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Anotace

Tato diplomova prace se zaméfuje na metodu CLIL, obsahové a jazykové integrovanému
vyuCovani. Konkrétné je prace zamétena na zhodnoceni pfistupu ucitelt, kteti s touto metodou
maji zkuSenosti a ucitelt, ktefi se s touto metodou setkali poprvé. Teoreticka ¢ast predstavuje
charakteristiku metody CLIL, jeji historii a také dalsi dalezité koncepty, které jsou nedilnou
soucasti této metody. Cilem prace je zhodnotit pfistup a postoj uciteld k metodé¢ CLIL. Tato
prace také zkouma zkuSenosti ucitelii s touto metodou, dale také vyhody a nevyhody této
metody a mozné vyzvy, se kterymi se ucitelé mohou setkavat pii zavadéni metody CLIL ve
vyuce. Na zdklad¢ téchto zjisténi je vystupem prace doporuceni pro ucitele pro lepsi
implementaci metody CLIL do vyuky a také sbirka vyukovych CLIL materialti do zemépisu

druhého stupné zakladnich Skol, kterd bude zptistupnéna vefejnosti.
Klic¢ova slova

CLIL, obsahové a jazykové integrované vyucovani, zemépis, ucitelé, ptistup uciteld, druhy

stupen zakladni Skoly, niz$i stupen viceletého gymnazia, CLIL materialy



Annotation

This diploma project focuses on the CLIL method, content and language integrated teaching.
Specifically, the work is focused on evaluating the approach of teachers who have experience
with this method and teachers who have encountered this method for the first time. The
theoretical part presents the characteristics of the CLIL method, its history, as well as other
important concepts that are an integral part of this method. The aim of the thesis is to evaluate
the approach and attitude of teachers towards the CLIL method. This thesis also examines
teachers' experiences with this method, as well as the advantages and disadvantages of this
method and the possible challenges that teachers may face when implementing CLIL in
teaching. Based on these findings, the output of the work is recommendations for teachers for
better implementation of the CLIL method in teaching, as well as a collection of teaching CLIL
materials for geography at the lower-secondary level of schools, which will be published to the

public.
Keywords

CLIL, content and language integrated teaching, geography, teachers, teachers’ approach,
lower-secondary level of schools, CLIL materials
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Introduction

Content language integrated learning, also known as CLIL, is a method during which
a second language is used for teaching and learning a content of a subject. Generally, the
method enables us to teach a content through a second language, for instance maths or
geography might be taught in English language, or music in a German school in Italian language
or any other option that a teacher finds appropriate and beneficial for students which should

lead to development of a content subject through a second language.

Nowadays, CLIL is used in many schools around the world, nevertheless it is still a kind
of method that might be not taught in the proper way and it needs some time to put it into a great
practice and make it beneficial for students as much as possible. From an academic point of
view there have been questions whether CLIL method is sufficient for teaching and should be
used in a class or not and if so, then what is the best way of teaching CLIL during lessons. As
the CLIL method itself is indeed complex way of teaching and it needs much research and
practise before using CLIL in a lesson, these doubts appearing in academics minds might be

still between our teachers’ community.

The main aim of this diploma project is to evaluate experienced CLIL teachers and non-
experienced teachers’ attitudes and beliefs towards CLIL method and their experiences with
this educational approach. Furthermore, this work has several objectives linked to the main aim
of the work, the fulfilment of which will lead to a more detailed investigation of the given topic.
One of these is to obtain information about the experiences of teachers with the CLIL method,
to identify the main advantages and disadvantages of using the CLIL method or to find out what
are the significant challenges for teachers who use the CLIL method in their teaching. The
output of this work will be the recommendations for all teachers that would help them
implement the CLIL method effectively in their practice, as well as the provision of a created
collection of CLIL materials that can be used in geography lessons at lower-secondary level of
schools.

One of the reasons I decided to focus my diploma thesis on the field of study of content
language integrated learning was my own interest related to this field of study as | personally
teach CLIL in geography in seventh grade. Another reason was the request of the school
management, to choose this topic for my diploma project and for my practical part create
a collection of materials for this particular subject, which is geography in seventh grade. The

request is based on the fact, that these materials could be applied for next several years and
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useful for other CLIL teachers as there is every school year the same syllabus of the subject.
Subsequently, as the syllabus of the school is based on the School Education Programme, which
is based on the same Framework Education Programme as for other secondary schools, these
materials might be used by other schools or CLIL teachers, as it will be open to public. With
this work, 1 would also like to find out the CLIL experiences of teachers for a better
implementation of CLIL in teaching, and also to get the subconscious of CLIL even to those
teachers who have no experience with this method so far. In my opinion, it is necessary to share
your experience with the CLIL method, and by providing suitable materials and personal

experience, | believe that there will be more teachers who will be interested in this approach.

In the theoretical part of the diploma thesis CLIL will be examined from an academic
point of view. It will offer knowledge regarding the topic from many theoretical aspects. In this
part there will also be examined different approaches to content language integrated learning
and presented several other concepts as they are related to the method. Moreover, the theoretical
part will also present different teaching methods that might be used in a class while teaching
CLIL and all materials will be based on these methods. Apart from theoretical concerns, in this
part of the diploma project is also mentioned history of CLIL and history of CLIL in the Czech
Republic.

The second part will present the methodology that will be used for practical research.
A mixed methods approach based on quantitative and qualitative research is chosen for the
research, which consists of a questionnaire for CLIL teachers, semi-structured interviews
conducted with geography teachers of lower-secondary level of schools and also observations
that will be conducted in some CLIL lessons. Additionally, data which will be gathered during
the observation of CLIL lessons will be utilized to support the research. Based on the answers
received from all respondents, a summary of all findings and the creation of recommendations
for teachers that would lead to a better implementation of CLIL in teaching will follow, as well
as the creation of a collection of CLIL materials for geography that will be provided to the

public.

With my research, | would like to support the introduction of CLIL in schools. Based
on the knowledge obtained from the research, which will be essential for the creation of
recommendations, and by providing a collection of materials, | would like to achieve a better
implementation of CLIL in teaching.

10



|. THEORETICAL PART

The main aim of the first, theoretical, part is to present and define the characteristics of the
content language integrated learning by several academic approaches. Apart from
characterization, there is also explained the difference between the BICS and CALP language,
which are necessary components of CLIL and should be examined as well as they are integral
to the topic. This part also provides readers with an introduction to ‘soft’ and ‘hard” CLIL, that
also go hand in hand with the CLIL method, advantages and risks of using CLIL in lessons,
also the framework of 4 Cs and another chapter is also dedicated to planning lessons including
designing CLIL materials and activities. Last but not least theoretical part also introduces
scaffolding method and its connection with CLIL and assessment in CLIL lessons. From the
methodology aspect of this part, there are introduced several teaching methods that are used for

the activities created for the purpose of the work.

1. Characteristics of CLIL

Content integrated learning is a kind of educational approach during which students learn
the content of a subject through an additional language. CLIL is a teaching method that focuses
at the same time on the context of a subject, but also on the second language itself while teaching
and learning.! Phill Ball also agrees with this explanation and stays that “CLIL stands for
‘content and language integrated learning’ and is a way of teaching of learning subjects in

a second language (L2).”?

Gayete Dominguez explains that “learners following a CLIL programme develop
knowledge about a particular content subject using the language they are trying to learn.”®
According to Mehisto CLIL has got many faces of educational approaches which allows
a teacher to provide students by a content of a subject though various teaching methods that
CLIL offers. He compares CLIL to an umbrella term that includes various types of educational
approaches for lessons such as language showers, immersions (including total immersion, two-

way immersion and double immersion), bilingualism and multilingualism in education. To him

L MEHISTO, Peeter, Maria Jesus FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education. Oxford: Macmillan, 2008. Macmillan books for
teachers. ISBN 9780230027190. p. 1.

2BALL, Phil, Keith KELLY and John CLEGG. Putting CLIL into practice. Oxford: Oxford University Press,
2015. Oxford handbooks for language teachers. ISBN 978-0-19-442105-8. p. 5.

3 DOMINGUEZ GAYETE Gema. The effect of CLIL on L3 students’ oral production and comprehension in a
primary school context. IN: RENAU PALLARES, Maria, Javier Vellon LAHOZ and Patricia Salazar
CAMPILLO. Investigacions transversals i integradores en Ciéncies Humanes i Socials. Universitat Jaume I,
2022. ISBN 978-84-18951-23-7. p. 99.
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“the CLIL strategy, above all, involves using a language that is not a student’s native language
as a medium of instruction and learning for primary, secondary and/or vocational-level

subjects such maths, science, art or business.””*

Nevertheless, he also presents the opposite point of view which is the role of language
teachers as they are a support for teachers of content subjects. As there is a quest for these
teachers to provide students with knowledge regarding the subject, but also some additional
language, the role of language teachers is very important and both of them should work hand
in hand together in order to offer students content and language integrated learning. He also
suggests that CLIL lessons might have two ways of integration, in the first a content of a subject
is taught in second language lesson, or a content is taught in a content subject through additional

second language.®

According to Christiane Dalton-Puffer, CLIL belongs to an innovative teaching method,
which allows to enrich “the formal education systems of European countries.”® Apart from that,
Do Coyle agrees with this view and additionally suggests that “CLIL is not a new form of
language education. It is not a new form of subject education. It is an innovative fusion of
both.”” Nowadays, the idea of integration of innovative methods to education process is
welcomed and supported by many office departments at schools and thus the quest for
innovating not only practical focused lessons, but also theoretical subjects such as biology,
geography or history might be in future one of the most significant requirements of teaching,
as CLIL offers practical materials for teachers and “is realized through methods which provide
a more holistic educational experience for the learner than may otherwise be commonly
achievable.”® Additionally, CLIL is characterized by a unique type of teaching that combines
the didactic approach of a foreign language and the didactics of a theoretical subject. Thanks to
the didactics of the language subject, CLIL has the opportunity to launch new organizational

4 MEHISTO, Peeter, Maria Jestis FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education. p. 11-13.

5 lbid.

® PUFFER, Christiane Dalton. Discourse in Content and Language Integrated Learning (CLIL) Classrooms.
Amsterdam: John Benjamins Publishing Company, 2007. ISBN 9789027219794. p. 1-2.

"COYLE, Do, Philip HOOD and David MARSH. CLIL: content and language integrated learning. Cambridge:
Cambridge University Press, 2010. ISBN 978-0-521-13021-9. p. 1.

8 1bid., p. 12.
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forms and methods. Among other things, CLIL aims to develop students’ critical thinking and

creativity and contribute to their motivation.®

Generally, CLIL is a teaching method which has a dual-oriented approach on lesson, content
and a second language itself. As already mentioned, in CLIL lessons it is possible to integrate
a second language to a content subject by use of a wide range of teaching approaches such as
language showers, bilingual education or immersion and this approach of teaching is nowadays
considered to be an innovative method useful for enrichment of a content subject. Apart from
CLIL itself, there are subcategories that are integral to this innovative method of teaching, such
as ‘soft’ and ‘hard’ CLIL, BICS, CALP and also 5C’s.*?

9 SMIDOVA, Tereza, Lenka TEJKALOVA a Nadézda VOITKOVA. CLIL ve vyuce: jak zapojit cizi jazyky do
vyucovani. Praha: Narodni Gstav pro vzdelavani, Skolské poradenské zatizeni a zatizeni pro dalsi vzd€lavani
pedagogickych pracovnikd, 2012. ISBN 978-80-87652-57-2. p. 9.

10 MEHISTO, Peeter, Maria Jesus FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education. p. 11-13.

13



2. History of CLIL

While the existence of globalization and the presence of innovating an educational system,
there has been a seek for new teaching methods related to enhancing better learning conditions
for learners. Apart from that, as schools nowadays are constantly becoming increasingly
bilingual, the CLIL has had much more popularity throughout the last several years.'!
Additionally, Coyle also suggests that the interest in CLIL, which is constantly increasing, is
mainly due to globalization. Also, the way of life in the present seeks for development of
language as much as possible mainly because of economic and social needs and in order to
provide learners by increasing their levels to proficiency. According to him one of other reasons
for using CLIL in lessons is the fact that content and language integrated learning approach
allows teachers provide learners in the short period of time by satisfying results in both regards,

a content and also language.*?

Even though the term CLIL was firstly used in 1994 by David Marsh on European territory,
it has a much longer history that one can imagine. As Mehisto states “the first known CLIL-type
programme dates back some 5000 years to what is now modern-day Irag.”** According to him,
during the period of time while Summerians were under the control of the Accadian empire,
Accadians sought to learn their language. Eventually, through local language accadians learnt
some basic knowledge in particular subjects such as zoology or botany. Additionally, Mehisto
also gives another for instance that advances to many centuries after the example of
Summerians CLIL, according to him Latin language is an example from history that allows
educators teach a content through Latin, as it “became the primary language of law, medicine,
theology, science and philosophy.”'* However, despite the fact Mehisto refers to Latin as an
example of using the language for teaching a content, he strongly claims that this example
cannot be associated with the CLIL method itself. The reason for claiming so is clarified by the
explanation that from the academical perspective is Latin a language used “for the development
of local languages”*®, while on contrary, CLIL focuses as well as on the second language also

on the first language of a learner.'® By contrast, there is another point of view on development

11 SMIDOVA, Tereza, Lenka TEJKALOVA a Nadézda VOITKOVA. CLIL ve vyuce: jak zapojit cizi jazyky do
vyucovani. p. 9.

12 COYLE, Do, Philip HOOD and David MARSH. CLIL: content and language integrated learning. p. 2.

13 MEHISTO, Peeter, Maria Jestis FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education. p. 9.

4 1bid.

15 1bid., p. 10.

18 MEHISTO, Peeter, Maria Jesus FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education. p. 10.
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of history, which differ from the other points of view. According to Coyle, history of CLIL
reaches to Roman empire back two thousand years “as the Roman empire expanded and
absorbed Greek territory, language and culture.”’ For the Romans wanted to give their
children better opportunities for their future lives, they educated them not only in the Greek
language, but also in the field of other cultural matters. Tereza Sidlova agrees with these views
on history and furthermore specifies the use of CLIL for the first time, which is dated in 1996
and the method was used at Finland university called UNICOM, particularly in the city
Jyviskyla.®®

Throughout the nineties, CLIL with its characterization have been developing until present
days and today’s specific form of CLIL allows, from didactics perspective, integration of both,
a content subject and foreign language while using reach amount of teaching methods and
different teaching strategies.'® Dana Hanesova reports “the last decade has witnessed a boom
of research in CLIL”? and the accessibility of these researchers is a valuable tool for having
closer look on different approaches of CLIL in different countries. For instance, owing to the
research ‘Windows on CLIL’ by Maljers, Marsh and Wolff in 2007 one can learn about many
approaches in CLIL used in secondary school in many different countries all over Europe. Apart
from that, she offers a brief summary regarding the development of the CLIL method used in
many European countries. One of the countries she mentions is the Netherlands, according to
her, particularly the Netherlands was one of the first areas that supported the idea of CLIL
development in order to provide learners with bilingual education at schools. Another supported
country that responded positively to CLIL is Finland, where Finish people came with idea to
integrate Swedish language during lessons, and after several years later, owing to legislation in
education, educators have had a chance to choose by their preferences and needs the form of
CLIL they would like to apply.?! Barbora Benesova also gives a closer look on development of
CLIL related to the Czech Republic, which will be examined in the following sub-chapter.

2.1. Development of CLIL in the Czech Republic

There are not so many publications dealing with CLIL method in the Czech Republic,

nevertheless one is found by Barbora Benesova who in great detail examines the CLIL

" COYLE, Do, Philip HOOD and David MARSH. CLIL: content and language integrated learning. p. 2
18 SMIDOVA, Tereza. Pojem CLIL. Metodicky portdl: Clanky [online]. 30. 04. 2013, [cit. 2023-01-20].

<https://clanky.rvp.cz/clanek/17407/POJEM-CLIL.html>. ISSN 1802-4785.

19 1bid.

20 pOKRIVCAKOVA, Silva. CLIL in Foreign Language Education. Nitra: Constantine the Philosopher

University, 2015. ISBN 978-80-558-0889-5. p. 10-11.

21 1hid.
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methodology and covers all necessary information related to CLIL in the Czech Republic.

Apart from her, CLIL in terms of Czech education is also introduced by Jarmila Novotna.

Firstly, CLIL in the Czech Republic appeared later than in other countries where CLIL
was discovered, nevertheless the whole idea of implementing CLIL into Czech education
was brought by The Ministry of Education, Youth and Sports (MSMT in Czech) and owing
to the document called Action Plan on Language Learning and Linguistic Diversity 2004-
2006 was CLIL later developed and whole concept of CLIL was improved.?? As Benesova
states “the national plan for education in the Cech Republic in accordance with the Action
Plan, describes CLIL as an effective tool for improving pupils’ knowledge of both language
and content subjects. 22 She also conveys that all information or other matters related to the
method that a CLIL teacher finds important to learn about might find in the National
Institute for Education (NUV), apart from that there is also the National Institute for Further
Education (NIDV) that also provides teachers with other education regarding the
development of CLIL teaching. According to her, CLIL was brought to the Czech Republic
owing to several international projects that the country was involved in. One of the first
ones started in 1998 which “was a project called TIE-CLIL — Translanguage in Europe,
Content and Language Integrated Learning”?* that, except the Czech Republic, involved
several other foreign countries and “the main aim was to promote plurilingualism and tailor
a CLIL training programme as part of Lifelong learning.”?® To her, the method content
language integrated learning was among many other international projects developing and
promoting throughout many years and due to all the projects that were implemented in the
Czech Republic, teacher of CLIL have had the chance to educate themselves in this field of

study and materials, that were part of the projects, were available for the use of teachers.?

Additionally, the development of CLIL is linked to the spread of foreign languages in
the 90s of the 20th century, which is also closely linked to the development of ICT

technologies as a means of communication and this also required knowledge of a foreign

22 MSMT. Content and Language Integrated Learning v CR. MSMT: Ministerstvo skolstvi, mladeze a
telovychovy [online]. ©2013-2023 [cit. 09.02.2023].//www.msmt.cz/vzdelavani/zakladni-vzdelavani/content-
and-language-integrated-learning-v
cr?highlightWords=Content+and+Language+Integrated+Learning+%C4%8CR.

23 BENESOVA, Barbora. CLIL Projects in the Czech Republic. In: HANESOVA, Dana. Learning Together to
Be a Better CLIL Teacher. Banska Bystrica: Pedagogicka fakulta, Univerzita Mateja Bela v Banskej Bystrici,
2015. ISBN 978-80-557-0887-4.

24 bid.

2 1hid.

26 BENESOVA, Barbora. CLIL Projects in the Czech Republic. In: HANESOVA, Dana. Learning Together to
Be a Better CLIL Teacher.
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language. The language teaching occupied a large place in the education system at that time,
thanks not only to social but also to political changes. In addition to the development of
foreign languages, teaching methods were also changing, which tended to focus more on
the development of communication skills. The effort to develop knowledge of a foreign
language led to the fact that we could increasingly encounter the term bilingualism and also

the effort to introduce bilingual education in Czech schools.?’

27 NOVOTNA, Jarmila. CLIL v &eském vzdélavacim systému. Metodicky portal: Clanky [online]. 14. 05. 2013,
[cit. 2023-04-23]. <https://clanky.rvp.cz/clanek/17441/CLIL-V-CESKEM-VZDELAVACIM-SYSTEMU.html>.

ISSN 1802-4785.
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3. Other concepts related to CLIL

In the following subchapters several other concepts will be examined as they are part of
the content language integrated learning. In connection with CLIL, we can often come across
some concepts that are not completely familiar to a teacher who has no experience with this

method. The following terms are related to CLIL and are therefore introduced here.

3.1. Soft and hard CLIL

As already mentioned that the content and language integrated learning itself can be
used in many different ways, there are two main subcategories, which are ‘soft” CLIL and
‘hard” CLIL. Literature offers a wide range of definitions for these two terms and one is
also expressed by Phill Ball who explains hard CLIL as follows “it is a form of subject
teaching in L2 which highlights academic achievement within the subject and treats
language development as important, but as a bonus.”?® In a simplified way, hard CLIL is
mainly focused on the second language which is at the same time used for teaching a content
of a theoretical subject, but the importance of the curriculum itself is not oriented to the aim,
whereas the second language is.?® As many definitions state, hard CLIL is designed for the
long-term process of teaching or learning and can be taught not only in one theoretical
subject but a school may offer more possible ways for developing students’ language but

also theoretical skills.2°

On the other hand, soft CLIL is not targeted on a language-based lesson but on a content
itself and during the lesson a teacher chooses a topic that at the same time subordinates the
aim of the language. According to Ball “soft CLIL is used to describe the broad linguistic
aims that a language teacher brings to the classroom.”®! Sidlova has the same point of
view, she claims that soft CLIL is based on integration of theoretical curriculum in foreign
language subjects.? Apart from that Uhlifova states that for soft CLIL is typical short-term
teaching and, depending on a choice of teacher, CLIL can be taught only partly during the

lesson and apart from choice of activities or materials, the teacher can also choose the

28 BALL, Phil, Keith KELLY and John CLEGG. Putting CLIL into practice. p. 5-27.

29 |hid.

30 |bid., p. 26-27.

31 1bid., p. 27.

%2 SMIDOVA, Tereza. Pojem CLIL. Metodicky portal: Clanky [onling]. 30. 04. 2013, [cit. 2023-01-13].
<https://clanky.rvp.cz/clanek/17407/POJEM-CLIL.html>. ISSN 1802-4785.
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language for conveying the content of a lesson.®® In a simplified way, soft CLIL is more
accessible approach of CLIL oriented lessons, especially for those teachers, who do not feel
confident enough to lead a CLIL lesson as they are not language teachers. Soft CLIL might
offer an innovative approach for teaching even for those teachers, who would not be able to

have a hard CLIL lesson.

In conclusion, as stated above, hard and soft CLIL are two major categories of content
language integrated learning method. As CLIL has got a wide range of approaches, it is
necessary to go through methodological sources and educate oneself about the method of
teaching in order to choose an appropriate approach for the aim of a lesson and as CLIL
itself is really complex field of study, studying CLIL into the detail is matter of importance.
Nevertheless, CLIL does not differ only to hard and soft CLIL, apart from mentioned above
there are other components related to CLIL that should be also discussed for the purpose of
being proper educated in this field of study.

3.2. BICS and CALP

Apart from other categories, also BICS and CALP are necessary theoretical terms
related to CLIL. At first sight, these two terms might seem as difficult to understand for a
person who has not heard about these two abbreviations. Nevertheless, as mentioned, BICS
and CALP are two kinds of language that are associated with teaching and mainly with the
CLIL method.

The term BICS is referred to ‘basic interpersonal communicative skills’ and CALP to
‘cognitive language academic proficiency’. These two kinds of languages were firstly
examined by academic researcher Jim Cummins in 1979 in order to present to his students
what differences they can face while using academic language while interacting with each
other. According to him “BICS refers to conversational fluency in a language while CALP
refers to students’ ability to understand and express, in both oral and written modes,

concepts and ideas that are relevant to success in school.”®* A simplified definitions is

% UHLIROVA, Martina. LANGUAGE SHOWERS IN PRIMARY MATHEMATICS EDUCATION. Trends in
Education [online]. 2016, 9(1), 265-271 [cit. 2023-02-18]. http://tvv-
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introduced also by Dominguez, who refers BICS to “basic everyday language™® and CALP
to academic vocabulary relating to specific field of study, such as technical complex words
and etc.% Apart from that, Cummings also claims that BICS is acquired from the very notion
of communication of a child as the BICS itself is part of everyday language required for
communication. On the contrary, with CALP language one comes into contact at school

level where students acquire education through academic vocabulary.®

Additionally, Ball also states that BISC and CALP languages are integral to CLIL and
in order to offer students effective CLIL lesson from pedagogical point of view, it is
necessary to be familiar with a distinction between these two approaches as each of them

affects the process of education.®

3.3. Advantages and risks of CLIL

In the following subchapter, advantages and risks of content language integrated
learning will be discussed. From many points of view, the teaching and learning method
CLIL has a widespread interest among many teachers and all is on account of the approach
of the method itself, which is at the same time very beneficial for a student as the approach

is dual-oriented, on the content and language as well.*®

Studying content subjects through languages is much more entertaining and enjoyable
for students than learning a content subject or foreign language separately. Owing to the
approach of content and language integrated learning, a content subject offers learning a
language in its more natural surroundings as it is not learnt during lessons in artificially
created situations meant for learning languages. Particularly, students learn languages in its
natural way.*® Katarzyna Papaja have written many works related to the field of study of
CLIL and in her works one can find many enriching studies about CLIL. Papaja has
examined CLIL form many theoretical aspects and based on her researches she also

provides interested person in CLIL with its advantages. She states that owing to CLIL
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a learner might raise the cultural knowledge of a topic, also regarding the international
matters, the learner should be well prepared for getting an international certification and
CLIL might be also beneficial for further international mobility abroad. Some other positive
advantages of CLIL are professional development and assessing better opportunities for
a job and also raising language skills. Lastly, two another examples, which are presented
by Papaja, are building a better multicultural awareness and attitudes and arising the
learner’s interest in learning other languages.** Owing to her research she also presents
some of advantages from students’ point of views, which states. “Students, in turn,
perceived bilingual education as prestigious, broadening horizons, giving them the
opportunity to study abroad. Among other advantages, they mentioned access to an
extensive range of topics and extra language lessons, studying in better conditions (smaller-
sized classes, better learning resources) and participation in foreign exchanges.”*? Apart
from students’ point of views, she also examined view according to teachers, school system
and also resources and materials. Tereza Smidova agrees with these claims and above all

she also mentions the advantage of having option to use gained practical knowledge in a real

life.*3

On the other hand, she also presents some risks related to use od CLIL. The method
might be worse accessible for those students whose level of English is not acceptable
enough for having theoretical part of a content subject in English and without understanding
it might be hard to reach the satisfactory results from the CLIL method. Also, the lack of
materials available for teachers and evaluation matters which is connected to another issue
related to CLIL, which is a reluctance of other colleagues to help CLIL teachers, as there
might be lack of those teachers, who are majors in language and also a content subject.
Lastly is mentioned the low level of competences of teachers and time-consuming
preparations for CLIL lessons.*

To conclude, as Mehisto claims “stepping outside one’s comfort zone into partly

uncharted territory is and essential step in the CLIL journey.”* That means that even
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though some teachers might not want to be helpful to other teachers and there are some
other risks to be aware of, still it’s an unique method that allows teachers boost students’
knowledge in both, language and a theoretical content of a subject and motivated them for

further educational processes.*®

3.4. The 4 Cs framework

The term 4 Cs is mentioned by many authors in their works as it is one of the other terms
referring to the CLIL method and which one should be familiar with when dealing with this
field of study. In the following subchapter will be explained the approach of 4Cs towards

CLIL teaching and why one should be familiar with the term itself.

Detailed examination of the framework of 4 Cs to CLIL was written by Do Coyle who
states that it “integrates four contextualized building blocks™*" which refers to four
elements. The first C stands for content, which is focuses on a subject itself, then
communication referring to language as a tool for learning and communicating, another part
of the framework is cognition which stands for thinking and learning at the same level and
the last C is for culture that focuses on cognition of intercultural matters.*® According to
him following these 4 cs mentioned above and also some other matters taking into account,
such as learning and understanding the content, involvement of participants during lessons,
involvement in communication, improvement language skills and knowledge and lastly also
strengthening the cognition of intercultural matters which is “in turn brought about by the

positioning of self and otherness™*°, might lead to effective CLIL teaching and learning.°

Apart from this point of view Peeter Mehisto also takes in account the 4Cs framework
and furthermore he puts emphases on this field of study especially while creating and
planning CLIL lessons. In his book ‘Uncovering CLIL’ in great detailed elaborated each
part of the 4Cs framework and gave examples of matters on should focused on while
planning a CLIL lesson. As for cognition principle, except learning outcomes, one should
focus also on analysing owns achievement and interacting these achievements not only with

other students, but also mentors and together they should work on setting new learning
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outcomes. Regarding community principle, Mehisto stands that a student should perceive
enrichment of being part of a community and the erm community doesn’t stand only for
students in a class, but members of the community are also teachers, parents, employers and
others. Except that, students should also be aware of their role in the classroom. The
principle of content is referred to awareness of community not only in the classroom, but
also outside the school, it also focuses on integration of other subject within cultural content.
Lastly, according to Mehisto communication principle of 4 Cs framework refers to actively
participating of all students with the classroom and in the community itself and apart from

that he also states that developing of the language should be process of all subjects.>!

3.5. Scaffolding

Scaffolding is a term that appears very often in connection with the CLIL method. More
precisely, it is a strategy in teaching, or support measures, during which students acquire

knowledge and skills with the help of another person.®?

We call this process scaffolding, which was first used in the 1980s by the American
psychologist Jerome Bruner, who relied on the theory of Vygotsky's social constructivist
learning method. Specifically, it is a theory that deals with the ability to achieve something
through one's own efforts and, in the opposite case, what an individual is able to achieve
with the help of another.>® One of the other theorists dealing with the CLIL method and, in
more detail, the so-called 'scaffolding' is Lenka Prochazkova, who in her study explains
scaffolding as a style of teaching which is based on the provision of support by the teacher,
especially for those pupils who are just starting their education. In this case, it is support in
the form of providing instructions, help, or dictionaries. However, like others, she
emphasizes that scaffolding is not about offering students a ready-made solution, but rather
about supporting them in obtaining their own solution and knowledge.>* Scaffolding also
represents interaction in a social environment, i.e. the use of language during language

activities, especially in the sense of communication and cooperation with other members of
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the learning process. During the process, students can achieve their own understanding
themselves, which leads to the development of cognition itself.>®

Mahan suggests several strategies in scaffolding for a better understanding of a new
substance. These are, for example, comprehension strategies and task-solving strategies.
Regarding the first strategies, Mahan more specifically mentions the continuation of
previous knowledge and drawing from it, the development of academic language and, last
but not least, the support of supplementary materials. Task-solving strategies are connected

with metacognition and also discourse use.*®

According to Kamila Sladkovska, other strategies appropriate to include in teaching
within scaffolding are, for instance, brainstorming, creating mind maps, working with tables
or graphs, using authentic materials such as pictures, also working with text, and last but
not least, providing students’ feedback to the teacher.®’ Regarding understanding of
vocabulary in CLIL lesson, in recent research on vocabulary presentation techniques in
CLIL geography, Claudia Kovacs concluded that there are several appropriate strategies for
connecting content with language and explaining the meaning of given vocabulary. One of
the most useful strategies are checking understanding, providing a translation, and also

supporting the understanding of the given term through visualization.>®

4. Planning CLIL lessons

CLIL lesson planning is one of the most essential parts of teaching management for any
new CLIL teachers. This is one of the parts for which a familiarity with the subject matter
is required. Lesson planning should start with the teacher getting to know the students'
knowledge of the subject because of the continuity of the further subject. Here, the teacher

has a double job, first of all, he has to find out which follow-up material to choose and then
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adapt the material to the language level of the students. For this reason, the cooperation of
both the teachers of language subjects and the teachers of theoretical subjects is necessary
for the effective mastering of a CLIL lesson in the event that CLIL teaching is conducted
by one teacher and it is not a tandem teaching.® Lenka Prochazkova also mentions that it is
important that the setting of goals is based on the expected outcomes set in the school's
education programme and emphasizes that in no case should the outcomes from the School
Education Programme or Framework Education Programme be forgotten. Furthermore, the
teacher should be familiar not only with these outputs, but also with the competences of the
professional and foreign subject. Among other things, it presents several activities suitable
for warming up at the beginning of the lesson, as well as supplementary activities suitable
for use at the end of the lesson.

Among the so-called 'warm-up activities', there are included, for instance, short games
such as bingo, think and write, describe and share, and short conversations. All the
mentioned activities have the task of preparing students for teaching a foreign language,
since it is only a warm-up activity for the beginning of the lesson, they should not be
comprehensive, but brisk, dynamic and, among other things, it is not excluded to use the
mother tongue. As for additional activities, one of the main goals is to provide faster
students with additional materials, or to fill the remaining time of the lesson, in the event
that the teacher is not quite experienced in lesson planning and needs to fill part of the lesson
with additional material. In order to make the teacher's work easier and not disturb other
students while completing their tasks, Lenka Proch4zkova recommends giving students
independent work and asking them to create their own crosswords or puzzles, which also
leads to the development of cognitive thinking. Furthermore, it is also appropriate to include
a short reflection of the students regarding the CLIL activities and the teaching itself at the
end of the lesson.®°

Across the literature that discusses CLIL, we also find many authors who have dealt
with the preparation and planning of lessons that includes CLIL teaching. Among other
things, they also devoted chapters to instructions and recommendations for the creation of

materials suitable for CLIL lessons. One of the authors who elaborated in detail the issue of
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preparing materials for the lesson planning lesson is Do Coyle, who also presented several
planning maps, thanks to which the lesson planning process is better illustrated, and it also
contains key points that we should take into account when planning lessons. Specifically,
this is the 4Cs approach.

As already mentioned above, Do Coyle claims that the 4Cs approach needs to be
considered when planning lessons and CLIL materials to be used in classes. In his lesson
planning chapter, he presents a mind map to better illustrate the connection of the approach

to teaching with the main objectives of each thematic lesson plan.

Figure 1: Mind map template. Do Coyle®*

After that, he devotes a sub-chapter to each of the four steps that are part of this
approach. In conclusion, it presents a very detailed picture that contains all the components
that a teacher should take into account when planning lessons, and which at the same time
reflects the 4c approach itself.

As for the first component of this whole approach, Do Coyle refers the content to the
thematic plan of a unit, he claims that “it is useful to think of content in terms of the
knowledge, skills and understanding we wish our learners to access”,%? in other words

while planning lessons, a teacher cannot forget about the learning outcome of a content the
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unit. As CLIL mainly focuses on progression of a new knowledge regarding the subject,
one should consider putting a topic of a unit into account. Another component in planning
a lesson is ‘Communication’ which focuses on the interaction of students in the classroom,
during which, through the acquisition of new knowledge about the topic of the lesson, there
is also a progress in the use of language. Coyle himself states that language development
in CLIL lessons differs from normal language lessons. During CLIL lessons, the teacher
does not focus on the teaching of grammatical phenomena, but emphasizes the acquisition
of knowledge through the medium of the second language. The Cognition component of
the given approach is linked to the creative thinking of each CLIL lesson. CLIL teaching
should be a challenge for every student, since during the lesson it is not only about
transferring knowledge from the superior to the learners, but as mentioned “CLIL is about
allowing individuals to construct their own understanding and be challenged — whatever
their age or ability.”® The last of the components is 'culture’, which is often in the
background when planning CLIL lessons, but it is a full-fledged component of the approach
just like the others. Emphasis is therefore placed on the knowledge of cultural links
between the different identities of the countries, but also on the knowledge of oneself. As
Do Coyle claims “in CLIL, culture can include extending the content — for example, the
bicycle as a means of transport across the world as a topic in a technology class, setting
the context of the content in different cultures.””®* While preparing lessons, the approach of
4Cs and connecting of all components is pivotal for planning and all components of a mind
map should be converted into CLIL materials. As already mentioned, on the basis of these

four elements he constructed “a template to build up an overview of an example unit.”%
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Figure 2: Habitats mind map. Do Coyle®

4.1. The role of mother language in CLIL lessons

As already mentioned in the History chapter, it is not completely forbidden to use
the mother tongue during teaching in CLIL lessons. According to Sarka Vatiova, the use
of even the mother tongue during CLIL teaching is recommended due to the acquisition
of the terminology of the subject in both languages. Among other things, she mentions
the fact that it is appropriate to use CLIL in no less than fifty percent of the teaching,
but she emphasizes that CLIL is aimed at understanding the content of the theoretical
subject, vocabulary and also communication in contrast to the teaching of grammatical
phenomena, which takes place in language subjects and therefore CLIL in no case can
it replace the teaching of foreign languages. The trio of theorists Smidova, Tejkalova,
Vojtkova also agree with the importance of the mother tongue in CLIL teaching, who
emphasize that this role should not be completely inferior, but that the mother tongue
has the same weight in teaching as a second foreign language, as the mother tongue can
serve someone as a support in understanding the content of the given subject. However,
it is necessary not to rely on a complete translation of the content into the first language,

but rather to support the understanding of the content based on the comprehension
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check. Furthermore, they also argue that the presence of the mother tongue may be
particularly appropriate at the beginning of the introduction of CLIL in the classroom.®’

Sheelagh Deller claims that the use of the mother tongue in CLIL teaching can even
be used as a teaching resource for the reason that many activities in the mother tongue
can be used for better understanding or even memorization. In addition, he also adds
that communication in the mother tongue can lead to the achievement of study tasks,

especially in group work.

4.2. Teaching materials for CLIL

The aim of the entire project is to create a collection of CLIL materials that can be
used in geography classes, therefore, in the first part of the thesis, we also focus on the
CLIL teaching materials from a theoretical point of view in the following sub-chapter.
Below, the concept of material itself is introduced and there is also explained what
exactly the term ‘material’ can represent for learners. Among other things, the sub-
chapter also presents the issues that teachers face when creating materials for CLIL

lessons.

As already mentioned, the CLIL teaching method has grown in interest in recent
years, and therefore the selection of ready-made materials is even richer and more
diverse. However, despite this, we may still be faced with insufficient appropriate
selection to fulfil the learning objectives with the available materials. As Maria
Antonietta Marongiu mentions, teachers should not only be able to appropriately select
and evaluate materials to fulfil learning objectives, but also be able to create the given
materials for the given topic. However, the CLIL teacher should be able to evaluate
whether the given material is suitable for teaching, even if this can be crucial for teachers
of the theoretical subject who are not experienced in the practical teaching management
that is typical for teaching foreign languages.®® But first of all, let us take a closer look

at the material term itself and what does it particularly mean for teacher and the whole
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teaching process. As Richards notes “materials generally serve as the basic for much of
the language input learners receive and the language practise that occurs in the
classroom.” "0 Except that he also suggests that materials can be consider as a starting
point for those teachers who are not experienced in teaching yet and thus materials can

provide enough information how to lead the lesson from the beginning.”

Lenka Prochazkova in her publication also mentions that it is appropriate to take
inspiration for materials intended for CLIL teaching from various didactic textbooks
and, based on her knowledge and experience, she also lists several recommended
activities suitable for use in CLIL teaching or suitable for creating your own teaching

materials:
1) “Choosing from the given options”

One of the possible variants of these types of activities is the variant of answering a,
b, ¢ or yes/no answers, when it is appropriate to include an answer of the type "I don't
know" in the activities, which means that students can doubt some of their statements.

2) “Connect the parts of sentences”

Exercises of the type "connect the parts of sentences™ are often found in foreign
language textbooks and are exercises where students have to connect the correct parts
of a given statement from given sentences. Not only do students demonstrate knowledge
of the subject matter, but also knowledge of the syntax rules of a foreign language. In
the case of a more difficult version, it is possible to create a connection of three parts of
the statement, however, during these types of activities, we should not forget about the
students' feedback, in this case, the students should be able to express the decision of

their sentences.
3) “Complete the sentences”

This is one of the other types of activity that, thanks to the already prepared
sentences, belong to the rather easy exercises. So the sentences are already formulated

and the students only fill in the missing words.

0 RICHARDS, Jack C. Teaching English for science and technology. Singapore: Singapore University Press,
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4) “Arrange”

This type of materials is based on the incorrect order of sentences or paragraphs,
which the students have to put in the correct order when completing the assignment. In
this type of assignment, there are many options available to make the task more difficult,
for example by including some statements that are not always chronologically clear.

5) “Find the Difference”

Another exercise suitable for CLIL teaching is "find the difference"”, which is based
on finding the difference between two almost identical texts. This type of exercise is
more suitable for motivating students to learn new material.

6) “Graphic organizers”

Graphic organizers are based on scaffolding strategies, where students sort and
structure information for which they use tables, flowcharts, graphics and others. Pupils
should be familiar with different ways of representation and their use. Lenka
Prochazkova presents several possible methods of data collection, one of which is, for
example, a mind map, thanks to which information is properly organized and the
relationships between concepts are better illustrated. It also presents venn diagrams that
are suitable for showing the common connection. Last but not least, flowcharts are also
valuable graphic organizers, ideal when we need to express a causal relationship that
leads to some result.

7) “A task whose fulfilment is not tied to language skills”

In this case, it is an exercise, without the need for an answer, which can have the
positive result of involving even those students who are typically more non-verbal. In
principle, these are mainly exercises of the mark, draw, colour type, and they can be
useful, for example, when we want to get feedback on whether the students really
understood the assignment and the subject matter.

8) “Language frameworks”

If we want to offer pupils support for the development of all language skills (reading,
writing, listening, speaking) and make it easier for them to create grammatical
sentences, we can achieve this thanks to the provision of grammar frames.

9) “Method of role playing and dramatization”

This type of activity again ranks among those that motivate and reduce stress.
Thanks to role-playing, students can feel that it is not they themselves who are missing,
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but the one they are playing. The theoretical subjects and the content can become even
more popular thanks to these types of dramatic activities in the classroom.

10) “Songs and verse books”

The use of music in foreign language classes is very popular. Nowadays it is very
easy to find countless songs on various theoretical bases that can be used in lessons.

11) “Activities involving movement”

Activities that are based on movement are often forgotten in CLIL lessons, however,

this type of activity can give lessons a new dynamic and motivate students properly.’?

4.2.1. Designing CLIL materials

CLIL method allows us to achieve the fulfilment of learning goals and acquire
knowledge of the given subject without using traditional teaching methods, as CLIL
allows us to go beyond the boundaries of traditional forms of teaching. Nevertheless, it
IS necessary not only to think about what to convey, but also in particular how to convey
the content of the subject to individuals who should remain throughout the entire period
of acquiring knowledge thanks to various strategies of drawing them into the learning

process.

Marongiu Antonietta, in her book, relies on Coyle's 4Cs theory, which represents
a pedagogical structure for the analysis of textbooks, however, this structure can also
lead as a framework for properly created CLIL teaching materials and also for the
evaluation of the given materials in terms of their structure and theoretical content.”
Nevertheless, as she herself states “the teaching materials available for CLIL classes
should have, rich, meaningful and comprehensible content to provide effective input.”’*
Instead of that, she also points out that “activities in class should engage learners both
affectively and cognitively.”” When creating materials, we should first think about the

content and then about the language. The creators of the materials can take inspiration

2 PROCHAZKOVA, Lenka. Aktivity pro efektivni hodiny CLILu. Metodicky portal: Clanky [online]. 09. 01.
2014, [cit. 2023-04-16]. <https://clanky.rvp.cz/clanek/18163/AKTIVITY-PRO-EFEKTIVNI-HODINY -
CLILU.html>. ISSN 1802-4785.

8 MARONGIU, Antonietta. Teaching Materials and CLIL Teaching. Linguz & - Rivista di lingue e culture
moderne. [online]. 2019, 18. 10.7358/lcm-2019-002-maro. [cit. 2023-02-18].
https://www.researchgate.net/publication/337176630_Teaching_Materials_and_CLIL_Teaching. ISSN 2281-
8952. p. 86-87.

 1bid., p. 88.

> MARONGIU, Antonietta. Teaching Materials and CLIL Teaching. Linguz & - Rivista di lingue e culture
moderne. [online]. 2019, 18. 10.7358/Icm-2019-002-maro. [cit. 2023-02-18].
https://www.researchgate.net/publication/337176630_Teaching_Materials_and_CLIL_Teaching. ISSN 2281-
8952. p. 88.
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from various textbooks for native speakers, however translations of materials that are
originally in the mother tongue can also be suitable data collection. Furthermore, it is
advisable to adapt the materials visually for the pupils and to make the material more

attractive by means of various highlights, graphs or tables.”

The materials that we intend to use in CLIL lessons should rather support the
teacher and students than limit them. Quality material should motivate students to
continue learning and should develop creative and critical thinking. Peter Mehisto
presents several criteria that we should adhere to when creating materials for CLIL
lessons. First of all, students should be exposed to academic proficiency language so
that they are able to acquire this language. Furthermore, the materials should develop
learning skills, for example, when completing assignments, students may be asked to
read the text several times and think about different aspects of the chapter during each
reading. Quality CLIL materials should also include some form of formative

assessment, such as self or peer.

Many materials also support cooperative learning, which is also one of the
characteristics of a valuable material. Thus, such material develops personal interactions
or group skills. Peter Mehisto also emphasizes that quality CLIL material should also
contain authentic language, which we can encounter for example in the media, on the
Internet or in music. These authentic materials also support the development of cultural
knowledge of different nationalities. Another important point for the creation of
valuable authentic material is certainly the development of critical thinking, which in
this case can be achieved thanks to the hierarchy of cognitive goals revised by Anderson
and Krathwohl. Therefore, students should be more exposed to materials such as apply,
analyse, evaluate or create. Last but not least, it is possible to support cognitive thinking
thanks to the scaffolding method, which is based on the individual work of the student
and the teacher, which is a support for students who, thanks to their independent work,

find out what they can do on their own.””

8 BENTLEY, Kay. The TKT, Teaching knowledge test, course: CLIL module, content and language integrated

learning. Cambridge: Cambridge University Press, Published in collaboration with Cambridge ESOL, 2010. [cit.
2023-04-18]. https://mww.englishplus.co.kr/learning/tkt/clil_handbook.pdf. ISBN 978-0521157339.

" MEHISTO, Peeter. Criteria for producing CLIL learning material. Encuentro, 21, 15-33. 2012. [online]. [cit.
16.04.2023]. https://files.eric.ed.gov/fulltext/ED539729.pdf. ISSN 1989-0796.
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Communication

Cognition

Content

Figure 3: The 4C’s framework for CLIL"®

4.2.2. Bloom’s taxonomy in terms of CLIL aims and materials

The author of Bloom's taxonomy is Benjamin Bloom, after whom the taxonomy itself
is named. The original Bloom's Taxonomy was created between the 1950s and 1960s.
and is based on definitions such as knowledge, comprehension, application, analysis,
synthesis, evaluation, which are sorted by mastering the simplest goals to the most
difficult ones. In the 1990s, Bloom's taxonomy was revised by D. R. Krathwohl and his
team, who, based on the original taxonomy, created a new, two-dimensional one in

2001, which reflects both the achievement of parts related to the knowledge dimension,

8 COYLE, Do. Content and Language Integrated Learning: Motivating Learners and Teachers [online]. 2006,
1-18. [cit. 2023-04-05].
https://scholar.google.com/citations?view_op=view_citation&hl=en&user=q9ytoEMAAAAJ&citation_for_view
=q9ytoEMAAAAJ.uUSHHMVD_uO8C.A.
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but also the dimension of cognitive processes, including the goals of cognition.”

The Cognitive Process Nimensinn

The Knowledge | 1. Remember | 2. Understand | 3. Apply | 4. Analyze | 5. Evaluate | 6. Create
Dimension

A. Factual
Knowledge

B. Conceptual X X
Knowledge

C. Procedural
Knowledge

D. Metacognitive
Knowledge

Figure 4: A taxonomy for learning®

Create

Evaluate

Analyse

Apply

Understand

Remember

knowledq 1 Bloorr

Figure 5: Taxonomy of cognitive domain®

Bloom's taxonomy can serve as a guide for teachers in preparing and conducting a
CLIL lesson. The given taxonomy represents, among other things, certain areas that the

student should master in order to achieve the goals. Among other things, verbs that are

" VAVRA, Jaroslav. Pro¢ a k ¢emu taxonomie vzdélavacich cila?. Metodicky portdl: Clanky [onling]. 05. 05.
2011, [cit. 2023-04-16]. <https://clanky.rvp.cz/clanek/11113/PROC-A-K-CEMU-TAXONOMIE-
VZDELAVACICH-CILU.html>. ISSN 1802-4785.

80 KRATHWOHL, David R. 4 Revision of Bloom’s Taxonomy: An Overview. V 41. #4. Autumn, 2002. Ohio
State University. [cit. 2023-04-13]. https://quincycollege.edu/wp-content/uploads/Anderson-and-
Krathwohl_Revised-Blooms-Taxonomy.pdf.

81 MEHISTO, Peeter. Criteria for producing CLIL learning material. Encuentro, 21, 15-33. 2012. [online]. [cit.
16.04.2023]. https://files.eric.ed.gov/fulltext/ED539729.pdf. ISSN 1989-0796.
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part of the characteristics of individual parts can also help us to formulate CLIL
objectives.®

The following table 1, which is taken and translated into English from the
publication 'CLIL in teaching', authored by the already mentioned Teraza Smidova. The
table 1 should serve as a practical guide for CLIL teachers when preparing to teach
CLIL.

Target category (mastery level)

Typical verbs to define goals

1. Remember
terms and facts, their

classification and categorization

define, identify, list,

list, repeat, remember, recognize,
write down, connect, repeat, underline,
highlight

2. To understand
translation from one language to
another, transfer from one form of
communication to the second, a
simple interpretation,

extrapolation (explanation)

select, exemplify, demonstrate,
describe, determine,

distinguish, explain, express, say in
one's own words,

select, reformulate, communicate,
translate, simulate,

calculate, check, measure

3. Apply
use of abstractions and

generalizations (theories, laws,
principles, rules, methods,
techniques, procedures, general

ideas in specific situations)

apply, demonstrate, interpret data,
outline, generalize, state the relationship
between, plan,

use, prove, register, solve, try,

distinguish, prepare, recorded

4. Analyse
analysis of complex information
(system, process) on elements and
parts, determining the hierarchy of
the element, the principle of their
organization, relationships and

interaction between elements

analyse, analyse, relate, compare,
summarize, put in context, arrange in
logical order

sequence, identify causes and effects,
categorize, discuss, classify,
combine, estimate, deduce, question,

solve, diagnose

82 SMIDOVA, Tereza. Pojem CLIL. Metodicky portal: Clanky [online]. 30. 04. 2013, [cit. 2023-01-13.
<https://clanky.rvp.cz/clanek/17407/POJEM-CLIL.html>. ISSN 1802-4785. p. 27.
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5. Evaluate criticize, defend, appreciate, judge,

assessment of materials, support
documents, methods and opinions, oppose, check compare with
technician in terms of purpose standard,

according to the criteria that are choose, state pros and cons, justify,
given or designed by the student | evaluate

himself

6. Create edit, organize, formulate, reorganize,
composition of elements and their | compose, design, manage, manage,
parts to before non-existent whole | create a system,

reconstruct, predict, suggest

Table 1: CLIL objectives® (own translation)

4.2.3. CLIL teachers and competences

It is necessary not only to deal with the competences of the pupils, but also the
competences that the CLIL teacher should have in order to lead the lesson correctly and
achieve all the set goals. For that reason, the following paragraph explains what the
basic characteristics of a teacher should be in order for CLIL teaching to be conducted

successfully.

First of all, the teacher should be able to teach a theoretical subject with professional
knowledge, in addition to knowledge of a non-linguistic subject, he should be able to
communicate in a foreign language and, last but not least, he should have mastered
didactic skills.3* However, recent research has revealed that one of the weaknesses of
CLIL teachers is the fact that most teachers struggle with the foreign language in the
case of theoretical subject teachers.® Kleckova therefore mentions that in the event that

the teacher struggles with mastering a foreign language and lacks its knowledge, it is

8 SMIDOVA, Tereza. Pojem CLIL. Metodicky portdl: Clanky [online]. 30. 04. 2013, [cit. 2023-01-13].
<https://clanky.rvp.cz/clanek/17407/POJEM-CLIL.html>. ISSN 1802-4785. p. 28.

8 KLECKOVA, Gabriela. Kompetence u¢itelt pro CLIL. Metodicky portdl: Clanky [online]. 21. 01. 2014, [cit.
2023-04-13]. <https://clanky.rvp.cz/clanek/18171/KOMPETENCE-UCITELU-PRO-CLIL.html>. ISSN 1802-

& VILKANCIENE, Lilija, Inga ROZGIENE. CLIL Teacher Competences and Attitudes. Sustainable
Multilingualism. 11. 2017. [cit. 2023-04-13]. 10.1515/sm-2017-0019.
https://www.researchgate.net/publication/323089633_CLIL_Teacher_Competences_and_Attitudes. ISSN 2335-
2027. p. 213.
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also appropriate to teach CLIL with so-called team teaching, i.e. to conduct teaching in
pairs, where the teacher of the foreign subject and the teacher of the content subject
agree on the lesson plan and they teach together. However, he adds that the organization
of such teaching requires organizational and communication skills of both teachers and

is financially demanding.®®

8 KLECKOVA, Gabriela. Kompetence ugitelti pro CLIL. Metodicky portdl: Clanky [onling]. 21. 01. 2014, [cit.
2023-04-13]. <https://clanky.rvp.cz/clanek/18171/KOMPETENCE-UCITELU-PRO-CLIL.html>. ISSN 1802-

4785.
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5. Assessment in CLIL

Assessment is an integral part of any educational process. First of all, it is important to state
the correct definition of the term assessment, which is often confused with the term evaluation.
If it is an evaluation, we evaluate the quality of, for example, teaching. If we are talking about
the concept of evaluation, we can evaluate the process of achieving not only knowledge, but

also skills, attitudes, including opinions.

With the help of various tests, we can, for example, evaluate the process of achieving
individual set goals or activities performed in the classroom. As in other subjects, assessment
plays a major role in CLIL lessons and objectives and outcomes should be linked together.
However, in CLIL lessons, it is necessary to take into account a foreign language, which is part
of CLIL teaching, but not in the case that the pupil would feel limited by a language barrier and
would not be able to prove his knowledge, skills or attitudes.®” Evaluation can be divided into
summative and formative. Summative assessment is also called assessment of learning, so it
deals with what pupils have achieved and can often be a test of knowledge at the end of the
term. Formative assessment, on the other hand, assesses an individual's learning progress. Apart
from its purpose of continuous assessment, it can also project a plan for future goals for the
given individual, it is also called assessment for learning.®® Basically, we should be aware that
in CLIL teaching it is necessary to test especially CALP language skills, or cognitive, academic
language proficiency, which is already characterized in the subsection above. While, thanks to
knowledge of BICS, we are able to interact in various social environments and everyday
communication, CALP is a language used in an academic environment with a vocabulary
typical of a given theoretical area. Of course, the BICS language is also significant for CLIL
teaching, especially if it is teaching that is entirely based on a foreign language.®°

As for making mistakes in CLIL teaching, this is an issue across many discussions. It is
therefore a matter of whether language errors should be taken into account in the summative
assessment. It is true that many students get unsatisfactory marks in CLIL classes for their
random mistakes, for example due to lack of language skills, however, if they are not errors

related to theory and learning objectives, such mistakes mentioned above should not be graded.

8 BALL, Phil. Hodnoceni a CLIL. Metodicky portal: Clanky [online]. 14. 01. 2014, [cit. 2023-04-13].
<https://clanky.rvp.cz/clanek/18165/HODNOCENI-A-CLIL.html>. ISSN 1802-4785.

8 MAGGI, Fabrizio. Assessment and evaluation in CLIL. Franca Quartapelle, 2012, 57. p. 39 [cit. 2023-04-13].
https://www.alsdgc.ro/userfiles/2827-10627-1-PB.pdf#page=57. ISBN 978-88-7164-424-0.

8 MASSLER, Ute. Guidelines for CLIL implementation in primary and pre-primary education. Assessment in
CLIL learning. Cyprus Pedagogical Institute: loannou-Georgiou, University of Cyprus: Pavlos Pavlou, 2011,
ISBN 978-9963-9058-1-2. p. 118-120.
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For such an assessment, in the case of mistakes in a foreign language, formative assessment
should be used so that the students know what they can improve on.*° Just like setting a learning
objective, assessment should be part of every lesson. Mehisto sets out several points that we
can deal with in the case of student evaluation, among them are, for example, whether the goals
of the given skills have been achieved, the way of using a foreign language, the way of working
with materials or cooperation with the teacher, or the ability to improve. However, he also
mentions many other areas that we can evaluate during the educational process in CLIL
teaching, for example, the effort expended during classes, daily work, presentations, interaction
with others, including participation in group or pair work, and last but not least, also the
individual evaluation of the four basic skills, which is speaking, writing, reading, listening.%

% MORTON, Tom. Cognitive discourse functions: A bridge between content, literacy and language for teaching
and assessment in CLIL. CLIL Journal of Innovation and Research in Plurilingual and Pluricultural Education,
2020, [cit. 2023-04-16]. 3.1: 7-17.https://doi.org /10.5565/rev/clil.33. ISSN 2604-5613.

%I MEHISTO, Peeter, Maria Jesus FRIGOLS and David MARSH. Uncovering CLIL: content and language
integrated learning in bilingual and multilingual education.
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Il. PRACTICAL PART

While the first part of the diploma project was focused on the introduction to CLIL, its
history and other key aspects related to the method, the second part introduces the motivation
for the research, methodology of the research and also presents the research aims and research
objectives of the diploma project. The whole research is focused on deep understanding of

teachers’ opinions and their experiences with this approach.

1. Motivation for the research

Based on the request of the management of the Catholic grammar school Tiebic, the
diploma project and its research are focused on a teaching method called CLIL. The
requirement was to investigate the principles of this method, ways of implementing the method
in schools, to introduce and familiarize with suitable teaching activities suitable for CLIL
teaching, and also to motivate teachers not only of this school, but also of other schools to
implement CLIL in their geography lessons. The output of this project is to propose
recommendations for all teachers which would help them implement CLIL method effectively
in their practice, regardless of whether they have prior experience with this methodology or not
and to find out what would be the most motivating for them when introducing this method in

their teaching.

The main request of the school related to the entire research was to design a set of CLIL
materials for an easier implementation of CLIL for other teachers in their teaching practise of
the 7th grade at the lower-secondary level of schools. This requirement of the school was due
to the revision of the School Curriculum, which now includes CLIL teaching. The teaching
materials are based on the thematic plan of this grade of geography, which is based on the
School Education Program, as already mentioned, and since the school education program of
Catholic grammar school is based on the same Framework Education Program as for other
lower-secondary level of schools, these materials can also be used for other teachers who teach
CLIL in geography, or there is also the possibility to use the materials as inspiration for further

work.

Since CLIL focuses on theoretical language teaching through a foreign language, and is
not English language teaching through the insertion of a subject topic in the teaching of an
English subject, this study investigates geography teachers' attitudes and approaches to this

method. The research is therefore limited to teachers of theoretical subjects and specifically to
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a group of geography teachers. The entire research tries to find out what the non-language
teachers' opinion is about this method and what could lead to more frequent use of this method
or easier implementation of the method in teaching, for that reason the entire research is oriented

towards teachers of theoretical subjects.
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2. Methodology

2.1. Research aims and research objectives

The aim of the practical part of the project is to find out and subsequently evaluate
the approach of geography teachers of lower-secondary level schools to the CLIL method.
Using semi-structured interviews, interviews were conducted with teachers who use this
method in their teaching practice, as well as with teachers who had no experience with this
method and tried it in their classes with the help of providing materials created by the author
of this diploma project. In some classes, an observation was also carried out to better
understand how inexperienced teachers react to this method and how they manage to present
it to their class. Using observation, it was also interesting to find out how students who have

not yet experienced this method in their classes react to the method.

The main aim: To evaluate experienced CLIL teachers and non-experienced teachers’
attitudes and beliefs towards CLIL method and their experiences with this educational

approach.

Objectives:

O1: To obtain information about the experiences of teachers with the CLIL
method.

0O2: To identify the main advantages and disadvantages of using CLIL method

in practical teaching from the teachers' perspectives.

03: To find out what are the significant challenges for teachers who use CLIL

method in their teaching.

O4: To propose recommendations for all teachers that would help them to

implement CLIL method effectively in their practice.

On the basis of the knowledge gained and the fulfilment of the above-mentioned

objectives, another output of the work will be the design of a collection of CLIL
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materials created for the needs of the use of materials in geography lessons at the lower-
secondary level of school. This collection will be afterwards opened to the public and

can also serve as inspiration for further work with CLIL.

2.2. Implementation of the research

For the diploma project, a collection of CLIL materials was first created for use in
geography lessons, which were provided to the respondents of this work. In addition,
questions were compiled for the purposes of an online questionnaire within the
framework of quantitative research, which focuses on the broad determination of the
opinions of teachers of theoretical subjects and their experiences of the CLIL method.
The questionnaire survey was conducted by contacting school principals who had CLIL
teaching listed on their school websites. The principals of these schools were asked to
forward this questionnaire to their CLIL teachers. Moreover, the questionnaire was also
shared on the internet through several teachers’ groups and through these social
networks were teachers asked to fill in a questionnaire that would provide better data

acquisition for more accurate research results.

Furthermore, the introduction of CLIL into teaching was observed in some classes
with teachers who had no experience with this method. The observation was used to
look into the lesson and observe the teachers' approach to this method, the progress of
its implementation, as well as the students' reaction to the new approach in teaching. It
was a structured participant observation and all data were recorded in a prepared in
advance checklist. All the above-mentioned steps in the research were chosen to obtain
the most accurate data possible in order to fulfil the objectives of this work.

Last but not least, questions were compiled for the purposes of a qualitative
interview, for which the method of semi-structured interviews was chosen. Interviews
were conducted with geography teachers at lower-secondary level of school. In addition
to experienced CLIL teachers, teachers without experience with this approach were also
selected. Inexperienced teachers used the teaching materials according to the author's
suggestions, or led the class with the help of a tandem, that is, with the help of an English
language teacher. Subsequently, semi-structured interviews were conducted with them,
on the basis of which additional knowledge was obtained for the fulfilment of the goals
of this diploma project, which is focused on identifying and evaluating teachers'
approach to the CLIL method.
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2.2.1. Participants in the research

Due to the stated goals of this work, 8 teachers of lower-secondary level of schools
were asked for the purpose of qualitative research. These teachers involved in the
research were recruited through the Catholic Gymnasium in Tiebi¢ and the school
board, which, using partnership ties, asked other geography teachers to participate in the
research. Specifically, 4 teachers who used or still use this method in their pedagogical
practice and have experience with this method were asked. For GDPR compliance, all
respondents are referred to using numbers as respondent 1, respondent 2, respondent 3
instead of their names to ensure the anonymity and if pronouns are necessary, all

respondents will be referred to as he.

1 Experienced 25 years 1 year 7t grade G (lower-level of
CLIL teacher geography grammar school)
Catholic grammar
school, Ttebic
2 Experienced 15 years 3 years 7% grade LS school (lower
CLIL teacher geography secondary)
Primary school,
Namést’ nad Oslavou

3 Experienced 2 years 2 years 7t grade LS school
CLIL teacher geography  Primary school, Brno

4 Experienced 20 years 4 years 7t grade LS school
CLIL teacher geography Polo Liceale Statale,

Italy

5 Non- 20 years - 7™ grade G (lower-level)
experienced geography Catholic grammar
CLIL teacher school, Ttebid

6 Non- 14 years - 7 grade LS school
experienced geography Primary school
CLIL teacher Benesova, Ttebi¢

7 Non- 5 years - 7t grade LS school
experienced Geography Primary school
CLIL teacher Benesova, Tiebi¢

8 Non- 5 years - 7 grade LS school
experienced geography  Primary school, Brno

CLIL teacher
Table 2: Research sample characteristics

The table 2 above shows an overview of the characteristics of all the researchers
who were part of the interviews. The teacher from Italy was also approached for the
research, as her knowledge from the interview and experiences can be an interesting
contribution to the entire research. In Italy, CLIL is compulsory in all schools in the last
year of lower-secondary level of schools, but it is generally known that CLIL is poorly

implemented in Italy due to the lack of CLIL teachers and teachers willing to introduce

45



2.3.

CLIL in their classes.®? The respondent from Italy was obtained based on the links
between the Catholic grammar school and the school in Italy, Polo Licealo Statale de

Saffo, which are based on Erasmus cooperation between these schools.

Furthermore, 4 teachers who had no experiences with this method were
approached and semi-structured interviews were conducted with them based on testing

the CLIL materials in order to find out their opinions on this teaching approach.

Those teachers who do not have the English language in their teaching
specialization and are not able to lead the English part of the lesson, asked for the
cooperation of their English language colleagues so that the teaching could be conducted
in tandem with the help of the content teacher and the English language teacher. Due to
the fact that CLIL deals with the teaching of a theoretical language through a foreign
language and not the other way around, the entire work deals with the understanding
and evaluation of the deeper attitude and approach of geography teachers to this method
and therefore the research was oriented only to teachers of theoretical subjects and the

qualitative research specifically to a group of geography teachers.

Mixed methods approach

Since the entire diploma project is focused on the discovery and subsequent
evaluation of the teachers' approach to the CLIL method in both groups, with CLIL
teachers and also teachers who have no experience with this method, a mixed methods
approach was chosen for this research purpose, i.e. a combination of quantitative and
qualitative research methods. In order to gain a deeper perspective, the research is
carried out through qualitative research, which is characterized by a deeper
understanding of the given issue. In detail, qualitative research is focused on the
examination of data related to a given issue in an authentic environment, with the aim
of obtaining a comprehensive picture of these phenomena, based on deep data and a
specific relationship between the researcher and the research participant. By the
intention of the researcher accompanying the qualitative research is with the help of
research tools to obtain enough data to determine the feedback of a given phenomenon.%

92 SERRAGIOTTO, Graziano. The Problems of Implementing CLIL in Italy. International Journal of Linguistics,
2017, 9. 82. 10.5296/ij1.v9i5.11829. p. 90

https://www.researchgate.net/publication/319961521 The_Problems_of Implementing_CLIL_in_Italy.

9 SVARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. Vyd. 2. Praha: Portal,
2014. ISBN 978-80-262-0644-6. p. 13
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Additionally, data for the quantitative research part were obtained using semi-
structured questionnaires and through classroom observations, further, the data were
processed on the basis of grounded theory. The connection between interviews and
observation is also approved by Svatiek, who claims that thanks to the combination of
these two methods of obtaining data, the researcher gets a comprehensive idea of the
given environment. However, he also mentions that the methods continuously
intermingle and there is no order here. In any case, thanks to the combination of
participant observation and interviews, we can achieve a comprehensive understanding

of the issue.**

Furthermore, regarding the quantitative research, the questionnaire method
%hased on combining the Likert scale *®and open questions, was also used to obtain
better and more accurate data. A questionnaire of this type was shared on social
networks, and teachers of various schools were approached through email. All results
are also reflected in the research results and all questionnaire questions with answers of

all respondents are presented in the appendixes.

2.4, Research methods and instruments

2.4.1. Semi-structured interview

A semi-structured interview is a suitable tool for a kind of research when, apart
from obtaining answers to predetermined questions, one can also use the process of the
interview itself and ask respondents other unexpected questions. Semi-structured
interviews belong to a qualitative research term and sometimes are also referred to as
‘qualitative interviewing’ or ‘depth interview’. As William Adams states “the dialogue
can meander around the topics on the agenda—rather than adhering slavishly to
verbatim questions as in a standardized survey—and may delve into totally unforeseen
issue.” Semi-structured interview is significant for its combination of closed and open-

ended questions which might be additionally followed by other questions starting with

% SVARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. p. 158.

% CRESWELL, J. W. Educational research: Planning, conducting, and evaluating quantitative and qualitative
research. P. A. Smith, Ed.; 4th ed. Pearson, 2012. ISBN-10: 0-13-136739-0. p. 382.

% 1bid., p. 167.
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questions words how or why.*” All data obtained through semi-structured interviews
will be processed on the basis of grounded theory.

2.4.2. Grounded theory

This theory allows us to find information that is embedded in the data obtained.
The entire theory is based on a systematic procedure, which entails data collection,
identification of categories, further connecting these categories and developing a theory
that explains the entire process.® %°As stated by Creswell himself “it is a systematic,
qualitative procedure used to generate a theory that explains, at a broad conceptual
level, a process, an action, or an interaction about a substantive topic.”'® Basically,
there are three types of grounded theory. The first one is called the systematic procedure
associated with Strauss and Corbin, the second one is the emerging design allied with
Glaser and, last but not least, the constructivist approach by Charmaz.’®* For the
purposes of data processing to fulfil the objectives of this work, the first of the three
approaches were chosen, namely the systematic procedure.

As already mentioned, within grounded theory we are talking about a so-called
theory, but rather a method of analysing data obtained through semi-structured
interviews. It is an approach that focuses on actions in a given environment as well as
on relationships and approaches to a given phenomenon. In addition to Creswell,
Sed’ova also mentions grounded theory in her book, who claims that grounded theory
was first mentioned by the authors of the book "The Discovery of Grounded Theory"
and can be dated to the 1960s.192 As part of the grounded theory, we do not find the
theory right from the beginning of the research, but through several phases of the
research itself, when with the help of open coding, categorization and also through

memo-writing we come up with a new theory during the research.!%

9% NEWCOMER, Kathryn E.; HATRY, Harry P.; WHOLEY, Joseph S. (ed.). Handbook of practical program
evaluation. San Francisco, CA: Jossey-Bass & Pfeiffer Imprints, Wiley, 2015. ISBN 978-1-118-89369-2. p. 492-

493.

% CRESWELL, J. W. Educational research: Planning, conducting, and evaluating quantitative and qualitative
research. P. A. Smith, Ed.; 4th ed. Pearson, 2012. ISBN-10: 0-13-136739-0. p. 423.

9 SVARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. p. 84.

100 CRESWELL, J. W. Educational research: Planning, conducting, and evaluating quantitative and qualitative
research. p. 423.

101 1bid., p. 430.

102 SV ARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. p. 84-85.

103 1pid., p. 88-93.
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2.4.3. Observation

The kind of research, which enables a researcher within the shortest time to obtain
the most valuable information as at the same time one hears and sees everything and
may be in touch with a respondent or respondents. According to John Dudovskiy
“advantages of observation data collection method include direct access to research
phenomena, high levels of flexibility in terms of application and generating a permanent

record of phenomena to be referred to later.””*%

According to Svafi¢ek, we can encounter, for example, participant observation,
which is one of the most used and is characterized by long-term and systematic
observation of the class, but the researcher does not interfere in the teaching. Another
type of observation also includes uninvolved observation, which is characterized by the
absence of the researcher directly in the process of events, but rather the researcher
observes the lesson using technologies such as a video camera. Furthermore, there is
also a distinction between structured and unstructured observation, which differs in the
approach to the observation process, with structured we have pre-given theories to
which we are looking for an answer, and unstructured are more independent when
observing in the classroom and we can also encounter unexpected phenomena that will

be observed.10°

As mentioned, while using this kind of researcher for the purpose of observing a
respondent, one can collect information in the natural settings of respondents. Creswell
states that there are advantages while using classroom observation. One of the
advantages is the direct observation of the behaviour of individuals in a real environment
who are part of the research.'® This method of data acquisition was chosen in order to
more accurately understand the approach of teachers who have no experience with the
CLIL method. Thanks to an insight into the lessons they taught in tandem or
independently, the observation made it possible to get a concrete approach to them and
it was possible to see how they managed to work with this method and the materials
which are in English language.

104 DUDOVSKIY, John. Business research methodology. Observation. [online]. [cit. 2023-07-02].
https://research-methodology.net/research-methods/qualitative-research/observation/.

105 SVARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. p. 142-146.

106 CRESWELL, J. W. Educational research: Planning, conducting, and evaluating quantitative and qualitative
research. p. 213-214.

49



2.4.4. Questionnaire - Likert scale

For quantitative research using an online questionnaire, research questions were
based on a Likert scale. Since the entire research is focused on obtaining opinions and
attitudes about the CLIL method, this form of questions was found to be the most
suitable, since the Likert scale is based on ascertaining the attitudes, satisfaction or
experience of the respondent. In order to obtain even more specific data from the
respondents, the questionnaire also contains some open questions that give the
respondents the space to express themselves openly about this method and share their

experiences with this approach.

The Likert scale was developed by psychologist Rensis Likert in the 1930s and has
since become one of the most widely used rating scales in social science research. The
scale is primarily used for the purpose of obtaining quantitative data in the questionnaire
and focuses on obtaining a degree of preference for the given topic. It is based on
indicating to the respondent the degree of their agreement with the given statement
through a scale with response options ranging from “strongly agree™ to "strongly
disagree" or "completely satisfied" to "completely dissatisfied". In this way, respondents
are asked to show their agreement or disagreement with the given issue.%’

2.5. Limitations of qualitative research

We see the limitations of qualitative research primarily in the size of the examined
sample within the observation method. Due to time constraints, it was conducted in only
three classes. This limited number of participating schools and classrooms may have
affected the generalizability and bias of the results due to the fact that the classrooms studied
were led by teachers who were later interviewed. The number of interviews was 8 in total
and therefore, in order to achieve better relevance, it would be appropriate to use the

observation method with all 8 teachers who were part of this qualitative research.

Another limitation of this data collection from observations, which were provided
through a created observational checklist based on a Likert scale, is the fact that this
possibility of simplified data collection may not fully represent the real attitudes of teachers

towards the given phenomenon, and therefore this method is an integral part of another

107 BERTRAM, Dane. Likert scales. Retrieved November, 2007, 2.10: 1-10.
https://scholar.google.com/scholar?cluster=62654880095531585&hl=cs&as_sdt=0,5.
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research method of this work and these are semi-structured interviews with teachers, which
should provide more accurate information to fulfil the main objectives of this work.

Within the next research method of this research, which is a semi-structured interview,
the limitation of this method is the subjectivity of the respondents. More specifically, some
teachers may have felt under pressure and instead of giving honest feedback, they may have
given answers that appear more positive or less critical. Using the quantitative research of
this work, we tried to support the qualitative research, and achieve the acquisition of general
attitudes and opinions on the CLIL method, as well as other necessary information, which
would support the results of the interviews with teachers and show the objectivity of these

respondents.

2.6. Limitations of quantitative research

As part of quantitative research, the limitations of this work are mainly the limited
number of respondents and sufficient time for data collection. This was mainly due to a
narrower selection of respondents, as there are not enough teachers who use this method in
their teaching. In order to avoid this limitation, questionnaires were sent to more than 50
schools with a request to fill in questionnaires, the questionnaire was also posted on the
websites of groups with large communities of teachers, and last but not least, the school
management of Catholic grammar school was asked to forward the questionnaire to other
schools that they use the CLIL method.

Another limitation is the lack of time for data collection, due to the comprehensive
methodology of this diploma thesis, the questionnaire was not created in advance and
therefore there was limited space for data collection through the questionnaire. For that
reason, open-ended questions were also included in the questionnaire, so that the
questionnaire, in a short time and with a limited number of respondents, could obtain the

most accurate information on the given topic and to fulfil the objectives of this thesis.

2.7. Data analysis strategies of qualitative research

2.7.1. Semi-structured interviews with teachers

First, the questions that were part of a semi-structured interview were compiled.
These were compiled in such a way as to fulfil the function of the interview itself, which
aimed to obtain as accurate as possible the CLIL teachers' and non-CLIL teachers' view
of the method and to obtain the most of their experiences with the method in relation to
the CLIL teachers. As part of interviews with non-CLIL teachers, we tried to find out
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how they react to this method and if they manage to implement it in their teaching
despite their non-linguistic expertise.

More specifically, two sets of questions were created, for CLIL teachers and non-
CLIL teachers. Overall, the interview for CLIL teachers consists of 25 open questions,
see appendix A and for teachers who have tried this method for the first time out of 19
questions, see appendix B. Subsequently, the interviews were transcribed and, using the
so-called open coding analysis, the transcribed text of the interviews was divided into
units and a category was assigned to each such unit. This data analysis, i.e. open coding,
was created within the framework of grounded theory,%® and since all data processing
from the interviews is based on grounded theory, this data analysis, which is directly
linked to grounded theory, was also used for this purpose. Open coding was recorded
using the so-called paper-pencil method®® and the individual codes of all units of the
text try to correspond with the categories in such a way as to correspond to the stated
objectives of this work. After each divided unit carried its specific code, the systematic

categorization of the individual codes began.

Further, on the basis of the obtained codes, which were classified into categories,
axial coding was carried out, which focuses on the connection of individual
categories.? For the purpose of obtaining connections between categories, the so-called
paradigmatic model was used, which consists of the following phenomena: (A) causal
conditions, (B) phenomenon (C) context (D) intervening conditions (E) behaviour and
interaction strategies (F) consequences.!!! The final step was selective coding to identify
central categories and derive final theories. All data are presented in the sub-chapter

Interviews results and analysis.

2.7.2. Observational checklist

An observational checklist was also created for structured observation. Due to the
inclusion of specific phenomena on which the observation was focused, the checklist
was created by the researcher herself without any other template. However, all
researched statements that are included in the checklist are based on the main objectives

of the thesis. Combinations of some open questions and the possibility of expressing

108 SYVARICEK, Roman a Klara SEDOVA. Kvalitativni vyzkum v pedagogickych védach. p. 210-212.
109 |id., p. 213.
10 |hid., p.232.
11 |id., p. 232.
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additional comments on the given observation were also included in the checklist. This
way of compiling the checklist was chosen for the purpose of accurately obtaining all
possible phenomena that could help to better obtain data for the research results. Similar
to the online questionnaire, the observational checklist is also based on the Likert scale,
for the reason that the Likert scale enables to express attitudes to the given observational
phenomenon on a scale from 1 to 5, 1 expressing strongly agree and 5 strongly disagree.

The observation was made with three teachers out of 4 who represent within this
research teachers who had no experience with the method until they were provided with
lesson materials and asked to try the method in their classes. The observational checklist
were part of each lesson and the researcher could thus record attitudes and other findings
during the lesson. One observation was non-participant because of the fact that the
researcher participated in the tandem teaching and therefore the checklist was completed
after the lesson. All investigated phenomena, which are part of the observational
checklist, were divided into 3 basic categories, namely "Teacher's approach to CLIL',
‘Teacher's experiences' and 'Interaction’, see the complete observational checklist in
appendix C. The phenomena that are part of the checklist and that the researcher

examines in the given lesson are:
I. Teacher's approach to CLIL

The teacher approaches CLIL positively.
The teacher uses the English language in teaching.

The teacher is motivated and enthusiastically presents the new method in
teaching.

Il.  Teacher's experiences

In class, the teacher tries new activities and materials that he has not encountered
before.

The teacher manages to conduct CLIL lessons with prepared in advance
materials effectively.

The teacher manages to involve students of different language levels in CLIL
teaching.

The teacher encounters difficulties in teaching CLIL.

1. Interaction

During the lesson, the teacher interacts with the students.
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During the lesson, the teacher helps the students.
Students are involved in the teaching and are motivated.

In case the teaching is conducted in tandem, the teacher of the theoretical subject
also participates in the teaching and cooperates with the teacher of the English
subject.

2.8. Data Analysis Strategies of quantitative research

2.8.1. Online questionnaire for CLIL experienced teachers

As part of the research, an online questionnaire was also created. This data
collection was based on a Likert scale, which is suitable for obtaining a certain attitude
to the given phenomenon, which in this case is a suitable tool for this research, which is

aimed at finding out the teachers' approach to the CLIL method.

However, one of the disadvantages of the Likert scale is the limitation of the
possibility of answering and expressing one's opinion on a topic that would not be
included in the questionnaire from some questions, and therefore the questions based on
the Likert scale were supplemented with several open questions, as each teacher has his
own unique view on the given topic and your personal experience with this method.
Thanks to open answering, every teacher had the opportunity to specifically comment
on the given issue. An online questionnaire was created through google forms, which
was specifically composed of 16 questions, including 8 closed questions and 8 open

ones. 112

All the questions were compiled in such a way as to get again the view and
approach of the teachers to the given method. Due to the orientation of the questionnaire
survey to all teachers who teach CLIL, including those who do not know a foreign
language and teach in tandem, the questionnaire was created in the Czech language,
however, the results of this research are presented in the English language. The entire

questionnaire is available in the appendix D.

Due to the very detailed analysis of the obtained data and the comprehensiveness
of the documents, which would make the appendices of this diploma thesis very
comprehensive, only samples of the analysis of the given research method are presented

in the appendixes of the thesis (see appendix G and I).

112 ViTKOVA, Lucie. Metoda CLIL. [Google forms]. Misto: nakladatel, 29.06.2023. [online]. [cit. 2023-17-06].
https://forms.gle/aomjjQe3q6cJ6FUHA.
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3. Qualitative research results and analysis

3.1. Classroom observation results and analysis

The aim of this observation, was mainly to help the researcher gain insight into
the way CLIL was implemented by teachers who had no experience with this method
and, among other things, the observation also provided a better insight into the teachers'
approach to this method and therefore the fulfilment of the main aim, which is to
evaluate experienced CLIL teachers and non-experienced teachers' attitudes and beliefs
towards CLIL method and their experiences with this educational approach certainly
has its justification in research thanks to the observation method, and this method can

help to fulfil this main aim of the work.

Basic information about the classes where the observation took place was
recorded through the checklist, i.e. the research tool that was used to collect the data.
Furthermore, the checklist contains several phenomena that were previously divided
into certain three categories, which are linked to the research questions of the entire
research. Statements and categories were arranged in a table and all phenomena were
evaluated with an attitude scale, which was based on a Likert scale similar to the online
questionnaire.

3.1.1. Observational checklist’s categories

The first examined category is called Teacher's approach to CLIL and contains
statements such as: The teacher approaches CLIL positively; the teacher uses the
English language in teaching; the teacher is motivated and enthusiastically presents the
new method in teaching.

The second category focuses on the teacher's experience, which is one of the
sub-goals of this work, and within this category the phenomena: In class, the teacher
tries new activities and materials that he has not encountered before; the teacher
manages to conduct CLIL lessons with prepared in advance materials effectively; the
teacher manages to involve students of different language levels in CLIL teaching, the
teacher encounters difficulties in teaching CLIL.

Last but not least, a part of the checklist was devoted to interaction, in which the
statements were focused on: during the lesson, the teacher interacts with the students;
during the lesson, the teacher helps the students; students are involved in the teaching

and are motivated, in case the teaching is conducted in tandem; the teacher of the
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theoretical subject also participates in the teaching and cooperates with the teacher of
the English subject.

The checklist also offers the marking of additional comments for each
investigated phenomenon, which enabled the researcher to record more detailed
information about the respondent or students (see appendix E).

The observation took place with all three respondents separately, who, among
other things, are part of the interviews of this diploma project. First of all, the basic
principles of the CLIL method were explained to all respondents, and materials were
provided in both English and Czech, as well as the correct solution to the material. All
observations were conducted especially with these teachers, as their lack of knowledge
of the English language led to a better and more objective understanding of their
approach to this method. However, for this reason, all teaching units were conducted in
tandem with the help of a language teacher.

3.1.2. Observation of respondent 5

The first observation was made with respondent 5 (see appendix E), who (as
already mentioned) teaches geography and biology at the Catholic grammar school in
Ttebi¢. The observation took place in the seventh grade, composed of 30 students,
whose level of English was very high (A2 -B1) compared to the other classes that were
part of this research, which therefore led to no difficulties in using all the materials in
the English language.

The content aims of the lesson were ‘Students are able to say basic information
about Australia’ and therefore all materials were adapted to this topic’. The materials
were also aimed at practicing reading skills and listening skills and were adapted to
group cooperative teaching. The class had a good background, more precisely a
computer, an interactive whiteboard or the internet, which was needed for the purposes
of some materials. As for the teacher's attitudes towards the given method, respondent
5 approached CLIL very positively, there is no doubt that, despite the impossibility of
communicating in English, the respondent was interested in this teaching method and
also reacted quite positively to the new interactive tools that in his lessons he has not
used before (padlet.com). As the teaching was conducted in tandem, respondent 5
seemed relaxed and, despite the non-linguistic expertise of this teacher, managed to
cooperate with the language teacher and help the students during the activities. Ready-
made materials with results and also a translation of the entire material into the Czech

language were very helpful to respondent 5. In a situation where one student in the group
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did not know how to translate a certain word, respondent 5 was willing to help the
student according to the given translation, which | find to be a very positive approach
on the part of respondent 5.

Overall, the lesson was very enriching not only for the geography teacher but
also for the students, who looked very engaged. Furthermore, |1 would also evaluate that
with the language skills of this class, some parts of the materials in English were too
simple for these students, however, they were all motivated and seemed enthusiastic
about the new approach in teaching.

3.1.3. Observation of respondent 6

The observation with respondent 6 (see appendix E) took place in the geography
class with 20 students whose English language level was relatively lower than Al - A2,
which sometimes led to misunderstanding of the material in English, however, despite
the lower language level of the students, there were also students in the class who
understood the material and helped other members of their group in group work.

The topic of the lesson was Asia and its regions, and the aim of this lesson was
to claim ‘Students are able to name regions in Asia and tell basic information about this
continent’. The materials were also adapted to the needs of the main output of this
lesson. Students practiced reading skills, speaking skills and cooperation during the
lesson. In this class too, there was no lack of good classroom equipment, in addition to
the basic needs of the class, there were tablets available, which were a suitable tool for
one of the activities in the class (kahoot.com). Material no. 18 (see appendix K) was
used in the lesson.

Respondent 6 had a rather positive attitude towards the CLIL method, although
at first it did not seem that the respondent was enthusiastic about implementing this
method in the lesson, after the observation and the interview itself, the respondent asked
about tried and tested interactive tools in teaching, which led the researcher of this work
to believe, that after trying CLIL respondent’s opinion became more positive. During
this lesson, the geography teacher collaborated with the English language teacher, who
is also the researcher of this diploma project, so the teaching was conducted in tandem
and the observation was participatory and the checklist was completed only after the
end of the lesson. However, even this did not prevent a closer look at the implementation
of the CLIL method in teaching by a geography teacher who had never had experience

with this method before.
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The teacher did not use the English language in the lesson, however, thanks to
the prepared materials, he was able to help the students in case of misunderstandings
and was able to evaluate the correctness of the materials himself, which he checked with
the students at the end. The geography teacher cooperated with the language teacher,
communicated with the students and was involved in the teaching.

3.1.4. Observation of respondent 7

The last observation lesson took place with respondent 7 (see appendix E) in a
geography lesson in the seventh grade, specifically with 18 students. The English
language level of these students was relatively higher, and the students even managed
to meaningfully express their opinion about the CLIL method at the end of the lesson,
which the researcher evaluated very positively.

Thanks to the higher language proficiency in English, CLIL was implemented
very easily in the teaching and despite the language barrier of the geography teacher,
respondent 7 managed to implement CLIL very successfully in the teaching. He did not
encounter any difficulties during the teaching and reacted very positively to this method.
During the lesson, an internet tool was used, which is suitable for creating quizzes, more
precisely ‘Quizizz’, in which he showed great interest. He also expressed interest in
materials that he wanted to keep for further use in future lessons. He also commented
positively on the way the class was conducted in the framework of cooperative teaching,
which was the basis of this lesson, and overall expressed enthusiasm for the students,
who were highly motivated in searching for information after the class, which they
recorded in their worksheets afterwards. From the researcher's point of view, CLIL was
a great diversion for this class, and thanks to the students' language skills, the geography
teacher would be able to teach CLIL with such prepared materials even without the help
of tandem teaching. This statement was also confirmed in the interview conducted with
this respondent.

3.1.5. The summary of the observation method

Overall, the observation method brought a lot of new knowledge for this
research. The results of the observation show that all three respondents react to the
method rather positively or completely positively, and after trying this method in their
lesson with the help of an English teacher (tandem teaching), they approach the method
positively and are further interested in using these materials in their lessons. Overall, it
was confirmed that in the case of tandem teaching, teachers would be willing to offer

students this innovative approach within the teaching of a theoretical subject.
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Furthermore, it was observed that students of different language skills are able
to understand the context of a lesson in a foreign language and that this approach leads
to a higher motivation of students to learn. It was also clear that within the CLIL method
they can cooperate in tandem teaching and even geography teachers manage to work
with material in English and communicate or help students with the given material.

The prepared materials, which were created by the researcher of the work and
contained the correct solution and also the translation of the entire material, proved to
be very effective, which led to a more confident approach of the respondents to the given

material, and in case of questions from the students, the respondents did not hesitate to
help.

Observational checklist - comparison of three

teachers

1 strongly agree/2 agree/3 neutral/4 disagree/5 strongly
disagree

The teacher approaches CLIL positively.

The teacher uses the English language in teaching.

The teacher is motivated and ethudiastically presents
the new method in teaching.

In class, the teacher tries new activities and materials
that he has not encountered before.

The teacher manages to conduct CLIL lessons with pre-
prepared materials effectively.

The teacher manages to involve students of different
language levels in CLIL teaching.

The teacher encounters difficulties in teaching CLIL.

During the lesson, the teacher interacts with the
students.

During the lesson, the teacher helps the students.
Students are involved in the teaching and are motivated.

In tandem teaching, the teacher of the theoretical
subject also participates in the teaching and...

0

R5 WMR6 mR7

Figure 6: Observational checklist — comparison of three teachers
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3.2. Teachers’ interviews results and analysis

Specifically, eight respondents were selected for the research, particularly four
respondents who already have some experience with the CLIL method in their teaching
and four teachers who had no experience with this method until they were asked to try
CLIL in their lessons for the purposes of the research and providing an interview on
the given issue. Thanks to the cooperation of one of the schools where the research
investigation took place and thanks to the cooperation of this school within the
framework of Erasmus projects, an interview of an experienced CLIL teacher from
Italy was provided, the intention of which is to enrich the research and broaden the
horizon of what challenges they face in CLIL teaching in other schools outside our
borders and since CLIL is compulsory in Italian schools, teachers have a lot of
experience with this method, which brought a lot of new knowledge to the research of
this work.

3.2.1. Analysis of the teachers’ interviews

First, all respondents were made aware that all data recording and processing is
anonymous due to GDPR protection. All interviews were recorded, which later helped
the researcher of this work in transcribing the interviews. Subsequently, each line in
the transcript was assigned a number, for better orientation of later coding. In the form
of grounded theory, the researcher openly coded the interview units (see appendix F
and G) and through axial-coding and the selective coding determined the central
theories, or the results of this research.

The intention of this analysis, together with other methods of this research,
which is observation in classes and an online questionnaire, was to find out within the
main objectives of this work, to evaluate teachers' attitudes and beliefs towards CLIL
method and their experiences with this educational approach from the point of view
experienced CLIL teachers and non-CLIL teachers. Furthermore, the thesis aimed to
find out the main advantages and disadvantages of the CLIL method, the main
challenges that teachers face when implementing CLIL and, last but not least, to
propose recommendations for a better implementation of this method.

Thanks to open coding, the text was divided in detail into individual units. The
individual lines of the interviews were numbered for better orientation in the search for
individual codes. All codes were recorded sequentially and, based on their location,
they were assigned abbreviations to find in the text, for example, R4(33), where R4
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stands for respondent 4 and (33) is the line number (see the example of coding the
transcripts in appendix G). Based on the coded text, the codes were assigned to the
following categories: CLIL experience, approach to the CLIL method, arguments for,
arguments against, recommendations for better implementation of CLIL, proven

strategies, materials. (see all transcripts in appendix H)

Arguments against

R1(32) difficulty for English teachers; R1(38) CLIL difficult for weaker students,
R2(65) difficult preparation of materials, R2(67) time consuming, R3(33) CLIL
difficult for weaker students, R4(55) difficult preparation, R4(57) difficult

preparation

Table 3: Arguments against - Codes with lines

Recommendations for better implementation of CLIL
R1(30) help from English teachers, R1(23) familiarization with the method due to

training, R1(26) sitting in on a class, R1(53) management support; R1(95) younger
generation of teachers, R1(100) seeing CLIL in real life, R2(22) tandem support at
2nd level, R2(29) initial introduction to CLIL, R2(31) training makes sense, R2(35)
help from English teachers, R2(42) sitting in on a lesson, R2(53) visualization leads
to understanding, R2(57) leadership support, R2(73) use of ICT in teaching, R2(91)
seeing CLIL in reality, R2(98) completion of training, R2(99) sitting in on a class,
R3(18) training makes sense, R3(24) help from English teachers, R3(48) more
support from school management, R3(81) adapt English materials to the level of
pupils, R3(95 ) completion of training, R3(94) provision of materials contributes to
the introduction of CLIL, R3(100) cooperation between teachers, R4(21) tandem
teaching, R4(27) completion of training, R4(32) cooperation with linguists, R4(32)
tandem teaching, R4(43) cooperative teaching helps weaker students to understand
the subject matter, R4(49) leadership support, R4(77) tandem teaching is key, R4(80

completion of training, R4(82) leadership support

Table 4: Recommendations for better implementation of CLIL - Codes with lines

It is clear from the table 4 that individual statements with some variations are
repeated by several respondents, which means that the respondents' attitudes towards

CLIL are congruent in some cases.
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Furthermore, a paradigmatic model was used to obtain connections and
relationships between individual codes and categories. Since the main goal of this work
is focused on evaluating the approach of CLIL teachers and teachers who had no
experience with this method to the CLIL method, the data was analysed on two levels,
i.e. through the paradigmatic model, which focused on the CLIL teacher, and the second
paradigmatic model, which featured non-CLIL teachers. However, despite the different
experiences of both groups of teachers with this method, the results of the analysis of
both paradigmatic models were very similar, which means that teachers generally share

a similar view of this method.

(A) (B) (©) (D) (E) (F)
Causal Phenomenon Context Intervening | Behaviour | Consequences
conditions conditions and
interaction
strategies
The CLIL | CLIL inschools | Preparation | Lack of Management | Enrichment of
teaching materials support teaching
Experiences Tandem
Teachers' teaching Use in Help from Inspiration
approaches | Advantages of common English
CLIL Cooperation | situations teachers Activation
A view of
CLIL Recommendation | Time- Cooperation | Provision of | Positive
consuming | of teachers | materials attitude of
Challenges in students
implementing Lack of Lack of Tandem
CLIL material sharing teaching Use of new
forms of
Connecting | Knowledge | Use of ICT | teaching
subjects development
Cooperative | Teaching
Enrichment teaching innovation
of teaching
Sharing
Training
Sitting in on
CLIL
classes

Table 5: Paradigmatic model (CLIL teachers)
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(A) (B) (C) Context (D) (E) (F)
Causal Phenomenon Intervening Behaviour | Consequences
conditions conditions and
interaction
strategies
The CLIL | Awareness of | Preparation | Lack of Management | Enrichment of
method CLIL material support teaching
Tandem
Teachers' | CLIL in teaching Ignorance of | Help from Inspiration
approaches | teaching the English English
Cooperation | language speakers Activation
A view of | Introduction
CLIL of CLIL Time Use in Cooperation | Positive
consuming | common attitude of
Advantages situations Provision of | students
of CLIL Lack of materials
materials Cooperation Inclusion of
Motivation of teachers Tandem introverted
for Connecting teaching students
introducing subjects Lack of
CLIL sharing Use of ICT Use of new
Enriching forms of
teaching Fear of failure | Cooperative | teaching
teaching
Knowledge Teaching
development | Sharing innovation
Ignorance of | Training
methodology
Sitting in on
CLIL classes

Table 6: Paradigmatic model (non-CLIL teachers)

On the basis of paradigmatic models and the visual linking of relationships
between individual codes and categories, the following central theories were established
in relation to the main sub-goals of this work. These theories are also illustrated using

individual diagrams.
3.2.2. Results of the teachers’ interviews

In relation to the main aim of this work, i.e. to find out the teachers' approach to
this method, the analysis in both groups, in CLIL teachers and non-experienced teachers
revealed the following: CLIL is a beneficial method for both students and teachers (see
below diagram 1). Based on open coding, we repeatedly encountered the codes such as
CLIL activates, CLIL inspires, positive attitude, natural environment or activisation of
students. In some statements, it even appeared that CLIL is an inspiration for theoretical

teachers, CLIL brings new forms of teaching to classes, and a very positive relationship
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was noted when it was said that CLIL brings a retreat from frontal teaching or that thanks
to CLIL, introvert students were more active in lessons then usually. This finding was
confirmed in the statements and codes of both groups of respondents, both those who
have experience with CLIL and those teachers who have encountered CLIL for the first

time.

Student
activation

Positive Inclusion of
attitude from introverted
students students

Knowledge
development

Enrichment of
teaching

Inspiration for G s
teachers
The use of new
forms of
teaching

Diagram 1: CLIL is a beneficial method

Based on one of the objectives, i.e. to identify the main advantages and
disadvantages of using CLIL method in practical teaching from the teachers'
perspectives, questions such as what do you consider to be the biggest advantage of the
CLIL method in practice and what do you consider to be the biggest disadvantage of the
CLIL method were included in the interviews in practice. The respondents expressed
themselves independently on the given topic and again their statements in most cases

coincided.

During the coding, the researcher encountered the following statements: R5
connectedness of subjects, R5(20) CLIL brings inspiration to the other lessons, R5(30)
CLIL does not force English, but students have a choice, R5(30) cooperative teaching
leads to a better understanding of the material , R5(32) mutual interaction and help
between students, R5(49) positive attitude of students to CLIL, R5(46) involvement of
introverted students in teaching, R5(45) connecting subjects, also R5(44) CLIL activates

and many others, which were repeated across all interviews. These codes were assigned
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to the category of arguments for the use of CLIL in teaching and, based on the
paradigmatic model, a central theory was further found, which is connected with the
objective of the advantage of the CLIL method.

The central theory for this objective is CLIL naturally links subjects (see diagram
2). The whole theory is based on the testimony of 8 respondents whose positive views
on CLIL agreed that, in other words, CLIL enables the teaching of the English language
in a natural environment for teaching, and thanks to the interconnectedness of subjects,
especially geography, students can learn something new that they can later use even in
ordinary situations in life. Several respondents even identified with the fact that the
advantage of CLIL is especially the connection of topics with travel and knowledge of
the English language and the use of this connection in future situations. Some even
mentioned that a very positive thing about CLIL is the possibility of choosing the
English language and that CLIL does not strictly push students into English, which leads

to a more positive attitude among students.

Diagram 2: CLIL naturally links subjects

As for the disadvantages of using the CLIL method, based on the analysis of the
data from the interviews, it was found that the lack of materials and the associated
difficulty in preparing lessons for teachers are some of the disadvantages of using CLIL.
During data analysis and processing, the researcher encountered statements such as
R4(55) difficult preparation, R4(57) difficult preparation R5(23) difficult preparation,
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R5(25) lack of materials, R5(52) difficult preparation, R6(28) demanding preparation,
R6(28) demandingness for language teachers, R7(34) demanding preparation, R8(33)
demanding preparation. Here it is clear that the statements of the respondents really
agree and they have the same opinion on the shortcomings linked to CLIL. These
statements were linked not only to the disadvantages of CLIL, but also to an objective
that aimed to find out what the main challenges are when introducing CLIL into

teaching.

Another central theory, which is the lack of materials leads to the pivotal
implementation of the CLIL method in teaching (see below diagram 3), is linked to both
objectives, the disadvantages of the CLIL method and the challenges teachers face when
implementing this method. As part of the second objective, the respondents also
mentioned that there is a lack of qualified teachers and a general lack of knowledge of
this method. While the teachers themselves suggested several procedures for better

implementation of CLIL, which was one of the other objectives of this work.

Diagram 3: The lack of materials

As already mentioned, with regard to another objective of this diploma project,
which was related to proposing recommendations for a better implementation of the
CLIL method in teaching, the teachers themselves followed from the statements
regarding the obstacles to the implementation of CLIL to the recommendations that they

found to be key for a better implementation of this method. Within this objective, three
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central theories were proposed, namely the provision of materials is key to the
introduction of the CLIL method into teaching (diagram 4), tandem teaching is the key
to successfully introducing CLIL into teaching (diagram 5) and attending The CLIL

Provision of Providing ready-made
tandem teaching materials

Time-consuming

Ti . preparation
The provision of materials is key L oL

to the introduction of the CLIL preparation of materials Difficult to
method into teaching adapt materials

Cooperation
with English
Cooperation teachers

Collaboration
among
teachers

course leads to a better implementation of the CLIL method in teaching (diagram 6).

Diagram 4: The provision of materials

Diagram 5: Tandem teaching is the key
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Diagram 6: Training course for better implementation

The statements of all respondents agreed that, thanks to the completion of the
CLIL methodology course, it would be much easier to introduce CLIL into the teaching
and that, thanks to the training, they would know how to grasp the CLIL teaching better.
Among other things, there was also the opinion that, thanks to training, CLIL can reach

the subconscious of more people.

Furthermore, one of the other recommendations of all respondents is tandem
teaching, which is provided based on the support of the school management. Tandem in
teaching not only helps teachers of theoretical subjects not to worry about the English
language, but also at the same time facilitates the work of both teachers with the
preparation of lessons.

Last but not least, the analysis of interview data found that the provision of
prepared in advance materials to teachers of theoretical subjects leads to an interest in
introducing CLIL into teaching. A group of respondents who have experience with this
method expressed their opinion on the provision of materials in order to facilitate the
work, which in their opinion is really very difficult and time-consuming. And the group
of respondents who had no experience with this method said that thanks to the materials
provided, they would occasionally include CLIL in their teaching, because they found

this method inspiring and very beneficial for students.
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3.3. The summary of qualitative part of the mixed methods

approach

In the previous chapter, the results of the first two parts of this mixed methods
approach research were presented. On the basis of the obtained data using the
observation method, the data analysis and subsequently its results were presented. The
observation took place in three taught CLIL lessons and aimed to gain a deeper insight
into the way CLIL was implemented by teachers who had no experience with this
method and also the observation method aimed to observe how teachers who had no
experience with this method experiences, what attitude they have towards this method
and how they manage to lead the method in the classroom. The observed teachers were
also part of the research investigation of the second part of the mixed methods approach
of this diploma project, which was based on semi-structured interviews.

Thanks to the observation method, it was confirmed that all three teachers have
a positive attitude towards the CLIL method, despite the fact that they do not know the
English language. In most cases, it was observed that the teachers in the class seem
motivated and enthusiastic about the presentation of the new method, and thanks to this
method, the teachers also tried new teaching methods or activities that they experienced
for the first time thanks to the CLIL method. Overall, it was confirmed that except for
a small hesitation of respondent 7, the teachers managed to conduct the lesson with the
prepared in advance materials and it was not a problem for them and they did not notice
any difficulties during the lesson. Very positively, the research investigation confirmed
that the students were motivated and active during the CLIL method, the teachers
interact with the students and tried to help them, and despite the teaching using tandem
teaching, both teachers cooperated with each other and there was no problem in leading

the teaching by two teachers.

As for the second part of the research, which were semi-structured interviews
with teachers, the research focused in the first part on teachers who have experience
with this method and in the second part on teachers who encountered this method for
the first time. The entire research was conducted with geography teachers who teach
this subject in the seventh grade at the lower-secondary level of schools.

Based on the analysis of the data from both parts of the interviews, it was found

that despite the teachers' experience with this method, their opinions in the overall
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results agree. In conclusion, several central theories were identified, which are
important for the final evaluation of the entire research and the fulfilment of the main
aim and objectives of this diploma project.

Based on the questioning about the teachers’ opinions and attitudes towards this
method, it was found that the teachers find CLIL beneficial for students and that the
advantage of CLIL is the natural connection of subjects. Regarding the classroom
observations, we can say that both the results of the observations and the interviews in
accordance with the main aim, which was to find out the teachers' attitude towards this
method, are positive.

Furthermore, it was found that the lack of materials is central to the
implementation of CLIL and the provision of suitable materials is key to the
implementation of CLIL in teaching. From the observations, we could notice that if the
teachers had prepared in advance materials, there was no problem in introducing CLIL
in the teaching and the teachers coped with everything easily.

Last but not least, the results of the interviews showed that tandem teaching is
the key to the successful implementation of CLIL and completing the course can lead
to a better implementation of the CLIL method in teaching. Based on the results of the
observation, we could notice that the teachers cooperate with the English language
teacher during tandem teaching and have a positive attitude towards CLIL.

Overall, we can notice that the results of both researches are linked and one result

confirms the other.
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4. Quantitative research results and analysis

4.1. Teachers’ questionnaire results and analysis

The following subchapter presents the results from the quantitative research data
analysis, more precisely the questionnaire which was completed by 42 respondents. As
already mentioned, a mixed methods approach was chosen for the given research to
obtain more accurate data, and a questionnaire for CLIL teachers was one of the methods
used in the research. The goal of the questionnaire survey was to support the results of
the qualitative research and to find out whether, in general, teachers share the same

approach to this method as the respondents who were part of the qualitative research.

Through emails that were sent to all teachers who teach CLIL at their schools
(this information was obtained through the websites of these schools), respondents were
obtained to fill in an online questionnaire regarding their approach to the method in
question as well as their experience with this method. In order to get as many
respondents as possible in a short time, the questionnaire was also shared, among other
things, on the Facebook pages of the community, which is called ‘CLIL teachers’ and

also on ‘Teachers+’ group.

The questionnaire is composed of closed statements to which the teachers could
express their attitude to the given statement based on a Likert scale. As one of the
objectives of the project is to propose recommendations for a better implementation of
CLIL in teaching, the questionnaire also used open questions as: ‘What could lead to
more frequent implementation of CLIL in teaching’, ‘What has worked well for you in
a CLIL lesson?’ or ‘What would you recommend to other teachers?’. In general, the
questionnaire was made up of eight open questions and eight questions based on a Likert
scale. All questions were formulated in such a way as to correspond to the objectives of
this work. The individual questions therefore aimed to find out the teachers' approach
to the CLIL method, identify what are the biggest advantages and disadvantages of
CLIL, what challenges the teacher may encounter when implementing CLIL, and what

are their proven strategies or materials they use in the classroom.

All the questions in the questionnaire were given in the Czech language for the
reason that were asked all CLIL teachers, including those who do not teach a foreign
language, and since the overall thesis focuses mainly on finding out the approach to the
CLIL method of theoretical teachers, the questionnaire was created in Czech and for the
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purpose of data interpretation in the research results, the questionnaire was subsequently
translated into English.

In the event that there were some answers to open questions, some graphs are
supplemented by tables. In the case of answers to open-ended questions, the obtained
data were categorized (see the example of coding answers from questionnaire in the
appendix 1) and the given table shows the number of respondents whose answers fall
into the given category. In the process of data sorting and categorization, each category
was assigned a number for clear analysis, which is also displayed in the table. In some
cases, the respondents gave more answers to the open questioning and therefore the
number of answers in the resulting number of respondents increased (see transcript of

online questionnaire in appendix J).

First of all, the general results of the online questionnaire related to the
respondents of the survey are presented. The first graph 1 shows the number of
respondents to this questionnaire who teach at primary school and lower secondary
school, the number of respondents who teach at grammar school and also respondents
who teach at secondary school. The next graph 2 represents the teachers' experiences
with this method, and last but not least, the graph 3 showing the subjects of teachers
who answered this questionnaire will also be presented. These graphs are only for

general representation of our respondents who were part of this quantitative research.

Question 1: What school do you teach at?

N a
4] do not teach 1 24
2 Secondary school 5 11,9
3 Grammar school (eight year) 7 16,7
1 Primary school 29 69
Total 42 100

Table 7: Number of answers to the question "What school do you teach at'?
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What school do you teach at?

| do not teach.

2.4%

Grammar school (eig...
16,7%

Secondary school
11,9%

Primary school
69,0%

Graph 1: Data collected from questionnaire for teachers — questions 1

The graph 1 shows that one of the 42 respondents (2.4%) is not currently
teaching at any school, another 11.9% teach at a secondary school, 16.9% teach at an
eight-year grammar school, and the largest number of respondents work at primary

schools, namely 69%.

Furthermore, the teachers were asked about their experience with the CLIL
method. The purpose of this question was to find out whether the attitudes, opinions and

experiences shared in this questionnaire are relevant enough

Question 2: What do you teach?

a N %
1 Language teacher 6 14,3
2 Primary school 8 19
3 Theoretical teacher 11 26,2
4 Theoretical and language subject teacher 17 40,5
Total number 42 100

Table 8: Number of answers to the question 'What do you teach'?
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What do you teach?

Language teacher
Primary school teacher 1.3%

Theoretical teacher

Theoretical and lang. ..

Graph 2: Data collected from questionnaire for teachers — questions 2

In response to the question above, i.e. "What do you teach’, comprehensive data
were obtained, which were categorized into the following areas for better representation
of the quantitative results: primary school teacher, language teacher, theoretical teacher
and theoretical and language teacher. The answers of the respondents were divided into
these areas, however, their original answers corresponded to the given question above,
these answers were, for example: mathematics, physics; geography, physical education,

etc. (see appendix J).

Furthermore, the open answers of respondents who stated the subjects they teach
were coded and categorized according to whether they teach only a theoretical subject,
i.e., for example, mathematics, geography, chemistry and others, or a language, which
can be, for instance, English, German, or French. There were 26.2% of respondents who
only teach a theoretical subject and 14.3% of language teachers. Furthermore, the
primary school teacher category was also evaluated, which includes teachers who teach
at primary school, i.e. 19% of respondents, and last but not least, teachers who teach
both theoretical and language subjects, there are the most of these teachers, 40.5% to be

exact.

However, it is necessary to mention that teachers who have both a theoretical
and a language subject are in a kind of advantage, because they control the language
subject and it is therefore not difficult for them to introduce CLIL in teaching.
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Question 3: What is your experience with the CLIL method, or how long have you

been using it in your teaching?

N a %
7 None 1 24
4 Only theoretical 3 71
5 more than 8 years 4 9,5
1 more than 5 years 6 14,3
6 For a while 7 16,7
2 more than 3 years 9 21,4
3 110 2years 12 28,6
Total 42 100

Table 9: Number of answers to the question ‘What is your experience with the

CLIL method, or how long have you been using it in your teaching’?

What is your experience with the CLIL method, or how long
have you been using it in your teaching?

none
2,4%

For a while
16,7%

more than 3 years
21,4%

Only theoretical
71%

more than 8 years
9,5%

1to 2 years
28,6%

more than 5 years
14,3%

Graph 3: Data collected from questionnaire for teachers — questions 3

The graph 3 shows that only 2.4% have no experience, 7.1% have experience
only at a theoretical level and 16.7% are respondents who use this method only briefly.
Furthermore 28.6% of respondents have been teaching for one to two years and 21.4%
of respondents who were part of this questionnaire have been teaching for more than 3
years. Moreover 14.3% of teachers have been teaching for more than 5 years. There
were even teachers who have been using the CLIL method for more than 8 years,

specifically 9.5% of respondents.
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Question 4: Completing a methodological course related to CLIL can lead to a

better implementation of this method in teaching.

Completing a methodological course related to CLIL can lead
to a better implementation of this method in teaching.

Neutral
4,8%

Rather agree
21,4%

Agree
73,8%

Graph 4: Data collected from questionnaire for teachers — questions 4

From the graph 4 above, it is clear that a large majority of all 42 respondents
agree with the statement that completing a methodological course related to CLIL can
lead to a better implementation of this method in teaching. More precisely, 73.8% of
respondents agree with this statement, 21.4% rather agree, which is still positive, and
only 4.8% of respondents expressed a neutral attitude. The result of attitudes towards
this statement is very positive, which means that teachers should complete CLIL training
for a better implementation of CLIL. The fact that none of the respondents expressed

disagreement with this statement, even partially, is also very positive.
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Question 5: Sufficient support from the school management leads to more frequent
and successful implementation of the CLIL method in teaching.

Sufficient support from the school management leads to more
frequent and successful implementation of the CLIL method i...

Neutral
9,5%

Rather agree
16,7%

Agree
73.8%

Graph 5: Data collected from questionnaire for teachers — questions 5

More than 90% of respondents responded positively to the statement that the
support of the school management plays an important role in the implementation of this
method. More precisely, 73.8% completely agreed, 16.7% agreed, and only 9.5% were
neutral about the statement. Here too, all respondents agreed with the statement and no
one expressed a negative opinion. CLIL support from the school management can also
consist of providing materials, providing the possibility of tandem teaching, or

providing training for this method.

77



Question 6: | think that there is a lack of suitable CLIL materials available for
teachers and this makes it more difficult to implement the CLIL method in

teaching.

| think that there is a lack of suitable CLIL materials available
for teachers and this makes it more difficult to implement the...

Rather disagree
71%

Neutral
19,0%

Agree
40,5%

Rather agree
33,3%

Graph 6: Data collected from questionnaire for teachers — questions 6

We can observe that in the case of this statement the attitudes differ. However,
despite this, a large majority finds that the lack of materials leads to more difficult
implementation of CLIL and only 7.1% disagree with this statement, which is more
precisely 3 respondents out of 42 people.

Question 7: The CLIL method is suitable for a group of students with different
level of language and theoretical knowledge.

The CLIL method is suitable for a group of students with
different level of language and theoretical knowledge.

Rather disagree
9,5%

Disagree
4,8%

Neutral
71%

Agree
47,6%

Rather agree
31,0%

Graph 7: Data collected from questionnaire for teachers — questions 7
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One of the statements that brings the attitude of teachers to the disadvantages of
CLIL, which is one of the objectives of this research, is “The CLIL method is suitable
for a group of students with different level of language and theoretical knowledge’.
From the graph 7 above, we can see that some even disagreed with this statement,
specifically 4.8% completely disagree and 9.5% rather disagree. However, despite this,
the majority of respondents find that CLIL is suitable for students with different
linguistic and theoretical knowledge, particularly 31% rather agree and 47,6 % of

respondents completely agree.

Question 8: Thanks to the CLIL method, the students are more motivated in the

lessons.

Thanks to the CLIL method, the students are more motivated in
the lessons.

Neutral
21,4%

Agree
40,5%

Rather agree
38,1%

Graph 8: Data collected from questionnaire for teachers — questions 8

As can be observed from the following graph 8 above, in the case of this
statement, which refers to a more general category, namely the benefits of CLIL, the
teachers expressed themselves rather positively. All respondents, except for 21.4%, who
responded neutrally to this statement, agree that students are more motivated in CLIL

classes.
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Question 9: CLIL brought/brings new methods, didactic aids and approach to
teaching to my classes, and therefore I would recommend this method to other

teachers.

CLIL brought/brings new methods, didactic aids and approach
to teaching to my classes, and therefore | would recommend...

Neutral
7,1%
Disagree
24%

Rather agree
35,7%

Agree
54,8%

Graph 9: Data collected from questionnaire for teachers — questions 9

One of the other statements expresses one of the advantages of CLIL. As we can
see from the graph 9, it is clear that a large majority of teachers agree with the statement
that CLIL brings new forms of teaching to teaching and therefore they would
recommend this method to other teachers. More precisely, 54.8% of respondents
completely agree and 35.7% rather agree, and only 3 respondents, i.e. 7.1%, did not

comment on the given statement.

Question 10: What work/worked well for you in the CLIL lessons? What would

you recommend?

N a %
2 Use of videos and authentic materials (BBC) 6 128
4 Project teaching 7 149
3 Pair and group teaching 8 17
5 Tandem teaching 8 17
6 Other (CLIL in other subjects, scaffolding, trying new things) 8 17
1 Use of online applications and resources (kahoot, quizizz, liveworksheet) 10 213
Total 47 100

Table 10: Number of answers to the question ‘What work/worked well for you in the

CLIL lessons? What would you recommend’?
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What worked well for you in the CLIL class? What would you
recommend to other teachers?

Tandem teaching
17,0%

Use of online applicati...
21,3%

Project teaching
14,9%

Use of videos and aut...
12,8%

Other (CLIL in other su...
17,0%

Pair and group work v...
17,0%

Graph 10: Data collected from questionnaire for teachers — questions 10

The given graph 10 presents the results of an open-ended question that
investigated proven materials, approaches or experiences of CLIL teachers and what
they would recommend to other teachers. Some answers very often coincided, however,
17% of respondents gave different answers, which are recorded as other in the graph 10,
and respondents mentioned, for example, the use of CLIL in other subjects, the use of
scaffolding, trying new things, introducing a glossary of theoretical terms and others.
21.3% of respondents said that it is very appropriate to use online applications and
resources such as Kahoot, Quizizz, Wordwall, liveworksheet.com and others. 17% of
respondents use pair and group teaching and proven tandem teaching in their CLIL
practice, and 14.9% of teachers found project teaching in CLIL lessons to be successful,
and 12.8% of teachers recommend using videos and authentic materials in their lessons
and looking for materials outside Czech websites, but for example to get inspired on the
BBC website.
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Question 11: What do you consider to be the biggest advantage of the CLIL

method?

N a %
6 Retreat from fear fear thanks to the natural environment of language 2 43
2 Greater language development 3 6,5
5 Other (retreat from frontal teaching, students motivation) 6 13
1 Practical use of language 9 196
3 Non-violent form of foreign language acquisition 13 283
4 Connecting subjects 13 283
Total 46 100

Table 11: Number of answers to the question ‘What do you consider to be the

biggest advantage of the CLIL method’?

What do you consider to be the biggest advantage of the CLIL
method?

Practical use of language
19,6%

Connecting subjects
28,3%

Other (retreat from front...
13,0%
Retreat from fear thank...
4,3%

Greater language devel. ..
6,5%

Non-violent form of fore...
- 28,3%

Graph 11: Data collected from questionnaire for teachers — questions 11

Furthermore, respondents were asked what they consider to be the biggest
advantage of the CLIL method. After categorizing all statements, exactly 28.3% of
respondents consider the linking of subjects within one lesson as well as non-violent
form of foreign language acquisition to be the greatest advantage of CLIL. Furthermore,
19.6% of teachers find the practical use of the language to be the biggest advantage of
CLIL, and 13% of teachers answered that there are other advantages of CLIL, such as
variety of teaching, retreat from frontal teaching, student motivation. Among other
things, 6.5% of respondents consider the biggest advantage of CLIL to be deeper and
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greater

language development, and 4.3% of respondents believe that the biggest

advantage of CLIL is retreat from fear thanks to the natural environment of language.

Question 12: What do you consider to be the biggest obstacle in introducing the
CLIL method into teaching?

Na %
6 Nothing 1T 22
4 Students' insufficient knowledge of a foreign language 3617
5 Other (collaboration among teachersm teachers' fear of failure, insufficient support from the school management) 8 178
1 Difficulty in preparing materials 9 20
2 Insufficient foreign language qualification 11 244
3 Lack of materials 12 26,7
Total 44 100

Table 12: Number of answers to the question ‘What do you consider to be the

biggest obstacle in introducing the CLIL method into teaching’?

What do you consider to be the biggest obstacle in introducing
the CLIL method into teaching?

Nothing
2,2%

Students' insufficient k...
6,7%

Difficulty in preparing...
20,0%

Insufficient foreign lan... ‘

Other (collaboration a. ..
17,8%

Lack of materials
26,7%

24,4%

Graph 12: Data collected from questionnaire for teachers — questions 12

It is clear from the graph 12 that 26.7% of teachers consider the lack of teaching

materials to be the biggest obstacle in the implementation of CLIL methods, which then

leads to demanding preparation, which according to 20% of respondents is the biggest

obstacle to CLIL and its implementation. Furthermore, 24.4% of respondents claim that

the biggest obstacle for CLIL is insufficient foreign language qualification, and 6.7%,

on the other hand, find that the biggest obstacle is insufficient knowledge of a foreign

language among students. Only one respondent (2.2%) answered that they do not find
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any obstacle in the implementation of CLIL and 17.8%, in addition to the above, these
respondents mentioned, for example, teachers' fear of failure, cooperation between

teachers, insufficient support from the school management and others.

Question 13: What do you think could lead to more frequent use of the CLIL

method?

N a %
6 Other (motivation of teachers, raising public awareness of CLIL) 7 146
2 Sharing experiences, cooperation 7 146
3 Availability of suitable CLIL materials 7 146
5 Tandem teaching 8 167
4 Completion of training 9 188
1 Sufficient management support for teachers 10 208
Total 48 100

Table 13: Number of answers to the question “What do you think could lead to

more frequent use of the CLIL method’?

What do you think could lead to more frequent use of the CLIL
method?

Other (motivation of te...
14,6%

Availability of suitable...
14,6%

Sharing experiences, c...
14,6%

Tandem teaching
16,7%

Management support f...

Completion of training ST
8%

18,8%

Graph 13: Data collected from questionnaire for teachers — questions 13

In this graph 13, we see a presentation of the results that were found using an
open-ended question about the opinion of teachers who use the CLIL method in their
teaching, on what could lead to a more frequent introduction of the CLIL method. Most
often, teachers answered that sufficient management support would lead to more
frequent implementation of the CLIL method, specifically 20.8% of the respondents of
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this research survey referred to this. Furthermore, 18.8% of respondents consider
attending training as one of the other options, thanks to which CLIL would be introduced
more often in schools. 16.7% of respondents cited tandem teaching as the key to more
frequent introduction of CLIL into teaching, further 14.6% of teachers consider sharing
of experiences and cooperation between teachers to be key, and the same number of
respondents also mentioned sufficient suitable materials as key to the introduction of
CLIL. Last but not least, 14.6% of respondents commented on other phenomena, such

as teacher motivation, raising public awareness of CLIL and others.

Question 14: The CLIL teaching method in primary schools and lower secondary

schools has its justification and should be used more in schools

The CLIL teaching method in primary schools and lowe
secondary schools has its justification and should be used m...

Neutral
2,4%

Rather agree
26,2%

Agree
69,0%

Graph 14: Data collected from questionnaire for teachers — questions 14

As we can see above, the vast majority of all 42 respondents showed a positive
attitude towards this statement. More precisely, 69% think that the CLIL method is
justified in schools, and 26.2% of teachers rather agree with this statement. And only
one respondent, i.e. 2.4%, takes a neutral position towards this statement.
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Question 15: | believe that CLIL is beneficial for students and therefore | support

the introduction of this method in teaching

| believe that CLIL is beneficial for students and therefore |
support the introduction of this method in teaching.

Neutral

7,3%

Rather disagree
2.4%

Rather agree
9,8%

Agree
80,5%

Graph 15: Data collected from questionnaire for teachers — questions 15

Just like the previous graph 14, this one also shows the attitude of teachers
towards the CLIL method and with the statement that | believe that CLIL is beneficial
for students and therefore | support the implementation of CLIL in teaching, we look
into the internal attitudes of the respondents towards this method. Despite the fact that
2.4% expressed rather disagreement, the positive thing is that 80.5% of respondents

agree that CLIL is beneficial for students and support this teaching method.

Question 16: In your opinion, why is CLIL beneficial for students?

N o %
5 Other 3 6
3 Variety of lessons B 10
6 Students' motivation 8 16
4 Practical use of a language 10 20
1 Development of a foreign language 12 24
2 Connecting two subjects 12 24
Total 50 100

Table 14: Number of answers to the question ‘In your opinion, why is CLIL

beneficial for students’?
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In your opinion, why is CLIL beneficial for students?

Other Variety of lessons

6,0% 10,0%
Practical use of lang...
20,0%
Connecting two subj...
24,0%

Students' motivation
16,0%

Development of forei...
24,0%

Graph 16: Data collected from questionnaire for teachers — questions 16

The graph 16 above shows teachers' opinions on why they think CLIL is
beneficial for students. In this case, many agreed in their answers. The majority of
respondents therefore consider the development of a foreign language to be beneficial,
exactly 24% of respondents, and the same number of respondents consider the linking
of two subjects to be the greatest benefit for students. 20% of teachers think that the
biggest benefit for students is the practical use of the language in common situations
and 16% of respondents think that students are more motivated thanks to CLIL. Only
10% of the respondents said that CLIL is beneficial because it brings variety to the

lessons and, last but not least, 6% of the respondents said something else.

4.2. The summary of quantitative part of the mixed methods

research

In the questionnaire survey were included 16 questions based on 8 open-ended
questions and 8 statements, to which respondents expressed their attitudes using a
Likert scale. The aim of these 16 questions was to quantitatively determine the teachers'
attitudes and opinions on this method, to find out what experience they have with this
method, what has worked for them in the lessons and what, according to their opinions,
is essential when implementing the CLIL method, or what could lead to more frequent
implementation of this method. The results of this questionnaire survey also aimed to
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support the qualitative part of the research and obtain even more accurate results to
fulfil the main goals of this work.

Based on the analysis of data from open and closed questions, it was most
confirmed and found that completing the course leads to a better implementation of
CLIL in teaching, sufficient support of CLIL from the management leads to more
frequent and successful implementation of this method and that the CLIL method has
its justification in schools and it is beneficial for students and therefore should be used
more in teaching. A little different, however, they still expressed their agreement with
the statement that there is a lack of suitable materials for teachers and this leads to a
more difficult introduction of this method in teaching and that CLIL is suitable for a
group with different knowledge of a foreign language and a theoretical subject.

Thanks to open questioning, it was found that most of the teachers of this
questionnaire survey have several years of experience with this method, and therefore
the subsequent statements about experience with this method are supported by
considerable pedagogical practice. For these teachers, for example, tandem teaching,
the use of online applications and resources such as Kahoot quizzes and Quizizz,
Wordwall, Liveworksheet and others, or the use of videos and authentic resources have
proven successful in CLIL classes. Furthermore, the respondents find that the biggest
advantage of CLIL is the practical use of the language, the linking of subjects and the
non-violent acquisition of the language in a natural way. On the other hand, teachers
consider lack of materials, insufficient knowledge of a foreign language and demanding
preparation of CLIL lessons to be the biggest obstacle to CLIL implementation. In
addition, the teachers mentioned several recommendations that could lead to more
frequent introduction of CLIL into teaching, which they mostly agreed on more support
for teachers from the school management, completion of training and provision of
materials as well as the possibility of introducing tandem teaching.

Overall, the answers of the respondents were more or less the same, and thanks
to the open questioning, the results of the quantitative part of the research were
supplemented by a deeper view of the respondents on the given issue. Also, finding out
the experience and proven materials of these experienced CLIL teachers is a beneficial
finding when presenting the results and overall outputs of this work.
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4.3.

Mixed methods approach results

On the basis of the mixed methods approach, a relatively large amount of data
was obtained, which after analysis and processing brought new knowledge to the
research of this diploma thesis, and thanks to all the data, the main aims and objectives
of the work were fulfilled.

Thanks to the in-depth approach of semi-structured interviews and the possibility
of a close view during observations, the resulting research theories were identified,
which focus on the attitudes and opinions of experienced CLIL teachers, but also
teachers who have no experience with this method. Opinions on what could lead to
more frequent introduction of CLIL and what are the advantages and disadvantages of
this method were also found. All these research results were also confirmed by a
questionnaire survey in the work of quantitative research, which mainly focused on the
teachers’ attitudes and on the number of respondents who agree or disagree with the
given statement.

The results of the quantitative research confirmed and also supported the results
of the qualitative research, by which we can conclude that the teachers agree that
tandem teaching is the key to successful implementation of CLIL, the provision of
materials can lead to the implementation of CLIL in teaching, and CLIL is beneficial
for students and therefore would should have been introduced in schools more often.
From all these results, one more thing emerges, which confirms that sufficient support
for teachers from the school management is crucial for CLIL, and thanks to this
support, also the completion of training or a course on this method.

In relation to the main aim of the work, which was to evaluate the approach and
attitude of teachers to the CLIL method, based on the data obtained using a mixed
methods approach, it was found that the teachers find the CLIL method beneficial both
for students and for teachers in terms of bringing new forms into teaching and also the
inspiration of classical teaching. On the basis of a questionnaire survey and interviews,
respondents’ experiences with this method were determined, and the main advantages
of the CLIL method, as well as the disadvantages that this method may not bring, were
determined using interviews. One of the advantages that was found with the help of
research is the practical use of language and the natural connection of subjects within
one subject. Furthermore, it was found that one of the disadvantages of the CLIL

method is the time-consuming preparation of materials and overall CLIL lessons. One
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of the other objectives was to find out what challenges may teachers encounter when
implementing CLIL and what recommendations would lead to a better and more
frequent implementation of this method in teaching. One of the challenges that was
identified through the research of this work was the fact that the lack of materials is
one of the challenges faced by teachers, this statement was also supported by the
testimony of one of the respondents from Italy, who regularly uses the CLIL method in
his classes, because CLIL in Italy is compulsory in the last year of all lower-secondary
level of schools.

Last but not least, recommendations were identified that would lead to a better
implementation of CLIL in teaching, such as teacher support from the management and
the introduction of tandem teaching. Provision of prepared in advance suitable CLIL
materials for teaching, or completion of a training or course related to CLIL

methodology.
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5. Discussion

Content language and integrated learning is a method that has been the subject of many
researchers in the past. This is an approach to teaching a theoretical subject through a foreign
language, which, due to the high demands on knowledge of a foreign language, is a suitable
approach to include it in teaching and to deepen the foreign language in knowledge other than
the grammatical ones that we deal with in language classes. With this approach taken by the

CLIL method, we will surely encounter it more often.

Based on the study of suitable literature for this diploma thesis and the reading of
researches that have already been carried out, it was found that there are many works that
focused their research on pupils and finding out their approaches with this method, which is,
for example, the main aim of Mrs. Michaela Cervend's diploma thesis in her work The CLIL
Methodology and its Application in Primary Education,!*® or observation of teaching units,
some works are also focused on the use of materials, however, there are not many works
available that focus their research fully on the approach and evaluation of the attitude of CLIL
teachers and finding out the attitude towards the method of those teachers who have no
experience with this method. When thinking about this issue and with it the little introduction
of CLIL into teaching, we can conclude that it is teachers who are the key to the introduction
of the CLIL method into teaching and therefore it should be determined what their opinion is
about to this method not only those who teach the CLIL method, but also those who have
encountered it for the first time and what would lead to more frequent introduction of the CLIL

method from their point of view.

The results of this thesis prove that teachers believe that CLIL is beneficial for students
and support the introduction of this method in teaching, among other things, data were collected
that communicate the experiences of these teachers with the CLIL method, on the basis of which
we can draw recommendations that would lead to better and more frequent introduction of this
method into teaching. It was also confirmed that if appropriate CLIL materials were provided
for teaching, the introduction of the CLIL method would be easier not only for experienced
CLIL teachers, but also those who have no experience with this method would use the CLIL

method in their classes. Based on this finding, the work is enriched with a set of CLIL materials

113 CERVENA, Michaela. Metoda CLIL a jeji vyuziti na 1. stupni ZS. Praha, 2022. Diplomové prace. Univerzita
Karlova, Pedagogicka fakulta, Katedra preprimarni a primarni pedagogiky. Vedouci prace Vallin, Petra.
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that can be used in geography lessons, or can serve as inspiration for the creation of new
teaching materials.

In the case of a follow-up to the research of this diploma thesis, it would be interesting
to focus on the verification of the given materials that are part of this diploma thesis and to test
how the given materials work in the classroom and how teachers work with them when
introducing CLIL into teaching. Furthermore, the research could go more in-depth and focus
on investigating one of the results of this research, which was that teacher support from
management leads to better implementation of CLIL in teaching. Follow-up research could
examine the school management's approach to this method and the possibility of supporting
this method.

The CLIL method is certainly a comprehensive topic, and we can propose several
phenomena that could follow up on the research of this diploma thesis and thus deepen new
knowledge about this method. However, if we take the method from a practical point of view,
it is necessary to think about what would lead to an easier implementation of this method and
how best to facilitate this path for teachers. For that reason, this work also includes the
mentioned collection of materials that can be used in geography lessons, which aims to provide

teachers with inspiration and an easier way to implement this method.
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6. Conclusion

The entire work was focused on Content and language integrated learning, a method
that, with its approach, enables the teaching of a theoretical subject through a foreign language.
The aim of this work was to introduce the reader theoretically to this method and further to

evaluate the teachers' approach to this method as part of the research.

The aim of the theoretical part was to present the CLIL method on a theoretical level, to
present the history of this method not only in the world, but also the development of the CLIL
method in the territory of the Czech Republic. Furthermore, the theoretical part of the work
brought familiarization with individual concepts related to this method, for example,
familiarization with soft and hard CLIL, BICS and CALP language associated with CLIL, the
4Cs approach and the scaffolding method. An integral part of the theoretical part is also the
planning of CLIL lessons and teaching materials that are suitable for the CLIL method. Among

other things, this part of the thesis also presents the assessment of students in CLIL classes.

The practical part of the work presents, first of all, the methodology of the research, the
main research aim and objectives of the work, implementation of the research and, last but not

least, the analysis and results of the research.

The main goal of this diploma thesis was based on considering CLIL usage in two
groups - experienced CLIL teachers and non-experienced teachers, to evaluate teachers'
attitudes and beliefs towards CLIL method and their experiences with this educational
approach. The objectives of the work were, first of all, to obtain information about teachers'
experiences with this method, to find out what are the advantages and disadvantages of using
the CLIL method in teaching, to find out what challenges face teachers when implementing this
method, and last but not least, to propose recommendations for all teachers, which would lead
to a more effective and more frequent introduction of this method into teaching.

Based on the research of this work, it was found that both groups of teachers, i.e. those
who regularly use the CLIL method in their classes and those who have encountered this
method for the first time, have a positive attitude towards the CLIL method and find that the
advantage of this method is natural connection of subjects and believe that this method is very
beneficial for both students and teachers, from the point of view of inspiration for classical
teaching of theoretical subjects, however, they also agree that preparation for teaching CLIL is
crucial and overall there are not enough suitable materials to alleviate this issue. They also

believe that with sufficient support from school management to motivate teachers, provide
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training and further education as well as tandem teaching, CLIL would be implemented more
often in schools. They also find that one of the significant challenges in implementing this CLIL
method in teaching is the lack of materials, as already mentioned, and therefore, based on this
finding, one of the outputs of this work is to provide a collection of materials designed by the
author of this thesis, thanks to which teachers could use some of the materials in your teaching
and also be inspired by these materials when creating new ones. Some of this material is based
on the recommendations and experiences of teachers who were interviewed during the research

about proven strategies that have worked well for them in teaching.

For a better representation, the same structure is used for the research results that was
shown in the introduction to the research methodology during the presentation of the set
objectives of the work. Below we can see how the individual objectives and the main aim of

the work were fulfilled.

The main aim: both groups of teachers, i.e. those who regularly use the CLIL method
in their classes and those who have encountered this method for the first time, have a

positive attitude towards the CLIL method.

Objectives:
O1.: teachers who were part of this research have considerable experience with
the CLIL method and find CLIL very beneficial method for both students and

teachers from the point of view of inspiration for classical teaching of

theoretical subjects

02: advantage of this method is natural connection of subjects and disadvantage

of this method is demanding and time-consuming preparation for CLIL teaching

03: one of the significant challenges in implementing this CLIL method in

teaching is the lack of materials and lack of knowledge of the CLIL methodology
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O4: attending CLIL course, tandem teaching, school management support and
provision of suitable CLIL materials lead to a better and more common

implementation of the CLIL method in teaching.

The content and language integrated learning method is one of the methods that are
beneficial for students, thanks to this approach, students develop naturally in the language and
learn new information about the given subject in an interesting way. This research has proven
that the statement stated above can be considered true, but in the event that we would like to
obtain even deeper and more accurate data on the given issue, new doors are opened for further
research, which can follow on from the results of this thesis research. Thanks to the results of
this work and the availability of materials for use in geography lessons at the lower-secondary
level of schools, | would like to achieve an easier and more frequent introduction of the CLIL

method into teaching.
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Appendix A

N o a k~ w b Pe

10.
11.
12.

13.

14.
15.
16.
17.
18.
19.
20.
21.

22.
23.

24,

Semi-structured interview questions for CLIL teachers

What is your gender?

Do you teach at the lower secondary school or grammar school?

What subjects do you teach?

How long have you been teaching?

Do you have any experiences of using the CLIL method in your teaching practice?

If you teach CLIL, do you teach in tandem with the support of another teacher?

Did you ever receive training or take a CLIL course before you started using this method
in your teaching?

Do you think there is a need for specific training or a course for teachers to teach
effectively using the CLIL method?

If you do not teach in tandem, are there foreign language teachers at your school who
would be willing to help prepare lessons for teachers of vocational subjects?

What do you consider to be the biggest advantage of the CLIL method in practice?
What do you consider to be the biggest disadvantage of the CLIL method in practice?
In your opinion, is the CLIL method suitable for a group of students with different
language and professional knowledge?

Did you encounter any difficulties and problems when using the CLIL method in your
lesson?

Does your employer support CLIL teaching?

Does your school have suitable facilities and didactic aids for teaching CLIL?

Do you prepare materials for CLIL lessons yourself or do you use already created ones?
Do you find preparation for CLIL difficult for you?

What teaching methods and materials have worked best for you in CLIL classes?

How do your students respond to the CLIL method?

How do you assess students in CLIL lessons?

Do you think that the CLIL teaching method in primary schools and lower-secondary
level of schools is justified and that CLIL should be used more in schools?

What do you think could lead to more frequent use of the CLIL method?

In your opinion, what could help teachers improve their ability to successfully
implement CLIL in their lessons and subjects?

Do you consider CLIL teaching beneficial for students?
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25. What is your overall view of the CLIL method?
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Appendix B

N o a k~ w b Pe

10.
11.

12.

13.
14.
15.
16.
17.

18.

19.

20.
21.

Semi-structured interview questions for non-CLIL teachers

What is your gender?

Do you teach at the lower secondary school or grammar school?

What subjects do you teach?

How long have you been teaching?

Do you have any experiences of using the CLIL method in your teaching practice?

Did you teach CLIL in tandem with the support of another teacher?

Do you think that when introducing CLIL at your school, foreign language teachers
would be willing to help prepare lessons for teachers of vocational subjects?

If you were given prepared CLIL materials, do you think you would include CLIL in
your teaching from time to time?

What do you consider to be the biggest advantage of the CLIL method in practice?
What do you consider to be the biggest disadvantage of the CLIL method in practice?
Do you think the CLIL method is suitable for a group of students with different language
and professional backgrounds?

Did you encounter any difficulties and problems when using the CLIL method in your
lesson?

Do you think your employer would support CLIL teaching?

Does your school have suitable facilities and didactic aids for teaching CLIL?

How did your students respond to the CLIL method?

How would you rate students in CLIL classes?

If you were to prepare the materials yourself, do you think the preparation would be
difficult for you?

Do you think that the CLIL teaching method in primary schools and lower-secondary
level of schools is justified and that CLIL should be used more in schools?

What do you think could lead to more frequent use of the CLIL method?

Do you consider CLIL teaching beneficial for students?

What is your overall view of the CLIL method?
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Appendix C

Date:

OBSERVATIONAL CHECKLIST

Class:

Level of English:

Time:

Number of the students:

Topic of the lesson:

Content aims of the lesson:

Practised skills

Classroom facilities:

Materials used:

SCALE

Strongly agree

Agree

Neutral

Disagree

OB WIN|F-

Strongly disagree

CATEGORIES

CHECKLIST

REMARKS

Other
comments:

Teacher’s
approach to CLIL

The teacher approaches CLIL positively.

The teacher uses the English language in teaching.

The teacher is motivated and enthusiastically
presents the new method in teaching.

Teacher’s
experiences

In class, the teacher tries new activities and
materials that he has not encountered before.

The teacher manages to conduct CLIL lessons
with pre-prepared materials effectively.

The teacher manages to involve students of
different language levels in CLIL teaching.

The teacher encounters difficulties in teaching
CLIL.

Interaction

During the lesson, the teacher interacts with the
students.

During the lesson, the teacher helps the students.

Students are involved in the teaching and are
motivated.

In case the teaching is conducted in tandem, the
teacher of the theoretical subject also participates
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in the teaching and cooperates with the teacher of
the English subject.
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Appendix D

Questionnaire for CLIL teachers

1. What school do you teach at? (primary school, eight-year grammar school, secondary
school)

2. What subjects do you teach?

3. What is your experience with the CLIL method, or how long have you been using it in
your teaching?

4. Completing a methodological course related to CLIL can lead to a better

implementation of this method in teaching.

| agree

| rather agree
Neutral

| rather disagree
| disagree

5. Sufficient support from the school management leads to more frequent and successful

implementation of the CLIL method in teaching.

| agree
| rather agree
Neutral
| rather disagree
| disagree
6. | think that there is a lack of suitable CLIL materials available for teachers and this
makes it more difficult to implement the CLIL method in teaching.
| agree
| rather agree
Neutral
| rather disagree

| disagree
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7.

10.
11.
12.

13.
14.

The CLIL method is suitable for a group of students with different level of language
and theoretical knowledge.

| agree

| rather agree
Neutral

| rather disagree
| disagree

Thanks to the CLIL method, the students are more motivated in the lessons.

| agree

| rather agree
Neutral

| rather disagree
| disagree

CLIL brought/brings new methods, didactic aids and approach to teaching to my
classes, and therefore |1 would recommend this method to other teachers.

| agree

| rather agree

Neutral

| rather disagree

| disagree

What work/worked well for you in the CLIL lessons? What would you recommend?
What do you consider to be the biggest advantage of the CLIL method?

What do you consider to be the biggest obstacle in introducing the CLIL method into
teaching?

What do you think could lead to more frequent use of the CLIL method?

The CLIL teaching method in primary schools and lower-secondary level of schools
has its justification and should be used more in schools.

| agree

| rather agree

Neutral

| rather disagree
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| disagree
15. I consider CLIL teaching to be beneficial for students.
| agree
| rather agree
Neutral
| rather disagree
| disagree

16. In your opinion, why is CLIL beneficial for students?
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Appendix E

Observational checklist of respondents 5

264/)on0(—0ﬂ+ S
Layor e e be 'ﬁymao:a"um

OBSERVATIONAL CHECKLIST Tres!c
Date: AL - 6 - 203
Class: Z
Level of English: A2 - By
Time: 48  maiwes
Number of the students: FO
Topic of the lesson: Austrate a

Content aims of the lesson: __J% _Garn abowsr Ausircé a, Ji cred&
f

Practised skills: _ Aiswening dil@s, reading ck'@s , coperss<on

Classroom facilities:

Materials used:

Haperia c  ne. yi

Compungr, Znpcracaive hoerd Inpernes
v 7 7

yokvalbe, oecl (fs

SCALE

Strongly agree

Agree

Neutral

Disagree

R R ST s

Strongly disagree

so &5 habic
sacts Y abok A.

CATEGORIES

CHECKLIST

REMARKS

Other comments:

4

Teacher's
approach to CLIL

The teacher approaches CLIL positively,

The teacher uses the English language in teaching.

The teacher is motivated and enthusiastically
presents the new method in teaching,

Teacher's
| experiences |

In class, the teacher tries new activities and

materials that he has not encountered before.

The teacher manages to conduct CLIL lessons
with pre-prepared materials effectively.

Firagse s k-
antuen ity 4s gueser

The teacher manages to involve students of
different language levels in CLIL teaching.

v/
V
/

The teacher encounters difficulties in teaching
CLIL.

G Eenil& bid .
7% hite o Wea mlior édr 4

Interaction

During the lesson, the teacher interacts with the
students.

During the lesson, the teacher helps the students.

Students are involved in the teaching and are
motivated.

In case the teaching is conducted in tandem, the
teacher of the theoretical subject also participates
in the teaching and cooperates with the teacher of
the English subject.

/
%
v
v

Jeasbies &
grcjrp Ly 5

cipeonct e on
Fopbah veichy »
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Observational checklist of respondents 6

Rasp oncle s &
28 Benesore
OBSERVATIONAL CHECKLIST
Date: L. 6. 2023
Class: . c
Level of English: Az = Az
Time: 45 g scs
Number of the students: Lo
Topic of the lesson: __F1a =— _kegeonc my b mhemoon abowt
Content aims of the lesson: _Lf_& redisconS in Foa_apl Aok in goncve @
N , b CARARR EneRek
Practised skills: _LZeadte ng reheosion ) foecking kLl Boperaiio
Classroom facilities: __ Compusr) 464 Grs, tnpercltiz  boarel s inierns
7 v 7
Materials used: _Maveria €5 e Leliwer, (woralu L8
SCALE
1 | Strongly agree
2 | Agree
3 | Neutral
4 | Disagree
5 | Strongly disagree
CATEGORIES CHECKLIST REMARKS Other comments:
1 |2 [3 |4 |5
Teacher’s The teacher approaches CLIL positively. /
approach to CLIL
The teacher uses the English language in teaching. v But fm'(s*‘w‘
(rCrach 5'
The teacher is motivated and enthusiastically 7
presents the new method in teaching,
Teacher's In class, the teacher tries new activities and Espec 4((")
cxperiences materials that he has not encountered before. V Cafooy Gred wordgsé
The teacher manages to conduct CLIL lessons /
with pre-prepared materials effectively.
The teacher manages to involve students of / jmu lope €
different language levels in CLIL teaching. P4 Faglgk «f <=
The teacher encounters difficultics in teaching / Depeactert o
CLIL. Eng:l sh  Kehisr
Interaction During the Jesson, the teacher interacts with the v/ L
students.
During the lesson, the teacher helps the students, \/
Students are involved in the teaching and are
motivated. \/
In case the teaching is conducted in tandem, the Beciuse of the
teacher of the theoretical subject also participates ‘/ Gele of knwbo
in the teaching and cooperates with the teacher of of EnPah T é_ L
the English subject. wipenclens <0 & Rec
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Observational checklist of respondents 7

Legponctenst f g &

23 penecsova

OBSERVATIONAL CHECKLIST
Date: 6.5 . 043

Class:

L A4

Level of English: 42

Time:

4§ mepiscC

Number of the students: ld

-~

Topic of the lesson: ﬂ’&l’« o &ar‘fp &
Content aims of the lesson: S Garn abows Hpsirn ﬁ(/'o‘.( 2houct Fn‘yé,-(.' %

Practised skills: _7decte pg "C"?-'m"{yn;:bm Jhealing u'lu?ai;/ P it T
X YA &

Classroom facilities: Q"’:/Mkb 4 thsracttpe A‘darz-// _ogered soverncs

Materials used:

Maderii (o no- ; 46::'*1';—2/ paclé ¢
/ 4

SCALE

Strongly agree

Agree

Neutral

Disagree

LV T L

Strongly disagree

CATEGORIES

CHECKLIST

Other comments:

-

b
“
=

Teacher's
approach to CLIL

The teacher approaches CLIL positively.

The teacher uses the English Janguage in teaching.

Bricage Gf A
il ¢f En.

The teacher is motivated and enthustastically
presents the new method in teaching.

Teacher's

| experiences

In class, the teacher tries new activities and
materials that he has not encountered before.

He = ImG rrein

hew MM?‘/E!%O

The teacher manages to conduct CLIL lessons
with pre-prepared materials effectively.

e Y RS

The teacher manages to involve students of
different language levels in CLIL teaching.

The teacher encounters difficulties in teaching
CLIL.

Cxcepr wre Grovip of
g ,’&:, o nor -:1.-““.4 f

Interaction

During the lesson, the teacher interacts with the
students.

During the lesson, the teacher helps the students.

Students are involved in the teaching and are
motivated.

In case the teaching is conducted in tandem, the
teacher of the theoretical subject also participates
in the teaching and cooperates with the teacher of
the English subject.

o ol

Take vewvns arl
oo“/en..‘(-‘
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Appendix F
RESEARCH SAMPLE CHARACTERISTICS

1 Experienced 25 years 1 year 7t grade G (lower-level of
CLIL teacher geography grammar school)
Catholic grammar
school, Tiebi¢
2 Experienced 15 years 3 years 7" grade LS school (lower
CLIL teacher geography secondary)
Primary school,
Namést’ nad Oslavou

3 Experienced 2 years 2 years 7" grade LS school
CLIL teacher geography  Primary school, Brno

4 Experienced 20 years 4 years 7t grade LS school
CLIL teacher geography Polo Liceale Statale,

Italy

5 Non- 20 years - 7™ grade G (lower-level)
experienced geography Catholic grammar
CLIL teacher school, Ttebid

6 Non- 14 years - 7™ grade LS school
experienced geography Primary school
CLIL teacher Benesova, Tebi¢

7 Non- 5 years - 7" grade LS school
experienced Geography Primary school
CLIL teacher Benesova, Tfebi¢

8 Non- 5 years - 7" grade LS school
experienced geography  Primary school, Brno

CLIL teacher
Respondent 1

Ptepis nahravky respondenta 1

Ptepis rozhovoru s ucitelkou 1, ktera vyucuje CLIL v sekundé v zemépisu na niz§im stupni
viceletého gymnazia v Trebici

Datum rozhovoru: 1. ¢ervna 2023
Délka rozhovoru: 9,04 min

1. T: Jaké je vase pohlavi?

2. RI: Zenské.

3. T: Ucite na druhém stupni zakladni $koly nebo niz§im stupni gymnazia?

4. R1: Niz8im stupni gymnazia.

5. T: Jaka je vaSe aprobace?

6. R1: Matematika, zemé&pis.

7. T: Jak dlouho ucdite?

8. RI1: 25 let.

9. T: A mate néjaké zkuSenosti z pouzivani metody CLIL ve své pedagogické praxi?
10. R1: Ano v letosnim roce vlastn€ 1 rok jsme zavedli ve skole vyuziti metody CLIL a
11. mame spojeni zemépis a anglictina v sekundg, coz je 7. ro¢nik, nebo teda odpovida 7.
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12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
217.
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.

ro¢niku zakladni skoly.

T: Hmm... pokud CLIL udite vedete vyuku v tandemu s podporou jiného
uditele?

R1: Ano, kvili jazykové bariéte, tak u nas ve Skole u¢ime v tandemu. Ja zajist'uju tu
odbornou stranku zemépisu kolegyné anglictinu.

T: Absolvovala jste nékdy Skoleni, nebo jste absolvovala kurz CLIL, nezZ jste
zacala pouzivat tuto metodu ve vyuce?

R1: Ano, méli jsme asi jedno denni osmihodinové Skoleni, kde nas lektorka seznamila
s aktivitami vyuziti anglitiny v d&jepise, ale ona mé¢la vyhodu, ze méla specializaci
anglictina a déjepis, takZe ona si ve svych hodinach prubézn¢ zavadéla CLIL sama.
T: A driv jste o CLILu nevédéla?

R1: Ne asi ne. Az teda tady pfi tyhlety vyuce u toho skoleni.

T: A myslite si, Ze je potieba specifické Skoleni nebo kurz na to, aby ucitelé mohli
efektivné vyucovat pomoci metody CLIL?

R1: No myslim si, Ze to neni na §kodu, nebo alespon vidét n¢jaké hodiny v CLILu,
aby si clov€k umél predstavit, o co vlibec jde.

T: V pripadé, Ze neucite v tandemu, jsou na vasi Skole ucitelé cizich jazyki, ktefi
by byli ochotni pomoci s pripravou hodin pro ucitele odbornych piredméti.

R1: No ucitele asi by ochotni byli, ale mam pocit, ze nebude ¢lovek chtit zatézovat,
protoze své prace maji dost. A jesté aby pak jakoby lektorovali nebo mentorovi
odborny predmét, tak myslim si, Ze by to byla velké zatéz pro ty ucitele, pro jazykare.
T: Co povazujete za nejvétsi vyhodu metody CLIL v praxi?

R1: V ramci toho zemépisu mi piijde, Ze je to zrovna to propojeni s anglictinou, Ze se
Zaci nauci pouzivat terminy, které se jim pak budou hodit i v béZném Zivote.

T: Co povaZujete za nejvétsi nevyhodu metody CLIL?

R1: No pro mé to je v tuhle chvili ta velka skupina déti, ze ti slabSi by se ndm tam
mohli ztracet.

T: A stava se to nékdy?

R1: No vzhledem k tomu, Ze oni si mohou vybrat, jestli budou odpovidat v angli¢tiné
nebo v ¢estiné, tak to pak ve findle nemusi byt aZ uplné takovy problém.

T: Je podle Vas metoda vhodna pro skupinu studenti s riiznymi jazykovymi a
odbornymi znalostmi?

R1: Ano, je to tedy asi vhodné, kdyZ nad tim ted’ tak ptemyslim, protoze pokud
rozdéluje studenty do skupin, tak se snazime je namichat, aby ti slabsi, nebo aby ti
siln€j$i pomohli t€ém slabsim.

T: Setkali jste se s néjakymi obtiZemi a problémy p¥i pouZivani metody CLIL ve
vasi lekei?

R1: No ob¢as mame témata, kterd se té¢zko zpracovavaji pro tu 7. tfidu do anglictiny a
obtiZe... mozna materialy, kterych neni asi v tuhle chvili dostatek pro ten dany
predmét.

T: Podporuje vas zaméstnavatel vyuku CLILu?

R1: Ano, urcité... My na nasi Skole postupné zavadime CLIL do jednotlivych ro¢nikda,
takze v letoSnim roce za¢iname se zemépisem v 7. tiid€. Ptisti rok by mél nabéhnout
CLIL v déjepise mam pocit v 9. tfide, by CLIL byl aplikovany do biologie.
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56. A jesté mozna, protoze u nas teda nemame, nebo ti star$i ucitelé¢ odbornych predméta
57. nemaji tu jazykovou vybavu, tak ten CLIL by m¢l probihat v tandemu. Myslim, ze
58. tim, Ze je to vedeny v tandemu, tak tim vlastné ten zaméstnavatel CLIL podporuje. Tu
59. vyuku...

60. T: Ma vaSe Skola vhodné zazemi a didaktické pomicky pro vyuku CLILu?

61. R1: Tak zazemi asi jako kazda $kola mame... a materialy si asi vytvofime ¢asem.

62. T: Pripravujete si materialy pro CLIL lekce sami, nebo vyuZivate jiZ vytvorené?
63. R1: Tak ptiprava materidlu je v podstaté na kolegyni, ktera zastit'uje tu anglictinu a ta
64. vesmes vyhledava materidly a pfipravuje si svoje.

65. T: A diskutujete obas materialy spolecné?

66. R1: Vzdycky se domlouvame na hodinE, ktery tematicky celek udélame, a ona si

67. podle toho hleda tfeba néjaké vhodné aktivity pro déti.

68. T: A povazujete pripravu na CLIL za obtiZnou pro vas?

69. R1: Za mé& osobné, ne, ale myslim si, Ze ptiprava materiall pro kolegyni musi byt

70. narocna.

71. T: Jaké vyukové metody a materialy se vim nejvice osvéd¢ily v hodinach

72. CLILu?

73. R1: No mn¢ se hodné libi vlastn¢ veskeré aktivity, ze kolegyné aktivizuje déti k néjaké
74. ¢innosti. Libi se mi, kdyz ja nevim, procitaji text v anglictin¢ a na zéklad¢ toho

75. odpovidaji v n¢jakém testu, nebo pripravuje hodné interaktivnich cviceni s vyuziti
76. digitalnich technologii a vyuZzitim mobild ve vyuce.

77.T: A jak vaSi studenti reaguji na metodu CLIL?

78. R1: Ta tfida, u které to zkouSime prvni rok, tak je velmi Sikovna, takze si myslim, ze
79. nemaji problém s tim, jestli hodina probiha Cisté v €estiné, nebo jestli tam mame

80. pfipojenou i anglictinu, zvladnou zpracovat vlastn¢ veskeré ty témata nebo otazky.
81. Takze vSe v angli¢ting je bez problém.

82. T: A jak hodnotite studenty v hodinach CLILu?

83. R1: Déti jsou aktivni, a kdyz meély jeden projekt prezentovat a mohly si vybrat, tak
84. vlastné vétsina téidy se poprala s tim, Ze prezentovali v angli¢tin€ sami od sebe a

85. dokonce i ti slabsi studenti si nasli ¢ast, kterou byli schopni odprezentovat v

86. anglicting.

87. T: A normalné dostavaji znamky v CLILu?

88. R1: Hodnotime a ddvame znamky za aktivity.

89. T: Myslite si, Ze vyukova metoda CLIL ma na zidkladnich Skolach a gymnaziich
90. své opodstatnéni a Ze by se CLIL mél ve skolach vice vyuZivat?

91. R1: Ano, myslim si, Ze ano. Myslim si, Ze to je rozsifeni nebo propojeni

92. meziptedmétovych vztahii mezi odbornym piredmétem a jazykem, coz se détem do
93. dalsiho zivota urcit¢ bude hodit.

94. T: A co ji podle vas mohlo vést k ¢astéjSimu pouzivani metody CLIL?

95. R1: No v okamziku, kdy by na Skolu, nebo kdyz na $kolu ptichazeji mladi absolventi
96. vysokych skol, tak ti uZ maji anglictinu asi jako druhy jazyk a nemaji takovou

97. jazykovou bariéru jako my starsi vyucujici. TakZe mozna jen se nebat, jit na n&jaké
98. skoleni a nebat se zkusit nové véci.

99. T: Dle vaseho nazoru, co by mohlo pomoci ucitelim zlepsit svou schopnost
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100.
101.
102.
103.
104.
105.
106.
107.
108.
109.
110.
111.
112.
113.
114.
115.
116.

uspésné implementovat metodu CLIL do svych hodin a predméti?

Urcite néjaké skoleni, a nebo stinovani vyuky CLIL u jinych ucitelt.

T: PovaZujete vyuku za pFinosnou pro studenty?

R1: Urcité, v kazdém piipadé. A kor teda kdyz to budu hodnotit z hlediska toho
zemepisu, tak vlastné v souCasny dobé¢ ty oteviené hranice, moznosti cestovani,
ze se 1 ti mali nebudou bat v ciziné promluvit, protoze ty jazykovy zaklady
budou mit.

T: A jaky je vas celkovy pohled na metodu CLIL?

R1: Velmi se mi libi a kdybych uméla anglictinu, tak bych rozhodné asi
vyuzivala i n€jaké anglické materialy dal ve svych hodinach. Je pravda, Ze na
stiedni Skole uz studenti jazykovou vybavu maji, takze tam neni problém tfeba
vyuzivat vyukova videa v angli¢ting, kterd jsou pékné zpracovana. A také se mi
libi, Ze mi CLIL pfinesl inspiraci do mé praxe, protoze ¢erpam vlastné z aktivit,
které

kolegyné ptipravuje a v tu chvili takové ta frontélni vyuka je nahrazena
néjakymi vlastné aktivitkami, Ze ty déti tam pasivné nesedi, ale aktivné se
vzdelavaji.
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Ptepis

Ptepis

Respondent 2
nahravky respondenta 2

rozhovoru s ucitelkou 2, ktera vyucuje CLIL v sedmé tiidé zemépisu na druhém stupni

zakladni skoly v Namésti nad Oslavou

Datum rozhovoru: 8. ¢ervna 2023

Délka

©ooN R wDdE

PR R R E R R R
O N U~ WNEREO

19.
20.
21.
22.
23.
24,
25.
26.
217.
28.
29.
30.
31.

32
33
34
35

rozhovoru: 8,33 min

T: Jaké je vaSe pohlavi?

R2: Zena

T: Ucite na druhém stupni zakladni §koly nebo nizZ§im stupni gymnazia?

R2: Na druhém stupni zakladni Skoly

T: Jaka je vaSe aprobace?

R2: Angli¢tina, zemé&pis.

T: Jak dlouho udite?

R2: No strasné moc dlouho, jestli je tam néjaky od do, tak tieba 15 a vic.

T: Mate néjaké zkuSenosti s pouzivanim metody CLIL ve své pedagogické praxi,
. nebo ji udite ve svych hodinach?
. R2: Ano, zhruba 3 roky.
. T: A v jakém predmétu?
. R2: Takze, v zemépisu.
. T: Pokud CLIL ucite, vedete vyuku v tandemu s podporou jiného ucitele?
. R2: Takze letos teda sama ale vyzkouseli jsme si i tandem, ale to nebylo pravé
. trvalého charakteru... takze vyzkouseli jsme si experimentalné i ja kazdou chvilku na
. 1. stupni vedu pfedméty ja a svét kolem nas v CLILu. také v obcance, ale tam teda to
. byl tandem s kolegyni z 1 stupné.
T: A bylo to lepsi takhle v tom tandemu, kdyZ tfeba nékdo nema ten cizi jazyk,
jak to na vas piusobilo?
R2: No tézko fict, tézko ftict. Tim, Ze jsem spi$ nastavenim druhostupniova, tak ja bych
si to dokazala predstavit spiSe na tom 2. stupni... tam ten CLIL urcité patii. Na tom
prvnim je to spiSe takové dopliiovani a neni potteba tandem.
T: A absolvovala jste nékdy $koleni, nebo jste absolvovala néjaky kurz na CLIL
metodu?
R2: Jo...
T: A myslite si, Ze je potieba specifické §koleni nebo kurz na to, aby ucitelé mohli
efektivné vyucovat pomoci metody CLIL?
R2: Ano urcité, protoze prvné musi kazdy pochopit, co to je. Nebo dokud to
nepochopi, tak tomu neuvéti, nebo dokud nebude o tom piesvédcen, tak to prosté délat
nebude. Takze si myslim, ze urcité je Skoleni smysl to je...
. T: Teda vy neucite v tandemu, ale myslite si, Ze by na vasi §kole byli u¢itelé cizich
. jazyki, kteFi by byli ochotni pomoci s pfipravou hodin pro uéitele odbornych
. predméti?
. R2: Ano, myslim si, Ze ano, urcité, protoze mame ucitele, ktefi uci tteba anglictinu a
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déjepis, takze urcit¢ by byly ochotni.

T: A co povaZujete za nejvétsi vyhodu metodik CLIL?

R2: Ze to je. Propojeni s realnym svétem je to, to je realita. To a prosts to, Ze to tak je
ve svéte ta doba je takova.

T: A co povaZujete za nejvétsi nevyhodu metody CLIL?

R2: To, Ze o ni neni takové povédomi, je jesté prosté malo rozsitena, takze ¢lovék ma
malo moznosti se s ni setkat. Coz by bylo asi nejlepsi ji vidét na vlastni oCi. A
samoziejme potom i t, Ze je u uciteltl né¢jaky blok, osobni blog. To, Ze si nevéri, ze
nemaji dostatek informaci, aby do toho §li, i pfes nedostatek informaci.

T: Myslite si, Ze je metoda CLIL vhodna pro skupinu studentii s riiznymi
jazykovymi a odbornymi znalostmi?

R2: To asi ano, myslim si, Ze ano. Obcas se stane, ze nékdo tfeba nerozumi, ale diky
CLILu, ktery striktn¢ nezakazuje mluvit v matetském jazyce, se zaci citi bez stresu,
kdyZ nécemu tfeba nerozumi.

T: A setkala jste se s néjakymi obtiZzemi a problémy pri pouZivani metody CLIL
ve vasi lekei.

R2: A to nemiizu fict, nemuzu fict. Co jsem potiebovala, to jsme néjakym zpiisobem
vzdy vysvétlila a co neslo, tak jsem ukazala na map¢ tim, Ze je to ten zeméepis, tak je
tam ta vizualniho moznost, takze pokud tam ta vizualizace jde, tak je to Gpln¢ jeste
nejvic fajn. TakZe asi nemtzu fict, ze bych méla néjaké obtize.

T: Podporuje vas zaméstnavatel vyuku CLILu?

R2: Ano, velmi.

T: Ma vaSe Skola vhodné zazemi a didaktické pomucky pro vyuku CLIL?

R2: Ano, nikdy nebyl problém, cokoliv pofidit a vhodné zdzemi mame také.

T: Pripravujete si materialy pro CLIL lekce sama nebo vyuZivate jiZ vytvorené?
R2: Sama... sama si pfipravuju o upiimné ani nevim, kde bych hledala. Pokud
vyuzivam vyukova videa v zemé&pise, tak pousStim v angli¢tin€. To ano, ale jinak tfeba
pracovni listy, tak ty si taky pfipravuju sama.

T: A povaZujete pripravu CLIL za obtiZnou?

R2: Obtiznou urcité je to véc, ktera da vic prace nez bézna ptiprava na béznou hodinu,
tam uz Clovek tak jede v né&jakych téch svych kolejich. TakZe ano, urcité je to véc, o
které ¢lovék musi vic pfemyslet.

T: A jaké vyukové metody nebo materiily se vim nejvice osvédcily v hodinach
néco, k ¢emu se tireba vracite, protoze to takhle funguje.

R2: Urcite ktizovky.

T: A néco dalsiho?

R2: Jo konkrétné v tom zemé&pise pojmy urcit¢ wordwall urcité tady ty online véci

73. jako prave, ze je wordwall nebo flippity nebo kahoot, ale to nejsem zas takovej

74.
75.
76.
77.
78.
79.

fanousek kahootu. Ty learning apps soucasny mé prosté nadchly. Jesté jsem
nevyzkousela ten doporuceny actionbound, ale ten m¢ taky naprosto nadchl. Prave se
chystam, Ze pokud pfisti rok bude pftileZitost, tak to teda urcité vyzkouSim.

T: jak vaSi studenti reaguji na metodu clil?

R2: Cim dal 1épe. Samoziejmé. Tim, ze CLIL je nové u devat’akd, tak se s tim
samoziejme nesetkali. TakZe ze zacatku nez si chvili zvykli, ale ted’ uz naprosto
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. pfirozen¢ reaguji.

. T: Jak hodnotite studenty v hodinach CLILU?

R2: Vse zvladaji, uz si zvykli na CLIL a vi, Ze mizou chybovat.

T: Myslite si, Ze vyukova metoda CLIL na zakladnich Skolach a gymnaziich ma
své opodstatnéni a Ze by se CLIL mél ve Skolach vice vyuzivat?

R2: Ur¢ité. Urcité ma své opodstatnéni na druhém stupni. Celkové, ten svét jde stale
kuptedu, jsou jiné moznosti cestovani, je vétsi poptavka na cizi jazyky a to vede i

k inovaci vyucovani.

T: A co si myslite, co by podle vias mohlo vést k ¢astéjSim pouZivani metody
CLIL?

R2: Jako u mé€, nebo...

T: Obecné.

R2: VSeobecné, no zase vétsi informovanost, vétsi informovanost, v€tsi moznost
prosté vidét CLIL, vétsi moznost ndslecht v hodinach u lidi, kteti délaji CLIL a
myslim si, Ze by to hlavné vyrazn¢ zmirnilo tu obavu. A to si myslim, ze je tak jedina
ptekazka, protoze o potom casto se zjisti, ze to, ¢eho se bojime, tak neni vlastn¢ viibec
ta prekazka.

97. T: Dle Vaseho nazoru, co by mohlo pomoci u¢itelim zlepSit svou schopnost

98. ispésné implementovat metodu CLIL do svych hodin a pfedméta?

99. R2: Jeste navstéva néjaké kurzu nebo skoleni a urcité naslechy CLILu u jinych ucitelt.
100. Protoze vzdy se nejprve néceho bojime, ale kdyz potom na vlastni o¢i vidime,
101. o0 co se jedna, mozna zménime nazor a zjistime, Ze to neni tak Spatné.

102. T: A co povaZujete za prinosné pro studenty, v ramci CLILu nebo

103. povaZujete vy vyuku CLILu za pFinosnou?

104. R2: Jeste jednou prosim...

105. T: Posledni otdzku mame, povaZujete vyuku za prinosnou pro studenty?
106. R2: No za ptinos pro studenty? Urcité. Urcité to, Ze to je propojeni predméti,
107. meziptedmétovych vztaht a urcité to, ze viibec posilujeme kompetenci

108. takovych jako je sebevédomi, posileni kompetenci a osobnosti a opét zase to je
109. Zivot... to, Ze ptedméty Zivot a diky CLILu nahlizime do redlné svéta, do

110. pfirozené prostiedi pro osvojeni si jazyka.
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Respondent 3

Ptepis nahravky respondenta 3

Ptepis rozhovoru s ucitelkou 3, kterd vyucuje CLIL v sedmé tfidé zemépisu na druhém stupni
zakladni skoly v Brné

Datum rozhovoru: 7. ¢ervna 2023

Délka rozhovoru: 11,03 min
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T: Jaké je vaSe pohlavi?

R3: Zenské.

T: Ucite na druhém stupni zakladni §koly nebo niZsim stupni gymnazia?

R3: Na druhém stupni zékladni skoly.

T: Jaka je vaSe aprobace?

R3: Angli¢tina, zemé&pis.

T: Jak dlouho udite?

R3: 2 roky.

T: Mate néjaké zkuSenosti s pouzivanim metody CLIL ve své pedagogické praxi?

. R3: Ano, ale ne odborné.

. T: ProtoZe mate anglictina a zemépis aprobaci, tak nepotiebujete tandemovou

. vyuku, takZe to preskocime.

. T: A absolvovala jste nékdy néjaké $koleni, nebo jste absolvovala kurz o CLILu,
. neZ jste zacala pouzivat tuto metodu ve vyuce?

. R3: Ne.

. T: A myslite si, Ze je potieba specifické Skoleni nebo kurz na to, aby ucitelé mohli
. efektivné vyucovat pomoci metody CLIL?

. R3: No tak potieba to asi neni, ale nemyslim si, ze by to bylo na Skodu. Asi bych

. zvladla tu metodu pouzivat néjak vic jako cilené, kdybych o tom néco vic védéla.

. T: TakZe by to moZna mohlo vést ke snadnéjSimu zavedeni do vyuky?

. R3: Ano, to souhlasim.

. T: V pripadé, Ze neucite v tandemu, jsou na vasi Skole ucitelé cizich jazyki, kteri
. by byli ochotni pomoci s pfipravou hodin pro ucitele odbornych predméti?

. R3: To asi ano. Nebo co se ty€e ostatnich uciteld, to nevim, ale jelikoZ j& sama ucim

. angli¢tinu, tak by mi to asi ned¢lalo problém nékomu pomoct nebo néco vysvetlit?

. T: A co povaZujete za nejvétsi vyhodu metody CLIL?

. R3: Hmm.. ., tak asi, Ze se rozviji vice dovednosti najednou i ty jazykové a zarovei i

. n&jaké odborné.

. T: A jaka je nejvétsi nevyhoda CLILu podle vas?

. R3: Hmm... nevyhoda asi ze v kazdé tfid¢ jsou jako rizn€ jazykoveé nadané skupiny

. déti, tak tfeba ten, ktery ma problémy s u¢enim zemépisu a budu mluvit o téch svych
32.

predmétech zemeépisu v ¢esting, tak kdyz mu to do toho hodime jesté néjaky cizi

33. jazyk, tak bude uz jako upln¢ ztracenej. Takze pro takové ty décka, ktery to jakz takz

34.
35.

zvladaji jako na ¢tyiky, se naucit v ¢esting, asi to nebude Upln¢ idealka.
T: TakzZe si myslite, Ze CLIL neni vhodny pro skupinu studentii s riiznymi
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50.
51.
52.

jazykovymi a odbornymi znalostmi?

R3: Tak je to jako urcité téz§i, mozna by bylo, nebo urcité¢ by bylo ideélni to pouzit ve
skuping, kde vite, Ze prosté jsou vSichni jazykové na tom v pohod¢ a nebudou mit s
timhle problémy.

T: A setkala jste se s néjakymi obtiZemi a problémy pii pouzivani metody ve vasi
vyuce?

R3: No s problémy asi ne, protoze to nepouzivam moc ¢asto a ani asi moc intenzivne,
kdyz uz néco délam s anglictin€. Ale urcité ty décka, tieba nékteti nechcou, nebo se
ptaji, pro€ to délame ted’ka v anglictin€, kdyzZ médme zemépis a jako jsou urcité déti,
ktery nesnasi angli¢tinu, neni to jejich oblibeny predmét, nejde jim to, maji z toho
pétky, a kdyz jim to potom vsunu jesté do zemépisu, ktery tieba maji radi, tak jsou z
toho otraveni, takze asi néco takového, ale jinak nic jiného mé nepotkalo.

T: A podporuje va§ zaméstnavatel metodu CLIL?

R3: Ano podporuje, ale asi ne n¢jak aktivné. TakZe vim, ze kolegyné vlastné
angli¢tinatka druh4, ta ma anglictinu a déjepis, tak si zaddala o u€ebnici CLIL, tak ji to
normalné vedeni jako zaplatilo a objednalo, ale kdyz to chtéla i pro Zaky, tak tekli, ze
uz na to nejsou penize. Takze ma jenom tu svoji. Jsem tam z toho néco pouzije, ale

53. jako neni to néjaka asi nic vic vétsi aktivni podpora.

54.
55.
56.
S57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.

T: A na to se navazuje, jestli mate vhodné zazemi a didaktické pomiicky pro
vyuku CLILuU?

R3: Jako asi tak jediné, co mé napadd, co mame, co se d4 pouZit, je interaktivni tabule
a dataprojektory. Takze jako prezentace videa nebo né&jaké pracovni listy, ale ucebnice
nebo néco takového jako pracovni sesity, tak to vilbec neméame.

T: A pripravujete si materialy pro CLIL lekce sama?

R3: Ano.

T: A je to naro¢né ¢asové?

R3: Hmm no, spis je to pravé pro me to usporngjsi, protoze vyuzivam toho, kdyz je
néjaka piiprava na hodinu zemépisu udéla v anglictiné tak ji pouziju a akorat k tomu
spi§ mén¢ narocné, nez kdybych to musela chystat vSe sama, ale to, co takhle
pouzivam tieba cizi anglické pfipravy nebo pracovni listy, tak to je pro m¢ snazsi.

T: A jsou nékteré materiily nebo aktivity, které se vam osvédcily v hodinach?
R3: A tak urcité tfeba videa, s t€émi nikdy nebyl Zadny problém, kdyZ potiebuji
vysvétlit jako néjaky fenomén, tieba 1 jak funguji sopky, tak jsem poustéla anglicke
video s obrazkama, nebo tfeba kdyz jsme se bavili o Australii, tak jsem poustéla
n¢jaky zivot v méstecku, co je pro né typické. Takze tohlencto je zajima, kdyZ to vidi
tteba pfimo z toho mista, o kterém se u¢ime v jejich rodném jazyce, a jesté tomu 1
rozumi, a pak si to n&jak tieba rozebereme, tak to je asi i docela zdbavné pro né.

T: A jak vasi studenti reaguji na tuto metodu?

R3: No vesmés jakoby asi neutralné, Ze netikaji nic, jak jsem uz zminovala, tak obcas
se objevi n¢jaka negativni poznamka od zaki, kteti nemaji radi anglicky jazyk, ale

77. jinak asi vesmes jako neutralng, nebo se k tomu nijak nevyjadiuji. A nekteti jako zase
78. jsou tam takovi jedinci, ktefi maji radi angli¢tinu, tak tfeba vim, ze si do néjakého

79.

svého osobniho slovnic¢ku zapisuji tfeba néjaké pojmy, co jsme se naucili a tak, takze
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80.
81.
82.
83.
84.
85.
86.
87.
88.
89.
90.
91.
92.

asi je to rtiznorodé.

T: A jak byste hodnotila studenty hodinach, vSe zvladaji?

R3: No zvladaji... podle mé jakoby vzdycky samoziejmé pouziju video nebo néjaky
pracovni list podle toho, jakou maji iroven té anglictin€. Tim, ze j& je ucim i na tu
anglictinu, tak vim, co zvladnu a co uz ne. TakZe rozhodné€ nevybiram néjaké jako
pomiicky nebo materialy, které¢ by oni nezvladly. Ale nestalo se mi, Ze by byl néjaky
vetsi problém tady s timhle.

T: A myslite si, Ze vyuziti CLIL metody na zikladni S$kole i gymnaziich ma své
opodstatnéni a Ze by se mél CLIL ve §kolach vyuzivat vice?

R3: No myslim si, Ze asi jo, jakoze urcité tam jsou néjaky negativa, o kterych jsem se
uz zmifovala, ale jinak pokud by to nebylo Upln¢ tfeba jako bilingvni dvojjazycné
vyucovani nebo tplné vyucovani zemeépisu v angli¢ting, ale bylo by to takova néjaka
¢ast... né¢jaké castecné zaclenéni toho CLILu do normalni vyuky tak mné piijde, ze to

93. je docela zajimavé oziveni té vyuky a Ze 1 jako pro zZéky 1 pro ucitele by to pro mohlo

94.
95.
96.
97.
98.
99.

100.
101.
102.
103.
104.
105.
106.
107.
108.
109.
110.
111.
112.
113.
114.
115.
116.
117.

byt néco zajimavého.

T: A co by podle vas mohlo vést k ¢astéjSimu pouzivani metody CLIL?

R3: Tak urcité n¢jaka osvéta nebo jako zajem té dané skoly, kdyby se moje skola
zajimala o CLIL a tfeba nam dévala, nebo doporucovala i né¢jaké materialy, objednala
ucebnice a zaridila nam né&jaky workshop nebo néjaky seminat nebo skoleni, tak si
myslim, ze urcité budeme CLIL zaclenovat jako mnohem vic do vyuky nez takhle,
kdyz o tom vitbec nikdo nemluvi a n¢ktefi o tom ani nevi, co to je, nebo Ze to
existuje.

T: A co by podle vaseho nazoru mohlo pomoci uéditeliim zlepSit svou
schopnost uspéSné implementovat metodu CLIL do svych hodin a
predméti?

R3: Tak mozna taky néjaka takova spoluprace s ostatnimi uciteli, nebo né¢jak
prave to Skoleni, jak uz jsem zminovala, aby védéli, jako co a jak délat, protoze
urcite ja si to délam tak néjak jako podle sebe, ani nevim, jestli to délam
spravné, protozZe o tom sama nic nevim, ale diky Skoleni bych urcité 1épe
védela, jak na to a jak by to Slo snadnéji zapojit do vyuky.

T: A povaZujete vyuku za prinosnou pro studenty?

R3: Ano, ano jo, urcite.

T: A vas celkovy pohled na metodu CLIL? Co si o tom myslite?

R3: No asi, bych se opakovala uz to, co jsem zminila, jakoZe kdyz je to pouzité
dobte

a se studenty, ktefi asi to vnimaji pozitivné a chtéji néco takového, tak si
myslim, Ze to

muze byt velmi pfinosné.
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Respondent 4

Transcript of the recording of the respondent 4

Transcription of an interview with teacher 4 who teaches CLIL in seventh grade geography at
a lower secondary school in Roseto degli Abruzzi

Date of the interview: 5 June 2023

Length of interview: 9.15 min
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I: What is your gender?

R4: Female

I: Do you teach at the lower secondary school or lower level of gymnasium?
R4: Gymnasium

I: What subjects do you teach?

R4: Geography and English

I: How long have you been teaching?

R4: Hmm, it will be more than 20 years already.

I: Do you have any experiences of using the CLIL method in your teaching

. practice?

. R4: Yes, | do, over 4 years. Here in Italy, the CLIL method is compulsory in all

. secondary schools in the last year of their studies. Sometimes CLIL is also included in
. other subjects of lower grades, and specifically at our school for students who

. specialize in languages, the CLIL method is included in more theoretical subjects.

. I: And what foreign languages do they study here?

. R4: English language, German language and also Latin, Greek or French.

. I: Does this mean that at your school you have a field of study available for your
. students that specializes in teaching foreign languages?

. R4: Yes, exactly and then we have general education, such as grammar school, where
. students attend only English classes and an optional second language.

. I: If you teach CLIL, do you teach in tandem with the support of another

. teacher?

. R4: No, I don’t, but my other colleagues do.

. I: Did you ever receive training or take a CLIL course before you started using

. this method in your teaching?

. R4: Yes.

. I: Do you think there is a need for specific training or a course for teachers to

. teach effectively using the CLIL method?

. R4: Yes, definitely. I think that good practice is also a way to successfully implement
. the CLIL method, but training or a course is certainly the basis.

. I If you do not teach in tandem, are there foreign language teachers at your

. school who would be willing to help prepare lessons for teachers of vocational

. subjects?

. R4: Yes, that's how it goes at our school. English language teachers either teach in

. tandem or assist non-language subject teachers with lesson preparation.
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. I: What do you consider to be the biggest advantage of the CLIL method in
practice?

R4: Certainly, the connection of a foreign language with a theoretical one. Students do
not have to deal with grammar and use the language naturally without any pressure.

I: What do you consider to be the biggest disadvantage of the CLIL method in
practice?

R4: Lack of teachers who are able to teach in CLIL, or lack of language teachers
willing to help with the preparation of CLIL materials.

I: In your opinion, is the CLIL method suitable for a group of students with
different language and professional knowledge? What is your personal
experience?

R4: 1 think yes, she is suitable. However, | meet students for whom the CLIL method
is difficult, i.e. understanding content in a foreign language, and therefore it is
sometimes necessary to give these students a helping hand. | have also found it useful
to put weaker students in groups or pairs with those for whom the English language is
not a problem, so that these students can help each other.

I: Did you encounter any difficulties and problems when using the CLIL method
in your lesson?

R4: Probably not. Hmm... except for what I already mentioned, everything was fine.
I: Does your employer support CLIL training?

R4: Yes, rather yes.

I: Does your school have suitable facilities and didactic aids for teaching CLIL?
R4: Yes, sure.

I: Do you prepare materials for CLIL lessons yourself or do you use already
created ones? (do you agree on the creation?)

R4: Sometimes | use already created ones or get inspired, but despite that, there is a
lack of CLIL materials and the preparation is very demanding.

I: Do you find preparation for CLIL difficult for you?

R4: Yes, very much, despite the fact that there are a lot of available videos for
geography, but despite that, the materials need to be adapted for teaching and all this is
very time-consuming.

I: What teaching methods and materials have worked best for you in CLIL
classes?

R4: Certainly, cooperative teaching, creating projects, working in groups, crosswords
and other activities or materials during which students think, think or create together.
I: Do you also use any online internet resources?

R4: Yes, kahoot, quzizz or wordwall have worked well for me too.

I: How do your students respond to the CLIL method?

R4: Very positively. They like that it's something new and especially they don't see
geography as a boring subject, thanks to CLIL they definitely enjoy geography more.
I: How do you assess students in CLIL classes?

R4: 1 think they manage everything and if it ever happens that they don't know what to
do, there is always someone in the class who is willing to help.

. I: Do you think that the CLIL teaching method in primary schools and lower-
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80. secondary level of schools is justified and that CLIL should be used more in

81. schools?

82. R4: Yes, definitely. Especially nowadays, when there is an increasing demand for

83. knowledge of foreign languages.

84. I: What do you think could lead to more frequent use of the CLIL method?

85. R4: More support from school management and support for tandem teaching. | think
86. tandem teaching is definitely the key to more frequent use of CLIL.

87. 1: In your opinion, what could help teachers improve their ability to successfully
88. implement CLIL in their lessons and subjects?

89. R4: Training and courses. In our school and in schools in Italy in general, the problem
90. is that there is a shortage of language teachers who teach a second subject at the same
91. time. Such teachers then have to teach in tandem, for which there is still not enough
92. money, so it is therefore necessary for non-language teachers to be educated in this
93. method as much as possible.

94. 1: Do you consider CLIL teaching beneficial for students?

95. R4: Certainly, especially in geography, which has so much to do with travel. Students
96. very often ask about various interesting facts about the countries we are currently

97. studying and sometimes they mention that one of these countries is their dream

98. destination.26. What is your overall view of the CLIL method?

99. I: What is your overall view of the CLIL method?

100. R4: It is certainly very beneficial and especially inspiring not only for students,
101. but also for all non-language teachers. And also connecting subjects, | mean
102. theory with language, is very important these days.
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Respondent 5

Ptepis nahravky respondenta 5

Prepis rozhovoru s ucitelkou 5, ktera vyucuje CLIL v sekund€ v zemé&pisu na nizs$im stupni
gymnazia v Ttebici

Datum rozhovoru: 2. ¢ervna 2023

Délka rozhovoru: 6,07 min

©ooN R wDdE

10.

T: Jaké je vaSe pohlavi?

R5: Jsem Zena.

T: Ucite na druhém stupni zakladni S§koly nebo niz§im stupni gymnazia?

R5: Na niz§im stupni gymnazia.

T: Jaka je vaSe aprobace?

R5: Zemépis, biologie.

T: A jak dlouho uéite?

R5: 20 let.

T: Mate néjaké zkuSenosti s pouzivanim metody CLIL ve své pedagogické praxi?
R5: Ne, nemam. Pouze ted’ pii pozadéani o vyzkouSeni CLILu a poskytnuti materialu

11. jsem CLIL vyzkousela ve vyuce.

12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.

wr W

T: Myslite si, Ze mi pFi zavadéni CLILu na vasi Skole by byli ucitelé cizich jazyki
ochotni pomoci s pripravou hodin pro uditele odbornych predméta?

RS5: Ano, myslim si, ze nékteti by byli ochotni pomoct.

T: A myslite si, Ze kdybyste dostala hotové nebo pripravené materialy, zaradila
byste CLIL ¢as od ¢asu do vasi vyuky?

R5: Rozhodng, protoze to je rozhodné pfinosné pro mé hodiny.

T: A co povaZujete za nejvétsi vyhodu metody?

RS: Propojeni odborného predmétu s jazyky. A, hmm... Pro mé& osobné to bylo
seznameni se s novymi metodami, které potom miiZzu vyuzit ve svych hodinach a pro
studenty urcité oZiveni hodin pravé o ten jazyk a tim ta vyuka dostala uplné jiny
rozmer.

T: A jsou néjaké nevyhody metody CLIL?

R5: No jako nevyhodu bych vidéla asi tou ptipravou. Pokud bych si musela chystat
materidly sama, tak by to bylo pro mé velmi naro¢né a vlastné obecné... nejsem si

26. jista, jestli téch materialli my ve Skole mame dostatek, takZe ta pfiprava... tu pfipravu

217.
28.
29.
30.
31.
32.
33.
34.
35.

bych hodnotila jako nejvétsi nevyhodu.

T: A je podle vias metoda vhodna pro skupinu studenti s riznymi jazykovymi a
odbornymi znalostmi?

RS5: Ano, myslim si, ze urcité, protoze pii metodé CLIL mohou studenti mluvit jak
anglicky, tak i ¢esky. A vlastné pokud jsou ve skupince studenti nebo déti, ktefi maji
rizné nebo jsou na rizné urovni, co se tyce daného predmeétu, tak si vlastné mizou
vypomoct, takze je to vhodné pro kohokoliv.

T: Setkala jste se s néjakymi obtiZemi a problémy pri pouZivani metody, ¢i byly
vasi lekci néjaké obtize?
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36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
S57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.
75.
76.

R5: Vlastné ne, na nic... VSechno jsem méla pekné piipravené od mé kolegyné
anglictinarky, takze s ni¢im nebyl problém.

T: Podporuje vas zaméstnavatel vyuku CLILu?

R5: Podporuje velmi... jednak psychicky, tak i materialné, co se tyce rtiznych
pomiicek, takze ano, méli jsme vlastné i Skoleni na vyuziti CLILu v hodinach.

T: TakZe byste Fekla, Ze je v dostatek vhodnych didaktickych pomiicek pro
vyuku CLILu?

R5: Didaktickych pomicek ano, ale urcité je malo materidll.

T: A jak vasi studenti reagovali na metodu CLIL?

R5: Reagovali velmi pozitivné, byly v hodindch mnohem vic aktivni nez v béznych
hodinach zemépisu. Bavilo je vlastn€ vyuziti jazyka v zemépise. Bylo to pro né néco
nového a fekla bych, Ze 1 introvertnéjsi studenti se vice zapojili.

T: A jak byste hodnotila studenty v hodinach CLILu?

R5: Rekla bych, Ze byli aktivngjsi a p¥islo mi, ze méli o ten predmét vétsi zajem.

T: Kdybyste si materialy chystala sama, myslite si, Ze by pro vas piiprava byla
R5: Rozhodné, to by bylo velmi, velmi ¢asove narocné a vlastn€ ani nevim, jestli bych
to zvladla.

T: A mohlo by to potom brat velkou roli v tom, jestli byste viibec CLIL zavadéla?
R5: To by asi hrélo roli.

T: Myslite si, Ze vyuka CLILu na ziakladnich §koliach a gymnaziich ma své
opodstatnéni a Ze by se CLIL mél ve Skolach vice vyuzivat?

Stoprocentné. Myslim si, Ze v dnes$ni dob¢, kdy cizi jazyk je potfeba, je metoda CLIL
pro vSechny studenty vyhodna a vidim v tom velkou vyhodu ve spojeni pravé zemepis
angli¢tina, co se tyCe cestovani, myslim si, ze ano, Ze rozhodné¢ je to, ze to ma své
misto ve Skolstvi.

T: A co by podle vas mohlo vést k ¢astéjSimu pouzivani této metody?

RS5: Hmm.... myslim si, ze mm... ucitelé, kteti uz zkusili CLIL by méli rozhodné dat
veédét tém, ktefi se toho tieba boji, Ze vlastné neni se ¢eho bat se spravnou podporou,
kterou si myslim, Ze tieba na nasi Skole zrovna mame.

T: Co by vedlo k ¢astéjsimu pouzivani metody?

RS5: MozZna na ostatnich Skolach ta podpora vedeni a podpora jazykait. Potom to jde
vSechno snéz.

T: A povaZujete vyuku za piinosnou pro studenty?

RS5: Stoprocentné, jednoznacéné.

T: A jaky je celkovy vas pohled na metodu CLIL?

R5: Pohled. Hmm... mij celkovy pohled na to je, Ze jak jsem uz fikala, Ze do kol
patii a myslim si, Ze se bude vyuZzivat v budoucnu vic a vic, protoze jsme pofad vic
obklopeni angli¢tinou a bude to prosté nutnost umét se dorozumét a pohybovat se

V cizim jazyce v jinych jako jinych oborech uZ v tomhle nizkém véku studentd.
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Respondent 6

Ptepis nahravky respondenta 6

Prepis rozhovoru s u€itelem 6, ktery vyucuje CLIL v sedmé tiidé zemépisu na druhém stupni
zakladni Skoly v Ttebici

Datum rozhovoru: 2. ¢ervna 2023

Délka rozhovoru: 5,40 min

©ooN R wDdE
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T: Jaké je vaSe pohlavi?

R6: Muz.

T: Ucite na druhém stupni zakladni §koly nebo na nizZ§im stupni gymnazia?
R6: Na zékladni Skole.

T: Jaka je vaSe aprobace?

R6: Déjepis a zemepis.

T: Jak dlouho udite?

R6: 14 let.

T: Mate néjaké zkuSenosti s pouzivanim metody ve své pedagogické praxi?

. R6: Pied touto zkouskou ne, az ted’ po vyzkouSeni.

. T: Védél jste drive o CLILu, nebo znal jste CLIL?

. R6: Jakoby slySel jsem o té metodé¢, ale jako nem¢l jsem s ni viibec zadny zkuSenosti.
. T: A uéil jste CLIL hodinu v tandemu za podporu jiného ucitele?

. R6: Ano ucil, pii tom vyzkouseni ano.

. T: A myslite si, Ze by pri zavadéni CLILu ve vasi Skole byli uditelé cizich jazyki
. ochotni pomoci s pFipravou hodin pro ucitele odbornych predméti?

. R6: No myslim, Ze by byli, urcit¢ by se nasli n¢ktefi, ktefi by byli ochotni. No jakoby
. asi ne vSichni, ale jakoby né¢ktefi by se nasli.

. T: Kdybyste dostal hotové pripravené materialy, zaradil byste ¢as od ¢asu CLIL
. do vyuky?

. R6: No mozna jo, kdyby to byly materialy, ktery by mé prosté vyhovovaly, tak bych

. to mohl zkusit.

. T: A co povaZujete za nejvétsi vyhodu metody CLIL?

. R6: Nejvétsi vyhoda je, Ze se tam spojujou ty predmeéty. TakZe se zaci jednak

. zdokonalujou v ty angli¢tin€ i v tom v tom konkrétnim oboru.

. T: A jak& miiZe byt dle vas nejvétsi nevyhoda CLILu?

. R6: Jakoby naraZi to u toho ucitele, Ze nemusi mit dostate¢ny jakoby znalosti v ty

wewvr

. T: A myslite si, Ze by to bylo snazsi, kdybyste vedl v tandemu vyuku, Ze by tam
. byli dva ucitelé?

. R6: Potom ano, no asi by to bylo snazsi

. R6: A je podle vas CLIL vhodny pro skupinu studenti s riznymi jazykovymi a
. odbornymi znalostmi? KdyZ maji tfeba riiznou uroven anglictiny...

. Urcité by bylo lepsi, kdyby byli pfiblizn€ na stejné Grovni, aby vSichni prosté

. rozuméli, Ze jo, aby tam nebyl n€kdo perfektni, kdo bude rozumét a pak n¢kdo, kdo
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36.

37
38

39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
S57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.

69

70.

tam bude jen koukat.

T: A setkal jste se s néjakymi obtiZemi a problémy p¥i pouZivani metody CLIL ve
vasi lekei?

R6: Ja myslim, ze ne, ze to bylo bez problémtl.

T: A rFekl byste, Ze tam byli nékteri, kdo tFeba jsou slabsi? V téch odbornych
znalostech.

Hmm myslim Ze ne, Ze zrovna to byla takova tiida, kde jsou vSichni jako fakt Sikovni,
takze si myslim, Ze jako i vétSina rozuméla a ze se orientovali v téch odbornych
znalostech.

T: A podporuje vas§ zaméstnavatel vyuku CLIL nebo podporoval by?

R6: Myslim, Ze by podporoval, ze urcité, Ze by to $lo, kdybysme to navrhli zkouset to,
ze by podporoval.

T: A myslite si, Ze ma vase Skola vhodné zazemi a didaktické pomiicky pro vyuku
CLILu?

R6: J&4 myslim, Ze jo.

T: A jak vasi studenti reagovali na metodu CLIL, co myslite?

R6: No ja myslim, ze jelikoz to pro né bylo jakoby néco nového, tak to ptijali s
nadsenim, ze se jim to moc libilo.

T: A jak byste vy sam hodnotil studenty v CLIL hodinach?

R6: Jako v ramci tady ty hodiny to, co jsme zkouseli, tak t¢ém zakam se velice dafilo,
ze st myslim, Ze je to bavilo a §lo jim to.

T: A kdybyste si materialy chystal sam, myslite si, Ze by to pro vas bylo naro¢né
ta priprava?

R6: Urcité by to bylo ¢asoveé ndrocné pro mé.

T: A bylo by to stéZejni pro rozhodovani, Ze potom byste tfeba byl mii ochotny
vyzkousSet ten CLIL?

R6: Urcité by to hralo jako velkou roli v mém rozhodovani.

T: TakZe kdyby potom ty materialy byly uz hotové a nékdo vam je poskytl, tak
by to bylo tak to to bylo snazsi pro vas?

R6: Urcite.

T: A myslite si, Ze vyukova metoda CLIL ma na zakladni Skole a gymnaziich své
opodstatnéni a Ze by se CLIL ve §kolach vice vyuzivat?

R6: No ja myslim, Ze by se to mélo vice vyuzivat, a Ze to je zajimavej napad.

T: A co si myslite, Ze by mohlo vést k ¢astéjSimu pouZivani metody CLIL?

R6: No tak ta spoluprace v ramci téch pedagogickych sborti, no mezi témi uciteli téch

71. jazyka a témi uciteli odbornych predméta.

72.
73.

T: A myslite si, Ze vyuka CLILu je pFinosna pro studenty?
R6: Jo urcite.

74. No jako myslim si, Ze by to mohlo obohatit vyuku. Samoziejmé za toho piedpokladu,

75.
76.

Ze na to ti pedagogové budou pfipraveni, ale osobné€ si myslim, ze kdyZ by byli ty
materialy, tak bych to mohl ¢as od ¢asu zapojit do hodiny.
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Ptepis

Ptepis
stupni

Respondent 7
nahravky respondenta 7

rozhovoru s ucitelem 7, ktery vyucuje CLIL v sedmé tfid¢ v zemépisu na druhém
zakladni Skoly v Tiebici

Datum rozhovoru: 2. ¢ervna 2023

Délka

1
2
3
4.
S.
6
7
8
9

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
217.
28.
29.
30.
31.
32.
33.
34.

35

rozhovoru: 6,06 min

T: Jaké je vasSe pohlavi?

R7: Muz.

T: Ucite na druhém stupni zakladni §koly nebo niZsim stupni gymnazia?

R7: Na druhém stupni zékladni Skoly.

T: Jaké je vaSe, hmm jaka je vaSe aprobace?

R7: Zemépis pro zakladni Skoly a télesnd vychova pro zékladni skoly a stfedni Skolu.
T: Jak dlouho udite?

R7:5 let

T: Mate néjaké zkuSenosti s pouzivanim metody kryl ve své pedagogické praxi?
R7: Zatim jsem nemél Zadnou zkuSenost s CLILem, takze je to pro mé& novinka.

T: A driv jste o CLILu védél?

R7: Ne, ne, vliibec jsem o tom zatim neslySel.

T: A udil jste tuto CLIL hodinu v tandemu s podporou jiného ucitele?

R7: Ano, to jsem si takhle vyzkousel poprvé.

T: Myslite si, Ze by pri zavadéni CLILu na vasi Skole byli ucitelé cizich jazyki
ochotni pomoci s pripravou hodin pro ucitele odbornych predméti?

R7: Urcité by to taky asi uvitali jako takovy mezipfedmétové propojeni tady téch
predméta.

T: A kdybyste dostal hotové pripravené materialy, zaradil byste CLIL do ¢as od
¢asu do vasi vyuky?

R7: To by se dalo takhle udélat. Otazka je, jak je to s Casem, no kazda tiida ma
samoziejme n¢jaky skluz, takze ale urcité je to dobra véc k zatfazeni.

T: Co povaZujete za nejvétsi vyhodu metody CLIL?

R7: Pfemyslim, asi je to viibec ta celkova propojenost, zaprvé dvou predméti a za
druhé je to zase zvétSeni rozsahu a rozhledu. Tteba i to cestovani, tfeba i1 to propojeni
S cizimi zemé&mi a vibec ta odborna slova, které jsou potom Castokrat spojovany prave
s naukou, rizné na internetu, rtizn¢ i tady v praxi, v téch zemich. TakZe décka si to
Zase vezmou za svy.

T: TakZe byste Fekl, Ze obzvlast’ v zemépisu je CLIL vhodny pouzit?

R7: Urcité, urcité.

T: Co povaZujete za nejvétsi nevyhodu metody CLIL?

R7: Asi stupen znalosti anglictiny, anglického jazyka u téch déti. Tam samoziejme se
to musi néjak vZzdycky modifikovat, jak jsme se bavili. N&jak to poupravit, takze asi ta
¢asova narocnost, ale na tu ptipravu a rozliSeni pro koho je co vhodné.

. T: Je podle vas metoda vhodna pro skupinu studentii s riznymi jazykovymi a
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36.
37.
38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.

odbornymi znalostmi?

R7: No zase je to takovy zaclenéni a propojeni viibec téch schopnosti a zase
prohloubeni toho jazyka v téch odbornych pfedmétech? Takze urcité.

T: Setkal jste se s néjakymi obtiZzemi béhem vyuky p¥i pouZiti metody CLIL?
R7: Hmm... obtizemi asi moc ne.

T: Podporuje vas zaméstnavatel vyuku CLIL, nebo by podporoval?

R7: Ja si myslim, ze by to podporoval. Zatim to nepodporuje, protoze podle mé¢ zatim
asi o tom taky asi nevi, ale ur€ité je to zajimava forma vyuky, takze urcité asi ano.

T: Myslite si, Ze vaSe §kola ma vhodné zazemi a didaktické pomicky pro vyuku
CLILu?

R7: Ano, to si myslim, ze by nebyl problém pfti zavadéni CLILu.

R7: Jak vasi studenti reagovali na metodu CLIL obecné?

R7: Jesté jsem se s nimi nebavil, n¢jaka ta zavérecné zhodnoceni hodiny, ale co se mi
zdalo béhem vyuky, tak je to bavilo. A zase jak fikdm, nova forma viibec tady tohohle
opakovani, a i ty nauky a zjiStovani novych informaci. Takze za mé, co jsem z pozice
pozorovatele, tak to bylo moc pekny a pro décka zédbavny.

T: A jak byste hodnotil studenty?

R7: Celkem pozitivné. Docela mé piekvapili, Ze nékteré i introvertni typy se zacaly
zapojovat a i co se tyka toho anglického jazyka, se projevily tfeba i nékdy vic nez

55. jenom u toho Ceskyho.

56.
S57.
58.
59.
60.
61.
62.
63.
64.
65.
66.
67.
68.
69.
70.
71.
72.
73.
74.

T: Kdybyste si materialy chystal saim, myslite si, Ze by to pro vas bylo naro¢né ta
priprava?

to vic. Ale 1 pro mé by to bylo pfinosny, si to zase ty slova odborné nékdy
pfipomenout a zopakovat.

T: A myslite si, Ze vyukova metoda clil na zakladni §kole a gymnaziich ma své
opodstatnéni a Ze by se CLIL mél ve §kolach vice vyuZivat?

R7: Urcité ano, protoze, jak fikdm, mluvené slovo psané slovo i ta propojenost z
anglického jazyka ceského by se asi méla vic prohlubovat, aby to bylo pro détska
pfirozenéjsi.

T: Co by podle vas mohlo vést k ¢astéjSimu pouZzivani metody CLIL?

takZe urcité tady tahleta propojenost téch obort.

T: A povaZujete vyuku za pFinosnou pro studenty?

R7: Urcité povazuji za pfinosnou.

T: A jaky je vas celkovy pohled na metodu CLIL?

R7: Uptimné jsem nevédél, co od toho ocekavat, ale celkové mé prekvapilo, Ze décka
na to reagovali opravdu pozitivné i aktivné a byla to takova svizna hodina pékna, ktera
prosté zase décka bavila.
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Respondent 8

Ptepis nahravky respondenta 8

Prepis rozhovoru s u€itelem 8, ktery vyucuje CLIL v sedmé tiidé zemépisu na druhém stupni
zakladni skoly v Brné

Datum rozhovoru: 7. ¢ervna 2023

Délka rozhovoru: 9,35 min
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Jaké je vasSe pohlavi?

R2: Zenské

T: Ucite na druhém stupni zakladni §koly nebo niZsim stupni gymnazia?

R2: Na zékladni skole

T: Jaka je vaSe aprobace?

R2: Angli¢tina, zemé&pis.

T: Jak dlouho udite?

R2: Kvuli matei'ské ne zas tak moc dlouho, tak 5 let.

T: Err, mate néjaké zkuSenosti z pouzivani metody CLIL ve své pedagogické

. praxi?

. R8: Zakladni upIlné minimalni.

. T: TakZe ted’ka uz jste zkusila CLIL tiplné poprvé.

. R8: Ano.

. T: Err u€ila jste CLIL v tandemu nebo za podpory jiného uditele, coZ vlastné jste
. neucila, protoZe mate zemépis a anglictinu, ale myslite si, Ze by pFi zavadéni, by
. na vasi Skole byli ucitelé cizich jazykt ochotni pomoci s pFipravou hodin pro

. uCitele odbornych predméta?

. R8: Nekteti asi ano.

. T: Nékteri by byli ochotni a vy byste byla ochotna jako zastupce jazykovych

. ulitela?

. R8: Pokud bych byla ndpomocna, tak ano.

. T: Myslite si, Ze kdybyste dostala hotové pripravené materialy, zairadila byste kill
. ¢as od ¢asu do vyuky?

. R8: Urcite.

. T: Co povaZujete za nejvétsi vyhodu metodiku v praxi?

. R8: Jezi§, jak to mam fict? No pouziti vyuziti je anglického jazyka v nezvyklych

. situacich.

. T: MoZna Ze se, Ze se pouZiva jazyk v prirozeném prostiedi ve vyuce.

. R8: No to neni uplné pfirozené prostiedi, Ze jo, to je Skola. Vy jako ucitel, to proste

. muzete pojmout uplné jinak a zajimavéji, aniz byste prosté jela podle knizky, tim

. padem, vy si ty materialy prosté upravite tak, ze proste jsou pro ty zaky proste

. mnohem jakoby pfitazlivéjsi. A celkové ta vyuka se pro mé stava jakoby netradicni

. proto a cokoliv proste pro ty décka netradicni, tak to je bavi, Ze jo.

. T: A co povaZujete za nejvétsi nevyhodu metody CLIL?

. R8: Je naro¢né piiprava a taky piiprava téch materialti, mozna celkové piiprava.
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37

38.
39.
40.
41.
42.
43.
44,
45.
46.
47.
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50.
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55.
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79.

T: A je podle vas my to takhle vhodna pro skupinu studenti s riznymi
jazykovymi i odbornymi znalostmi.

R8: Jo.

T: MoZna tim, Ze pracuji ve skupinkach, coz je jedna z mozZnosti, jak miZeme
vést vyuku v CLILu.

R8: Pfesné, oni si takhle mizou pomahat. Hlavné jako ty décka prosté od sebe radi
ocumuji, ze jo? Takze prosté to je to je a prosté hlavné jim to nepiijde, ze se jako
vénuji jinému predmétu.

T: A kdyZ jste zavadéla metodu CLIL ve svych lekcich, setkala jste se s
nékterymi obtiZemi?

R&: Jesté jednou. ..

T: Jestli jsme se setkala s néjakymi obtiZemi a problémy p¥i pouZivani metody
CLIL?

R8: Jo asi jako zacate¢nik... jak to jako bude vSechno fungovat, to je potieba par
hodin nez si to clovek jako zajede, Ze jo, nez si zvykne.

T: A myslite si, Ze by vas zaméstnavatel vyuku CLILu podporoval?

R8: Myslim si, Ze jo, ale je to samoziejme velice individualni. Zalezi na pfistupu
vedeni.

T: A myslite si, Ze ma vase §kola vhodny zazemi a didaktické pomtcky pro vyuku
CLILu?

R8: Ano, urcite.

T: A jak vaSi studenti reagovali na metodu CLIL?

R8: Bavilo je to no.

T: Hmm a spolupracovali normalné?

R8: Jo jo jo jo jo jako spolupracovali, bavilo je to a vlastné si jako by neuvédomovali,
ze vlastné se uci jakoby 1 néco jiného nez jenom tu angli¢tinu. Jako takze fikam a byli
to jako témata, které spis rozsitovaly jejich obzor, co se tyce jako néjakych socidlnich
a tady téch prosté riiznych aspektd, které se v tom odrazely.

T: A jak byste hodnotila studenty v hodinach?

R8: Zacatek byl takovy jako pomalejsi trosku, ale potom si myslim, Ze to jako §lo
tteba hezky a mélo to pékny pribeh.

T: A kdybyste si materialy chystala sama, myslite si, Ze by to pro vas bylo
narocné?

R8: Urcite, ¢asove je to velmi naroéné a kdybych né€jakou predlohu materialti dostala
do ruky, tak by to zavadéni CLILu bylo ur¢ité jako snazsi.

T: A myslite si, Ze vyukova metoda CLILu na zakladni Skole a gymnaziu ma své
opodstatnéni a Ze by se CLIL mél ve §kolach vice vyuZivat?

R8: Ano, to souhlasim. Pro ty décka je to néco nového a na ty soucasné poméry, co si
7ada dnesni svét, tak by se urcité CLIL mél vice vyuZivat.

T: Co by podle vas mohlo vést k ¢astéjSimu pouzivani metody CLIL?

R8: No tak urcité seznameni s touto metody, jako pfedstaveni té metody, protoze ne
urcité vSichni ji znaji a jsou s ni obeznameni. Tak moZna by pomohla navstéva
néjakého kurzu nebo Skoleni, néjaky takovy jako trénink, prosté aby jako lidi
pochopili, nebo ostatni ucitelé pochopili, jako v Cem spociva ten vyznam, jaky je ten
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80.
81.
82.
83.
84.
85.
86.

cil prosté¢ hmm... Ze se da jakoby vyucovat i jinou metodou, nez prosté tou klasickou.
Prosté oteviete si ucebnice na stran¢ a jedem prosté bla bla bla. Jo, protoze to je
takové jako zbyte¢né v podstaté biflovani, kdyz prosté se to udéla trosku jinak, tak si
myslim, Ze to je pro ty studenty mnohem piinosnéjsi.

T: TakZe moZna ta metoda CLIL prinasi néjaké nové metody vyuky?

R8: Hlavné oni jako ztraceji takové to otraveni ve vyuce, kdyZ jsou ty témata jim
blizsi. KdyzZ se prost¢ ten ucitel jako trefi a prosté odhadne, to prosté dokaze fakt tu

87. jako najit to téma, které prost¢ oslovi tak jako ty, jako za¢nou spolupracovat vyrazné

88.
89.
90.
91.
92.
93.
94.
95.
96.
97.
98.
99.

100.
101.
102.
103.
104.
105.
106.
107.
108.
109.
110.
111.
112.
113.

jako podstatné vic i sami jo a jako projevi zajem prosté jsou aktivnéjsi, bavi je to
prosté a neni to ta typicka jako ta typicka prosté biflovaci hodina. Jo ted’ka pojedeme,
vSichni budete opakovat to, a to jo, prosté. Oni musi mluvit, Ze jo, to je prosté zakladni
problém téch déti. Oni prosté neumi mluvit, nechcou mluvit, stydi se mluvit.

T: A, Fekla byste, Ze tohoto je ten prinos toho CLILu pro studenty? To, co jste
pravé rekla, Ze by to patrilo k tomu prinosu?

R8: Ur¢ite jo, co jiného...

T: A jaky je vas uplné celkovy pohled na metodu CLIL?

anglickém jazyce, protoze fikam, ten ucitel miize pojmout prosté Siroké spektrum
prosté riznych témat a tahle pracovat s tim fakt jako hrozné Sikovné. Ale myslim si, ze
spousta uciteld ma z toho strach, protoze zaprvé presné, jak jsme se bavily, je to
casov€ narocné a tieba ti starsi ucitelé tady ty metody ani neznaji a moznd jako
ani nechtéji uplné poznat jo... Ze se tomu jako vyhybaji a pro zZaky si myslim,
nebo pro studenty si myslim, Ze to je prosté pfinosny, no protoze jako
nemyslim si, Ze to je prosté jenom o tom jako jednoduchém, prosté biflovani a
da se to prosteé pojmout jako trosku jinak. No ta vyuka k tomu vzhledem k
tomu, ze prost¢ jsou jesté ted’ka ve fazi, ze vlastné v 7. tiid¢€ ptibiraji dalsi
jazyk, je to prosté pro n€ narocné se prosté ucit jak cestinu, tak veétSinou
anglictinu dalsi jazyk, takze se jim to mot4, takze si myslim, Ze tfeba ta
anglictina by tady tohleto mohla byt takové jako trosku odleh¢it jako netikam
odlehceni ve smyslu, Ze by to bylo jako lehké, ale z toho pohledu, Ze prosté ty
zaci nebudou mit ten pocit, Ze prosté musi néco jako papouskovat a Ze proste je
muze dotknout fikdm... Sirokého spektra témat a prosté vzdycky ziskaji k tomu
prosté blizsi vztah.
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Appendix G

The Example of Coding the Transcripts of Interviews

Respondent 2

T: A absolvovala jste nékdy ikoleni, nebo jste absolvovala néjaky kurz na CLIL
metodu?

R Jo...

T: A myslite si, e je potieba specifické §koleni nebo kurz na to, aby uéitelé mohli
efektivad vyudovat pomoci metody CLIL?

R2: Ano uréité, protoZe prvné musi ka#dy pochopit, co to je. Nebo dokud to s=<= :
nepochopi, tak tomu neuvér, nebo dokud nebude o tom phesvédéen, tak to prosté délat
nebude. TakZe si myslim, Ze urfitd je Skoleni smysl to je...

T: Teda vy neufite v tandemu, ale myslite si, Ze by na vadi Skole byli ufitelé cizich
jazyki, ktefi by byli ochotni pomoci s piipravou hodin pro ufitele odbornych
piredméta?

E2: Ano, myslim si, #e ano, uréitd, protoZe mame uéitele, ktefi wéi tieba angliftinu a
déjepis, tak¥e urfité by byly ochotni.

T: Aco ]mva.zu]ete Za nejvetsi ﬂrhudu mcludlh CLIL?

R2: Ze to je. Propojeni s realn}.rm wé:temje to, to je realita. To a prosté to, iﬂ to ta.k_qe
ve svEtd 1a doba je takova. .

T: A co povaFujete za nejvétsi nevyhodu metody CLIL?

R2: To, #e o ni neni takové povédomi, je jedté prosté malo rozdifend, takic ¢lovik ma
mélo moZnosti se s ni setkat. Co# by bylo asi nejlepdi ji vidét na vlastni oti. A
samozfejmé potom i t, fe je u uditeld n&jaky blok, osobni blog. To, Ze si nevEfi, Ze
nemaji dostatek informaci, aby do toho &1, i pfes nedostatek informaci. o

T: Myslite si, Ze je metoda CLIL vhodni pro skupinu studenti s riznymi jazykovymi a
odbornymi znalostmi?

R2: To asi ano, myslim si, #e ano. Obéas se stane, Ze nékdo tfeba nerozumi, ale diky
CLILu, ktery strikiné nezakazuje mluvit v matefském jazyce, se Zaci citi bez stresu,
kdyZ néfemu tieba nerozumi.

T: A setkala jste se s néjakymi obtizemi a problémy pi#i poukivini metody CLIL ve vadi
lekei.

R2: A to nemiizu fict, nemiu fict. Co jsem potfebovala, to jsme néjakym zphsobem
vidy vysvétlila a co nedlo, tak jsem ukdzala na mapé tim, Ze je to ten zemépis, tak je
tam ta vizudlniho moZnost, tak¥e pokud tam ta vizualizace jde, tak je to Gplng jedté
nejvic fajn. TakZe asi nemdZu fict, Ze bych méla néjake obtiZe.

- T: Podporuje vi% zaméstnavatel vyuku CLILu?
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R2: Ano, velmi.
T: M4 vaSe §kola vhodné zizemi a didaktické pomucky pro vyuku CLIL?
R2: Ano, nikdy neby! problém, cokoliv pofidit a vhodné zizemi mame také.

T: Pfipravujete si materialy pro CLIL lekce sama nebo vyuZivite jiz vytvorené?

R2: Sama... sama si pFipravuju o upfimné ani nevim, kde bych hledala. Pokud
vyuzivam vyukova videa v zemépise, tak poustim v anghétmé To ano, ale jinak tieba
pracovni listy, tak ty si taky pfipravuju sama.

T: A povazujete pFipravu CLIL za obtiznou?

R2: Obtiznou urdité je to véc, kterd da vic price neZ béZna pﬁpravé na b&Znou hodinu,
tam uZ Elovék tak jede v n&jakych téch svych kolcjich TakZe ano, ur¢ité je to véc, o
které Elovék musi vic pfemyslet. ; :

T: A jaké vyukové metody nebo materidly se vim nejvice osvédéily v hodinich néco,
k ¢emu se tieba vracite, protoze to takhle funguje.

R2: Uréité kfizovky.
T: A néco daliiho?

R2: Jo konkrétn& v tom zemépise pojmy urdité wordwall uréité tady ty online véci
jako pravé, Ze je wordwall nebo flippity nebo kahoot, ale to nejsem zas takovej
fanousek kahootu. Ty learning apps soucasny mé prosté nadchly. Jesté jsem
nevyzkousela ten doporuéeny actionbound, ale ten mé taky naprosto nadchl. Prave se
chystam, Ze pokud pisti rok bude pfileZitost, tak to teda urtité vyzkousim.

T: jak vaSi studenti reaguji na metodu clil?

R2: Cim dal 1épe. Samoziejmé. Tim, Ze CLIL je nové u devat'dk, tak se s tim
samoziejmé nesetkali. TakZe ze zatatku nez si chvili zvykli, ale ted’ uZ naprosto
pfirozené reaguji. o :

T: Jak hodnotite studenty v hodindch CLILU?
R2: V3e zvladaji, uz si zvykli na CLIL a vi, Ze miZou chybovat.

“ T: Myslite si, Ze vyukovd metoda CLIL na zékladnich $kolich a gymndziich ma své
opodstatnéni a ze by se CLIL mél ve $kolich vice vyuZivat?

R2: Uréitd. Uréité ma své opodstatnéni na druhém stupni. Celkové, ten svét jde stale
kupfedu, jsou jiné moZnosti cestovani, je vét3i poptavka na cizi Jazykv ato vedei
k inovaci vyucovéni. ‘

T: A co si myslite, co by podle vis mohlo vést k &astéjSim pouzivini metody CLIL?
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Appendix H

Kodovani a kategorizace rozhovori
CLIL ucitelé
e ZkuSenostis CLILem

R1(11) nové zavedeni do vyuky, R1(11) pravidelna vyuka CLILu, R1(15) CLIL

v tandemu, R1(19) absolvovani CLIL Skoleni; R1(78) studenti CLIL zvladaji, R2(10)
pravidelna vyuka CLILu, R2(15) CLIL v tandemu, R2(26) absolvovani skoleni, R2(63)
vlastni piiprava materialti do hodin, R2 (80) kladny pfistup ze strany studentt, R2(82
studenti zvladaji CLIL vyuku, R3(38) jazykov¢ zdatni zaci zvladaji CLIL, R3(33) CLIL
naro¢ny pro slabsi zaky, R3(42 CLIL neoblibeny u slabsich zakt na AJ, R3(56)
nedostatek materialti, R3(77) diky AJ vétsi zdjem o zemépis, R3(81) pfizpiisobit materialy
Al urovni zaka, R4(10) CLIL ve vyuce pravideln¢, R4(24) absolvovani Skoleni

e Pristup k metodé CLIL

R1(72) CLIL aktivizuje; R1(73) CLIL inspiruje odborné ucitele, R1(53) podpora vedeni,
R2(74) CLIL inspiruje, R3(70) CLIL aktivizuje, R3(108) pozitivni ptistup, R4(35)
ptirozené prostiedi pro vyuku AJ, R4(91) CLIL inspiruje

e Argumenty pro

R1(35) praktické vyuziti v redlném Zivoté; R1(40) zéci se neboji AJ, protoZe maji moznost
volby; R1(82) kladny ptistup zakt ke CLILu, R1(72) CLIL aktivizuje, R1(82) CLIL
aktivizuje; R1(85) moznost vybéru AJ; R1(92) vyuziti CLILu v bézném zivoté, R1(103)
propojeni CLILu v béZzném Zivoté pro potieby cestovani, R1(111) tstup od frontalni
vyuky, R2(38) praktické vyuziti, R2(39) vyuziti v béZném Zivoté, doba si zdd4 znalost AJ,
R2(38) propojenost predmétii, R2(86) propojenost zemépisu s cestovanim v AJ, R2(86)
vyuziti CLILu v béZném Zivoté pro potieby cestovani, R2(108) propojeni s redlnym
zivotem, R2(109) bezprostiedni osvojeni ciziho jazyka, R3(26) propojenost predmétu,
R3(60) AJ nabizi rozsifeny material, R3(70) CLIL aktivizuje, R3(77) diky AJ vétsi zdjem
o zemepis, R3(90) zpestteni vyuky, R3(90) inspirujici pro ucitele odbornych predméti,
R4(12) CLIL rozviji dalsi znalosti, R4(35) pfirozené prostiedi pro vyuku AJ, R4(67)
pozitivni pfistup k vyuce od zakl, R4(69) oziveni teoretického predmétu, R4(74)
pozadavek na znalost AJ do budoucna, R4(86) vyuziti CLILu v béZzném zivoté€ pro potieby
cestovani, R4(92) propojeni pfedméti, R4(91) CLIL inspiruje

e Argumenty proti

R1(32) narocnost pro ucitele AJ; R1(38) CLIL obtizny pro slabsi zaky, R2(65) obtizna
pfiprava material, R2(67) ¢asova naro¢nost, R3(33) CLIL naro¢ny pro slabsi zaky,
R4(55) narocna ptiprava, R4(57) naro¢né ptiprava

e Vyzvy pri implementaci
R1(19) kvalifikovanost ucitelii; R1(15) nedostatek materiali; R1(57) nemoZnost vyuziti
tandemové vyuky, R1(69) obtizna ptiprava materialii, R2(41) o CLILu se malo vi, R2(43)
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strach ze selhani, R3(56) nedostatek materialii, R4(37) nedostatek CLIL ucitelti, R4(37)
nedostatek CLIL materialti, R4(42) CLIL obtizny pro slabsi zaky

Doporuceni pro lepsi zavadéni CLILu

R1(30) pomoc ucitelt AJ, R1(23) seznameni s metodou diky Skoleni; R1(26) naslechy
hodin; R1(53) podpora vedeni; R1(95) mladsi generace uéitela, R1(100) vidét CLIL

v redlu, R2(22) podpora tandemu na 2. stupni, R2(29) prvotni seznameni s CLILem,
R2(31) skoleni mé smysl, R2(35) pomoc od ucitelti AJ, R2(42) naslechy CLIL hodin,
R2(53) vizualizace vede k pochopeni, R2(57) podpora vedeni, R2(73) vyuziti ICT ve
vyuce, R2(91) vidét CLIL v realu, R2(98) absolvovani skoleni, R2(99) naslechy CLILu,
R3(18) skoleni mé smysl, R3(24) pomoc od uciteltt AJ, R3(48) vétsi podpora od vedeni
Skoly, R3(81) ptizplisobit materialy AJ Grovni zaka, R3(95) absolvovani skoleni, R3(94)
poskytnuti materialt piispiva k zavedeni CLILu, R3(100) spoluprace mezi uciteli, R4(21)
tandemova vyuka, R4(27) absolvovani skoleni, R4(32) spoluprace s jazykati, R4(32)
tandemova vyuka, R4(43) kooperativni vyuka poméha slabs§im zakim k pochopeni uciva,
R4(49) podpora vedeni, R4(77) tandemova vyuka je kli¢, R4(80 absolvovani skoleni,
R4(82) podpora vedeni

Osvédcené strategie, materialy aj.

R1(46) kooperativni a skupinova vyuka; R1(75) vyuziti ICT, R1(108) vyuziti videi,
R2(53) vizualizace vede k pochopeni, R2(62) vyuziti videi ve vyuce, R2(73) vyuziti ICT
ve vyuce, R2(70) kiizovky, R3(65) vyuziti videi, R3(66) vizualizace, R4(61) kiiZzovky,
aktivity, které podporuji kognitivni mysleni, R4(64) vyuziti ICT

NeClil uditelé

e ZkuSenosti s CLILem

R5(49) kladny pfistup student na CLIL, R5(44) CLIL aktivizuje, R5(48) CLIL
aktivizuje, R6(42) Zaci zvladaji vyuku CLILu, R6(54) zaci zvladaji vyuku CLILu, R6(55)
pozitivni ptistup, R7(18) kladny ptistup, R7(48) kladny pfistup ze strany zakd, R7(52)
zapojeni introvertnich zaka, R7(52) CLIL aktivizuje, R7(71) pozitivni pfistup, R8(54)
pozitivni ptistup zakd ke CLILu, R8(62) pfijemna hodina, R8(82) CLIL aktivizuje

e Piistup k metodé CLIL

R5(20) CLIL inspiruje, R5(21) CLIL inspiruje odborné uciteli, R5(54) poskytnuti
materiali podporuje zavedeni metody, R5(58) CLIL vhodny zafadit do zemé&pisu, R6(72)
CLIL inspiruje, R6(55) pozitivni pfistup, R7(18) kladny ptistup, R7(50) pfijemna hodina,
R7(52) CLIL aktivizuje, R7(70) CLIL aktivizuje, R8(90) podpora implementace CLILu
do vyuky, R8(77) inovativni pfistup k vyuce

e Argumenty pro

R5(19) propojenost piedmétti, R5(20) CLIL pfinasi inspiraci do dalsich hodin, R5(30)
CLIL nenuti k AJ, ale studenti maji mozZnost vybéru, R5(30) kooperativni vyuka vede

k lepsimu pochopeni latky, R5(32) vzajemna interakce a pomoc mezi studenty, R5(49)
kladny piistup studentti na CLIL, R5(46) zapojeni introvertnich zakt do vyuky, R5(45)
propojenost predmétt, R5(44) CLIL aktivizuje, R5(48) CLIL aktivizuje, R5(75) propojeni
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AJ s situacemi z bézného prostiedi, R6(24) propojenost predmétli, R6(25) rozvoj vice
znalosti, R6(51) novy pfistup k vyuce, R6(52) pozitivni pfistup zakt ke CLILu, R6(66)
ustup od frontalni vyuky, R7(17) propojeni predmétti, R7(24) rozsifeni znalosti, R7(24)
propojenost predméti, R7(26) vyuziti v realném zivoté, R7(52) CLIL aktivizuje, R7(64)
pfirozené propojeni predmétt, R8(24) vyuziti AJ v bézném zivoté, R8(28) CLIL inspiruje,
R8(31) tstup od frontalni vyuky, R8(39) ptirozené uceni AJ, R8(54) pozitivni ptistup
zakl ke CLILu, R8(56) pozitivni ptistup zakt, R8(59) vyuziti v redlném zivoté, R8(67)
novy pristup ve vyuce, R8(85) propojeni s redlnym zivotem, R8(74) stup od frontalni
vyuky, R8(77) inovativni pfistup k vyuce, R8(104) CLIL je pfirozeny

e Argumenty proti
R5(23) naro¢na piiprava, R5(25) nedostatek materialti, R5(52) naro¢na piiprava, R6(28)

zaky v AJ, R7(34) naroc¢na piiprava, R8(33) narocna piiprava, R8(94) ucitelé se boji
e Vyzvy pri implementaci

R5(54) nedostatek materialti, R6(28) naro¢na ptiprava, R6(58) naroc¢na piiprava, R7(33)
prizptisobeni materialli slabsim, R8(94) ucitel¢ se boji

e Doporuceni pro lepsi zavadéni CLILu

R5(14) pomoc AJ ucitelt, R5(17) poskytnuti hotovych materidlti, R5(35) poskytnuti
materialt, R5(38) podpora vedeni, R5(63) CLIL do podvédomi ucitelt, R5(68 podpora
vedeni, R5(68) spoluprace s jazykati, R6(18) pomoc jazykait, R6(21) poskytnuti
materialt vede k zavedeni CLILu, R6(31) poskytnuti materiali vede k zavedeni CLILu,
R6(46) podpora vedeni, R6(64) poskytnuti materialti vede k zavedeni CLILu, R6(68)
spoluprace mezi uéiteli, R6(74) poskytnuti materialti vede k zavedeni CLILu, R7(21)
poskytnuti materiali vede k zapojeni CLILu do vyuky, R7(42) podpora vedeni, R7(45)
spoluprace mezi uciteli, R8(17) ucitelé AJ ochotni s pomoci, R8(22) poskytnuti materiala
vede k zavedeni CLILu do vyuky, R8(49) podpora vedeni, R8(64) poskytnuti materialt
vede k zavedeni CLILu, R8(72) absolvovani $koleni
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Appendix |

Example of Coding the Transcripts of Online Questionnaire

Co by podle Vas mohlo vést
Co povazujete za nejvétsi k €astéjSimu pouzivani
Co povazujete za nejvétsi prekazku pfi zavadéni metody metody CLIL?
vyhodu metod )' CLIL? CLIL do vyuky?

-~ frefojime PLolmidd Nedostatetns poddtedni znalost
jazyka zaky “m‘

Jazykové zapojeni

- o’ \!30_&4}:
Nejvétdi vwhodu vidim v tom, 7e

Motivovani u€itelé a zména - motveee
oq%‘.q SVp

Urcité pozitivni zkusenosti na ’ ’
konkrétnich Skolach, éim vice & L&“‘

se propoji 2 rlizné pfedméty, a Myslim si ze takhle metoda neni pro se o této metodé bude

pro studenty to mij piedmét  kaZdého kantora, a muze to mit i mluvit, tim je redln&jsi jeji
zatraktivni. negativni dopad. Castéjsi pouZivéni.
Zivonew Studenti se nauti nebét se — wafenialy - pectpore.
Aove) mluvit, rozviji jazykovov.f zasobu Veden,'

ML& i po odborné strance M‘m

Nedostatek materidl(i

Zlepseni podpory uéitelim

aktivni vyuZiti ciziho jazyka, - noanaflost elelo jaznla —peslpons veotend
redlnd komunikace, ztréta 3

zdbran vy;adfovat se v cizim Jazykova uUroveri nejazykovych " abtolrovdnd
jazyce  us fup o stracke.  utiteld ohodnocen, koleni € fr(Ene’

Propojeni nové oblasti po
4 : Jazykové strance. V ramci Al je
/;,ﬂq&fo pfijemna zména od
gramatiky, vyslovnosti, nebo
% béznych témat probiranych v

P“ wk;e‘ni j;;;vka do :321};51

- na.v'oaﬁ‘ yf\‘rv-\\'\__

Velmi pracnd pfiprava. Pro dvé
P hodiny ve Zkole bylo potfeba kolem uéiteld, pfipadné tandemové
pribé&hu roku, P"‘ L ”& / 8 hodin pfiprav.

= ,’o"?o"‘ veclen’
- anlnn
Lepsi jazykova vybavenost

vyuka s jazykari,
systémove penize pro rodilé - perd) ons,

miuvéi, metodické kurzy — jak weolond
}¢ ASVéta nez jsou utebnice. personalni naroky pracovati na cllech
PJ-PI.Q ‘T ¢ 23 R < .
. = Spoluprabe mE editel, ktery hleda
5 Wbt moznostihediny, kdy CLIL e Y.
4"‘1 4 Pou2ivani aj i v jinych situacich Native spekers nejsou zvykli na mize do vyuky zasaditv % oluo s
é( nez v hodinach aj. Trénovani  systém komunikace a spoleéného  souladu s legislativou a Shg ne!

ciziho jazyka i pro uéitele. V&8I  planovani vjuky, narazime na &patny dalsich smérnic. Proskoleni

vazby mezi ¢j a aj uciteli. time management. ucitell.
topveoy AY
Rozsifeni slovni zasoby 0 heveind piipnava 0
Froktny roduq) AD Nedostatek vhodnych materiald, = i
Deéti pouzijl cizi jazyk v jiném takZe pro mne velka éasova #e ’“

prostfedi, nez je hodina jazykil, narotnost, ktera se tyka pripravy,

& nejsou stresovam gramatikou
nebo testem, u«,r

protoZe materialy musi byt vhodné i Men&! potet déti ve tFids,
k jazykové Urovni 2aki

= Moo srasring ' Baa Cace JSEM proti Sirdimu zavadéni

néjaka clilovska banka:)

metody CLIL, aTo z n&kolika

Jtgla divoda:

V hodiné CLIL nenl mozné probrat  absolvovala gymnazium s
{< ucivo do stejné hloubky, jako by bylo vyukou v némeckém jazyce.

1) Sama jsem jako studentka V
e

probrano v testing. Studenti, které  Toto studium mi sice do

dany pfedmét bavi, ale nemaji

budoucna dalo velmi mnoho,

dostateénou jazykovou znalost, jsou protoZe jsem jiz na stiedni

“ demotivovani.

£kole ziskala v néméiné
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helps him to achieve a better
understanding proccess

Nedostatek materiall. Autenticky

{V na&am pripacs naps. — make rea
pracovni listy uréené plvodné
oo} 5“"‘0“* britskym 2akim) byva éasto  Databaze/ucebnice materiald,
iy P - d. prosycen zbyteéné komplikovanym  odkzd by mohli éerpat i
privedene’ yroseds jazykem. Pokud je jazyk jednoduchy, utiteld, Ktefi i svou znalosti
PouZivani jazyka ve byva zase obsah pfili§ trividini, Jazyka nejsou tak jisti (napf.
smyslupliném kontextu. uréeny malym détem. neaprobovani)
{ : i i
T s - ' tadnals b a_  Jakmile do skol nastupuji
Preveliosy Vol il s miadi uéitelé nemaji ji2 takové
Mglea jazykové bariéry jako starsi s .
roéniky. Miadl jsou pro nas gk
Po roce vyuky mi pfipada, 2e inspiraci. Mohou si pribézne ¢« 2 bp
déti nedélajl rozdily v tom, zda  Neznalost ciziho jazyka u uéitele zafadit aktivity v cizim jazyce ‘."“21 Lo,
vyuka probiha v éestiné & odborného pfedmétu. Potom je ve svych hodinach. Déti pak
angli¢ting. Oba jazyky zvladaji, potfeba vyutovat v tandemu. na to budou zvyklé.
- s ‘°""‘0 utitelé neoviadaji dostatetné  Jazykovou plipravou pro — #nalacs
Z;”ﬁ::uva? cizi jazyk jako Soglol jecsk —samaallons jungcisie &2, jaz.
. ja M 3 - . -4
\'"mr"ft- nastroj komunikace, tim sijazyk oot POV gniseni dvazki uditeld,
rFeftminl procviduji a propojujl svoje kvalitni pfiprava na hodinu je PoG‘Poal
teoretické znalosti s praxi. Nedostatek ¢asu na pfipravu hodin,  velmi naro&na. vaoley
n % Studenti se ugl cizimu jazyky, - ewofors  jarpla.
~ P aniz by pfemysleli nad nedostatek uitell - bylo by vhodné  tandemova vyuka - podpora o
oo ramatikou - pfirozené prostfed| zafadit tandemovou vjuku vedeni Skoly r "",
fovey ne
Casova narognost pripravy - Mﬁgg**ﬁh .
vjukovych materiall; nedostatek **Kurijlskdlen! metody CLIL, o
ucitells ochotnych zavadét tuto spoluprace s jazykovymi P ";;
Studenti metody _ weaneless \)‘ Lo utiteli . — EpOGgnds
Nedostatek ptichystanych materiall, — ™aic» mﬂﬂ G
Zdomacnéni jazyka nérocnost na pfipravu nSA"o ¢ Vice dostupnych materidlis  — vma er sl
PYEPT™Y Ukizat utitelim jak mohou :
R S Z4ci se zdokonaluji soubézné  Neznalost ciziho jazyka nebo piilisny jednoduse metodu zapojit do ) ;
A ve dvou oblastech: v daném ostych ucitele, ze neni dost dobry v vyjuky, napr. stadi i kratké = — Sobe Lo ny
bk C. pfedmétu + v cizim jazyce jazyce — nepmeclost F2y Lavideo v jazyce
oqaa Q. P
aktivni zapojeni ciziho jazyka _&asova narognost dostatek kvalitnich materiall ~waadenc?
studenty vjuka CLILu vice bavl, —rezwaloge Uil rozéifeni této metody rdznymi _ MNL_
“"s“"Y propojenl vice pfedmétli a 2aci  neni dostatek uéiteld, ktefi o této Skolenimi - dostat se do w@ ]
ool sérechaneciti tlak na gramatiku metodé vi podvédomi jingm ugitelom  — 2 s
¥ gramaNig Ugitelé nejsou dostatetné jazykove
vybaveni, jazykafi naopak neznaji ~apelaprace
s *  Propojeni s jinym pfedmétem,  podrobné jiny pfedmaét - matematika, Iniciativa ugitel, zajem o - La'.ﬂcq_m.
Pt vyuzivani ciziho jazyka v praxi. fyzika | heavelloss \)q—ya(‘_\_ spolupréci, tandemova vyuka, ~ wy'lly
ro3wo) Osvojovani si jazyka piirozenou Veétsi zaskoleni utiteld, jaks ot )
g\“"a“" formou - ova naroénost touto metodou pracovat e
= : s =3 0 v&ts| podpora ze strany
prlisie, :gmt ouiniie Sryla vedeni, moznost jen - freofgonn
Ze Zaci vidi u2ite£n:s? jazykav strach vyuujicich, e jejich znalost  vyzkouset a fict zda ano nebo  Aealze. !
praxi aj nenl dostateéna ne
Propojeni jazyka a odborného  Obavy nékterjch kolegyh a kolegl, W" a
predmétu, rozsifeni obzor(, nechut’ zkouset néco nového, Podpora vedeni 3koly, ™ J
praktictajsi vyuziti jazyka. nedostatek vyukovjch materiald.  vzajemné hospitace. dlina

- hellpsdaie
madenig'

= prabecde’  vyedin
\)'\:Q‘«-\.
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Appendix J

Transcripts of online questionnaire

o Co by podle Vas mohlo
. N Na jaké  vést k ¢astéjs$imu
Co povazujete za nejvétsi gkole pouzivani metody

Co povazujete za nejvétsi prekazku pfi zavadéni metody udite? CLIL?

vyhodu metody CLIL?

Jazykové zapojeni

Nejvétsi vyhodu vidim v tom, Ze se
propoji 2 rtzné predméty, a pro

studenty to mUj predmét
zatraktivni.

Studenti se nauci nebat se mluvit,

rozviji jazykovou zasobu i po
odborné strance

aktivni vyuZziti ciziho jazyka, redlna

komunikace, ztrata zdbran
vyjadfovat se v cizim jazyce

Propojeni nové oblasti po jazykové
strance. V ramci Al je to pfijemna
zména od gramatiky, vyslovnosti,
nebo béznych témat probiranych v

pribéhu roku.

propojeni jazyka do reélnéjsi

svéta neZ jsou ucebnice.

Pouzivani aj i v jinych situacich
nez v hodinach aj. Trénovani
ciziho jazyka i pro ucitele. Vétsi

vazby mezi &j a aj uditeli.

RozSifeni slovni zasoby

CLIL do vyuky?

Nedostate¢nd pocatecni znalost jazyka 7S
zaky

Myslim si Ze takhle metoda neni pro
kazdého kantora, a muze to mit i sS
negativni dopad.

Nedostatek materiall

jazykova Uroven nejazykovych ucitell

Velmi pracna priprava. Pro dvé hodiny
ve Skole bylo potifeba kolem 8 hodin 78
pfiprav.

personalni naroky

Native spekers nejsou zvykli na

systém komunikace a spole¢ného
planovani vyuky, narazime na Spatny >&
time management.

W<

Z

zS
0

Nedostatek vhodnych materiald,

Motivovani ucitelé a
zména svp

Urcité pozitivni zkusenosti
na konkrétnich skolach,
¢im vice se o této metodé
bude mluvit, tim je
realnéjsi jeji Castéjsi
pouZivani.

Zlepseni podpory uditelim

ohodnoceni, Skoleni

Lepsi jazykova vybavenost
ucitell, pripadné
tandemova vyuka s
jazykari.

systémové penize pro
rodilé mluv¢i, metodické
kurzy — jak pracovati na
cilech

Reditel, ktery hleda
moznosti/hodiny, kdy
CLIL muze do vyuky
zasadit v souladu s
legislativou a dalSich
smérnic. ProSkoleni
uciteld.

Déti pouziji cizi jazyk v jiném takze pro mne velka ¢asova
prostfedi, nez je hodina jazyk(i, naroc¢nost, ktera se tyka pfipravy, MenSi pocet déti ve

tfidé, néjaka clilovska

nejsou stresovani gramatikou protoZe materialy musi byt vhodné i  7&

nebo testem,

k jazykové urovni zaku

V hodiné CLIL neni mozné probrat

ucivo do stejné hloubky, jako by bylo
probrano v ¢estiné. Studenti, které

dany pfedmét bavi, ale nemaji
dostateCnou jazykovou znalost, jsou g&
demotivovani.
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banka:)

Jsem proti SirSimu
zavadéni metody CLIL,
a to z nékolika davodu:
1) Sama jsem jako
studentka absolvovala
gymnazium s vyukou v
némeckém jazyce. Toto



Dva uditele v jedné hodinég, je

mozné se prolinat. Pak

pouzivani anglickych materiald -
Casto nejsou dobré materialy k

zemeépisu v Cestiné.

pfirozeny pfistup, osvojovani
slovni zasoby pouzivané v
bézném Zivoté, osvojovani

akademického jazyka

Obohaceni formalni vyuky a
také to, Ze jsou studenti vice

motivovani v hodinach.

Pfirozenou formou se setkavat s

rdznymi okruhy slovicek

Znalost ciziho jazyka,aktivni i
pasivni, rozSifeni slovni zasoby,
posileni sebevédomi zaku

Spojeni odborného pfedmétu a
vhodné slovni zasoby ciziho
jazyka, pouzitelnost v bézné

komunikaci.

Téma zaujme i zaky, ktefi

povazuji Aj za tézky pfedmét
nebo je to normalné nebavi

Dvé v jednom. Zak se ugi

odborny pfedmét soucasné s
cizim jazykem. Volba Zaka -
Cesky jazyk nebo anglicky jazyk.

RozSifeni slovni zasoby
The exposure and use of

English as a foreign language in

a fun safe environment.

znalost angli¢tiny u zakud (obzvlast
6.-7. tridy)

nedostate¢na kvalifikace, strach

Neznalost ugitelll ciziho jazyka

Dikladnéjsi pfipravu hodiny - ne
vSichni ucitelé tomu chtéji vénovat
¢as, chybi materidly k metodice.

Pokud neni ucitel odborného

predmétu dobfe jazykoveé vybaven.

Casovou narocnost pfipravy - na Fj
nejsou materialy témér vibec

Casova naroénost, nedostatek

materiall, nastaveni a kvalita uciteld

Nic

Classroom attitudes and planning.
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studium mi sice do
budoucna dalo velmi
mnoho, protoze jsem jiz
na stfedni 8kole ziskala
v némciné Sirokou slovni
zasobu z rliznych oblasti
a zvykla jsem si
pracovat s cizojazy&nymi
dokumenty a ucit se z
cizojazyénych materiald.
Byla to ale vybérova
Skola, kam se dostali
pouze Zaci s vybornym
prosp&chem ze ZS a 1.
ro¢nik jsme méli
intenzivni jazykovou
pfipravu 20 hodin NJ
tydné (gymnézium bylo
proto pétileté).

lepSi znalost angli¢tiny u
uciteld - pfipadné
mnohem lepsi materialy
pro ucitele co si nejsou
jisti angli¢tinou

Dostate¢na podpora
vedeni Skoly a podpora
vyuky CLILu v ramci
zavedeni tandemové
Vyuky.

Nevim.

Odvaha a spojeni dvou
uciteld.

tandemova vyuka -
ucitel jazyka + odborny,
spoluprace, sdileni
materiald

Zdokonaleni gramatiky.
Jeho pouzivani bez
tlaku na chyby nebo Ze
musi pouzit jen AJ v
tématech, ktera jsou
aktualni a zajimava.

Vedeni Skoly

Motivation, materials,
training.



praktickou ukazku uziti
anglictiny v praxi

Nenasilna forma procvi¢ovani
ciziho jazyka.

Improvement of communicative
skills. The student needs to
think in another language which
helps him to achieve a better
understanding proccess

Pouzivani jazyka ve
smysluplném kontextu.

Po roce vyuky mi pfipada, ze
déti nedélaji rozdily v tom, zda
vyuka probiha v Cestiné &i
angli¢tiné. Oba jazyky zvladaji.

Pestrost vyuky

Zé&ci pouzivaji cizi jazyk jako
nastroj komunikace, tim si jazyk
procviuji a propojuji svoje
teoretické znalosti s praxi.
Studenti se uéi cizimu jazyku,
aniz by pfemysleli nad
gramatikou - pfirozené prostredi

Studenti

Zdomacnéni jazyka

Zéci se zdokonaluji soub&zné
ve dvou oblastech: v daném
predmétu + v cizim jazyce

aktivni zapojeni ciziho jazyka

nedostatek podpory napf od vedeni,
kolegl

Strach, demotivaci zakd.

To keep the target language

Nedostatek material(i. Autenticky
material (v naSem pfipadé napfr.
pracovni listy ur¢ené plvodné
britskym zakdm) byva ¢asto
prosycen zbyte¢né komplikovanym
jazykem. Pokud je jazyk jednoduchy,
byva zase obsah pfili$ trivialni,
uréeny malym détem.

Neznalost ciziho jazyka u ucitele
odborného pfedmétu. Potom je
potfeba vyu€ovat v tandemu.

ucitelé neovladaji dostatecné
anglicky jazyk

Nedostatek ¢asu na pfipravu hodin.

nedostatek ucitell - bylo by vhodné
zafadit tandemovou vyuku

Casové narognost pFipravy
vyukovych material(; nedostatek
ucitelt ochotnych zavadét tuto
metodu

Nedostatek pfichystanych material(,
naro¢nost na pfipravu

Neznalost ciziho jazyka nebo pfiliSny v/jceleté

ostych ucitele, ze neni dost dobry v
jazyce

¢asova naro¢nost

144

vice materiald,
ukazkovych hodin...ale
nikoliv cllv v podani
ucebnice od Labyrintu
(aleposn tedy pfirodopis
psali angli¢tinafi, nikoli
ucitelé pfirodopisu a
jsou tam na déti
zbyte€né vysoké naroky)

zS

Proskoleni uciteld.

Cooperation between
teachers and students

Databaze/u€ebnice
materiall, odkzd by
mohli Cerpat i ucitelé,
ktefi si svou znalosti
jazyka nejsou tak jisti
(napf. neaprobovani)

Jakmile do kol
nastupuji mladi ucitelé
jazykové bariéry jako
starsi ro¢niky. Mladi jsou
pro nas inspiraci. Mohou
si pribézné zaradit
Viceleté aktivity v cizim jazyce ve
gymnéziumSVyCh hodinach. Déti
pak na to budou zvyklé.

7$ Jazykovou pfipravou pro
ucitele
Viceleté  ShiZeni tvazku uciteld,

gymnéziumkva”tn" pFiprava na
hodinu je velmi naro¢na.

7$ tandemova vyuka -
podpora vedeni Skoly

Viceleté Kurzy/Skoleni metody
gymnéziumCL|L= spoluprace s
jazykovymi ugiteli
Vicelete ) )
gymnéziumV'Ce dostupnych
materiald
Ukazat uciteliim jak
mohou jednoduse
metodu zapojit do vyuky,
gymnéazium napf. stadi i kratké video
Vv jazyce
dostatek kvalitnich
materiald

SS



studenty vyuka CLILu vice bavi;
propojeni vice pfedmétu a zaci
neciti tlak na gramatiku

Propojeni s jinym pfedmétem,
vyuzivani ciziho jazyka v praxi.

Osvojovani si jazyka pfirozenou
formou.

Ze zaci vidi uzite€nost jazyka v
praxi

Propojeni jazyka a odborného
predmétu, rozsifeni obzorq,

Déti se bezdéky a zabavnou
formou ucéi cizi jazyk.
Pfirozené prostfedi pro vyuky,
oziveni vyuky

propojeni pfedmétd, pfirozené
prostiedi pro vyuku AJ, oziveni
vyuky

neni dostatek uditel, ktefi o této
metodé vi

Ucitelé nejsou dostateCné jazykové
vybaveni, jazykafi naopak neznaji
podrobné jiny pfedmét - matematika,
fyzika

Casova naro¢nost

strach vyucujicich, Ze jejich znalost
aj neni dostate¢na

Obavy nékterych kolegyn a koleg,
nechut zkouSet néco nového,
nedostatek vyukovych material.

Nedostatek vhodnych materiald
Malo CLIL ugiteld

nedostateéna podpora vedeni v
tandemové vyuce
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rozSifeni této metody
rdznymi Skolenimi -
dostat se do podvédomi
jinym ugitelim

Iniciativa ucitelll, zajem
7$ o spolupraci, tandemova

vyuka.

Vétsi zaskoleni ugiteld,
7$ jak s touto metodou

pracovat.

vétsi podpora ze strany
vedeni, moznost jen
vyzkous$et a fict zda ano
nebo ne

zS

Viceleté N
gymnazium Podpora vedeni $koly,

vzajemné hospitace.

Neudim Pozitivni zpétna vazba
od zakl

zS Lepsi propagace této
metody.

AS o
Tandemova vyuka

Viceleté

gymnéziumtandemOVé vyuka,
dostatek material(



Dle vaseho nazoru, proc je
CLIL pfinosny pro studenty?

Obohaceni

Mohou spojit dva razné
predméty, tedy pfedmét
odborny s cizim jazykem, a to
mi pfijde v dnesni dobé velice
dulezité.

Zlepsi jazykové kompetence
zaki

Vyuziti dovednosti, aktivace
jazyka, seznameni s dalSimi
zdroji, u¢i se spolupracovat a
pomahat si, je to néco nového -
mohou vyniknout napf¥.
jazykovou znalosti v pfedmétu,
ktery je pfilis neoslovuje.

Studenti si rozviji slovni zasobu
v cizim jazyce, a zaroven se uci
novou latku ve druhém
pfedmétu, &imzZ se rozviji
mezipfedmétove vztahy.

propojeni jazyka do realnéjsi
svéta nez jsou ucebnice. vibec
propojeni kompetenci z rdznych
predmétd.

Jiz jsem zminila vyse.

Ano

Co se Vam v CLIL hodiné
osvédcilo? Co byste
doporucil/a ostatnim
uciteliim?

Al

Doporudil bych zkouSet nové
véci, s metodou CLIL jsem si

uveédomil, ze latka jde prednést 1 sTUPEN

i atraktivnéji pro studenty.

Ujistovat studenty, Zze tam

nejsem pro to,abych hodnotila

jejich jazyk a ze se nemusi bat Aj-D
mluvit

pravidelnost, pfipravenost,
struktura hodiny, prace ve P#-Ch
dvojicich a skupinkach

Zarazeni audiovizualnich

pomucek - videa, obrazky,

mapy. Vhodné doplfuji novou

slovni zasobu a vysvétleni D-TV
daného tématu.

shazime se predem mluvit o

cilech v gj i aj, ale je to velmi
obtiZzné. osvédcilo se hodinu
(napfiklad pfirodovédy) pulit,

Cesky ucitel pracuje polovinu

doby na chodbé a rodily mluv¢i

ve tfidéna paralelnich

aktivitach, pak se skupiny déti
prostfidaji. osvédcilo se mi,
kdyzijaj

jako Cesky uditel pred détmi

mluvim anglicky, hodinu

anglicky uvedu - vidi, Ze se Bi-Aj
také u¢im, Zze neznam vse atd.
Opakovani aj pojmu i v
"Ceskych" hodinach.

1. stupent ZS

Propojeni ostatnich pfedméti s 1 g1
Al
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Jaka je vase
aprobace?

Matematika

Jaka je Vase zkuSenost s
metodou CLIL,
popfripadé jak dlouho ji
vyuzivate ve své vyuce?

Zadna

Metodu CLIL zkouSim
teprve kratce, ale i za tak
kratkou dobu vidim u zak
progres ve vyuce.

3 roky

6 let

Pouzil jsem ji jednou pfi
ped. praxich na gymnaziu.
Bylo to v ramci anglického
jazyka a déjepisu. Na
zaCatku valky na Ukrajiné
jsem si pfipravil
dvouhodinovku na déjiny
Ukrajiny, v€etné nékolika
aktivit, skrze které se
studenti méli seznamit
blize s historii Ukrajiny, a
nasledné diskutovat nad
moznymi pfi¢inami
konfliktu.

druhym rokem uc&im jako
Cesky ucitel vtandemu s
rodilym mluvéim dvé CLIL
hodiny tydné

Nyni rok, zkuSenost je
pozitivni.

15 let

Vyuzivam ¢€asto



Dozvi se jinou slovni zasobu,
dokazi popsat v cizim jazyce, co
v daném pfedmétu délaji, co se
uci, pouzivani ciziho jazyku je
pro né pfirozeng;si

Nauci se nékteré odborné
terminy v cizim jazyce a
zvyknou si pouzivat jazyk i v
jinych hodinach nez v angli¢tiné.

Pracuji s angli¢tinou v
popularné-naucnych textech,
videich. Slysi angli¢tinu i v
jinych hodinach nez v hodinach
angli¢tiny a pracuji na
porozumeéni a vyjadfovani v
cizim jazyce.

Rozvoj ciziho jazyka v ramci
pfirozeného prostredi.
Obzvlasté v pfedmétu jako je
zemepis se v ramci poznavani
zemi dozvi spoustu novych
informaci, které mozna pozdé;ji
budou potfebovat pfi svych
cestach do zahranigi.

Viz vyse.

Urcité ano.
Obohacuje jazykové i odborng,

vede ke komunikaci, obohaceni
slovni zasoby

jsem priklady potravin do

Zkombinovat pracovni list s
videem, nebo néjakym

zazitkem (pokud ve VKz brali

zdravé stravovani- pfinesla

. zemepis
hodiny)

Dat studentim na zacatku

hodiny anglicko-Cesky

slovni¢ek odbornych pojmGa 1 gt
tyto pojmy s nimi projit.

Brat CLIL jako tandemovou
vyuku. Pro zaky je super pokud
rodily mluvéi vysvétluje zadani
v angli¢tiné a vy jen
vysveétlujete neznama slovicka.
Nezemépisar pak navic do
hodiny dokaze vnést jinou
perspektivu.

Good

Anglicky jazyk -

tandemova vyuka (rodily mluvéi |t
- Cesky ucitel)

Urcité se mi osvédcila prace ve
skupinkach a také zapojeni

online vyukovych materiald,

zejména videi v angli¢tiné

(kterych je nespocet - napfiklad
kids.nationalgeographic.com).

V ramci skupinek také Casto Nj, D
zapojuji projektovou vyuku.
CLIL nepouzivam, nemohu

1ep( Aj. Hv
odpovédét
VyuZiti internetu,kratké Bi-Ch-Aj
,,Sprakys,,

Spoluprace s jazykafi,

kombinace odborného

predmétu vyu€ovaného F-ZT
jazykarem (tandem)

_ TV-Z-AJ
scaffolding
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4 roky vyucuiji Nj Clil v
rdznych predmétech - Vkz
(vychova ke zdravi), Z

Metodu CLIL jsem pouZzila
v nékolika hodinach
matematiky, které jsem
vedla v angli¢tiné. Na
zacatku se studenti bali,
Ze nebudou matematiku v
angli¢tiné zvladat.
Nakonec to pro nékteré
bylo vitané zpestfeni. Bylo
to ale ve tfidé&, kde jsem
byla s u€ivem "napred", a
metodu CLIL jsem pouzila
k opakovani jiz
probraného uciva, kdy
jsem navic vybrala pouze
ty jednodus$si priklady. |
tak ale bylo vidét, ze
néktefi, jinak v matematice
vyborni studenti, ale slabsi
v angli¢tiné, maji s vyukou
v matematiky v cizim
jazyce potize.

2 roky

Pozitivni, metodu CLIL
vyuzivame 4 roky

Momentalné vyuzivame
metodu CLIL na naS$i Skole
prvnim rokem a zatim muj
pFistup je pozitivni.

Pouze teoreticka

Vynikajici,pouzivam ji 8 let

V hodinach pfirodopisu ji
vyuzivame 5. rokem

10 let



Zminéno vySe, dalSi hodina

navic, v které bez vnéjsich tlaki parova vyuka, pestrost metod, aj.p

(znamky) jsou v kontaktu s AJ

RozS$ifeni slovni zasoby

They become more comfortable
with foreign language and learn
that language better.

opakuji a rozsifuji slovni
z4sobu, praktické vyuziti slovni
zasoby k tématu, ...

pouzivani ciziho jazyka v
realnych situacich, hrava a
nenasilna forma procvi¢ovani.

Written previously

Pouzivaji jazyk pfi praci na
nécem jiném, ne pouze jako
Skolni pfedmét, ale jako nastroj.

Zemeépise se pfimo nabizi k
propojeni s angli¢tinou. V
dnesni dobé, kdy déti mohou
bez zabran cestovat, je to pro
né dobra zkuSenost.

Vyuka je pro né pestiejsi a
zajimavéjsi. Pracuji s texty,
slovi€ky i poslechy hravou
formou. Spolupracuji ve
skupinach.

Pomaha rozvijet schopnost
komunikovat v cizim jazyce,
Z4ci se uci brat komunikaci v
cizim jazyce jako bé&Znou
soucast Zivota.

Motivace zaka; je to pro né
néco noveého a bavi je jazyk

Vyuka dvou predméti

aktivni zak
HV-D
Sebevzdélavani

o M-F
Activities, group work.
rozsifilo mi to sortiment metod,
doporucila bych kazdému
uciteli (nejen clilovemu) Al
literaturu od Roberta Capka

Dusledna priprava. Nebat se
improvizovat. Nedodrzovat
Casovy harmonogram za
kazdou cenu, aktivitu nechat
plynout.

The use of images,
brainstorms, escape rooms and
all activities that involve pupil's
participation and make him
interact

ZTV

VétSinou si musim materialy
sama pfipravovat, ale nékteré
véci se daji najit na strankach
pro britské ucitele, strankach
britskych muzei a organizaci,
napf. BBC.

Pf.+Ch

Zapojit do hodin razna

interaktivni cvi€eni, aby si déti

ucivo "prozili", prace ve

dvoijicich €i skupinach, vyuZziti

digitalnich technologii.

Doporuceni, hlavné se nebat a i, Aj, W
vyzkouset ucit jinak.

UCit vice v souvislostech a najit Aj-Tv
to podstatné

Uvédomit si, Ze vyuka metodou

CLIL neni vyuka v cizim jazyce,

i mala aktivita mze pfinést M-Z
zajimavy efekt.

Videa, prace s textem, prace s Nj-Aj
videem, kahoot, quizizz

Prace ve skupinkach; rlizné

aktivity spojené s pohybem po

tfidé; online vyukové zdroje - Z-Aj
wordwall
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AJ,FJ, D, CJ

5 let

6 let

| have assisted in CLIL for
5 years as a native English
speaker in a tandem
teaching setting.

cliluji sice jen 2 roky, ale
mam pozitivni zkuSenost.
metodou vyuluji v pfp
U¢&im v ramci bilingvniho
programu, metodu CLIL
vyuzivame v hodinach,
které nejsou vyu€ovany
bilingvné

CLIL may be useful if
English is used as much
as possible. Activities must
be adapted to students'
needs.

Vyuzivame ji asi 10 let.
Uc&ime déjepis a zemépis
anglicky coby volitelny
predmét.

V leto$nim roce jsem se s
touto metodou setkala
poprvé. Vzhledem k tomu,
Ze neovladadm anglictinu,
ucime v tandemu. Propojili
jsme vyuku zemépisu s
angli¢tinou. Ja zajistuji
odbornou stranku,
kolegyné angli¢tinarka
hlida jazykovou stranku,
popf. pfizplsobuje Uroven
véku déti.

5 let

Metodu CLIL vyuZivam
pfileZitostné, zafazuji do
vyuky materialy v cizim
jazyce, se kterymi pak
pracujeme.

3 roky, u¢ime v tandemu

4 roky, €as od €asu
ivam ve vyuce ob¢anské
ovy



LA L Z-Aj
Kratka videa v cizim jazyce
Zdokonaleni se v jazyce,
praktické vyuziti jazyka, coz
studenty m{ze motivovat jak pro
vyuku jazyka, tak probiraného
pfedmétu. Napfiklad kdyz dany
pfedmét neni pro zaka
zajimavy, miiZe vnimat jako
pfinos skute¢nost, Ze se Kratka videa v cizim jazyce na ZSV, D
zdokonaluje v jazyce. zpestreni, shrnuti uciva

ZvySeni motivace studentu ke M-Aj
komunikaci v cizim jazyce. prace studentd ve skupinach

V soucasnosti jsou cizi jazyky

velmi cenéné a bude tomu

zajisté i v budoucnu, Zaci si

timto zpusobem setkavaji vice s

cizim jazykem i mimo jazykové

prfedméty v rozvrhu a uci se

nové veci (teorii)

prostfednictvim druhého jazyka internetové zdroje -

- rozviji to jejich dalSi liveworksheet.com; D,LAJ
dovednosti en.islcollective.com

Vyuziji v praxi své jazykové MAT. NEJ. FRJ
znalosti. , 7

Vybirat témata, ktera jsou 1.ST, AJ, VW
Urcité ano. blizka zakim.
viz vySe - praktické vyuziti
jazyka, Castéjsi setkani se s
jazykem, rozS8ifeni slovni
zasoby, moznost zaujmuti i
dalSich zakd, které aj napf pomalejsi tempo, klid, znama
nebav, pokud se spoji s slovni zasoba pfipadné
oborem, ktery je jim blizky pfeloZend slova, aby Z4ci byli v Aj
(zemépis, déjepis...) klidu, bez tlaku na vyulujici
Jazykové méné nadani studenti
jsou motivovani pouzivat cizi
jazyk, zaroven nejsou
stresovani, pokud ho pouzivat
nechtéji. Odborny pfedmét je
prezentovan netradi¢né, coz je
pro studenty pfijemné zpestfeni
vyuky. Také propojeni znalosti z
odborného pfedmétu s cizim
jazykem je velkym pfinosem,
studenti jsou motivovani
prohlubovat své jazykové Aktivity, pfi kterych je mozno J, NV
znalosti. pohybovat se po tfidé.

Al

U , T NJ, OV
Hodina je vice bavila. Doplnit vyuku pokusy.

} Kooperativni vyuka, skupinky, aj.7
Zaky to vice bavi projekty
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2 roky, je to obohaceni
hodiny

UZivam uz delSi dobu,
nékolik let.

pouzivala jsem jako
doplfiujici metodu

3 roky, ne pravidelné

Jen mala.

Zatim minimalné, tedy ne
moc &asto, ale urcité
vénuiji ¢as, abych CLIL
pouzivala vice.

pfedevsim z vyuky
dospélych

Moje zkuSenost je velmi
pozitivni, ve vyuce ji
vyuzivam rok.

Zatim nevyuzivam

2roky, vyuzivala jsem
némecky jazyk pfi vyuce
chemie

2 roky, pravidelné



Je to oziveni hodiny a studenti  skupinova vyuka, vyuziti VyuCujeme v tandemu

to bavi, kor v dnesni dobég, je informacnich technologii a pravidelné hodiny, vSe je v
dllezité rozvijet se v cizim nastorju - kahoot, gizizz, AJ-SPP poradku; absolvovala jsem
jazyce wordwall i Skoleni
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Appendix K
The Collection of CLIL Materials

Below is a collection of materials that have been created for the purpose of using the
materials in CLIL geography lessons or for inspiration in the further creation of new CLIL
materials. The materials were created using Canva, an online tool for creating educational
materials, which, thanks to its rich graphic design, offers imaginative processing of each
material. The information sources were drawn from the geography textbook for the 7th grade
of lower-secondary level of schools, also the National Geographic website and other sources,
which are listed in the drawn sources at the end of the entire collection. One of the other tools
for creating activities and materials in this collection was also used online applications for
creating quizzes, more precisely Wordwall and Quizizz. It is also possible to use Kahoot or
Flippity to create other materials. The collection of materials and activities aims to develop
reading, listening and communication skills. It is based on interaction between students,
developing one's own imagination, creative thinking. Cooperative pair or group teaching is
often recommended for classroom work, and some of the materials use information technology

tools.

With this collection, 1 would like to achieve an easier implementation of the CLIL
method in teaching and provide teachers with an easier work with the creation of materials. The

collection can also serve as inspiration for the creation of new materials.
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CONTENT OF ACTIVITIES

North America — Introduction (listening comprehension)
North America — Canada

North America — Canada (revising)

North America — USA (map)

Central America — Mexico (crossword Puzzle)

Central America — Mexico (reading comprehension)
Central America — Countries

Central America — Scavenger Hunter (QR codes)
Central America — The Caribbean Islands (map)

. South America — Introduction (map)

. South America — True or False

. South America — Andean Religion and Inca Empire (quizizz)
. South America — The Andean Countries

. Africa — Sahara

. Australia — Introduction (reading comprehension)

. Australia — A Guessing Game

. Australia — Reading comprehension (QR codes)

. Asia — What is missing (reading comprehension)

. Europa — What is missing (reading comprehension)

. Vocabulary — Plants (learning vocabulary, wordwall)
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1. NORTH AMERICA — Introduction (Listening comprehension)

1. Firstly, listen to a video with your teacher. https://www.youtube.com/watch?v=A0UK30it860

2. Choose the correct answer.

https!/fwww.youtube com/watch?v=A0UK30it860

® How many countries are a)13 b) 23 c)33
there in North. :
e Match the two halves. a) The Great Plains b) The Sierra Madre | c) The Rocky
are in the USA and Mountains are in Mountains are in
Canada Mexico the USA
® Choose the correct a) One million b) One billion years | ¢) One thousand
m B, Tho years old old years
Shield are.
. Omhw a) A chain of hotels | b) A basketball ¢) A diverse eco-
options: team system
e What are the Florida
a) The Dominician b) 44 million c¢) In the Caribbean
republic is the people live in the there are 700
e Matchthetwo halves. | ,qt popular Caribbean islands
island
¢ Choose the correct a)7 b) 17 ) 70
How many countries are
there in Central America?
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https://www.youtube.com/watch?v=AOUK3Oit86o4

a) Africa b) Australia el Asia
a) A lake by & forrest c] A desert
a) True b) False
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2. NORTH AMERICA — CANADA

v,  CANADA

-.\ -
L T s T
Based on your knowledge complete “‘
[]

the sentences |
with the right words or find a hidden clue/
s somewhere in the class. -

e e e e e e e e e e e

-

LY
A

1. Canadian province.

2.Canada is the Largest country i
the world.

3.A 'sweet’' Canadian product.

4.What ocean is in the western of Canada?

5.What other Language than English is spoken in
Canada?

6.This is where the 2010 Olympics were held.

7.Country that borders Canada
8.Anthem of the country.
9.Canada (or Kanata) means
10.Capital of Canada
11.The largest city
12.What side of the street do Canadians drive?

13.Numbers of territories.

14.Canada’s official national sport
15.Currency of Canada
16.North American elk
17.Famous Canadian singer
18.Famous falls.

19.The silvertrip bear

20.What you can see it on a cold clear night on the
Canadian sky.
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For teachers: Cut the paper into several pieces and spread the information
around the class.

]
- CANADA
L
L . T -
f Terms connected to the \"l
v sentences about Canada. !;‘
b £
FRENCH CELINE DION
USA IN
COUNTRY THIS
GRIZZLY BEAUTIFUL
NIAGARA O CANADA  opoNTO DOLLARS
PACIFIC SPAMNISH
SECOND
SEE MORTHERN LIGHTS
FIRST VILLAGE
NORTH ICE HOCKEY
WANT
BASKETBALL
MOOSE VANCOUVER
SYRUP
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"-\ -
L T O .
; THE SOLUTION FOR TEACHERS. "\\.
'
1
'\.\\

T e P e e e e e e e e e e e e T

1. Canadian province. Alberta
2.Canada is the second Largest country in the world,.
3.A 'sweet’' Canadian product. syrup
4.What ocean is in the western of Canada? pacific
5.What other language than English is spoken in
Canada? french
6.This is where the 2010 Olympics were held.
Vancouver
7.Country that borders Canada. America
8.Anthem of the country. O Canada
9.Canada (or Kanata) means. village
10.Capital of Canada. Ottawa
11.The Largest city. Toronto
12.What side of the street do Canadians drive? right
13.Numbers of territories. three
14.Canada’s official national sport. ice hockey
15.Currency of Canada. dollars
16.North American elk. moose
17.Famous Canadian singer. Celine Dion
18.Famous falls. Niagara falls
19.The silvertrip bear. Grizzly
20.What you can see it on a cold clear night on
Canadian sky. Northern lights
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3. NORTH AMERICA — CANADA (revising)

WHAT DO YOU REMEMBER
ABOUT CANADA? A\

Name: ___

CAPITAL CITY:

WHAT DO YOU REMEMBER
ABOUT CANADA?

Name: ______________

CAPITAL CITY:

] POPULATION
| WILDLIFE |
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4. NORTH AMERICA — USA (map)

USA

1. Place the area on the map and write information that is typical for each
area. (Find the information placed somewhere in the classroom)

EM We's

X WW“&%‘“ l. <

%

Alaska 1

The Western United States 2

Middle United States 4

The Eastern United States 5

2. Do you know where is Alaska and the L
Hawaii Islands?
Draw them
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E B BN
] l Cc A
PRYA

JF A

- 5
- v 5

Cut the paper into several pieces and spread the information around the class.

CALIFORNIE HURRICANES
OIL PRODUCTION PENINSULA
BOSTON
BALTIMORE FISHING PRODUCTION
CORN PRODUCTION
COSMIC INDUSTRY

HOLLYWOOD
OIL PRODUCTION ATLANTA
FLORIDA
SOYA PRODUCTION

SILICON VALLEY GOLDEN GATE BRIDGE
THE BIGGEST STATE
THE RICHEST STATE NEW YORK
AGRICULTURE
CATTLE FARMING .
THE WHITE HOUSE .
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5. CENTRAL AMERICA — MEXICO (crossword puzzle)

1. Watch the short video about Mexico:
https://www.youtube.com/watch?v=sL AtrWzD7SU

2. Complete the crossword puzzle.

~ MEXICO

Crossword Puzzle

I

----- \&™
1. Official language 5. Rio... (river)
2. Capital city 6. Salma.. (actress)
3. Neighbour 7. Symbaol
4. Sorrounding Mexico 8. Traditional food

3. Can you use the words from the crossword puzzle in sentence?

4. Talk to you partner and tell each other the sentences.
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https://www.youtube.com/watch?v=sLAtrWzD7SU

6. CENTRAL AMERICA — MEXICO

Reading comprehension

Name: Date:

" Mexi
Reading Comprehension Activity

Read and fill in the right word from the spreadsheet

Mexico and other states of this region belong to ___ America.
Through the territory of Mexico and the states of Central
America ___. The character of the landscape and the life of the
people are mainly influenced by the surface, the height ___ and

the active activity connected with . The area of the
Caribbean coast is exposed to destructive effects . The
majority of lives at altitudes from 1000 to 3000 m. Coastal

plains with a hot ___ climate are sparsely populated. Descendants
of ___ and their hybrids make up the majority of the population.
Advanced Native American cultures arose in Mexico, such as the

Aztecs and . The diverse mix of races is complemented by
descendants of African . People in the area speak

Kordillery Indians tropical

hurricanes gradation volcanic

inhabitant spanish Latin

slaves Mayi by earthquakes
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7..CENTRAL AMERICA
CENTRAL AMERICA — COUNTRIES

1. Place the individual names of the countries on the map and assign to the
individual countries the information that is typical for them.

(You can read a text about these countries form the textbook Geography 1 — Africa, America
on the page 48)

« Coffee producer /~

Capital city
Tegucigalpa

* The highest mountain -
Volcan Baru

Altun Ha
(Mayan culture)

e The most develo -
country in Central 8 Tikallarea (Mayan

civilization)

America

e alarge number of
active volcanoes

Rainforests and swamps
« The second largest
country in Cental

America \
e Canal serving as an

important transport route

One of the poorest ¢ National parks

countries in America |

L

2. Is there anything else you know about these countries?
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8. CENTRAL AMERICA

Scavenger Hunter Activity (OR codes)

1. Work in pairs. Fill in the words for the given sentences, if you don't know the
answer, work with the atlas or go around the class and scan the code, where you
will find an interactive map with information about the given country.

1. El Salvador is the only nation in Central America that does not touch the

2. Tegucigalpa, the capital of Honduras was originally founded and a
and mining center.

3. The completion of the Panama Canal ended the centuries-long search for
the ., a mythical route
from the Atlantic Ocean to the Pacific Ocean.

4. Panama City, the capital of Panama, is the world’s only capital city with a
inside city limits.

5. Costa Rica's Tenorino Volcano National Park features a river with unusually
water, which is actually an illusion!

6. After Hurricane Hattie destroyed Belize City, was
made capital because of its inland location. Today, it is one of the world’s
newest and smallest capital cities.

7. Belize's was once a popular
hideout for pirates. Today, tourists visit the island to take advantage of its
snorkeling and diving opportunities.

8. Guatemala’s , which rises to an
altitude of nearly 14,000 feet, is the highest point in Central America.
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For teachers: Place the OR codes somewhere in the class.




9. CENTRAL AMERICA — The Caribbean Islands (map)

LET'S LEARN ABOUT CARIBBEAN

Choose the correct answer.

1.The largest country located North of the Caribbean is

a) Cuba b) Grenada ¢) Dominica

CARSACDOY

1 BAHAM
Haana noNGe

2. The Country to the South of Grenada is

b) Trinidad c) St. Vincent

,. ’ . : V o = .' : -
3. Haiti, Cubaq, Puerto Rico and Jamaica are located in the

a) Windward Island b) Lesser Antilles c) Greater Antliles
’ ’\
- AP

Decide whether the statement is true or false.

4. Barbados, Jamaica, Guyana and Trinidad are called
the big four.

5. Barbados is located to the East of the Windward
Islands.

6. Trinidad and Tobago is to the North of Grenada.
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LET'S LEARN ABOUT CARIBBEAN

Label the map by putting in these countries.

CUBA - BARBADOS - JAMAICA - THEBAHAMAS
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10. SOUTH AMERICA — Introduction

CONTINENT

SOUTH AMERICA

Guess the countries of South America

FRENCH GUIANA

11} —
N “ﬂ?ph CHILE

rlh

o~

COLOMBIA
SURINAME

I

3

*"i

1 ¢ .
e

— l

"I

GUYANA

URUGAY
ARGENTINA

BOLIVIA

VENEZUELA
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11. SOUTH AMERICA — True or False

\. Name: Course:

v South America

1.Delete the term that doesn't belong to the others,
a) Amazon plain, Coastal plain, the Orinoco plain, the Laplata

b) Rocky mountains. Guynian highlands. Andes. Brazilian highlands
c) Amazon, Orinoco. Parand, Missouri
¢) Brasilia. Buenos Aires, S3o Paulo, Rio de Janiero

2. Are the sentence true (T) or false (F)? |
a) South America is the fourth largest continent in the world, T F
b) Portuguese is the main language in most countries of South America, T E
¢) Quechua is a common language spoken by the Indigenous people of the
continent, ¥ <
d) Brazil is the largest country in South America, T F
¢) S3o Paulo is the most popular city in Brazi, T
f) Aconcauga is the tallest mountain in the world, .

-

| 3. Answer the questions,

1. Write the oceans. that surround South America?
2. Write the landlocked countries of South America?

3. What is the name of the ancient empire of Indigenous South Americans?
4. Write animals that live in South America?
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12. SOUTH AMERICA —Andean Religion and Inca Empire -
quizizz

https://quizizz.com/admin/quiz/63d82fee0c92¢6001d
8cabab?source=quiz share

- QUIZ
Andean Region and Inca Empire

:= 13 Questions & 6th Grade [ English, History, Geography

Lucie Vitkova + 4 months ago
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https://quizizz.com/admin/quiz/63d82fee0c92c6001d8ca5a6?source=quiz_share
https://quizizz.com/admin/quiz/63d82fee0c92c6001d8ca5a6?source=quiz_share

13. SOUTH AMERICA — The Andean Countries

THE ANDEAN COUNTRIES

wWhat is typical for each country?

& PERU | |[©~ ECUADOR

¥ COLOMBIA I |7 BOLIVIA

& CHILE | | VENESUELA |
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THE ANDEAN COUNTRIES

1. TICITACA - shipping transport.

3. The largest cocoa exporter.
4. The capital is Lima.
5. A landlocked country located in the center of
South America.
6. Deserts and semi-deserts arose on its dry
coast.
7. Angel - the highest waterfall of the world.
8. One of the poorest countries in America.

10. The capital is Santiago de Chile.
11. La Paz - the highest capital city in the world.
12. Orinoco - the biggest river of the state.

14. Cuzco = known as the most beautiful city.
15. Gold and coal production.
16. The capital is Bogota.
17. The state belongs to one of the richest.
18. The richest state for oil production.
19. Export of minerals, mainly copper and
saltpeter.
20. This state has an unusually elongated shape.
21. The shores of Colombia are surrounded by
two oceans - Pacific ocean and Atlantic ocean.
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Solution for teachers

THE ANDEAN COUNTRIES

Peru
COne of the poorest countries in America.
Deserts and semi-deserts arose on its dry coast.
TICITACA - shipping transport

The majority of the country's inhabitants are Indians,

who are descendants of the inhabitants of the Inca
Empire.

The capital is Lima.
Cuzco — known as the most beautiful city.
Gold and coal production
Ecuador
Cacao tree and coffee tree growing.
Bolivia

A landlocked country located in the center of South

America.
La Paz - the highest capital city in the world.
The largest coca exporter.
Chille
This state has an unusually elongated shape.
The state belongs to one of the richest.
Export of minerals, mainly copper and saltpeter.
The capital is Santiago de Chile.

The shores of Colombia are surrounded by two
oceans — Pacific ocean and Atlantic ocean.
The capital is Bogota.

Tropical rainforrest
Venesuela

This state is located to the North of the South America.
Orinoco — the biggest river of the state
Angel - the highest waterfall of the world
The richest state for oil production
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14. SAHARA

Reading comprehension

SAHARA

1. Find the missing world somewhere in the class.

The Sahara desert is one of the deserts in the world. It covers an

of about 3.6 million square miles and is located in the

part of Africa. The desert stretches across many ; including Egypt,
Libya, Tunisia, Algeria, and Morocco.

The Sahara desert is known for its hot and dry climate. The in
the desert can reach up to 130 degrees Fahrenheit during the day, and can drop
to at night. Despite the conditions, there are still many

different types of plants and that live in the Sahara. Some of the
most common include cacti, acacia trees, and palm trees. Animals
that live in the Sahara include camels, snakes, lizards, and

One of the most famous landmarks in the Sahara desert is the Great Sphinx
and the of Giza. These ancient Egyptian structures were built over
4,500 years ago and still stand today. The Great Sphinx is a statue of a

with a human head that is over 200 feet long. The are giant
structures made of stone that were used as tombs for pharaohs.

Another famous landmark in the Sahara desert is the Erg Chebbi, a large dune

field located in Morocco. The can reach heights of up to 500 feet
and are a popular spot for tourists to visit and take in the beautiful desert
landscape.

The Sahara desert is also home to many different cultures and tribes. The
Tuareg people, also known as the "blue " have lived in the Sahara
for_____.They are known for their blue clothing and for their nomadic

lifestyle. The Tuareg people travel through the desert with their
and goats, looking for water and food.

The Sahara desert is a fascinating place that has a unique ecosystem and many
cultural and historical landmarks. Despite its harsh conditions, it is still home
to a variety of plants and animals that have adapted to the desert
If you ever get a chance to visit the Sahara, be sure to take in the beautiful
landscapes, historical sites, and learn about the people who call it home.

However, it's important to remember that the Sahara desert is a fragile
ecosystem and it's important to follow the rules and guidelines of the area
you're visiting to help the and the people who live
there.
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For teachers

1. Place the missing words somewhere in the class

SAHARA

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries

Environment, largest, lion, harsh, plants, countries, pyramids, dunes, animals,
camels, protect, pyramids, freezing, area, temperatures, gazelles, people,
northern, centuries
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Solution

SAHARA

The Sahara desert is one of the largest deserts in the world. It covers an area of

about 3.6 million square miles and is located in the northern part of Africa. The

desert stretches across many countries, including Egypt, Libya, Tunisia, Algeria,
and Morocco.

The Sahara desert is known for its hot and dry climate. The temperatures in the
desert can reach up to 130 degrees Fahrenheit during the day, and can drop to
freezing at night. Despite the harsh conditions, there are still many different
types of plants and animals that live in the Sahara. Some of the most common
plants include cacti, acacia trees, and palm trees. Animals that live in the
Sahara include camels, snakes, lizards, and gazelles.

One of the most famous landmarks in the Sahara desert is the Great Sphinx
and the pyramids of Giza. These ancient Egyptian structures were built over
4,500 years ago and still stand today. The Great Sphinx is a statue of a lion with
a human head that is over 200 feet long. The pyramids are giant structures
made of stone that were used as tombs for pharaohs.

Another famous landmark in the Sahara desert is the Erg Chebbi, a large dune
field located in Morocco. The dunes can reach heights of up to 500 feet and are
a popular spot for tourists to visit and take in the beautiful desert landscape.

The Sahara desert is also home to many different cultures and tribes. The
Tuareg people, also known as the "blue people,” have lived in the Sahara for
centuries. They are known for their blue clothing and for their nomadic
lifestyle. The Tuareg people travel through the desert with their camels and
goats, looking for water and food.

The Sahara desert is a fascinating place that has a unique ecosystem and many
cultural and historical landmarks. Despite its harsh conditions, it is still home
to a variety of plants and animals that have adapted to the desert
environment. If you ever get a chance to visit the Sahara, be sure to take in the
beautiful landscapes, historical sites, and learn about the people who call it
home.

However, it's important to remember that the Sahara desert is a fragile

ecosystem and it's important to follow the rules and guidelines of the area
you're visiting to help protect the environment and the people who live there
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15. AUSTRALIA - Introduction

Reading comprehension

Mame
1. Go around the class and find the missing wo
Avstralia is a continent, a _ _ _ _ _ _ __ _ and an v
island. It is the smallest continent and the higgest
island of the ___ _______ . It is as big as the
_______________ The _____________ of
Australia is Canberra. Australia has 2 territories

and & . Australia has 22

_______________ people and 88 million
. Big cities are _____ ;
and

ustralia has many landscapes: beaches,

and mountains. There

—— i e i o —— —— — . e

Famous places in Australia are the _____________
in Sydney, the Great _____________ and

, the big and holy rock of the
Aborigies.

2. Rigl’lt or wroeng?

u] Australia is a small island.

b) Sydney is the capital of Australia.

c) A dingo is a wild deg.  ______

d) Australia has 88 million people.
e)] A wombat is a bird.

g] An ubarigine is a person.
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For teachers: place the paper somewhere in the class

. — e —

The kookaburra 1s a bird He 1s famous for
his laugh His name is also “laughing
koookaburra®

He lives only in Australia He is white,
brown and black and has a long bill He
eats insects, mice, beetles, snakes and little
birds He lives in forests, parks and gardens.
The most famous Austraban song for
children 1s the "Kookaburra song”

Kookaburra bird

https://www.youtube.com/watch?v=UXA0-YA0090
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https://www.youtube.com/watch?v=UXA0-YAoo9Q

16! AUSTRALIA — A GUESSING GAME

AUSTRALIA

1. Colour the Australian ﬂug.

-
-

1 =red. 2=blue. nomumber = white

. What do | describe?

a big, brown animal with a |nng tail, it can jump
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17. AUSTRALIA — READING COMPREHENSION
(Using OR codes)

For teachers: place the text somewhere in the class or the given QR codes. Tell students to
scan the QR code and answer the questions in the worksheet bellow.

i

g’; READ ABOUT AUSTRALIA

Read the story below and then answer the comprehension questions on the next page.

Australia is one of the largest countries on Earth. It is located
between the Indian and Pacific Oceans. Sydney, Melbourne,
Brisbane, Perth and Adelaide are the largest cities in Australia.
Much of the land is covered by a desert are known as the
‘'outback’. It contains the country’s largest deserts, where the
temperatures are schorching. There is little water and hardly
and begetation. Today, few people live in the outback, though
the aborigines, the original inhabitants of Australia, learned to
survive the hot, harsh conditions. Some aborigines still live in the
outback but many have now moved to the cities.

Ayers Rock is one of the most impressive natural sights in
Australia. The large mass of sandstone stands in the middle of
a flat desert and reaches a height of 335 m. It is the largest rock
in the world.
AUSTRALIAN WILDLIFE
Australia has the mest unusual assortment of animals and is
horme to rany of the deadliest species on the planet. Nearly
half of the world's marsupials are found in Australia. Marsupials
are pouched animals and include kangaroos, koalas, wombats
and possums. Some of the deadliest species that live in
Australia are the poisonous funnel-web-spiders and a range of
dangerous snakes, including the Brown Snake, Tiger Snake and
Taiipan.

Did you know?

The name 'Australia’ comes from the Latin word australis which means ‘southern’
There are over 750 different species of reptiles in Australia, more than any other country.

e
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OR code 1 Copy of OR code 1




Marme: Daate:

AUSTRALIA

READING COMPREHENSION

Answer the questions:

What occeans does Australia lie batweaen?

Namea three of the largest cities in Australia.

Wheo are the original inhabitants of Australia?

S0 @
OO0 0

Hover tall is Ayers Rock®

<y

Which languages are spokean in Australio?

]

What is a marsupial? E

Name three dangerous snakes that con be found in Auwstralia.

Whera did the word "Australia’ come from?
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18. ASIA — READING COMPREHENSION

Cut the paper into several pieces and spread the information somewhere in the class.

. Amsterdam, smallest, country, tourists,

. mountains, castles, Sea, language, nations,

. literature, size, climate, inhabitants, Western, culture

. Amsterdam, smallest, country, tourists,

. mountains, castles, Sea, language, nations, literature,

. Size, climate, inhabitants, Western, culture

. Amsterdam, smallest, country, tourists,

. mountains, castles, Sea, language, nations, literature,

. Size, climate, inhabitants, Western, culture
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WHAT IS MISSING?

BACIS INFORMATION

The continent of Asia is the
world's largest and most populous
continent with over 4 billion

calling Asia home. Asia
also contains the world's most
country, China, and
the world's largest country,
Russia. Asia borders Africa and
to the west and the
Pacific Ocean to the east.

The continent of Asia is so large
and diverse that it often is divided
into sub-regions.

MORE ABOUT ASIA

Asia is rich in diverse races,
cultures, and

Asia has a major influence on world
culture and the world's economy.
Countries such as Russia, China,

and India produce
products and services that are used
by every nation in the world. Asia is
also rich in resources. Oil
in the Middle East is a major supplier
of much of the world's energy.

REGIONS

Northern Asia
Central Asia
Middle East

Asia

Eastern Asia

Southeastern Asia

SOME FACTS
Asia contains around 30% of the world's
land area and 60% of the world's
population.
The highest point on Mt Everest,
is in Asia. The lowest point on land, the
Dead , Is also in Asia.

Asia is the only continent that shares
with two other continents; Africa
and Europe.
The Highest mountain in Japan is Mount
Asia is home to two of the three largest
economies in the world: China (2nd
largest) and Japan (3rd largest).

Asia is home o many interesting
including the giant panda, Asian elephant,
tiger, Bactrian camel, komodo -
and the king cobra.




Solution

WHAT IS MISSING?

BACIS INFORMATION

The continent of Asia is the
world's largest and most populous
continent with over 4 billion people

calling Asia home. Asia also

contains the world's most
populous country, China, and the
world's largest country, Russia.
Asia borders Africa and Europe to
the west and the Pacific Ocean to
the east.

The continent of Asia is so large
and diverse that it often is divided
into sub-regions.

MORE ABOUT ASIA

Asia is rich in diverse races,
cultures, and languages.

Asia has a major influence on world
culture and the world's economy.
Countries such as Russia, China,
Japan and India produce products

and services that are used by every

nation in the world. Asia is also rich
in natural resources. Oil in the
Middle East is a major supplier of
much of the world's energy.

REGIONS

Northern Asia
Central Asia
Middle East

Southern Asia
Eastern Asia

Southeastern Asia

SOME FACTS
Asia contains around 30% of the world's
land area and 60% of the world's
population.

The highest point on earth, Mt. Everest, is
in Asia. The lowest point on land, the Dead
Sea, is also in Asia.

Asia is the only continent that shares
borders with two other continents; Africa
and Europe.

The Highest mountain in Japan is Mount
Fuji.

Asia is home to two of the three largest
economies in the world: China (2nd
largest) and Japan (3rd largest).

Asia is home to many interesting animals

including the giant panda, Asian elephant,

figer, Bactrian camel, komodo dragon, and
the king cobra.




Translation

WHAT IS MISSING?

BACIS INFORMATION

Asijsky kontinent je nejvétsim a
nejlidnatéjsim svétadilem s vice
neZ 4 miliardami lidi, ktefi
nazyvaji Asii domovem. Asie
zahrnuje také nejlidnatéjsi zemi
svéta Cinu a nejvatsi zemi svéta
Rusko. Asie hranici s Afrikou a
Evropou na zapadé a Tichym
oceanem na vychodé.

Asijsky kontinent je tak velky a
rozmanity, Ze se ¢asto déli na
podoblasti.

MORE ABOUT ASIA

Asie je bohata na riizné rasy,
kultury a jazyky.

Asie ma velky vliv na svétovou
kulturu a svétovou ekonomiku.
Zemé jako Rusko, Cina, Japonsko a
Indie vyrabéji produkty a sluzby,
které vyuZziva kazdy narod na svété.
Asie je také bohata na pfirodni
zdroje. Ropa na Blizkém vychodé je
hlavnim dodavatelem velké casti
svétové energie.

REGIONS

Severni Asie
Stredni Asie
stfedni vychod
Jizni Asie
vychodni Asie
Jihovychodni Asie

SOME FACTS
sie zahrnuje asi 30 % svétové pevniny a
60 % svétové populace.

Nejvy338i bod na Zemi, Mt. Everest, je v Asil.
NejniZ3i bod na zemi, Mrivé mofe, je také v

Asie je jedinym kontinentem, ktery sdili
hranice se dvéma dalSimi kontinenty; Africe
a Evropé.

Nejvy33i hora v Japonsku je Fuji.

Asie je domovem dvou ze tfi nejvétSich
ekonomik na svété: Ciny (2. nejvéti) a
Japonska (3. nejvétsi).

Asie je domovem mnoha zajimavych
2vifat, v€etné pandy velkké, slona
asijského, tygra, velblouda dvouhrbého,
varana komodského a kobry kralovské.




19. EUROPE — READING COMPREHENSION

Cut the paper into several pieces and spread the information somewhere in the class.

1. natural, Southern, Japan, sea, borders,

2. animals, languages, earth, people,

3. populous, dragon, Europe, Fuji

1. natural, Southern, Japan, sea, borders,

2. animals, languages, earth, people,

3. populous, dragon, Europe, Fuji

1. natural, Southern, Japan, sea, borders,

2. animals, languages, earth, people,

3. populous, dragon, Europe, Fuji
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WHAT IS

5

One of the
Europe, The country is bordered
by Erance, Luxembourgh, the
Netherlands, and Germany. The
country also has a narrow

coastline along the North

The country is divided into three

communities based on :
In the north are the Flemings,
who speak Flemish (Dutch), in

the south are the Walloons, who
speak French, and in the city of
Liege there is a small German-

speaking population.

?

It is the largest in
Western Europe. Its borders touch
Germany and Belgium; the Atlantic

Ocean in the west; the Pyrenees
and Spain.
The country is one of the oldest
on Earth and the most
ethnically diverse country in Europe.
These deep and broad influences
have made this country a world
leader throughout history in nearly
all aspects of including
cuisine, wine-making, politics,
music, art, film, fashion,
and sports.

countries in

MISSING?

5

It's is a small country between
Belgium and Germany, in
Europe. The North
Sea, located to the north and west
of the country, surrounds the
land.

Many of the residents ride bicycles
for transportation in the capital,
which is , Rotterdam,
Utrecht, and other cities. There
are three times as many bicycles
as there are cars in this country.

?

It is a tiny country surrounded by
Belgium, Germany, and France.
Despite its , itis a center of
European diplomacy and visited
by many during the
year. Area 998 square miles,
population 661,700

The northern third of the country,
called Osling, lies in the plateau of
the Ardennes. Picturesque

are significant for
the landscape. The highest point,
Buurgplaatz (559 meters), is in
the north. The is mild.
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Solution

WHAT IS MISSING?

BELGIUM

One of the smallest countries in
Europe, The country is bordered
by Erance, L uxembourgh, the
Metherlands, and Germany. The
country also has a narrow
coastline along the North Sea.
The country is divided into three

communities based on language:

In the north are the Flemings,
who speak Flemish (Dutch), in
the south are the Walloons, who
speak French, and in the city of
Liége there is a small German-
speaking population.

FRANCE

It is the largest country in
Western Europe. Its borders
touch Germany and Belgium; the
Atlantic Ocean in the west; the
Pyrenees Mountains and Spain.
The country is one of the oldest
nations on Earth and the most
ethnically diverse country in
Europe. These deep and broad
influences have made France a
world leader throughout history in
nearly all aspects of culture,
including cuisine, wine-making,
politics, music, art, film, fashion,
literature, and sports.

THE NETHERLANDS

It's is a small country between
Belgium and Germany in Western
Europe. The North Sea, located to
the north and west of the country,

surrounds the land.

Many of the residents ride bicycles
for transportation in Amsterdam,
Rotterdam, Utrecht, and other
cities. There are three times as
many bicycles as there are cars in
this country.

LUXEMBOUGH

It is a tiny country surrounded by
Belgium, Germany, and France.
Despite its size, it is a center of
European diplomacy and visited
by many tourists during the year.
The country is composed of two
natural regions. Area 998 square
miles, population 661,700.
The northern third of the country,
called Osling, lies in the plateau of
the Ardennes. Picturesque castles
dot the landscape. The highest
point, Buurgplaatz (1,834 feet;
559 meters), is in the north. The
climate is mild and damp.
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Translation

WHAT IS MISSING?

BELGIUM

Jedna z nejmendich zemi v
Evropé sousedi s Francii,
Lucemburskem, Nizozemskem a
Némeckem. Zemé ma také Gzké
pobfe#i podél Severnino mofe.
Zemé je rozdélena do tFi komunit
podle jazyka: na severu jsou
Viamové, ktefi mluvi viamsky
{holandsky), na jihu jsou Valoni,
ktefi miuvi francouzsky, a ve
mésté Lutych Zije mala némecky
miuvici populace.

FRANCE

Je to nejvétsi zemé v zapadni
Evropé. Jeho hranice se dotykaji
Némecka a Belgie; Atlantsky
ocean na zapadé; pohofi
Pyreneje a Spanélsko.
Zemé je jednim z nejstarich
narodl na Zemi a etnicky
nejrozmanité&jsi zemi v Evropé.
Tyto hluboké a 3iroké vlivy udélaly
z Francie svétového lidra v celé
historii témé&rF ve viech aspektech
kultury, véetné kuchyné, vyroby
vina, politiky, hudby, uméni,
filmu, mody, literatury a sportu.

THE NETHERLANDS

Je to mala zemé mezi Belgii a
Né&meckem v zapadni Evropé.
Zemi obklopuje Severni mofe,
které se nachazi na severu a
zapadé zemé.

Mnoho obyvatel jezdi na kole pro
dopravu v Amsterdamu,
Rotterdamu, Utrechtu a dalSich
méstech. V této zemi je tfikrat
vice kol neZ aut.

LUXEMBOUGH

e to mala zemé ocbklopena Belgii,
Némeckem a Francii. Navzdory
své velikosti je centrem evropské

diplomacie a béhem roku jej
navitdvuje mnoho turist(. Zemé
se sklada ze dvou pfirodnich
oblasti. Rozloha 998 ctverecnich
mil, populace 661 700.
Severni tfetina zemé, zvana
Osling, le#i na ndhorni ploginé
Arden. Krajina je poseta
malebnymi hrady. Nejvy35i bod,
Buurgplaatz (1834 stop; 559
metr), je na severu. Klima je
mirné a vihké.




20. VOCABULARY — PLANTS (LEARNING VOCABULARY,
WORDWALL)

First of all, the teacher can use the activity to acquire vocabulary by slapping the written words

on the board with clappers. The teacher writes on the board the words he wants to discuss in
the given lesson and presents the individual words to the class. After that, he divides the class
into two groups, which line up in front of the class in two rows. The teacher pronounces a word
in the Czech language and the first pair of both groups must slap the given word as soon as

possible. The faster student gets a point for his team.

Wordwall: https://wordwall.net/resource/35622084

Pome’ | = tabacco JLTERE .. ol Ko Qnotatoes |
| Cajovnik €insky | kakaovnik
| kavovnik - tabak
| ryze seta | cukrova trtina
. bataty .~ olivovnik
.~ bavlnik kefovity . maniok
| kaucukovnik | proso
| |

palma kokosova podzemnice olejna

8 < £3
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https://wordwall.net/resource/35622084

Resources:

SVATONOVA, Hana, J. KOLEJKA, P. CHALUPA., D. HUBELOVA. Zemépis 7. rocnik 1.
dil: Amerika, Afrika. 2019. ISBN: 978-80-7600-098-8.

National Geographic - https://www.nationalgeographic.com/
Learning+ Fun - https://mrnussbaum.com/central-america-interactive-map
National Geographic Learning - https://mrnussbaum.com/central-america-interactive-map

Kahoot — www.kahoot.com
Quizizz — www.quizizz.com
Wordwall — www.wordwall.com

Liveworksheet — www.liveworksheet.com
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