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Abstract

This bachelor's thesis focuses on the teaching of the English language in primary schools. The
thesis provides introductory information about the Czech educational system and Waldorf
pedagogy, describes the overall curriculum, the conduct and the structure of English lessons.
This bachelor's thesis further discusses teaching methods, didactic aids, and homework
assignments. The practical part is dedicated to comparing English lessons in a selected standard
primary school and a Waldorf primary school. Data for the practical part were obtained from
observations and interviews with individual teachers. The practical section highlights the

similarities and differences in teaching at traditional state and Waldorf primary schools.



Introduction

The topic of this bachelor thesis is a comparison of teaching in standard and Waldorf elementary
schools. My main motive for choosing this topic was my personal interest in this subject and to
find out more information about how English language teaching differs in standard and Waldorf
schools. The thesis is more closely focused on primary level and examines how English lessons
are structured and how pupils are guided to learn the English language, which is essential for

international communication in today's world.

This bachelor thesis is divided into theoretical and practical parts. The aim of the theoretical
part is to examine this topic using both Czech and foreign literature and sources. This involves
extracting and processing the most important knowledge from these sources. The theoretical
part introduces the Czech educational system including the Framework Curriculum, the
principles of Waldorf pedagogy and its founder Rudolf Steiner. The thesis also describes in
detail both approaches of education, specifically their curriculum in individual grades and the
structure of English language classes. This part also presents the choice of didactic aids and the
approach to homework, while examining the different teaching methods applied in both types

of educational institutions.

In the practical part, the theoretical aspects were explored through observations and interviews
conducted with female teachers in a Waldorf and a classical state primary school. The main aim
of this Bachelor's thesis is to investigate English language teaching in two selected primary
schools and to describe the differences between the state and Waldorf schools. The thesis
focuses on a comparison of lesson structure, teaching aids such as workbooks, epoch
workbooks and electronic resources, the approach to homework and the teaching methods used

in the classrooms.



1. Theoretical part

The theoretical part of the bachelor thesis covers the basic elements of teaching English at
primary school. It examines the characteristic features of the Czech educational system and
the foundations of Waldorf pedagogy, of which Rudolf Steiner is the founder. It also
examines the application of teaching aids, especially textbooks and electronic resources, as
well as the utilization of homework. In addition, the theoretical part outlines the teaching
methods that can be used both in standard primary schools and in the Waldorf educational

environment.

2. Czech educational system

Education in the Czech Republic, from preschool to higher education, falls under the
jurisdiction of the Ministry of Education, Youth and Sports. The length of compulsory
education is set at 9 years, which coincides with the duration of elementary education. This is
provided primarily by elementary schools, which are divided into a five-year first stage for
students aged 6 to 11 and a four-year second stage for students aged 11 to 15. According to the
School Act, compulsory education begins at the start of the school year following the child's
sixth birthday (Eurydice, 2024).

The Ministry of Education, Youth and Sports oversees private and church schools concerning
compulsory education. This ensures that the state guarantees education at these institutions as
long as they are registered in the School Register. It also recognizes the education obtained in
these schools and ensures that, in case of difficulties, students can complete their compulsory

education at public elementary schools (Eurydice, 2024).

2.1. Framework Educational Programme for primary education

Contrary to traditional primary schools, which fall under the Framework Educational
Programme (FEP), Waldorf schools have their own pedagogical approach and curriculum,
guided by the principles of Waldorf pedagogy, and although they are not included in the FEP,
they must adhere to its fundamental principles (Pol, 1995). The Framework Educational
Programme of Basic Education (FEP BE) is an official document that sets out the content of
the educational process and educational objectives for pupils in primary schools in the Czech

Republic (Ramcovy vzdélavaci program pro zakladni vzdélavani, 2023). According to the



Czech Ministry of Education, Youth and Sports (Ramcovy vzdé¢lavaci program pro zakladni
vzdélavani, 2023), the FEP is subordinate to the National Education Programme, which
comprehensively defines education throughout the Czech Republic. The FEP sets educational
standards applicable to all educational institutions, including preschools, primary and
secondary schools. These FEPs define various principles, such as defining compulsory
schooling and setting expected learning outcomes for individual subjects. Education and all its
components within Czech schools are essentially governed by the regulations set out in the
FEPs. Najvar (2010) furhter claims that all regular public schools also have their own school
educational programmes (SEPs), which are developed at the level of individual primary schools
by the teachers themselves. They must ensure that these programmes adhere to the compulsory
standards set out in the FEP BE.

2.2. English language in primary schools in the Czech republic

The aforementioned Framework Educational Programme defines nine educational areas,
including foreign language teaching, which belong to the category of Language and Language
Communication. This category includes the educational areas of Czech language and literature,
primary and secondary foreign language. According to the authors of the FEP BE, foreign
language teaching is a key part of the educational process and therefore great emphasis is placed
on the correct acquisition of a foreign language. The main goal is for pupils to understand the
language as a tool enabling them to communicate effectively and comprehensibly and to orient

themselves smoothly in foreign countries (Ramcovy vzdélavaci program, 2023).

The requirements for foreign language teaching are set out in the FEP BE, which is based on
the Common European Framework of Reference for Languages (CEFR). The Common
European Framework of Reference for Languages sets out different levels of foreign language
acquisition and proficiency. After successfully completing primary education, the pupil should
reach level A2 in the primary foreign language and level Al in the secondary language. The
Common European Framework of Reference (CEFR), published by the Council of Europe,
defines the standards for foreign language acquisition and serves as an internationally
recognised document for determining the level of knowledge and skills in a given language
(Council of Europe, 2020). The document distinguishes three basic levels: A for beginners, B
for intermediate and C for advanced. These basic levels are subdivided into two further levels,



namely Al, A2, B1, B2, C1 and C2. Each of these levels includes assessments of reading,

listening, writing, oral interaction and independent oral skills (Najvar, 2010).

2.3. English lessons

In the primary school, the focus in English lesson is on stimulating interest and positive attitudes
towards learning a foreign language, with an emphasis on developing strategies and practices
that will have a lasting impact on learning throughout life. The main priority is the development
of listening and speaking skills, using mainly audio-oral methods and other active approaches.
Receptive skills, i.e. the ability to understand foreign language messages, are often acquired
more quickly than productive skills such as actively answering and responding to questions
(MSMT, 2011).

2.3.1. Structure

The structure of lessons is not set and can differ from school to school. The lesson usually starts
with a greeting and welcome, followed by a conversation with the pupils. After checking
attendance, the teacher moves on to a recapitulation of previous learning, which may involve
discussion with the class or individual testing of pupils (Gill, Lenochova, 2009). This
introductory segment of the lesson often includes a review of what has been covered in the
previous lesson, reinforced for example through exercises in the textbook or a review of the

material covered (Najvar, Najvarova, Janik, 2009).

In the main part of the lesson, the teacher focuses on practising and consolidating the newly
acquired knowledge. This part of the lesson is characterised by various activities which may
include listening exercises, writing, conversation or other types of tasks. Interaction between
teacher and pupils plays a key role, which underlines the high degree of teacher control over

the lesson and the focus on active pupil involvement (Najvar, Najvarova, Janik, 2009).

The end of the lesson is usually devoted to a summary of what has been covered and a
discussion where the teacher answers students' questions and resolves any discrepancies
(Najvar, Najvarova, Janik, 2009). This final segment may also include a homework assignment
(Gill, Lenochova, 2009). The emphasis is on the teacher's control of the lesson and systematic

reinforcement of the material (Najvar, Najvarova, Janik, 2009).



2.5. Curriculum of an English lesson from the third to fifth grade

The following data in this chapter are derived solely from the tables of the National Institute
for Education, whose content forms the primary school curriculum and must be followed.
Extended learning material may be incorporated into the curriculum at the teacher's discretion,
taking into account the individual needs of the pupils (Narodni ustav pro vzdélavani, 2013).
English language teaching begins according to the Framework Curriculum in third grade, unless

schools specify otherwise (Ramcovy vzdélavaci program pro zakladni vzdélavani, 2023).

1.5.1. Third grade

As mentioned in the introduction, English language teaching starts in standard primary
schools from the third grade, unless the school stipulates otherwise. For the third year,
according to the expected outcomes of the Framework Curriculum for Primary Education, the
pupil's partial outcomes are set. These outcomes support receptive, productive and interactive

language skills (Narodni ustav pro vzdélavani, 2013).

It is therefore assumed that the pupil reads and pronounces individual words intelligibly and
can reproduce vocabulary from a familiar subject area to a reasonable extent. The learner is
able to greet and briefly introduce himself/herself, understands the teacher's individual
instructions and can ask and follow up a question about name or age. Students can ask short
yes/no questions to check that their guesses are correct, write simple words and sentences
according to a model and read them out. Another outcome is that pupils should be able to
name things close to them, write them down, respond to simple, everyday commands and
requests or understand slow and correctly spoken dialogue without much difficulty (Narodni

ustav pro vzdélavani, 2013).

There is only one cross-curricular topic area in this grade. It focuses on social development
with a focus on communication including speech, sounds, words, comparing and listening.
The overlapping topic extends into Czech language, where, as in English, the pupil has to

respect the basic rules of communication. The compulsory curriculum for the third grade is

described in the following table n. 1.



Text types:

e  Greetings

e Instructions and orders at
school

e  Simple application

e Dialogue

e  Questions and short
answers

e  Rhymes, poems and
songs

e  Picture books, comics

Topic areas:

e  Alphabet

e Numerals1-12

e  Basic colours

e  School supplies and
classroom

e  Selected pets

e  Moods and feelings

e  Face and body - basic senses

e  Family
e Myroom
e  Clothes

e  Children's drinks and food
e Toys
e Personal information

e  Days of the week

Linguistic resources:

e Indefinite article and basic
subjunctive nouns

e  Regular formation of plural
nouns

e  Basic adjectives

e  Personal pronouns

e  Basic numerals

e  Command mode

e  Positive and negative answer

e  The verb "have got" in
question and answer

e The verb ,like" in a positive
sentence and a question

e Vowels and their
pronunciation, word accent

e Spelling

e  Prepositions of place or time

Table n. 1: The required curriculum for the third grade

Source: Narodni tstav pro vzdélavani, own processing of the table

4.5.2 Fourth grade

Like the third year, the fourth year contains expected student outcomes. The pupil should

understand the meaning of reasonably difficult recordings, the information sought in the

recording or simple instructions from the teacher and respond to them. Students can search for

familiar words and sentences in simple texts, match familiar words and sentences to pictures or

read aloud a short text containing familiar vocabulary (Narodni tstav pro vzdélavani, 2013).

They can search for the required information in simple texts, correctly answer questions about

the text, or look up unfamiliar words in a picture dictionary. Pupils can write a postcard and a

simple message to a friend, describe a picture or repeat a poem or rhyme by memory. Expresses

simple basic information, varying it using vocabulary learned. Students can say hello and

goodbye, ask the time and answer what time it is, or simply ask for something and say thank

you (Néarodni ustav pro vzdélavani, 2013).




Cross-curricular topics in the fourth year again focus on social development and

communication, where observation and empathetic listening are practiced. There are also

human relationships, more specifically the importance of the quality of human relationships,

tolerance and empathy. The overlaps are again into the Czech language, where the pupil can

distinguish the types of words (Narodni ustav pro vzdélavani, 2013). Table n. 2 below shows

the content of the fourth grade curriculum.

Types of texts:

. Greetings

. Simple request and simple
gratitude

e  Simple instructions and
commands at school

e  Simple description

e  Postcards

e  Simple email, letter or SMS

. Simple enquiry

. Sayings, poems and songs

. Simple picture books

. Simple instructions

. Comics

Topic areas:

e  Alphabet

. Numerals 1-20

. My house: rooms and furniture

e City

e Weather

e  Time: hours, days of the week,
months of the year

e  Hobbies and leisure

e  Animals at the zoo

e Classroom and school

e  Basic food, foods and tastes

e  Basic geometric shapes

. Celebrating birthdays and selected
holidays

e  Children and young people in
English-speaking countries

Linguistic resources:

. Indefinite and definite article

. Determining countability with
,,much/many"

. Noun

. Selected adjectives

. Interrogative and possessive
pronouns

e  Basic numerals

e  Binding there ,,is/there are"

e Verb ,can" in affirmative,
question and negative sentences

e  Prepositions of place

e  Positive and negative
commands

. Questions to determine the
position of things and persons

e Determining time, questions on
time

e  Verbs,,tobe/to have"

e Present simple tense

e Verbs of positive and negative
sentences

. Question, short answer both
positive and negative

e  Basic phonetic features

. Combining vowels into words
and their pronunciation

. Spelling - basic rules for writing

words

Table n. 2: The required curriculum for the fourth grade

Source: Narodni tistav pro vzdélavani, own processing of the table




2.5.3 Fifth grade

The fifth year has the most in terms of outcomes and curriculum compared to the third and
fourth years. The outcomes are very comprehensive and there are several of them. Pupils can
find familiar words and sentences in simple texts and understand short and simple instructions
in the text. They can understand a short text with pictures, find information on a simple topic
in a magazine or on a website or understand the content and meaning of a simple dialogue and
recording. The learner can pronounce a simple reading text with familiar vocabulary, find the
required information in a simple text and produce an answer to a question based on a simple
and well-known text. In terms of productive language skills, the student can fill in personal
details on a form, respond to a short simple message or write a congratulatory and informal
letter to a friend. In terms of oral expression, the pupil can reproduce the main ideas from a text,

picture or outline (Narodni ustav pro vzdélavani, 2013).

The cross- curricular topics are also richer in terms of content compared to the previous two
years. There is a renewed emphasis on social development and communication, this time in
communication in different situations, active listening or getting to know people and avoiding
mistakes in contact with them. There is also multiculturalism, more specifically the specific
features of languages and their equivalence, or listening to others. Civil society and the school
is also covered, this cross-cutting theme is further specified on pupils' participation in the life
of the school and the local community. In addition, the customs and traditions of the peoples of
Europe can be also found in this section (Narodni ustav pro vzdélavani, 2013). Table n. 3 shows

the content of the curriculum that students must acquire in the fifth grade.



Types of texts:

Greetings
Congratulations

Holiday greeting cards
Flyer and poster

Short informal letter
Simple email, letter, SMS
Simple request

Simple instructions in text
Sayings, poems and songs
Simple picture books

Simple instructions

Topic areas:

Digits 1 - 100

Home and family

City and countryside
Names of occupations
Human body

Leisure and hobbies
Seasons and weather
Time: hours, days of the
week, months of the year
Animals in the wild

School and subjects

Linguistic resources:

. Definite and indefinite article

. Plural of subordinate nouns

e  Possessive adjective pronouns

e  Demonstrative and possessive pronouns

e  Basic and ordinal numerals

e  The verb 'to be, to have, can'in the
announcement clause, in the question and
in the negative, full and shortened forms

. Full-meaning verbs for everyday activities

e  Prepositions of time and place

. Questions with

Comics Food and groceries ., who/what/when/where/how/why"
. Christmas, Easter and other . Word order in sentence and question
holidays e Present tense simple
e Children and young people e  Present tense continuous
in other European countries e  Basic phonetic features

e  Basic word pronunciation rules

. Spelling of learned words and shapes

Table n. 3: The required curriculum for the fifth grade

Source: Narodni tstav pro vzdélavani, own processing of the table

2.6. Usage of textbooks

Unlike Waldorf education, the use of textbooks in English classes in regular primary schools is
more than common. The Ministry of Education issues schools with a list of textbooks and
teaching materials approved for teaching individual subjects. At present, a total of 233
textbooks for English language teaching are approved by various publishers worldwide, while
30 English language textbooks are the work of Czech authors and are published by Czech
publishers. All these textbooks can be purchased together with a workbook (Seznam ucebnic a

ucebnich textl se schvalovaci dolozkou pro zékladni vzdélavani, 2024).

The most important task for teachers is to evaluate textbooks and assess their suitability for
teaching purposes before the lesson begins. This evaluation involves a thorough analysis of the
strengths and weaknesses of the materials. An integral part of this process is to analyze the
various components of the textbook, including units, topics, vocabulary, and exercises, to

ensure that the teacher can make the best use of it (Celce-Murcia, 2001).
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Ur (1991) further claims that textbooks provide teachers and students an outline of the syllabus,
which is beneficial to both both sides since it offers them an awareness of what has already
been covered and what is still to come. Nevertheless, teachers should carefully choose
textbooks for their students, opting for those richly and vividly illustrated, particularly suitable
for younger learners. Scrivener (2011) acknowledges that teachers also may find it more
profitable to rely on the textbook because it provides lesson ideas and support for teachers
without addressing the potential drawbacks of using textbooks. Brown (2007) conversely
claims that teachers often struggle with the pressure to come up with complex, original or highly

creative activities while the textbook serves as an instant repository of material.

2.7. Usage of electronic media

In contemporary educational practices, educators strive to remain abreast of current trends,
prompting them and educational institutions to incorporate modern technologies into the
instructional process. Modern technologies are regarded as indispensable components within

the framework of contemporary pedagogy (Krpejsova, Betakova, 2021).

There are several devices that the teacher can use in the classroom. The computer is the most
common device that students can use independently in class according to instructions by the
teacher. According to Ur (1996), teaching English on computers contributes to students'
computer literacy, which is crucial in today's world. This style of teaching is not only
entertaining and engaging for younger learners, but also serves as a motivating factor for their
learning efforts. Scrivener (2011) in addition argues that teachers should judiciously choose the
activities used on computers and can also create tests or worksheets for students to complete on
them. These teaching methods can be implemented either with a group of pupils (ideally 2 to a
maximum of 4 pupils) sharing one computer or with individual pupils using their own

computers.

In addition to the aforementioned device, educators may also use a projector to provide
materials that can be vivid or enriched with diverse illustrations, attracting students' attention
more successfully than standard whiteboard writings (Ur, 1996). Another usage of the projector
IS to present a wide range of instructional videos or thematic content, for example on platforms
such as YouTube, to enhance the learning experience. Building on this, KrpejSova and
Betakova (2021) state that interactive whiteboards have become an integral part of English
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language instruction in some schools, facilitating active participation and engagement among
students. Through interactive exercises, multimedia presentations, and real-time feedback,
teachers can create dynamic learning environments that enhance language acquisition and
comprehension. Ur (1996) furthermore claims that audio players in English language classes
enhances listening skills through exposure to authentic materials such as native speaker
conversations and news broadcasts. Students benefit from flexible practice opportunities and
exposure to diverse accents and dialects, contributing to improved comprehension and

pronunciation.

2.8. Homeworks

Ensuring success and high standards in education requires a commitment to other
responsibilities such as homework. Homework, as a fundamental component, is essential to a
child's overall educational experience and progress in school (Rahmani, Rexhep, Rexhepi,
2024). 1t is widely recognized by teachers as essential for reinforcing learning and achieving
optimal learning outcomes. Most pupils recognise the importance of homework and appreciate
how it helps to consolidate their understanding of school material (Costa et al.,2016).

Parents play an important role in motivating children to do their homework. However, parents
should not do the homework themselves rather than the pupils; instead, they should offer
support and help. This partnership between parents and teachers is essential to creating a solid

foundation for future student success (Rahmani, Rexhep, Rexhepi, 2024).

However, excessive and repetitive homework can lead to disinterest and emotional fatigue
among students. For homework to be truly effective, it must be meaningful, relevant,
stimulating, and accessible (Costa et al., 2016). Also, disregarding the importance of homework
can have lasting impacts on a student's immediate and long-term prospects (Rahmani, Rexhep,
Rexhepi, 2024). Therefore, a balanced approach, with meaningful parental involvement and an
appropriate volume of assignments, is critical for supporting students' academic achievement

and development (Costa et al., 2016).
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3. Teaching methods

Teaching methods can be seen as an organized framework that incorporates the instructional
activities of the teacher and the learning activities of the student, all designed to achieve
educational and developmental aims (Manak, Svec, 2003). Traditional teaching is characterized
by a approach, where frontal teaching predominates. The teacher assumes a dominant role and
exhibits the highest level of activity (Zormanova, 2012). This chapter contains taching methods,

that can be used in English lessons.

3.1. Information-receptive method

This method allows the teacher to convey completed information to students, often using
interpretation, description or explanation of the material (Zormanova, 2012). Interpretation is
crucial and effective in helping pupils acquire new knowledge and grasp concepts and the
relationships between them (Manak, Svec, 2003). The teacher should speak clearly, focusing
on basic facts, building on what is already known, providing concrete examples and asking
pupils questions. In addition, the teacher should show connections between knowledge in

relation to other subjects and progress from the simple to the more complex (Zormanova, 2012).

3.1.1 Solving non-problem tasks

This method follows the teacher's explanation of the topic, where the pupils perform tasks
according to certain rules, with the main purpose of learning the grammatical phenomenon or
vocabulary through repetitive exercises (Obst, 2016). Pupils are encouraged to identify and
solve problems related to their language ability. This method often includes a variety of
exercises and activities such as text analysis, fill-in exercises or practical tasks that allow

learners to apply their knowledge and skills in real situations (Obst, 2016).

3.2. Problem-based methods

This method involves providing students with a problematic task or situation that they must
solve independently. The purpose is for the pupils to become familiar with the logical
progression of the steps of the solution (Zormanova, 2012). Foreign language teaching should
be based on communication methods that favour student speech and encourage interaction

between students as much as possible to avoid the teacher being the only person students talk
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to during lessons. Frequently used problem-based methods in English language teaching in

regular schools include guided discussion and various didactic games (Matiak, Svec, 2003).

3. 2. 1. Didactic games

A didactic game is an activity that helps pupils to learn or become more firmly rooted in the
content, while also engaging their thinking and cognitive skills. Its main purpose is to
reinforce what has been learned. These games stimulate pupils' attention and motivation and
encourage creativity, cooperation and competition (Manak, Svec, 2003). Some of the most
prevalent and frequently employed didactic games include crossword puzzles, word formation

games, and various visual-oriented games (Zormanova, 2012).

3. 2. 2. Discussion
Discussion is an educational technique where there is interaction between the teacher and the
students as well as between the students among themselves. A key element of discussion is the
mutual asking of questions and giving of answers among all participants in the group
(Zormanova, 2012).

The teacher often initiates discussions in which pupils can express their opinions, share
information and argue. Discussion can focus on a variety of topics, from everyday experiences
to classroom material, thus not only developing the ability to speak English in a variety of
situations but also promoting understanding and tolerance of others' views (Manak, Svec,
2003).

4. Waldorf education

Waldorf education falls under the alternative methods of teaching, which differ from traditional
methods in their specific philosophy and pedagogical approach. Based on the principles of
Rudolf Steiner's anthroposophy, this type of education emphasizes the development of the

whole child - intellectually, emotionally, physically and spiritualy (Prtiicha, 2012).

Waldorf education is the most common form of classical alternative schools. These institutions
have their own unique educational programme, which was approved by the Ministry of
Education, Youth and Sports in 1996 (Vanova, 2011).
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4.1. Waldorf pedagogy

Based on the philosophical movement of Rudolf Steiner known as anthroposophy, Waldorf
pedagogy has made significant inroads into discussions about what should be the purpose of
education and brings inspiration for the development of school education. This according to
Spilkova (2012) is seen primarily in looking at the diversity of pupils in terms of talents,
abilities, specific learning needs and is seen as positive and enriching for human society.
Furthermore, it emphasizes the development of personality, sensory perception, and the quality
of experiencing and acquiring new knowledge (Spilkova, 2012). In alignment with Waldorf
pedagogy, Spilkova (2012) states that we know not only with the mind but also with the heart.
Intellectual development should also not be overestimated, but care should be taken to balance

the development of different aspects of personality, including social and emotional growth.

The first Waldorf school, based on the Rudolf Steiner system, was founded in 1919 for the
children of employees of the Waldorf Astoria company in Stuttgart. This type of education is
sometimes also called Steiner or Free Schools (Pol, 1997). The first school started with 8
teachers and 175 pupils, but within 7 years there were already over 1000 pupils and 60 teachers
and gradually these schools were established in Germany and beyond (Pol, 1997). This
educational approach is often called freedom education as it aims to liberate itself from state
bureaucracy to pursue its objectives. The goal is a free person who is responsible, active, has a
rich emotional life, and can think clearly and creatively (Svobodova and Java, 1996).
Svobodova and Jiva (1996) also point to the free will of the child in relation to learning.
Carlgren (1991) states that both free personality and the pursuit of the development of one's
talents and uniqueness and Waldorf pedagogy have never been acceptable to totalitarian

regimes.

Svobodova and Juva (1996) speak of it as a movement that is idealistic and defines itself against
a materialistic conception of the world. Although Waldorf pedagogy does not promote any
particular worldview or religious beliefs, the emphasis is on the right living and spiritual

qualities (Svobodova, Juva, 1996).

4.2. Rudolf Steiner, the founder of Waldorf pedagogy

Rudolf Steiner, the philosopher credited with the establishment of the Waldorf pedagogy, was
born on February 27, 1861, in Kraljevac, Croatia, on the border between Austria and Hungary.

15



He studied mathematics and natural sciences at the Technical University of Vienna, and he also
attended classes in philosophy, literature, psychology, and medicine out of personal interest.
Rudolf Steiner is best known for his significant contribution to anthroposophy and the founding
of the aforementioned Waldorf pedagogy and subsequently Waldorf schools (Carlgren, 1991).
Dostal (2016) argues that the origin of the word ‘‘anthroposophy*‘ is derived from the Greek
words anthropos = human, and sofia = wisdom. Anthroposophy is characterized by a holistic
conception of the human being, which includes the physical, mental, and spiritual aspects of
man and sees them as interconnected. Anthroposophy also emphasizes the importance of
individual spiritual development and a conscious approach to life. Dostal (2016) further states
that Rudolf Steiner developed anthroposophy not only as a philosophical system but also as a
basis for many practical applications, such as healing methods (anthroposophical medicine) or
educational methods (Waldorf pedagogy). Anthroposophy remains a vibrant and diverse field

of study and practice that influences many different areas of human activity (Dostal, 2016).

Steiner’s interest in education became apparent when he was approached by Emil Molter, the
general manager of the Waldorf-Astoria factory in Stuttgart, who was looking for an innovative
way to educate the children of his employees. Molt approached Steiner for advice on how to
improve the school's education system (Pol, 1995). Steiner believed that education should
respect the uniqueness of each child and promote his or her harmonious development on
physical, emotional, intellectual, and spiritual levels. From this belief came the concept of
Waldorf Schools, which became the basis for the entire pedagogical method (Carlgren, 1991).
In developing the school curriculum and methodology, Steiner emphasized the integration of
the arts, manual skills, and academic learning. He believed that art, music, dance, and various
handicraft activities not only promoted intellectual development, but also stimulated children's

creativity and emotional intelligence (Carlgren, 1991).

In 1925, after an illness that confined him to his bed, Rudolf Steiner died at the Goetheanum in
Dornach. He left behind a legacy of 6,000 lectures and 300 works on natural science,

philosophy, pedagogy, literature, spiritual and medical sciences (Svobodova, Juva, 1996, p. 19).

5. Waldorf Primary Schools in the Czech Republic

Waldorf schools accept all children from different backgrounds and social or national

circumstances, regardless of their parents' talents or financial situation. Equal opportunities, the
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integration of social groups, and the principle of cooperation between pupils of different talents
and abilities are determining pedagogical aspects. Each Waldorf class should reflect the social
stratification of the population in the school's surroundings (Rydl, 1994). Not only for these
reasons, according to Pol (1995), Waldorf schools can be characterized as non-state, free,

unified, and general-purpose schools.

According to Pol (1995), the main aims of the Waldorf school are education for health, freedom,
equality, fraternity, the harmony of life, development of personality, ability, talents and the
promotion of independent educational endeavor. It cultivates the ability to empathize, be
tolerant, open to the world and the formation of not only intellectual skills, attitudes and
opinions. Thus, Waldorf pedagogy builds on a holistic conception of the human being and
promotes his/hers all-round development (Pol 1995). As Pol (1995) also describes, the goal of
Waldorf educators' efforts is not academic achievement but the moral responsibility of a
positively motivated and conscious individual and to achieve a balance between the external
world and the human being.

The basis of the curriculum was given by Steiner, and since then it has been continuously
updated, culturally and locally adapted (Pol, 1995). The aforementioned curriculum, methods,
and teaching content have been adapted to suit this development (RGzi¢kova, 2012). As a result,
education and teaching are developmental processes, with a curriculum designed to meet the
child's needs and gradually develop abilities. Ruzickova (2012) also claims that an important
goal of teaching and education is to help children develop comprehensively in scientific,
practical, and artistic fields. This variety allows each child to find an area of the curriculum

where he or she can excel. It blurs the line between the less and more gifted (Ruzickova, 2012).

Pol (1995) states that another feature of Waldorf schools is their uniformity. The Waldorf
school was always meant to be an internally structured twelve-year institution. Although the
external organization of Waldorf schools is always determined by their location and other
conditions, they are often nine-year primary schools. According to Rtazickova (2012), at every
age, children have unique needs, potentials, or abilities, and remain open to new experiences.
Waldorf education strives to acknowledge and accommodate these aspects effectively in each
grade (Razickova, 2012).
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According to Rydl (1994), the school collective of pupils is maintained throughout the
schooling, they do not fail, but progress together. In subjects where they perform less well, they
are given special attention by the class teacher. Ruzickova (2012) states that class teacher
usually accompanies the pupils for as long as possible in their schooling, and teaches all or most
of the “‘epoch‘‘ subjects. According to Rydl (1994), the number of pupils is determined by the

class teacher, who is responsible for all pupils and the teaching process (Rydl, 1994).

Waldorf schools contain a didactic peculiarity, namely the concentration of learning content
into "epochs". It is a nearly two-hour teaching block that is divided into teaching, narrative, and
rhythmic sections. Over a period of two to four weeks, the teacher develops one specific topic
in an attempt to blend it into other teaching skills (Razickova, 2012). During the ‘‘epochal‘‘
lessons, pupils create so-called “‘epochal notebooks‘, which later replace textbooks, because
pupils store all their knowledge, information, sketches, ideas, and their own notes in them (Jiva,
Svobodova, 1996). During the ‘‘epoch‘‘, the teacher does not only teach in the field, but goes
into confrontation with reality. Other forms of teaching are the traditional 40-45 minute units.
The annual school report is a summary assessment of the pupil's overall performance and shows

the pupil's progress. (Pol 1995).

Another aspect that plays an important role in Waldorf teaching is rhythm, which determines
the structure of the school year and the activities in the classroom. Lessons and teaching epochs
follow a rhythmic pattern, which facilitates learning and memorization. This rhythmic
framework extends to the individual lessons, where each lesson follows its own prescribed
rhythm (Steiner, 1998). Eurythmy, a fundamental part of Waldorf education, embodies the
integration of space and time through movement. It involves the visible representation of speech
and musical tones through spatial forms, which promotes holistic learning. Unlike the free
movements found in other disciplines such as gymnastics or dance, eurythmy assigns specific
gestures to each phoneme or musical tone. Through eurythmy, students express the essence of
sounds that occur in poetry or musical compositions, improving their understanding and

appreciation of language and music (Waldorfska skola Semily, 2021).
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5.1. English language at Waldorf primary schools

Dvoiakova (2011) describes that in every subject area that is part of the Waldorf curriculum,
educators strive to find methodologies that not only meet the prescribed criteria of the subject,
but are also in line with the overarching educational goals that relate to the content area. This

pedagogical approach also applies to the teaching of foreign languages.

Foreign language teaching at a young age is based on the ability to imitate and recognize
concrete occurrences during playful activities without overburdening abstract thinking
(Grecmanova, Urbanovska 1997). The main aim of teaching languages at the Waldorf School
is to teach the student to communicate directly in a foreign language, to read and write, and to

familiarize pupils with the culture and customs of the particular country (Rtzi¢kova, 2012).

A specific feature of Waldorf schools is that foreign languages, specifically English, are taught
from the first grade. Waldorf pedagogy is based on a deep understanding of the child's
developmental stages. The child between 1st and 3rd grade (i.e., up to the age of nine) is ruled
by the art of natural imitation. It is this ability that is crucial for foreign language learning in
the first three years (Razickova, 2012). Experiential goals predominate during this period;
experiencing the difference, distinctive sonority, and poetry of a foreign language is far more
important and meaningful to children at this age than comprehending the content. It is all about
assimilating and retaining the language in their memory. Only in later years will it be crucial to
understand its meaning thoroughly and accurately (Dvofakova, 2011). While many subjects at
Waldorf schools are structured around epochs, foreign language teaching adheres to

conventional 45-minute class periods (Pol, 1995).

5.2.English lessons

To fully engage with and acquire a foreign language, it is essential for the teacher to use varied
and diverse vocabulary and grammatical structures in the classroom, avoiding excessive
simplification or reliance on Czech language interference (Dvorakova, 2011). Ruzickova
(2012) claims that by speaking to the pupils in a foreign language, the teachers accompanies
their words with appropriate gestures, facial expressions or movements. Young learners
understand gestures far more than the content of what is being said. It is not at all important

that they understand every word, but that they grasp the overall meaning. If the teacher speaks
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in the foreign language all the time, the pupils become very confident that they understand,

even if in fact they initially understand more of the gestures than the words (Ruzickova, 2012).

5.2.1. Structure

Waldorf pedagogy is characterized by a specific structure of lessons, which include three main
parts: rhythmic, educational (main) and storytelling. This structure is key to creating an
environment in which children feel safe and secure, allowing them to concentrate and learn
better (Waldorfska skola Dédina, 2024).

The day begins with a welcoming ritual that includes a greeting and an opening speech. This is
followed by a music and rhythm section that consists of singing and musical activities. These
activities not only develop musical skills in a playful way, but also strengthen rhythm and
promote coordination. This is followed by an educational segment that lasts approximately
twenty minutes. During this segment, the children write in their epochal notebooks and record
their new knowledge, which develops their reading and writing skills, fine motor skills and
concentration. The day ends with a storytelling segment during which the children listen to
stories told by the teacher. This promotes their imagination, empathy and listening skills
(Potuznikova, 2018).

In the first three years, the emphasis is mainly on the rhythmic part, to which the storytelling
part is added at the end of the first grade at the latest. Introductory and concluding signals help
to maintain the structure of the lesson. In Waldorf schools where the school bell is not used,
teachers must create a signal to alert the children to the start of the foreign language lesson, for
example by tinkling a bell, a triangle or playing a musical instrument. Teachers who also teach
a foreign language in their classroom can make it easier for children to recognise a foreign

language lesson by making a distinctive change, such as dressing up (Dvotakova, 2011).

5.2.2. Curriculum of English lessons from first to third grade

5.2.2.1. First Grade

Children in first grade are usually enthusiastic about everything they experience in the
classroom. They are very open-minded, and they bring all these qualities to foreign language
learning. Teaching is predicated on the concept of "total immersion”, which can be fully
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realized when the teacher tries to conduct the session solely in English and refrains from

translating, even though the students may occasionally ask him to (Dvotakova, 2011).

Teachers frequently encourage first graders to sing familiar songs or nursery rhymes, which are
often accompanied by movement. All these foreign language texts, which are heard in the
lessons, must be thoroughly practiced and repeated in many variations (Dvorakova, 2011). The
constant repetition of foreign words combined with rhythmic movement furthermore stimulates

children's memory (Grecmanova, Urbanovska, 1997).

In addition to songs, poems and rhymes, the teacher lays the first grammatical foundations
through question and riddle games. These games occupy an important place throughout the
primary level because they engage the pupils fully in the activity without having to think
consciously about the language they are using (Collective of authors, 1998). Pol (1995) clamis
that storytelling also plays an indispensable role in teaching foreign languages. Since pupils
from the first to the third grade do not deal with the written form of language, they learn to
understand what is most important in terms of content by listening. New vocabulary is
additionally created as a result of the stories, which the teacher can illustrate with pictures or
gesticulations. According to Dvorakova (2011), after the first year, pupils should be able to
respond with movement to familiar instructions or answer a simple question. VVocabulary should

include basic colours, body parts or numbers from 1 to 20.

5.2.2.2 Second grade

The work and methods used in the second grade are remarkably similar. After learning to retell
stories in their mother tongue, the kids are able to respond to inquiries in a foreign language. In
the first grade, students learned some words through child consciousness (referred to as "passive
vocabulary™). Teachers can then gradually incorporate these words into their active vocabulary
(Collective of authors, 1998).

The construction of the lesson should consist of strongly contrasting activities that build
important prerequisites for the proper development of the sense of speech. In practice, it seems
to alternate loud, expressive, lively and humorous speech with quiet, focused work. This
contrast can also be realised in the organisational form of teaching, by alternating pair,
individual and group work (Dvotakova, 2011). Dvorakova (2011) further claims that second-

grade pupils should be able to follow instructions, comprehend and follow simple narrative
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aims, rhymes and songs. Along with knowing basic vocabulary from 1 to 100 and the
vocabulary related to the topics covered, they should also be able to respond to basic questions
about their family and themselves.

5.2.2.3. Third grade

In third grade, students need to learn more advanced texts, practice new stuctures and
vocabulary in varied and interesting ways. In new variations, the teacher repeats and expands
on all the material learned so far and adds new topics to the lessons (Collective of authors,
1998). Various grammatical phenomena appear, but pupils encounter them only in natural
language; they are not explicitly taught. Although this brings about a change in the teacher's
methodological approach, the variety that is typical of the first three years of teaching should

continue to prevail (Dvotakova, 2011).

Pupils should use the English language more actively, engage independently in oral expression,
try to use the structures they have already learnt to communicate their own thoughts, or to orient

themselves in numbers up to one thousand (Dvotakova, 2011).

5.2.3 Curriculum of English lessons in fourth and fifth grade

5.2.3.1 Fourth grade

Ruzic¢kova (2012) states that in the fourth grade, there is a fundamental change in the approach
to foreign language teaching compared to the first three grades. The method of learning based
on imitation, which was dominant in the first three years, begins to weaken or completely
recede. On the contrary, the powers of thinking and the pupil's consciousness are beginning to

awaken, which requires much more effort and commitment (Razickova, 2012).

The main focus in fourth grade foreign language classes is the development of writing and
reading skills. As a result, some students may require more assistance and attention from the
teacher because these activities may start to highlight individual student differences and

weaknesses that were not as evident in oral communication solely (Dvotakova, 2011).

The first language exercise book begins the creation of a "Waldorf textbook", which must be
carefully kept, paginated, contented and stored (Razickova 2012). Beginning with what all

pupils know best in spoken form is the greatest place to start when writing. During the first 3
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years pupils have acquired a large number of poems, songs, games and at the same time
unconsciously many grammatical rules and structures (Collective of authors, 1998). In
connection, for example, it is possible to start a lesson with a well-known poem. The teacher
writes it on the board and can accompany the poem with a picture. Then the teacher follows up
by asking the pupils what is written on the board and in this way the pupils learn to read in a
foreign language. The whole poem is read together and written in their exercise book
(Razickova, 2012). Therefore, transitioning from spoken to written language is typically
successful because during the initial stages of learning to read and write, children only

concentrate on writing and reading texts that are familiar and not difficult (Dvoiakova, 2011).

Between the ages of nine and twelve, pupils show an extraordinary ability to acquire new words.
In order to make this process effective, it is advisable to teach new words within thematic units.
After oral practice, pupils should write these words down. It is also advisable to practise new
words in context, thus minimising the isolation of their practice, which contributes to better
retention (Dvorakova, 2011).

Dvoiakova (2011) additionally states that from the fourth grade on, grammar begins to play an
important role, leading children to consciously explore the language. Having acquired many
texts in the first three years of learning, in fourth grade pupils recall and explore the rules and
structures of the language. The teacher uses mnemonic devices to facilitate memorization of
grammatical rules. These rules are recorded after thorough practice. Pupils discover
connections in linguistic phenomena that are, however, already familiar and firmly rooted in

the previous three years of teaching.

Students should be able to read aloud and silently with comprehension by the end of the fourth
grade. They should also be able to spell common words with accuracy, pronounce words
correctly, conjugate the verb "to be,” form plural nouns, and describe people, places, and things
clearly (Dvotékova, 2011).

5.2.3.2 Fifth grade
In the fifth grade, the emphasis is on active practice of spoken language, which is supported
through various activities and language competitions. In this way they can not only prove their

skills but also practise and consolidate them more thoroughly. Such activities are an effective
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means of developing pupils' communicative competence and confidence in speaking
(Collective of authors, 1998).

The teaching of vocabulary and grammatical structures in fifth grade continues the development
of skills begun in fourth grade. However, at this stage, practice is discussed with more emphasis
on conscious understanding. Grammar rules are explored and practised together as a class,
allowing for interaction and collaboration between pupils. After practising together, pupils
write the rules in their exercise books, allowing them to consolidate and revise their knowledge
individually (Dvorakova, 2011).

5.3. Absence of textbooks

The central question of Waldorf pedagogy revolves around textbooks and workbooks. These
resources are substituted by what are known as "epochal notebooks" or ‘“Waldorf notebooks**,
which students create themselves. In foreign languages, such notebooks first appear in the 3rd
to 4th grade (Carlgren, 1991). In these workbooks, children make illustrations while the teacher
draws templates or motifs of different pictures on the board. The aim is to organise writing and
drawing, such as vocabulary, into coherent thematic units, to allow words to have categories
and to facilitate pupils' effective navigation of the workbook (Dvotakova, 2011). These
workbooks are also constantly checked by English language teachers, who require corrections

or additions where necessary (Grecmanova, Urbanovska, 1997).

According to Templeton (2007, in Dvoiakova 2011), it is very demanding for teachers to
independently create lesson content and maintain an overview of the curriculum, vocabulary,
and expressions in individual classes. Dvorakova (2011) further asserts that for the needs of
Waldorf language teachers, specialized publishing house "Pedagogische Forschungsstelle beim
Bund der Freien Waldorfschulen™ in Stuttgart publishes compilations and books in the series
"Materials for Language Teaching at Rudolf Steiner (Waldorf) Schools." From this
comprehensive collection, teachers create the content of the lesson and supplement it with
activities or suitable materials from their own sources according to their discretion and

preferences.

Teachers can then use, for example, the reading books published by the Stuttgart publishing
house mentioned above, which are adapted in content and language to the relevant age group.
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These readers are illustrated and contain a vocabulary list with example sentences and
translations, a list of useful phrases and sometimes a song or poem related to the text
(Dvorakova 2011).

5.3.1 The current status of the researched problematic

Formankova (2020) and Byckova (2021) discuss, among other things, the use of didactic aids
in a Waldorf school in their bachelor thesis. Formankova's (2020) bachelor thesis deals with
the comparison of the approach to education in Waldorf and regular primary school and
Byckova's (2021) bachelor thesis focuses on the comparison of the approach to education and

teaching of civic education in regular primary and Waldorf school.

According to the research of Formankové (2020) and Byckova (2020), the authors agree that
no textbooks or workbooks were used during the observations in Waldorf schools. Pupils in
both schools created epoch workbooks in which, according to Formankova (2020), pupils have
everything they need. According to Byskova's research (2021), no teacher at the Waldorf school
used a textbook in class. According to a teacher from the aforementioned research, it is harder
for teachers because they do not have support materials and unified textbooks and have to invent
the lesson material themselves. On the other hand, research also by Byskova (2021) states that

teachers have a freer hand and the tasks for lessons are often more varied.

5.4. Absence of electronic media

Since Waldorf pedagogy does not use media in teaching, it is often considered outdated and
irrational. Dvotékova (2011) argues that the exclusion of these media stems from several key
reasons. Further stated that the reality presented by the electronic resources is greatly distorted,
that the sensory experiences are considerably less rich than real-life contacts, and that ultimately

digital mediums induce apathy in its receivers and hinder the development of imagination.

The human body normally responds to external stimuli because it maintains a reciprocal
relationship with its environment and is always ready to react. However, it is unnatural for
children, for example, to look at a screen and not be able to interact or respond to the content
being displayed. The screen presents a constant flow of stimuli that creates an active desire in
the child to engage, only to dampen it at its onset each time (Neuschiitz, 1988 in Grecmanova,

Urbanovska, 1997). Waldorf educators prefer interpersonal interaction and hands-on
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engagement to exposure to electronic media or technology. Through various forms of
expression such as art, music, movement, and practical tasks, students cultivate physical well-
being, cognitive balance, confidence in practical skills, and improve executive function
(Waldorf School of the Peninsula, 2024).

In modern times, it is obvious and inevitable that every child encounters electronic media.
Therefore, efforts are also underway in Waldorf schools to explore ways of engaging safely and
effectively with these resources. However, the principle that use should be minimised as much
as possible still applies, with pupils in the primary level being completely ““protected‘c from

electronic technology (Dvorakova, 2011).

5.5 Homeworks

Waldorf education holds the view that traditional homework often becomes unproductive
busywork that overwhelms students and families. In contrast, Waldorf schools introduce
homework later, typically around the third or fourth grade. This homework is designed to be
age-appropriate, meaningful, and balanced, focusing on assignments that foster creativity and
deepen understanding. These assignments often incorporate artistic or project-based
components. This approach aims to ignite students' imagination and creativity, helping them
articulate their understanding and viewpoints while cultivating a love for learning. The goal is
to ensure students lead healthy, balanced lives with time for rest, recreation, free play, and

family interactions (A Thoughtful Approach to Homework, 2022).

In the early years, traditional homework can limit a child's active learning by reducing
opportunities for self-motivated play and socialization. Playtime is essential for developing a
child's imagination and intuition. In contrast, Waldorf education is mindful of this and aims to
avoid restricting children’s time for social interaction, which is crucial for developing social
skills such as impulse control and conflict management. By prioritizing play and social time,
Waldorf schools support the overall development of children, ensuring they gain important
social and emotional skills through interaction with peers and family (Homework (or the lack
of it) in Waldorf Schools, 2024).
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6. Teaching methods

Foreign languages are taught at Waldorf schools in a modern way, mainly through conversation.
Denjean (2013) explains that speech acts are often used, which include expressing ideas, asking
questions, giving commands and communicating information. Such teaching is interactive and
situational and does not focus so much on grammatical phenomena but on activities and
activities with meaningful content. This is common practice nowadays, with teachers focusing
less on theory and more on practice, and not relying so much on grammar instruction. In this

chapter, the teaching methods that can be used in Waldorf schools are presented.

6.1. Direct teaching method

Direct method is a teacher-centered approach where the teacher explicitly teaches and
demonstrates concepts and skills, provides guided practice, and provides immediate feedback
to ensure that students master the material (Obst, 2016). According to Waldorf teacher Hana
Hradilova, this method is highly prevalent in Waldorf schools. In this case, it is not so crucial
that the pupils understand fully what the teacher says. The aim is for them to develop an effort
to understand, to experience intonation patterns, and to "listen" to the language. Teachers
generally use only the foreign language, and occasionally the mother tongue, for example when

they need to explain something in grammar.

Teachers use this method to avoid the information-receptive method, where the teacher's
activity dominates and presents completed knowledge. In this way, the knowledge conveyed is

static and pupils are unable to grasp the deeper contexts (Obst, 2016).

6.2. Problem-based learning methods

The problem-based didactic method consists in a pedagogical approach where teaching is
implemented through problem-solving situations. The teacher presents students with a complex
problem or question to which they are asked to find a solution. This approach promotes the
development of critical thinking, creativity and independent problem-solving skills. (Obst,
2016).

This method is widely used in Waldorf schools, but in contrast to regular schools, teachers
choose the opposite approach when working with new content (Denjean, 2013). In traditional

schools, teachers typically start by explaining the rules, and students then practice applying
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them (Obst, 2016). In contrast, Waldorf schools first immerse students in a new phenomenon
within its context, allowing them to experience it firsthand before learning the associated rules
(Denjean, 2013).

6.3. Situational methods

Situated learning methods focus on the practical application of real situations encountered in
everyday life. Although they follow the requirements of the curriculum, they facilitate going
beyond the boundaries of the academic curriculum within the school environment (Manak,
Svec, 2003).

According to teacher Hana Hradilova, this approach holds significant value due to its
integration of subject matter with real-world relevance. It ensures that students don't merely
memorize new material in isolation, but rather understand its practical application within

authentic contexts and situations.

5.4. Didactic games
As already mentioned in the practical part of this bachelor thesis in the chapter of teaching
methods in traditional education, didactic games fall under problem-based learning methods.

However, the approach to didactic games varies considerably in Waldorf schools.

Although winning in various didactic games can boost students' confidence, losing can cause
disappointment and reluctance to continue to participate (Obst, 2016). Waldorf schools
certainly utilize didactic games in language instruction, but they strive to choose ones that do
not emphasize one group's victory over another, ones that do not compare students with each
other, but rather ones where every student or group of students has a chance to succeed and
accomplish the task (Denjean 2013).

During the discussion there is an exchange of views, which promotes the ability to respect the

opinions of others and to develop communication skills (Pecina, 2008).

Discussion is a prevalent feature of many conversational exercises in modern textbooks,
whether it is brainstorming at the beginning of a new unit or practicing material already covered.

Working in pairs, groups, or in class discussion not only promotes the ability to communicate
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in a foreign language, but also facilitates a more thorough mastery of the material in a natural,

non-forced way (Neubauerova, 2023).
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6. Summary of the theoretical part

The teaching of English in classical and Waldorf primary schools is governed by different
principles. In a classical school, teaching is subordinated to the Framework Curriculum and the
School Curriculum, while in a Waldorf school, teaching is guided by the Waldorf pedagogy

principle.

The structure of the lessons and the curriculum for each grade is determined in a standard
primary school by the Framework Curriculum; instead, Waldorf schools develop their own
curriculum that reflects the philosophy of Waldorf pedagogy and their specific pedagogical
aims. Waldorf education prefers alternative didactic approaches and does not use standard
textbooks or electronic resources and does not usually assign homework. This is in contrast to
traditional schooling, where these tools and assignments are commonly used.

The choice of teaching methods depends on the individual approach of each teacher, with

certain methods being significant for Waldorf pedagogy and the Czech Educational System.
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7. Practical part

8. Research

Research can be oriented towards either quantitative or qualitative methods. While quantitative
research focuses on number, frequency, or scale (Gavora 2000), | chose to conduct qualitative
research for the practical part of my bachelor thesis. Methods such as interviews and
observation were employed. | selected this research method due to how it provides a full and
comprehensive description that is appropriate for acquiring an extensive understanding of

English language learning in Waldorf and standard elementary schools.

9. Research goal
The aim of the research is to map the differences in teaching in a traditional state primary school
and private Waldorf primary school. The main focus is on the diversity in the structure of

lessons, the use of teaching methods, didactic aids, or how differ assigning homework.

10. Research questions

The following research questions were chosen for this study:

e How does the structure of English language lessons in Waldorf and traditional school
differ in terms of the lessons assessed?

e How do assigning homework differ in terms of the classess assessed?

e How does the choice of teaching methods in Waldorf and traditional schools differ in
terms of classess asssessed?

e What are the differences in the use of didactic aids in the classroom in terms of the

classes assessed?

11. Process

For the research, two primary schools in Olomouc were selected: the state primary school at ti.
Spojenci 8 and the private Waldorf primary school. Observations and interviews were

conducted at both institutions, and the visits proved to be very pleasant experiences. Both
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Spojencti and Waldorf primary schools offered welcoming and friendly atmospheres, with the

English teachers and the entire teaching staff being notably pleasant and helpful.

12. Research sample

The observations took place in the third, fourth and fifth grades of both schools, resulting in
pupils ranging in age from 8 to 11 years. The entire research, including observations and

interviews, took place in the months of March and April 2024.

Five observations were undertaken at each school, and all of them were followed by an
interview with both English teachers from each school, with whom the all process was
conducted. All the classes | visited and observed lasted 45 minutes, except for one class at the
Waldorf school, where the fifth-grade class lasted 90 minutes. Observations were made as

follows.

Waldorfska skola Olomouc:
Teacher: Mgr. Hana Hradilova

Date Number of pupils Grade Lenght
13. 3. 2024 15 Fourth 45 min
19. 3. 2024 15 Third 45 min
20. 3. 2024 17 Fourth 45 min
4.4.2024 21 Fifth 90 min
Zakladni skola tf. Spojenct Olomouc:
Teacher: Mgr. Dita Sulcova
Date Number of pupils Grade Lenght
20. 3. 2024 17 Fourth 45 min
20. 3. 2024 16 Third 45 min
21.3.2024 16 Fourth 45 min
2.4.2024 13 Fifth 45 min
5. 4.2024 11 Fifth 45 min




13. Methods
12. 1. Observation

Observation has long been a fundamental and widespread method of data collection in
educational settings. According to Chraska (2007), effective educational observation is
characterized by its validity and reliability. Validity ensures that observed phenomena
accurately match the intended focus and excludes irrelevant information. Reliability indicates
that the observation is minimally affected by errors, making it reliable and accurate (Chraska,
2007).

According to Gavora (2000), observations can be categorized into direct and indirect types.
Direct observation requires the observer to position themselves in a way that minimizes
disturbance and distraction to others (Gavora, 2000). On the other hand, indirect observation
involves working with various statements about the subject being studied, without direct
interaction (Chraska, 2007). Since | personally conducted observations in both a standard and
Waldorf elementary schools and witnessed the teaching processes in person, my observation

falls into the direct category.

For my research | chose unstructured observation, which is characterized by the observer not
having predefined observation systems. Instead, the observer specifies the goal of the

observation and the environment where it will occur (Emanovsky, 2013).

Before the start of each class, in Waldorf or regular primary school, the teachers introduced me
to the class and described to the students why | was going to be in the class with them.
Afterwards, the teaching proceeded in the classical way. During unstructured observation, |
recorded the entire hour in a notebook, allowing me to capture all relevant events and behaviors
without predefined categories or formats. Before beginning the observation, | prepared the
necessary materials and positioned myself where | could observe the entire class without
disrupting the lesson. Throughout the observation, I systematically noted everything happening
in the classroom, including interactions between the teacher and students, class structure,
materials and aids used for teaching, and teaching methods employed. | kept a chronological
record of my observations, aiming to be objective and precise in documenting what | observed

and heard. After the lesson concluded, | expanded on my notes based on what | considered
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important. This method of unstructured observation provided me with a comprehensive and

detailed understanding of how the lesson progressed.

At both of the chosen schools, | examined the overall structure of English classes. My focus
was on identifying differences at the beginning, during, and at the end of the lessons.
Additionally, | observed the teaching methods to see if there were any similarities or if entirely
different methods were employed in each school. Another aspect | investigated was the use of

didactic aids and how do assigning homework differ.

12. 2. Interview

Another effective research method for data collection is interview. The interviewer asks
questions of the respondent and elicits their responses, gathering information about a specific
topic. The interview is conducted in person with both participants present (Hendl, Remr, 2017).
Before the interview begins, it is important to create a friendly atmosphere and familiarize the
respondent with the topic, thus creating a safe environment for the respondent. This process is
called rapport and is necessary because a hostile approach could lead to a refusal to cooperate
by the respondent (Gavora, 2000).

For my research, | opted for the semi-structured interview format. In a semi-structured
interview, the interviewer provides a framework with potential responses, promoting discussion

and deeper exploration of topics (Chraska, 2007).

| conducted interviews with teachers who taught English classes where | carried out
observations - one from a Waldorf and another from a standard primary school. This approach
allowed me to elicit richer and more diverse responses through open-ended questions. Both

interviews were carried out in Czech.

These following questions were asked of an English teacher at a Waldorf school:

e Do students create epoch workbooks only from grade 3-4?
e What do you think are the advantages of not using textbooks?

e What are your views on the use of electronics and electronic media in the classroom?
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e How do you select the songs that are sung at the beginning of the lesson, are the songs
always the same and how many are taught to the pupils?
e Do students get homework? If so, what kind of homework is given and how is it

evaluated?

These following questions were asked of an English teacher at a state primary school:

e How much do you use the textbook in your classes? Do you do every exercise? Do you
think there are any advantages and disadvantages to using the textbook?

e Do you try to use electronic tools in your classes? (Interactive whiteboards, tablets,
audio players...) Do you think these tools are beneficial for students?

e Do students get homework? If so, what kind of homework is given and how is it

evaluated?

14. Results

The data collected in this part of the thesis is based on the observations in English classes and
interviews with two teachers — one in Waldorf and one in mainstream primary school. A

complete transcription of the observations and interviews can be found in the appendix.

13. 1. How does the structure of English language lessons in Waldorf and

traditional school differ?

Waldorfska zakladni §kola Olomouc

In the third, fourth, and fifth grades, the beginning of each lesson followed the same routine:
the pupils would stand to greet the teacher and remain standing afterwards. This practice was
in place because they were preparing to start the lesson with singing or reciting rhythmic poems.
This was usually followed by 3 songs or the aforementioned rhymes sung or recited by the
whole class, following the teacher's lead. This activity was always accompanied by gestures
and small dances corresponding to the lyrics of the song. According to the words of the teacher
Mrs. Hradilova (appendix n. 4), the pupils learn an “introductory” song to start the lesson, which
is the same throughout the year. The other songs usually change according to the topic being

discussed or, for example, the season. Approximately 20 songs are varied throughout the year.
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According to the teacher, the pupils learn them by imitation very quickly thanks to the rhythm
and repetition of the words.

After the rhythmic part, the teacher primarily transitioned to activities that involved movement.
As mentioned earlier in the theoretical part, Waldorf education places a strong emphasis on
movement and rhythm, thus several learning tasks assigned by the teacher aligned with this
principle. During my observations, the didactic movement game "Simon says" was prominent
in four out of five lessons. Additionally, fourth and fifth-grade pupils frequently moved around
the classroom and engaged in conversations with their classmates. For instance, in the fourth
grade, students circulated among their peers asking, "What do you have?" This activity aimed
to help students practice vocabulary and phrases. In addition, pantomime was often used in
lessons, where pupils either performed individually in front of the blackboard or sat in a circle

on the carpet and one of them performed a pantomime in the middle of the circle.

After this movement segment, in the third and fourth grades, there was a part of the lesson
where students would write in their epoch notebooks. If there was time left after writing, for
example in the fourth grade, they would engage in didactic games.The lesson always ended the

same way in all grades — with a farewell sung together to a well-known song.

Z:akladni skola ti. Spojenci Olomouc
The lesson in all grades always started with a greeting followed by a conversation with the
pupils and their activation from the teacher's position. This introduction was always followed

by a review and continuation of the previous lesson.

The review of new material from the previous lesson was usually conducted orally, with the
teacher asking the students questions and they would repeat together. For example, in the third
grade, the teacher would randomly call on students to say a word from the thematic unit "party."
This review often continued using the blackboard. The students usually raised their hands and
took turns writing on the board, while the others took notes in their notebooks. During the board
work, the teacher also interacted with the remaining students, asking them questions or

checking if they understood and were doing their tasks.

Sometimes, the board work was conducted solely by the teacher, who led the conversation with

the students, asked questions, and wrote on the board herself, while the students copied the
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notes into their notebooks. This method was used, for example, in the fifth grade, when the
teacher wrote the word "verbs" on the board, and the students listed verbs they knew and
categorized them together.

The lesson in the fourth and fifth grades ended with the assignment of homework, whereas in

the third grade, it ended with a greeting and a wish for a good day.

13. 2. How do assigning homework differ in terms of the classess assessed?
Waldorfska zakladni §kola Olomouc

According to Ms. Hradilova (see appendix n. 4), students in lower grades rarely receive
homework in English lessons. When they do, it typically involves completing a drawing in their
epoch notebook or finishing work they didn't complete in class. Students may also be asked to
prepare some material for the next lesson. When assigning homework, the teacher strives to
make it as creative and imaginative as possible. The teacher checks only those tasks where the
pupils have to complete what they missed in class. The teacher also checks whether the pupils
have prepared what they should have prepared for the lesson.

Z:akladni skola ti. Spojenci Olomouc

Mrs Sulcova (see appendix n. 3) explains that the situation regarding homework in English
classes differs between the first and second levels of primary school, with homework rarely
assigned in the second level. She considers homework to be crucial, especially for younger
children. For example, in third grade she assigns small homework assignments every lesson
and this approach has been successful for her. The teacher believes that the homework
requirement motivates pupils to open their exercise books at home and allows parents to keep
track of what is discussed in class and monitor their children's progress. Mrs Sulcova
emphasises that homework should be present in the primary level, as this is when the
cooperation between the family, school and teachers is most intense and can diminish later on.
She also points out that each pupil has his or her own pace, and some learn and practise better
in the quiet environment of home, where homework allows them to review the material
independently. According to the teacher, the homework is always checked, otherwise the tasks

would be meaningless and the pupils would stop doing them.
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13. 3. How does the choice of teaching methods in Waldorf and traditional

schools differ?

Waldorfska zakladni §kola Olomouc

In the Waldorf school, various teaching methods were used in teaching English. Teacher
Hradilova often used a direct teaching method, consistently speaking only English to the
students during class. In addition, she used this method mainly when giving instructions or

explaining activities.

During my observation, | found that the situational method was used in the fourth and fifth
grades. As mentioned in research question 13. 1, pupils typically moved around the classroom
and practiced grammatical structures by simulating real-life situations. In fifth grade, students
again circulated through the classroom and actively asked questions of their classmates. This
process was part of the thematic unit "My friend". The teacher led them to ask questions of each
other and to gather personal information about their classmates, which they then wrote in an
epoch notebook. As the pupils talked, the teacher wrote on the board possible types of
information found, such as "His/her favourite sport is..." or "He/she likes to eat...". The teacher

was also involved in the conversation, offering advice or helping the pupils.

Didactic games, mainly pantomime, were included in the teaching in all grades. Pupils either
took turns to walk in front of the board and imitate animals or other concepts, or to engage in
pantomime guessing while sitting in a circle on the carpet. These activities not only facilitated
vocabulary practice but also encouraged students to practice phrasal questions such as "Are
you...?/Do you have...?/Can you...?" etc. Pupils helped each other to think of questions and to

guess what was behind their fellow pupil's pantomime.

Zakladni Skola ti. Spojenci Olomouc

During my observation in a typical primary school, a variety of teaching methods were used,
with the most prevalent being the information-receptive method. This approach involved
introducing new material through explanation and explication, and reinforcing the content
learned. In the classroom, the teacher usually wrote on the board while explaining the material
and engaging the students in questions. Most of the time, pupils took notes in their notebooks

or wrote on the board.
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During these lessons, | observed the use of non-problematic tasks such as pupils composing
their own sentences in their notebooks, completing worksheets assigned by the teacher and
solving problems in their textbooks and workbooks. In fifth grade, students worked on a
worksheet with the topic "What's the time?". On the worksheet, they had to transcribe the times
from a manual clock into a digital format. After completing the worklist, the pupils were asked
to open their exercise books and transcribe the times from the worksheet in words, for example
"quarter to six" or "half past two".

In addition to regular lessons, the classes I attended also included didactic games. For example,
the teacher in third grade introduced flashcards with coded words that related to the current
vocabulary topic ‘‘toys‘‘. Pupils exchanged the cards with their other classmates, working
together in pairs to decode the words and write them down in their exercise books. Word

recognition was timed and "played" for the fastest pair and thus the winner of the game.

13.4. What are the differences in the use of didactic aids in the classroom in

standard and Waldorf primary schools?

Waldorfska zakladni Skola Olomouc

The English language classes used didactic aids that supported a holistic and experienced
approach. Key didactic tools were the epoch exercise books, which pupils create themselves.
According to teacher Hana Hradilova, from the third grade onwards, pupils begin to draw in
these notebooks, while in later grades they gradually add vocabulary and begin to write
various texts and sentences. The writing is done under the guidance of the teacher, who draws
pictures on the blackboard, which the pupils redraw in their exercise books. Following the
teacher Hradilova’s words, the main advantage of the epoch notebooks is their ability to adapt
to the needs of each class. Pupils create their own notes that are personal and familiar to them.
For example, in fourth grade, students worked on writing and drawing pictures on the topic
"Animal family". The teacher started drawing animals like a cow, a bull and a calf on the
board. Under each picture she wrote the corresponding word and added topic sentences such
as "They live on a farm", "They eat grass"” or "Cows give us milk". The pupils drew and then
wrote down the sentences and the names of the animals. After completing their writing, the
pupils went one by one to the teacher who checked their writing.
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According to teacher Hana Hradilova, at the primary level of Waldorf education, the use of
electronic media is completely avoided. Instead, the emphasis is on personal contact, which is
considered most beneficial for the development of the pupils.

There may be many more didactic aids used in the teaching of English at the Waldorf school,
but during my observations | have noticed mainly the ones I have already mentioned. As the
teacher told me, lessons can include vocabulary cards, puppets and puppeteers, various art

activities and other creative and interactive techniques.

Zakladni Skola tf. Spojenci Olomouc

Fundamental to the teaching approach was the use of textbooks and workbooks, which
according to Mrs. Sulcova not only provide her but also the students with a structured
framework. This allows her to know what will be covered in lessons and what has already been
discussed. While she supplements textbook activities with additional exercises and activities,

she finds it invaluable for ensuring that students are on track with the curriculum.

In the textbook, exercises are completed as they are presented, though not necessarily all of
them. Conversely, in the workbook, teacher Dita Sulcova strives to ensure all exercises are

completed, as students purchase workbooks at the beginning of the year.

Additional aids used in the lessons included the use of a audio player for listening exercises and
interactive whiteboards. According to Mrs. Sulcova, the use of these electronic aids is crucial,
particularly for listening comprehension. This is because students are "forced” to listen to
instructions or spoken words from sources other than the teacher. While she models spoken
language during class, recordings or videos provide authentic speech. The goal is to understand
different accents, speech rhythms, and speech assimilation. Interactive whiteboards are used
sparingly, as Mrs. Sulcova believes students can sometimes be overwhelmed by modern

technology. Therefore, they are used more as a reward rather than a routine tool in daily lessons.
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Comparison of results

Both schools have in common that teaching starts in the first grade, therefore at the age of 6-7
years. However, there are also significant differences between the schools. In a mainstream
primary school, pupils are divided into two groups for English language teaching, with each
group having its own teacher, and teaching is done separately. At the Waldorf school, English
language teaching is done for the whole class with one teacher. Although the number of pupils
in the observed classes was the same at both schools, this is due to the fact that the classes at
the Waldorf school have a lower total number of pupils.

The structure of the lessons differed significantly between the schools. In the Waldorf school,
the emphasis is on the rhythm of the lessons, where each lesson includes a rhythmic
introduction part, a movement part and an educational part that includes writing in epoch
notebooks. In contrast, in a traditional primary school, the lesson structure has no distinctive
features. Lessons begin and end with the teacher greeting the pupils and the lesson flow focuses

on repetition or practice using the blackboard, book or exercise book.

Another difference is the assignment of homework. In a traditional primary school, homework
is given in almost every lesson and includes various activities, often focused on writing or
revision. At the Waldorf school, homework is rarely, if ever, assigned. When homework is

assigned, it is usually a creative or imaginative activity.

In each primary school, the teachers used different teaching methods. At the Waldorf school,
the situational method was predominant and appeared in almost all lessons. In contrast, in the
classical primary school, teaching was focused on completing non-problem tasks such as
working with the textbook, writing in a notebook or solving worksheets. A common element
of teaching in both schools was the use of didactic games, which appeared in various forms in

the lessons.

Significant differences were also evident in the use of didactic aids. In a traditional primary
school, the emphasis is on working with textbooks and workbooks, which pupils often use. In
Waldorf primary school, on the other hand, pupils do not have textbooks, but instead create
their own epoch workbooks, which act as textbooks. The use of electronic resources is also
different. In a traditional primary school, an interactive whiteboard and an audio player are

41



often used, from which the teacher plays authentic recordings to improve comprehension and
listening skills. In the Waldorf school, no electronic resources are used in the primary school,
where the emphasis is on personal contact.
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Appendix n. 1:
Datum: 20. 3. 2024

Pocet zakt: 17

Ttida: 4.

Utitelka: Mgr. Dita Sulcové
Délka hodiny: 45 min.

Hodina zac¢ina pozdravem pani ucitelky se zaky, a nasledné kratké konverzaci, jak se zZaci maji.
Nasleduje opakovani slovni zdsoby na téma “‘animals‘‘. Zaci si maji oteviit sesit a napsat jméno
svého spoluzaka a na stejné po¢atécni pismeno i nazev zvitete (Michal — mouse). Déle se navaze
na jiz davno probiranou latku ‘‘adjectives‘‘. Ucitelka se ptd co ‘‘adjectives‘‘ znamena v CeStiné,
74ci se hlasi. Po sléze si maji Zzaci vzpomenout na co nejvice ptidavnych jmen, které znaji. Zaci
se hlasi a po jednom chodi psat pfidavna jména na tabuli. VSichni Zaci se aktivné zapojuji a
snazi se vzpomenout na co nejvice slov. Po chvili je tabule pIn€ zaplnéna. Az uz zaky nenapada
z4dné dalsi ptidavné jméno, po instrukcich pani ucitelky za¢nou ke sloviim napsanym na tabuli
fikat opaky (hot/cold, happy/sad...). Pani ucitelka zacne s probiranim nového uciva navazujici
na pfidavné jména, a tim je stupniovani. Na tabuli je napséno: ‘‘Pod. jm. + is + longer + than +
a/an + pod. jm.‘“ Podle této struktury ted’ budou Zaci tvofit véty. Pied zac¢atkem tvofeni maji
zéci vyslovit slovo ‘‘than‘‘, pficemz byl kladen diiraz na spravné vyslovovani th sounds.
Utitelka poté instruuje zaky ke tvofeni vlastni véty s piidavnym jménem ‘‘longer‘‘. Zaci
zapisuji do sesitl, po chvili jsou ndhodni Zaci vyvolani a piectou svoji vétu nahlas celé tiidé.
Takové tvoteni vét pokracuje s dalSimi ptidavnymi jmény jako: ‘‘Slower*‘,‘cleaner‘*, ‘taller**
a “‘funnier‘‘, pficemz jsou opé¢t vyvolavani Z4ci, aby piecetli své véty a probihd pifipadna
spole¢na revize. Na konci hodiny probihd vysvétleni stuptiovani pfidavného jména za uZziti
““more‘‘. Pani uCitelka vysvétluje, Ze kdyz se jedna o ‘‘dlouha‘‘ ptidavna jména, davame pied
n&j “‘more**. Hodina konéi zadanim domaciho ukolu. Zaci se maji do pfisti hodiny naudit 6
pfidavnych jmen, které se stupfiuji pomoci ‘‘more**.

Datum: 20. 3. 2024

Pocet zakt: 16

Ttida: 3.

Utitelka: Mgr. Dita Sulcova

Délka hodiny: 45 min.

Hodina zacina pfivitanim pani ucitelky se Zaky a konverzaci s nimi. Ucitelka se dozvida, Ze ma
dnes Zzak narozeniny, tak mu cela tfida zpiva anglicky ‘‘happy birthday*‘. Nasleduje opakovani
slovni zasoby z tematického celku ‘‘party‘. Pani ucitelka se pta, co nesmi chybét na party a
zaci vykiikuji anglickd slova na toto téma (candles, cake, music, conffeti, lemonade...).
Ucitelka pfi komunikaci ‘‘pfepind‘‘ mezi Ceskym a anglickym jazykem. Zaci si maji
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nasledovné oteviit sesit *‘ze zadu‘“ a napsat ““a quiz*‘, dne$ni datum a &isla 1-12 pod sebe. Zaci
kteti spolu sedi v lavici budou pracovat spolu ve dvojicich. Kazda dvojice dostane jednu kartu
s prislusnym cislem a s popiehazenymi pismeny, a musi vylusitit, jaké slovo ze slovni zasoby
“toys‘‘ se na kart¢ ukryva. Vylusténé slovo pak zapisi do seSitu pod pfislusené Ccislo,
korespondujici s Cislem na karté. Po vylusténi si Zaci karty prostiidaji a takto vylusti vSech 12
slov. Kviz se méfil na Cas a hralo se o to, jaka dvojice vylusti vSech 12 slov jako prvni. Po
skonceni kvizu si maji zaci otevirit sesit z druhé strany jak jsou zvykli, a nadepsat dnesni datum.
Maji si do seSitu namalovat 3 okénka, do nich namalovat jimi zvolené 3 hracky, a doplnit je o
prislusné anglické slovicko. Po dokonceni kreseb jsou Zaci vybidnuti nad své 3 okénka nadepsat
‘““Have you gota  ?‘“ Nasledné se pani ucitelka pt4, zda zaci védi, co to znamena Cesky.
Zaci vykiikuji, Ze to znamena ‘‘mas?*“Tato otazka je v sesitu doplnéna i o kratké odpovédi typu
“Yes, [ have.*“ a ““No, I haven’t‘‘. Hodina kon¢i rozloucenim se zaky.

Datum: 21. 3. 2024

Pocet zakt: 16

Ttida: 4.

Utitelka: Mgr. Dita Sulcova
Délka hodiny: 45 min.

Pani ucitelka se po ptichodu pozdravi se Zaky. Hodina za¢ina dotazovanim pani ucitelky zaki,
zda si vzpominaji, co d¢lali minulou hodinu. N¢ktefi Zaci se hlasi, pficemz je jeden vyvolan a
odpovida: ‘‘dlouha ptfidavni jména‘‘. Pani ucitelka ho chvali a dotazuje se dal, pfi¢emz mluvi
Cesky. Pfichazi spole¢né se zdky k tomu, ze dlouhd pfidavna jména stupiiujeme pomoci
““more*‘, a uz nepiidavime pfiponu ‘‘er‘‘. Pani ucitelka napiSe na tabuli nasledujicich 6
ptidavnych jmen:

‘“‘dangerous‘‘,‘‘unlucky*‘,*“intelligent‘*,‘ ‘expensive*‘,  ‘interesting‘,“ ‘beautiful ** pomoci
kterych maji Zaci tvofit své vlastni véty do seSitu stejnym zplUsobem, jako v predeslé
observované hodiné anglického jazyka ve 4. tfidé. Zacinaji tvofit vétu pomoci pf. jm.
‘“‘dangerous‘‘. Po dopsani je ndhodné vyvolan jeden Zak, ktery jde svoji v€tu napsat na
tabuli:*“A tiger is more dangerous than a hamster*‘. Ostatni Z4ci jsou pak vyvolavani, a ctou
své vety. Stejnym zplisobem zaci postupuji u zbylych 5 ptidavnych jmen, piSi do seSitu,
nasledovné jde opét jeden zak psat svoji vétu na tabuli a ostatni vyvolani zaci ji pfectou pied
celou tfidou. Po dokonceni zapisu si Zaci oteviraji své ucebnice, kde je cviceni k procviceni
stupiiovani piidavnych jmen za pomoci ‘“more‘. Zaci po zbytek hodiny plni zadané cviéeni
samostatné, co nestihli, si maji dodélat za domaci tkol, ktery bude ptisté zkontrolovan. Hodina
kon¢i rozlouc¢enim.
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Datum: 2. 4. 2024

Pocet zak: 13

Ttida: 5.

Utitelka: Mgr. Dita Sulcové
Délka hodiny: 45 min

Hodina zaina pozdravy a konverzaci, jak se zaci maji. Ucitelka navazuje na ucivo z minulé
hodiny. Jedna se o urovani ¢asu. Pani ucitelka piSe na tabuli ‘‘What’s the time?‘ a pod tuto
otazku kresli 4 okénka, pricemz vyziva zaky, at’ jde néjaky dobrovolnik do okének doplnit 4
slovni spojeni, které se pouZzivaji pro urCovani ¢asu a musi je Zaci znat: (quater to, half past,
quater past, o’clock). Zak ktery se dobrovolné ptihlésil a spojeni napsal, pak s pani ucitelkou
pted tabuli diskutuje, jaky je rozdil mezi ‘‘quater to‘ a ‘‘quater past‘‘. Pani ucitelka vysvétluje
rozdil celé tfid¢, mezitim se jde zak posadit. Po chvili rozdé ucitelka zdkiim pracovni list, na
kterém jsou ru¢i¢kové hodiny, pod které maji zaci slovné napsat, jaky ukazuji ¢as. Zaci pracuji
samostatné, po chvili se ucitelka pta, zda maji zaci hotovo. Nasledné si Zaci spolecné s pani
ucitelkou prochdzi jednotlivé Casy a slovni spojeni, které doplnili. Na konec hodiny pracuji Zaci
s ucebnici, kde maji spojit ruc¢ickové hodiny s ptislusnym slovnim spojenim. Hodina konci
kontrolou a rozlouc¢enim.

Datum: 5. 4. 2024

Pocet zakl: 11

Ttida: 5.

Ugitelka: Mgr. Dita Sulcova
Délka hodiny: 45 min

Hodina zacind pfivitanim a rozddnim opraveného testu, ktery se psal minulou hodinu. Po
rozdani si maji Zaci oteviit sesity. Ucitelka nadepisuje na tabuli nadpis ‘“Verbs‘. Pani ucitelka
se pta zakl, co nadepsané slovo znamena v Cestin€. Prepind do CeStiny a pomoci mezi-
predémtovych vztahii vysvétluje, Ze je to v Ceském jazyce 5. slovni druh. Zaci nasledné spravné
hadaji, ze se jedna o slovesa. Poté se pani ucitelka jiz v anglickém jazyce ptd, jaké slovesa zaci
znaji. Spolecné zacinaji se slovesem ‘‘byt — be*, pfi¢emz pani ucitelka zapisuje na tabuli a
interaguje se zaky. Toto sloveso rozviji o pfidani ‘‘am*, “‘are‘‘ a ,“is*, u kterych si vysvétluji,
u jakych osob se jednotliva slovesa pouzivaji. Nasleduje sloveso ‘‘mit — have got*‘, u které¢ho
si zéci spolecné s pani ucitelkou pfipominaji, ze u 3. os. j. €. se tohle sloveso méni na ‘‘has
got‘‘. DalSim sloveso je “‘umét — can‘‘, u kterého si zaci osvézi, ze je pro vSechny osoby stejné.
Pani ucitelka dale vybizi zaky, at’ si vzpomenou na libovolna slovesa, pficemz je budou chodit
sami zapisovat. Na tabuli se objevilo n¢kolik sloves (swim, run, eat, drink, go, live, atd.), které
si maji Zaci vypsat do seSitu po jednom pod sebe, a napsat k nim ¢esky pieklad v infinitivu. Po
dokonceni piekladu si za kazdé slovo méli zaci ud€lat Sipku a napsat sloveso ve 3. os. j. €., tedy
pridanim koncovky -s (swims, runs, eats, atd.) Mezitim co zéci pisi, piSe pani ucitelka na tabuli:
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‘3. osoba jednotného ¢isla u sloves v zadkladnim tvaru v angli¢tiné pfibira koncovku -s.* Tuto
poucku si pak Zaci také zapisuji. Nasledné si oteviraji pracovni seSity a pomoci instrukei od
pani ucitelky hledaji cviceni, které se bude zamétovat na poslechové dovednosti. Poslechové
cviCeni se zaméfuje na slovesa, které Zaci musi pochytit v mluveném projevu a zapsat do
pracovniho sesSitu. Kontrola tohoto cviceni vysla piesn€ na zvonéni, proto se pani ucitelka louci
a hodina kon¢i.
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Appendix n. 2:

Datum: 13. 3. 2024

Pocet zaku: 15

Ttida: 4.

Ucitelka: Mgr. Hana Hradilova

Délka hodiny: 45 min.

Hodina zacala pozdravem Zzakli s pani ucitelkou ve stoje, po kterém zaci zistali stat a
nasledovalo zpivani 3 pisnicek ¢i fikanek, do kterého se zapojila cela tfida. Zpivani bylo
doplnéno o gesta a malé tance hodici se k danému textu jiz zminénych pisnicek a fikanek. Po
dozpivani navazala pani ugitelka na otazkovou frazi: ‘““What do you have?**. Zaci méli vstat,
chodit po ttid¢ s kancelaiskymi potfebami (tuzka, sesit, ofezavatko, guma, atd.) a ptat se svych
spoluzaktll na to, co maji. Zaroven sami spoluzakiim odpovidali, co maji oni sami. Prostiidali
se takto vSichni Z4ci vzdjemné, pfi¢emz pani ucitelka chodila mezi zZaky a také se ptala, ptipadné
zakam radila a kontrolovala. Po skonceni této aktivity si zaci sedaji a maji si oteviit své
epochové seSity. Pani ucitelka uvede, Zze navadzou na téma ‘‘animals‘‘ a zacina kreslit
,“cow**,“‘bull** a ““calf*“. Pod kazdym obrazkem jsou takto uvedena anglicka slovicka. Zaci si
kresli do seSitu po vzoru pani ucitelky. Pani ucitelka mluvi zasadné anglicky, zaci kromé
vybranych slovicek, které pravé probiraji mluvi Cesky. Pani ucitelka doplnila vySe uvedené
zvifata o véty: ““They live on a farm.**,*“They eat grass.** a *‘Cows gives us milk.** Zaci si vie
Z tabule prekresluji a zapisuji. Po dokonceni zapisu chodi Zaci samostatné za pani ucitelkou,
kterd jim zépisy v epochovém sesité kontroluje. Po kontrole piechdzi pani ucitelka
k pantomimé a vybirad jednoho Zaka, ktery ptjde pied tabuli predvadét. Zaci se maji drzet
tématu ‘‘animals‘‘ a Zak, ktery jde pfedvadét musi napodobovat zvite. Pied tabuli se vystiida 5
zaka, ktefi jednotlivé predvadi zvifata bez uziti slov. Ostatni zaci se ptali na otazky pomoci:
““Do you have/Are you/Can you‘ atd. Hodina kon¢i jednou pisni¢kou na rozloucenou.

Datum: 19. 3. 2024

Pocet zakt: 16

Ttida: 3.

Ucitelka: Mgr. Hana Hradilova

Délka hodiny: 45 min.

Hodina zac¢ina zpivanim 3 pisni, pii kterém jsou nektefi Zaci velice nadSeni a jde vidét, Ze jsou

ree

Vv dobrém rozpolozeni. Po skonceni zpivani ‘‘piepina‘‘ pani ucitelka vyjimecné do ceského
jazyka z divodu vyrusovani dvou zakl. Po ukaznéni prechazi pani ucitelka ke svému stolu, kde
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ma nekolik kancelatrskych potteb. Pta se zaki: ‘“What is this?‘* na ¢ez zaci odpovidaji: ‘“This
is pen/glue/rubber*‘atd. Pak chodi vyvolani zaci po jednom K pani ucitelce, ktera po Satkem
ukryla tyto kancelatské potieby. Zak si mé zvolit jeden predmét, piicem? si prvni zacka zvolila
glue. Spoluzaci se ji ptaji: ‘Do you have glue/rubber/pen?*‘ atd., na coz zacka odpovidéa pouze
“No, I don’t*“ nebo ,*“Yes, I do*‘. Takto se vystiidaji 3 zaci. Hodina pokracuje hrou ‘‘Simon
says‘‘. Ucitelka zadava zakiim nejriznéjsi ukoly, napt.: ,““Simon says show 5 fingers/jump like
a monkey/point to the window/sit on the carpet‘‘ atd. Pokud pied témito pokyny ucitelka
nepouZije <‘Simon says* a zak tkol piesto provede, musi udélat 10 diepti. Zaci se po skonéeni
aktivity pfesouvaji na koberec, kam si sednou do kruhu. Pani ucitelka je uprostied a
pantomimou ptedvadi zvife. Zaci se hlasi a hadaji, jaké zvife by mohla predvadét. Ptaji se
naptiklad nasledujicimi otdzkami: ‘‘Do you swim/Do you eat grass/Do you have long legs?‘*
Po uhéddnuti zvifete vystiidd pani ucitelku uprostied zacka, kterd také predvadi pantomimou
zvite. Zaci se opdt snazi uhodnout pomoci otizek, napf.: ,*“Are you a big animal/Can you
fly/Do you live in a Czech republic?‘ atd. Pani ucitelka radi, jak se v pfipadé potieby feknou
urcita a kontroluje, zda jsou poklddané otazky spravné poskladané. Takto se v predvadéni opét
vystiida nékolik zaka. Aktivita na koberci skoncila a zaci se presouvaji zpatky do lavic, kde si
maji oteviit své epochové seSity. Pani ulitelka upfesiiuje zakim, Ze navazou na predchozi
hodinu, kdy si do sesiti zapisovali zaméstnani. NadepiSe slovicko ‘‘baker‘® a zac¢ina pod n¢j
malovat. Po chvili je na tabuli pekat a slovni zadsoba s nim spojena. Vedle postavy na tabuli je
namalované tésto — dough a vedle néj je napsané: ,‘“He makes the dough from flour, milk,
water and salt.*“ Viechny tyto suroviny jsou na tabuli namalované a popsané. Zaci si kresli a
zapisuji. Hodina kon¢i kontrolou jednotlivych sesitli se zapisy a zpivanim jedné pisné.

Datum: 20. 3. 2024

Pocet zakt: 17

Ttida: 4.

Ucitelka: Mgr. Hana Hradilova

Délka hodiny: 45 min.

Hodina zacind jiz tradi¢n€ zpivanim a fikankami. Jedna pisenl pojednavala tématicky o zvitatech
a farm¢. Po dozpivani nasledovala pantomima, kdy Zaci po jednom chodili pted tabuli a méli
pomoci gest piedvést zvite. Zak pred tabuli predvadi a spoluZaci se ho ptaji: “‘Do you have a
fur/Do you have paws/Are you green?‘‘. Takto se vystiidaji 4 zaci. Po skonceni prfedvadéni
vysvétluje pani ucitelka dalsi aktivitu. Zaci si maji vzit sviij libovolny jeden pfedmét, obchazet
spoluzéky a ptat se jich: ‘“What do you have?** Pii¢emZ se spoluzak zepta zaka také. Zaci si
vzajemné odpovidaji uzitim: ‘I have a_ ‘. Pani ucitelka chodi mezi Zdky a kontroluje
spravnost jejich otazek a odpovedi. Po této aktivité prechazi pani ucitelka ke hie “‘Simon says*‘.
Dava zaktm instrukce jako: ,““Simon says jump ten times/twist your hips/stand on your chair*
atd. Pokud nepouzije v ptikazu ‘‘Simon says‘‘ a zak ptikaz ptesto splni, musi udélat 10 drept.
Nésledovné si maji zaci oteviit své epochové sesity, kde dle slov pani ucitelky budou
pokraCovat v zapisovani ‘‘animal homes‘‘. Pani uclitelka zacind kreslit na tabuli, pficemz
jednotlivé obrazky doplnuje o slovicka. Na tabuli jsou obrazky jako ohrada, chlivek ¢i kociciho
pelisek. Zaci si takto kresli a zapisuji ptislu$na slovi¢ka, dohromady jich bylo 6. Po dokresleni
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a zapsani probehla individualni kontrola sesit ucitelkou. Po kontrole se pani ucitelka rozloucila
s détmi pisnickou a hodina skoncila.

Datum: 4. 4. 2024

Pocet zaku: 21

Ttida: 5

Ucitelka: Mgr. Hana Hradilova

Délka hodiny: 90 min.

Hodina zacind zpivanim, pfi¢emz je uvedena jedna nové piseit. Pani ucitelka k ni pousti
melodii, a zpiva ji zakiim. Vzhledem k tomu, ze se rytmus i slova opakuji, jsou zaci po druhém
zopakovani refrénu schopni se k pani uditelce ptidat. Pani ucitelka nésledné zaklim vysvétluje
vyznam uzitych slov v nové pisni a vyjime¢né mluvi v ¢eském jazyce. Pani ucitelka nasledovné
uvadi, Ze udélaji ‘‘néco‘* pro zapojeni pohybu a uvadi hru *‘Simon says‘‘. Navadi zaky k plnéni
tikolti: ““Simon says touch your neck/point your toes to the door/do a snake sound‘* atd. Zaci
tyto piikazy plni jen tehdy, kdyz pani ucitelka pouZije pted ptikazem ‘‘Simon says‘‘, pokud
zaci splni piikaz i bez zaznéného “‘Simon says‘*, musi ud¢lat 10 diepd. Po dokonceni aktivity
se zaci posadi do lavic a pani ucitelka jim rozdava vytisknuty pracovni list na kterém je
osmismérka, ktera je na slovni zasobu ‘‘activities*‘. Dle slov pani ucitelky si maji Zaci timto
pracovnim listem zopakovat slovni zasobu, kterou probirali v pfedchozi hodiné. Kazdy zak
pracuje samostatné, ve tfidé je klid a panuje pracovni atmosféra. Pani ucitelka dava zakiim
hodné ¢asu na vypracovani. V pribéhu zaky obchéazi a dava potfebné rady. Pro Zaky ktefi
dokon¢ili osmismérku diive mé nachystanou jeste¢ jednu, ktera se také zaméiuje na slovni
zasobu ‘‘acitivities‘‘. Az maji vSichni Zaci vyplnénou prvné zadanou osmismérku, zadava pani
uditelka dalsi aktivitu. Zaci maji konverzovat se svymi spoluzaky a ptat se jich na jejich koni¢ky
¢i oblibené véci, které budou zapisovat do svych epochovych sesitl. Pani ucitelka nadepsala na
tabuli nadpis ‘‘My friend*‘, pod ktery piSe mozné véty s odpovédmi: ,‘‘My friend likes... ",
““His/her favourite sport is...““, “‘In the afternoon he/she likes to...** atd. Zaci tedy chodi mezi
sebou a d¢laji “‘rozhovory* ‘. Po cely konec hodiny probiha ptepis vét do sesitd, pticemz vSichni
zaci aktivné pracuji. Hodina je zakon€ena zpivanim pro Zaky zndmé pisné.
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Appendix n. 3:

Jak Casto vyuzivate uc¢ebnice ve vasich hodinach?

3

Kazdou hodinu urcité ne, ale velmi casto.

Délate se zaky v ucebnici kazdé cvic¢eni?

., Vetsinou ano, zdlezi na tom, jak je kterd lekce zpracovand. Spise délame vSechny cviceni
V pracovnim sesité, protoze ten si zZaci kupuji. **

Myslite si, Ze jsou néjaké vyhody ¢i nevyhody vyuzivani u€ebnic v hodinich anglického
jazyka?

., Vyhody jsou urcité takové, Ze to uciteli, ale viastné i Zakovi dava takovou osnovu, protoze je
V ucebnicich zahrnuto to, co musi byt v jednotlivych rocnicich probrano — 1o co je v SVP a
V RVP. Takze mé to vede, co by mél zZdik v urcitych obdobich zndt. Nevyhody by mohl nekdo
vnimat v tom, Ze jsou ucebnice limitujici ¢i omezujici, ale ja si k ucebnici dodavdam i jiné
materialy a slovni zdsobu, takzZe tohle jako problém nevidim. SpiSe mi prijde, Ze i pres
pravidelnou aktualizaci ucebnic podle nejnovejsich trendit a podobné, jsou ucebnice zastaralé.
Nékdy se zaci zajimaji o néco vice o néco méné, proto, jak jsem jiz zminila, si dodavam své
materialy na podporu témat v ucebnicich. Ale za mé, co se tyce uzivani ucebnic v hodindch
anglického jazyka prevladaji urcité vyhody. **

Pouzivate elektronickd média jako interkativni tabule, tablety nebo audiopiehravace
V hodinach?

. Hodné casto pouzivame poslech, nejriznéjsi cédécka, videa, nebo nahravky. Skoro v kazdé
ucebne, ve které probihd vyuka anglického jazyka, mame interaktivni tabule. Ale ja je pouzZivam
pouze za odmeénu. Kdyz jsou zZaci Sikovni a spolupracuji, tak to mizu pustit. Ale oni jsou tim
prehlceni. Neustdle jim poustét videa a tak ddle...., kdyz se Zaci vratili po covidu do skoly, tak
nechtéli elektronicka média vibec videt. Opravdu si vazili osobniho kontaktu. Jinak je mozost
si ve Skole vypiijcit na hodinu tablety. Kazdopadné tabletii je méné, nez je zakii. Kviili moznym
dohadiim, kdo bude tablet drzet, ¢i kdo bude klikat, je nevyuzivam *‘

Myslite si, Ze uziti téchto elektronickych médii je pro zaky ptinosné?

,,Urcité ano. Na tomhle jsme se nedavno shodly se vSemi kolegynémi, Ze bez uziti poslechu,
autentickych nahravek, videi apod. by byl v hodindch jediny model anglického jazyka ten ucitel.
Kdezto kdyz poustim nahravky, cédécka, nebo poustim néco z té interaktivni tabule, tak se ti
Zaci snazi, a hlavné musi se snazit, poslechnout si tu instrukci od nékoho jiného. Protoze ja jim
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to v§echno modeluju, tak jak na né mluvim ja, se nemluvi. V téch nahravkach to maji autenticky.
Urcité je to i pro zdky do budoucna prinosné, nauci se lepsimu porozumneénti. **

Dostavaji zaci domaci ukoly? Jaké a jak jsou kontrolované?

,,Na prvnim stupni dostavaji zaci urcité mnohém vice ukolii, nez napriklad na stupni druhém.
Takze davam. U téech mensich zZaku, napriklad ve treti tride, dostavaji Zaci ukol kazdou hodinu,
malinkaty. Protoze se mi to osvédcilo. Zak must napiiklad napsat néjakou vétu do sesitu, néco
si zopakovat, nebo se néco na pristi hodinu naucit. Ten Zak musi doma otevrit ten sesit, ve
kterém je ten domdci ikol. A tim padem uz ta maminka vi, co jsme délali, a zepta se toho ditéte
Jjestli tomu rozumi, jestli umi precist ty slova co ma v sesité a tak dal. Prijde mi, zZe by to tak na
tom prvnim stupni mélo byt, zZe ta rodina spolupracuje nejvic s tou Skolou. Pak uz ne, pak uz se
to vzdaluje. Ale nechat to vSechno jen na tom, co ja do nich stihnu dostat v té hodiné, mi prijde
naprosto nerealny. Ja klidné vsechno zopakuju nékolikrat, ale jsou Zaci kteri si potrebuji
sednout doma s rodicem v klidném prostredi, s individudlnim pristupem. Domdaci ukoly na
prvaim stupni jednoznacné ano. I v prvni tride, kde dostanou za ukol néco vybarvit, nebo se
naucit napiiklad 3 slovéka nazpamét. Ukoly kontroluju vidycky, protoze jinak by to némelo
smysl, Zaci by to prestali délat. Vzdy to projdeme s celou tridou. ‘*
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Appendix n. 4:

Vytvafti si zaci své epochové sesity od tieti-Ctvrté tiidy?

,Ano, az od treti. Ve treti trideé my viibec, nebo velmi minimalné zarazujeme pismo, takze hodné
je to o tom, ze delame napriklad abecedu, a na kazdé to pismenko delame néjaky pribéeh
nap¥iklad o zvirdatku. Protoze tématem ve tieti tiidé jsou zvirata. Zaci miZou, ale nemusi si
napsat ty slovicka k tomu. Takze my ke kazdému obrazku napiseme treba dve-tri slovicka, ale
oni si je vithec napsat nemusi, miiZou si viastné jen nakreslit obrdzek. Od ctvrté tiidy si tvorime
se zaky takovy slovnicek, a az v pate tride zacinaji psat vety. ‘*

Jakeé jsou podle Vas vyhody nepouzivani uc¢ebnic?

., Tak ty deti si jednak tim seSitem vytvori takovou svoji ucebnici. Neni to unifikované, kazda ta
trida je uplné jind, takze to mizeme prispusobit potiebam té dané tridy. Neni to prosté neznamy
materidl, je to jejich. To co si Zaci vytvori, tak k tomu maji vztah, protoZe to oni tvorili. Neni to
nejaka ucebnice kterou dostanou a na konci roku jesté vrati. **

Jaky je Vas pohled na uZzivani elektronickych zatizeni a médii v hodinéch?

,,Na prvnim stupni zastavam ndzor, zZe by se takové pomiicky vyuzivat nemély. Na druhém stupni
uz se tyto elektronické zdroje vyuzivaji, zZaci se divaji na néjaka videa nebo poslouchaji pisnicky.
Na prvnim stupni si myslim, Ze ne, Ze by to tam byt nemélo. Ten Zivy kontakt je urcité cenejsi. ‘*

Podle ¢eho vybirate pisnicky a fikanky na zacatek hodin? Jsou pokazdé stejné a kolik se jich
zaci uéi?

., Ta prvni priipovéd’ na zacatku hodiny je pro kazdy rocnik jen jedna stejna a po cely rok se
nemeni. Pak se snazim podle toho tématu co mame, tak vybirat pisnicky tématicky k tomu. Tyto
pisnicky se casto méni. V kazdém rocniku se Zdci nauci priblizné 20 pisnicek, to se stiidd. Zdci
se je uci velmi rychle, prosté se chytaji. Oni jak pracuji s napodobou, tak i kdyz nékdy prijdu
S nécim poprvé, tak oni se uz poprvé chytnou. Tim Ze to ma rytmus a nékteré veci se tam opakuji,
tak oni jsou schopni fo chytnout velmi rychle. *

Dostavaji zaci domaci ukoly? Jaké a jak jsou kontrolovany?

,,Malicko. Na tom prvnim stupni velmi malo, teda z té anglictiny. Obcas je to néjaké dokresleni
obrazku, kdyz neco nestihnou v hodiné, tak to musi dodelat doma. Nebo si néco treba pripravit
do hodiny... Ale spise jde o tvorivé a kreativni véci. V hodinach kontroluji, zda si Zaci doplnili
to, Co V hodiné nestihli a tudiz to délali za domaci vkol.
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Appendix n. 5:

1. stupefi
Rocnik: tFeti
OfeKAVANE | DILE vVSTUPY TEMATICKE OKRUHY PRUREZOVEHO PRESAHY, VAZBY, ROZSIRUJiCI
VYSTUPY Zak: TEMATU utivo, POZNAMKY
ZRVPZV
RECEPTIVNI, PRODUKTIVNI A INTERAKTIVNI ReCOVE
DOVEDNOSTI
a-3-1-01 + €te a vysbvuje srozumiteiné jednotlivd slova: | Typy textir 0SV - Socidlni rozvoj - Komunikace (et
» reprodukuje slovni zdsobu ze znamé tematické | » Pozdravy 2vukil a slov, porovndvani a naslouchdni)
oblasti v plim&eném rozsahu = Pokyny a piikazy ve 3kole
-31-02 « pozdravia krétce se pledstavi; EESI’:’:"‘M Zadost Poznamka:
[ it | By oos o~
Jmnoik asoby; « Rikanky, basnitky a pisnitky
+ Wade kratké ano/ne otazky kovéfeni sprav- | ggr‘:'iﬁ""é inhy
nosti svého odhadu; Y
0-3-1-03 + pite jednoducha slova a véty die piediohy Tematické okruhy:
a pfefte je * Abeceda
+ pojmenuje vci, které mu jsou blizké, anapBe |« Cislovky 1-12
e = Zakladni barvy
-3-1-04 + reaguje na jednoduché, kazdodenné uzivane | ° Skolnipotieby a tfida e
piikazy a 2adosti; = Vybrand domédi zvifata Respektovéni zakladnich komunikat-
« rozumi pomalému a sprévné vyslovovanému | Malady a pocity nich pravidel.
dialogut = ObliZej a télo - zakladni smysly
t 1 1+ Rodina
-3-1-05 + s pomoci uiitele vyhleda slovitka ve slovnku » Miij pokoj
uZebni * Obleeni
= Dé&tské napoje a jidlo
« Hratky
« Osobni Gidaje
= Dy v tydnu
Jazykové prostiedky?:

« Clen neurtity a zakladni podstatnd jména
= Pravidelné tvofeni mnoZného Eisla podstatnych

jmen
2Zakladni pfidavnd jména

Osobni zajmena

2Zékladni Eislovky

Rozkazovaci zplsob

Kladna a negativni odpovid

Sloveso have got” v otazce a odpovédi
Sloveso like" v kladné vEtE a otdzce
Hiasky a jejich vwyslovnost, slowni pfizvuk
Pravopis

PfedloZky mista nebo Zasu

Obrdazek 1: Ucebni osnovy AJ pro tieti rocnik ZS (Narodni tistav pro vzdélavani, 2013)

1. stupeii
Roénik: ctvrty
ofEKAVANE | DILEI VYSTUPY TEMATICKE OKRUHY PRUREZOVEHO PRESAHY, VAZBY, ROZSIRUJiCI
VYSTUPY Zik: TEMATU utivo, POZNAMKY
ZRVPZV
RECEPTIVNI RECOVE DOVEDNOSTI
-5-1-01 = mzumi smysiu pfim&fené obtiZnjch nahrdvek, | Typy textit 05V - Socialni rozvoj - Komunikace {cvigeni | €L
= zumi hledané informaci v nahrévce; + Pozdravy pozorovani a empatické naslouchani) Rozeznavdni druhd slov.
= fozumi jednoduchym pokyndm utitele * Jednoducha 2idost a jednoduché pod&kovani
areaguje na n& + Jednoduché pokyny a pfikazy ve Skole
-5-1-02 « wyhledéva znamé slova a véty v jednoduchyich | - f:h”ggn"ey popis Poznamka
textech; R Zahajeni vyplfiovani viastniho vyro-
o ofif 2 * Jednoduchy e-mail, dopis, SMS
pfifazuje zndma slova a véty k obrazkiim; + Jednoduchy dotaz beného jazykového portfolia.
0-51-03 - piette nahlas a srozumitelné kidtky textobsa- | » Rikanky, basnitky a pisnitky
| hujici znémou slovni zasobug * Jednoduché obrazkové knihy
0-5-1-04 + vjednoduchych textech, které jsoudopinény | © f"”"k"“"‘é navody
obrézky a jsou o znamych tématech, vyhleds onicsy
poZadovanou informaci;
« sprévné odpovi na otzky k jednoduchému Tm:*i;““*‘y
text N »
— « Cislovky 1-20
= vyhledd nezndma slova v obra zZkovém « M diim: mistnosti a nabytek
slovnikug * Mésto
PRODUKTIVNI RECOVE DOVEDNOSTI * Potasi
« {as: hodiny, dny v tydnu, mésice v roce
-5-2-01 = napiSe pohlednici ajednoduchou zprivu « Zaliby a volny Eas
kamaradovi; » Zvyitata v 200
« jednodite popiSe obrazek . 5*"'""”“:]:!::; -
= zopakuje zpaméti basnitku & fikank N - viny
pekuje zpam ek B Tanks + Z3kladni geometické tvary
g-5-2-03 * vyjadii jednoduché zdkladni informace, které « Oslavy namzenin a vybranych svétki
obméfiuje s pouZitim osvojené slovni zasoby: | « D&ti a middeZ v anglicky miuvicich zemich
INTERAKTIVNI RECOVE DOVEDNOSTI .
Jazykové prostiedky: .
= pozdravia rozloudi se; « Llenurity a newdity MKV - Lidské vztahy (vyznam kval M
= zeptd se na &as a odpovi, kolik je hodin; » Urfovani potitatelnosti s .much/many” skych vztahil, tolerance, empatie) Struktura: hodiny, dny, mésice, roky.
* jednoduie o néco po2ada a podékuje. » Podstatna jména
* Vybrand pfidauna jména
» Tizad a piiviastiiovadi zdjmena
» Zakladni Zislovky
* Vazba .there is / there are”
» Sloveso .can® v kladnych vétich, v otdzce
av zaporu
+ PfedloZky mista
+ Kladné a zaporné piikazy
+ Otazky na zjisténipozice vécia osob
* Urfovani Zasu, otazky na fas

Slovesa .to be / o have”

Pfitomny Zas prosty

Slovosled kladné a zaporné véty

Otézka, krdtka odpovéd kladna i zapornd
2akladni fonetické znaky

Spojovani hidsek do slov a jejich vyslovnost
Pravopis - zakladni pravidla psani slov

Obrdzek 2: Ucebni osnovy AJ pro ctvrty rocnik ZS (Néarodni vistav pro vzdélavani, 2013)
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1. stupefi
Rotnik: paty

OCEKAVANE
UVSTUPY
ZRUPZV

RECEPTIVNI RECOVE DOVEDNOSTI

-5-1-01 * nalezne zndmad slova a véty v jednoduchych
textech, napf. o rodiné a voiném fase;

rozumi krdtkym a jednoduchym pokyndim

v lextu;

rozumi kidtkému textu s obrazky, napf. letaku
plakdtu, blahopfant

» wyhleda informace k jednoduchému tématu

v fasopise nebo na webové strdnce;

pochopi obsah a smysl jednoduchého dialogu
a nahrdvky:

DILEl v¥sTUPY
Zik:

gs102 |-

(-5-1-03 * siozumitelng vyslovuje jednoduchy Eteny text

se zndmou slovni zasobou;

-5-1-04 + v jednoduchém textu vyhleda poZadovanou
informaci;
* vytvofi odpovéd na otazku na zakladé jedno-

duchého aznamého textu;

0-5-1-05 * neznamé slovo vyhleda v anglicko-Zeské

a fesko-anglické Tasti tidtEného slovniku;

PRODUKTIVNI RECOVE DOVEDNOSTI

-5-2-01 = wyplni osobni tidaje ve formulafi;
+ odpovi na kratkou jednoduchou zpravu;
* napi%e blahopfani, pohlednic nebo kratky
neformdini dopis

» (st pisemné reprodukuje hlavni my3lenky
textu s pomoci obrdzku nebo osnovy;
* na zaklade poslechu kratké konverzace shine

|+ Letdk a plakat

TEMATICKE OKRUHY PRUREZOVEHO
TEMATU

Typy textic

= Pozdravy

= Blahopfani

« Pohlednice z prazdnin

= Kratky neformaini dopis

= Jednoduchy e-mail, dopis. SMS
* Jednoduchd Zadost

* Jednoduché pokyny v textu

= Rikanky, bisnitky a pisnitky

= Jednoduché obrazkové knihy
* Jednoduché ndvody

v riznych situacich, aktivni naslouchani)

| 05 - Socisini rozvej - Komunikace (sd@leni

PRESAHY, VAZBY, ROZSIRUJiC
UdIvo, POZNAMKY

M

Aplikace jednoduchych poletnich
operaciv oboru pirozenych Zisel,
porovnavani vEi, mendi

= Komiksy MKV - Multikulturalita (specifické rysy
Jazyki a jejich rovnocennost, naslouchdni
Tematické okruhy druhych)

M
Struktura: hodiny, dny, mésice, roky.

« Cislovky 1-100
=+ Domov a rodina
Mésto a venkov
Nazvy povolani
Lidské télo
Volny &as a 2aliby

VDO - ObZanska spolefnost a &kola
{participace 2akii na Zivoté &koly a mistni
komunity)

VMEGS - Evropa a svét nas zajimd (2vyky
a tradice narodl Eviopy)

Roéni obdobi a poZasi

2Zvifata ve volné pfirod&

Skola a vyulovadi piedméty

Jidlo a potraviny

Vianoce, Velikonoce a jiné svatky
D&ti a mlade? v jinych zemich Evropy

VDO - Obfansk4 spolefnost a ¥ola
{participace 2akii na Zivoté &koly a mistni

« Cas:hodiny, dny v tydnu, mésice v roce
. komunity)

|azykové prostiedky:

» Genurtity a neurtity

= Mnoiné tislo podstatmjch jmen
= Pfiviastfiovaci pfidavna jména

[a[E
Sestavi osnovu kidtkého pfib&hu
napr vypravéni s jednoduchym

lejf cbsah pisemné | Gstng = Zajmena ukazovaci a pfiviastfiovad jem
-5-2-03 = svymi slovy vyjadfi smysl textu; =+ Zakladni a fadové islovky Poznamka:
= Sloveso .to be, to have, can”v oznamovaci wEtE, Pravidelné doplfiovani do jazykoveé-
v otdzce a v ziporu, piné a zkricené tvary ho portfolia.

INTERAKTIVNI RECOVE DOVEDNOSTI

0-5-3-01 = miuvikrétkymi vétami v zadané roli, pozdravi,
2zeptd se a odpovi na otdzky a rozloudi se:
* miuvio tom, co mé a nema rdd, co se mu libi
anelibi.

Plnovyznamova slovesa pro kaZdodenni Zinnosti
PfedloZky fasua mista

0SV - Sodidini rozvoj - Poznadvani lidi
(vzajemna poandvdni ve skupiné a idé
wyvarovani se chyb pfi kontaktu s lidmi)

Otazky s .who/what/when/where/how/why
Pofadek slov ve vEt€ a v otdzce

Pfitomny Zas prosty

Pfitomny €as prabéhovy

2akladni fonetické znaky

24kladni pravidla wslovnosti slov

Pravopis osvojenych slov a tvar(

Obrizek 3: Ucebni osnovy AJ pro paty rocnik ZS (Ndrodni tistav pro vzdélavani, 2013)
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Resumé

Tato bakalaiska prace se zabyva vyukou anglického jazyka na prvnim stupni zakladnich Skol.
Prace predstavuje kurikula pro jednotlivé tiidy Waldorfskych a klasickych zékladnich skol,
analyzuje strukturu hodin, vyukové metody, pouzivané didaktické pomtcky a zadavani
domacich ukolt. Byly provedeny rozhovory a pozorovani na dvou zakladnich skoléach, za
ucelem porovnani vyuky anglického jazyka. Vysledky ukazuji, ze ve vyuce angli¢tiny na

klasickych a Waldorfskych zékladnich skolach Ize najit jak podobnosti, tak rozdily.
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