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Abstract

This bachelor thesis deals with the issue of English classroom being observed by the
Czech School Inspectorate. The theoretical part covers facts about the CSI and its
purpose. It also mentions factors that the CSI focuses on when evaluating English lessons.
The practical part summarizes my own participation during the comprehensive inspection
activity at primary and lower secondary school. It also mentions the most common

mistakes when teaching English and provides with suggestions how to avoid them.
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INTRODUCTION

Nowadays, people often see an outdated image of members of the Czech School
Inspectorate (henceforth CSI) members supported by TV series, exaggerated stories and
comedy movies (e.g. Obecnd Skola or Bezva zenska na krku). School inspectors are
usually pictured as rude and superficial people, whose sole intent is to find as many errors
as possible and then feel good about it. Of course, none of us feels comfortable when
being evaluated, but crucial aim of this thesis’ is to refute the public opinion of the CSI’s

methods and attitudes.

This bachelor thesis addresses the issue of English lessons being evaluated by the Czech
School Inspectorate and it suggests tips on how to pass a classroom inspection with a

positive result.

It targets novice teachers who have not had a chance to experience a school inspection
yet and do not know what to expect from it. One of the objectives of this work is to explain
the nature of the inspection so they could consider the assessment as an opportunity to

become better professionals.

As for the theoretical part, it provides information about the Czech School Inspectorate,
its purpose and its importance for an objective evaluation of personnel and school
facilities. Then it underlines aspects which would help teachers to enhance the course of
the English lessons. Nevertheless, some of the suggestions can be applied elsewhere,

therefore they also might be used in other subjects.

The practical part concerns the actual procedures of the CSI in a case study. When it
comes to the methodology, the research is based on my own observation, unstructured
interviews and questionnaires for the headteacher, teachers and pupils. The questions
target the school’s preparation before the actual arrival of the school inspection team, the
content of the inspection and English lessons. Using these methods, my objective was to
present and confirm three different research questions. First, whether the course of lessons
was somehow different due to the school inspector’s presence. Second, if the inspection
activity provided a valuable feedback according to the teachers and the headteacher, and
third, whether the learner’s views, concerning the English lessons, are in accordance with
the Czech School Inspectorate’s conclusion in the Inspection report. Findings are

summarized at the end of the practical part.



THEORETICAL PART

1 Evaluation

Countries all over the world use different ways to evaluate schools, teachers, students and
educational systems. Programme for International Student Assessment (PISA) is one of
the most important international organisations, providing information about school
systems. The Czech Republic also uses the school inspection model as part of an external
evaluation service. Gathered information are being analysed and serve as a base for
creating a solid feedback for better and stronger educational system (OECD, 2013 p.1).
It reminds all participants that they are responsible for their school’s results and that they
also have feedback on themselves. In this way, all have a chance to improve

himself/herself and become a better teacher, leader, mentor, and person.

The international Organisation for Economic Co-operation and Development (OECD)
uses three different approaches of school evaluation, such as internal evaluation, external
evaluation and school comparison according to different performance standards.
However, the Czech education system does not use the comparison of schools, as it only
evaluates internally and externally. Even though the school comparison is not a legal
instrument for school evaluation, parents were interested in knowing which school is the
best for their children, therefore some media have decided to do the rankings of different
schools based on school leaving exam’s results or success in admissions at universities
(Codrive M., Basl J., Drébek P., 2014 p. 32).

In order to provide an objective and a good-quality assessment, it is appropriate to train
future teachers’ research and evaluation skills. Propper qualification of those who work
with collected data, as well as those who create rules for evaluation is necessary. Thanks
to professionals at the school level along with the school inspectorate, it is possible to
create a feedback consisting of valuable information. Headteachers and teachers can work
on an improvement of a school management, student’s and school’s outcome (OECD,
2013 p. 2).

1.1 Disadvantages of evaluation

Implementation of any system always includes obstacles. Evaluation and assessment

frameworks are no exception.



Due to a short tradition and little practise, there was not enough time to find the perfect
know-how. One of the biggest advantages of evaluation is that education can be judged
by given criteria, avoiding unfairness. Yet, those who are evaluated, might feel a sense of

prejudice. Human’s factor is imperfect and sometimes it seems impossible not to biased

be against the others (OECD, 2013 p. 3).

Rules of evaluation are swiftly changing so it is hard to adapt as fast as the development
proceeds. For that reason, it is difficult and expensive, yet very important to constantly
educate and train evaluators. This task is not only costly, but it also occupies many people
and is very time-consuming (OECD, 2013 p. 3).

To create an objective notion about a condition of evaluated school or a school facility, it

is important to combine both points of view: internal and external.

1.2 Internal evaluation (Self-evaluation)

Information received from the internal evaluation is the base for the external evaluation
done by the CSI (Sojdrova M., Basl J., Drabek P., 2014 p. 33)

It is a collection of data from a school or a school facility, compiled by the school or the
school facility itself. Self-evaluation is a requirement which gives to all school facilities
relatively extensive autonomy in many aspects of their activity, and at the same time it

forces them to evaluate their work clearly and annually (Autoevaluace, 2007 p.5).

This request aims to make school work as an entity, so that school staff could talk about
problems and together find solutions how to make an improvement. Self-evaluation is an
instrument of knowledge and starting point for development. Though, it should not try to
make changes at any cost. It should rather serve as a tool for having a general idea about
the inner processes at a school and quality of its work (Autoevaluace, 2007 p.5).

1.2.1 Weaknesses of internal evaluation

A part of the internal evaluation is to talk about private topics and asking sometimes
inconvenient questions. Another problem involves students and their parents, which do

not always want to become a part of research. For many headteachers it is the biggest
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problem finding a subject and the main priority of the self-evaluation (Autoevaluace,
2007 p.5).

1.3 External evaluation

Results and analysis of an external evaluation creates a keystone for an annual evaluation
of “the quality, effectivity and development of Czech education”. External evaluation
analyses “student’s results, conditions and course of education, including teacher’s
work”. Final conclusion should become a valuable material for all parties, providing
essential information and feedback, so that the school could do its educational function
in the best possible way (Sojdrova M., Basl ., Drabek P., 2014, s. 33).

1.3.1 Weaknesses of external education

According to OECD, there are several imperfections in the system of external evaluation.
Sojdrova, Basil and Drabek (2014) highlight some of them.

External education is primarily controlling following rules and regulations than uplifting
a school quality. Also, self-evaluation does not provide required information on an
enough level. So far, CSI gives recommendation on removing shortcomings and possible
support only to those schools, which do not fulfil legal requirements, or they have flaws
during education (Sojdrova M., Basl J., Drabek P., 2014).

2 The Czech School Inspectorate (SCI)

The aim of this chapter is to define the Czech School Inspectorate, to explain its

organizational structure and to provide a basic idea of the main purpose of the CSI

“The Czech School Inspectorate was founded on the 1% of January 2005 by the Education
Act (ACT No. 561 of 24th September 2004 on Pre-school, Basic, Secondary, Tertiary
Professional and Other Education) and is led by the Chief School Inspector. Appointment
and dismissal of the Chief School Inspector is defined by the ACT on Civil Service ”. The
CSl is an administrative body of the Czech Republic and an organizational component of

the state. The whole structure is organised into 14 regional inspectorates. “Each
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inspectorate equals to one regional territories of the Czech Republic. The headquarters
situated in Prague (CSI, 2005).”

The Czech School Inspectorate is a national authority for evaluation and analysis of all
schools and school facilities, which have become a part of the Register of Schools and
School Facilities (CSI, 2005). Nominally nursery schools, primary and lower secondary
schools, upper secondary schools, higher vocational schools, youth homes and boarding
houses, canteens, schoolhouses, after-school centres, universities etc. These facilities can
be either private, public or sacerdotal (CSI, 2018a). Its main task is to assure the quality
of professional management, labour relations, teaching equipment and materials
(Gergelova Steigrova, 2012). It also controls “a compliance with legal regulations
related to provision of education and school services check and public-legal audit of state
budget funding” (CSI, 2005). CSI and its activities are subordinated to The Ministry of
Education, Youth and Sports (henceforth as MEYYS). It also analyses data on children’s
education (Gergelova Steigrova, 2012).

Since 2013, the CSI has been developing and changing with emphasis on improving the
quality of inspection activity, so that its outcomes provide an objective feedback to
schools and school facilities and help them towards better schooling. Some significant
changes occurred especially in the field of inspection methods, its procedures and tools

for securing the quality of education to every pupil, child and student

2.1 Main activity of Czech School Inspectorate

The main activity of CSI follows the regulation of the Act No. 561/2004 Coll. par. 174 of

the School Act. In accordance with this act CSI:

a) “gains and analyses information about educating children, pupils and students,
about schools and school facilities’ which are enlisted in a school register;

b) in accordance with this act, CSI controls and evaluates the functionality of the
education system;

c) supervises the conditions and outcomes of education and consulting services in

schools and school consulting facilities;
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d)

controls whether the school education program fulfils and corresponds with the
legislation and the curricular documents (Framework educational programmes
and School educational programmes);

administers statutory control over the usage of state finances” (Zakon ¢.
561/2004 Sbh., 2004)

The inspection activity provided by CSI corresponds to petition, complaints and other

stimuli. Also, if a legal entity who runs a school or a school facility asks for a subsidy,

the inspection activity must be provided in order to grant the subsidy (Zakon ¢.
561/2004 Sh., 2004).

2.2 Main outcomes of inspection activity

As a result of inspections there are 4 different documents, such as inspection reports,

thematic reports and public-legal audit protocols (CSI, 2005).

a)

b)

Inspection report — “covers the evaluation of conditions, process and results of

education as well as names, signatures of all inspectors, inspecting officers and
other participating persons.

The content of the inspection report is discussed by school inspectors and
inspecting officers along with headteachers of schools or school facilities. After
the discussion is the inspector report taken over and signed by the head-teacher
of the school or the school facilities.

The headteacher can make comments on the content of the inspection report
within 14 days after receiving the report.

The original of the inspection report and the Public-legal audit protocol along
with the comment are sent to the headteacher. Copy is given to the statutory
authority and to the school council. The inspection report including all comments
is a public document and it is freely accessible for 10 years on the CSI web page.
It is stored in the school or school facilities which were affected or in the
applicable inspectorate CSI” (Zakon ¢. 561/2004 Sb., 2004).

Public-legal audit protocol — “controls whether legal regulations of education are

followed and unlike the inspection report, it is not a public document. From the
day of publishing the protocol there is 15 days long period of time, in which it is
possible to appeal against the resolution” (CSI, 2005).
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2.3 Ways to evaluate schools and school facilities by the CSI

The system of inspection in the Czech Republic works very similarly to systems in
many other countries. There are two main documents, yearly updated by the Ministry
of Education, Youth and Sports before a new school year starts (Plan of principle
assignments of the CSI and Criteria for evaluation of condition, course and outcomes
of education) (CSI, 2015 p. 17). However, according to OECD the MEYS may
approve the documents, but it does not keep the Czech School Inspectorate’s work

under control (Santiago, P., et al., 2012 p. 86).

2.3.1 CSI four-point rating scale

Each section of the rating scale determines, whether schools or school facilities
follow the Act No. 174 par. 2 of the School Act. The aim is to find out on what level
schools or school facilities fulfil given criteria (CSI, 2018b).

1) State of crisis adequate for removal from the School Register.
The worst of four-point ranking scale. A school or a school facility does not
correspond with the School education act. Level of security is not sufficient
enough; children or employees are put in danger. Plans and proposals for a quality
improvement are not formulated clearly, or they are completely missing. Level

of communication between teachers and pupil’s parents is low (CSI, 2018b).

2) Level requiring improvement.
A school or a school facility does not entirely follow the School education act
and the curricular documents. Negative findings outweigh the positive.
Cooperation between the school management, teachers and parents is difficult
due to unclear rules. Physical and psychological safety is inadequate (CSI,
2018a).

3) Average regional or national standard.
Results of evaluation proves a functional state, mostly following the legislative
and School educational act. Problems occurs only exceptionally, and it is possible
to fix them within a short amount of time (CSI, 2018a 28-30).
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4) Perfect state

A school or a school facility co-works with external partners. Control results
prove a functional state, completely following the legislative and School
educational act. Schools actively participate in national and international
programs and competitions. To prevent deficiencies, schools works on a system
that takes undesirable aspects in account. Material conditions are constantly
being improved to fulfil each student’s individual needs (CSI, 2018a p.28-30).
School management creates a pleasant environment and works on interpersonal
relationships among teachers, pupils and parents. Teachers are supported with
further education and professional development, so that they follow new trends
and try to apply the newly gained knowledge on their lessons They must be
properly qualified, professional and actively co-operating with students, parents
and with each other., (CSI, 2018a p. 30-31).

3 Factors controlled by the Czech School Inspectorate

3.1 Skills allowing teaching profession

Teaching English is an interpersonally difficult process which needs a whole range of
abilities. Didactic, diagnostic, social-psychological, professional and skills from the given
field support teachers’ proficiency and their level of educational style. While more
evaluation stress is put on discipline and didactic skills, the others are equally important
and interconnected (Gillernova, 2003 p. 84-85).

Professional Social-psychological
skills skills
* Teaching skills
Diagnostic skills
¥
Discipline skills

Figure 1: Scheme of teachers’ professional skills, adapted from Gillernova (2003 p. 85)
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3.1.1 Social-psychological skills

Social and psychological skills lead to unobstructed and disinterested methods of
teaching. Teachers with an interpersonal perception do not only see what is obvious
(behaviour, learning skills, visage, gestures...), but also what is hidden and calls for more
attention. Therefore, it becomes easier to choose an individual approach towards each
student (Holecek, 2014 p.14).

Social interaction between teachers and their students create a special and very
complicated relationship. Each member or group sensitively reacts to every little change
and detail, resulting either negatively: separation of “weak students” out of the collective,
little wars, bullying, sorting into many groups according to a level of popularity, or
positively: healthy competition, helping each other etc. Longing of these phenomena is
partly up to the teachers, whether they are capable enough to sense it and do something
about it. Though, it also depends on togetherness of the pupils and their motivation. In
conclusion, the sooner are teachers able to understand a social behaviour, the better

educational conditions they can make (Fontana, 2014 p.275-276).

Positive psychology “increases flourishing by increasing positive emotion, engagement,
meaning, positive relationships, and accomplishment” (Seligman, 2011). Aims of
education are easier achievable, new information is presented clearly and pupils are
properly motivated if teachers start noticing student’s reactions during their lessons and
becomes more adaptable to those reactions. They can create new strategies in order to

achieve student’s full attention and great outcomes (Gillernové, 2003 p. 83).

3.1.2 Teaching skills

Geoffrey Petty (2004) claims that choosing a clear lesson aims helps to plan the structure
and eventually successfully evaluate, whether the aim was fulfilled or not (Petty, 2004, s.
299).
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1. Resolution

/ What is the aim? \

4. Evaluation 2. Planning
Did | reach the aim? How to reach the
Should | change the aim? aim?

\ 3. Realizing the aim /

Figure 2: Aim realization, adapted from Petty (2004)

3.1.2.1 Lesson plan

When there is an inspection activity in teachers’ class, it always helps to have a written
lesson plan. Nervousness of a school inspector’s presence has a big impact on tutor’s and
lecturer’s self-confidence. Therefore, having a lesson plan with a clearly specified aim
helps them not to get lost and stay focused (Harmer, 2007 p.132, 135). Writing down the
number of an exercise or the page is not enough. It is essential to think about each step of
each lesson and predict different situations, so that it becomes easier to manage given
time and to fulfil the aim of the lesson (Ur, 2012 p.25).

Kept lesson plans serve as a memory refreshment before starting a new lesson. Moreover,
once another teacher substitutes for his colleague, lesson plans come in handy (Celce-
Murcia, 2001 p.403). It also proves that teachers were thinking about the lesson before it
started. At the same time, when the school inspector finds some imperfections in the
lesson, he or she can use the lesson plan to show the teachers where exactly they have
made a mistake (Harmer, 2007 p. 369). Sharing the content of the lesson plan with pupils
allows them to get prepared for the upcoming programme. It can make the learners feel
more comfortable if they know that nothing is going to surprise them. Therefore, a

communication becomes easier and the course of the lesson smoother (Ur, 2012 p.26).

Content of a lesson differs according to a lesson aim. Therefore, it is important to
constantly bear in mind what the lesson’s aim is, so that materials and activities matches

the aim and the syllabus which is followed (Harmer, 2007 p. 369). The number of
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materials is enormous, and each can be used differently to achieve various aims
(Scrivener, 2011 p. 139). Thus, teachers should prepare some extra materials to every
lesson in advance, because pupils are not always in the mood for a certain kind of activity
(Dunn, 1991 p. 37). Josef Hendrich (1998) claims that nowadays English teaching
methodology prioritizes communicative, educational and cognitive aim. To ensure
quality teaching the aims must not be too comprehensive and each sub-aims must

logically follow one after another (Hendrich, 1988, s. 86).

Lesson plans also helps teachers to divide syllabus into many parts and to get the idea of
how much time they can spent on each unit. Teachers must prepare the lesson plan
responsibly so that pupils can constantly develop and make progress in learning (Dunn,
1991 p.37). If teachers are to observe and evaluate objectively, they should have some
space in the lesson plan for follow-up notes with information of what happened by the
end of the class. These follow-up notes should include difficulties that were dealt with in
a passed lesson, what should be “repeated or extended” in the following lesson and what

new topics should be covered (Dunn, 1991 p.40).

In conclusion, lesson plans can be simply kept in teachers’ mind or written down on paper
in detail (Ur, 2012 p.23). It is “an extremely useful tool that serves as a combination
guide, resource, and historical document reflecting teachers’ teaching philosophy,
student population, textbooks, and most importantly, their goals for their students”
(Celce-Murcia, 2001 p. 403). Nevertheless, no class in unrelenting and lesson plans

should only guide teachers to reach the aim that they set (Ur, 2012 p. 25).

3.1.2.2 Motivation

“Motivation is a reason or reasons for acting or behaving in a particular way”
(Motivation, b.r.) and “a crucial factor in successful language learning “(Ur, 2012 p.10).
For any meaningful lesson it is crucial for pupils to be well motivated. A good teacher
must understand what motivation means, where it comes from, what to do and how to

successfully motivate others (Harmer, 2007 p. 98).

While adult’s motivation is vaguer, e.g. to get a better job, be able to support families or
to have enough money for a nice vacation, pupil’s aims are not often so well-defined
(Harmer, 2007 p.98). For them, motivation can be anything from becoming a part of a
community that speaks English (Ur, 2012 p. 10), being the best in the class, being able to
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communicate with a foreign friend or simply to watch a movie in an original language.
Student, motivated by hunger for knowledge, enjoying the process of becoming more
efficient in the second language, is considered to be the most desired occurrence. The
stronger the motivation is, the bigger effort pupils put into achieving their goals (Harmer,
2007 p.98).

However, some emotions like depression, anxiety and sadness eliminates the motivation.
Pupils can also become too motivated. For achieving a good mark, they put themselves
into too much stress which inhibits their ability to think and express their knowledge.
(Petty, 2004 p. 53)

The graph below summarizes the issue of motivation and shows how disinterest and stress

in a classroom have a negative influence on pupils’ performance:

m o 2 > Z 0O M o m o

> MOTIVATION
DISINTEREST STRESS

Figure 3: The impact of motivation on performance, adapted from Petty (2004, p. 53)
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3.1.2.3 Evaluation

Students meet with several tests during their foreign language studies. Evaluation can tell
the students that there is something they must work on. They can compare the results with
previous tests and see whether they achieved an improvement. But it also tells the
teachers, what their students are capable of, where they should spend more time on in the
following lessons and the most importantly, it tells the teachers whether their teaching
methods are working (Doff, 1990 p.21). Data gained from testing, observation and other
forms of evaluation, allow teachers to purposely and effectively manage their classes and

work on creating better teaching strategy (Kofinek, 1987 p. 126).

Great evaluation can motivate, support and provide a feedback on learners’ activity
(Fontana, 2014 p. 165). It gives teachers ability to develop students’ “self-control and
self-evaluation ” (Kofinek, 1987 p. 128). But this can only be reached after a teacher puts
his or her effort to analyse his observation and findings and make a diagnose (Fontana,
2014 p. 165). Moreover, in order to reach an objective evaluation, there must be a norm,
to which pupils are being compared (e.g. comparing learners with each other or some
other normative assessment). It is also not enough, to simply give students a grade or a
percentage because it does not give them enough information about their specific
weaknesses. Therefore, teachers should at least add some short comment with an advice
or a praise (Ur, 2012 p. 168).

Besides ordinary methods of monitoring pupils’ achievements and development (e.g.
tests, teacher’s oral or written assessment, the final grade at the end of the course and self-
assessment), there is also a portfolio. Learners are told in the beginning of a school year
to keep and collect their work of their choose in one folder. Eventually, at the end of the
year or their studies, they can compare their test, essays etc. from a long period of time
(Ur, 2012 p. 170). Therefore, pupils can see whether they have made a progress and set a
new goal in accordance to it (Hedge, 2000 p. 39). Because evaluation is manageable only
if there is a properly and clearly formulated aim, therefore it can be easily verified (Muzik,
1998).

However, pupils are not the only ones who need a feedback. In order to achieve better
education, teachers must also receive some attention. Marianne Celce-Murcia (2001) says
that teachers can ask pupils for their feedback on a lesson by filling five-minute papers.
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In the last five minutes of the lesson learners are asked to anonymously answer a few
questions. E.g.: “(1) What is the one thing you are likely to remember from today’s class?
(2) What was the most confusing concept we covered? (3) Is there anything you would
like to know more about? (4) Is there anything you think I should be doing differently?”
(Celce-Murcia, 2001, p. 503).

Michael J Wallace (1991) suggests another way of getting a feedback on teaches’ lesson
and prepare for a school inspection at the same time. A teacher can ask a colleague to
become a peer and help him or her to practice reflection and self-evaluation (Wallace,
1991 p. 110).

To sum this chapter up, well done evaluation can support individual learners, motivate
them to further studies and helps to build a trustful relationship between them and their
teacher. At the same time, regular assessment on teachers and their lessons by a peer, a
school inspector, a headteacher or by learners, helps towards effective, meaningful and
enjoyable English lessons.

3.1.3 Diagnostic skills — Individual learners and their needs

Many schools use named levels for classes to sort them according to their L2 knowledge.
Usually, these names can be found on textbook covers:

- Proficiency (= C2 Mastery, nearly native-speaker level)
- Advanced (= C1 Operational proficiency,

- Upper-intermediate (=B2 Vantage)

- Intermediate (=B1 Threshold)

- Pre-intermediate (= A2 Waystage)

- Elementary (= A1l Breakthrough)

- Beginner (= A1 Breakthrough) (CEFR, 2006)

Dividing students into these levels allows teachers to see, whether their class is making a
progress and how much time it takes. But to be able to create a division like this, it requires
the whole class to be taken into account and, as a result, teachers only get the average
data of a particular class (Scrivener, 2011, p. 86-87). However, there exist only a few
classes which are not mixed-ability (Harmer, 2007 p. 127). Thus, a teacher cannot choose
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activities for the class according to its level, but according to individual needs and
differences (Scrivener, 2011, p. 86).

An ‘individualised’ approach is more time-consuming, requiring bigger effort, lots of
planning, intuition and feedback. Common mistakes happen when the teacher tries to read
pupil’s reactions, body language, etc. He often misunderstands the thin layer between
boredom and frustration due to some exercise that is out of pupil’s ability and knowledge.
It can be very difficult to please all individuals and it comes along with time and practice.
But, eventually, a class will not end up in disorder and pupils which are either stronger or
weaker than others, would not get bored or restless (Scrivener, 2011 p. 80).

All at all, teachers can hardly succeed unless they know the class and each individual. But
this takes time and since there are sometimes very swift changes in classes, it might
become very difficult to follow the development (Dunn, 1983 p.8). In this case, when
teachers do not have enough time to get to know the class, they can plan the lesson
according to the named levels. Thus, they can compromise by working with the majority
of the class, but as soon as they sense any individual, they must take him into account
(Scrivener, 2011 p. 86).

3.1.3.1 Mental standard

The age, maturity and general intelligence must be considered when teaching, in order to
prevent losing the attention due to either too high or too low level of difficulty (Morris,
1956, p. 144). Tasks cannot be too hard but must be challenging enough, so that pupils
are constantly stimulated and led towards their further development. “Without a
knowledge of a child’s various stages of cognitive, emotional, physical, social and
language development, and an ability to recognise these changes, it is difficult for a
teacher to plan an effective programme”. If a teacher makes a mistake while choosing
the activity, whole class might end up in disorder. This activity is probably too difficult,
and children are not mature enough to understand, so they stop being focused and start to
misbehave (Dunn, 1983 p. 8).

In order to draw a perfect line between boredom and information overload, it is worth it
to invest time and effort into planning each lesson and find the way, how to be active in
the classroom (Morris, 1956, p. 144). For encouraging learners to pay attention, a teacher

must be always just beyond pupil’s safe zone. Therefore, “without a knowledge of child’s
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various stages of cognitive, emotional, physical, social and language development”, it

becomes challenging for a teacher to prepare a functional strategy. (Dunn, 1983 p. 7).

3.1.4 Discipline skills

According to the Cambridge dictionary, discipline is a “training that makes people more
willing to obey or more able to control themselves, often in the form of rules, and
punishments if these are broken, or the behaviour produced by this training” (Discipline,
b.r.). Even though many teachers spend a lot of time and effort trying to set an order,
well-behaved classes do not necessarily equal to well-learning classes. Group or pair
works may require talking, moving around and being noisy, but the quality of learning is
usually high. Nevertheless, teachers must always be capable to control their class and to
calm pupils down while making them listen and do what they are supposed to. In any
case, a smooth run from the beginning until the end of the lesson, is the most convincing
evidence of a disciplined class. (Ur, 2012 p. 245-246)

Process of bringing up a well-behaved class is long and difficult. First of all, schools
along with teachers set rules and limits which should not be exceeded (e.g. greetings at
the beginning of the lesson, putting hands up when somebody has a question, not to stop
working and paying attention at the end of the lesson, unless the teacher gives his permit)
(Ur, 2012 p. 245, 246). Then, as soon as the teacher starts to lay down his own norms of
behaviour in his classes, he becomes personally involved (e.g. pupils must stay quiet
when the teacher is speaking, there is no permit to eat, drink, chew gums, no using of
mobile phones, tablets and other devices, no talking to each other, smoking, using
vulgarisms, etc.). Norms of behaviour are inevitable in any department and organization,
including schools. However, they: “need to be explicitly discussed, can be jointly
negotiated and need to be reviewed and revised” (Harmer, 2007 p. 155-156).

Laying down rules is only a first step towards shaping a well-behaved class. Teacher’s
profession only has its power upon the development of each individual in his class and
the whole group if he gains a respect and a good reputation. Also, classes with a decent
language level, endeavour and passion for learning, usually do not misbehave. Therefore,
if a teacher manages to ensure fun, interesting, flexible and understandable lesson, he or

she will most likely obey any behaviour inconveniences (Harmer, 2007 p. 157).
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Penny Ur (2012) gives some more advices about how to achieve a disciplined classroom.
Pupils are much more willing to cooperate when they sense a meaning in what they are
doing. If the activities are chosen wrong — far too easy or far too difficult, learners will
most likely cause discipline problems. (Ur, 2012 p. 246-247). Teaching techniques should
also be changed a couple of times during the lesson, to avoid monotony and losing the
pupil’s attention (Harmer, 2007 p. 155-156). Also, didactic techniques and material
equipment should be effectively used and regularly changed in the course of the lesson.
As long as there is something new happening, relevant and engaging, no teacher must be

afraid of an inefficiently functioning class (Ur, 2012 p. 246-247).

3.1.5 Professional skills

Teachers in most cases find themselves acting differently in front of the learners, then in
their personal life. Performing skills allow them to become suddenly more enthusiastic,

inventive and original in classes (Harmer, 2007 p. 112).

Activity How the teacher should perform
1. Team game Energetically, encouragingly, clearly, fairly
2. Role-play Clearly, encouragingly, retiringly, supportively
3. Teacher reading aloud Commandingly, dramatically, interestingly
4. Whole-class listening Efficiently, clearly, supportively

Table 1: Teaching styles in different situations (Harmer, 2007 p. 113)

Acting and showing of teacher’s emotions contribute to a good learning environment in
the class. Though, it is not enough and Harmer (2007) claims that teachers must prove
themselves as ‘well-organized and well prepared’ because these are signs of good leaders.
Once they acquire these habits, it becomes easier for the learners to gain their trust in him
(Harmer, 2007 p.113).

Teachers should also be able to control their mood and prevent its impact on their
judgements, perception of others and making decisions. First step to the success is to
realise that something is wrong. Fluctuated state of mind coming from a tiredness,
personal problems or interpersonal relationships etc., is a common part of a human life.

Nevertheless, changes of teachers’” mood effect each learner in the class, which only
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increases the nervousness and situation becomes even worse. Unstable behaviour of any
adult towards children causes a confusion and a sense of injustice in young learners’
minds (Fontana, 2014 p.221).

Part of teachers’ professionalism is to recognise individual students (Petty, 2004 p. 72).
From the psychological point of view, it always has a positive effect on learners’
perception of the teacher, who knows the names of his student, their background, strong
and weak sides and/or their hobbies. Even though it is very difficult trying to get to know
all this information about all pupils in large classes, it helps the teacher and the pupils to
build a stronger and better relationship. (Harmer, 2007 p. 114)

Creating equal conditions is another aspect of a great importance. It is normal that people
usually treat differently those, who behave politely, put more effort into their work and
willingly cooperate with no complains. Though, teachers cannot effort anything like this.
All students must feel integrated, treated like everybody else and be equally evaluated
(Fontana, 2014 p.221). Also, learners, who are shy, slower than others or have some
special needs, deserve the same attention as others. Nevertheless, this case is a little bit
complicated because these students might need more help than those, who can learn
easily. “Treating all students equally not only helps to establish and maintain rapport but

is also a mark of professionalism” (Petty, 2004 p. 72).

On the other hand, not only shy and weaker pupils need special attention. Part of teachers’
job is to recognise and further develop a talent of gifted and highly gifted learners
(Htibkova, 2009, p. 7). To be able to clearly identificate such a talent, they must cooperate
with the pupils’ parents and psychologists (Kovatova, 2009, p. 41). Since gifted and
highly gifted learners stand out for their intelligence and interest, they call for special

treatment and individual approach (Havigerova, 2011).

In conclusion, becoming a professional in teaching is very difficult and complex process.
Failing in one or another part can cause demotivation of the learners and not only effect
their learning skills but also their attitude (Petty, 2004 p. 115). If a teacher is too critical,
a learner can lose his drive. On the other hand, when the learner is over-praised, there is
arisk that he will became spoiled and addicted to compliments (Petty, 2004 p. 139). Then,
if the teacher keeps forgetting the learner’s names, or after a few years of knowing each
other he does not know anything about them, the ignorance and uninterest can never have
a positive effect on student’s effort (Petty, 2004 p. 114-115).
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3.2 Work with mother language

The speed, smoothness and accuracy in adopting second language, unfolds from pupils’
first language proficiency. Learning a mother language is, according to Halliday’s words
“learning how to mean” (Halliday, 1975). But L2 students not only know how to mean,
they also mastered one language already. Therefore, it is important to decide when and in

what conditions it is a good time to include first language in learning (Cook, 2008 p.15).

The stronger are learners’ habits of using a mother tongue language, the hardest it is for
them to lose the bed impact which influences his acquiring of second language. It is
necessary to reset learners mind, so that he thinks as a foreign native speaker. L2
phonetics, grammar, alphabet, phraseology, morphology, syntax and stylistics differ from
a mother tongue in many ways. Therefore, it is inevitable to forget most of the mother

language’s rules, in order to fully absorb the second language (Hendrich, 1988 p.322).

The repression of L1 in second language learning was a breakthrough into a modern
language teaching. It was a part of a resistance against conservative methodologists of the
late nineteenth-century schooling system. Then, in the 19" century, not using of the
mother language became an indicator of a great foreign language class (Cook, 2008 p.15).
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RESEARCH PART

The research part of the thesis is based on a case study at ZS Brno, Hamry 12, where |
was a part of an inspection team during a three-day comprehensive inspection activity.
During that time, | attended meetings with the headteacher, conversation between
inspectors and teachers, and as many classroom observations as | could. For the following
part of my work, | used my own observation, unstructured interviews with the school

inspectors and questionnaire surveys among the pupils, teachers and the head-teacher.

The main purpose of the research is to describe the course of the comprehensive
inspection activity, so that all the headteachers and teachers can use the information to
prepare for the Czech School Inspectorate in advance. With the use of the unstructured
interviews with school inspectors, the aspects that CSI focuses on are found. The
aforementioned aspects correspond with the most common mistakes, which became clear
during observations in English lessons. Hence there are appointed suggestions, which will
help teachers to show their best when the inspection comes. And last but not least, |
created four different questionnaires. First was sent to pupils, which attended classroom
observations with a school inspector, second was for pupils in lower secondary school
(61" — 9" grade), with questions related to English lessons, third and fourth questionnaires
were answered by teachers and the headteacher and their impressions after the inspection

took its place (see the appendices 1-4).

RESEARCH QUESTIONS

- Was the course of lessons different due to a school inspector’s presence?

- Did the inspection activity provide a valuable feedback according to the

headteacher and the teachers?

- Were the learners’ views, concerning the English lessons, in accordance with the

Czech School Inspectorate’s conclusion in the Inspection report?

27



4 The procedures of the inspection team while executing the

comprehensive inspection activity at ZS Brno, Hamry 12

This part of the research summarizes my own observations and provides a step-by-step

description of the course of the multi-faceted inspection activity.

The inspection team was formed of five school inspectors, while one of the team
members’ role was to ensure that all legal processes were in place. The inspection took
place in the primary school and lower secondary school, after-school centre and the
school canteen. The final evaluation document from the inspection was the Inspection
report and the Public-legal audit protocol. The headteacher of the school received these
two documents on the 18" of January 2019 and copies were given to the statutory
authority and to the school council as well. The inspection report is, after a certain time,
available on the official webpage of the Czech School Inspectorate. An interesting fact is
that the headteacher was chosen to the position in the school year 2016/2017, therefore

this school inspection was this headteacher’s first one.

It was the responsibility of the leader of the inspection team to insure that all the
organizational and preparational tasks were in pace with the regulations, while the
inspection was being conducted. Before the inspection began, the leader had divided all
the tasks among each inspector, so that the activity was as effective as possible. The
inspection team utilized multiple sources to prepare for the inspection in advance. For
example, the information about the school were obtained from the official school
webpage, from Insipid DATA, questionnaires, MEYS’s statistics and from the materials
provided by the headteacher.

The leader of the inspection team informed the headteacher about the inspection activity
via a phone call and standardised notification letter. The headteacher was told the date
and the subject of the inspection activity and a list of the basic documentation required
by the school inspectors. The notification letter was also sent to the statutory authority,
who could participate at the initiation and conclusion of the comprehensive inspection.
However, this opportunity was not utilised. The headteacher and the deputy director
attended the comprehensive inspection opening activity, where they were able to get
familiar with the content of the inspection activity. All members of the inspection team

had to present a valid school inspector’s or inspecting officer’s ID. Both IDs must include
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the State Emblem, the title “Ceskd $kolni inspekce”, photo of the school inspector or of
the inspecting officer, a pre-printed round stamp of the CSI, name, surname, title,
signature and the evidence number of the ID. After the validation, the headteacher

presented basic information about the school (see appendix 5).

During this multi-faceted inspection, the team was compiling as much data as possible to

ensure the maximum objectivity when evaluating educational conditions.

Classroom observations were an intrinsic part of this inspection. The headteacher was
given a schedule of the classroom observations corresponding with the content of the
inspection. The inspection team was focused on the observations of all grades (1-9), while
trying to assess teaching methods of as many different teachers as possible. The school
inspectors usually led a short conversation with the teacher prior the classroom
observation, in order to gain the information about the aim of the class, about pupils with
special educational needs (henceforth SEN) and about other specific information
concerning the class. Each classroom was visited only once during the inspection activity.
When the inspectors entered the class, they introduced themselves and told the pupils the
purpose of their presence. After that, they sat at the back of the room, remained quiet and
tried not to interrupt the course of the lesson. Notes and findings were marked into a

classroom observation form.

To be able to evaluate the conditions, course and outcomes of the school education,
inspectors asked the teachers standard questions during the comprehensive inspection
activity. After the classroom observation, the inspectors and the teachers assessed the
expediency of the lessons’ aim, chosen methods and whether the aim was fulfilled. Before
the end of the inspection activity, the team presented their findings to the headteacher and
her deputy director. The headteacher could have invited heads of subject commissions,
methodological associations or other teaching or non-teaching staff (e.g. economists), but

she chose not to do that.

During the final evaluation, the Czech School Inspectorate team informed the headteacher
about all findings, strong and weak points of the school and whether the school has been
developing a better environment for pupils’ education since last inspection activity.
Because the school runs an after-school centre, it was also a subject of the control of the
comprehensive inspection activity. The leader of the team suggested few

recommendations to improve the present state of the school management, personal
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conditions (or more precisely continuing professional development), space conditions,
material equipment, creating safe environment for learners, cooperation with social
partners, level of content of the school educational programmes and the organization of

the education.

The duration of the inspection activity can be prolonged for a necessary number of days
or the original content of the inspection activity can be extended. However, none of these

two options were exploited, because there was no reason to do that.
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5 What CSI focuses on while evaluating English language teaching

This chapter provides information about aspects that school inspectors, whom did not

wish to be named, focus on during the classroom observation, while using a method of

unstructured interviews with members of the inspection team. At the same time, it

provides advices on how to avoid making mistakes when teaching English. Thus, it fulfils

one of the goals stated at the introduction of this thesis.

1)

2)

3)

How often and in what situations do teachers use English language?
Speaking English in the most parts of the lesson usually signify a good English
lesson. It depends on teachers’ level of English, of course. However, in some cases
it is more beneficial for learners to use their mother language. For example, when
explaining grammar or making an order in a misbehaved class, or when weaker
learners do not follow English instructions.

Nevertheless, teachers should avoid using the first language whenever it is
possible.

For more information about using L1 see chapter 3.2.

Do teachers systematically prepare a lesson in accordance with the curricular
documents (Framework Education Programme)?

Some beginning teachers do not have enough information about the FEP and SEP
(School Education Programme). As was mentioned in the chapter 2.1, one of the
aims and criteria of the curricular reform is that all teachers are familiar with the

entire SEP in detail, so they can educate pupils in accordance with its content.

Do teachers establish lesson aims according to the School educational
programme and do they fulfil these aims?

Teaching is provided in accordance with the objectives set out in the SEP on the
basis of experience and pupils’ knowledge. It also takes learner’s specific
educational needs in account. Teachers develop all components of educational
aims and they lead pupils while nurturing their ability to think critically.

At the beginning of a lesson, teachers inform the pupils about the educational goal
of the lesson. That way they are guiding them to be able to evaluate whether the
set goal has been fulfilled by the end of the lesson or not. The aim of the English
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4)

5)

6)

lessons is not only to teach students vocabulary or phrases, but also to encourage
them to learn English and to motivate them to do other activities related to English

language. (for further information about lesson aim see chapters 3.1.2 and 3.1.2.1)

Are pupils motivated at the beginning and during the lesson?

Not only introductory but also continuous motivation is necessary when teaching.
It keeps learners motivated, active and interested the whole time. Teachers also
systematically motivate learners by, for example, connecting the subject to the
real life, organizing sightseeing trips to the country of the given language, using
native speakers, supporting the reading in a foreign language, organizing Olympic
games in English and others.

Motivation as such was closely discussed in chapter 3.1.1, 3.1.2.2 and 3.1.2.3.

Are the methods and forms of work efficiently chosen (individual, group or
pair work etc.)?

Teaching should be well thought out, understandable and organized.

Teachers offer various methods and forms of work (discovering, experimenting,
asking questions, talking to each other, etc.) They lead pupils to understand the
connection in between the theory and common situations of the real life, they
familiarize them with the realities of English-speaking countries and teach them
to understand different cultural habits of these countries.

It teaches pupils to search for information and to be able to work with them. The
methods and forms of teaching vary, so that the English lessons are enjoyable and

interesting (see chapter 3.1.4).

Are there any differences in given tasks during the lesson?

The purpose of differentiation is to manage the teaching process to suit each pupil
as an individual. The content, methods and forms of work in each class are adapted
to pupils’ different level.

Teachers ask themselves questions such as: What aim should | set towards a
pupil? What kind and how many tasks can the pupil handle? Which teaching aids
can the pupil work well with? What is important for the pupil and what is he or
she able to do? (see chapter 3.1.3 and 3.1.5)

32



7)

8)

Do teachers provide an individual approach to pupils with special
educational needs, foreigners and others who need it?

As was discussed in chapter 3.1.5, teachers must individually support pupils with
SEN according to their specific needs, including special care for gifted pupils and
foreigners. They work closely with legal representatives of these pupils and with
school counsellors.

Some pupils cannot work on given tasks by themselves, therefore they need a
teacher’s assistant, another teacher, a classmate, a school counselling expert, etc.
Teachers must be familiar with the individual curricula of pupils with SEN and
they must provide specific support to all pupils who need it.

They use compensation aids and special textbooks.

Are gifted and highly gifted learners supported during lessons?

Chapter 3.1.5 also mentions that gifted and highly gifted learners must be
supported by teachers, so that their educational possibilities are fulfilled in the
best way.

Teachers can therefore ask these pupils to become “a boy or a girl Friday” and
help their schoolmates to accomplish their task if needed.

Gifted or highly gifted pupils can be given some extra work if they finish earlier
than others.

Tasks for these students can also be more difficult.

After they are finished, they can read a book or a magazine in English.
Sometimes highly gifted learners are even recommended to attend English lessons
with their older schoolmates.

They can be offered optional subjects, e.g. conversations with a native speaker,

listening, reading or speaking practise.

It is very important, though difficult, to pay attention to gifted and highly gifted

students and keep them busy, otherwise they might become bored, disinterested at

school and/or hyperactive.
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9)

Do teachers concentrate on the achievements of pupils in and follow their

level of communication and written skills?

The achieved results of pupils in English lessons must be in accordance with the
required outputs stated in the SEP. Those pupils who do not achieve the expected
results, teachers effectively support to improve to the desired level.

The teacher creates suitable conditions for pupils to actively participate in English
competitions, English language Olympics and projects. They also regularly

evaluate and praise the results they achieve (see chapters 3.1.3.1 and 3.1.5).

10) Do teachers ensure a good level of interpersonal cooperation among pupils,

between pupils and the teacher, and relationships in the classroom in

general?

Teachers offer those kinds of activities, so that all pupils can participate, and
nobody is excluded from the collective.

Teachers do not use irony in their lessons, on the contrary, they encourage pupils
to achieve the established educational aim. They express their trust and create the
conditions for each pupil to be successful in learning English language (see
chapter 3.1.5).

11) Do teachers and pupils effectively use the school’s material equipment,

including didactic techniques?

As was mentioned in the chapter 3.1.4, teachers and pupils should effectively use
the school equipment (e.g. didactic technology, information technology,
dictionaries, teaching aids, foreign language magazines, pictures, copied material,
wall panels, etc.) to make the English lessons effective, fun, diverse and above all,

stimulating.

12) Are teachers and pupils being evaluated? How does the system work in terms

of self-evaluation?
Pupils should be able to assess their knowledge by, for example, filling a progress

questionnaire. The content depends on pupils’ age, but they should consider their
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previous results in listening, reading, speaking, writing, pronunciation, grammar
and vocabulary and after thinking it through, they should give themselves a mark.
- They should think about their progress and practice to be self-critical. After
mastering this task, they can evaluate each other in pairs.
- Teachers’ task is to establish criteria for self-evaluation by commenting on pupils’

assessments. They should listen and guide them (see chapter 3.1.2.3).

During my observation in the primary school ZS Brno, Hamry 12 | found out that
the school inspectors appreciated every sign of self-evaluation in a lesson. Usually
pupils gathered together at the end of the lesson and made a circle. Then they were
asked to sum up what they were doing in the lesson, what they learned and what
they did or did not like. Since the learners did not hasitate with answers, they were
probably used to do such things. It probably was not just a one-time “exhibition”

for a school inspector.

13) Is the assessment objective and sufficient?

- The evaluation of the achieved levels in English lessons is carried out in
accordance with the rules for evaluating set in the school’s regulations.

- In addition to the classifications, teachers can set portfolios with students” work

and monitore their improvements and achievemts during a long time-period.

6 Conclusions of the comprehensive inspection activity at ZS Brno,

Hamry 12

It was mentioned in the introduction of this bachelor theses that besides providing
information about the inspection procedure and the objects of CSI’s interest, its
importance will be also highlighted. External six-year circle assessment exposes what
development schools have made during the past years and what they have achieved. It
gives them strength and motivation to keep working on the improvement. Last but not
least, since the Inspection report is a public document, parents can decide whether or not

they want to choose this particular school for their children.

Following chapter summarises the school inspection team’s findings and is based on the
Inspection Report Ref. CSIB-2027/18-B p. 6-7 (see Appendix 6).

35



6.1 School development

- The headteacher was newly appointed, and the teaching staff changed quite a lot.

- Since the last inspection activity in 2013, the school has increased the number of
pupils and thus the number of classes and departments of the after-school centre
has risen with it.

- A school counselling centre has been set up to ensure a quality and systematic
care for pupils with special educational needs.

- The use of the electronic information system has improved the quality of
information transfer at the school.

- Improving the material condition of the school, with significant support from the
statutory authority, has improved hygiene, work and safety conditions for

education (Inspekéni zprava, b.r.).

6.2 Strengths

- Targeted care of the school management and the statutory authority about the
material environment enables to improve the quality of education conditions.

- The collaboration among all members of the teaching staff creates a healthy
working environment and a climate that promotes effective learning.

- Applying activity learning at lower primary school deepened the consolidation of
pupils’ acquired knowledge and skills

- Exemplary work of teaching assistants significantly contributes to high-level
education not only for pupils with special educational needs, but also for other
learners.

- The wide range of extracurricular activities provided in the framework of leisure
education supports the all-round development of participants and quality leisure

time activities (Inspek¢ni zprava, b.r.).

6.3 Weaknesses and opportunities for improvement

- The school management’s unsystematic approach to the planning and
participation of teachers in their further education did not specifically support the

continuing development of teaching quality.
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- Activation methods, group work or work in pairs were not frequent enough at the

lower secondary school (Inspek¢ni zprava, b.r.).

6.4 Recommendations for improving the school’s management

- To apply differentiation consistently, when assigning tasks according to the level
of pupils’ knowledge.

- To focus more on continuous education of teachers in order to improve the quality
of education and ensure full qualification of the teaching staff.

- Toregularly include peer interview and self-assessment in teaching, to get better
feedback on the level and quality of pupils’ values and attitudes. (Inspekéni

zprava, b.r., s. 6-7).
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7 Analysis of survey data

All questionnaires were sent online at the ZS Brno, Hamry 12, after publishing the
Inspection Report in January 2019. Questions were constructed in such system, so that
they can provide us with an answer to the three research questions stated in the
introduction. Answering the first research question requires two questionnaires, because
both teachers’ and learners’ points of view must be taken in account. Then, headteacher’s
and teachers’ answers must be gathered in order to objectively response the second
research question. And lastly, the third question requires an analysis of the Inspection
report and another questionnaire focusing on pupils’ views on the course of English

lessons.

Unfortunately, due to the headteacher’s long illness and absence at the school, she sent
the questionnaires to its respondents with a long delay, which caused the limited number

of returned questionnaires.

7.1 Questionnaire for the headteacher

First questionnaire was given to the headteacher in a search for her opinion, whether she
sees a purpose in external evaluation or whether it is just a stressful happening that must
be endured. One question deals with the English language teaching at her school.
Altogether, the questionnaire consists of 4 multiple choices and 2 open questions.
Headteacher’s point of view partly answers the second research question. (for the original

questionnaire see Appendix 1)
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Strongly | Agree | Disagre | Strongly
agree e disagree
Did you prepare for the comprehensive X
inspection after you were announced
the arrival of the CSI?
Have you agreed with the CSl's X
conclusions?
Was the inspection anyhow beneficial X
for you and your school?
Have you responded to the conclusions X
of the inspection and made any
changes already?

Table 2: Headteacher’s views

The headteacher adds that after hearing the conclusion, she made a further educational
plan for her teaching staff. Also, in September 2019 she is going to hire a new qualified
teacher and she has already multiplied supervisions in classes.

An analysis of the Inspection report (see chapter 7.4) shows the school’s good results
from observations in English classes. For that reason, in the last question, the headteacher
was asked what she does to support teaching and learning English at her school. She
responded that besides choosing good textbooks (e.g. Oxford Univerzity Press — Happy
House, H. Street, Project), the English language teachers use English throughout the
whole lesson. However, the headteacher admits some deficiencies. The school used to
cooperate with native speakers, but nowadays it seems difficult to find a good candidate.
On the other hand, they will do their best to find one till the end of the summer 2019.

As shown in table 1, the headteacher put all kinds of effort to get prepared for the CSI’s
arrival. She got all required documents ready in advance and, as was obvious from the
observation, this fact significantly facilitated the synergy between the inspection team
and the school management. She also accepted, without any further comments, the
conclusions of the comprehensive inspection and she perceived it as a beneficial self-

evaluation which ultimately leads to better education. She immediately took action to
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ensure a better environment for pupils and personnel. This, along with the teachers’ views

(see chapter 7.2), answers the second research question.

7.2 Questionnaire for teachers

As was mentioned in chapter 4, classroom observation was an intrinsic part of the multi-
faceted school inspection. This survey focuses on CSI and the lesson observation from
teachers’ point of view and following chapter contains answers from nine received
questionnaires (see Appendix 2). This survey completes the data collection needed for
answering the second research question, whether the inspection activity provided a
valuable feedback according to the headteacher (see chapter 7.1) and the teachers. Also,
with the learners’ points of view (see chapter 7.3), it contributes an additional opinion on

the first research question.

Strongly | Agree | Disagree | Strongly

agree disagree

Was the preparation before your lesson - - - 9
anyhow different due to the announced

observation by a school inspector?

If yes, how? - - - -

Did the presence of the school inspector 4 3 2

affect your lesson?

At the end of the classroom observation 6 3 - -
you were given a feedback from the
school inspector. Have you found it
objective?

Did you feel stressed due to the CSI? 1 3 3 2

Do you consider the past inspection 3 4 2 -

activity as beneficial?

Table 3: Teachers’ views

Four teachers commented on the third question from the table 3 above. Two of
the teachers said that pupils were much calmer, and the course of the lesson was quieter
and more peaceful than usually. Third teacher admits that he or she prepared in detail and

put more effort and energy in teaching (which does not go along with answers on the first
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question in table 3). Fourth teacher was paying more attention to his/her time-

management.
To the last question of the table 3 teachers added following:

- It presented us with what we should be focusing on more precisely.

- As a beginning teacher, | really appreciated the advice | was given.

- The feedback on my lesson along with the additional tips | found very useful.

- The inspector extended my knowledge about students with SEN.

- Me and the school inspector talked about different methods of teaching math.

Since then I use them regularly.

As for the last question, teachers were asked to provide advice to teachers-
beginners, who have never experienced the school inspection yet. They recommend the

following:

- Tosee the CSI as a means of help and support. They are not here to judge you and
insult you, but to give you a hand in becoming a professional. They used to be
teachers therefore they are understanding. However, they also must do their job
and check whether all established criteria are being followed. | really appreciated
all the advices | was given, as well as an offered consultation shall | ever need
one.

- Inspectors are here to give you advice, not to yell at you.

- Tonot to be afraid of them. My supervising inspector was even smiling.

- Do not stress out. It was my first school inspection and | must admit that | was not
expecting it to go so easily. Thanks to the really nice school inspector, | forgot to
be nervous.

- There is nothing to be afraid of.

- Forewarned is forearmed. Think precisely about the course of your lesson, about
the aim, motivation and final evaluation.

- To stay calm a do what you normally do.

- Do not forget about an individual work and work in pairs/groups. Focus on
motivating pupils at the beginning and at the end of the lesson.

- Never try too hard and do not change the way you usually teach. Accept the given

feedback openminded.
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Surprisingly, all nine respondents answered that they did not prepare anyhow differently,
even though their class was supposed to be observed by a school inspector. However, one
of the teachers recommends to a novice teacher to think precisely about the course of the
lesson, its aim and incorporating motivation and evaluation. Another surprising fact is
that 56% of the teachers agreed on their lesson not being affected by the presence of the
school inspector. In addition to the positive findings from the classroom observations, the
teachers were also to accept “negative” criticism. All of them sympathized with the
inspector’s feedback on the observed lesson and some of them were even writing down
notes, so that they could improve their teaching skills (based on the observation). Good
news is that two of the respondents did not feel stressed at all and only three teachers felt
partly uncomfortable. Another four supported the hypotheses from the introduction about

the CSI evoking a protentional threat in teachers.

To sum this chapter up, even though five out of nine respondents claimed that their lesson
was not affected by the inspector’s attendance too much, another four admit that pupils’
behaviour was not as spontaneous and “lively.” Others were focusing on the structure of
their lesson and on the time management or felt uncomfortable and stressed. From the
teachers’ answers is therefore possible to deduce that inspectors’ conclusions from

classroom observations might not always be objective and reflecting the reality as it is.

7.3 Questionnaire for pupils concerning the CSI

The third survey consists of seven questions ranging from multiple choice to open
questions. 22 learners at lower secondary school provided the missing second half of data,
necessary for answering the first research question — whether the course of lessons was
different due to a school inspector’s presence. (for the original questionnaire see
Appendix 3)

The minority of the respondents attend 6™ grade (two pupils), five pupils attend 71" grade,
another five pupils attend 8" grade and most of the answers was obtained from ten pupils,

attending 9" grade.

Aim of the second question was to find out whether the presence of the school inspector

had any effect on individual student. For the answers see figure 4 below.
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100%

75%

50%

Ratio

25%

0%

I did not mind the | did not like | enjoyed his
inspector at all him or her to be presence
there

Figure 4: Question 2

The fact that 17 respondents had no problem with an inspector being in their class and
one pupil even considered it as enjoyable, is not surprising, since the teachers were
praising the pupils’ great behaviour as well (see chapter 7.2). On the other hand, five
respondents were not feeling comfortable, which is probably why teachers claimed that
lessons were not as spontaneous as usually. In conclusion, the classroom observation

probably had a little effect on pupils’ behaviour.

Strongly | Agree | Disagree | Strongly

agree disagree

Were you working harder than usually due | 2 3 8 9

to the school inspector’s presence?

Table 4: Question number 3

Due to the data available in table 4 above, the majority of the pupils (77%) did not put
more effort into the lesson because of the inspection. These answers also correspond with
the teachers who claimed that learners were not as lively as they are behaving in normal
circumstances. The course of the lesson was therefore most likely influenced by the

inspector.
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No, everything Yes, the lesson

was the same clearly differed

Was the course of the lesson different due 7 15

to the school inspector’s presence?

If yes, how?

Table 5: Question number 4 and 5

This time respondents had a chance to express their opinion in the open question. 15 out
of 22 pupils claim that the lesson obviously differed from the usual course due to the
classroom observation. The most often answer is that the teachers appeared to the learners
as more polite, prepared and nicer. One pupil even said that the teacher was much more
calmer and patient with the class then usually and did not yell. Some pupils relate the
answers to their classmates and say that the whole class was paying more attention to the

teacher and following the orders.

Looking back at chapter 7.2 it is interesting how both, teachers’ and pupils’ answers
correspond. Seven pupils answer that nothing in the course of the lesson has changed
since the inspector entered the class. They were relating to those teachers who claim that
the presence of the school inspector did not have any effect on his or her class (see table
3). In one opened question, a teacher admits that he or she put more time and effort into

the preparation prior the classroom observation. Nor this fact was missed by the pupils.

Strongly | Agree | Disagree | Strongly

agree disagree

Was the teacher nervous due to the 3 12 1 4

inspector’s presence?

Table 6: Question number 6

In chapter 7.2 four of the teachers admit a significant stress while being observed and
71% of the learners in table 6 confirm that. 22% of the pupils who confuted this question,
supported the answer of the rest of the teachers who denied being agitated. Two
respondents agreed that the teacher was nicer rather than nervous. However, in all
probability, the stress and pressure on the teachers’ shoulders had a notable influence on

the evaluated lesson.

44



They were They were They were
working harder | working less | working as

than usually than usually usually

What was your classmates’ 8 1 12

reaction on the school inspector’s

presence?

Table 7: Question number 7

As can be seen in table 7, pupils do not clearly distinguish one answer. It was possible
that pupils were working just like in any other lesson, but some of them tried harder to
support the teacher, so that that he or she could achieve a good feedback from the CSI.
All in all, the inspection most likely did not have any effect on pupils’ work effort. This

finding is also supported by the answers to the question number three (see table 4).

To conclude this survey, pupils did not mind a school inspector being in their class,
nevertheless they were not motivated by his or her presence either. Course of the lesson
was affected by a considerable change in the teachers’ behaviour due to stress and

Nnervousness.

7.4 Questionnaire for pupils concerning English lessons

29 pupils from 6" to 9" grade, answered 12 multiple questions concerning English lessons
at ZS Brno, Hamry 12. The aim of this survey was to answer the third research question,
whether the learner’s views are in accordance with the CSI’s conclusion in the Inspection
report (see Appendix 6). That is, whether not only the observed lessons but also any other
English lessons contain suggested techniques from chapter 5 and therefore, whether the

CSI’s findings were objective (for the original questionnaire see Appendix 4).
The Inspection report states following:

1) Teachers led pupils to form and express their own opinion.

2) Teachers were using school equipment and didactic tools.

3) Teachers and teaching assistant were paying attention to individual pupils.
4) Continuous and final evaluation was supporting and motivating learners.

5) The diversity of the given tasks was not significant.
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6) Teachers usually did not adapt tasks individually in accordance to learners’
different level of English.

7)
8)

9)

Evaluation and self-evaluation were not common.

Teachers were using primarily English when teaching.

Pupils were actively answering questions, worked individually and in pairs,
communicated with each other and respected each other.

10) Significant attention was paid to the communicative skills and learning skills.

(Inspekéni zprava, p. 4-5)

First question collected personal data about respondents’ age. 17% attend 6™
grade, 21% 7" grade, 17% 8™ grade and 45% of the pupils attend 9" grade.

Strongly | Agree | Disagree | Strongly
agree disagree
Does English belong among your favourite 12 7 6 4

subjects?

Table 8: Question number 2

According to the good results stated in the Inspection report (above mentioned article
number 9), 62% of the respondents consider English as one of their favourite subjects
(see table 8). During classroom observations, pupils were cooperating with their teacher
and having obviously a good relationship with him or her. Pupils also wanted their teacher
to achieve a good result by being “quieter and more peaceful,” as was said by one of the

responding teachers in the second questionnaire.

Strongly | Agree | Disagree | Strongly

agree disagree
Are the independent tasks too difficult for 1 4 14 10
you?

Table 9: Question number 3

The fact that 79% of the pupils consider individual tasks as easy or manageable (see table
9) is again intact with the Inspection report, particularly with articles 9 nine and 10. On

the other hand, as mentioned in the article 6, teachers poorly adapt tasks to learners’
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different stages of English. Those learners who strongly disagree, should be given a

chance to deal with more difficult tasks and vice versa (see chapter 3.1.3.1).

Always | Mostly | 50/50 | Mostly | Never
English Czech
How often does the teacher use |1 18 10 0 0
English when teaching?

Table 10: Question number 4

As was stated in the Inspection report (article 8 from above), teachers were mostly using

the target language when teaching English and, as can be seen in table 6, exactly 62% of

the respondents support the CSI’s conclusion at this matter.

every lesson?

Strongly | Agree | Disagree | Strongly
agree disagree
Is there an opportunity for you to speak in 12 15 2 0

Table 11: Question number 5

In the fifth question, when asked if each student has an opportunity to communicate in

English, the result was very good. 93% of the respondents sympathize with the CSI’s

feedback on this matter (see articles 1 and 10 from above).

beginning of the lesson, what is the
content going to be? (e.g.: At first, we will
will do a little warm up, then we will finish
unit three and, in the end, we will play a

game).

Strongly | Agree | Disagree | Strongly
agree disagree
Does the teacher usually tell you at the 7 16 5 1

Table 12: Question number 6

As was stated in chapters 3.1.2.2 and 5, par. 4, continuous motivation is essential in

English language teaching. Great results from the Inspection report evaluating this
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problematic area are supported by 79% of the learners, (see table 12) which means that

the report is most likely objective even in this case.

Strongly | Agree | Disagree | Strongly
agree disagree
Do you switch between a variety of 19 7 2 1

different activities during the lesson?

(Individual, group work or work in pairs,

games, discussions...)

Table 13: Question number 7

While the Inspection report states that the diversity of using various tasks was poor,
pupils’ opinion differs. As presented in table 13, 66% of the respondents claim that the
diversity is high and other 24% tent to agree. Only 10% agrees with the CSI. Therefore,
the result presented in the Inspection report might not be impartial. On the other hand, we
must consider the fact that the inspectors were only present for one lesson at each

classroom, so they can not base their conclusions on further research and evaluation.

Strongly | Agree | Disagree | Strongly
agree disagree
Does the teacher supervise and help you 17 9 3 0
when moving around the class?

Table 14: Question number 8

According to the Inspection report (article 3 above), teachers and teaching assistants were
paying individual attention to the learners, motivating them and supervising them. As can
be seen from the table 14 above, the vast majority (90%) of the respondents agree. That

means that this matter is clearly intact with the CSI’s findings.
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Strongly | Agree | Disagree | Strongly
agree disagree
Do you think that your English teacher is 22 7 0 0
fair when evaluating?
Does the teacher praise you when you are 7 14 5 3
active in the lesson? (When you answer a
question correctly atc.).

Table 15: Questions number 9 and 10

The purpose of these two questions was to find out whether the learners’ opinion is intact
with the article number 4 which says that English teachers were properly evaluating and
motivating learners towards further studies and achieving their goals. It is apparent from
the table 15 that frequency and fairness of evaluation is probably not a problematic area
at this school, therefore the conclusions in the Inspector report can be considered as on

point.
Strongly | Agree | Disagree | Strongly
agree disagree
Do you use IT and communicative 22 3 3 1

computers, data projectors)

technology in the English lessons? (e.g.

Table 16: Question number 11

As we can analyse the information from the table 16, most of the respondents (86%) agree

that they commonly use the school equipment as was highlighted in article 2 and in the

Inspection report.

Strongly | Agree | Disagree | Strongly
agree disagree
Is there any evaluation and self-evaluation 2 8 14 5
taking place at the end of the lesson?

Table 17: Question number 12

The last question is, along with the first one, the most controversial of this survey. Yet,

most of the respondents are of the same opinion with the CSI which criticizes the lack of

evaluation and self-evaluation (see article 7).
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To sum up this survey, the result is unexpecting, yet satisfying. Only one out of 12
answers have refuted the CSI’s final conclusions stated in the Inspection report and
although the teachers’ and the learners’ behaviour were different from the usual, findings
stated in the Inspection report can be considered as objective. Not only from the
observations but also from these answers is clear that the relationship between pupils and
their English teachers is extraordinary. If there was not for the last question (see table 17),
the English language teaching at the school would have probably been considered as

exceptional.
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CONCLUSION

The essential aim of this bachelor thesis was to provide information about English lessons
being evaluated by the CSI to (not only) novice teachers. The theoretical part was
concerned with the term evaluation as such, with basic facts about the CSI, its work and
its purpose and it presents the most important skills a teacher should have as well. It also

focuses on a school inspector’s primary interests while observing English lessons.

Based on the cooperation with the inspection team, communication with the headteacher,
teachers and pupils, observatory during the inspection activity and answered

questionnaires, the following conclusions can be drawn:

- Was the course of lessons anyhow different due to a school inspector’s

presence?

The majority of the pupils agreed that the course of the observed lessons was in some
points different from usual. Occasionally, it was due to the teacher’s nervousness, another
time the pupils cared about their teacher and appeared calmer and more focused. Even
though some learners admitted a little fright, it did not have any negative effect on the

course of the lesson.

- Did the inspection activity provide a valuable feedback on education

according to the teachers and the headteacher?

Answers on this question could not be clearer. Evaluation and the final report gave the
school new insights, which were further used for setting progressive conceptual goals
with a positive impact on the quality of teaching. Sporadic negative conclusions coming
from the inspection were taken as an opportunity for a continuous improvement. The
headteacher fully accepted the conclusions and immediately took an action and
determined the best way how to fix the school’s weaknesses (See the inspection report
CSIB-2027/18-B and chapters 7.1 and 7.2).

- Were the learners’ views, concerning the English lesson, in accordance with

the Czech School Inspectorate’s conclusions in the Inspection report?

Surprisingly, 92 % of pupils supported the CSI’s conclusions stated in the Inspection
report. Thus, they confirmed that the quality of all the observed English lessons did not
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differ from lessons throughout the school year. It was clear from the answers that the
English lessons are taught mostly in English, learners are acquainted with the aim of each
lesson, they appreciate the objective evaluation of their achievements and continuous
motivation during each lesson. Learners also confirmed the use of various IT
technologies, which improve and diversify the course of English lessons. Unfortunately,
they also confirmed the lack of evaluation and self-evaluation at the end of lessons,
therefore teachers will have to raise the standards when it comes to this matter. On the
other hand, 90% of the respondents refuted that the English teachers do not use multiple

various methods and forms of work and they claim the exact opposite.

All in all, cooperation with the Czech School Inspectorate was for me, as a student and a
future teacher, a tremendous experience. Now | understand that if a school perceives an
inspection as a necessary external self-evaluation, then the provided feedback has a
positive impact on improving the level of education. Based on the oral and written
responses from the headteacher and other teaching staff, | am confident to say that the
school accepted the CSI as its partners who did not come to harm the school, on the

contrary.

If 1 am ever to have a chance to continue in my research, for example when writing my
master’s thesis, | would study the methods of evaluation and motivation deeper. During
my research | have realized how complex and interesting these topics are and how much
I have learnt while reading about them. Also, next time | would gather more respondents
for answering the questionnaires, so that the results were even more verified. In

conclusion, I fi