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Anotace 
Bakalářská práce „Práce se č leny v učebnic ích ang l i ckého jazyka pro různé 

věkové kategor ie" se zaměřu je na způsoby výuky č lenů v různých věkových 

kategor i ích - konkrétně se j edná o žáky 1. a 2. s tupně zák ladn í školy, s tudenty 

středních škol a pos lední věkovou kategor i í j sou dospě l í / samouc i . Teoret i cká část 

práce nejprve poskytuje zák ladn í in formace o č lenech jako g ramat i ckém j evu . 

Dále se věnu je př í s tupům k výuce gramat iky, charakter ist ice všech zm íněných 

věkových kategor i í a nabíz í pro ně doporučen í pro výuku gramat iky, respekt ive 

č lenů. Pos lední dvě kapitoly se věnuj í zd ro jům a mater iá lům pro výuku - jak 

t i š těným, tak e lekt ron ickým, a me todám hodnocen í těchto mater iá lů . Prakt ická 

část ana lyzuje a porovnává čtyři vybrané učebnice nakladate lstv í Klett pomoc í 

hodnot íc ího protoko lu . C í lem ana lýzy je zjistit podobnost i a rozdí ly v prezentac i , 

procv ičování a podpoře produkce č lenů např íč vybranými učebn icemi . 
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určitý č len, neurč i tý č len, dedukt ivn í př ístup, indukt ivní př ístup, PPP mode l , 

učebnice, mater iá ly pro výuku , hodnot íc í protokol 



Abstract 
The bache lor thesis "Work ing with art ic les in the textbooks of Engl ish for 

d i f ferent age g r oups " focuses on the ways of teach ing art ic les in var ious age 

categor ies, specif ical ly learners in pr imary and lower secondary schoo l , 

secondary school s tudents, and adul ts/se l f - taught learners. The theoret ica l part 

o f the thesis prov ides basic informat ion about art ic les as a g rammat i ca l 

phenomenon , d iscusses approaches to teach ing g rammar , character izes the 

ment ioned age categor ies, and offers impl icat ions for teach ing g r ammar to t hem. 

The last two chapters are devoted to resources and mater ia ls for teach ing, both 

pr inted and electronic, and methods for eva luat ing these mater ia ls . The pract ical 

part ana lyses and compares four se lected textbooks publ ished by Klett us ing a 

checkl ist . The a im of the analys is is to identify similar it ies and di f ferences in the 

presentat ion, pract ice, and foster ing product ion of art ic les across the se lected 

textbooks. 

Keywords 
def in i te art ic le, indefinite art icle, zero art ic le, deduct ive approach , induct ive 

approach , PPP teach ing mode l , textbook, mater ia ls for teach ing, eva luat ion 

methods, checkl ist 
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Introduction 
Engl ish language learners face many cha l lenges when it comes to 

master ing the use of art ic les. Th is grammat ica l phenomenon is diff icult to 

unders tand, and for Czech students especia l ly s ince their nat ive language does 

not have art ic les. The a im of this bache lor thesis is to map the ways of work ing 

with art ic les in four types of Engl ish language textbooks, inc luding textbooks for 

pr imary schoo l , lower secondary school , secondary schoo l , and Engl ish textbooks 

for adul ts/se l f - taught learners to f ind out similar it ies and d i f ferences in the 

approaches to teach ing this part icular part of the language sys tem. 

The theoret ica l part o f the thesis prov ides an overv iew of art ic les as a 

grammat ica l phenomenon in Engl ish language, inc luding their def in i t ion and 

c lass i f icat ion. Then it d iscusses di f ferent approaches to teach ing art ic les, 

inc luding the historical deve lopment of teach ing g rammar , as wel l as deduct ive 

and induct ive teach ing approaches fo l lowed by recommendat ions for teach ing 

specif ical ly art ic les. Next chapter prov ides insights into the character ist ics of 

learners in pr imary schoo l , lower secondary schoo l , secondary schoo l , and adults, 

a long wi th impl icat ions for teach ing g r ammar (art icles inc luded) to these specif ic 

age groups . Resources and mater ia ls for teach ing g rammar , inc luding pr inted 

and e lectronic mater ia ls, will a lso be exp lored, as wel l as eva luat ion methods that 

can be used to assess these mater ia ls, and the checkl is t will be descr ibed in 

more detai l s ince it is a crucial part o f the pract ical part, i.e. the research carr ied 

out is based on the checkl is ts as a tool for tex tbook eva luat ion. 

The pract ical part will be based on analys is o f four chosen chapters in 

textbooks for d i f ferent age groups . The textbooks are publ ished by Klett and are 

chosen because it is a wel l -estab l i shed publ isher and they offer a w ide range of 

textbooks for d i f ferent age groups, wh ich is essent ia l for purposes of the thesis. 

Methodolog ica l ly the research will be based on the checkl ists and compar i son of 

the f indings. The a im of the analys is is to identify similar it ies and di f ferences in 

the approaches to teach ing art ic les and in the presentat ion, pract ice, and 

product ion stages across the se lected textbooks in te rms of art ic les. 

1 2 
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1. Definition of the article in English 

grammar 
The art ic les a and the are some of the most c o m m o n words in Engl ish and 

s imul taneous ly are diff icult to exp la in . They be long to funct ion words next to, for 

instance, pronouns, auxi l iary verbs, and conjunct ions (Boers 2021) . Accord ing to 

Tho rnbury (2009, p.16), they precede substant ives and are part o f the word 

c lass o f determiners . Other centra l determiners are words e .g . this, that, other, 

each, no (Quirk et a l . 1985, p.254). Art ic les together wi th nouns, they fo rm a 

noun phrase (p.245) . Th ree types of art ic les can be d is t ingu ished - def in i te 

art ic le (the), indef inite art ic le (a, an) and zero art ic le. Art ic les are used to express 

the def in i teness or indef in i teness of nouns (p.253). 

They are essent ia l for Engl ish speakers to unders tand the s i tuat ion. They 

serve to make it c lear wha t the speakers are try ing to specify. For examp le : 

Could we meet at a park at 11 a.m. ? 

- park is not speci f ied yet; it is any park 

Could we meet at the park at 11 a.m. ? 

- the speaker and l istener know wh ich park they are ta lk ing about; it is a 

shared unders tand ing ("Art ic les" 2022) 

When us ing the art icle, many c i rcumstances matter for the speaker to 

correct ly recognize wh ich art ic le to use. It main ly depends on whe the r the noun 

is countab le or uncountab le and whether we wan t to express specif ic or genera l 

in format ion. If it is a case of a specif ic express ion, it depends whether it is 

def in i te or indefinite (Gil lett c2023) . 

1.1. Definite art ic le 

The def in i te art ic le has the form the, wh ich is used for both s ingular and 

plural nouns . The pronunc iat ion of the art ic le var ies depend ing on the sound with 

which the noun begins. If the noun begins with a consonant , then the has the 

pronunc iat ion of / da / . The second pronunc iat ion, /d i / , is used in the case when 

the word begins with a vowe l (Dušková et a l . 2006, p. 46) . The fo l lowing 

sentences exp la in the issue. 

13 
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Examples of the pronunc iat ion /da / : 

- / ha ve read the book twice. 

- My friend was the first one to arrive. 

- The kid likes to play games. 

Examples of the pronunc iat ion /d i / : 

- / liked the ending of the book. 

- She described the apple very accurately. 

- The employees of Black Harvest company were given more vacation days. 

("The Br i tannica D ic t ionary" 2023) 

Pronunciat ion a lso depends on whether it is a weak or strong fo rm, wh ich 

means that the pronunc iat ion changes depend ing on the context . The strong 

fo rm, more emphas i zed p ronunc i a t i on /d i : / occurs only in some examples , 

especia l ly in s low read ing, d ictat ion, contrast ive use or sentence stress (Roach 

2009, c i ted in We isse r "S t rong & Weak Fo rms " 2005) . 

From its or ig in, the def in i te art ic le is a demonst ra t i ve pronoun and somet imes 

retains its demonst ra t ive mean ing , for instance, in a sentence: 

- Could you please pass me the cup? 

The def in i te art ic le can be appl ied in di f ferent s i tuat ions. It is used when 

the s ituat ion or context impl ies the noun is spec i f ied. For examp le , a s i tuat ion 

may ar ise when someone asks: "Can you please close the window?". The context 

impl ies that only one w indow is open , wh ich gives the noun def in i teness, hence 

the def in i te art ic le (Dušková et a l . 2006, p.47). 

Another use of the def inite art ic le occurs when the noun is un ique, wh ich 

means it is a person or object that exists in only one representat ive in a g iven 

t ime and a rea . Th is rule a lso appl ies to 3rd degree of adject ives - super lat ive 

fo rm (e .g . the luckiest person), ord inal numera ls (e.g. the third runner), on ly and 

the same {on the same evening) (Dušková et a l . 2006. p.47). 

The def in i te art ic le the is used to denote a representat ive of an ent i re 

spec ies. The except ions are the express ions "man " and "woman" . They are 

wr i t ten wi thout the art ic le when used in this sense i.e. to refer to an ent ire 

species. 

14 
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E. g . The salamander is an amphibian ( ibid, p.47) . 

A relat ive c lause, a part ic iple, or an attr ibute wi th "of" can specify the 

noun. When these factors speci fy a noun, the def in i te art ic le is used. 

Examples: the boy who lives in Liberec, the crying baby, the study of political 

science ( ibid, p.48) 

The def in i te art ic le precedes substant iv ized adject ives. For instance, the 

rich = rich people, the young = young peop le . The def in i te art ic le is used in the 

names of r ivers, seas, oceans and ships - e .g . the Elbe, the Black Sea, the 

Atlantic, and in the names of mounta in ranges - e .g . the Dolomites (Dušková et 

a l . 2006, pp. 48, 54). 

When using the def in i te art ic le the wi th plural nouns, it is usual ly used to 

refer to specif ic, part icular th ings or people that are a l ready known to the 

speaker and the l istener. For examp le , the dogs in the park refers to specif ic 

dogs that are in the park and are a l ready known to the l istener (Down ing and 

Locke, 2006, p.419). 

1.2. Indef in ite art icle 

The indefinite art ic le has the fo rm a, an. Th is fo rm is on ly val id for 

s ingular, it has no fo rm for p lura l . The indef inite art ic le a is p ronounced / a / and 

precedes a noun that begins with a p ronounced consonant (e. g . a dog). If the 

noun begins with a p ronounced vowe l (e. g . an apple), the fo rm an , p ronounced 

as / an / , should be used . The st rong fo rm is usual ly used in s lower speech and 

for special emphas i s . Art ic le a is p ronounced / e i / and an as /aen/ in the st rong 

fo rm. A, an have their or igin in the numera l one. In some bindings, it a lso 

occurs in this or iginal mean ing , e .g . a hundred, a thousand crowns. In some 

cases, it is better to use any ox occas ional ly one instead of a, an. For instance, 

the sentence:  nA farmer can increase his income twice as much by increasing his 

production in a year." can be wr i t ten wi th the same mean ing as "Any farmer can 

increase his income twice as much by increasing his production in one year." 

(Quirk e t a l . 1985, p.141). 

The indefinite art ic le is used to introduce new, specif ic informat ion that is 

not yet known and appears in context for the first t ime. When it is ment ioned 

15 
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more than once , then the def in i te art ic le the is used. 

Example: A dog was playing with a ball in our garden. He likes the garden. The 

dog is my best friend. 

Furthermore, the indefinite art ic le is used when the noun phrase does not refer 

to anyone or anyth ing specif ic. It means that it indicates a representat ive of the 

species but is not intended to be an individual (Biber et a l . 1999, p.260). For 

example , ^I need a pencil"does not refer to any specif ic penci l but rather any 

penci l that is avai lable. 

Dušková et. al (2006, p. 50) adds a dist inct ion be tween the gener ic use of 

the def in i te art ic le ("The salamander is an amphibian") and the indef inite art ic le 

("An island is a land, which is surrounded by water 1). The d i f ference is that the 

def inite art ic le des ignates a representat ive of the c lass as its typical 

representat ive with its character ist ics. When the indefinite art ic le is used, the 

emphas i s is on the arbi t rar iness of cho ice . Tha t is, any membe r can represent 

the ent ire c lass. 

The indefinite art ic le a , an is a lso used before the nomina l part of the 

predicate, wh ich is expressed by a noun . It appears most often after the verbs 

be and become. In Czech , it is expressed by the 1st (nominal) or 7th case 

( instrumenta l) . 

Example: He is a doctor. She has become a reporter. (Dušková et. al 2006, p. 

50) 

Down ing and Locke (2006, pp.409-410) list ther s i tuat ions, in wh ich the 

indefinite art ic le is used . These are: 

Phrases: to have a bath, to have a look, to have a rest, to have a smoke, to have 

a swim, to have a talk, to take a walk, to get a move on, to give a push 

After the wo rd such (e. g . such a shame) 

There are col locat ions express ing a minimal amoun t of a substance or someth ing 

that is unspeci f ic . These col locat ions are built w i th an indefinite art icle, a noun 

express ing smal lness or shape, fo l lowed by of - a bit of (advice), a piece of 

(paper), a drop of (blood), a pinch of (salt), a slice of (bread). 

Simi lar to col locat ions that express m in imum quant i t ies, some types of conta iners 

express the we ight and number of, for instance, food and drink. The indef inite 
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article precedes the conjunct ion of the noun (conta iner type) + of - a bottle of 

(water), a cup of (coffee), a packet of (biscuits), a tin of (soup), a carton of 

(cream), a pack of (juice) (Down ing and Locke 2006, pp. 409-410) . 

1.3. Zero art ic le 

In Engl ish g r ammar there exist substant ives that are not preceded by any 

article and it is a case of zero art ic le. The zero art ic le is used wi th uncountab le 

and plural countab le nouns . When us ing zero art ic le in phrases, these phrases 

often indicate non-speci f ic or genera l references (Biber et a l . 1999, p.261). The re 

are many s i tuat ions where this type of art ic le is used . Dušková et. al descr ibes 

several of t h em . They are numer ica l ly c lassi f ied and exp la ined through examp les 

below. 

1) If the noun is determined by another sentence means: possess ive p ronoun, 

possess ive case (genit ive), demonst ra t i ve pronoun, interrogat ive p ronoun, 

indefinite p ronoun. 

Examples: her brother - possess ive p ronoun 

my husband s j ob - possess ive case 

Those are my fr iends. - demonst ra t i ve pronoun 

Whose notebook is this? - interrogat ive p ronoun 

You can do anything. - indefinite p ronoun 

2) Uncountab le nouns when not speci f ied 

Uncountab le nouns are those that cannot be coun ted . They a lways have the 

same shape. Most of t hem are in the s ingular f o rm. Uncountab le names inc lude 

nouns of substance (e .g . iron, water), col lect ive names (e.g. money, hair) and 

abstract concepts (e.g. importance, culture). If they are not speci f ied (e.g. , by an 

attr ibute with of or a relat ive c lause) , they are referred to genera l ly . In this 

s i tuat ion, they are used w i thout the art ic le (e .g . Iron is important raw material.). 

If they are spec i f ied, the def in i te art ic le is used (e.g. the coal that is imported.). 

Names of sc iences and languages - as abstract names - also fall under this 

g roup. They are used wi thout the art ic le (e.g. Czech is a complex language. He 

does not like biology.). 
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3) days of the week, months , seasons of the year, hol idays 

Examples: on Monday, in summer, in July, during Easter 

4) regular dai ly meals - breakfast, lunch, dinner 

5) names of d iseases - e .g . pneumonia, chickenpox, diarrhoea 

6) names of games ( inc luding sports) - e .g . football, skating, diving, chess 

In cases 3 to 6 a lso appl ies, if the noun is spec i f ied, the def in i te art ic le is used. 

Examples: The Tuesday after the holidays was full of surprises, 

the summer of2001 

7) some nouns in set phrases 

Examples: at night, by day, on foot, at noon, at peace, on sale, at war, by 

heart, by train,... 

8) for proper personal names , e .g . Jan Amos Komenský was born in 1592. 

If the name is def ined by attr ibute, the def in i te art ic le is used, e .g . the deceased 

Komenský. The except ion appl ies to the adject ives poor, dear, old, young - old 

Mr. Komenský, not the old Mr. Komenský. 

9) names of cont inents, countr ies, cit ies, and towns in s ingular fo rm (in the 

plural fo rm, nouns have a def in i te article) 

10) names of is lands in s ingular fo rm, e .g . Ireland, Great Britain 

11) names of individual mounta ins , e .g . Mount Everest and lakes, e.g. Lake 

Superior, Lake Huron (Dušková et a l . 2006, p. 51-54) 

1.4. Art ic les in Czech 

The art ic le does not occur as such in Czech . The re is no precise equ iva lent 

for it. The word order is used in the Czech language to determine def in i teness 

and indef in i teness. In a col loquial speech in Czech , the Engl ish grammat ica l 

art ic le is replaced by the pronoun that, some, or the numera l one. The speaker 

uses these l inguistic dev ices main ly for emphas i s . In Czech , the art ic les are not 

used (P leska lova, Karlík, and Nekula 2002, p.68). 

Accord ing to Karl ík (2017) , Czech language real izes art ic les using other 

means, such as a zero determinant , demonst ra t ive pronouns, indefinite 
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pronouns, and adject ives like dotyčný and zmíněný. Somet imes it is specu lated 

that, especia l ly in spoken Czech , some uses of the pronouns ten and jeden 

strongly resemble the def in i te art ic le (however , they lack obl igator iness) , for 

example , before a super lat ive: "To je ten nejlepšífór, jaký jsem kdy slyšel', or in 

cases like "To mám od jedné paní, tu neznáš; To není žádný problem", etc . The 

express ion of the dete rminant in Czech a lso relates to other l inguist ic categor ies, 

such as the topic- focus art icu lat ion, sentence modal i ty, and aspect (Karlík, 2017, 

author 's t rans lat ion). 

2. Approaches to teaching articles 
Art ic les are part of Engl ish g r ammar and acqui r ing and learning g r ammar 

can demonst ra te good prof ic iency in a language and subsequent ly become a part 

o f the improvement of one 's commun ica t i on skil ls. There fore , teach ing g r ammar 

is a crucial aspect of language instruct ion. Fur thermore, teach ing g r ammar plays 

a centra l role in the c lass room of any teacher of Engl ish as a fore ign 

(EFL)/second (ESL) language. Language is a set of rules, and the g r ammar of 

exists even when somet imes it does not have to be not iceable (Agu ion et a l . , 

2021 , p.17). 

The re are var ious approaches that language teachers can adopt to help 

s tudents effect ively acqu i re and use g r ammar including art ic les. Each approach 

has its s t rengths and l imitat ions, and the cho ice of approach depends on the 

goals, context, and/or s tudents ' needs and abi l i t ies. Th is chapter descr ibes a 

historical perspect ive on teach ing g r ammar and prov ides an overv iew of 

approaches to teach ing g r ammar in genera l . 

T o unders tand wha t the te rm ' app roach ' in teach ing means , it needs to be 

def ined first. Accord ing to Lavel le and Zuercher (2001 , p. 375) , "approaches 

represent an interact ion be tween the learner and the s ituat ion of learning wi th 

strategies serv ing as negot iat ion l ink leading to as task ou tcome" . Richards and 

Rodgers (1986, p. 204) descr ibed "approach as a set o f corre lat ive assumpt ions 

dea l ing with the nature of language teach ing and learning wh ich is the subject 

matter need to be taught" . The approach shou ld not be confused with the term 

' teach ing method ' . The approach is more theoret ica l and genera l . A method is 
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one e lement of the comp lex teach ing process and approach that is used to 

ach ieve a part icular goal (Thornbury, 2009, p. 131). 

Some of the genera l approaches to teach ing are descr ibed e .g . in Hoque 

(2016) . He lists approaches such as: teacher-cent red, learner-centred, 

interact ive, individual ist ic, co l laborat ive, ind i rect/guided, or direct. 

In the teacher-cent red approach , teachers are seen as the most rel iable 

source of facts and stand at the centre of teach ing . In contrast , the learner-

cent red approach cons iders the learner as the centre of teach ing process, who 

can a lso be a source of in format ion. Teache r does not offer informat ion and 

knowledge immedia te ly and tr ies to make learners act ive (Ser in 2018, p. 165). 

As the word interact ion impl ies, in the interact ive method , s tudents are 

more act ive in the learning process, us ing interact ive means . Interact ive means 

can be creat ive tasks, games , excurs ions or solv ing tasks. It offers pupi ls more 

fun in learning new th ings and less s tereotyp ing than in tradit ional teach ing 

(Giorgdze and Dgebuadze 2017, pp. 545-547) . 

As the name 'co l laborat ive ' suggests , in the co l laborat ive approach 

teamwork , wo rk in groups, d iscuss ions stand in the fo reground. Pair ing and 

group ing of s tudents helps to ach ieve part icular goals and it is benef ic ia l , when 

students of d i f ferent levels are in the same g roup to help each other and g row in 

language together . It is important, that everyone is act ive (Gokha le 1995, c i ted 

in Laal and Ghods i 2012, p.487). 

The oppos i te principle underp ins the individual ist ic approach , wh ich 

emphas i ses the individual work ing a lone wi thout help f rom c lassmates . It is 

ta i lored to meet the un ique needs of each s tudent and can be a lso one- to-one 

teach ing ("Indiv idual ized Ins t ruc t ion" 2001) . 

The other two approaches , direct teach ing, and ind i rect/guided teach ing, 

differ in who t ransmits or mediates new th ings. In the first approach , it is the 

teacher who direct ly introduces and teaches a topic. In the indirect teach ing 

approach , the pupi ls d iscover the new topic on their own , with the superv is ion of 

the teacher who g ives the pupi ls space in the learning process (Hoque 2016) . 

Approaches to teach ing g r ammar are for examp le deduct ive and induct ive, 

wh ich are descr ibed in separate subchapters (see 2.2.1. and 2.2.2) s ince they 
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are important for a pract ical part, whe re the textbooks are v i ewed in te rms of 

these approaches . 

Accord ing to Ce lce-Murc ia (1991 , p. 5-9), there are nine approaches to 

language teach ing . These are approaches such as: g rammar- t rans la t ion , direct, 

reading, aud io l ingua l i sm, s i tuat ional , cognit ive, af fect ive-humanist ic , 

comprehens ion -based , commun ica t i ve . For deta i led d iscuss ion of these see 

be low as these has been inf luencing how to teach g rammar , respect ive ly how to 

teach art ic les for years . 

2.1. Historical insight into teach ing g r a m m a r 

Throughou t the centur ies, the approach to teach ing g r ammar (articles 

inc luded) has evo lved and adapted to the chang ing needs and perspect ives of 

the society. Th is chapter prov ides an overv iew of approaches used to teach 

g r ammar based on Ce lce-Mur ia (2001) . 

Historical ly, teach ing g r ammar has been inf luenced by approaches to 

teach ing a second/fore ign language in genera l . Teach ing a second or fore ign 

language has often been approached th rough a grammar- t rans la t ion approach , 

where instruct ion is g iven in the student 's nat ive language. As far as teach ing 

g r ammar is concerned , this approach places a heavy emphas i s on translat ing 

sentences f rom nat ive language to target language and v ice versa (Ce lce-Mur ia 

2001 , p.6). A c o m m o n method for teach ing g r ammar is to first expla in the rules 

of a specif ic g r ammar point, then provide examp les of its use in a text, and 

f inal ly pract ice us ing it th rough sentence wr i t ing and translat ion exerc ises 

(Bowen 2006) . 

T o contrast wi th the great use of mother tongue of learners, d irect  

approach is character i zed by a strict prohibi t ion on the use of the s tudents ' 

native language with the a im of establ ish ing an immers ive and commun ica t i ve 

env i ronment f rom the very beg inn ing. The direct approach emphas i zes induct ive 

learning, where students are encouraged to deduce grammat i ca l rules for 

themse lves through repeated exposure to the language in use. In conc lus ion, the 

direct approach represents a shift away f rom the tradit ional grammar- t rans la t ion 

approach and places a greater emphas i s on commun ica t i ve competence and the 
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deve lopment of real-l ife language skills (Ce lce-Mur ia 2001 , p.6). 

The read ing approach was deve loped as a response to the l imitat ions of 

the direct approach , wh ich had become impract ical due to a lack of teacher 

prof ic iency in the target language. The approach taught on ly the g r ammar 

necessary for reading comprehens ion , start ing wi th contro l led vocabu lary . As 

s tudents ' vocabu la ry and g r ammar knowledge expanded , they wou ld be ab le to 

tackle more comp lex texts (Ce lce-Mur ia 2001 , pp. 6,7). 

Aud io l inaua l i sm was a teach ing approach deve loped as a react ion to the 

reading approach , wh ich lacked emphas i s on ora l-aural ski l ls. The lessons rel ied 

heavi ly on imitat ion and memor i za t ion , based on the bel ief that language is a 

habit that can be fo rmed through repet i t ion. Grammat ica l s t ructures were taught 

in a sequent ia l order, wi th rules learned induct ively. The goal of the approach 

was to prevent learner errors and the language was often manipu la ted wi thout 

regard to mean ing or context (Ce lce-Mur ia 2001 , p.7). 

The oral-s i tuat ional approach in language teach ing emerged for the same 

reason as Aud io l igua l i sm, but wi th the d i f ference that Aud io l ingua l i sm was 

dominan t in the Uni ted States and the Oral-S i tuat ional approach in Br i ta in. 

Grammat i ca l s t ructures are presented and pract iced in a g raded manner , mov ing 

f rom s imple to comp lex . New vocabu la ry and g r ammar i tems are int roduced and 

pract iced in real-l ife s i tuat ions, such as at the post off ice, bank, or d inner table. 

Th is approach emphas i zes the impor tance of context in language learning and 

encourages learners to use the target language for commun ica t i on (Ce lce-Mur ia 

2001 , p.7). 

The cognit ive approach v iews language acquis i t ion as rule acquis i t ion 

rather than habit fo rmat ion . The approach a l lows for both deduct ive and 

induct ive teach ing of g rammar . Errors are seen as inevitable and used 

construct ive ly in the learning process (Ce lce-Mur ia 2001 , p.7). 

The af fect ive-humanis t approach involves a lot of pair and smal l g roup 

work, where g r ammar and commun ica t i on are be ing pract ised (Ce lce-Mur ia 

2001 , pp.7,8) . Th is approach is s tudent-centred and pr imary focus is on 

student 's feel ings and acqui r ing g r ammar is cons idered to be secondary (Allert 

2017) . 
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The comprehens ion-based approach is based on the bel ief that the second 

language learning is s imi lar to the first language acquis i t ion. G r ammar rule 

learning is seen as less important for acquis i t ion and spontaneous use, and error 

correct ion is cons idered unnecessary (Celce-Mur ia 2001 , p.8). 

The commun ica t i ve approach sees language as a sys tem for 

commun i ca t i on . Th is approach priorit izes learner abi l i ty to commun i ca te 

effect ively in the target language, wh ich cannot be done w i thout acqui r ing the 

essent ia l l anguage skil ls (Ede lman 1987, c i ted in Moe 2019, p.76). Acqu i r ing 

g r ammar is done th rough commun ica t i ve act ivit ies, e .g . role-play, informat ion 

transfer, g roup work, pair work (Moe 2019, p.76). 

T o summar i ze , the deve lopment of teach ing approaches was inf luenced by 

the perce ived shor tcomings of ear l ier methods . Nowadays , a we l l -conce ived 

integrated approach that cons iders rule format ion, affect, comprehens ion , and 

commun ica t i on , and v iews the learner as a th ink ing, fee l ing, unders tand ing, and 

commun ica t i ve be ing, cou ld be appea l ing to many teachers . Or they can opt for 

an eclect ic app roach . For teach ing g rammar , it means that teachers need to be 

fami l iar wi th the di f ferent approaches and choose the approach that best suits 

their teach ing context and the needs of their s tudents . Approaches can , and 

probably will differ depend ing on the se lected act iv i ty and grammat ica l issue that 

is be ing taught . They should cons ider the goal of language learning, the level of 

prof ic iency of their s tudents, and the resources avai lable. 

2.2. Deduct ive and induct ive approaches 

In this subchapter , two basic approaches in wh ich Engl ish g rammar , 

inc luding art ic les, can be presented in the EFL c lass rooms will be ment ioned. 

These are the deduct ive and induct ive approaches . They are often jux taposed 

and contrasted as they are based on di f ferent pr incip les. Each of them has 

advantages and d i sadvantages . But as Abdukar imova and Zubaydova (2001) 

emphas i ze desp i te d i f ferences in approaches , the goal of the EFL teach ing 

remains unchanged and both approaches are appl ied and can be comb ined 

(Abdukar imova and Zubaydova 2021 , p.372). 
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2.2.1. Deductive approach to teaching grammar 

The deduct ive approach to teach ing g r ammar fo l lows the principle of 

deduct ive reason ing, start ing with genera l concepts and mov ing towards specif ic 

examp les . Th is approach is based on present ing rules, patterns, and principles 

first, and then app ly ing them to specif ic examp les . It is c ommon l y referred to as 

rule-dr iven teach ing (Silvia 2004, pp. 131-132) . Accord ing to Thornbury (2009, 

pp. 61-62) , presentat ion of g r ammar us ing deduct ive approach is re lated for 

examp le (and especia l ly) to the grammar- t rans la t ion approach . Deduct ive 

approach may be suitable for many learners and fits their preferred learning style 

because it gets direct ly to the most important in format ion, in the case of 

g r ammar to the g r ammar rule. Se l f -study g r ammar pract ice books often use 

deduct ive approach , it means that the rule is exp la ined and af terwards is 

fo l lowed with exerc ises concern ing the issue. 

Example of a s i tuat ion when the deduct ive approach in teach ing g r ammar is used 

can be as fo l lows (author 's examp le ) : 

Teache r (expla ins the rule): W e use indefinite art ic le a before nouns that start 

wi th a consonant (e .g . a pancake, a camel). Indef in i te art ic le an is used before 

nouns that start wi th a vowe l (e .g. an egg, an elephant). Can you add an 

appropr ia te indefinite art ic le a or an before fo l lowing nouns? Car? 

Students (answer based on the presented-f i rst rule, fo l lowed by an examp le ) : A 

car. 

Teacher : Good , apr icot? 

Student: An apricot, etc. 

If the deductive approach is to be effective, it is important that the rule is 

correctly and understandably explained. Swan (1994) described several criteria for 

providing a good rule to a student from the teacher's position. These criteria are: 

- Rules should be based on a true and must have similarity with reality. 

- Rules should show what the limits are for a given form. 

- Rules should be clear for a learner to understand the issue correctly. 
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- Rules should be simple. When they are not, a learner loses his concentration. 

He or she is able to remember only a limited number of exceptions or 

specialities. 

- When explaining a rule, teacher should try to use for describing some concept 

that learner is already familiar with. 

- Rules should be relevant to the learners. In order for students to understand 

the issue, they need the teacher to answer only the questions they ask (Swan 

1994, cited in Thornbury 1999, p. 32). 

Thornbury (1999, p. 32) also adds that for a teacher to make a good 

explanation, it is not just about the rules. There are other important things, such as 

checking that students really understand the rules or giving more examples. 

The influencing factor is also whether a teacher uses a prescribed rule or a 

described rule. Prescribed rule means how the language should be used correctly 

and how exactly the grammar rules should be fol lowed. Standard forms of grammar 

are fol lowed (Hinkel 2018, pp.1,2). An example of prescribed rule can be the 

structure have you got in British English. On the other hand, described rule rule 

views grammar as how a given phenomenon is used in everyday speech, including 

standard and non-standard varieties (Greenbaum and Quirk 1990, cited in Hinkel 

2018, p . l ) . An example is structure do you have, which is an American version but 

the British, in the manner of American English, say it. 

The deductive approach to teaching grammar has advantages as well as 

disadvantages. A comprehensive list of advantages and disadvantages offers for 

example Thornbury (1999) who states: 

One of its key advantages is the efficient use of class time, as teachers can present 

grammar rules quickly and simply, leaving more time for immediate application and 

practice. This approach also recognizes the intelligence and maturity of adult 

learners, as well as the significant impact of cognitive processes on language 

acquisition. It aligns with the expectations of many learners, particularly those with 

an analytical learning style. On the other hand, this approach is not without its 

drawbacks. One such disadvantage is that students, especially younger ones, may 

lose motivation when the lesson starts by presenting grammar rules. This is because 
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the concepts or grammatical terms may be difficult for them to understand. This 

approach also tends to create a traditional teacher-centred classroom, which reduces 

the level of student engagement and participation. Explanations given through this 

approach may not be as memorable as other forms of presentation, such as 

demonstrations. It can also reinforce the idea that language learning is merely about 

memorising rules, which is not true (Thornbury 1999, p. 30). 

2.2.2. Inductive approach to teaching grammar 

The induct ive approach to teach ing g r ammar is based on the principle of 

inducing learning th rough examp les and exper iences . Instead of start ing wi th 

g r ammar rules (as in deduct ive approach) , the teacher presents the students 

with examp les and then gu ides t hem to d iscover the under ly ing g r ammar 

patterns on their o w n . It can be cal led as a " ru le -d i scovery" approach (Thornbury 

1999, p. 49) . 

Accord ing to Hammer (2007, p. 208) , the induct ive approach is sui table 

for advanced students . He argues that this approach is not appropr ia te for 

beg inners s ince they are not able to ana lyse grammat ica l s t ructures. The 

(in)abi l i ty to ana lyse grammat i ca l s t ructures is not the on ly a rgumen t for/against 

using induct ive approach with beg inners . The other a rgumen t can be based on 

the complex i ty of the approach , see e .g . Pasch (1998) who descr ibed several 

s tages of the induct ive approach: 

1. examination of data/examples 

2. searching for patterns and forming hypotheses 

3. hypothesis testing - examining whether the hypotheses formed are valid after 

receiving more examples 

4. formulating rules and laws 

5. exploring the thought process used 

6. applying the information learned to a new situation (Pasch, 1998, p. 240) . 

T o contrast the fact o f not us ing an induct ive approach for beginners, 

Shaffer (1989, c i ted in Wang 2012, p.21) states that all levels o f learners can 

benef i t f rom an induct ive approach , but espec ia l ly beg inners or weake r learners. 
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Also, the cognit ive psycholog is t Bruner (1961 , c i ted in Wang 2012, p.21) insists 

that "students do better when they have to discover basic patterns for 

themselves than when they are told about them". 

Widodo (2006) presents the advantages and d i sadvantages of this 

approach . 

Benefits include increasing students' independence in learning and self-reliance. 

Students are active participants in the learning process, and their cognitive 

thinking is used. Pupils also recognize patterns and solve related problems, which 

deepens their curiosity, and some will be more motivated. If pupils work in 

groups, they are given the opportunity to practice the language more. On the 

other hand, this approach is very time and energy consuming, which is one of 

the disadvantages of the inductive approach. It is necessary for the students to 

understand the rule correctly from the examples. Sometimes it can result in 

some pupils misunderstanding the material, which the teacher must avoid. The 

teacher has to prepare the lesson really precisely. Some pupils may not like the 

approach, or it may not correspond to their previous learning experience and 

wouldpreferbeing toldthe rule(Widodo 2006, p. 128). 

2.3. R e c o m m e n d a t i o n s for teach ing art ic les 

Grammar , inc luding art ic les, can be taught induct ively or deduct ive ly, one 

can use grammar- t rans la t ion method or direct approach or any other as wel l as 

their combinat ion , see eclect ic approaches to teach ing . The re are a lso several 

language teach ing models that one can use. 

Language teach ing mode l is accord ing to Cr iado (2013) a pedagogica l 

strategy, wh ich helps teachers with structur ing teach ing (Cr iado, 2013, p. 99) . 

Some of these models are: Presentat ion-Pract ice-Product ion (PPP), Engage-

Study-Act ivate (ESA) , Observe-Hypothes i ze -Exper iment (OHE) , I l lustrat ion-

Interact ion-Induct ion (III), Tes t -Teach-Tes t (TTT), Task -Based Language 

Teach ing (TBLT) and others . For purposes of this thesis, PPP model was chosen 

and is descr ibed in the fo l lowing text in more deta i l . The reason for choos ing PPP 

model was because of its w idespread use, versat i l i ty, because it can be adapted 

for learners of d i f ferent language levels and has a c lear structure. 
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The PPP teach ing model has three stages: Presentat ion (1), Pract ice (2) 

and Product ion (3). 

Maftoon and Sa rem (2015) descr ibe the procedure as fo l lows: dur ing the 

Presentat ion stage, the teacher presents a new language topic and expla ins it in 

an unders tandab le way . T o suppor t the exp lanat ion, teacher can use examples , 

charts, notes, v ideos.. . In the Pract ice stage, learners pract ice the exp la ined 

topic. It is done in a contro l led way (such as dri l l , gap-f i l l ing...). Learners pract ice 

in this way until they ful ly unders tand and can do the exerc ises correct ly. The 

last stage is the Product ion stage. Leaners use the grammat ica l issue in a 

commun ica t i ve and freer way, inc luding activit ies as role plays, discussions.. . 

(Maftoon and Sa rem, 2015, p. 32) . 

The possib le impl icat ion of the PPP mode l into teach ing art ic les can be: 

Presentat ion: Int roduc ing the concept of g rammat i ca l art ic les to students, us ing 

c lear language. By means of deduct ive approach -> exp lanat ion of the art ic les 

(based on their level of Engl ish), more precisely exp lanat ion of the rules for when 

each art ic le should be used; fo l lowed by showing examp les of art ic le usage. The 

teacher can use v isuals like charts, d iagrams, v ideos to help i l lustrate the 

concepts . 

Pract ice: T h e teacher moves on to provid ing students with pract ice exerc ises. 

The complex i ty of the exerc ises gradual ly increases. The exerc ises can be: 

sentence complet ion activit ies, error correct ion exerc ises, and gap-f i l l ing 

exerc ises. Feedback should be prov ided to s tudents as they work th rough each 

exerc ise. If they make mistakes, the teacher corrects them and re inforces the 

rules for us ing art ic les correct ly. Into the pract ice stage, games can be 

incorporated (e.g. quizzes, Kahoot. . . ) . 

Product ion: In the product ion stage, the s tudents should have opportuni t ies to 

produce their own texts us ing art ic les. 

In conc lus ion, it has to be emphas i zed that it is important to encounter 

grammat ica l structures (not exc lud ing art ic les) several t imes before s tudents can 

use t hem themse lves . When they encounter a structure several t imes, it will 

gradual ly make more sense and it will lead to their abi l i ty to produce these 

structures themse lves . 
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3. Teaching articles for different age groups 

3.1. Pr imary school learners 

a) Characteristics of learners 

In the Czech Republ ic, ch i ldren begin their compu l so ry educat ion at 6-7 

years and cont inue at pr imary school level until 11-12 years o ld . Th is age per iod 

(6 to 11 years) can be psychologica l ly character i zed, see Langmeier and 

Krejčířové (2006) , as the age of sober rea l ism, dur ing wh ich chi ldren are fully 

focused on comprehend ing the wor ld a round them and the objects with in it in a 

realistic manner . Th is character ist ic can be observed in chi ldren's speech , 

drawings , wr i t ten express ions, reading preferences, and how they play. In the 

initial s tages, the chi ld's real ism is largely rel iant on the informat ion prov ided by 

author i t ies such as teachers , parents, and books - this is known as naive rea l i sm. 

Later, the chi ld's approach to the wor ld becomes more cr it ical, leading to a 

crit ical ly realistic att i tude that marks the approach of ado lescence (Langmeier , 

Krejčířové 2006, p.118; author 's t rans lat ion). 

Dur ing this deve lopmenta l per iod, i.e. a per iod be tween 6-11/12 years , 

ch i ldren exhib i t in Zacharova 's words d isp lay an increased abi l i ty to concentrate . 

Notably, act ive attent ion is deve loped signif icantly, mean ing that the chi ld wants 

to concent rate . Fur thermore, cogni t ive abi l i t ies, inc luding hold ing mult iple facts in 

mind, prob lem-so lv ing, and emot iona l de tachment , cont inue to advance . In 

te rms of l inguist ic skills, the chi ld's verba l express ion improves, with vocabu lary , 

sentence length, complex i ty , and compos i t ion all showing progress. Addit ional ly, 

ch i ldren learn new words , leading to not iceable d i f ferences in the qual i ty of 

verbal express ion among schoo lch i ldren. Dia logs have been found to have a 

s ignif icant impact on the deve lopment of a chi ld 's speech . A seven-year-o ld chi ld 

knows an average of 18,500 words , an e leven-year-o ld 26,500 words (Zacharová 

2012, p.48-49; author 's t rans lat ion). 

Accord ing to Ur (1997, p. 130), ch i ldren are genera l ly more cur ious, open -

minded, and wi l l ing to exper iment with new ideas and concepts . Thus mot ivat ing 

and engag ing chi ldren in language learning is eas ier than mot ivat ing adults . 
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b) Implication for teaching English grammar in primary schools 

Ur (1997, p. 130) states that to instruct ch i ldren in a fore ign language, 

teach ing methods should inc lude games , pictures, stories, and physical act ivit ies, 

as ch i ldren in this age g roup tend to acqui re knowledge through creat ive 

pursuits. Accord ing to Ibrah im (2016, pp.51-52) , young learners absorb a fore ign 

language very we l l . They acqui re language skills main ly th rough games and 

activit ies that they enjoy. 

Teachers should teach g r ammar ( inc luding art ic les) in context, not in an 

isolated manner . Chi ldren then have more opportun i t ies and chances to see the 

fore ign language in its real-l ife funct ions. When g r ammar is be ing taught, the 

teacher should also app ly it to the chosen a real-l ife s i tuat ions, ideal ly in a fun 

way. 

In the Czech Republ ic , pupi ls have a compu l so ry fore ign language 

educat ion f rom the 3rd grade of pr imary schoo l . A t the end of the pr imary 

schoo l , the Rámcový vzdě lávac í p rogram (RVP/F ramework Curr icu lum) states 

that in speak ing, the pupil should be able to tell in a s imple way basic 

informat ion about themse lves , their fami ly, schoo l , leisure, and should be ab le to 

engage in s imple conversat ions . In wr i t ing, he/she should be ab le to wr i te a 

short text us ing s imple sentences and phrases about himself/herself , family, 

act ivit ies, and events in h is/her area of interest and dai ly life (MŠMT 2021 , 

pp.25-26) . The F ramework Curr icu lum on the other hand does not expl ic it ly list a 

certa in g r ammar that shou ld be learnt say ing on ly that the s tudents ' knowledge 

should reach level A I (MŠMT 2021 , p. 17). 

Ideal ly, g rammar , inc luding art ic les, shou ld be taught to young learners 

th rough pract ical exerc ises, such as rhymes, songs, games , and ro le-p lay ing, in 

order to make the learning process more enjoyab le and st imulat ing. G rammar 

should be presented through real-l ife s i tuat ions in context to support 

unders tand ing. It is important not to insist on g r ammar accuracy, as learners 

should be a l lowed to commun i ca te their in tended mean ing even if they make 

grammat ica l errors (Sekel j and Rigo 2011 , pp .191-193) . 
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3.2. Lower secondary school learners 

a) Characteristics of learners 

The lower secondary school in the Czech Republ ic is a t tended by pupils 

f rom the age 11-12 to 15-16. A t the end of the lower secondary school (approx. 

age 15), the compu l so ry school ing is comp le ted . Th is age per iod is a lso known as 

puberty. 

As Vágnerová (1997) states, dur ing puberty, deve lopmenta l changes can 

increase the risk of var ious prob lems, part ly due to emot iona l labil ity and 

changes in emot iona l exper ience . These changes can result in increased 

impuls iv i ty and lack of contro l , leading to behav ioura l mani festat ions that may be 

uncomfor tab le for teachers and affect students ' overal l assessment . Despite 

awareness that emot iona l d istress is c ommon , educators may struggle to cope 

with these specif ic reject ion behav iours . Emot iona l f luctuat ions are a lso c ommon , 

with sudden changes in act ivat ion levels leading to per iods of apathy and 

wi thdrawa l , result ing in dec reased per formance. Pubescents may d raw short­

s ighted conc lus ions f rom negat ive exper iences, such as conc lud ing that school is 

point less after receiv ing a bad grade or d isagree ing wi th a teacher . (Vágnerová 

1997, pp. 30 ,31 ; author 's translat ion) 

Po ledňákova (2006) adds that in te rms of the social c l imate of the 

c lass room, this per iod is the most educat iona l ly comp l i ca ted . Th is is s ince 

part icular pecul iar it ies of indiv iduals are accentua ted . As Cummins (2014) 

emphas i zes teenagers a re undergo ing s ignif icant changes and prefer to be 

t reated more like adults than ch i ldren. They may not a lways accept author i ty and 

may cha l lenge teachers . Therefore , teachers should be prepared for this 

possibi l i ty. It is important to provide c lear reasons and mot ivat ions for the tasks 

ass igned to teenagers , as they should not feel that their t ime is was ted 

(Cummins 2014) . 

Despite the educat iona l cha l lenges, teenagers have a s ignif icant potent ia l 

for language learn ing. O rmrod (2012, p. 157) for examp le asserts that the 

mot ivat ion of teenage students is predominant ly extr insic, mean ing that externa l 

factors, such as obta in ing good grades , serve as mot ivat ion for learn ing. 

Teachers of teenager s tudents can therefore app ly var ious strategies to enhance 
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extr ins ic mot ivat ion and enhance the overal l l anguage teach ing exper ience. 

b) Implication for teaching English grammar in lower secondary schools 

Accord ing to Cummins (2014), there are several important character ist ics 

o f teenagers that should be cons idered when teach ing t hem, for examp le that 

teenagers are natural ly compet i t i ve and enjoy us ing new techno logy (Cummins 

2014) . Teachers can therefore integrate phones and tablets into c lass room 

activit ies and projects. Us ing techno logy in the c lass room can help to make the 

learning exper ience more interact ive and engag ing for s tudents . It can a lso 

provide them wi th access to a wide range of resources and mater ia ls that might 

not be avai lab le o therwise . S ince they are compet i t ive, teachers can interconnect 

games and techno logy through apps, e .g . Quiz let 

Pinter (2016, p. 377) states that it is essent ia l for educators to create a 

posit ive learning env i ronment for teenagers . It can be done by l inking teach ing 

mater ia ls to the students ' exper iences, encourag ing peer interact ion and 

co l laborat ion, and teach ing effect ive learning strategies to help teenagers 

deve lop their au tonomy. Pinter (2016, p. 377) a lso th inks that teachers are 

a l lowed wi th this approach to gradual ly shift contro l to their s tudents by offer ing 

more f lexible, learner-centred act iv it ies. Addit ional ly , teachers shou ld invest t ime 

in gett ing to know their s tudents and creat ing commun i t i es of peers who can 

work together . As teenagers become increas ingly independent , teachers may 

cons ider involv ing s tudents in se lect ing mater ia ls and establ ish ing c lassroom 

rules and expectat ions, rather than dictat ing them. 

Based on RVP (MSMT 2021) , at the end of lower secondary schoo l , pupi ls 

should reach the A 2 level o f Engl ish. In te rms of speak ing, the pupil shou ld be 

ab le to ask for basic informat ion and respond appropr iate ly in ord inary formal 

and informal s i tuat ions, talk abou t h is/her family, fr iends, school , leisure, and 

other topics to be learned, tell a s imple story or event, descr ibe people, p laces, 

and th ings in his/her everyday life. In wr i t ing, he/she should be ab le to fill in 

basic informat ion about himsel f/hersel f in a fo rm, wr i te s imple texts about 

him/herself , family, schoo l , leisure, and other topics to be learned, respond to 

s imple wr i t ten messages (MSMT 2021 , p. 27) . However , s imi lar ly to the 
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descr ipt ion of wha t is expec ted at the end of pr imary schools, the documen t 

does not speci fy the exact g rammat i ca l phenomena that the pupi l should know at 

the end of lower secondary schools . 

Purely f rom the point o f v iew of g rammar , RVP on ly states that the 

curr i cu lum shou ld deve lop the use of g rammat ica l phenomena to real ize the 

pupil 's commun ica t i ve intent ion, where e lementary errors that do not interfere 

with the mean ing of the message and unders tand ing are to lerated (MŠMT 2021 , 

p. 28) . 

Based on Sekel j and Rigo (2011, pp .193-197) , grammar should be taught 

gradually and with a focus on basic structures and clear explanations. Teachers 

should use a variety of exercises to help learners practice and internalize grammar 

structures, including fil l-in-the-blank exercises, substitution tables, and translation 

exercises. It is also important to use both inductive and deductive approaches and to 

encourage learners to use the language creatively in communicat ive patterns. 

Metalanguage should be used to explain rules and structures. 

3.3. Secondary school s tudents 

a) Characteristics of students 

Students aged approx imate ly 15 to 19-20 are in the deve lopmenta l per iod 

of ado lescence (Vágnerová 2000, p. 209) . A t this age, they typical ly at tend 

secondary schoo l . 

Ado lescence involves physical and psychologica l changes . As Langmeier 

and Krejč ířová (2006) say the psychologica l changes in this per iod can be 

character i zed as the onset o f mature th ink ing. Economic and cultural factors, 

parents, teachers , and other persons important to the individual play an 

important role in this per iod (Langmeier , Krejč ířová 2006, p. 142; author 's 

t rans lat ion). 

Taxová (1987) states that dur ing ado lescence, indiv iduals undergo 

personal i ty deve lopment and socia l izat ion, leading to the format ion and partial 

stabi l izat ion of their se l f -concept. Consequent ly , quest ions related to their own 

identity become increas ingly important . Th is per iod involves the creat ion and 

format ion of an independent and au tonomous personal i ty, as wel l as social 
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integrat ion. (Taxová 1987, p. 72; author 's translat ion) 

Accord ing to Horká (2009) , dur ing ado lescence, a person's identity is 

f o rmed , and their social posit ion changes , leading to changes in their behav iour 

and per formance. The indiv idual becomes more focused on eva luat ing their 

abi l i t ies, wh ich results in a shift in their social role. Ado lescents des i re more 

independence, but a lso feel insecure (Horká 2009, pp. 60 ,61; author 's 

t rans lat ion). 

b) Implication for teaching English grammar in secondary schools 

Teevno (2011 , pp.33-34) lists several impl icat ions and recommendat ions 

for teach ing Engl ish in secondary schools . Accord ing to the Teevno , to effect ively 

teach EFL to ado lescents , teachers shou ld adopt a var iety of modern methods 

and techn iques s ince classical frontal teach ing can be demot ivat ing and bor ing. 

Encourag ing students to commun i ca te in Engl ish outs ide of the c lass room and 

using learner-centered activit ies can help to foster language acquis i t ion. In 

addi t ion, teachers should famil iar ize themse lves with modern teach ing 

methodolog ies , such as the commun ica t i ve method , and make use of aud io­

visual a ids to create a more engag ing and interact ive learning exper ience. 

S tudents can also improve their language skills by watch ing Engl ish movies or 

ser ies, l istening to speeches , and uti l iz ing onl ine resources. These mater ia ls are 

easi ly avai lab le on the Internet (e.g. Netfl ix, YouTube , Spotify, App le Podcasts , 

HBO,. ) . A learner-centered and act iv i ty-based curr i cu lum that p romotes the use 

of Engl ish as a language rather than just a subject can a lso be helpful in 

faci l i tat ing language deve lopment . 

RVP (MŠMT 2021) says that in te rms of g rammar , s tudents should master 

nomina l and verba l phrases, morphemes , pref ixes, suff ixes, o ther express ions of 

past, present and future, subord inate c lauses, comp lex sentences, der ivat ion, 

t ranspos i t ion, t ransformat ion, va lency. The use of art ic les is not ment ioned, but 

as they are part o f nomina l phrases, it can be presupposed that the students 

should master their use (MŠMT 2021 , p. 17). A s tudent in secondary school 

should be a iming for level of B2 by the end of secondary school ( ib id, p.18). A 

little bit d i f ferent sets of ou tcomes are expected of secondary vocat iona l schools 
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but as these are not targeted with in the theses, these are not descr ibed. 

T o teach g r ammar effect ively to ado lescents , it needs to be done in a 

systemat ic way . Lessons shou ld involve act ive use of language in realistic 

everyday s i tuat ions and encourage speak ing as much as poss ib le. The G rammar 

Trans lat ion Method can be effect ive for teach ing g r ammar rules and prov id ing a 

c lear sense of ach ievement for some learners. Teachers should cons ider the 

personal learning styles of their s tudents, inc luding v isua l , audi tory, and 

kinesthet ic learners, and use appropr ia te methods and techn iques (Lesiak, K. 

2015, pp .232-235) . 

3.4. Adul ts 

a) Characteristics of adults 

Accord ing to Zacharová (2012) , adu l thood marks the stage of life where 

an individual is be l ieved to reach the height o f their creat ive abi l i t ies, wi th sound 

physical and menta l heal th, emot iona l stabil ity, and the abi l i ty to make opt imal 

use of their cogni t ive skil ls. It is dur ing this t ime that they often establ ish their 

househo ld and fami ly. Adu l thood can be d iv ided into: 

Early adu l thood - the per iod f rom 20 to 30 years . 

Middle adu l thood - the per iod f rom 30 to 45 years . 

Late (older) adu l thood - the per iod f rom 45 to 65 years . (Zacharová 2012, p. 67; 

author 's translat ion) 

Zacharová (2012, p. 68) a lso adds that personal matur i ty is the crit ical 

cr i ter ion for atta in ing adu l thood . Th is involves pr imar i ly tak ing full personal and 

civic responsibi l i ty, ga in ing emot iona l independence f rom parents, and ach iev ing 

economic independence . Fur thermore, an adul t should deve lop a strong sense of 

individual ity, have a heal thy level o f se l f -esteem, establ ish a sol id and long-

last ing bond with a life partner, and mainta in a broad network of f r iendships 

(ibid; author 's t rans lat ion). 

b) Implication teaching English grammar to adults 

Based on Je l ínková (2016, p. 18), adul ts who dec ide to learn a new 

language are typical ly highly mot ivated due to reasons such as career 
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advancement , j ob opportuni t ies, re locat ion, or personal interest. However , unl ike 

school ch i ldren, adul t learners have estab l i shed learning styles and d iverse 

expectat ions . Some prefer more conversat iona l act ivit ies, whi le others priorit ize 

unders tand ing g r ammar rules and avo id ing mistakes. Some may not feel 

comfor tab le work ing in g roups and prefer to wo rk a lone. Meet ing the indiv idual 

needs of adul t learners can be cha l leng ing for teachers , as they require a 

personal ized approach that cons iders their preferences and expectat ions . Thus , a 

teacher 's profess ional skil ls and personal i ty play a s ignif icant role in meet ing the 

needs of adul t learners. 

Michalska (2015, p. 127) bel ieves that Commun i t y Language Learning 

(CLL) and Direct Method are the most suitable methods for adul t learners. 

Accord ing to her CLL treats s tudents as "c l i en ts " wi th individual needs, reduc ing 

their fear and stress in a new learning env i ronment . Direct Method focuses on 

verbal commun ica t i on and spontaneous use of language, wh ich is des i red by 

adul t s tudents wi th l imited t ime for learn ing. It depar ts f rom tradit ional 

techn iques such as g r ammar rules and trans lat ion, mak ing it sui table for o lder 

s tudents . Both methods emphas i ze the impor tance of natural commun ica t i on and 

establ ish ing a good teacher-s tudent re lat ionship. 

It should be said that adul t learners have di f ferent levels of Engl ish, prefer 

d i f ferent learning styles, and need di f ferent approaches . In the learning process, 

individual needs matter to ach ieve certa in level of language, inc luding g rammar . 

Thus , ideal teach ing g rammar , inc luding art ic les, that wou ld be appl icable for all 

adul ts does not exist. The heterogene i ty of the g roup and their needs does not 

a l low for one method , techn ique, strategy, approach etc. to teach ing g r ammar to 

be used. 

4. Resources and materials for teaching 

articles for different age groups 
Teach ing g rammar , or more specif ical ly teach ing art ic les is inf luenced not 

on ly by the chosen approach (see chapters 2.1, 2.2) or by the target age group 

(see chapters 3.1, 3.2, 3.3, 3.4), but a lso by combinat ion of these factors that 
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inf luences the cho ice of resources and teach ing mater ia ls. 

The te rm teach ing mater ia l , accord ing to Lewis (2020) refers to a var iety 

of mater ia ls, and resources that are used to suppor t the teach ing and learning of 

ESL or EFL. These can inc lude textbooks, workbooks , aud io and v ideo mater ia ls, 

onl ine resources, and other mater ia ls des igned to help teachers and students 

ach ieve their language learning goa ls . The purpose of these resources is to 

provide teachers wi th the mater ia ls and suppor t they need to effect ively teach 

g rammar , vocabu lary , speak ing, l istening, read ing, and wri t ing skills in the 

c lass room (Lewis 2020) . 

It is crucial to use appropr ia te mater ia ls and resources to effect ively teach 

g r ammar to s tudents in di f ferent age groups . The fo l lowing chapters present the 

most c ommon resources and mater ia ls one can use in teach ing 

g rammar/ teach ing art ic les in genera l and in the context o f a specif ic age group. 

4.1 . Pr inted resources 

a) Textbook 

Tex tbooks are one of the most used mater ia ls for Engl ish language 

teach ing . Accord ing to Richards (2001 , p. 1), textbooks play a crucial role in 

language programs. They can fo rm the basis o f c lass room language input, 

pract ice, and lesson content , and supp lement teacher instruct ion. For learners, 

textbooks can provide a major source of language contact apar t f rom the 

teacher . Addit ional ly, textbooks can serve as a fo rm of teacher tra in ing for 

inexper ienced teachers . Commerc ia l tex tbooks are wide ly used in language 

teach ing a round the wor ld , mak ing it important for teachers to have the 

knowledge to effect ively use and adap t t hem. 

Byrd (2001, p. 415) argues that teachers often take textbooks as 

compu l so ry tools and become dependen t on t hem . Th is is because textbooks are 

taken as the centre of the c lass room and provide content and activit ies. 

The use of textbooks in language teaching has both advantages and 

disadvantages. Richards (2001) lists them. On the one hand, textbooks provide a 

structure and syllabus for language programs, which can be especially helpful for 

teachers who may not know how to organize a curr iculum. They also help 
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standardize instruction and ensure that students in different classes receive similar 

content and can be tested in the same way. Additionally, textbooks can maintain 

quality by providing students with materials that have been tested and that are 

based on sound learning principles. Furthermore, textbooks provide a variety of 

additional learning resources, such as workbooks, CDs, videos, and teaching guides, 

which can enrich the learning experience for both teachers and students. On the 

other hand, according to Richards (2001) textbooks may also have some negative 

effects. For example, they may contain inauthentic language that is specially written 

to incorporate teaching points and that does not reflect real-world language use. In 

some cases, they may not even reflect the needs and interests of students, especially 

if they are written for a global market. Moreover, textbooks can deskill teachers if 

they are used as the primary source of instruction, leaving the teacher to simply 

present materials prepared by others. Additionally, textbooks can be expensive, 

which can be a financial burden for students in many parts of the world (Richards 

2001, pp.1-2). 

Examples of textbooks based on age groups used in the Czech context: 

1) Primary school: Click with friends (Fraus), Happy Street (Oxford University Press), 

Wow!Engl ish (WattsEnglish, textbook with workbook), Funpark (Klett, textbook 

and workbook in one), Chitchat (Oxford University Press 

2) Lower secondary school: Bloggers (Klett), Project (Oxford University Press), New 

Headway (Oxford University Press), Your Space (Fraus) 

3) Secondary school: New Success (Pearson), New English File (Oxford University 

Press), Focus (Pearson), Gateway (Macmil lan), Life Vision (Oxford University 

Press), Chillout (Klett) 

4) Adults or self-taught students: Inside out (Macmil lan), English Grammar in Use 

(Cambridge University Press), Straightforward (Macmil lan), Dive In (Klett) 

b) Workbook 

Prf icha et a l . (2003) descr ibes a wo rkbook as a type of exerc ise book 

conta in ing mainly tasks and exerc ises for independent work by pupi ls. Accord ing 

the h im workbook is usual ly used in the pr imary schoo l , in h igher g rades usual ly 
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as a supp lement to the textbook. (Průcha et a l . 2003, p. 174; author 's 

translat ion) 

Hladi lek (2004) adds that a wo rkbook conta ins exerc ises for se lected parts 

o f the curr icu lum, wh ich are to be so lved independent ly . Workbooks contr ibute 

s ignif icant ly to rat ional is ing the pract ice, conso l idat ion, systemat isat ion and 

deve lopment of knowledge and skil ls. They rel ieve pupi ls o f the mechanica l work 

involved in so lv ing certa in tasks and focus pupils ' at tent ion on carry ing them out 

eff ic iently. (Hladi lek 2004, p. 65; author 's translat ion) 

Examples of workbooks based on age groups used in the Czech context: 

1) Primary school: Click with Friends (Fraus), Happy Street: Activity Book (Oxford 

University Press), Wow!Engl ish (WattsEnglish, workbook is included in the 

textbook), Funpark (Klett, textbook and workbook in one), Chitchat: Activity Book 

(Oxford University Press) 

2) Lower secondary school: Bloggers (Klett), Project (Oxford University Press), New 

Headway (Oxford University Press), Your Space (Fraus) 

3) Secondary school: New Success (Pearson), New English File (Oxford University 

Press), Focus (Pearson), Gateway (Macmil lan), Life Vision (Oxford University 

Press), Chillout (Klett, workbook is included in the textbook) 

4) Adults or self-taught students: Inside out (Macmil lan), English Grammar in Use 

(Cambridge University Press, practice book in the textbook), Straightforward 

(Macmil lan), Dive In (Klett, workbook in the textbook) 

4.2. Electronic resources 

In recent years, the exp los ion of digital techno logy has t rans formed the 

way we commun ica te , learn, and access in format ion. Th is has a lso had a 

s ignif icant impact on language teach ing and learning, wi th a w ide range of 

e lectronic resources now avai lab le to suppor t and enhance c lass room instruct ion. 

These resources inc lude webs i tes , apps, podcasts , v ideos, onl ine games , social 

media , and more . A lexander (2001, pp. 10-11) suggests that the uti l ization of 

onl ine resources can enhance the s tandard of educat ion , faci l i tate access to 
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educat ion and tra in ing, reduce educat ion costs, and advance the eff icacy and 

eff ic iency of educat ion . 

As Marc Prensky (2001, pp.1-3) argues, the rise of digital techno logy has 

g iven rise to a new generat ion of "digita l na t i ves" who have g rown up with 

techno logy and are comfor tab le with digital resources. In contrast , "digita l 

immigrants" , or those who have had to adapt to techno logy later in life, may 

require more suppor t and gu idance to effect ively integrate e lectronic resources 

into their teach ing . Teachers may need to cons ider the digital l i teracy levels of 

their s tudents when select ing and us ing onl ine resources for teach ing g rammar . 

They may need to provide addit ional help and adv ice for digital immigrants , whi le 

digital nat ives may be ab le to nav igate the resources more independent ly . 

However , both groups can benef i t f rom a var iety of e lectronic resources (Prensky 

2001) . 

a) Interact ive textbook 

Prf icha (2009) descr ibes an interact ive tex tbook as a new form of 

mul t imedia content for teach ing with an interact ive wh i teboard . It takes as its 

basis the 'paper textbook' of a part icular subject and addit ional features such as 

more visual mater ia l , l inks to webs i tes wi th deta i led and up-to-date in format ion, 

and the rep lacement of many teach ing a ids. The pupil is thus accord ing to him 

able to control the amoun t of informat ion the textbook prov ides (Prf icha 2009, p. 

112; author 's t rans lat ion). 

As an examp le , the fo l lowing passage descr ibes an interact ive textbook 

Fun park (a textbook for Engl ish in pr imary schools) . 

The teacher as wel l as pupi ls have access to the interact ive textbook Funpark 1 

(des igned for 3 r d g rade of pr imary schoo l ) . The interact ive tex tbook offers a 

virtual g lossary for se lected lessons, or iginal l istening record ings and it provides 

all lessons, wh ich are t rans fo rmed into an interact ive fo rm based on the paper 

textbook. It uses v ideos, songs, l istening, games , and interact ive act iv it ies. Pupils 

can do exerc ises such as match ing, choos ing a correct opt ion, comple t ing 

words.. . Chi ldren can play games in order to pract ice wha t they are learn ing, e .g . 
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puzz les and c rosswords . When they pract ice at home, it is enab led to them to 

see correct answers and the exact errors they make. 

b) Webs i tes and onl ine appl icat ions 

Webs i tes and onl ine appl icat ions offer a vast array of resources and tools 

that enhance the language learning exper ience, serve to individual needs and 

interests, and are avai lable a lways - at little or no cost. 

Age-spec i f ic onl ine resources that are helpful when teach ing Engl ish g r ammar 

are l isted. 

For kids (pr imary and lower secondary school) : 

- ESL-Kids (avai lable on ht tps://es l -k ids .com): ESL-k ids is a webs i te that 

provides a var iety of mater ia l for teach ing ESL to young learners, inc luding 

f lashcards, worksheets , games , songs, and lesson plans, that are des igned 

to be engag ing and interact ive for young learners. Its focus on fun and 

creat iv i ty in language teach ing can help to make language learning more 

enjoyab le and memorab le for young learners. 

- Engl ish Act iv i t ies (avai lable on ht tps://www.engl ishact iv i t ies .net): A free 

webs i te for Engl ish learning and can be used as an inspirat ion for teach ing 

ESL/EFL f rom beg inners to intermediates. It is full o f Engl ish lessons, 

games , and tests. 

- ESL Games Wor ld (avai lable on : h t tps : / /www.es lgameswor ld . com): ESL 

Games Wor ld is a webs i te that is ded icated to help ing teachers that teach 

ESL/EFL language by prov id ing a var iety of interact ive games for 

c lassrooms, PowerPo in t templates , board games , 

g rammar/vocabu la ry / read ing games , picture quizzes and more. 

For teenagers ( lower secondary and secondary school) : 

- LearnEngl ish Teens (https:// learnengl ishteens.br i t i shcounci l .org): A free 

webs i te by Br i t ishCounci l for improv ing Engl ish with read ing, wr i t ing and 

l istening pract ice, t ips for exams , g r ammar and vocabu la ry exerc ises, 

games and v ideos. G r ammar is presented through v ideos and pract iced 

with di f ferent types of onl ine exerc ises (match ing, gap-f i l l ing, order ing , 
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mult iple cho ice, g roup ing , error connect ion, . . ) and worksheets . 

- GrammarF l i p (h t tps : / /www.grammar f l i p . com): Itis an onl ine p lat form that 

provides resources for teach ing Engl ish g r ammar to middle school 

s tudents . The p lat form offers a var iety of interact ive g r ammar lessons, 

exerc ises, assessments , and teacher tools that are des igned to engage and 

cha l lenge students . GrammarF l i p covers a range of g r ammar topics, 

inc luding parts of speech , art ic les, sentence structure, ... The lessons are 

presented in short v ideo tutorials, wh ich are fo l lowed by interact ive 

pract ice exerc ises and assessments to reinforce the concepts learned. The 

platform also prov ides feedback and progress t rack ing for s tudents and 

teachers , as wel l as cus tomizab le ass ignments and quizzes. 

For adults: 

- BBC Learn ing Engl ish (ht tps:/ /www.bbc.co.uk/ learn ingeng l i sh/) : Th is 

webs i te offers a range of resources for Engl ish language learners and a lso 

inspires teachers . The webs i te prov ides aud io and v ideo mater ia ls, 

g r ammar lessons and quizzes. 

- Teach Th is (h t tps: / /www.teach- th i s .com): Teach Th is is a p lat form that 

provides resources for Engl ish language teachers , inc luding lesson plans, 

act ivit ies, games , and worksheets for teach ing var ious aspects of Engl ish 

g rammar , inc luding art ic les. For teach ing art ic les itself are prov ided 

games , worksheets , board games , er ror-connect ion act iv it ies or qu izzes. 

The p lat form offers mater ia ls for di f ferent levels, f rom beginners to upper-

intermediates. 

5. Evaluation of materials for teaching 

articles for different age groups 
5.1. Definit ion of mater ia l eva luat ion 

Toml i son (2003) def ines eva luat ion as a "procedure that involves 

measuring the value (or potential value) of a set of learning materials. It involves 
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making judgments about the effect of the materials on the people using them" 

and attempts to measure various aspects such as the credibility of the materials to 

learners and teachers, their validity and reliability, and their ability to interest and 

motivate learners and teachers. Additionally, the evaluation considers the value of 

the materials for short-term and long-term learning outcomes. Other factors that are 

evaluated include the assistance provided to teachers for preparing, delivering, and 

assessing the materials, their flexibility, their contribution to teacher development, 

and their al ignment with administrative requirements (Tomlison 2003, p. 15). 

Harwood (2014) offers deeper insight into evaluating materials and argues 

that it is essential to examine textbooks at 3 different levels - specifically the levels 

of content, consumption, and production. At the first level, which is the level of 

content, an analysis can be conducted to determine what the textbooks contain or 

leave out in terms of subject matter, language, teaching strategies, and cultural 

aspects. This level of analysis is typically done outside the classroom context. At the 

second level, consumption, researchers examine how textbooks are used by teachers 

and students in the context of c lassroom. At the production level is investigated the 

process of creating, writ ing, and distributing textbooks, as well as the constraints, 

affordances, and industry standards that impact textbook development (Harwood 

2014, p.2). The practical part will be focused on the analysis of articles only at the 

content level. The reason for this focus is based on the aim of the thesis, where the 

content level is the most important and relevant. 

5.2. Evaluat ion m e t h o d s 

There are several tools for eva luat ing educat iona l mater ia ls . The cho ice of 

an eva luat ion tool depends on the purpose of the eva luat ion, the target learners, 

and the avai lable resources. Some of the eva luat ion tools are check- l ists, 

surveys, comparat ions , content analyses, interv iews, observat ions, ana lyses, 

peer rev iews, feedback f rom teachers and students and user test ing. 

Regular eva luat ion of course mater ia ls, especia l ly textbooks, is crucial to 

identify weaknesses and improve t hem throughout the course. In the Zohrab i 

(2016, p. 216) , there are l isted other types of eva luat ion methods, such as 

prel iminary, summat ive , and format ive eva luat ion, as wel l as external and 
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internal eva luat ion. 

For the purpose of the bache lor thesis the eva luat ion method chosen was 

checkl ist . The checkl is t method is one method that can be uti l ized to eva luate 

textbooks . Th is techn ique serves as a tool that aids pract i t ioners in assess ing 

course books in a pract ical and effect ive manner . Sa rem, Hamid i , and 

Mahmoud ie (cited in Jusuf 2018, p.21) suggest that checkl is ts prov ide 

eva luators, such as teachers , researchers, and students, wi th a list of features 

that are crucial to successfu l learn ing-teaching mater ia ls . Based on these cr i ter ia, 

the qual i ty o f the mater ia l can be eva luated and rated. In summary , the checkl ist 

method is an inst rument used to determine the va lue of mater ia ls based on 

predetermined aspects (Jusuf 2018, p. 21). 

McGrath (2002) has identi f ied four advantages of the checkl is t method , 

inc luding its systemat ic approach that ensures all important e lements are 

cons idered . The method is a lso effect ive in record ing a substant ia l amoun t of 

informat ion in a relat ively short amoun t of t ime. The recorded informat ion is 

presented in a conven ient fo rmat that permits easy compar i son be tween 

compet ing sets of mater ia l . Addit ional ly, the checkl is t method is explicit, and if 

the categor ies are wel l unders tood by all part ies invo lved, it can prov ide va luab le 

insights dur ing the eva luat ion process. 
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6. Practical part 
The pract ical part of the bache lor thesis deals wi th the analys is of chosen 

Engl ish language textbooks for d i f ferent age categor ies to show how these 

textbooks deal wi th the grammat ica l topic art ic les and wha t s tudents learn about 

it s ince art ic les has no exact rep lacement in Czech g rammar . The pract ical part 

focuses on how the art ic les in the Engl ish language textbooks are presented and 

pract iced and how the fo l low-up product ion takes place. 

The textbooks of Klett publ ish ing house for pr imary schools, lower 

secondary schools, secondary schools , and adul ts/se l f - taught learners were 

se lected. The pract ical part research inc luded successfu l approach ing the Klett 

publ ishers result ing in the textbooks be ing prov ided wh ich enab led the 

subsequent analys is to happen . Choos ing Klett publ ish ing house as a source for 

Engl ish language textbooks for the pract ical part has several reasons. Klett 

publ ishers offer a w ide range of textbooks for di f ferent age groups ( f rom pr imary 

schools textbooks to adul ts/se l f - taught learners), wh ich means compar ing how 

art ic les are presented, pract iced, and how the product ion is el ic i ted across 

di f ferent levels can be done . Secondly , Klett publ ish ing house is a wel l -

estab l i shed publ isher wi th a good reputat ion in the f ield of language educat ion . 

Th is means that their textbooks are likely to be wide ly used and may provide a 

good representat ion of how art ic les are taught in the Czech Republ ic . Third ly, 

f rom a personal perspect ive, Klett has prov ided the textbooks to the analys is 

carr ied out in the bache lor thesis, wh ich indicates, in my op in ion, that they are 

wil l ing to provide profess ional suppor t for research in the f ie ld. 

6.1. Research methodo logy 

The a im of this thesis is to invest igate how grammat i ca l art ic les are taught 

in Engl ish language textbooks for Czech learners, and to exp lore whe the r there 

are any d i f ferences in the approaches to how this topic is being taught across 

di f ferent age groups ( f rom pr imary schools EFL learners to adul t/se l f - taught EFL 

learners). The reason for it was that art ic les be long to g r ammar i tems that are 

typical ly connec ted to prob lems (errors and mistakes) for Czech learners of 

Engl ish. 
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Checkl is t was used for the research as the most appropr ia te and object ive 

method of the textbook eva luat ion (for more detai ls on checkl ists and other 

educat iona l mater ia l eva luat ion tools see 5.2). 

First, a checkl is t was c reated based on theoret ical f ind ings. The checkl is t is 

d iv ided into several parts. For the research, PPP model was used in the checkl ist 

to f ind out how textbooks fo l low these three stages. In te rms of art ic le 

presentat ion, it addresses whether it is done in context , out o f context, implicit ly, 

expl ic it ly, in a deduct ive or an induct ive approach . In the pract ice stage, it 

focuses on how the art ic les are pract ised, for examp le , wha t type of exerc ises 

the textbook uses (dri l l ing, gap-f i l l ing, mult ip le cho ice, creat ing or comple t ing 

sentences.. .) and how often the di f ferent types of exerc ises appear . The last 

sect ion of the checkl ist looks at how the learners are led by the tex tbook to use 

art ic les, whether the free product ion s tage is done in oral or wr i t ten fo rm. Th is 

checkl is t is made for all se lected age categor ies in the same way in order to 

col lect informat ion that is comparab le . 

As exp la ined in the theory, art ic les are an inseparable part o f the language 

sys tem, therefore they appear , in laymen words , "eve rywhere" . 

T o col lect data for this study, a total of 14 Engl ish language textbooks 

were obta ined f rom Klett. After rev iewing the textbooks, it was found that only 

four textbooks inc luded a chapter on art ic les (one tex tbook for one age group) . 

Only one chapter for one age g roup was se lected to create a sample . However , 

the who le textbook was also ana lysed to see whether the se lected chapters do or 

do not dev iate fo rm that book norm for work ing with the grammat ica l topic of 

art ic les. The checkl is t data were ana lysed to see how the art ic les are taught for 

d i f ferent age groups and where are the d i f ferences and similar it ies. 

6.2. Research quest ions and a s s u m p t i o n s 

Based on the a im of the thesis, a research quest ion and a set of 

assumpt ions have been formulated and they are used as a basis for the pract ical 

part. By answer ing the quest ion and test ing these assumpt ions , this s tudy a ims 

to provide insights into the current approaches to teach ing art ic les in Engl ish 

language educat ion in the Czech Republ ic for d i f ferent age groups . 
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Research quest ion: 

- Wha t are the d i f ferences and similar it ies in how art ic les are presented, 

pract iced, and how product ion is taught in Engl ish language textbooks for 

d i f ferent age g roups? 

Assumpt ions: 

- Engl ish language textbooks use deduct ive approach to teach ing art ic les 

regardless the target age group 

- Tex tbooks for pr imary school pupi ls have a greater focus on 

contextua l i z ing art ic les than textbooks for adul t learners. 

- Tex tbooks for younge r learners (pr imary school pupi ls) teach art ic les 

implicit ly or w i thout descr ib ing rules, whi le textbooks for lower secondary 

and o lder s tudents teach art ic les expl ic it ly. 

6.3. Evaluated textbooks 

As ment ioned above , textbooks f rom Klett publ ish ing house were chosen . 

In this subchapter , the se lected textbooks are descr ibed in greater detai l in the 

context o f o ther textbooks targeted at the s ame age group. 

T e x t b o o k s for pr imary school : 

• Funpark 1: publ i shed in 2022, authors: Kr istýna El išková, Věra Forejtová, 

Tereza Hnátková; 85 pages 

• Funpark 2: now in a test vers ion (2023) , authors: Kr istýna El išková, Věra 

Forejtová, Tereza Hnátková 

• B loggers 1: publ i shed in 2018, authors: Mgr. Pavl ína Hrabětová, Mgr. 

Michaela Miku lková, Ph.D., Karen Cryer; 121 pages; C E F R A 1 . 1 

Structure of the Funpark textbooks: 

Funpark 1 and 2 are textbooks and workbooks in one . Both textbooks 

cons is t of 10 units. Each of the units then has 3 lessons int roduced by a comic 

str ip/picture, and at the end of each chapter there is a rev iew and a vocabu lary 

page. In each chapter there are exerc ises focus ing main ly on l istening, use of 
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language, and reading exerc ises. The tex tbook comes with an interact ive onl ine 

material and v ideos. Klett r e commends us ing Funpark 1 and 2 for grades 3-5, or 

an opt ion in 5th grade to fo l low up wi th B loggers 1. 

Structure of B loaaers 1 CKIet t Bloaaers 'O: 

1. Int roductory doub le page focus ing on the main character or the topic of the 

lesson, introduc ing re levant cultural aspects v ia an authent ic v ideo 

2. Parts A, B, C, D: doub le pages of g rammar , vocabu la ry and exerc ises with 

emphas i s on speak ing and l istening 

3. Read ing: di f ferent types of texts, e .g . emai l , b log, comics , etc., addit ional 

authent ic texts at the end of the textbook 

4. Wr i t ing: l inked to the Read ing page, where pupi ls learn to wr i te di f ferent types 

of texts they have been work ing with in Read ing, a lways inc ludes a 'Step by step' 

table wi th instruct ions 

5. V ideo: exerc ises focused on work ing with a didact ic v ideo 

6. You r cha l lenge: a page that conta ins instruct ions for the projects, the textbook 

works wi th di f ferent types of projects (mak ing a v ideo, mak ing a poster, 

prepar ing a presentat ion, etc.) 

7. Picture d ict ionary in the textbook: the purpose of the picture is to prov ide 

visual suppor t for vocabu la ry acquis i t ion, the pictures are label led with numbers 

that cor respond to the entr ies in the g lossary at the end of the workbook . The 

picture is used for conversat ion act iv it ies in pairs and groups . The ass ignments 

for these act iv it ies are on the last page of each lesson. 

8. Cu l ture: act ivit ies focus ing on tradit ions and hol idays are inc luded at the end 

of the book 

The tex tbook chosen for the research is: Funpark 2, unit 7 

The reason for choos ing this part icular unit is the fact that the d i f ference 

between a/an art ic les is taught and it is the first expl ic i t knowledge about this 

g rammat ica l topic they are aware of. 
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T e x t b o o k s for lower secondary school : 

• B loggers 2: publ i shed in 2019, authors: Mgr. Pavl ína Hrabětová, Mgr. 

Michaela Miku l íková, Karen Cryer; 121 pages; C E F R A 1 . 2 

• B loggers 3: publ i shed in 2020, authors: Mgr. Pavl ína Hrabětová, Mgr. 

Zdeňka Soukupová Špan ingerová , Ph.D., Karen Cryer; 121 pages; CEFR 

A2.1 

• B loggers 4: publ i shed in 2021 , authors: Mgr. Helena F lámová, Iveta 

Dittr ichová, Karen Cryer; 121 pages; CEFR A2 .2 

• B loggers 5: publ i shed in 2022, authors: Mgr. Helena F lámová, Mgr. 

Karol íne Němcová Růž ičková, Damien Ga leone; 85 pages; CEFR A2 .2 

Structure of the B loggers textbook: see Structure of B loggers 1 

Each Bloggers textbook conta ins of six units wi th a c lear and unchang ing 

structure, wh ich means it is the same as B loggers 1 textbook. 

The tex tbook chosen for the research is: B loggers 2, unit 3 

Th is unit was chosen because learners get fami l iar wi th the super lat ive fo rm of 

adject ives, wh ich means they get to know one of the uses of art ic le the. 

T e x t b o o k s for secondary school : 

• Chil l Out 1: publ i shed in 2012, authors: Car la Tkad lečková , Ta zeem 

Manesoura ly Perná, Dana Krul išová; 260 pages; CEFR A1 -A2 

• Chil l Out 2: publ ished in 2012, authors: Car la Tkad lečková , Marsha 

Henderson, Radmi la Vyskoč i lová , Natál ia Or lova; 335 pages; CEFR A2 -B1 

• Chil l Out 3: publ i shed in 2013, authors: Car la Tkad lečková , Petra 

Mrzenová, Kateř ina Kacerovská; 335 pages; CEFR B1-B2 

Structure of the Chil l Ou t textbooks: 

All three Chil l out textbooks fo l low the same structure. They cons is t of 10 

units fo l lowed by pract ice tests, g r ammar summary/he lp for wr i t ing, workbook, 

and a d ict ionary. Each unit cons ists o f 3 sect ions that focus on language 

exerc ises, vocabu la ry + g r ammar - present ing and pract ic ing, l istening and 
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pronunc iat ion t ra in ing. The last two pages are devoted to revis ion and exerc ises 

on deve lop ing read ing, wr i t ing, and speak ing skil ls. A t the end of each chapter 

there is a lso a page ded icated to expla in ing the g r ammar be ing pract ised. 

The tex tbook chosen for the research is: Chil l Ou t 1, unit 2 

Among Chil l Out textbooks, there is one unit grammat ica l l y focused on art ic les, 

namely unit 2 in Chil l Ou t 1. It was chosen because it is the most suitable for 

analys is . 

T e x t b o o k s for se l f - taught learners/adults : 

• Dive In ! Ye l low - Me and My Wor ld : publ ished in 2019, author: Fiona 

Mauchl ine; 56 pages 

• Dive In ! Green - Out and About : publ i shed in 2019, author: Fiona 

Mauchl ine; 56 pages; CEFR A2-B1 

• Dive In ! Blue - Home and Away : publ ished in 2019, author: Fiona 

Mauchl ine; 56 pages; CEFR A2-B1 

• Dive In ! Orange - Let's get together: publ i shed in 2019, author: Fiona 

Mauchl ine; 56 pages; CEFR A2-B1 

Structure of the Dive In ! textbooks: 

Each Dive In ! tex tbook conta ins the fo l lowing sect ions: 5 units that has the 

same sys tem - wa rm-up doub le page/ int roductory act ivit ies, fo l lowed by a 

language focus wi th l i s ten ing/wr i t ing/speaking act iv it ies. The last part of the 

lesson is a project that serves as a br idge be tween the two units. The units are 

then fo l lowed by a quiz, language workouts , personal pages, and language 

suppor t (deeper exp lanat ion of g rammat ica l phenomena) at the end of the 

textbook. 

The tex tbook chosen for the research is: Dive In ! : Let's get together , unit 3 

In the unit 3, s tudents learn countab le and uncountab le nouns to wh ich relate 

art ic les. S ince no other textbook in the Dive In ! ser ies d iscusses art ic les more, 

this unit was chosen . 
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7. Results 
7.1 Pr imary school — Funpark 2 

Unit 7 was chosen in the Funpark 2 textbook. Workbook is inc luded in the 

tex tbook and the results o f the analys is are s ummed . Th is unit was chosen 

because pupi ls get to know the d i f ference be tween us ing a and an art ic le. It's 

the first rule about art ic les they meet . So far, art ic les have been presented only 

in the context wi th in structures: It's/It isn't a I'm a I'm theI've got a... 

and have been not presented expl ic it ly with rules - they occur in the sentences 

but are not exp la ined. 

Figure 1: Presentation and Practice stage in Funpark 2 (Kristyna Eliskova et al., Funpark 2, 2023) 

The first exerc ise (p.24) serves as an introduct ion to the issue. The 

presentat ion of the rule about using a and an art ic le is done in context . For the 

purpose of present ing the issue for such young learners (circa 9 years old) a 

comics (picture 1, p. 24) was used . The use of v isuals like comics can be helpful 

for young learners to unders tand better. In this exerc ise, pupi ls l isten to and 

read the comics . In the exerc ise 2 (p.25), vowe ls are l isted to show the letters 

before wh ich the art ic le an is used. 

The presentat ion of the rule about us ing a and an is done induct ively. The 

art ic les are presented in the context of a comics through examp les (It's AN 
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airport./It's A schools) f irst wi th fo l lowing exerc ises when dec id ing be tween a/an . 

Af terwards, the rule is int roduced expl ic it ly th rough an exerc ise where students 

are g iven a list of vowe ls and told to use "an" before words that start wi th those 

letters. However , it is wor th not ing that the textbook does not include 

informat ion regard ing except ions, for instance, the use of "an" before words that 

begin with a p ronounced vowe l sound such as an hour, an honest person or the 

use of " a " before words that begin with a p ronounced consonant , e .g . a unicorn, 

a union. Th is omiss ion may be attr ibuted to the age and level of the learners for 

w h o m the 

tex tbook is des igned . The rule that the indefinite art ic le does not occur in the 

plural is not expl ic i t ly exp la ined, but it occurs pass ive ly in the text and in the 

exerc ises (e .g . There are drums in the city.). 

The pract ice stage is real ized th rough dif ferent types of exerc ises. Pupils 

get to app ly the rule they have learned most ly in choos ing the r ight opt ion (3x). 

The re are mult ip le exerc ises where pupi ls read and repeat sentences (7x), wh ich 

can be cons idered as dri l l ing exerc ise. The re are a lso 2 exerc ises, in wh ich pupils 

put words , inc luding art ic les, into correct order . One exerc ise is ded icated to 

match ing words to the correct art ic les. These exerc ises a l low the students to 

app ly wha t they have learned in a var iety of contexts and reinforce their 

unders tand ing of the rule. 

One exerc ise in Chapter 7 can be inc luded in the product ion stage. In it, 

s tudents create sentences on their own , us ing fo rm There is/are a/an... Th is 

exerc ise is both wr i t ten and then spoken , wh ich impl ies that the sentences are 

produced by the pupi ls in both forms. The above ment ioned drill exerc ise can 

a l ready be seen as contro l led product ion, but in the research was chosen to 

ana lyse on ly free product ion. 
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PRIMARY SCHOOL 

PRESENTATION 

inductive yes 

PRESENTATION 

deductive no 

PRESENTATION 
in context yes 

PRESENTATION 
without context no 

PRESENTATION 

implicitly no 

PRESENTATION 

explicitly yes 

PRACTICE 

drilling 7x 

PRACTICE 

fill-in -

PRACTICE 
correct order 2x 

PRACTICE 
completing sentences -

PRACTICE 

choosing right option 3x 

PRACTICE 

matching lx 

PRODUCTION 
oral yes 

PRODUCTION 
written yes 

Figure 2: Checklist for the analysis of unit 7, Fun park 2 
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7.2 Lower secondary school - B loggers 2 

Unit 3 was chosen in the B loggers 2 tex tbook for the analys is . In this unit, 

super lat ive forms of adject ives are presented, wh ich means that pupi ls get 

fami l iar with the rule: superlative = the + adjective + -st No other unit in the 

Bloggers textbooks pays expl ic i t at tent ion to the art ic les. 

In the presentat ion stage, this rule is int roduced expl ic it ly th rough a 

combinat ion of tables (wi thout context) and sentences (in context ) . Specif ical ly, 

in exerc ise 1 on page 62 (picture 2), tables are used to i l lustrate the format ion of 

super lat ives using "the" wi th both regular and irregular adject ives. The tables 

a lso highl ight the di f ferent spel l ings and pronunc iat ions of super lat ives 

depend ing on the end ings of the adject ives. The use of tables a l lows for a c lear 

and conc ise presentat ion of the rule, mak ing it eas ier for s tudents to unders tand. 

Fol lowing the tables, pupi ls are presented wi th sentences that use super lat ives, 

provid ing further opportun i t ies to unders tand the rule and to see the model 

sentences . In te rms of approaches to teach ing, a deduct ive approach is used as 

the rule is presented first and then examp les are worked w i th . 

•IS- i Study the tables. 

Adjective Superlative 
1 syllable adjectives • 2 syllable adjectives 
ending with -y 
strong the strong 

fast the fastest 

small the small 

big the biggest 

fat the fattest 

cute —s> («) the cutest 

l a z y — ? ( y — ? i ) the laziest 

friendly — ? ( y —s> i) the friendliest 

dirty — * (y —»• i) the dirtiest 

Adjective Superlative 
2 and more syl lable adjectives 
popular the most popu r 

dangerous the most -'=), T JUS 
beautiful the .noi. leautiful 

| Irregular 
good >e êst 
bad i / the worst 

4 s 

^ 2 Work in pairs. Read the sentences with: 
pictures 1)-8). Use a dictionary. 
Q The cheetah is the fastest runnen̂ ^ 
Q This monkey has got the bic ies eyes. 
Q My little rabbit is the cuti». -iimal. 
Q My hamster is the la. '«str. A 

in the world. 

r .-natives a)-h). Match them to the 

Q Dogs and cats are the most popular pets. 
Q The most dangerous Czech snake 

is the viper. 
Q For me, the best pet is my guinea pig. 
Q Flies are the worst insect! 

Figure 3: Presentation stage in Bloggers 2 (Pavlfna Hrabetova eta/., Bloggers 2, 2019) 

Whi le the presentat ion s tage offers a c lear and expl ic i t rule about the use 

of the def in i te art ic le in super lat ive forms, the pract ice s tage is relat ively l imited 
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in scope. On ly one exerc ise in the g iven unit is ded icated to pract ic ing this rule, 

wh ich is about comple t ing sentences wi th the appropr ia te super lat ive fo rm using 

the def in i te art ic le. However , the accompany ing workbook offers a few addit ional 

exerc ises to reinforce this concept , inc luding match ing exerc ise ( l x ) , dri l l ing 

exerc ises (2x), comple t ing sentences (2x). 

The product ion s tage in the tex tbook emphas i zes the use of super lat ive 

forms with the def in i te art ic le the. Whi le not direct ly focus ing on the use of 

art ic les, this stage requires s tudents to app ly their basic knowledge of art ic les in 

order to effect ively produce the sentences, e .g . s tudents creat ing 2-4 quest ions 

using super lat ives, both in oral and wri t ten f o rm. In the workbook , s tudents are 

asked to wr i te ten sentences about an an imal o f their cho ice and to choose a pet 

and produce oral ly also ten sentences about it. These tasks require s tudents to 

use their language product ion skills whi le a lso app ly ing their knowledge of art ic le 

usage in context . 

LOWER SECONDARY SCHOOL 

PRESENTATION 

inductive no 

PRESENTATION 

deductive yes 

PRESENTATION 
in context yes 

PRESENTATION 
without context yes 

PRESENTATION 

implicitly no 

PRESENTATION 

explicitly yes 

PRACTICE 

drilling 2x 

PRACTICE 

fill-in -

PRACTICE 
correct order -

PRACTICE 
completing sentences 3x 

PRACTICE 

choosing right option -

PRACTICE 

matching lx 

PRODUCTION 
oral yes 

PRODUCTION 
written yes 

Figure 4: Checklist for the analysis of unit 3, Bloggers 2 
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7.3 Secondary school - Chil l Out 1 

The tex tbook Chil l Ou t 1, unit 2 was se lected for the pract ical part. The 

workbook is inc luded in the tex tbook and the results o f the analys is are s ummed 

f rom both the workbook and the textbook. It is the on ly chapter in the Chill Out 

tex tbook series that expl ic i t ly addresses the grammat ica l topic of art ic les. In this 

chapter , s tudents learn the di f ference be tween def in i te and indefinite art ic les and 

are a lso reminded of the di f ference be tween the use of a and an. The use of the 

art ic les is presented expl ic it ly in context through an overv iew that expla ins the 

di f ference be tween the and a. Th is overv iew tells s tudents that the indef inite 

art ic le is used when talk ing about a th ing or an object for the first t ime. 

Členy a, the 

V angličtin* mame dva druhy členu - neurčitý člen a nebo 
•n. určitý člen 0 » 

Neurčitý člen j* pouti*. Myt mluvíme o veci predmetu 
poprvé 
Look. fh/j n o oew computet gome 
i nov* 90í on mtemtmg book. 

U neurčitých členů dbáme na rort ity mezi a/an 
o gome antóea 
6 book on jtarm ctock 
t MNcr) on umťwjto 

člen le phtuufe pod* vyilovnotti podstatného jmen*. 

v t i m n é t a i l ! 

ountvmity /ju:njVi:(rhatľ x anumťwíto /AřnbreU 

Pokud te Jedni o ve< mámou, pouhvame člen určny the 
Lock, m/i ii a new computet gome. 
The computet gomenJock\game 

i hove got on mteteatng book The book n about the l/iA 

Figure 5: Presentation of articles in Chill Out 1 (Čaria Tkadlečková, Chill Out 1, 2012) 

T w o examp les are g iven: Look, this is a new computer game. I have got 

an interesting book. The overv iew also tel ls t hem that with indefinite art ic les we 

pay at tent ion to the di f ference be tween a/an and that the art ic le is ass igned 

accord ing to the pronunc iat ion of the noun . The words a university and an 

umbrella are po inted out. Both words begin with a vowe l , but on ly umbrella 
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begins wi th a p ronounced vowe l , university begins with a p ronounced consonant . 

Next, the rev iew focuses on the def in i te art ic le the - it says that if it is a known 

th ing, we use the def in i te art ic le the. It a lso g ives examp les contrast ing the use 

of the def in i te and the indef inite art ic le: Look, this is a new computer game. The 

computer game is Jack's game. I have got an interesting book. The book is 

about the USA. 

The approach to teach ing art ic les in this tex tbook is deduct ive . The 

overv iew prov ides s tudents with an exp lanat ion first (the d i f ference be tween 

def in i te and indef inite art ic les), fo l lowed by examp les to i l lustrate the rule. 

The pract ice stage focuses on prov id ing s tudents wi th var ious exerc ises to 

reinforce their unders tand ing of the use of art ic les. The tex tbook and workbook 

helps students app ly the knowledge they ga ined f rom the overv iew in the 

previous stage and tests their abi l i ty to use the correct art ic le in context . Th is 

unit prov ides s tudents with dri l l ing exerc ises (3x), fil l-in exerc ise ( l x ) , comple t ing 

sentences ( l x ) , match ing exerc ises (2x) and correct order exerc ise ( l x ) . 

In the product ion stage, s tudents are g iven the oppor tun i ty to pract ice 

using art ic les both oral ly and in wr i t ing. In oral exerc ises, s tudents are asked to 

create d ia logues and use art ic les in them correct ly. Th is a l lows them to pract ice 

using the grammat ica l issue in a commun ica t i ve context . In the wr i t ten fo rm, 

s tudents are asked to descr ibe a person . A l though this exerc ise is not solely 

focused on us ing art ic les, they should still use art ic les in a wr i t ten descr ipt ion 

and bui ld their abi l ity to commun i ca te c lear ly and accurate ly. 
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SECONDARY SCHOOL 

PRESENTATION 

inductive no 

PRESENTATION 

deductive yes 

PRESENTATION 
in context no 

PRESENTATION 
without context yes 

PRESENTATION 

implicitly no 

PRESENTATION 

explicitly yes 

PRACTICE 

drilling 3x 

PRACTICE 

fill-in lx 

PRACTICE 
correct order lx 

PRACTICE 
completing sentences lx 

PRACTICE 

choosing right option -

PRACTICE 

matching 2x 

PRODUCTION 
spoken form yes 

PRODUCTION 
written form yes 

Figure 6: Checklist for the analysis of unit 2, Chi I lout 1 
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7.4 Se l f - taught s tudents - Dive In ! : Let's get together 

For the analys is was chosen unit 3 f rom Dive In ! Let's get together . In this 

unit is taught g rammat i ca l topic of express ing quant i ty and countab le and 

uncountab le nouns. The appropr iate use of art ic les is an integral part o f these 

grammat ica l topics. 

The topic is int roduced and presented with a table. The re is expl ic it ly 

wr i t ten You can use numbers and a/an/ some with countable nouns, and You 

cannot use numbers or a/an with them. In the table, there are examp les g iven 

{one bottle, a bottle, some water, a bottle of water...) but the presentat ion 

s tage is done w i thout further context . As far as art ic les are cons idered, there is 

a lso rule abou t d ist inguish ing a and an. S tudents are a lso int roduced to the rule 

"use one to say 'not two, not three, not six, only one'. Otherwise, use a or an". 

C O U N T A B L E A N D U N C O U N T A B L E N O U N S 

o n e bo t t l e , a bo t t l e , t h r ee 
bo t t l es 
o n e app le , an app le , s o m e 
app le s 

C o u n t a b l e nouns are th i ngs 
w h i c h can be c o u n t e d . They 
have a s ingu la r and a p lu ra l 
f o r m . Y o u can use numbe r s a n d 
a/an/some w i t h t h e m . 

some wate r 
some sugar 
some bread 

U n c o u n t a b l e n o u n s d o no t 
have a p lura l f o r m . Y o u c a n n o t 
use numbe r s or a/an w i t h t h e m . 

a bo t t l e / l itre of w a t e r 
a packe t / s poon f u l o f 
sugar 
a loaf / slice of b read 

O f t en y o u can use a quan t i t y 
w o r d w i t h u n c o u n t a b l e n oun s . 

Figure 7: Presentation stage of the phenomena (Fiona Mauchline, Dive In!: Lets get together, 2019) 

Students are g iven rules and after, they can pract ice through exerc ises, 

wh ich means that deduct ive approach to teach ing g r ammar is impl ied. 

S tudents pract ise g r ammar and art ic les in di f ferent types of exerc ises. 

Dril l ing exerc ises, of wh ich there are four in the textbook, p redominate . Other 

exerc ises that appear in the pract ice s tage are fil l-in ( l x ) , putt ing words in the 

correct order ( l x ) , comple t ing sentences ( l x ) , choos ing the r ight opt ion (2x) and 
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match ing ( l x ) . 

The product ion s tage is fulf i l led in both wr i t ten and oral f o rm. In the 

wri t ten fo rm, students wr i te a recipe, where they need to express quant i ty . Oral 

fo rm of the product ion stage is done by d iscuss ion and f inding solut ions. 

L A N G U A G E FOCUS: TALKING ABOUT QUANTITIES 

Which of the following are correct? Put a tick {/) or a cross (^() next to each one. 

a bread a biscuit a water a trousers a T-shirt — 

a milk a jam a tea a packed lunch a ham 

Figure 8: One of the exercises in the Practice stage (Fiona Mauchline, Dive In!: Let's get together, 2019) 

ADULTS/ SELF-TAUGHT 
LEARNERS 

PRESENTATION 

inductive no 

PRESENTATION 

deductive yes 

PRESENTATION 
in context no 

PRESENTATION 
without context yes 

PRESENTATION 

implicitly no 

PRESENTATION 

explicitly yes 

PRACTICE 

drilling 4x 

PRACTICE 

fill-in lx 

PRACTICE 
correct order lx 

PRACTICE 
completing sentences lx 

PRACTICE 

choosing right option 3x 

PRACTICE 

matching lx 

PRODUCTION 
spoken form yes 

PRODUCTION 
written form yes 

Figure 9: Checklist for the analysis of unit 3, Dive In!: Let's get together 
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8. Comparison of collected data 

PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-
TAUGHT 

LEARNERS 

PRESENTATION 

inductive yes no no no 

PRESENTATION 

deductive no yes yes yes 

PRESENTATION 
in context yes yes no no 

PRESENTATION without 
context no yes yes yes 

PRESENTATION 

implicitly no no no no 

PRESENTATION 

explicitly yes yes yes yes 

PRACTICE 

drilling 7x 2x 3x 4x 

PRACTICE 

fill-in - - lx lx 

PRACTICE 

correct 
order 2x - lx lx 

PRACTICE completing 
sentences 

- 3x lx lx PRACTICE 

choosing 
right 

option 
3x - - 3x 

PRACTICE 

matching lx lx 2x lx 

PRODUCTION 

spoken 
form yes yes yes yes 

PRODUCTION 
written 

form yes yes yes yes 

Figure 10: Checklist including each age category and each part of the analysis with collected data 

There is the full checkl is t above wi th all aspects exam ined . It inc ludes the 

3 stages examined - Presentat ion, Pract ice, Product ion and the 4 types o f age 

categor ies for wh ich these stages were exam ined . These were Engl ish language 

textbooks for pr imary school , lower secondary school , secondary school and 

adul t/se l f - taught learners. For Product ion, it was on ly examined whether the 

pupils are g iven any product ion exerc ise in wr i t ten or oral f o rm. It was not the 

intent ion to f ind out whether the exerc ise was contro l led, semi-contro l led, or 
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free, as in this case it main ly depends on the teacher 's concept ion . 

Severa l s imilar it ies and d i f ferences can be found in the checkl ist , wh ich will 

be descr ibed in the subchapters be low. The subchapters are d iv ided accord ing to 

the stages of Presentat ion, Pract ice and Product ion. 

8.1 Presentat ion stage of the art ic les for d i f ferent a g e categor ies 

PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-
TAUGHT LEARNERS 

INDUCTIVE 
APPROACH yes no no no 

DEDUCTIVE 
APPROACH no yes yes yes 

Figure 11: Checklist comparing using deductive and inductive approaches for different age groups 

In te rms of the approach used to teach art ic les in Engl ish textbooks, it was 

found that the induct ive approach was used only for pr imary school s tudents, 

whi le the deduct ive approach was used for all o ther ages ( learners aged 12 years 

and o lder) . 

PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-
TAUGHT LEARNERS 

IN CONTEXT yes yes no no 

WITHOUT 
CONTEXT no yes yes yes 

Figure 12: Checklist comparing whether articles are taught in or out of context 

Looking at whether the art ic les were presented in a deeper context or only 

in isolat ion wi thout context , it can be conc luded that for the younges t pupi ls at 

pr imary schoo l , the art ic les appeared in context . For the lower secondary 

students, the grammat i ca l phenomenon was presented both in and wi thout 

context . For the o lder s tudents - secondary school s tudents and adul t/se l f - taught 

learners, art ic les were presented on ly in isolat ion w i thout context . 
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PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-
TAUGHT LEARNERS 

IMPLICITLY no no no no 

EXPLICITLY yes yes yes yes 
Figure 13: Checklist showing differences in explicit/implicit presentation of the articles for different age 

categories 

For all age categor ies, name ly f rom pr imary school learners to adults/self-

taught learners, the rules for us ing art ic les in specif ic phenomena were 

presented expl ic it ly. 

Overa l l , it can be said that in the presentat ion stage, it was possib le to f ind 

d i f ferences and similar it ies in the di f ferent age categor ies . All aspects examined 

had the same results for secondary school s tudents and adul ts/se l f - taught 

learners. Further s imi lar i ty can be observed for pr imary school learners and lower 

secondary school learners to w h o m the art ic les were presented in context . The 

greatest s imi lar ity was found in the expl ic i t presentat ion o f art ic les. The 

di f ference can be the approach to teach ing the members , wh ich was on ly for 

pr imary school learners, induct ive. The approach to teach ing art ic les for pr imary 

school learners differs most f rom all o ther age groups . 

8.2 Pract ice stage of the art ic les for d i f ferent age categor ies 

type of 
exercise 

PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-
TAUGHT LEARNERS 

drilling 7x 2x 3x 4x 

fill-in - - lx lx 

correct 
order 2x - lx lx 

completing 
sentences 

- 3x lx lx 

choosing 
right option 3x - - 3x 

matching lx lx 2x lx 
Figure 14: Checklist that shows, for different age groups, what types of exercises and how many times a 

certain type of exercise appears 
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Primary school Lower secondary school Secondary school Adults/self-taught 
learners 

• drilling • fill-in • correct order • completing sentences • choosing right option • matching 

Figure 15: Graph showing the types of exercises for practising articles at different ages. 

In this stage, the types of exerc ises for pract is ing art ic les that appear in 

textbooks and workbooks were exam ined . In tota l , there were 6 types of 

exerc ises - dr i l l ing, f i l l ing-in, putt ing words in correct order, comple t ing 

sentences, choos ing r ight opt ion, and match ing . 

It can be observed f rom the graph that pr imary school and lower 

secondary school learners pract ise in fewer types of exerc ises than secondary 

school and adul t/se l f - taught learners. All types of exerc ises are represented in 

the textbooks and workbooks for adul ts/se l f - taught and all but the choos ing right 

opt ion exerc ises for secondary school . 

Most dril ls occur at pr imary schoo l , but overa l l , this type of exerc ise has a 

place in all age categor ies and is used on average the most . Converse ly , the least 

used type of exerc ise on average is the fi l l- in, wh ich does not appear in mater ia ls 

for pr imary school and lower secondary school learners. 
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8.3 Product ion stage of the art ic les for di f ferent age categor ies 

form of 
production 

PRIMARY 
SCHOOL 

LOWER 
SECONDARY 

SCHOOL 

SECONDARY 
SCHOOL 

ADULTS/SELF-TAUGHT 
LEARNERS 

spoken form yes yes yes yes 

written form yes yes yes yes 

Figure 16: Checklist showing in which form the production stage was fulfilled in different age categories 

In the product ion stage, it was ana lysed whether the product ion was 

per formed in wr i t ten or oral f o rm. Th is part was the most diff icult for the analys is 

because it depends on how the teacher conce ives the di f ferent exerc ises and 

how he/she uses them to organ ize the teach ing for the product ion of the art ic les. 

However , it was founded that the product ion stage of the art ic les was real ized in 

all age categor ies in both wr i t ten and oral fo rm. 
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9. Discussion 
The pract ical part a imed to d iscover wha t are the d i f ferences and 

similar it ies in the way of present ing, pract ic ing, and teach ing art ic le product ion in 

Engl ish language textbooks for di f ferent age groups . 

The presentat ion s tage of the topic revea led the first notable di f ference, 

which was the approach used to introduce the rules of us ing art ic les. Only 

pr imary school learners were presented with the induct ive approach , wh ich 

al igns with Shaffer 's (1989) a rgumen t that this approach is suitable for 

beginners . The rules are presented in a deduct ive approach for all o ther age 

groups . Th is approach may be more effect ive and eff ic ient for o lder s tudents in 

te rms of acqui r ing more comp lex and abstract language skil ls, wh ich is wha t the 

art ic les can be for Czech students . Th is part d isproves the assumpt ion ^English 

language textbooks use deductive approach to teaching articles regardless the 

target age group" because clearly, the induct ive approach is used for teach ing 

art ic les for pr imary school learners. 

A t pr imary and lower secondary school levels, the textbooks presented 

art ic les in context us ing comics or full sentences to provide a deeper and c learer 

unders tand ing of the rules. Th is is because young learners are more dependen t 

on context to grasp new concepts , and thus present ing art ic les in context can be 

an effect ive method for them to learn. Th is fact cor responds wi th the theoret ica l 

part as g r ammar shou ld be presented for young learners in real-l ife s i tuat ions 

using context . However , o lder s tudents at secondary school or adults are not as 

dependen t on context as younge r learners. Therefore , the analys is showed that 

these age groups were int roduced to the topic o f art ic les th rough tables or 

overv iews wi thout further context . Th is f inding conf i rms the assumpt ion 

" Textbooks for primary school pupils have a greater focus on contextualizing 

articles than textbooks for adult learners.". 

Despite these di f ferences, a simi lar ity for all age categor ies was obse rved . 

Regard less of the age group, the rules of art ic les were presented expl ic it ly s ince 

the expl ic i t presentat ion of rules of ten prov ides a systemat ic unders tand ing of 

the rules and patterns that govern the language. It d isproves the assumpt ion 

that "Textbooks for younger learners (primary school pupils) teach articles 

6 6 



Jor ika To jmarova 

implicitly or without describing rules, while textbooks for lower secondary and 

older students teach articles explicitly". In each of the units, the rule was 

expl ic it ly presented in some form using tables, overv iews, or sheets. 

From the co l lected data , it can be deduced that the types of act iv it ies used 

in the pract ice s tage vary across di f ferent age groups . Th is var iat ion in the types 

of act ivit ies used in the pract ice stage may ref lect the di f ferent learning needs 

and preferences of the di f ferent age groups . Pr imary school s tudents are g iven 

more dri l l ing exerc ises, wh ich involve repeat ing language i tems until they 

become fami l iar. The fact that pr imary school s tudents have more dri l l ing 

exerc ises cou ld a lso be related to the fact that they are still bui ld ing their 

foundat iona l language skil ls. Dri l l ing exerc ises can help them deve lop 

automat ic i ty in using the language. Lower secondary school s tudents focus more 

on comple t ing sentences and dri l l ing exerc ises a lso have their place in this age 

g roup . Secondary school s tudents have a more ba lanced mix of act ivit ies, 

inc luding fi l l ing in b lanks, putt ing words in the correct order, and match ing 

exerc ises. Adu l ts have the most var ied mix of act ivit ies, wi th more emphas i s on 

dri l l ing and choos ing the r ight opt ion . The use of more var ied activit ies for 

secondary school s tudents and adults ref lects the need to prov ide more engag ing 

and st imulat ing learning exper iences . These learners may benef i t f rom activit ies 

that require crit ical th ink ing, prob lem-so lv ing, and creat iv i ty. 

In each of the age categor ies s tud ied, the f ree product ion stage is carr ied 

out in both oral and wr i t ten fo rm. Th is a l lows the learners to pract ise produc ing 

the target language and also prov ides the learners with the opportun i ty to 

deve lop di f ferent aspects of their language skil ls, in this respect, g rammar . The 

use of both forms of product ion enab les learners to commun i ca te their thoughts 

and ideas effect ively in a var iety of s i tuat ions. In the textbooks, the product ion 

s tage is done by d iscuss ions, f inding solut ions in groups, creat ing text, or 

creat ing sentences. 

T o answer the research quest ion " What are the differences and similarities 

in how articles are presented, practiced, and how production is taught in English 

language textbooks for different age groups?' a summary of wha t the research 

showed was c reated . 
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The approach used to introduce students wi th the rules for us ing art ic les 

var ies by age group. The induct ive approach is used for pr imary school pupi ls, 

whi le the deduct ive approach is used for all o ther age groups . Contextua l i z ing 

art ic les is more c ommon in textbooks for pr imary and lower secondary school 

s tudents, whi le tables or summar ies w i thout further context are more c ommon 

for secondary school s tudents and adul ts . The rules about art ic les were 

presented in an expl ic i t way, regard less of the age group. 

The types of act iv it ies used in the pract ical s tage vary across age groups . 

Pr imary school pupi ls have more dril ls, lower secondary school pupi ls focus more 

on comple t ing sentences, secondary school pupi ls have a more ba lanced mix of 

act ivit ies and adults have a more var ied mix of act ivit ies wi th more emphas i s on 

dri l l ing and select ing the correct opt ion . Overa l l , on average, regard less of age 

group, dri l l ing exerc ises are used the most. 

The free product ion s tage takes place in both oral and wr i t ten fo rm in 

each of the age groups s tud ied, a l lowing learners to pract ice produc ing the 

target language. 

In order to further invest igate the teach ing and learning of Engl ish art ic les, 

there are a number of potent ia l suggest ions for future research. One possib le 

area for invest igat ion cou ld involve a comparat ive analys is o f textbooks f rom 

dif ferent publ ishers to determine whether there are any s ignif icant d i f ferences in 

the approaches to teach ing art ic les across di f ferent mater ia ls f rom dif ferent 

publ ishers. 

Another potent ia l area for future research cou ld be an exp lorat ion of the 

impact o f cul ture and first language on the acquis i t ion of art ic les for Engl ish 

language learners. G iven that the use of art ic les can vary s ignif icant ly across 

di f ferent languages and cultures, it is possib le that learners f rom dif ferent 

backgrounds may struggle more wi th master ing the rules and convent ions of 

Engl ish art ic le use. 

The last but not least suggest ion that cou ld be interest ing for research is to 

invest igate in wh ich phenomena , in te rms of art ic les, s tudents of d i f ferent ages 

make mistakes. 
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10. Conclusion 
In conc lus ion, the a im of the thesis was to exp lore the approaches used in 

teach ing art ic les in Engl ish language textbooks for di f ferent age groups . The 

theoret ica l part prov ided an overv iew of art ic les as a g rammat i ca l phenomenon 

in Engl ish and di f ferent approaches to teach ing g rammar , inc luding art ic les. It 

a lso h ighl ighted the character ist ics of learners in di f ferent age groups and 

r e commended resources and mater ia ls for teach ing g rammar , inc luding 

eva luat ion methods . 

The pract ical part of the thesis ana lysed four units in Engl ish language 

textbooks publ ished by Klett for d i f ferent age groups, inc luding pr imary schoo l , 

lower secondary schoo l , secondary school , and adul ts/se l f - taught learners. The 

analys is was focused on the presentat ion, pract ice, and product ion stages for 

teach ing art ic les. The f indings showed that there were d i f ferences and 

similar it ies in the approaches used for teach ing art ic les across di f ferent age 

groups . 

The presentat ion s tage showed that the induct ive approach was used for 

pr imary school learners, whi le a deduct ive approach was used for other age 

groups . The pract ice s tage var ied in te rms of the types of act iv it ies used, 

ref lect ing the di f ferent learning needs and preferences of the di f ferent age 

groups . Finally, the product ion s tage showed that all age groups were required 

to produce art ic les in wr i t ten or spoken fo rm. 

The thesis f indings provide useful insights into the approaches used for 

teach ing art ic les in Engl ish language textbooks for di f ferent age groups . The 

thesis a lso suggests fur ther research on the teach ing art ic les in Engl ish language 

learn ing. For me personal ly, this thesis has meant ga in ing a deeper 

unders tand ing of the topic through the process of wr i t ing the theoret ical part and 

of conduct ing research and ana lys ing da ta . It has prov ided me with further 

insight into learning Engl ish g r ammar and art ic les, wh ich will be useful for my 

future profess ion. 
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APPENDICES 
The append ices have been submi t ted separate ly for more clarity. The 

append ices conta in the checkl is t and all the ana lysed units of the se lected 

textbooks, namely: 

Funkpark 2, unit 7 

Bloggers 2, unit 3, textbook 

Bloggers 2, unit 3, workbook 

Chil l Out 1, unit 2, textbook 

Chil l Out 1, unit 2, workbook 

Dive In ! : Let's get together , unit 3 
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