also explains the demandficdities, and efforts
“involved in interpreting tasks and strategies reektb overcome them” (Gile
1992, 191). He suggests that many failures occuheénabsence of any visible
difficulty and he proposes the Effort Models foterpreting. Gile (1992) further
claims that “the Effort Models are designed to hékm [interpreters] understand

® Available online: http://aiic.net/interpreting-damed
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these difficulties [of interpreting] and select apgriate strategies and tactics.
They are based on the concept of Processing Cgpmauit on the fact that some
mental operations in interpreting require much Bssing Capacity” (Gile 1992,
191).

Gillies (2013) suggests that labels such b&gjinners, intermediater
advanced students of interpretirage very difficult to ascribe to students of
interpreting who experience difficulties at diffatestages of their interpreting
courses. “You might be relatively advanced in okil svhile struggling with
another, while your colleague who started at theesdaime as you has the
opposite skill-set,” (Gillies 2013, 3).

Speaking from my personal experience at bachekttslies at Palacky
University, | experienced problems with public skeg, stress, or multitasking
in the means of both rendering the spoken messadettanking about its
grammatical and semantic background, et ceterahi8tpoint, | would like to
begin with the description of public speaking, sinaccording to the survey (1)
presented above, this is one of the parts of ttexgreting training which causes
trouble to many students.

What many interpreting theoreticians and practéis support (for example
Gile 1992, Nolan 2005) is thgiublic speaking creates an important part of
training of a novice interpreter. They claim theme several reasons for that.
First of all, it is crucial to mention that many people whodstun order to
acquire two or more working languages in interpigethave the tendency to be
shy, of a retiring disposition and, when they ameai situation of facing the
audience, they may freeze up and even develop méldaks. Secondly
interpreting assignments often require interpretengerform their job in front of
many people, who can even be of an important stand it can be rather
intimidating even for experienced professional rpteters. Thestage fright can
be, however, overcome by a method that is usedobic@ actors, and that is:
rehearsal In addition, an interpreter, similarly to an acta news announcer, or a
sports commentator, must learn how to use thieice In my opinion, it is

therefore very important for future interpretersigesen these stress factors into
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the greatest possible extent by analyzing one’skme&sses and tackling them
within the interpreting training.

As, for example, Jones (1998) says, an import@u owards becoming a
professional interpreter, and subsequently an &ffe@ublic speaker is to learn
how to be able to beconpersuasive and to learn one’s skill &xpository, and
descriptive speech The persuasion skill should help not only the ioev
interpreters to acquire finer confidence, but ats@vercome stage fright. Nolan
(2005) states that a consistently good performanceonference interpreting
depends osustained mental alerthesswhich creates one of the difficult parts of

the interpreter’s profession. He claims that

an interpreter must maintain attention and conegiotr through many hours
of meetings and absorb the contents of lengthyudisons on many subjects.
This means keeping fit, notably by getting enoulges and following good
habits of nutrition and exercise. An interpretersinalso adopt an attitude of
intellectual modesty and willingness to learn, kegpp with changes in his
or her languages as well as current events ancethted jargon. Interpreters
must be able to understand and clearly state araitlge of possible ideas and
arguments representing different sides of any isewen arguments which
may seem implausible, or with which they may stigndisagree (Nolan
2005, 18-19).

Another obstacle to tackle is the phase of premarabefore the interpreting
assignment. The difficult thing about interpretiagsignments is that even if an
interpreter prepares himself or herself thoroughhd tries to anticipate all
possible troubles, still something unexpected cgpbn. A speaker may change
his or her mind at the very last minute, discarctloange the prepared speech,
make jokes, invite a last-minute guest, use a rdiffepower point presentation,
display photos and pictures, use an unusual tuphse, idiomatic language, a
novel idea, a breakthrough in the debate, a newnaggt, impenetrable accent, a
mispronounced key word, poor sound quality, an olesacronym or reference,
omissions, an eccentric speaker, also a mistakesptaker, et cetera. This is why
it is best to gain familiarity with the subject neatwhich will be discussed at any

future assignment and also to attend such meetioig snough. These rules could

17



be especially helpful in getting a grasppsbcedural rules and terms Besides
that, the interpreter can learn from careful obseown of the speakers’ demeanor
and gestures. As for the feedback, the listeneastrons will provide the novice
interpreters with supportive clues to the intemidiein behind the words. It is also
helpful to obtain a copy of the agenda, any badkgdodocuments available,
power point presentations, list of speakers, or ameyprepared speeches. Many
speakers prepare their speech in advance, whidtesrea huge advantage for
interpreters, who can then prepare themselves farithre assignment. Interpreters
can look up the needed information online and hekspeaker any questions they
need in order to minimize future misunderstandifidsere are also cases where
there is an existing translation of a particulaeesgh available, which can be
easily read out by the interpreter. (Nolan 2005)

Nolan (2005) suggests that in order to overconoh $ssues, an interpreter
needs a certain amount of intuition, but must Als@aware of not making too wild
guesses. Thanks to the context and by an effomhagination, it is often possible
to anticipate what the speaker is likely to sayw @ or she is likely to say it, or
even fill in some information if it is not possible hear it or understand it or to
render it right from the speaker, or if it was wasly or indistinctly said by the
speaker. It is also important to always bear indnwho and what kind of
audience is the interpreter providing his or hawises for, and subsequently
adjust their language, including further explanagicet cetera.

Another part which may be considered difficultimerpreting mainly for
novice interpreters is, according to experts (fmeexample, Kiraly, 2014), that
no matter what, there seems to be always sometloisigin interpreting or
translation. Some aspects and parts of the origipakch or text are simply

“untranslatable”. However, Kiraly (2014) claims tha

the popular idea thasomething is always lost in translatiareeds to be
replaced in the minds of emerging translators withconcept that translation
is always a give-and-take process, something isydviost and also gained
(2014, 68).
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On the other hand, Nolan (2005, 57) thinks thaesad “untranslatability” are

connected to

the inherent features of cultures and languagestonthe individual abilities

of the translator or the limitations of the crafflhe problem of

“untranslatability” arises from the fact that diféat cultures divide up the
universe in different ways, and that their langsateerefore contain ideas,
words, and expressions to describe those diffecemicepts and culture-
specific features. To cite some familiar exampbbg languages of desert
peoples have many words for different aspects @dadure of the physical
world that English speakers simply call “sand”, theit language has many
words for “ice”, French has many words to desctheequalities of wine (e.g.
“gouleyant” and “charpenté”), which cannot be vestisfactorily translated

into English, etc.

One of the other hindrances for good-quality intetipg is dependent on the
length of sentences and on the pace of speakingesI&lolan (2005, 25) suggests
that when speakers use short, declarative sentamckespeak at moderate speed,
the interpreter’s task is much simpler. On the @yt more complex sentences
can cause problems for interpreters, but if they @esented within a moderate
speed, they can be coped with. Usually, long, cem@tructures, which are
delivered at high speed are problematic — the pnéger’s task is therefore greatly
complicated. As a rule, a lag of a single sentengehrase can lead to omissions
or inability to further continue in the processmterpreting.

As Nolan (2005, 45) further contends, it is impattto avoid automatically
following of the word order and structure of theusm® language both in the
process of translation and interpreting. What isciad is not to render only the
individual words and same sentences, which mayohsidered only the roots for
further building, but to convey the message ofgpeaker, which is usually more
than just individual words. Such units are called tmeaningful structures”, or,
more specifically, theinits of meaning These may comprise a number of words,
or part of a sentence, or more than one sentergdirae. For an interpreter, it is
important to identify those units very quickly inder to adjust the final rendered

speech in the target language, or not to omit Soimgtimportant. On the
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contrary, not to change the meaning, or add somgtlvhich was not said by the
speaker. The units are usually organized into nmgdmi clusters in the source
language, but this does not mean they have to ineeged to the audience within
the same clusters in the target language.rniéaningmust, however, correspond.

An extra part of the interpreter’s job is to beaagvof the possible usage of
figurative language and to remember that such actpean not be rendered in the
same way in the source language as in the targgu#me. Usually, a usage of a
different figure should be applied, for example #rmaployment of a metaphor
instead of a proverb, or even a brief explanatismgi non-figurative language.
As a rule, the worst possible strategy would betexal interpretation, which
would usually completely change the meaning of #warce information
completely and could mislead the audience. In ijgalispeeches, or negotiations,
argumentation plays a key role, which is also ohthe possible pitfalls for an
interpreter. It is based on logic and emotion, andddition to a possible quick
speech, it is very difficult to keep up with theesg and the snowballing
argumentation. The arguments may change withinng;as the speaker can get
emotional, or morally influenced. Even if a spe&kdogic seems faulty, the
interpreter must remain loyal and not betray theuadiity. In order to be able to
do so, the interpreter should develop logical antbtere rhetoric into certain
extent (Nolan 2005).

Political correctness in public conferences, esfigcin the diplomatic
sphere, is an individual chapter to speak abouerpneters must observe the
conventions and forms of a particular forum anddbeasion but they sometimes
also must render judgments which they morally migbt agree with. In some
cases, intonation can help the interpreter to esgptee meaning. Speaking from
the research on conference interpreting, Ingrid zKéound out from three
conferences that users attached the greatestisggiué to ‘sense consistency
with the original message’, followed by ‘logical hasion of the utterance’,
‘correct terminology’, ‘completeness of interprétat, ‘fluency of delivery’,
‘correct grammatical usage’, ‘pleasant voice’ afdlly, ‘native accent’ (Kurz,
1993). She saw the importance attached to ‘sensgistency’ as a confirmation
of Seleskovitch’s ‘theory of sense’ (Kurz 1996, .6Bnother author, Franz
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Pdchhacker (1994), published the results of adnik#h questionnaire from a 3-day
conference, asking the delegates to rate the ‘Buvengression’, ‘voice quality
and accent’, ‘mastery of technical language’, ‘gyabf verbal expression’, and
‘rhythm and intonation’. The analysis showed thaiality of verbal expression’
was deemed most important by users, followed bystarg of technical language’
and the prosodic features of simultaneous intargyebutput such as voice
quality, rhythm, intonation.

Last, but not least, in my opinion and speakingmfrmy professional
experience, from time to time, a situation may ecouwhich speakers have the
tendency to blame the interpreter when they havee doo far, or, according to
the speakers, rendered something inappropriateltheointerpreting service was
“poor” in its quality. It is understandable thatetb must be some sort of
communication between the speaker and the intenprelhe speakers can express
their wishes and expectations, but it is not thebr to assess the quality of
interpreting; they have not completed the inteipgetraining, they do not know
the possible interpreting strategies and solutiand,thus can not have the needed
insight to asses.

It may seem that there are more obstacles imtiegpreting profession than
there are benefits, but speaking from my persompkmence, interpreting is
worth these sacrifices. Even though one has ta tte act of interpreting hard
and even after the interpreting training has fiagshevery interpreter needs to
prepare themselves for every interpreting assignnmeiividually and constantly
educate themselves, the good job afterwards it wiening prize. While
interpreting is such a demanding profession, i afsust have demanding
benefits. Even though there might have been sttnativhere one’s interpreting
was not flawless or could have been improved, anleas finished, it can not be
changed or undone. Therefore, after you have feaishith interpreting, there is

an indescribable feeling of delight and relief frgme finished work.

3.2 Interpreting as Future Occupation

In this chapter | would like to present what chogsthe occupation means in

general and what it means when we connect it tontiteon of interpreting as
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future occupation. In my opinion, choosing one'sufe occupation is very
difficult; as many studies claim (for example Shkerg, 2008), many young
people are not completely shaped and know whatweeyt to do with their life,
not mentioning their career. However, there shdaddat least some lead from
one’s secondary school about what one’s talentsndrat subject they were good
at and what one’s soft skills are. Not everyoneyédwer, is able to find out what
their strong sides are until the graduation exakegaglace. So how should one
decide well about their future career? How will dmow that he or she may be
good for interpreting studies? In other words, htam one know whether they
have enough language competence and aptitude ndedethe elementary
interpreting courses?

Shuttleworth & Cowie (1997, 83) define interpretias “oral translation of
a written text”. From my point of view and speakifi@m my experience,
interpreting is much more than just an oral tramsfaof a written text, it involves
many mental processes such as using different tybegemory, active listening,
note-taking, analyzing, economy tactics, and spwpki the same time within a
very short period of time regardless the type oferpreting (either the
simultaneous or the consecutive mode) and thathig ivcan be so difficult.
Mahmoodzadeh (1992) gives a more detailed defimitio

Interpreting consists giresenting in the target language, the exact meaning
of what is uttered in the source language -eithenukaneously or
consecutively, preserving the tone of the spedlk@9Z, 231).

Nowadays, young people have a variety of choicevltdt their future university
studies path would be, but it is probably not éasghoose. As Cass R. Sunstein
(2015) claims

choice is often an extraordinary benefit, a kindlefssing, but it can also be
an immense burden, a kind of curse. Time and &tenare precious
commodities, and we cannot focus on everythingnevieen our interests and
our values are at stake. If we had to make choa®sut everything that

affects us, we would be overwhelmed. Learning carcastly, and it isn’t
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always fun. Sometimes we exercise our freedomyaniamprove our welfare,

by choosing not to choose.

According to others (see, for example, Lore, 2008} crucial for people’s
health, longevity, and success to choose the @Ektudies, and consequently the
future career, which is enjoyable for them. Howewer further claims that when
people are young, it is difficult to choose thenti§jeld of study, or career. This is
because young people are powered by new experiandewhen the transition
into adulthood is complete, some young people mneajize that what they have
been studying, or the career they have chosemtitgha right one for them due to
several possible reasons. These may involve dssttakents, soft skills, genetic
predisposition, et cetera. As Lore (2008) continuiesis important for the
adolescents to be satisfied and fulfilled, whichke®it possible to self-express
yourself, and | personally consider this a crucradment for the interpreting
studies employment and for the interpreting caasea whole.

Lore (2008) further investigated connected stydaesl ascertained that the
wrong career can actually cause serious illnesshamehful effects to our lives.
We should not choose a career which puts us uragincing significant amount
of stress, because it may result in compromisedunarsystem and subsequently
in a double number of colds, or even cancer. It mlag cause people age faster
and die younger. It is therefore important to cleooareer wisely, and use our
talents fully in order to enjoy the vocation and d¢iues, and as a result, more
vitality.

According to Lore (2008), usual methods in theiohof a field of study,
such as parental and counselor advice, do not wodkder to reach a fulfilling
career, because a young person, at the end of hisrsecondary school, has no
experience and the ideas that most young people cgnwith are based on what
seems popular at the time. That often resultsstudy field, or a job they do not
like. He encourages young people not to rely owemsity career centers to guide
them in choosing a career direction, because tbaseprovide them only with
information on some practicalities, like job-humgingood CV writing, but this
may all be irrelevant if it happens within a wrdigd. In interpreting, | think that

it is very important to like the field, becauseyd@u are enthusiastic about the job
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you do, you will be able to lower the stress lewghich in the interpreting
profession is very high, and is for example comgdcethe one of an air traffic
controller. Only that way, you will be able to inteet at a higher quality, enjoy
your work, and you will not find the position sdfiult to bear.

Furthermore, Lore (2008) establishes the termdiarabilities”, which he
defines as a complex combination of talents, agisi and abilities, which makes
every person naturally gifted at certain activiteasd less gifted at others. He
further thinks that the most critical element imeza satisfaction is created by the
match between one’s innate abilities and the fonstione performs every day at
school, or at work. Such innate abilities make gy®rson a unique individual,
and people who are successful and satisfied widir theld of study, and
subsequently with their career, must have foundag t@ combine these abilities
in order to use them to their benefit. Lore suggekat such people do what
comes to them naturally, and they are able to whaled their natural talents and
abilities, which is one of the most important tlengne needs for choosing a
perfect field of study, and subsequently a career.

In a similar vein, | would like to point out th#éhere have been many
debates on whether interpreting training should seearate from language
training (see Flores, 2014). In other words, whetheteacher of interpreting
should or should not be also a language teachaceShe crucial part of my
thesis consists of the survey based on what largunampetences are needed to
start the interpreting training, | think that it iigteresting to take a look at these
points of view.

In my opinion, people naturally know less abouwtithabilities than they
think and many things they know are based on e&pees from the past, colored
by what people were telling them, the culture tinaare raised in, beliefs about
themselves, etc. Using solid knowledge about nhtalents rather than just ideas
about themselves may constitute the difference datwsuccess and failure. We

all make inaccurate assumptions and decisions madeo little knowledge.
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3.3 Language Skills Needed for Interpreting

At this point, | would like to concentrate more owdividual linguistic skills
which are practiced in language in general, but ase needed for a novice
interpreter to have a good grounding for startimgrtinterpreting training. There
are plenty of such language competences; howewbigdse to comment only on
some of them. The language competences | focuseotha ability to cope with
the time lag, stress management, memory and recditipation, active listening,
note-taking, and summarizing. There are also othbilities needed for
interpreting, such as the ability to reformulatesplit attention ability, which | do
not concentrate on. The reason for this selectsomhat | concentrate on the
linguistic skills which are needed for interpretityt which are also practiced at
the level of secondary school education. Connegtedll focus on these
competences also in the practical part of the shegiere they are included in the
evaluation of the textbooks.

Even though Zannirato (2008, 21) claims that fiotetation courses are not
language courses" and "the would-be student must haastered his language
before entering the course”, speaking from my pesexperience at interpreting
courses at university, it is not always true. AsiZieato (2008, 21) suggests, the
student "must have the required mastery of hisvacind passive languages
before starting interpretation course otherwis@vhleconstantly stall and stumble
under the tremendous pressure of interpretgiemsé. From my point of view,
the "stall and stumble" situation happened quiterofiuring the initial phase of
my and my fellow students interpreting training d&ese we lacked particular
skills in language needed for the easy flow ofgghecess of interpreting.

In numerous studies on translators’ or interpgtieaining (see for example
Gile, 2005) there is a particular relevance giventhe linguistic component
(Flores, 2014). As for these studies, the passnee active knowledge of such a
component and its importance with regards to adarlanguage are emphasized.
Speaking about the translators’ training, they needunderstand specific
language registers and be able to grasp not omlyitftormational meaning of
utterances, but also the small nuances and shd&dasaming that are expressed

by subtle choices of expressions. On the other hamdrpreters also need to
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respond rapidly to spoken language to transferbtbgt and faithful meaning
possible to the target language (Flores, 2014). both, translators and
interpreters, good active knowledge is crucial esjgtesents a requisite for both
professions. It is required from them to be ablenike speeches at a high-quality
language level of the source language and to repeotexts in accordance with
the communicative situation. In tune with the statats above, many studies
have concentrated on the comprehension and anakgtis needed by translators
(Schaffner, 2002). A deep linguistic knowledge eamance the comprehension
and transfer the meaning. Furthermore, there igseaial emphasis being put on
technical language, such as law or science. Thepetances required for
translating or interpreting of these types of teate usually gained in the
specialized translation/interpreting courses (Fpr2014). Since languages are
culturally bound, linguistic knowledge involved ihe interpreting or translation
process is directly interconnected with extra-lisja cultural knowledge needed
for interpreting/translating. Several scholars ($eeexample, Beeby, 2004) have
attempted to establish a framework for the lingcisompetence required by
translators and interpreters, as opposed to thaéireagents of foreign language
learners and users. As Flores (2014) commencessctin@ars pinpoint the fact
that students enter the university degree witleliknowledge of the English
language. This makes it even more difficult forctears to foster competences
appropriate to the translation competence and niaybe them to concentrate on

the linguistic, or more general ones instead. Bl¢2©14) continues that

these studies point out that the four classic listi skills (i.e. reading,
writing, listening, and speaking) are not enougt #rat more specific skills
and competences proper to this profession need pvdmoted. Some of these
skills are text analysis with different genres,ngsihe language correctly (i.e.
in a socio-pragmatic correct manner), note-takihg,ability to memorize and
synthesize, etc. (Flores, 2014, 33)

Flores (2014) summarizes that these studies advémaa proper methodology of
English for Translation and Interpreting takingoirdccount the actual needs of
these professionals. They also highlight the imgraré of including certain skills
proper to other courses within these language esufs.g. documentation and
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specialized translation). On the other hand, theyndt go beyond a mere

description of the situation and leave it for f@twstudies on the issue. Flores
(2014), therefore, aims to elaborate on the natifdimguistic competence needed
by translators and interpreters in order to cregpeoper methodology of English

for such professionals in their training process.

According to Andrew Gillies (2013) the crucial Eies for interpreting in
general are the good passive and active knowleflig@guages and good general
knowledge. As for the consecutive mode, Gilliesnetathat active listening and
analysis, delivery, memory and recall, note-takingformulation ability, self-
monitoring, and split attention are the crucialliabs that need to be trained. On
the other hand, the simultaneous mode requiresffecisat practice of split
attention, anticipation ability, reformulation abji| self-monitoring, and stress
management. Also time lag has to be taken into uatcand trained. The
following subchapters will concentrate on theseliteds in a greater detail.
Therefore, the following subchapters will commemt gome of the particular
abilities needed for the act of interpreting andoaheeded in the elementary
interpreting seminars at Palacky University Olomotbkese abilities were also

asked about in the survey conducted prior to cotimgiehis diploma thesis.

3.3.1Time lag/Décalage

Every interpreter needs to work under the pressfitene. One of the examples
of the time pressure is the time lag. As Cokely9@)9describes it as the time
which is between delivery of the original message delivery of the interpreted
message. As Timarova and Dragsted (2011) claimtitine lag is also known as
ear-voice span or décalage. Time lag has alsoneasured in written translation
based on eye-tracking and key-logging. Timarova @rapsted (2011) continue,
claiming that “time lag provides insight into thentporal characteristics of
simultaneity in interpreting, speed of translataomd also into the cognitive load
and cognitive processing involved in the transktigerpreting process.”

3.3.2Anticipation

In interpreting, there are situations when mightveey helpful to be able to

anticipate the speaker’s intentions, or the examtde/ he will finish or start his
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sentences with. It may save time, and energy ofinkerpreter. This is why
anticipation and guessing should be trained atpnééing seminars and it is also
included in the secondary school English textbodkee concept of anticipation
was first mentioned in connection with conferenaeeripreting by Jean Herbert
(1952). Marianne Lederer explicitty mentioned thegmitive anticipatory
activities of word prediction and sense expecta{®/8, 330-2). After several
introductory studies had been presented, Danied (&lg. 1995, 170) regarded
anticipation as an example of inversion of the fafforts involved in the
interpreting process. Another point of view wasserged by Chernov (1994) who
saw anticipation as the result of message redundafalina (1992) presented
exercise suggestions from a purely didactic pointiew. There are two main
types of anticipation. These are anticipations thase language prediction, or
linguistic anticipation (Lederer 1978, and Settd®99), on the contrary, the
second type is represented by anticipations basedsemse expectation, or
extralinguistic anticipation (for example, Settot999). Later on, Marianne
Lederer presented another classification. She éivahticipation into anticipation
proper and freewheeling. While the first one medhat the interpreter's
production comes before the speaker’s productlmsecond instance means that
it comes at almost the same time as the speak@&dsigtion.

3.3.3Stress Management

In my opinion, stress management in every prof@essiot only in interpreting is
very important, and probably often a forgotten éssinterpreting is a very
stressful profession, and it is then crucial taab& to employ stress management
tools, probably already at the university level wheeing a novice. “Feedback
from classmates helps not only in identifying aadkting problems. It can and
should encourage (students) and even help to rezhgmss stress and frustration
where necessary,” Heine 2000, 223). Cooperatioh wWie fellow students or
colleagues may be one of the tools. As Ingrid K@G03) claims, there is general
agreement that job stress results from the interacif the person and the work
conditions. This can be explained as the harmfuysigial and emotional

responses that “occur when the requirements of johe do not match the
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capabilities, resources or needs of the worker,urgk 2003). The National
Institute for Occupational Safety and Health sthtg conditions at work play a
primary role in causing job stress, but there dse #ndividual factors. These
stressors can have a direct impact on worker'stysafied health. The following

Figure 1 represents the NIOSH model of job stress.

NIOSH Models of Job Stress

Stressful .
Job RlS.k of
Conditions Injury
and
Illness

Individual and
Situational Factors

Figure WIOSH model of job stress.

Besides these harmful risks, a stressed interprater mainly a novice student of
interpreting can not be able to do well in thetemreting tasks, since the level of
stress influences the processing capacity, anavkeall performance. Scientific

evidence suggests that

certain working conditions are stressful for mospjple (e.g. heavy workload,
infrequent rest breaks, long hours of work, inéjpito cope with the volume
and complexity of work, poor social environmentKeof training, lack of
control, job insecurity, unpleasant or dangerougsial conditions such as
noise, poor lighting, poor ventilation, poor termgtere control, or ergonomic
problems). (For a detailed description see NIOSB320Kurz (2003)

Further on, Ingrid Kurz (2003) says that interpretgenerally agree that their
profession is a very demanding one, because itiresgua maximum of

concentration and attention for long periods ofetirdurz continues that the need
to cope with different subjects, which can oftendifécult, various speakers and

their native accents, and the possibility of faluare, besides other factors,
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contributing to the amount of professional strefbere are several experts
commenting on the topic of stress in interpretidgrbert (1952, 6), for example,
thinks that "more often than not the interpretevesy highly strung and must in
his profession stand a long and continuous stramclwis hard to bear".
Seleskovitch (1978, 41) agrees and claims that fwteeinterprets, the interpreter
Is under pressure”. This stress is experiencedmgtduring the real interpreting
performance in practice, but also by the noviceeis, even though it is only,
for example, a mock conference or a mock intempgeéixercise. From my point
of view, this is one of the reasons, why stressagament tools and exercises

should be introduced and practiced at universigrpreting studies.

3.3.4Memory and Recall

Among the many things an interpreter should leamnorder to perform
simultaneous or consecutive interpretation, men®m@n important element that
requires training (see for example Kriston, 2002any scholars agree upon the
fact that interpreters, whether novice or expeeehnaeed to train their memory
and ability to remember. Mahmoodzadeh (1992, 2&8)example, emphasizes
the fact that a skillful interpreter is expected‘b@ve a powerful memory”. In
discussing the qualifications required for an ipteter, Mary Phelan mentions
that

the interpreter needs a good short-term memorgtair what he or she has
just heard and a good long-term memory to put miierination into context.
Ability to concentrate is a factor as is the apilib analyze and process what
is heard (2001, 4-5).

There are different psychological approaches togvandmory. Majority of them
claims that a human memory can be distinguisheavdmt the Short-Term
Memory (STM) and the Long-Term Memory (LTM). As Wei Zhong (2003)
explains, the idea of short-term memory means #mainterpreter is retaining
information for a short period of time without ctieég the neural mechanisms for
later recall. On the other hand, the long-term msmoccurs when the interpreter

has created neural pathways for storing ideas @fiodmation which can then be
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recalled weeks, months, or even years later. Tater¢hese pathways, the
interpreter must make a deliberate attempt to emtbe information in the way
the interpreter intends to recall it later. As ZdR003) continues, he claims that
the long-term memory is a learning process ansl @ssentially an important part
of the interpreter’s acquisition of knowledge, bz information stored in LTM
may last for minutes to weeks, months, or even rdireelife. The duration of
STM is very short. Peterson (1959), for examplentbit to be 6 - 12 seconds,
while Atkinson and Shiffrin (1968) suggest it is 3&conds. Memory in
interpreting only lasts for a short period of tinGnce the interpreting assignment
is over, the interpreter moves on to another offienowith different context,
subject matter and speakers. Therefore, as Zhd@B)xlaims, the STM skills

need to be imparted to trainee interpreters.

3.3.5Search for Key Information

One of the abilities considered a prerequisite the start of the interpreting
training is searching for key information in texihe texts can be both written
and spoken — speech, or recordings. The abilifyarsly connected to reader’s
literacy, and more exactly iaformation literacy The term is explained as “...the
ability to know when there is a need for informatito be able to identify, locate,
evaluate, and effectively use that information tfog issue or problem at hand."
In the process interpreting, it is required to bé&edo look up information on the
Internet, in dictionaries, or in paper form veryialy to be able to use it as soon
as possible. We also help our booth colleagues,ambdanterpreting, by searching
information for them. In addition, this skill is lipéul in the process of preparation
phase happening prior to the interpreting assighmBme skill will be further

investigated in the practical research of thisithes

3.3.6Interpersonal Communication Skills

First of all, I would like to describe oral sociemmunication in general, and
subsequently present the peculiarities of the comcation scheme of the oral

communication including interpreting between largps Interpersonal skills are

" Available online: http://infolit.org/about-the-iffivhat-is-the-nfil/
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the skills we use when engaged in face-to-face canmration with one or more
other peoplé.In the process of the interpersonal communicatieople exchange
information, meanings, or emotions either verballynon-verbally. This type of
communication is not just about what is actuallg sabuthow it is said and the
non-verbal messages sent through the tone of viacegl expressions, gestures
and body language. The job of an interpreter isetive as a communicator of a
message within a particular channel, work with etéht feedbacks (from the
speaker, or the audience), overcome the issuesigd,mand take into account the
entire necessary context. For any communicatiooctaur, there must be at least
two agents involved in the process of sharing amom set of signs and a
common set of semiotic rules. As Wilbur Schramm 5@)9 claims,
communication in general can be understood as gsese of information

transmission governed by three levels of semiofies:

1. Syntactic (formal properties of signs and symbols),

2. Pragmatic (the relations between signs/expressindgheir users) and

3. Semantic (study of relationships between signssynibols and what they
represent).

The two agents can be named a sender and a recéi@enessage. This scheme,
however, represents a rather unnatural one-wayepspavhile the communication
is usually reciprocal and two-way. This is why vanay that communication is
an interactive process — agents send and receigsages to and from each other

simultaneously.

8 Available online: http://www.skillsyouneed.com/geal/communication-skills.html

32



Schramm's Model of Communication, 1954

Message

Interpreter Interpreter

Decaoder Encoder

Message @

Figure 2: Schramm’s (1954) model of communication.

Schramm’s Model includes the following componerds ¢ommunication: the
sender, the encoder, the decoder, the interpréterreceiver, the message, the
feedback, the medium, the noise. The interpretee e not the person who
interprets between languages, but the person wlomdds or encodes the
message. There is not a third person in betweea.sénder is the person who
sends the message, the encoder converts the mdsshgesent into codes, the
decoder gets the encoded message and decodes itntdrpreter tries to
understand and analyze the message. The interpiredethe receiver is the same
person. The receiver is the person who gets theageswhich is the data sent by
the sender. Medium is the channel through which riiessage is sent, the
feedback is the process of responding to the meskgghe receiver. The last
element of the scheme is the noise, which is censtl the interference and
interruptions caused during the social communicatAlso, a semantic noise can
happen, which is the situation when there is a nadststanding between the
intention of the sender and the understandingeféeiver.

On the contrary, the communicative process ofriméting involves three
agents, who are the speaker, the hearer, and térpreter. The following figure
by Ingram shows an example of the process of intérny, but there have been
many various models presented (see, for exampleseMdercer 1978, or
Colonomos 1992, et cetera). Cokely (1992) suggéstiseven though there are
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differences in each model, they all share the dasmn of the process of
interpreting. They all view it as a complex cogretiprocess. It is clear that the
execution, as well as the activation of the intetipg process depends on input
that is not controlled by the interpreter. To berenexact, the source language
message. It is also obvious that the interpretadimuracy is dependent upon the
interpreter’'s comprehension of the original sourpeessage — what is
misunderstood will be misinterpreted.
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Figure 3: Ingram’s Communication Model of the Interpreting&ess (Ingram 1974, 9).

Here, in the Ingram’s model of the interpreting qass, the message, which —
besides the speech information — includes alsoveobal messages such as facial
expressions, gestures, body language, or toneicé Ms conveyed to the receiver
by the interpreter. The channel noise can inclémlegxample, inappropriate body
language and the tone of voice, inattention, desedt, or cultural differences
between languages and societies. The interpretertdhdisten actively and, if
possible, check the feedback from the audience.cohenunication is influenced

by the context in which it takes place. The inteter has to take into account the
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context of the message he is conveying, but alsosituational context (for
example the booth conditions in case of simultaeeoterpreting, or the number
of recipients of the message, their expectatioms p@ssible emotions, et cetera).

3.3.7Active Listening

To illustrate what the competence of being abléisien actively means, | will
draw inspiration from Gillett's (201B)ideas on listening comprehension and
note-taking™® Gillett concentrates mainly on listening compresien and note-
taking in general and in academic discourse, maahlectures. He tries to help
university students with those problematic partiaofjuage. Gillett (2015) claims
that listening comprehension can improve quicklgneé hears English often, be it
on television, radio, or through any other commatan channel. He suggests

that any kind of comprehension is a part of thofwing circle:

understand-»learn—»have knowledge—»understand more»learn more—»
have more knowledge»understand more etc.

When listening, we use our brain and ears. Thenlore@ates meaning out of all
the available clues from the environment. Soundspart of important clues, but
one also has to connect them to the previous krigele The ears therefore
receive the sounds and the brain will create thaning. Gillett (2015) continues

that there are two main parts of the listening pssc

+ bottom-up listening
« top-down listening

As for the first one — the bottom-up listening +niéans that one makes use of the
low level clues. “You start by listening for thedimidual sounds and then join
these sounds together to make syllables and wdrldese words are then
combined together to form phrases, clauses an@rs=ed. Finally the sentences

combine together to form texts or conversatioh$On the other hand, the top-

° The source is available online: http://www.uefapdindex.htm

10 Available online: http://www.uefap.com/listen/fistm.htm
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down listening means that one makes use of onesvledge and the situation.

Drawing from the previous knowledge of situatiotexts, conversations, phrases,
and sentences, a person can understand what taeyHoe future interpreters — as
they have to be good active listeners — it is ndeédanake use of the interaction

between the two mentioned types of listening. Kangple

if you hear the sound ¢&, it is only the context that will tell you if therord
is “there”, “their” or perhaps “they're". Your kndedge of grammar will tell

you if /keets/ is “cats” or “cat's”, which may beatds” or “cat has!

A future interpreter needs to keep in mind thaehgshg should beurposeful and
interactive. The way a person listens to something dependb@mpurpose why
they listen. People can listen to different tertslifferent ways. In general, people
usually know why they are listening. One usuallpws how the news programs
on the radio are organized — a headline is followedurther details. The sports
results follow the main news, so if we want to knibvem, we wait until it is time
without listening to every word of the main newshiW¥ reading a story, or a
play, the listening is different. We start at tregimning and listen to the end. In
academic listening different listening strategiesstnbe involved. These are,
according to Gillet (2015), “scanning to find thermect part of the lecture,
skimming to get the gist, and careful listeningroportant passages are necessary
as well as learning about how texts are structured"

As stated above, Gillies (2013) explains thateh#tg is aninteractive
process, since it is a two-way process and thamre than one person involved.
Being an active listener means that the interpreger to construct the meaning
from the sounds heard. The meaning is construgtassing his knowledge of the
language, the particular subject, and the worldsfaghile continually assessing
and predicting (or anticipating). | will comment ¢me ability of anticipation in
interpreting in the following subchapter. Gilliesggests that it is useful for the

students, who are listening to a lecture, or anotyy@e of speech, to remember

1 Available online: http://www.uefap.com/listen/fistm.htm
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what they know about the subject and, while lisignformulate questions based
on the information they already have.

As, for example, Gillies (2013) claimactive listeningis also one of the
key abilities of an interpreter. The skill can beqaired and developed with
practice’? The term simply means that one is listening abtivdo be more
specific, it means that one is fully focusing onatvkhe speaker is saying rather
that only ‘hearing’ the message being said. Theiacinvolves listening with all
senses. First of all, it is the full attention ke tspeaker, but it is also crucial that
the interpreter is seen to be listening — he or sih@wvs interest in what the
speaker is conveying. The active listening intecast be shown both verbally and
non-verbally, such as eye contact, nodding oneadheamiling, agreeing, et
cetera. This is mainly important in consecutive eiipteting, since in
simultaneous, there is not the innate contact kexwihe speaker and the
interpreter possible. Such a 'feedback’ in intémgewill help the communication
to be easier, open, and possibly honest.

Listeners should remain neutral and non-judgmetitéd means trying not
to take sides or form opinions, especially earlytlie conversation. Active
listening is also about patience - pauses and giewidds of silence should be
accepted. Listeners should not be tempted to jumvaith questions or comments
every time there are a few seconds of silenceivAdistening involves giving the
other person time to explore their thoughts antifge, they should, therefore, be
given adequate time for thht.

In order to create a link to the secondary scloallish language learning,
Douglas Brown (1994) claims that listening to aefgn language and
understanding it is not an easy process for theées. Listening comprehension
iIs a psychomotor process of receiving sound wavesugh the ear and
transmitting nerve impulses to the brain, whicbn$y the beginning of the whole
interactive process The brain reacts to the impulse, and comes up vatious

possible cognitive and affective mechanisms. Tlaeeeeight processes involved

12 Available online: http://www.skillsyouneed.com/ipstive-listening.html

13- Available online: http://www.skillsyouneed.condipctive-listening.html#ixzz4GYFnqdro
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in comprehension itself, which can either occuruiemeously or in extremely
rapid succession.

The first process is the one, when the heareregs®s the “raw speech” and
holds it in short-term memory. Its image consistsseveral parts (phrases,
cohesive markers, clauses, intonation and stretssrips) of speech. The second
process is the one, when the hearer must detetiimentype of the speech event.
They must ascertain whether the processed speeahc@nversation, a radio
broadcast, a speech, and subsequently interpretmtb@ning based on the
information. The third process stage is when thedreinfers the objectives of the
speaker through three criteria — the type of speseint, the context, and content.
The speaker might want to either persuade, reqaest, affirm, deny, inform, et
cetera. Here, thianction of the message is being inferred. The fourth phthe
process is that the hearer recalls backgroundnrdtion relevant to the particular
context and subject matter. At this point, expereeand knowledge are used to
perform cognitiveassociationsin order to be able to interpret the message. The
fifth part consists of the hearer’s assigning diteral meaning to the utterance.
This involves a set of semantic interpretationsvbht the ear has perceived. In
some cases, literal and intended meaning can bsatine; sometimes the literal
meaning can be irrelevant to the message, as iapinets, or idiomatic language,
which is so important for interpreting. Therefosecond language learners must
learn to go beneath the surface of speeches, ébleeto interpret such messages
correctly. The sixth process happens when the haasggns an intended meaning
to the utterance. As Brown (1994) suggests, a &elyuman communication is
being able to matclperceived meaning withintended meaning. Not speaking
about the metaphorical and idiomatic language,ait epply to short or long
discourses, careless speech, and inattention ohélaeer, contextual miscues,
psychological barriers, or conceptual complexitettag to the seventh process,
it occurs when the hearer determines whether irdion should be retained in
short-term or long-term memory. The first case, awhlasts for only a few
seconds, is appropriate for contexts that neediek qural response from the
hearer. While, on the other hand, long-term memsrynore usual when, for

example, processing information in a lecture orisam Last, but not least, the
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eighth process is created by the hearer, when Bheodeletes thi@rm in which
the message was originally received. In 99 peroéspeech acts, the words and
phrases themselves are quickly forgotten, and whatters and stays in the
memory, are the messages. In other words, this snélaat the important
information is retained conceptually. In conclusitaking a look at the foregoing,
listening comprehension, which occurs during secdaglguage acquisition
process, but also during interpreting, isiateractive process After the initial
reception of sound, a person performs at leastnsdu@m the mentioned
processes. In a conversation, there would usuabpeaking interaction follow
immediately after the listening stage, and so doeasterpreting. Brown (1994,
238) claims that what makes the listening comprsioendifficult for the learners
are the following factors: clustering, redundanogguced forms, performance
variables, colloquial language, rate of deliveryess, rhythm, and intonation,

interaction.

3.3.8Summarizing & Note-taking

In this section of the diploma thesis | will notts on the note-taking happening
during the process of interpreting, but mainly ba ability of taking notes from
various lectures, presentations, or recordings, lagidg able to focus on and
distinguish the key information and summarize théormation heard. These
abilities are important for novice interpretersfdoe they start their training and
also during the initial phase of the training. Tdexdbilities are also trained and
practiced already at the secondary school levellandl focus on them in my
practical research of the secondary school texthook

The ability to take relevant and key notes is viergortant in interpreting,
mainly in the consecutive interpreting (for exampeusina 1971, or Nolan
2005). Taking notes is, however, not only importdat the students of
interpreting but for learners of English in gene@ludents must take relevant
notes during lessons, lectures, and decide whatrnvdtion is more or less
important and worth noting. As Gillet (2012) debes, there are two main

reasons why note-taking is important:
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1) When you are reading or listening, taking notesp$elyou

2)

concentrate. In order to take notes - to write 4bing sensible -
you must understand the text. As listening and ingacare
interactive tasks, taking notes help you make safsie text.
Taking notes does not mean writing down every wgod hear;
you need to actively, decide what is important bad it is related
to what you have already written.

Notes help you to maintain a permanent record dcitwiou have
read or listened to. This is useful when revisinghe future for

examinations or other reasons.

As many experts on interpreting (see, for examii@an, 2005) claim, besides

other things, interpreting notation should be cleamcise and accurate. Gillet

(2012) agrees with these criteria with regards ®&king notes in general and

further creates rules of how to take notes dureagjures accordingly. The main

rule is that the notes should show the organizaiothe text, and subsequently

the relationship between the particular ideas.e@ilbuggests that when one is

listening, he should firstly listen to the begimpiof the text to find the main

points and how they are related. Secondly, oneldhaien for the subsidiary

points and understand the bonds between them. Tthemecessary to reduce the

points to notes and show links and relationshipsvéen them. Gillett (2015)

claims that good notes need to be organized apptelyr and he proposes two

possible methods for this:

a) List

a. The topic is summarized one point after anotheinguaumbers

and letters and indentation to organize informationorder of
importance. The numbers and letters can be usékenyselves or

in combination.

b) Diagram

a. A diagram of the information shows how the mairaglare related

and reflects the organization of the informatiomuYcan use flow
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charts, pictures, tree diagrams, mind maps (Buz8ii4), tables

etc. You can also include circles, arrows, linesds, etc.

I, for example, devoted my bachelor’s thesis (20b3Buzan’s concept of mind
maps and how it is connected to the consecutiverpreting at Palacky
University. As for the ability of summarizing, & mainly important as a practice
tool for interpreters because it enhances our tabib understand the main
information of speeches or texts. Andrew Gillie®(q2) suggests that students of
interpreting should make summaries of speechesnasxarcise. They should
analyze how many ideas a speech contained, and atpemthe texts or
recordings in their own words, firstly very briefiyd then in a greater detail. The
ability of summarizing is also tested in the preatiresearch of this thesis, and the

secondary school textbooks are evaluated with dsgarthis ability.

3.4 Interpreting Studies at Palacky University

The bachelor’s study program English for Transktond Interpreters (Angtina
se zamfenim na komunitni tlum@ni a peklad) is a professionally oriented
study program, which came into existence in reactma growing demand on
applied education of the tertiary sector. The contd this branch of study is
strongly oriented on gaining the competence neddedpplication in practice.
The core of the studies is represented by a modilebligatory specialized
subjects, eight of which are of translation natarel eight of which are of
interpreting nature. Making active decisions, studgegradually deepen their
linguistic knowledge and by training and drill egises, they adopt and practice
their translation and interpreting abilities. Theaim emphasis is put on the
practical language improvement in subjects suchi@aguistic Exercises. From
the entering level of language, which is B2, thadgiate students will achieve the
language level C1 according to th€@ommon European Framework for
Languages The obligatory subjects are accompanied by aer aff obligatory-
optional subjects from the fields such as lingasstiliterature, cultural studies,
and various seminars concentrated on differentislgestions such as Anglo-
Saxon law, business correspondence, etc. The studan choose the courses in

compliance with their preferences, having in mihdttthere are several thematic
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modules set. In these modules they must fulfillinimal credit quota in order to
ensure the variability of individual study plansithih their optional subjects, the
students must also complete four courses of andtieign language within the
three years of study. The classes of specializbfksts take place in specialized
multimedia translation-interpreting classrooms pped with the latest
technologies for the support of translation anenmteting in order to comply
with the needs and trends of the current commepeeadtice. An integral part of
the professional preparation is also a system adtime training which goal is to
mediate the experience of working as a professitvaaklator or interpreter. The
translation practice training is realized in co@ben with a translation agency,
and thus the interpreting training takes placeanows institutions, organizations,

and companie¥’

3.4.1Profile and Employment of Graduates

The profile of a graduate of the bachelor’s braotktudy English for Translators
and Interpreters is the translator and interpnet&mnglish language for the sector
of the public and private sphere. The gained coemuet in using information
technologies and tools for computer aided trarshatitranslation memory,
linguistic corpuses, and terminological databasesilsl enable them to fulfill the
needs and trends of the current translation amdlpreting practice. The graduate
can find employment as a translator/interpreter viaxrious organizations,
institutions, companies, agencies, or work as e-tmacer. The graduate will be
able to translate/interpret texts of different ftiocal styles within official and
business situations. Thanks to the gained competiérecgraduate will be able to
orientate also in terminologically specific textsrh various areas. The graduate
has the possibility to continue with the mastetiglges of English for Translators

and Interpreters, or philological studies.

1 Retrieved from: http://www.upol.cz/skupiny/zajeme-o-studium/studijni-
obory/obor/anglictina-se-zamerenim-na-komunitnivtbceni-a-preklad/

' The official description of the branch of studyrieved and translated from Czech from:
http://www.upol.cz/skupiny/zajemcum-o-studium/sfadobory/obor/anglictina-se-zamerenim-

na-komunitni-tlumoceni-a-preklad/
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3.4.2Entrance Exams Requirements

The entrance exams to the bachelor’s study prodgtagiish for Translators and
Interpreters consist of the following parts:

- test on academic requirements

- written test in the English language

- those applicants, who pass the written exam, wdNaace to an oral
interview, which is considered “an aptitude exarhe applicants will
express their motivation and abilities for studyitiganslation and
interpreting. The sense of their mother tongue,resgve abilities,
reactions promptness, and the ability to remember tasted in both
English and Czech languatfe.

The expected prerequisites are that the applidaawe their English language
level equal to the B2 level according to tiemmon European Framework for
Languagesand knowledge of facts and current trends connetde&nglish-
speaking countries. This type of studies also regutnowledge and skills for the
work of a translator-interpreter, knowledge on fwdil and cultural situations,
involvement in various past time activities, goodowledge of the Czech
language and stylistic skillfulness. The departnudfdrs a preparation course for
the studies applicarits

The particulars of the bachelor's studies entramgams are the following
according to an internal KAA sourée

'8 The official requirements of the KAA departmertrieved from:
http://www.upol.cz/skupiny/zajemcum-o-studium/sfndobory/obor/anglictina-se-zamerenim-
na-komunitni-tlumoceni-a-preklad/

" The Czech version of the branch of study desoripgivailable online:
http://www.ff.upol.cz/skupiny/zajemcum-o-studiumkadarske-a-magisterske-studium/studijni-
obory/obor/anglictina-se-zamerenim-na-komunitnivtbceni-a-preklad/

8 Krél, Pavel. 2016. Interviewed by the author. Qtmiry Czech Republic. July 27.

43



- The applicant has 25 minutes to translate apprately 10 lines of text
from English to Czech. The text is wusually takenonfr a
newspaper/magazine article and intentionally passses to test the
applicant’'s awareness that translation is not jastword-for-word
replacement process.

- The oral interview afterwards consists of threetgs applicant explaining
their motivation and background knowledge - preshlgnan fluent
English (5 min), discussion over their translat{@ min), and finally a
special listening comprehension task (10 min) ngstthe ability to
understand, remember detail, sort out the imporfaoin the non-
important, switch freely between languages and lspiézently and
eloquently in both of them.

- Each applicant gets separate evaluation for ea¢he three parts and is
assessed independently by two examiners, theitgpane added up to get
the final score. The examiners are not only acackrand teachers but

also active experienced professionals in transiatigerpreting, or both.

3.4.3Interpreting Classes

I would like to begin this chapter with the follawg quotation: Teaching
guality means putting the student in the centre,”(Andres 2015, 13). | think
that this quotation expresses the need to conderftrly on the development of
individual students, on the individual developmehevery language competence
they need for interpreting, on monitoring their s@&s and failures in tasks, and
on assessing students needs in order to improveaaghkte their individual, not
only linguistic, problems. Nolan (2005) explaingeirpretation as conveying
understanding. He claims that its usefulness sfeons the fact that a speaker’s
meaning is best expressed in his or her nativeumtgt is best understood in the
languages of the listenerBanica Seleskovitch (1975) bears an opinion that
language is the result of human’s need in exprgsgleas and thoughts by
conveying, bearing, and delivering meaning. Languegthus only a tool for
communication of meaning. When studying interpigetin translation, she thinks

that the language spoken (parole) instead of laygbahavior (langue) should be
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the center of attention. Seleskovitch further sstgythat the task of interpreting is
to convey the meaning of communication. She preserdn idea of the

interpreters being compared to painters insteaghaitographers — the painter
extracts equivalent meaning from reality and cosvihe intended reality. The
interpreters and translators should then crostatiguage forms into the meaning
to gain the real meaning of the discourse, and toewey it in a suitable form to

the target audience. Seleskovitch concludes that abmprehension of the
meaning is the prerequisite step in interpreting.

At Palacky University, there isl@achelor’s study program named English
for Translators and Interpretétsand apostgraduate master'sstudy program
with its name of branch of study English for Tratsts and Interpreteéfs The
first program — the bachelor's branch of study English for Tlatmss and
Interpreters is a full-time study program with gg&ndard length of study of 3
years. According to the accreditation of MSMTits educational goals are to
prepare their graduate students for work of a pmfmal translator and
interpreter between the languages of Czech andidbpgh both private and
public sector. Further, graduate students will bk do provide translation and
interpreting services in various kinds of situatiaand for various organizations,
institutions, enterprises, language agencies, stal@cal government institutions,
private companies, or as self-employed freelancers.

The second study program-— the postgraduate master's branch of study
English for Translators and Interpreters, is al$alletime branch of study, but, on
the other hand, its standard length o study is &syeEven though, | did not
concentrate on this study program in my surveyciaksl to describe it due to the
fact that the participants of the additional suryagsented above were the
students or graduate students of this study progiancompliance with the
accreditation of MSMT its educational goals ar@tovide graduate students with
a deeper insight into translation and interpretatissues, and with profound

linguistic, cultural, and literary background. Tivaportant part of this study

91n Czech: Anglitina se zarf¥enim na komunitni tlumni a peklad.
% |n Czech: Anglitina se zarenim na tlumoeni a peklad.
% The Ministry of Youth, Education, and Sports daé thizech Republic
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program is developing independence, flexibilityeative skills, and critical

reflection in order to help graduate students whir personal growth within the
field. Graduate students will be able to provideviees of translation and
interpreting, they will be able to translate alhdts of texts, including fiction and
non-fiction texts from various fields of expertised they will be able to interpret
in more demanding conditions (both simultaneouslyd in high consecutive
way).

The bachelor's study program requires obligatotieralance of both
translation and interpreting cour§esbut while a good translator should spend
plenty of time searching for a correct term, a goddrpreter must immediately
come up with an adequate paraphrase or a rouglvadgui in order not to
lengthen the gap between the source and the tamggage performance. Even
though the profession of a translator and the draaanterpreter differ, they have
some things in common. To be more specific, theth buust have thorough
knowledge and mastery of the target language, wischsually their mother
tongue, as well as a very good level of passiveerstdnding of one or more
source languages, which they decide to work in.tNtderpreters usually opt for
the target language, which is their native tondd@wever, there are also people
who are able to do both interpreting and transtatand they could also have
studied both of those fields, as it is for examgtlé’alacky University, where the
bachelor’s study program consists of the study othbinterpreting and
translation. On the contrary, there are others, Wha it difficult for various
reasons to take up both professions. Such reasagsnolude temperament, or
matters connected to personality. Possibly becatiseame of their insufficient
level of linguistic skills needed for interpreting.

Even though | am interested in the bachelor’s g there is a connection
with the master’s one and | would like to use itaasillustrative example. As the
survey shows, many students would like to concentraore on translation,
which can be seen on the statistics taken fromyb&’s (2015/2016) master’s
program, where there is a possibility of choosimg @r the other, and where

many students prefer to focus on translation are tdheir final exam in

22 pccording to the MSMT accreditation.
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translation rather than in interpreting. In ordemptesent an illustrative example,
this year’s statistics for Komplexni zkouska (theaf Comprehensive Exam) lists
13 students for translation, versardly 3 for interpreting %.

According to the accreditation of MSMT the inte&fing seminars at
bachelor’s study program consist of 6 interpretingrses, while 3 concentrate on
consecutive interpreting, and the other 3 focusenoor simultaneous interpreting.
Student’s duties in most of the seminars consistafactive participation,
glossary making, and practical tests at the enceaxfh semester. The first
introductory interpreting seminar focuses on comityymformative interpreting,
and sight interpreting. There are also differeipide covered within the seminar
such as: local governments, health care, and sissiaés. The goals set for this
seminar are active vocabulary expansion, memoengthening, self-assessment
and peer-assessment ability learning. The confethieoseminar is interconnected
to the following theoretical issues that are pdrthe final bachelor’s state exam
at Palacky University: interpreting profession dtsdethics, characteristics and
stages of the consecutive interpreting process,moamty interpreting, sight
translation, cultural context, interpreter as aencultural mediator, note-taking in
interpreting, the role of memory, avoiding and ecting mistakes, et cetera.

All of the following consecutive interpreting semars continue with
interpreting techniques practice, they build onghevious ones, and the seminars
become gradually more and more difficult by addimgrpreting from, but also
into a foreign language (English). Also, the topare widened, and they include
the following oneslocal government in the Czech Republic, UK and Unéd
States, modern science, and social scienédso, memory training, principles of
speech economy, working with terminologically dewfiag texts, interpreting in
front of a peer audience, and interpreting notatiom parts of these consecutive
interpreting seminars.

The prerequisites and the course preconditions are excellent active
knowledge of Czech, and active knowledge of Englisht advanced level or

higher. After the completion of the three conseautinterpreting seminars,

2 The statistics were taken from an interview withRavel Kral, the internal KAA source.
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students will be able to interpret consecutivelygeedings and business meeting
into Czech and into English.

Simultaneous interpreting seminars start withftheth interpreting course
into Czech. Topics of speeches include the follgwiscience and humanities.
Strategies of simultaneous interpreting with adeanspeeches are practiced;
also, students learn how to prepare for a job mssegt, how to work with
glossaries, and parallel texts, and how to comnat@iwith their client. There is a
mock-conferencewith audiovisual recording at the end of the course finalized
with a feedback from the tutor.

The two final interpreting seminars at Palacky uénsity consist of the
Interpreting Seminar 5, where consecutive and inétive interpreting into
English is practiced, and topics such as businesstings, and public speeches,
economics, art, contemporary politics, educatioealth and nutrition, the
European Union are trained. The very last coursa pactical seminar where
students develop skills in both simultaneous argh-{econsecutive interpreting
from Czech into English and vice versa under theance of English and Czech
lecturers. There are different types of speechesrging from initial and final
addresses, presentations, pre-written texts, esmenferences.

Teaching methodsused within all of the interpreting seminars among
others are: monologic lecture (interpretation, araining), dialogic lecture
(discussion, dialogue, and brainstorming), acthgti(including simulations,
games, and dramatization), and observation. Ashlerassessment methods, the
tutors make use of an analysis of linguistics, eaysttic observation of students,
and student’s portfolio analy$fs

There are also two obligatory practical interprgttraining courses named
Interpreting Hands-On Training 1 and Interpretingnds-On Training 2, where
the student will carry out their work experience atchosen company or
institution. This could be a translation and intetjng agency, private or state
company, et cetera. Such institution may be sealelsyethe students themselves,
or may be suggested by their tutor. There are edsderences held which are

organized by the university, and where a lot oflstis of interpreting may at

2 The accreditation of MSMT.

48



least partially complete their practical interpngtitraining, or internship under
real conditions and stress. After the student baspteted their training, he or she
must submit their interpreter diary including arakestion from the customer they
delivered interpreting services for. The main aifrih@se two courses is to gain
practical and real-life experience in the environtra professional interpreting.
To conclude this chapter, in the past few decadés;preting studies have
caught up after once being the “poor relation” nslation studies proper.
Today, it stands as a discipline in its own righith its emphasis on different
types of interpreting in recent years, other typésnterpreting such as court
interpreting, community interpreting, or sign laage interpreting have gained
popularity and more attention. In connection tosthmany multinational
corporations enter our country, and more and meaple and organizations are
interested in interpreting and linguistic servicBsom my point of view, such
trends in the professional field of interpretingdaaiso on the local and global
market — which has been concentrating more and nmoreinternational
cooperation — created a suitable ground for stuygyterpreting at Palacky

University.

3.5English at Czech Grammar Schools

Maturita in English language brings different deastogether. First of all, since
the Czech maturita is a Bllinguistic referential level language exam, the
abilities connected to this level of language canfbund in the publication
Common European Framework of Reference for Langdggarning, teaching,
assessmefft It is important to describe what maturita corssist, since all the
students who then might opt for the interpretingdss must pass it. In my
opinion, it is therefore crucial to know what expece and what skills the new
students of interpreting studies came with fromirttggammar schools. The

description of the maturita exam is only compleragnthere, because |

% Available online: http://www.novamaturita.cz/ciaizyk-1404033644.html

26 Common European Framework of Reference for Languagesning, teaching, assessment. Council of
Europe. Cambridge: University Press, 2001 and Spglevropsky referami ramec pro jazyky. Olomouc:
Univerzita Palackého v Olomouci, 2006.
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concentrate on the English textbooks in my reseanchtheir final output levels
may differ.

The Czech maturita exam in English is a compleanexand consists of
three different partsa didactic test, a written essaynd anoral exam. There are
student’s receptive, productive, interactive, liisgiec and speech abilities tested.
The requirements on interactive linguistic abitiean be tested only within the
oral part of the maturita exam. There are alsoousrirequirements on linguistic
skills of a student, which project into all lingtisabilities. You can find Table
(1) showing the exact structure and timing of thaturita exam in the English

language below:

Didactic test Written essay Oral exam
Reading and Oslf}lormmce
Listening linguistic Written performance gn d
competence . .
interaction
Particular e q o g
Exam Impact Ability/competence Time Limit
DIDACTIC S0 lIi‘Stzflmg - 40 min.
TEST ’ cacing an 60 min.
language competence
IWRITTEN o . .
FSSAY 25% Written performance 60 min.
ORAL Oral performance and .
0
EXAM 25% interaction 15 min.

Table 1:Maturita Exam in the English langu&ge

Requirements of maturita exam include:

definition of individual abilities;

characteristics of recordings/ original texts/ writ or oral performance of a

student;

characteristics of communicative situations, areddanguage use, and

topics;

general definition of linguistic means.

27 Available online: http://www.novamaturita.cz/ciaizyk-1404033644.html
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The didactic testcontains two individual sub-exams. These test rieegegpeech
knowledge (listening and reading) and linguistiompetences of a student.
Another part of the Czech maturita exam is whéten essay where the overall
linguistic competence (written performance) is @dstThe last part is theral
examexamining productive linguistic abilities of a dant (oral performance and
interaction}®. The maturita exams have been organized by theisiviinof
Education, particularly by the CERMAT agency byfied tests since 2010 which
enables to compare the whole country English ntatusutput because the

students must pass the same tests on every statedsey school.

3.6 Secondary School English Textbooks

In this chapter | would like to briefly introducerse of the most often used
textbooks used for teaching English at the Czeeamgrar schools (gymnazia)
and which were also stated in the University Qoestaire (2) by the students of
interpreting who claimed to have usbthturita Solutions, New Headwagnd
English Filetextbooks. This chapter will describe what a tewtbis in general,
and what the requirements of the Ministry of Youfducation, and Sports are on
granting the approval clause to textbooks. Subsetyighe following chapters
will focus on the concrete selected textbooks greater detail.

A textbook is an indivisible part of the schooledtion and also one of the
basic means of teaching a foreign languagéchRr and col. (2001, 258-259)
define a textbook as ,a type of a book publicatiadjusted for didactic
communication by its content and structure.” A bexk is mainly an educational
product, which was created for educational purpoBes students a textbook
serves as a source of information, which they appagsed to learn and for the
teachers, it represents a material according toctwhhey can prepare the
curriculum content and its presentation in clagBescha, 1998).

All textbooks bear a specific structure, and ipassible to generally say
that textbooks are created by textual and extrasxtomponents. Both of these

components can be further divided into more spepdirts. The Czech authors J.

8 Available online: http://www.novamaturita.cz/katgy-pozadavku-1404033138.html
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Dolecek, M. Resatko, and Z. Skoupil (1975) defined 7 textualttiemks
components which are presented in Table (2) below:

Textual Component Component Function

Curriculum introduction; explanation of
Motivation text why the curriculum is taught; creating

interest for student’s active performance

) Telling information, knowledge, facts,
Expository text )
and theories

Student’s activation while reading a text

Regulation text in the textbook, giving instructions, et
cetera
Demonstratives and Examples Not specified

Leading a student to aiming repetition

Exercises of a specific activity and subsequently
gaining skills
) Activating/stimulating function — as
Questions )
exercises

Gaining information on the learning
Feedback means .
progress, e.g. key to exercises

Table 2:Textual Components of Textbooks and their Funstighicha 1989, 21-22).

A structure of language textbooks is quite specif@nguage textbooks contain
both textual and extra-textual components; howetre, textual component is
different from the textual component in other typdstextbooks. The textual
component is not represented by expository texit, i@scommon with textbooks,
but by different types of texts (written, spokenpmulogic, and dialogic, et
cetera). These texts serve as a source of forargguhage teaching in the textbook.
The structure of textbooks should be created inag that corresponds with
students’ needs. In case of the English languaghdeks, there is a need of
reviewing various linguistic phenomena, which thedsnts have previously
acquainted in the textbook. In order to permanemtynember grammar,
vocabulary, pronunciation, and the written formlafguage, the student must
acquaint these in a context and actively practieent It is specifically needed to

review a particular linguistic phenomenon thredaiar times, so that the student
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can again refresh their memory, and that is theoahy various phenomena are
presented within textbooks repeatedly and always idifferent context. The
student can only understand the phenomenon andatge and meaning properly
if they see it in different contexts (CunningswoiiB95).

At this point, | would like to specify the Englislanguage textbooks
selected for the research. The selected textbaektha following titlesMaturita
Solutions, English File 3rd EditigrandNew HeadwayThe reason for choosing
these titles in particular is — as stated in thewars to the University
Questionnaire (2) — that these are the textboakiswkre mostly used at grammar
schools by the students of interpreting studieBaacky UniversityAll of them
have the approval clause of the MSMT.

According to § 27 of the School A&t schools can also make use of other
textbooks and texts which do not have the approlalsé’, if they are not
against the educational goals set by the schoolgacteral education programs
(the Czech RVP) or legal norms and if they complghwpedagogical and
didactical principles of education. On the usageswth texts and textbooks is
decided by the director of a particular school, wiBoresponsible for the
compliance with the given conditions. Thereforeréhare possibilities of how to
enrich the curriculum and the lessons, maybe &adithg to better preparation of
students for universities.

The following criteria were specified by the Mimgsof Youth, Education,
and Sports of the Czech Republic and they statechwhéxtbooks can be
considered a complete series of textbdbks

% In Czech: Zakow. 561/2004 Sb. oipdskolnim, zakladnim,idnim, vy$sim odborném a
jiném vzdlavani

% The list of the grammar school textbooks appraialses is available online:
http://www.msmt.cz/uploads/VKav_200/ucebnice_rij2816/Ucebnice_rijen_2016_SS.xIsx

31 Report of the Ministry of Education, Youth, and &s@n the proceedings and determined
conditions for granting and denying approval clausktextbooks no. 16 854/2007-20, Prague on
the 20th September 2007.
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a) the series is intended for teaching within edecational branch of study
(or its part) or more educational branches of stwdyor education of one or
more subjects,

b) the series is elaborated according to a unifieetgiven concept,

c) the series allows a constant usage of the dekt of compact series
within the whole length of the study cycle of aevbranch of study (for
example, all the years of study of secondary educat

d) the series allows adopting of all the expedstputs of a given branch
of study (or branches of study), or a given subfecsubjects), for which the

textbooks series is intended within the study cycider letter c).

All the criteria must be in compliance with the 8ohAct (8 27 of Act no.
561/2004 Coll.). The possible future textbooks mesed by two independent
editorial consultants who are arranged by the MinisThey are in the exclusive
contact with the ministerial staff and the finargcia covered by the Ministry. The
Ministry also cooperates with specialized orgamiret and companies,
universities, and professional associations in rorte maintain the best
professional supervision possible. The editoriatwinents commenting on the
textbooks are the internal documents which areacoessible to a public usage
and are exclusively in hands of the Ministry. Hoeevwhat is publicly and
officially known is that the editorial reviewers vkoin compliance with General
Educational Program®Rémcove vztavaci programy. Workbooks can only be
granted the clause if they are a matching pametéxtbooks and if the two parts
are presented at the same time creating a uniGediee approval clauses must
be reapproved after a given period of time of s@arg. However, a shorter period
for reapproval can be agreed upon. The approvakelaan be also prolonged up
to three years. The lists of approved textbooks mesented on the official
website of the Ministry of Youth, Education, ando8p of the Czech Republic,
and in the \éstnik MSMT bulletin.

54



3.6.1General Educational Program for Foreign Languages

The education in Foreign Language modultollows the level of language
abilities and communication skills of the A2 levatcording to theCommon
European Framework for Languagewhich the student had gained from the
previous education, and aims towards the achieverokrthe Bl level. The
expected outputs of theceptive speech abilitiesaccording to RVP & are the

following:

The student can understand the main points and ioflean authentic oral speech of
a more difficult content on current topic; he camderstand its main and also
additional information. He can differentiate betwerdividual speakers, to identify
different style, emotions, attitudes of differepeakers. He can understand the main
points and ideas of an authentic read text or dtemriperformance of a more
difficult content on a current topic. He can idéntthe text structure and can
distinguish between main and supplementary infaonahe can look up and gather
information from various texts on less common tepiand can work with the
gathered information. The student can derive thammg of unknown words based
on his acquired vocabulary, context, morphology arernationalisms. ... He can

comprehensively read the literature of the stutheduage.

The expected outputs of the productive speech sldllare the following: the
student can formulate his opinion clearly, gramoaly correctly, spontaneously,
and fluently. He can freely and clearly reproduceead or heard text with
vocabulary and linguistic structures adequate tmaae difficult text. He can
present a continuous speech on a given topic. Heeampose a text on various
topics and will express his stance. He can deséni®surroundings, his hobbies,
and activities in detail. He will create clear dodically structured formal and
informal written texts of different styles. He canderstand complex information

and grammatically correctly can speak about them. uses wide general

%2 The information is retrieved and translated fronech from Ramcovy vattvaci program pro
gymnazia.

33 Ramcovy vzdlavaci program pro gymnézia = General Educationagam for Grammar
Schools.
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vocabulary in order to give arguments, while natue@ng what he wants to say.
He uses various dictionaries to create a writtghda an unknown topic.

The expected outputs of the interactive speech dkiare the following:
the student can express and defend his ideas,oogirind stances in a suitable
written and oral form. He can adequately and ctgreaomment on and discuss
different opinions of various real and imaginattegts. He reacts spontaneously
and correctly in more complex, less common situatiovhile using suitable
expressions and phrases. He communicates fluemtlyphonetically correctly on
abstract and concrete topics in less common andiadzed situations. When
meeting native speakers, he can start, lead, atha@ @imlogue, and he can engage
himself in a live discussion on various topics reljag more specialized interests.

As for the Czech secondary schools curriculumhef English language,

these are thinguistic means and functions discussed

Phonetics word and sentence sound construction, phoneticicten, phonetic

attributes

Spelling: rules of complex words, phrasing and intonatigmmonunciation

presentation conventions

Grammar: noun and verbal phrases, morphemes, prefixexesif expressing past
and future, subordinate complex sentences, compglextences, derivation,
transposition, transformation, valence

Lexicology: collocations, phrases, idioms, phrasal verbstesee frames, terms,

phrases on known topics

The communicative functions of language and text pes discussed are the

following:

stance, opinion, attitude — agreement, disagreement, approval, requestsalefu

possibility, impossibility, need, necessity, ordesin

emotions — like/dislike, interest/disinterest, happinessgigointment, surprise,

amazement, fear, concern, gratitude, indiffereagmpathy

moral attitudes and functions - apology, forgiveness, praise, reprimand,

repentance, confession, conviction

shorter writing - greeting, message, greeting cards, greetingscanditations,

reply, personal letters, official letter, applicatj advertisement, CV
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- longer writing - detailed biography, narrative, an essay, a ketaiescription,
technical description

- read or heard text - linguistically uncomplicated and logically sttuped text, the
text information, descriptive, factual, documentamtistic and imaginative

- speaking - description, summary, comparison, narrative, camcements,
presentations, text reproduction

- interactions - both formal and informal conversation, discussioorrespondence,
structured interview, random situation in persorahd professional life,
communication by phone or other media

- information from the media - print, radio, television, Internet, film, audio

recordings, video recordings, public messages, @hon

The discussed topics and communicative situationsrea the following:

The texts are factually and linguistically challeryg but straightforward. They
contain elements of artistic, journalistic, Encydia and popular scientific
style, subject to usual and less common, concmatieadstract topics which the
student may encounter in their daily lives or whitaveling to the English-

speaking countries. The discussed areas are:

- public area - public institutions, public announcements, affic official letters,
main political parties and authorities, public niegs$, public services, passports,
license, performances, competitions

- working area - government, businesses, industry, agriculturecommon
profession, tools and equipment, working eventsplepment contracts, business
letters, promotional materials, manuals, job desioms, safety

- education area - primary, secondary and tertiary education in @mch Republic
and in the English-speaking countries, educatiom@anizations and clubs,
professional institutions, professions and degreéseducational institutions,
student assemblies, classroom equipment, debatdisoubsion, annotation

- personal area- foreign countries, home, landscape, social iglahips, people,
colleagues, artistic items, household supplies, ipegent for sports and
entertainment, health, accident, life style, uneional holidays, unusual
hobbies, recipes, novels, magazines

- personality area - identity, a way of self-perception, worldviewulige area -

nature, environment, ecology, global issues, seiem technology, progress
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Education at grammar schools finished with the Gzematurita exam leads to
achieving the Bl level in a foreign language. Adoog to the Common
Framework for Languageshe level can be characterized as threshold or

intermediate. It describes such a level following:

- Can understand the main points of clear standapaitiron familiar matters
regularly encountered in work, school, leisure, etc

- Can deal with most situations likely to arise wtiilavelling in an area where the
language is spoken.

- Can produce simple connected text on topics thatfamiliar or of personal
interest.

- Can describe experiences and events, dreams, laopesambitions and briefly

give reasons and explanations for opinions andspfan

3.6.2Maturita Solutions

The first assessed textbook in the practical rebewaill be Maturita Solutions.
This textbook was claimed to have been used by 68%e current students of
interpreting at their secondary school as theyedtain their University
Questionnaire (2) answers. The authors of thidbte# are Tim Falla and Paul A.
Davies. It has the five-level English course fanagers, with a clear structure,
supported approach to speaking, practice, and exaparation still at its heart.
The official website of the Oxford University Prg@016) describes the textbook
as follows:

Lessons are achievable and motivating, and givendea specific objectives

to work towards. Speaking is integrated into evesgon, with model answers
and pronunciation practice teaching students howpeak accurately. Each
unit has at least one writing lesson, which inckidample texts and a 'Check
your work' feature. These help students improver tleetical thinking,

spelling, grammar, and usage of phragsiutionsfollows the presentation-

3 Available online:

https://en.wikipedia.org/wiki/Common_European_Framek_of Reference for_Languages
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practice-production methodology: lexis and gramisgpresented in context,

followed by controlled practice, free practice, amplied productior®

The main objective of the five-course curriculune(eentary to advanced) is to
turn all students into “active learners” and tomonh and motivate students to use
the language confidently. The term active learrfimgs introduced by the English
scholar R. W. Revans (1907-2003),” (Weltman 2007;Bonwell (1991) states
that in active learning, students participate i@ pnocess and students participate
when they are doing something besides passivegnlisg,” (Weltman 2007, 7).
Active learning is “a method of learning in whichudents are actively or
experientially involved in the learning process avitere there are different levels
of active learning, depending on student involvetyidiweltman 2007, 8). It is a
model of instruction that focuses the responsibdit learning on learners. It was
popularized in the 1990s by its appearance on #sodation for the Study of
Higher Education (ASHE) report (Bonwell & Eison 199

3.6.3English File

This chapter introduces the next textbook usedaigliage teaching classes at
grammar schools. The authors of are Christina lmatKaenig and Clive
Oxenden. It is also used for teaching adults anghgolearners. The book is
considered a secondary-school textbook by the kjniShe third editior’ is the
latest (2013) edition, improved throughout with ndigital components to use
inside and outside the classroom. BHmglish Fileconcept remains the same — the
lessons are fun and enjoyable and get studentsidgalkrough the right mix of
language, motivation, and opportunity. The latestsion has updated and
improved content and the components for studertdeachers.

There are mainl¥nglish Filethird edition digital components, which help
to make the most of teaching and learning oppdigsinside and outside the

% Available online:
https://elt.oup.com/catalogue/items/local/cz/528280003/9780194551830?cc=cz&selLanguage
=cs&mode=hub

% English File accreditation number: 30633/2013,dvalitil 2019
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classroom. The digital package includes: iTooldi@tal classroom resource),
iTutor and iChecker for students, Pronunciation Afgy mobiles, Online
Workbook, Student’'s and Teacher’s websites. Theawum is divided into 12
lessons and 80% of them consist of updated textdisiening exercises. These
are components presented both in printed and biggtaion for students and their
teachers’

The textbook is intended for the students of fgesy grammar schools, the
higher level of eight-year and six-year grammarost$y also for the students of
grammar schools with sport and linguistic specaian, specialized secondary
schools, and other secondary schools. The timeefrantover the contents of a
textbook is 120 hours while using additional matsti The educational and
pedagogic strategies to which the textbook formmpts, lead to the development
of the key competences. Teachers can find suitatdéerials when teaching
particular lessons, which are connected to othbjests or other subjects cross-
topics. The textbook mainly offers the texts topycaonnected to educational
fields such as Human and society, Art and cultlire texts for other educational

fields can be found in a supplementary materiati@ealLink.

3.6.4New Headway

The following textbook New Headway is accreditedthg MSMT-8596/2015-1
clause, which is valid until 2021. According to tb#icial information of the

Oxford University Press, the textbook is describedollows:

- The clear, systematic, effective grammar syllabas been retained, but has been
modified where necessary for even greater clarity.

- Grammar Spots highlight key areas, getting studenésalyze form and use.

- Up-to-date texts with global appeal reflect chaggirends and the use of English

worldwide.

Challenging reading and listening texts from a eftgriof authentic sources develop

comprehension skills and integrate speaking practisually personalized.

3" The description is available online:
https://elt.oup.com/catalogue/items/global/adulurses/english_file_third_edition/?cc=global&se

ILanguage=en&mode=hub
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- Writing now has a separate section at the backefoook, with a fuller syllabus,
providing models and follow-up activities.

- Balanced, integrated-skills syllabus

- Real-world speaking skills - Everyday English, SpolEnglish, Music of English

- Hot words and Hot verbs present and practice giiibcations®

3.7 Language Learning and Interpreting

This chapter is meant to conclude the theoretiadl @f this thesis. As it has been
previously said, the main activities connected mberpreting are listening,
analyzing, and speaking in foreign langudfgg example, Jones, 1998). Other
linguistic competence and training techniques are eixample the shadowing
ability, grammar usage, extensive active and passiocabulary, note-taking
ability, listening comprehension, prompt search kery information, memory

exercises, public speaking, and pronunciation ésesc | think that it is obvious

that there are more factors that influence theesttigl ability of becoming a good
interpreter, and which would make him or her likeit profession. Furthermore, |
am aware of the fact that there are many factofsiencing public fright,
speaking abilities, or listening comprehension iaéd, and other mentioned
linguistic skills. This could also, for example, bptitude, which, according to
Andres and Behr (2015) is “the natural ability twgaire knowledge or skill".
However, | still assume that one of the factorgufcing all of them is the
secondary school English preparation. The higher dhality of the English
classes already at secondary schools (among otheéesms of active and passive
vocabulary practice, public speaking, listening poshension, etc.), the better the
grounding for a novice interpreter. If the secogddasses of English make use of
all the types of learning presented in the follogvirigure 4, the students might
probably remember and learn the language betternamm@ easily and would
probably have a better grounding for becoming goderpreters. The following

Figure 4 represents the retention of learning:

38 Available online:
https://elt.oup.com/catalogue/items/global/adultrses/new_headway/old_editions/intermediate

_third_edition/?cc=fr&selLanguage=en&mode=hub
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Figure ®Retention of Learnir.

As mentioned, another thing which plays a key rolebecoming a good
interpreter is aptitude. According to Daniel Gil2015), the aptitudes and
background of many interpreting students are diffiefrom those of the previous
generations of the conference interpreters, anddidactic and institutional
environments of interpreter training programs halenged since its very
beginnings. But, in my opinion and speaking aboala€ky University study
programs for interpreting, there could still beteetonditions for the interpreting
training namely in terms of the students practidimgr speaking skills and public
speaking already at secondary school in their Ehgtlasses. Then, the tutors of
interpreting at university would have better andrenqualified foundations to
build on, and, subsequently, better and more eapeed interpreters would
graduate from the university programs. Andres amdhrB(2015) suggest that
before there were any European interpreting brasohstudy, interpreters started
doing their work based on previous job experiengbere they could have
worked bilingually, or they were bilingual thanks their family ancestry. Later
on, in the 1940s and 1950s, schools of interprediaged to emerge, and from the
subsequent experience, it seemed that students mmag¢é met certain

prerequisites in order to finish their degree iteipreting. In my opinion, this is

% Available online:
https://upload.wikimedia.org/wikipedia/commons/Qi02arning_Retention_Pyramid.JPG
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one of the points, where the secondary school ¢iducaf English seems to be
very important as it, from my from my point of viewfluences many of the
prerequisites.

Gile (2015) summarizes that the interpreting fragrhas to be re-examined
over the time, since the situation with studentchanging and the scientific
research about interpreting and interpreting cagmibrings new ideas about the
field, in order to optimize interpreting programsdato be able to fulfill local
academic and professional requirements. The tegchimd learning practices
should be adjusted appropriately. Globalizatioomewnication and information
technology have been changing a lot in the worlahtérpreting and they have
also been opening up new possibilities for knowmeedgd skills acquisition, and
self-development. These fast changes might be btieeccauses why interpreter
training has been and remains a central focus mdimhany academic writers,
teachers, tutors, and has had its firm place inkbt the professional, and

academic interpreting literature.
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4  Practical Part

The following part of the thesis represents thectizal research which is
conducted on three selected secondary school Brigksbook ranges. It provides
us with the overview of the topics and aims of tbgearch, research questions, its
methodology, and finally presents and interprets ¢bnclusions based on the
results of the research and on the answers of dkieen students of interpreting

taken from the University Questionnaire (2).

4.1 Topic and Aims of the Research

Much has been researched in the field of Engliskchimg at the level of
secondary schools (for example, Wright, 2010) ai a& there has also been
much researched in the field of novice interprétéraining (for example,
Seleskovitch, 1989). I, however, concentrate paldity on the connection of the
secondary school textbooks of English with the cewnterpreters’ initial training
at the bachelor's study program English for Tratosta and Interpreters at
Palacky University Olomouc, the Czech Republic. Bevey contained in my
diploma thesis purposefully focuses on a specifrig of students and textbooks.
| hope that the results of the research will hakp $students of interpreting in the
phase of their initial interpreting training andaasier engagement of their skills
into interpreting. The results could additionalgihin discovering the linguistic
skills the novice students of interpreting neeg@ractice more. The need for more
practice might occur because possibly some of Kilks svere not sufficiently
trained at secondary schools. If it was known wBaglish language skills the
novice students need to practice more, the intengreseminars could
subsequently additionally concentrate on practithege skills in particular.
Combining that, the results could contribute toeasier adaptation of the
novice students to the skill of interpreting. | @awware of the fact that the skills
may vary from a student to student because ofrttiwiduality of every person,
nevertheless, | think that the results might dertrates the mainstream trend
based on the selected textbooks which will prowigewith at least a rough

estimate of the skills that need more practicinddifionally, and if needed (for
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example, by the teacher), further research inected group of students could be
conducted to gain more specific information.

| assume that the selected grammar school Engdigbooks influence the
adaptation — meaning the time and the needed efiforbeing able to start
interpreting between two languages — of a novi¢erfmeter into to the skill of
interpreting. Based on this statement, | would lice propose a following
hypothesis:

The selected secondary school English textbbake a certain potential for the
preparation for the study of interpreting. They ntigcontain a sufficient variety
and number of exercisgswhich train the more general key linguistic ill
needed for interpreting. However, | assume thasehextbooksannot prepare
students for more specific skilleeeded for the act of interpreting. These are
mainly good memory, summarizing ability, note-tgkimformation ordering,
critical thinking, search for key information, publspeaking, etc. Connectedly,
the novice interpreters at Palacky University expece difficulties in their initial
interpreting training due to the insufficient leved their skills coming already

from their secondary school.

The main aim of my research is therefore to ingastithe connection between
the output of the selected secondary school Engliséxtbookswithin the whole
four-year study,and their potentiality on preparation for the bachelor’s
interpreting studies at Palacky University Olomouc The research of the
potential of the selected textbooks will be invgsted through the following

explicit questions:

1) Areall of the key linguistic skillsrequired for the act of interpreting in the
initial interpreting training at Palacky Universityracticed within the
selected secondary schdektbooksof English?

2) Which linguistic skills argpracticed the most and which are practiced the

least (or omitted)within each secondary school textbook curriculum?
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What might be the consequenced these numbers of exercises for the

novice interpreters during their initial interpreiy training?

The answers to these questions will determine wigapotentiality of the selected
textbooks for the preparation for interpreting stgdat the bachelor's study
program English for Translators and InterpreterBatcky University Olomouc
is and they will be presented and interpreted eptér 4.5 Results Interpretation.
Based on the hypothesis, | intend to continue wathfollow-up research
methodology and the presentation of the researdhtamesults itself. | will also

explain why | selected the particular skills in thgothesis, and not any others.

4.2 Research Methodology

The practical research method of this thesis istipadive. The research will
attempt to quantify the problem stated in the idiiciory chapter by generating
numerical data and | hope that | will transformnthento usable statistics. The
numerical data will be represented by the numberhef selected exercises
contained within each textbook. | shall focus oe #pplication for the target
group, which consists of the novice students arpreting at Palacky University.
However, in my opinion, the numbers might potehtidde applicable also to
other bachelor's interpreting programs in the CzdRépublic with small
adjustments because the grammar school Englishaek$ are the same or very
similar and the students thus share the same groyricbm their secondary
school language education. As | have mentionetieniritroduction, the problem
is represented by the potentiality of the selestbndary English textbooks for
the preparation for the study of interpreting aiaBley University. The numerical
data will consist of the number of exercises caomdi within the selected
textbooks. I will explain a detailed way of the mises selection in the following
chapter.

The second step will be to connect the quantgabwtputs consisting of the
exercises in the textbooks with the answers of ¢heent students of the
bachelor’s interpreting program and draft conclnsiérom this connection. | will

be looking for any facts or patterns which couldeifrom the connection of the
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quantity of the textbooks exercises and the paknfithem for the study of the
interpreting program and the problems the studetased in the University
Questionnaire (2) they experience during theinahinterpreting training. | will
also attempt to quantify the attitudes and opiniohghe novice students and
generalize the results.

As | have stated in the introductory part of ttiiesis, what led me to this
research was the situation in the interpreting sarsil personally experienced,
which | wanted to investigate into greater dethivanted to find out whether
there are any problems in adaptation of the stedeskills gained during their
grammar school studies into interpreting skill atversity, and if so, whether
these problems could have been caused by the wumaoof their grammar school
textbooks. | was specifically interested in was hitw grammar school English
textbooks can prepare their learners for the baclsedtudy of interpreting. Even
though | am aware of the fact that possibly not yngrammar school students
would opt for interpreting studies — as their acawlum is general in the Czech and
there is a wide variety of possible study program$ am interested in the
textbooks which were named in the University Questaire (2) by the current
students of interpreting and hahey preparedhis specific group of studentfsr
interpreting. As stated in the previous chaptens, problems with interpreting
experienced by the novice students during thetrainphase of the interpreting
training may be connected to the language skity tiained from their grammar
schools. Some of them may have been practicedficieutly throughout the
secondary school curriculum, which would mean it students start their
initial interpreting training with language skillasufficient for interpreting. To
explain, | mean the skills that are practiced aglish lessons at the Czech
grammar schools (such as listening comprehensrammar usage, good passive
and active vocabulary, et cetera), not about theerapecialized interpreting skills
students learn at university (such as using sfignéon, note-taking, or applying
different strategies during interpreting).

Therefore, | decided to find out, whether my preption was right. The
first step in the research was creating and didinly questionnaires in order to
find out what the opinions of the students weréale already presented the
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results of the questionnaire survey at the begmhthis thesis. Based on the
results containing the subjective opinions of thuelents, | will now continue with
my research with more objective claims. The follogvipart of the thesis will
present an evaluation of the textbooks used atnsicy school in English
classes. | will analyze the exercises containeitiéntextbooks and try to find out
whether they include a sufficient number of exesimeeded before a student
starts their interpreting training. | will parti@arly look for the exercises
practicing abilities such as pronunciation, vocabyl grammar, speaking,
speaking in pairs, or in groups, public speakirgarsh for information in texts
and in recordings, active and passive listeningnrearizing, critical thinking
including reasoning, numbering relevant informatiseading comprehension,
shadowing/intonation exercises and repeating, ipatiog (guessing the future),
et cetera. In order to create a clear evaluatiotheftextbooks, | will put the
information into charts, where | will show how mamy such exercises a
particular textbook contains. For this researcblécted théextbooks named by
the current novice students of interpreting with whom | conducted the
questionnaire survey and this is because | intencbhcentrate on this specific
research group.

The skills | will evaluate were selected with retgto the requirements of
the entrance exams of the English for Translatod terpreters bachelor's
study program and the requirements of the initi&ripreting training consisting
of the interpreting seminars at the bachelor’'s wtubgram. | have commented
on the details of the entrance examinations alsxvéwill only briefly review the
needed skills at this point. The output level a English language of the Czech
grammar schools finished with the school-leavingrexation maturita is Bl
according to CEFR. The entrance exams for the sbfidyterpreting test the level
of English, but during the interview additionalkyst particular skills needed for
interperting and translation studies. These arenlytanote-taking, summarizing
of the content heard, switching between English &@wkch in speaking,
answering the questions on details they omitted, urderstanding, reproduction
ability, fluency, level of oral performance, granmaad vocabulary application,
including idioms and phrases, memory, critical kimg, etc. Also, the ability to
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get back to a text and retrospectively deduce tment is tested and general
knowledge is examined. | included these skills itite following evaluation of
the secondary school textbooks. Please note thatf dhe selected secondary
school textbooks are evaluated under the exaathe saiteria.

As stated in the previous chapters, | am awatbefact that the exercises
can be adjusted (for example a speaking exercigiel @ changed into a writing
one, or a group discussion can only be discussepairs, depending on the
teacher’s instructions and a given situation), teditby the teacher, or even
misunderstood by the students resulting in prawicther skills than intended by
the authors of the textbooks. However, for thisaesh, | had to concentrate on
the objective criteria by which | consider the rastions to each exercise given in
the textbooks. The results of this quantitativeeagsh could possibly serve as a
stepping stone for further and more thorough ingatbn into the initial
interpreting training at Palacky University Olomouc

To be more exact, | sorted thestructions, according to which | evaluated
the exercises, into categories. Please note tleatriteria | used for the sorting
into categories werenly the instructions, and more precisely, the impeeati
verbs, or other expressions if verbs were not ohetls Only if a case occurred in
which it was not exactly clear from the instrucBprhow the student was
supposed to deal with a particular exercise, | tisé the heading of each section
into account (for example the headi@gammar or Speaking and Listeningtc.).

If the instructions contained more imperative vedosmore sub-instructions, |
sorted the particular exercise into two or moresegient types. For example, if
an exercise contained the instructitiegen, take notes, and then tell the clabe
exercise would be sorted as practicing listenimgetaking, and public speaking.
| present the examples of the instructions comairthe verbs and expressions
according to which | sorted the exercises into ¢ategories highlighted in the

bold letters below:
Vocabulary: use/make/connect words, expressions, phrasegouse/ocabulary

notebook, “these exercises will help you with yownscabulary learning”,
adjectives
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Pronunciation: does the intonation go up or down, listen to promation,
underline the stressed words/syllables, put thedsvom correct columns
(according to the way they are pronounced)

Listening: listen (carefully, without concentrating on pautiar words, to find
out)

Grammar: use (and particular grammatical structure, fanegle, past participle
of these verbs, et cetera), rewrite the sentencas {active to passive), use
appropriate tense

Reading read the text (quickly), take a look, go through

Writing : write, write down, compose (a story, et cetera)

Search for key information in recordings answer the following questions
(connected to the recording heard), fill in thenlis (filling the words heard),
complete the dialogue

Search for key information in texts answer the following questions (connected
to the text read), look quickly and answer the tjoas

Speaking in pairs speak/discuss/work with a partner (or in paifig)j a partner
and (discuss, et cetera), describe to a partsénlto your partner

Speaking in groups class game, work in groups, discuss in groups

Public speaking act out, tell the class, present your ideas,teegi poem, say
(your opinion)

Meaning estimation from the context match the meaning to the phrases from
the text, what do these phrases from the text mean

Copy and repeat/intonationn copy and repeat the intonation, practice with a
partner, say out loud, watch your intonation, stitée words

Note-taking: make notes, use your notes, write down

Critical thinking, reasoning: dis/agree with, give reasons, what do you think,
what is your opinion, what are the differences [fjoos and cons, advantages,
disadvantages, for and against, et cetera)

Numbering/ordering information : number, order the information (heard, read)
Remember/memory exercisesmemorize, memory game, remember, see what

you remember, learn by heart
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Brainstorming: brainstorm (words, ideas, what you know), makista(of what
comes to your mind), etc.

Time pressure in two minutes (do something), as quickly as gan, speak no
more than five minutes

Anticipation : guess the end, what do you think will happen next
Summarizing: match with the summary, summarize in your owndspmwhat is

the purpose of each paragraph

Please note that | only counted the abilities pradtin all of the evaluated
textbooks. There were also other instructions sisthanslate which practice the
key skills needed for interpreting, but they wem@ w©ontained in all of the
evaluated textbooks or were present in a very mitgnt number. | also
included specific vocabulary activities connectenl phrases or idiomatic
expressionsinto the count of vocabulary exercises. In additi@ll of the
textbooks contain additional supplementary exesc@®centrating on particular
abilities such as grammar, vocabulary, or writitecpd at the rear section of each
textbook which | also included into the total caubast but not least, for the
reader’s information, there is also an English-@zglossary, and transcripts of
recordings in all of the textbooks which contribtaethe textbook coherency and
the learner’s advantage in language learning, limget weraot included into the
total count because they can not be assessed exrtwdhe above stated criteria

being the imperative verbs, et cetera.

4.3 Selection of Evaluated Skills

At this point, my intention is to explain and reagbe selection of the particular
linguistic skills which | consider crucial for thaitial interpreter’s training and
which are also trained at the secondary-school.lé&| have mentioned in the
previous Chapter 4.3 | selected the following skiWhich | will evaluate within

the textbook exercises:

- vocabulary practice and usage
- pronunciation practice

- listening comprehension
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- grammar practice or usage

- reading skill

- writing skill

- search for key information in recordings
- search for key information in written texts
- speaking in pairs

- speaking in groups

- public speaking ability

- meaning estimation from the context

- copy and repeat intonation

- critical thinking ability

- order numbering

- remember/memory exercises

- brainstorm

- exercises containing time pressure

- anticipation skill

- summarizing

| particularly chose these skills because, in miniop and speaking from my
professional experience, these are the most nesdédboth for the initial phase
of the interpreter’s training and for any furtherofessional practice. | have
personally needed all of these skills, both inititerpreting seminars and in the
professional practice during interpreting. | wilbwa comment more specifically
on all of the selected skills stated above.

To begin with, the appropriateocabulary usage is one of the most
important skills needed for interpreting. Everyenmpireter must update their active
and passive vocabulary, usually before every iméting task they accept because
they have the obligation (for example accordingticky kodex tlumenika') to
prepare themselves for the specific language netadeithe particular occasion.
The vocabulary may differ from highly specializedninology to simpler general
terms — that is why the interpreter must know tloatents of their work in
advance to be able to prepare the glossary contpitie terminology needed.
Also, having some pat phrases prepared may comand. The vocabulary usage

% http://www.tond.cz/cdn/data/content/35/Eticke-kogil umocniku.pdf
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skills is also highly connected to the interpretetdbng-term and short-term
memory, because they may use both some vocabbleyyalready know by heart
as well as to move their passive vocabulary indttive-usage slot. In addition,
being able to learn some terms only for the pddicoccasion and forgetting
them right after it is part of the healthy learnipgpcess because having enough
processing capacity by "emptying" it from unnecegs#éems is crucial for
interpreting processes as, for example, Gile’s 2)98odels of effort suggest. As
for the interpreting seminars at Palacky Univer&ipmouc, there are specific
exercises and tasks included in the curriculum kwhicactice the students’
memory and prompt application of newly-learned ®rmto the interpreting
process.

The second selected skill psonunciation, part of which are the exercises
where the students copy and repeat the intonatidistinguished thecopy and
repeat intonationexercises from the pronunciation ones becausdetktbooks
contain a wide variety of exercises connected empnciation, however not all of
them required application of the correct pronunecratin speaking. The
pronunciation exercises are also connected to grakiwn the sound one hears, or
placing specific words in a correct column regagdtheir pronunciation, et
cetera. In the interpreting seminars at Palackyé&sity it is practiced by various
tasks, for example, by shadowing as, for examplepgsed by Jones (1998),
which consists of an immediate repetition of meghuhchunks right after the
teacher has pronounced it. The speech shadowingiss® mean that a student
repeats what he hears immediately after hearinghie reaction time between
hearing a word and pronouncing it can be up to-saéitionds only. This type of
exercise has been, for example, used in researoh sfuttering and speech
perceptiorfs The correct pronunciation is important during timerpreting
process because if mispronounced, some of the woaysbe misunderstood by
the listeners. It is especially important duringe teimultaneous interpreting
process, because the listeners do not have anippibgs®f seeing the interpreter
and to guess the meaning by other means suchued 8igns, gestures, or mimics

than auditory signals, as it may be possible incthresecutive mode. Not only the

“! Available online: https://en.wikipedia.org/wiki/8pch_shadowing
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correct pronunciation of individual words, but aldee intonation, appropriate
pauses, and appropriate pronunciation of the whnadaningful units (the parts of
the sentences, the whole sentences, or even langes) creating the best
message transfer intended by the speaker.

| have commented on thistening comprehensionability more in chapter
3.3.7 Active Listening, where | explained the twosgible listening techniques
described by Gillies (2013) — the bottom-up listgnand the top-down listening.
For the interpreters, is it specifically importaiot combine the two strategies
together to be able to maximize their listening poghension. It is very difficult
to get used to understanding different types obkees, some of them may bear
their native accent while speaking English, somé&éem may have a quick pace
of speaking. According to Gile’s (1992) effort mégjehe interpreter is not able
to interpret if the processing capacity is ovegfillwith mental operations. That is
why the skill must be appropriately practiced natyan interpreting seminars.
During an interpreting job, the visuals may helfpne3e may be power point
presentation slides, the speaker’s mimics and gestor the audience’s feedback
(if they do laugh at jokes, or if they do not seperplexed). The students at
Czech grammar schools are taught different taciasaximizing their listening
comprehension. They need to combine their up-to-thkeowledge of the
language, grammar constructions, vocabulary, lagit anticipation to be able to
fulfill listening tasks in a foreign language. Thabint is very similar to the
interpreter’'s training, however, it is expected, oburse, that the novice
interpreters possess a much higher level of larguaigd they have more
experience with it.

The next skill is the ability tapply grammar during the interpreting
process. It may be helpful in many ways. First bf @and what is taken for
granted, the interpreter should speak grammaticadlyect. However, there are
also other ways in which grammar and grammaticaktactions may help. In
many cases it is helpful to be aware of varioustastic constructions and
morphology of words, because it may help the imttgy in the listening
comprehension of the message conveyed by the sp&rg able to distinguish
what syntactic construction will follow (for exangplwhether it will be a question
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or a simple declarative sentence) can enable ttepnmeter (regardless their
professional experience) to anticipate parts offtiieére speaker’'s message and to
process the thought quicker by maximizing the usEghe processing capacity.
When the interpreter is speaking, the usage offipgopriate grammar adequate
to the occasion (more or less formal constructionay become useful and will
create a professionally and confident-sounding @sgion on the listeners. In the
interpreting training it is important to learn thennection between the grammar
and the fluent flow of the message. That is whiedént exercises are applied and
different tactics are used.

Another crucial skill needed for interpreting veriting, especially in
connection to prompt search of key information biothistening and in written
texts. The writing skill is mainly important for éhconsecutive mode of
interpreting since there is not much — usually desinames and dates — noted-
down in the simultaneous mode. The difference betwthe secondary school
practice and the interpreting training at universstthat at secondary schools the
students mainly learn how to produce particulatstexith different topics and
aims, such as a review, a story, or a letter, whdéng-down the information
from listening recordings is not standing in thestfiplace of importance. On the
other hand, the interpreting training does not eofrate on producing such texts
at all, it, however, focuses on being able to rdwemn the important information
and to extract the most important meaningful chufiken the speech. The
elements of the utmost importance should be notedado help the interpreter
produce the final rendered message to the audi&dagéng may be useful also
for the preparation part of the interpreter's werkwhich happens before the
interpreting task itself, when the interpreter pmep himself and creates
appropriate glossaries and notes down, or sumnsatiigortant information and
data from the accessible materials. At this padir,ability to search promptly for
appropriate information in recordings/videos, oitten texts should be applied.
Also, when interpreting in a booth, and being the of the two interpreters who
is not interpreting at a particular time, your tésko help your colleague with any
information or any terms needed — the ability afusck orientation in texts and
the speech is very important here, as the you fimt(in accessible materials,
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such as power point presentations, the interneangrother sources) and transfer
the information to the interpreting colleague ane imust apply the new

knowledge and transfer it to the audience as qyiakl possible in order not to
interrupt the flow of the rendered speech.

| divided the category adpeakinginto three parts — the speaking in pairs,
speaking in groups and public speaking. The red&sothis division is that the
ability of speaking in a foreign language is a vevide term and there are
numerous exercises included in the grammar-scteobaoks. | also think that
there must be different skills involved when spegkin a pair, speaking within a
bigger group of people, and speaking publicly onfrof an audience. From my
personal experience, all of these skills are nedadethe interpreting service. As
for speaking in pairs, it can be connected to tb@asion of speaking with your
booth colleague, with the speaker, or with youerdli Regarding the group-
speaking skill — in my opinion, it is needed to ersland who should speak at
which moment and what your exact role within theugr is. Public speaking
ability connects the ability of speaking in a fgmilanguage (while applying the
correct syntactical, semantic, or pragmatic rulstgge performance (being aware
of one’s gestures, mimics, appropriate eye coragack other body signs), and
speaking aloud in accordance with the acoustica specific room. As | have
already specified sooner in this diploma thesismasy experts, such as Gile
(1992), or Nolan (2005) suggest, public speakin@nisundisputable part of a
novice interpreter’s training. Since it is one bétmost difficult skills to adapt,
because very many people experience stage frigiie winere is the audience
listening and one has to combine it with the intetipg skills.

Speaking personally, the skills of the meaningnesion and anticipation
are closely tied together. Both of them help therjreter in the time pressure
and, once again, these are strategies which mayimétleaning" the processing
capacity of the brain needed for other interpretprgcesses such as split
attention, using different types of memory, or dew what the most important
parts of the speech are.

As for the ability ofcritical thinking, | think that it is crucial for the
interpreter to be able to distinguish between d#ifié sentence structures used by
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the speaker mainly in long speeches, often usqablitycians. | assume that being
able to think critically about a given situationstatement means that you are able
to understand the argumentation and stances ddp@akers too. This may help
the interpreter in a better communion with the &peand possibly in sounding
more persuasive and real.

Numbering and ordering information heard is mainly important for the
consecutive mode in interpreting, since the sinmeltais mode is very fast and
there is not much time left for performing suchpsteln my opinion, these skills
are also connected to summarizing because alleof tequire understanding the
significance of various information heard. The Iskflnote-taking is the output of
being able to summarize the most valid informaaond numbering and ordering
information is part of it. However, | did not incle it in the total count because
there was not a significant number of exercisesanein the selected textbooks
(there were less than 5 per book).

As for the exercises practicing work undane pressure | decided to
include them in the count because the time pressyseesent during all types of
interpreting. During the simultaneous interpretimpde the time pressure is
present all the time during the whole process t#rpreting and that is why there
has to be a sparing interpreter who will secondfitisé one in order not to get to
exhausted and create mistakes. In the consecutide nthe time pressure is a bit
different, nevertheless also present. The formtheftime pressure in this mode
are first during the time when the speaker speakisthe interpreter must note
down all the needed information for the followinddrpreting, and second at the
time of interpreting itself. At that time the inpeeter should not be too quick nor
too slow because there is usually a time schedhiehnhas to be fulfilled, for
example during conferences, and the speaker andopahe audience may
become impatient if the interpreting lasts londeant needed. That is why the
interpreter must opt for the most relevant inforioratthat needs to be rendered
and avoid lengthy rewording and re-expressing #rmaesinformation again and
again.

One of the other things needed for interpretingpsdmemory and using it
efficiently. That is why there are many memory eiss present in the initial
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interpreting training at Palacky University. Thesaercises, and also the
brainstorm exercises are important mainly in theppration phase before the
interpreting takes place. This is the time whenitherpreter sits down with the

information about a particular task he has ands tt@e prepare himself for the

future task. This should happen by reviewing thecdjc terminology needed for

the future occasion, reading or watching all aabéssnaterials, and trying to

brainstorm the ideas connected to the occasiorpeepmhre what is needed for the
task.

Last but not leastsearch for the key information in recordings and
search for the key information in written texts is also very important for the
novice interpreters during their training. Thatnminly because being able to
distinguish the key information helps make usehef processing capacity of the
interpreter’s brain more effectively and leave mepace for other interpreting
processes. As a result, the target text, or theymto of the interpreting should be
of a better quality and sound well to the listen@is conclude this chapter, there
are many skills needed for interpreting and for ithigal interpreter’s training.
However, | had to choose those skills which areartgnt both during the initial

interpreter’s training and at the level of secogdarhool language education.

4.4 Secondary School Textbooks Evaluation

In this chapter | shall focus on the quantitatinealeation of the selected
secondary English textbooks. I will now briefly peat the textbooks that will be
evaluated and the following subchapters will cantanore detailed charts
showing the quantity of the selected exercisesachdextbook. There is also a
finalizing chapter 4.5 which summarizes the resmits an overall synthesis and
presents the conclusions of the research.

The first evaluated textbooks are theglish File 3rd editionThe textbook
| shall begin with is th&nglish File Intermediate 3rd Editiowith its input level
Bl and its final output at the beginning of the B2el. The textbook has 10
lessons in total divided into shorter sections. Tie&tbook following the
Intermediate one is the Upper-Intermediate textbodkich is the textbook that

the Czech grammar school curriculum finishes withe English File Upper-
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Intermediate 3rd Editiorstarts at the beginning of the B2 level, and iipat
level is the end of the B2 level according to tHeFR.

The second range of textbooks | decided to ewvalisd¥laturita Solutions
There will also be two textbooks evaluated, thstfane is théviaturita Solutions
Intermediate and the second one is tMaturita Solutions Upper-Intermediate
The first title starts with the B1 level and fineshat the beginning of the B2 level,
while the second following title finishes at thegbwing of the C1 level
according to CEFR.

The last selected range of textbook&env Headwayalso containing two
textbooks which are used within the four-year gramichool curriculum. The
two textbooks ar&lew Headway Intermediate, the Third Editstarting with the
Bl level and finishing at the beginning of the BXdl, and its followingNew
Headway Upper-Intermediate, the Third Editifinishing with the B2 level. A
more detailed quantitative evaluation of the exaagicontained within the named

textbooks will now follow.

4.4.1English File

In order to suffice the clarity of the counted exses | have divided every
textbook evaluation into a separate chart contgitive task types on the left and
the number of their occurrence on the right. Thikofang Chart 1 shows the

guantity of the particular exercises connectedh® $pecific prerequisites and
skills needed for the initial interpreting traininghe first Chart 1 represents the

numbers of exercises included in thmglish File 3rd edition Intermediate

textbook:

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 194
PRONUNCIATION 65
LISTENING 276
GRAMMAR 96
READING 99
WRITING 22
SEARCH FOR KEY INFORMATION IN
RECORDINGS 124
SEARCH FOR KEY INFORMATION IN 63
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WRITTEN TEXTS

SPEAKING IN PAIRS 151
SPEAKING IN GROUPS 22
PUBLIC SPEAKING 81
MEANING ESTIMATION FROM

CONTEXT L
COPY AND REPEAT INTONATION 41
NOTE-TAKING 11
CRITICAL THINKING 18
ORDER NUMBERING 8
REMEMBER/MEMORY 43
BRAINSTORM 10
TIME PRESSURE 5
ANTICIPATE 18
SUMMARIZE 5
TASKS IN TOTAL 1369

Table 3: English File Intermediate 3rd edition.

The following Chart 2 shows the quantity of thetgatar exercises occurring in
the Upper-Intermediaténglish File3rd edition textbook:

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 111
PRONUNCIATION 78
LISTENING 224
GRAMMAR 108
READING 85
WRITING 19
SEARCH FOR KEY INFORMATION IN
RECORDINGS %9
SEARCH FOR KEY/ INFORMATION
INWRITTEN TEXTS >4
SPEAKING IN PAIRS 123
SPEAKING IN GROUPS 20
PUBLIC SPEAKING 69
MEANING ESTIMATION FROM

CONTEXT 2
COPY AND REPEAT/ INTONATION 35
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NOTE-TAKING 14
CRITICAL THINKING 17
ORDER NUMBERING 2
REMEMBER/MEMORY 12
BRAINSTORM 11
TIME PRESSURE 7
ANTICIPATE 29
SUMMARIZE 3
TASKS IN TOTAL 1146

To sum it up, the Graph 1 present below shows oted humber of exercises
contained within the two evaluat&shglish Filetextbooks, which are used within
the whole four-year curriculum of the Czech grammemools. The meaning of
the bars colors is explained on the right in thgeetel and each color represents a

different type of exercise.

Table 4: English File Upper-Intermediate 3rd edition.
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As it may be seen from the graph and from the presyiCharts 3 and 4, the most
practiced key competences, as for the present ityjaaute those which practice

the listening comprehension (20%), vocabulary (12%)d speaking in pairs

Graph 1: Total Number of Exercises — English File.
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(11%). On the other hand, the least practiced ésescare summarizing, time

pressure exercises, or ordering/numbering.

4.4.2 Maturita Solutions

The other textbooks which | evaluated are Megurita Solutions Chart 5 below
shows the quantity of the exercises contained ie Muaturita Solutions

Intermediategrammar school textbook.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 147
PRONUNCIATION 9
LISTENING 105
GRAMMAR 190
READING 130
WRITING 34
SEARCH FOR KEY INFORMATION IN
RECORDINGS 84
SEARCH FOR KEY INFORMATION IN

WRITTEN TEXTS 126
SPEAKING IN PAIRS 93
SPEAKING IN GROUPS 5
PUBLIC SPEAKING 87
MEANING ESTIMATION FROM

CONTEXT 20
COPY AND REPEAT/ INTONATION 8
NOTE-TAKING 18
CRITICAL THINKING 26
ORDER NUMBERING 13
REMEMBER/MEMORY 3
BRAINSTORM 11
TIME PRESSURE 1
ANTICIPATE 13
SUMMARIZE 9
TASKS IN TOTAL 1132

Table 5: Maturita Solutions Intermediate.

The following Chart 6 contains the numbers showthg evaluation of the
exercises in thélaturita Solutions Upper-Intermediatextbook. It presents the
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number of each particular exercise connected tgo#lvdcular abilities practice,

which are contained within the textbook.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 148
PRONUNCIATION 6
LISTENING 87
GRAMMAR 150
READING 90
WRITING 55
SEARCH FOR KEY INFORMATION IN
RECORDINGS 76
SEARCH FOR KEY INFORMATION IN

WRITTEN TEXTS o
SPEAKING IN PAIRS 98
SPEAKING IN GROUPS 20
PUBLIC SPEAKING 94
MEANING ESTIMATION FROM

CONTEXT 20
COPY AND REPEAT/ INTONATION 2
NOTE-TAKING 35
CRITICAL THINKING 29
ORDER NUMBERING 2
REMEMBER/MEMORY 1
BRAINSTORM 7
TIME PRESSURE 3
ANTICIPATE 1
SUMMARIZE 6
TASKS IN TOTAL 1024

Table 6: Maturita Solutions Upper-Intermediate.

The following Graph 2 represents the total amoudréxercises contained within
the whole four-year curriculum of the Czech grams@rool. The exercises were
again sorted according to various linguistic skilst are essential during the

initial interpreter’s training.
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Graph 2: Total Number of Exercises — Maturita Solutions.

The results of the quantitative analysis show thihin the curriculum of the

Maturita Solutionstextbooks, the grammar skill (16%), vocabulary%j)4 and

reading (10%) is practiced the most. On the contthe least practiced exercises
are the ones connected to time pressure, memdy, tasd pronunciation — the

copy and repeat session.

4.4.3New Headway

Another following Chart 7 represents the numbertlé particular exercises

connected to the skills an interpreter needs feiritial training contained within

theNew Headway Intermediatextbook:

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 78

PRONUNCIATION 11

LISTENING 114

GRAMMAR 130

READING 53

WRITING 40

SEARCH FOR KEY INFORMATION IN

RECORDINGS 83

SEARCH FOR KEY INFORMATION IN 60
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WRITTEN TEXTS

SPEAKING IN PAIRS 96
SPEAKING IN GROUPS 38
PUBLIC SPEAKING 78
MEANING ESTIMATION FROM

CONTEXT 10
COPY AND REPEAT/ INTONATION 31
NOTE-TAKING 10
CRITICAL THINKING 9
ORDER NUMBERING 3
REMEMBER/MEMORY 5
BRAINSTORM 6
TIME PRESSURE 1
ANTICIPATE 7
SUMMARIZE 2
TASKS IN TOTAL 865

Table 7: New Headway Intermediate.

The following Chart 8 below shows the quantitatresults of the exercises

included inNew Headway Upper-Intermediatextbook:

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 143
PRONUNCIATION 19
LISTENING 151
GRAMMAR 91
READING 73
WRITING 39
SEARCH FOR KEY INFORMATION IN
RECORDINGS 06
SEARCH FOR KEY INFORMATION IN

WRITTEN TEXTS o5
SPEAKING IN PAIRS 79
SPEAKING IN GROUPS 38
PUBLIC SPEAKING 101
MEANING ESTIMATION FROM

CONTEXT 1
COPY AND REPEAT/ INTONATION 42
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NOTE-TAKING 11
CRITICAL THINKING 18
ORDER NUMBERING 8
REMEMBER/MEMORY 6
BRAINSTORM 7
TIME PRESSURE 0
ANTICIPATE 12
SUMMARIZE 3
TASKS IN TOTAL 986

Table 8: New Headway Upper-Intermediate.

Graph 3 below represents the total number of esesccontained in the whole

four-year curriculum of thélew Headwayised at the Czech grammar schools.
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80 1 O Public Speaking
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B Copy and Repeat
| Note-taking

B Critical Thinking

W Ordering

@ Memory Exercises
0O Brainstorm

60 -

20 A )
O Time Pressure

O Anticipate

O Summarize

Graph 3: Total Number of Exercises — New Headway.

As it may be clearly seen from the results preskimeGraph 3, the exercises
practiced the most are listening comprehension {l4ficabulary (12%), and
public speaking (10%). On the other hand, the ldasined abilities are
summarizing, memory, and time pressure. The menang time-pressure

exercises scored zero in the total count.
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4.5 Results Interpretation

In this concluding chapter of the practical parttbé thesis | would like to
comment on and further interpret the results of rdmearch conducted on the
selected secondary English textbooks. As previousbntioned, all of the
evaluated textbooks were selected according t@amisevers of the current novice
students of interpreting as stated in the Univer@uestionnaire (2). 63% of the
participating students claimed that they ubtadurita Solutiondan their secondary
school English classedlew Headwaynd English Filewere used less, but also
named. | shall concentrate on the attributes theewghared, as the quantitative
research showed, and | will also attempt to hidtilighe differences. The
individual numbers of the exercises within part@gultextbooks have been
presented in the previous charts. This chapter, ti#refore, focus only on the
connections between the results. | shall also cemeht the attributes description
with a commentary on the possible influence thdgséates might have on the
initial training of the novice interpreters. By th#ributes | mean the number of
the particular exercises contained within the gsetbdextbooks. Finally, this
chapter will attempt to connect the shared attabuanalysis with the university
student’s answers to the University Questionné)eaid draw conclusions from
this connection.

At first | shall start with theshared attributes. Speaking from the
quantitative results of the contained exercisesrethtare various attributes the
textbooks have in common. First of all, most of tumtained exercises in the
English Filetextbooks as well as tidew Headwayare those which practice 1)
thelistening comprehension This might suggest that the textbooks provided th
students with enough listening exercises during tr@mmar school curriculum
and that there was quantitatively enough potentasufficiently practice this
particular skill. As a result for the initial infaeter’s training, the high number of
the listening exercises might suggest that theestisdwho used these textbooks
during their secondary school should be well pregdor the understanding of
the original speech that should be interpreted \artbus speakers because the
skill was practiced a lot according to the textbamkriculum. However, this
might not always be true because the novice intggps must cope with a lot of

87



different accents, dictions, or topics the speakeake use of, and which may
have not been previously practiced at grammar dshoo

Another shared attribute is the occurrence ovdabulary exercisesAll
of the textbooksplaced the vocabulary exercises ongheondplace in the total
count. If the textbooks were the only influencirgtbr, this would mean that the
skill has the potential to be sufficiently practicavithin the grammar school
curriculum and the later novice interpreters shawtl have major issues during
their initial interpreting training connected tosufficient active and passive
English vocabulary. However, this might not alwdys applicable since the
grammar school curriculum practices only more gainescabulary and does not
practice specialized terminology, while an intetprs job might require its
knowledge.

It is interesting that both iknglish Fileand New Headwayhe exercises
practicing a type of 3fpeaking (speaking in pairs ifenglish File and public
speaking ilfNew Headwaygained thehird place, whileMaturita Solutionsdoes
not concentrate on this key linguistic competenwtiadid not reach the score for
the first three positions. A type of speaking eisas scored only the fifth to sixth
position in the total count. It rather focuses amngmar exercises, probably
because it aims to prepare the students mainlyh®maturita written didactic
test. In my opinion, it is a shame that it does praictice the practical language
applicable in daily situations that much.

Another interesting thing is also that all of thelected secondary school
textbooks contain aery low number of 4) more specific skills which are
needed for the act of interpreting. These are,ef@ample, working under time
pressure, note-taking, information ordering, br@ming, anticipating,
summarizing, or memory training exercises. Thidultesight suggest that the
grammar school textbooks do not concentrate on rapeegific linguistic skills
but only on the general language knowledge andkiils connected to the daily
life situations when the foreign language knowledgeeeded. The textbooks also
concentrate on the preparation for the maturitareaa, for example, the case of
Maturita Solutionsand its extensive occurrence of the grammar es@scshow.

This could result in uncomfortable situations dgrithe university initial
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interpreter’s training because it might suggest tha students who used these
textbooks during their secondary school classes nwmybe well prepared and
adjusted to working under time pressure, they ddage a well-trained and well-
managed memory, they can not easily order and suizendgne most important
and key information. Therefore, these skills needimdepth and additional
training; otherwise the unpreparedness of the miwgkills may cause unpleasant
situations during interpreting and needless amadrgtress. According to the
already mentioned NIOSH (2003) model of job strdbss may result in a
degradation of the interpreter’s production anawerall problems with learning
the interpreting skill during the initial phase dfe training. Kurz (2003)
suggested that the stressful situations “occur withemrequirements of the job do
not match the capabilities, resources or needseoibrker”. The job may here be
understood as the task within the initial interprit training.

At this point, the chapter will attempt to discowghether there are any
connections between the evaluated textbooks andamsgvers of the novice
students’ of interpreting. According to the UnivgrsQuestionnaire (2) and its
question 12, the students think that their Englistguage textbook they used in
their secondary school concentrated mainly on #egcéses practicing grammat,
vocabulary, and listening comprehension (in thdeor The lowest result gained
shadowing exercises and note-taking. In my opinibis, reflects the connection
with the quantitative research, since the resulis $hown that all the selected
textbooks contain very low number of the specializxercises needed for
interpreting. It also shows that the students relbregrthe skills they practiced the
most, and what their textbooks did not put emphasisbecause their answers
correspond with the quantitative results of the hanof contained exercises.

In question 13, the students were asked to ealihat usage of the skills
they practiced within their secondary school Ernglianguage curriculum and
which they use now in their interpreting seminasgtee novice interpreters. The
first place took the listening comprehension, theosid place gained vocabulary,
and the third place took speaking (239), almosetiogy with grammar (238). The
lowest score gained shadowing exercises and nkitegtaAs the results show,
also the selected textbooks placed these typesestises on the same or very
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similar positions. This would again mean that teettiooks have a great impact
on the learner and that they have a certain inflaeven on the first-year students
at university.

In question 14 the students were asked to assessskill level which they
gained at their secondary school with regards ¢ole¢kel they now need for the
initial interpreting training. They assessed tiseling comprehension, speaking,
and grammar the highest, while memory training aote-taking gained the
lowest points. This might suggest that their grams@nool textbooks practiced
listening, speaking, and grammar the most, andidtrmt practice the other
specific skills. The answers correspond with thedifigs of the quantitative
research on the selected textbooks.

In the last question 15 the students were askeglext the linguistic skills
that are the most difficult for them with regardgheir initial interpreting training
and which they would like to practice more in timerpreting seminars. The
students claimed that they mostly need to enhamck paactice note-taking,
memory, and public speaking. On the other hand; the not feel they need to
practice listening comprehension, quick orientationtexts, and pronunciation
that much. As the listening comprehension was drteeomostly practiced skill
in the selected textbooks, it suggests that thightmbe the reason why the
students claim they don’t need further practicidgwever, quick orientation in
texts and pronunciation exercises gained ratheliumegositions in the research.
This might mean that the students think they dormestd to use these skills in
interpreting (which is not true because, as meetion the theoretical part of the
thesis, there are several occasions when an isterpnust use these skills). The
skills they say they need to practice are, oncenagaore specific interpreting
skills, which are not mostly included in the sedecttextbooks, and they are
subsequently not trained sufficiently. However, wast take into account that the
participating group did not consist of experienaggrpreters and that they only
commented on their initial interpreting trainingid highly possible that they did
not experience all the possible situations an jpmeter may encounter and that

might be the reason why they answered accordingly.
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Speaking personally, the above results interpogtgprovides us with a
basic insight into the connection of the selectedorsdary school English
textbooks and their influence and potential for higal interpreting training at
university. From what the research has shown, #ected secondary school
textbooks more or less influence the initial intetpng training at Palacky
University. The results have exposed that thera isonnection between the
number of exercises in a textbook and the opinadrtbe current novice students
of interpreting. However, it would be good to cooda more thorough research
into this field because there are many more facihofisencing the student’s
language skills and the initial interpreting traigi These factors may be the
teacher’'s personality, motivation, aptitude anceritd, genetic predisposition,
extracurricular linguistic activities, et ceteranelresults of this practical research
might, however, shed some light on the secondaxjbdeks — interpreting

training issue and suffice as a stepping stonarigrfurther research.
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5 Conclusion

While studying the interpreting studies at Paladipiversity Olomouc, |
additionally decided to study the Teaching Quadificn program, which enables
the students from different faculties than pedagmlgo teach. This is what partly
led me to the idea of the topic of this diplomasibe The other part of the
inspiration came from the feedback of my fellowd&mnts and my own experience
from the initial interpreting seminars. The novitidents experienced a lot of
stress and difficulties when interpreting in thieitial interpreting seminars. The
act of interpreting is a demanding process itselt|, while combined with speech
anxiety, employing different skills and effortsagether, it might be sometimes
too demanding for the novice student.

Before writing this diploma thesis, in order to bble to specify the
hypothesis, | decided to conduct an exploratorgaessh which would help me
better understand the underlying problems. Thespreey was conducted in the
form of two questionnaires submitted to two groopgarticipants. The first one
was the grammar school students, while the secoedconsisted of the novice
student® of interpreting at Palacky University. While | ditt utilize the first
group data because they primarily concentratedherskill of speaking in English
and | had to widen the scope to more linguistidiskthe thesis attempted to
integrate the answers and opinions of the uniyerstiidents into its practical
research.

The students’ opinions and my personal experiéedtene to the main aim
of the thesis, which was to investig#te potentiality of the selected secondary
English textbooks with respect to the preparation dr the study of
interpreting at the university. My hypothesis was that the selected textbooks
have a certain potential of preparing the studkmtsterpreting, however, not all
the key skills needed for the act of interpretinguid be practiced sufficiently

(into the extent which would not later cause protdeluring interpreting).

“2The novice students of the bachelor's study prodgaglish for Translators and Interpreters, the
school year 2015/2016.
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The thesis was divided into the theoretical ardgiactical part. On the one
hand, the theoretical part focused on the demahtiseanterpreter’s profession,
and the language skills that are needed for intéin@ such as anticipation, stress
management, good memory, search for key informatamtive listening, or
summarizing, et cetera. Additionally, it concerdrhton the description of the
interpreting studies at Palacky University, andtba English language at the
Czech grammar schools. On the other, the practeamt consisted of the
quantitative analysis of the selected secondarpdcEknglish textbooks. The
analysis was conducted on the exercises contamedah textbook. The analyzed
textbooks weréMaturita Solutions, New HeadwasgndEnglish File(all of them
consisting of thentermediateand upper-intermediatdevel), especially because
these were the textbooks named by the novice stsidémnterpreting in the pre-
survey. The analysis attempted to discover the mundd exercises in each
textbook, which practiced some of the key skilleded for the act of interpreting.
The skills to be included within the analysis weoeabulary practice and usage,
pronunciation, listening comprehension, grammageseeading, writing, search
for key information in recordings and in writterxt®, speaking in pairs, or in
groups, and public speaking, meaning estimatiom ftbe context, copy and
repeat intonation, critical thinking ability, ordeg information, memory
exercises, brainstorming, exercises with time pnessanticipation skill, and
summarizing. Consequently, | performed a compartHotie results of the total
counts of the exercises contained in each randgextitooks and of the answers
and opinions of the novice students of interpreting

The results showed that the textbooks have aicgrtdentiality to prepare
the students mainly for the less specific skillfiich also corresponds with the
students’ pre-survey answers. They claimed thegalameed to practice listening
comprehension, vocabulary usage, pronunciatiospeaking more. However, as
for the more specific skills, such as note-takimgmory training, anticipating, or
summarizing, the textbooks do not contain a swfitinumber of exercises
practicing these skills. This also corresponds whih students’ answers — they
suggested that they need to practice these skitlse nm their interpreting

seminars.
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In conclusion, the hypothesis was proved righthe selected secondary
school English textbooks have a certain potenyiditr the preparation of the
student for interpreting at the university, howeuwbey may sufficiently develop
only more general skills such as active listenirggding, grammar usage, or
using vocabulary, while the more specific skill€lswas note-taking, anticipation,
or summarizing are not inculcated sufficiently. Mdheless, it would be
necessary to conduct a more thorough and longeargs, because secondary
school English textbooks are not the only factdiuencing the issues the novice
interpreters experience. At the level of secondatools, there might be a much
wider spectrum of factors that should be investidasuch as the teacher’s impact
on the class, motivation of the students, or tla@titude. It is hoped that the
research of this diploma thesis may be consideneseéul stepping stone for any
further research into this area and that it willphthe future novice interpreters
and possibly their lecturers with understandingtvgkdls in the English language
the novices need to train and focus on more. Thghinbe one of the possible
ways to lead and motivate the novice interpreteys become successful

professionals, who cherish their vocation.
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6 Resumé

Tato diplomova prace vychazi z vlastnich zkuSenoststudia tluménictvi na
Univerzit Palackého v Olomouci a snazi se vysledky svéh&unizm pomoci
zainajicim tluma@nikam pii jejich zékladnim tluménickém vycviku a pomoci
jim v nalezeni a definovani problémspojenymi s jejich jazykovymi dovednostmi
v anglickém jazyce, které jim mohou branit se witxieni posouvat dale a mohou
zpisobovat potiZe ip zadkladnim tlumoénickém vycviku. Prace je rozkkna na
teoretickou a praktickotast.

Teoretickacast prace seipdevsim w¥nuje popisu klfovych jazykovych
dovednosti v anglickém jazyce, které ipbuje zdinajici tluma@&nik pro swj
zakladni tlumenicky vycvik na vysoké Skole. Blize také popisypké slozité
situace niZze tlumanik pii vykonu svého povolani zazivat a jak se s ninizen
vyporadat. V neposledrifac také popisuje vyuku jazyka raskych gymnaziich
a blize pedstavuje vybrané zkoumanéestoSkolské ¢ebnice anglického jazyka.

Prakticka cast prace se sklada z metodologie vyzkumu, z vyzkum
samotného a z interpretace vysledkyzkumu, kterym je analyza potenciélu
vybranych stedoskolskych ¢ebnic anglického jazyka nafipravu pro studium
tlumoceni. Analyza je fedevSim scientometrickd a zkouméaigtoobsazenych
cviceni v jednotlivych tebnicich, které proctuji vybrané dovednosti nutné pro
tlumoceni. Interpretace vysledkhleda spojitosti mezi tim, do jaké miry vybrané
ucebnice anglického jazyka na gymnaziich progji vybrané jazykove
dovednosti v anglickém jazyce, které jsou pgizcpotiebné v zakladnim
tlumocnickém vycviku na vysoké Skole a tim, jaké probléstydenti skuting
béhem tlumdeni zazivaji. Problémy vyplyvaji z uvedenych odgbwe dive
provedeném dotazniku.

Prace tedy zjidlje, jaky je potencidkthto webnic pro pipravu na studium
tlumogeni. SnaZi se specifikovat, které dovednosti nejbé¢hem studia na
gymnaziu procviovany dostat®é a mohou tak zjsobovat pozgSi problémy
student pii tlumoceni. Kvantitativni analyza cs&ni procvujicich klicove
dovednosti v anglickém jazyce pebné pro tluméeni obsazenych véthto
ucebnicich pedstavuje prakticky vyzkum této diplomové prace. siggky

vyzkumu se snazi pomoci budoucim ¢ipajicim tlum@nikim v jejich
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pocateEnim vycviku tim, Ze upozauji na to, které dovednosti tludrkam v
semindiich chybi a pdtbovali by je déale proctovat. Prace je chapana jako
odrazovy nistek pro dalSi, hlubSi vyzkum, protozeesibSkolské &ebnice

anglického jazyka nejsou jedinym faktorem o#lijicim potize pi tlumoceni.
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textbooks for the study of interpreting. It
attempts to specify what skills are not
exercised sufficiently in the grammar school
curriculum and therefore might be the cause
of the subsequent problems the students
experience during interpreting. The analysis
of the selected textbooks represents the

practical part of this diploma thesis.
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11 Annexes

11.1Grammar School Questionnaire (1)

1) How many students are there in your language gdamg a usual English lesson (not a
substitution) at maximum?
a. Lessthan 10 students.
b. 10 to 15 students.
c. 15to 20 students.
d. More than 20 students.
2) Do you learn English also in any extracurriculay® How?
a. No, only at school.
b. Yes, | attend individual lessons.
c. Yes, | attend a language school.
d. Yes, | go for language stays in foreign countries.
e. Other. Please state:
3) What is the easiest for you in your English lessatnschool?

a. Listening comprehension exercises.

b. Grammar exercises.

c. Exercises in pairs — dialogues.

d. Public speaking in front of the classmates.
e. Writing exercises.

f. Other. Please state:

4) What is the most difficult for you in your Engliséssons at school?

a. Listening comprehension exercises.

b. Grammar exercises.

c. Exercises in pairs — dialogues.

d. Public speaking in front of the classmates.
e. Writing exercises.

f.  Other. Please state:

5) How often do YOU PERSONALLY have a chance to speaglish during your English
lessons at school?
a. Every lesson.
b. Once a week.
c. Lessthan once a week.
d. Other. Please state:
6) Do you also attend extra English lessons at sct@os¢minar)?
a. Yes.
b. No.
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7) Do you consider the extra English lessons beinfuuf® you?
a. Yes, such as the usual English classes are. Why:
b. Yes, on contrary to usual English classes. Why:
c. No.
8) Do you like speaking in English during your usuakgtra English lessons at school?

a. Yes.

=

No, | am shy in front of others.

c. No, I can not speak English.

d. No, | commit too many mistakes.

e. No, I do not know how to express myself, | did hate sufficient vocabulary.
f.  No, | do not like speaking in general.

g. Other. Please state:

9) Would you like to speak English more during younalor extra English lessons at school?
a. No, | am satisfied with the current state.
b. Yes, | would like to speak in pairs more.
c. Yes, | would like to practice public speaking.

10) What would you change in your usual or extra Eihgéssons? Please state:

11.2University Questionnaire (2)

1) How many students were there in your language gohumng a usual English class (not a
substitution) at maximum at secondary school?
a. Lessthan 10 students.
b. 10 to 15 students.
c. 15to 20 students.
d. More than 20 students.
2) Do you consider this number from a point of viewaaftudent of ATP interpreting studies
as suitable for the education of English language?
a. Yes.

b. No. Please state the reason:

3) What type of secondary school did you attend?
a. Grammar school (VSeobecné gymnazium).
b. Language grammar school.
c. Business academy.

d. Other, please state:

4) Did you learn English also in any extracurriculay at secondary school? How?
a. No, only at school.
b. Yes, | attend individual lessons.
c. Yes, | attend a language school.
d

Yes, | went for language stays in foreign countries
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e. Other. Please state:
5) What was the most difficult for you during yourdfish classes at secondary school?
a. Listening comprehension exercises.
Grammar exercises.
Exercises in pairs — dialogues.

b
c
d. Public speaking in front of the classmates.
e. Writing exercises.

f.

Other. Please state:

6) How often did YOU PERSONALLY have a chance to $pEaglish during your English
lessons at secondary school?
a. Every lesson.
b. Once a week.
c. Lessthan once a week.

d. Other. Please state:

7)How much time did it usually take to practice spegkin class on average at secondary
school?
a. Lessthan 5 minutes.
b. 5to 10 minutes.
c. More than 10 minutes.
8) Did you also attend extra English lessons at segyrngthool (a seminar)?
a. Yes.
b. No.
9) Did you consider the extra English lessons useful/bu at secondary school?
a. Yes, such as the usual English classes are. Why:
b. Yes, on contrary to usual English classes. Why:
c. No.
10) Did you like speaking in English during your usoalextra English lessons at secondary
school?
a. Yes.
b. No, I was shy in front of others.
No, | couldn't speak English.
No, | committed too many mistakes.
No, | did not know how to express myself, | did hate sufficient vocabulary.

~ 0o a o

No, | did not like speaking in general.
g. Other. Please state:
11) What textbook did you use in the last year of yserondary school?
a. Maturita Solutions.
b. English File.
c. Focus on Maturita.
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d.

12) Please evaluate on the scale from 1 to 10 (whemaddns the best option), how do you
think the English language textbook used in thé¢ yasr of studies of your secondary

school concentrated on the following language cdemm®e needed for the student of

Other, please state:

interpreting:

a.
b.

-~ 0o a o

L

m.

n.

13) Please evaluate on the scale from 1 to 10 (wheraeldhs the best option) the quantity of

usage of the following language competence gained atrysecondary school in

Speaking:

Listening comprehension:

Shadowing:

Pronunciation:

Prompt orientation in a text:

Speaking in front of the class:

Memory training:

Notes taking:

Exercises on selection of relevant information fratext:
Vocabulary:

Grammar:

Idiomatic collocations, metaphors, phrases:
Interpersonal interaction:

Other, please state:

interpreting seminarat Palacky University:

a.

- 0o a0 T

2 @

m.

n.

14) How do you assess the level of your linguistic cetepce, which you gained (or should
have gained) at your secondary school with regtodbe level needed for practicing

interpreting? Please evaluate on the scale froonlDt{where 10 means the best option).

Speaking:

Listening comprehension:

Shadowing:

Pronunciation:

Prompt orientation in a text:

Speaking in front of the class:

Memory training:

Notes taking:

Exercises on selection of relevant information fratext:
Vocabulary:

Grammar:

Idiomatic collocations, metaphors, phrases:
Interpersonal interaction:

Other, please state:
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m.

n.

Speaking (1-10):

Listening comprehension (1-10):

Shadowing (1-10):

Pronunciation (1-10):

Prompt orientation in texts (1-10):

Public speaking (1-10):

Memory training (1-10):

Note-taking (1-10):

Search for relevant information in texts (1-10):
Vocabulary (1-10):

Grammar (1-10):

Knowledge of idiomatic collocations, metaphors,gstas (1-10):
Interpersonal interaction (1-10):

Other, please state:

15) Which language skill that you gained at your seeoypdchool, is the most difficult for

you with regards to the initial interpreting traigiand you would like to practice it more

in the interpreting seminars? Please evaluate ers¢hle from 1 to 10, where 10 means

that you would need to practice it the MOST.

a.
b.

~ 0 a o

° Q@

Speaking (1-10):

Listening comprehension (1-10):

Shadowing (1-10):

Pronunciation (1-10):

Prompt orientation in texts (1-10):

Public speaking (1-10):

Memory training (1-10):

Note-taking (1-10):

Search for relevant information in texts (1-10):
Vocabulary (1-10):

Grammar (1-10):

Knowledge of idiomatic collocations, metaphors,gstas (1-10):
Interpersonal interaction (1-10):

Other, please state:
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11.3Survey Result Tables

(1) Grammar School Respondents’ Answers

a b c d e f g
QUESTION 1 1 80 41 19 n/a n/a n/a
QUESTION 2 53 10 2 8 22 n/a n/a
QUESTION 3 21 24 41 1 13 8 n/a
QUESTION 4 35 2 5 33 7 0 n/a
QUESTION 5 29 44 16 5 5 9 S
QUESTION 6 52 24 7 3 n/a n/a n/a
QUESTION 7 30 36 n/a n/a n/a n/a n/a
QUESTION 8* 13 10 23 n/a n/a n/a n/a
QUESTION 9 20 18 14 20 33 9 0
QUESTION 10 47 11 9 n/a n/a n/a n/a
QUESTION 11 The

suggestions

are stated

in chapter

11.5.

Table 1: Grammar school respondents’ answers — quantity of answers.

*The number is relatively low because some of thelents do not attend an
English seminar — they were, therefore, not elegtbl answer this question.

(2) University Respondents’ Answers I

a b c d e f
QUESTION 1 2 20 12 1 n/a n/a
QUESTION 2 27 8 n/a n/a n/a n/a
QUESTION 3 23 10 0 2 n/a n/a
QUESTION 4 15 4 5 2 10
QUESTION 5 6 9 1 10 6 3
QUESTION 6 26 8 0 1 n/a n/a
QUESTION 7 5 20 11 n/a n/a n/a
QUESTION 8 22 113] n/a n/a n/a n/a
QUESTION 9 12 5 15 n/a n/a n/a
QUESTION 10 31 g% 0 1 n/a n/a
QUESTION 11 22 2 0 30 n/a n/a

Table 2: University respondents’ answers — the quantity of answers.
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(3) University Respondents’ Answers 11

Q12 Q13 Q14 Q15 In Total

Speaking 201 239 255 168 24, 66
m=5,74 m=6,83 m=7,29 m=4,8

Listening 202 287 258 153 26, 23

comprehension m=6,34 m=8,2 m=7,32 m=4,37

Shadowing 88 159 142 186 16,41
m=2,51 m=4,54 m=4,05 m=5,31

Pronunciation 118 180 223 139 18,85
m=3,37 m=5,14 m=6,37 m=3,97

Quick orientation in 205 225 236 152 23,37

texts m=5,86 m=6,43 m=6,74 m=4,34

Public speaking 108 213 198 218 21,08
m=3,09 m=6,09 m=5,67 m=6,23

Memory training 108 213 140 273 20,98
m=3,09 m=6,09 m= m=7,8

Note-taking 48 165 63 292 16,22
m=1,37 m=4,71 m=1,8 m=8,34

Search for key 190 237 216 176 234

information in texts m=5,43 m=6,77 m=6,17 m=5,03

Vocabulary 240 261 232 189 26,34
m=6,86 m=7,46 m=6,62 m=5,4

Grammar 257 238 251 160 25,88
m=7,34 m=6,8 m=7,17 m=4,57

Idioms, phrases, 175 234 178 211 22,81

metaphors m=5 m=6,69 m=5,09 m=6,03

Interpersonal 167 179 187 157 19,71

interaction m=4,77 m=5,11 m=5,34 m=4,49

Other 0 0 0 0 0

Table 3: University respondents’ answers — the quantity of answers. M stands for Median.

11.4Graduate Students’ Interview Answers

Do you think that your secondary school helped iyoterms of your beginning
with interpreting? HowZhese are some of the answers:

Not really, staying in foreign countries (GreattBim, USA) helped me a lot with my beginnings

with interpreting.

Not really, we did not have any interpreting tramiat secondary school.

115



| finished my secondary school with a good basilisitening, speaking, and grammar. | learned

T
=

how to present in front of other people and found that | do not have a problem with qui

thinking in English.

No, | learned English at a school in a foreign d¢oun

Sure. | was used to speaking; however, | did neeheny experience with interpreting

itself.

My secondary school did not help me by any mearth wiy beginning with interpreting.
Language level of secondary school graduate stadeas not sufficient, even though it should

have been B2.

Partly. Mainly the tasks, when we should have presksomething in front of a group.

We had a good teacher at secondary school, andhétped for sure. However, the secondary

school itself would not be enough. It was importantlo a lot of extracurricular activities.

Average help.

Yes, by listening tasks, and frequent conversadtigroups or pairs.

No, | do not think that secondary school educatietped me by any means in my interpretjng
beginnings. However, attending a language schdpktdeme — speaking of the linguistics. What
interpreting means, | found out at talent examsathelor's program. | had not made dgny
research, so | did not know what interpreting ccagdabout. | was not prepared then and | had no

idea what to expect.

| do not think so. We did not do anything similarinterpreting, and there were also not enough

possibilities of speaking practice.

| learned English practically only at school (besidnusic and films), so | could say, it helped. |
learned English there better than most of my classsy and thus | could study English for
Translators and Interpreters program. On the dthed, | can not think of anything that wodld

prepare me for the specifics of interpreting itself

If you preferred translation to interpreting at wersity, do you think that also
your secondary school preparation in English colaéde contributed to this&nd
If you preferred interpreting to translation at wersity, do you think that also

you secondary school preparation in English cowdsiencontributed to this?

| preferred translation during my bachelor's stadigefore | found out what the translator reality
is). | believe that my secondary school educatiamihfluenced my relation towards English, and |

liked it so much that | decided to do it also pesienally.

At the beginning | tried to concentrate more omgtation and it was mainly because | was afraid
of speaking and not understanding, and that | moli have the time to look up the unknown

words.
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This could be applicable for students, who havedsswith public speaking or speaking in

foreign language, because they would learn hovope avith stress, get rid of mistakes, and feel

more comfortable during their secondary school issidHowever, | am a person who likes

speaking in front of the others, so | do not thih&t the English classes at secondary school h

big influence on my decision.

| like the adrenalin the most, when you do not knslaether the speaker will really stick to h

ad a

S

speech or not. That is why you always have to be.dl think that my secondary school English

classes did not have any influence on this.

| preferred interpreting to translation. | can aesess if my secondary school English classes ¢

ould

change anything. | attended a language schoolhsal lan advantage in my usual English classes

at school, and was often bored.

It's difficult to say. | left my secondary schooithiva wish to do translation. | got to interpreting

gradually, as my preferences had changed. By alinsiyemy secondary school prepared me
both.

If my secondary school English classes were differeif there was more time for the langug
(which was not possible due to many other subjedtsyould prefer both translation arj

interpreting.

My preference was mainly given due to the fact thatdid not have many presentations, S

could not prepare myself for the interpreting stres

It's not only about the English classes, but altbetwhole concept of interpreters. There is
possibility to encounter interpreting before goitaguniversity, and sometimes even after th
More emphasis on speaking would not change anytabwut it. The only possibility would b

information events of universities/coordinatorsraérpreting programs at secondary schools.

11.5Suggestions of the Students

for

ge
d

no

at.

[}

What would you change or add into your usual oraefnglish secondary school

lessons? Please state:

- concentrate more aspoken English films or TV series in English with subtitles (add
extra English lesson)

- speak more in front of the classmates

- vocabulary enriching activities

- smaller study groups (5)

- more speaking games and activities (2)

- concentrate on people who are interested in English

- speaking in pairs (3)

- more conversation practice (2)

- more listening comprehension practice (3)
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- teacher (2)

- spend less time on homework correction
- writing essays

- more communication activities

- better motivation of students

From a retrospective point of view of a studentfadgiate of the English for
Translators and Interpreters program at Palacky Wsity, what would you
change in your usual or extra English lessons abedary school (in both usual

classes or conversation seminars)? Please state:

- smaller study groups (10)

- more time to speak for an individual student (7)

- more public speaking in class (8)

- more speaking in pairs (4)

- more speaking games

- various activities, not only working with the tegtik

- more feedback

- the whole conception of secondary school languagehing is useless, | would change the

whole conception
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