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INTRODUCTION

CLIL (Content and Language Integrated Learning) is an innovative method
combining non-language subject education with a foreign language in order to increase
the proficiency of both elements. In CLIL lessons, learners are exposed to natural and
real situations in which they are encouraged to be active participants. Content and
language integrated learning results in higher motivation because the learners can see
that the foreign language is really applicable in their everyday communication. The
main aim of CLIL is to improve communication skills in a foreign language as a part of

cross-curriculum education.

Currently, foreign languages play a key role in European curricula. Attention
needs to be given to the training of teachers and the development of frameworks and
methods which will improve the quality of language education necessary for
international cooperation. That is why the European Commission has been looking into
the language education since the 1990s and has a vision of a multilingual Europe in
which people can communicate in foreign languages. There is no specific language
curriculum in CLIL classes so this interactive method is suitable for all teachers who
want to combine a foreign language with a specific subject to achieve active and
efficient learning. There are also many possible ways how to bring CLIL into classes
and there are no strict rules how much CLIL should be used in specific classes. Thus,
CLIL is suitable for everyone from beginners to advanced learners and teachers.

The diploma thesis deals with the CLIL method both theoretically and
practically. The thesis is divided into two parts. The theoretical part explains the term
CLIL with its principles, variations, benefits and disadvantages. It also demonstrates its
origin and history in the Czech Republic. The theoretical part deals with different kinds
and realisations of CLIL explaining the differences between bilingual education, CLIL
and total immersion. A special chapter of the thesis is devoted to the Czech curricular
system, focusing on Music and English education. The end of the theoretical part offers
ideas, methods, materials and activities possible for creating CLIL lessons. Finally,
there are potential ways of assessment and evaluation.

The second part of the thesis is a practical part. One of the aims of the thesis was

to implement CLIL lessons in four schools in Chomutov. CLIL classes were realised in
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four various lower secondary schools. The implementation called CLIL in Music
Education was applied in public, private and alternative schools in order to observe
differences and possible ways of CLIL realisation with its advantages, disadvantages,
and obstacles. There is an important chapter devoted to lesson plans needed for the
realisation. The lesson plans are accompanied by comments involving objectives,
procedure, materials required, assessment, and teacher’s notes. Two lesson plans are

followed by opinions received from the learners.

The main aim of the work was to discover teachers’ awareness of the method
CLIL. Twenty teachers were given a questionnaire concerning foreign language
education combined with the non-language subject education. Before the survey, six
hypotheses were determined. The goal of the thesis was to verify or disprove the
suppositions by analysing the answers. The result should prove whether the teachers are
open to new forms of education. Finally, the thesis should verify if CLIL is really an
effective approach applicable in Music Education in the Czech Republic. It should also

find out if the teachers and students are ready for the innovative kind of learning.
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CLIL IN MUSIC EDUCATION

1 CONTENT AND LANGUAGE INTEGRATED LEARNING

The term CLIL as an umbrella term referring to an approach of dual-focused
educational context in which an additional language, thus not usually the first foreign
language of the learners involved, is used as a medium in the teaching and learning of
non-language content (Mehisto, Marsh, & Frigols, 2008: 1). CLIL is a method
connecting content from the curriculum with a non-native language (Bentley, 2010: 5).
Thus, CLIL is a flexible, creative and innovative method applied in various ways and

subjects of the curriculum.

According to Marsh, there is a belief that this kind of approach is the best way to
increase student’s foreign language proficiency together with the cultural awareness and
critical thinking proving that CLIL places the emphasis on the meaning (content) rather
than on the form. CLIL also brings the natural use of language resulting in boosting the
learners’ motivation and facilitating the English education process (Mehisto, Marsh, &
Frigols, 2008:10).When using CLIL, students should be able to process English
materials easily and find new learning ways and strategies for getting new information

and skills that bring motivation and interest.

1.1 Definition of the Term CLIL

The acronym CLIL stands for the “Content and Language Integrated Learning” that
refers to an innovative educational approach creating a fusion between content and
language across subjects (Mehisto, Marsh, & Frigols, 2008: 7). The major aim of CLIL
is to teach two curricular subjects at the same time: the foreign language and the content
taught through the foreign language (Coyle, Hood, & Marsh, 2010: 1). The main focus
is on learning through the foreign language, as opposed to learning in the foreign
language. Therefore, CLIL unites both content and language learning at the same time
as it has been proved that teaching languages and other subjects isolated, in a vacuum,
does not produce optimal outcomes (Mehisto, Marsh, & Frigols, 2008:7).

Content and language integrated learning are equally important elements that cannot
operate separately. Tejkalova interprets the content, language, integrated, learning as a

process of achieving a balance between the subject and the language.
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Tejkalova explains the four essence features of CLIL:

e Content covers a particular, professional subject that is being taught across
many school years.

e Language is the tool used for achieving the content, it is not necessary to use
the foreign language all the time. CLIL may include short language
performances.

e Integration is a process of balancing between the language and the content.

e Learning is the whole process of planning, preparing, teaching and assessing.

(Tejkalova, 2011: 11)

Content and language integrated can be understood as a fusion, a tool that “helps
young learners build integrated knowledge and skills for the increasingly integrated
world” (Mehisto, Marsh, & Frigols, 2008: 7). The statement indicates that CLIL is a
good method to learn the English language effectively with a possible application in real
situations concerning many content subjects such as arts, geography, biology,
mathematics, physics, and history. The required academic language skills cannot be
acquired in a context without content. The content in CLIL lessons can vary according
to the school subject but it should be selected as stated in the Czech national curriculum
along with the CLIL main content principles. For achieving the content, the teacher
should involve the four language skills (listening, reading, speaking and writing. But
they serve only as a tool, not as a goal (Coyle, Hood, & Marsh, 2010: 41).

“In the language class, the four skills (reading, listening, speaking and writing) are
part of the end product and are also a tool for introducing new language and practising
and checking linguistic knowledge. In the content classroom, the four skills are a means
of learning new information and displaying an understanding of the subject being
taught.”

(Deller & Price, 2007: 18).

1.2 Principles of CLIL

The whole CLIL concept is built upon four main principles established by Do
Coyle in 1999 called “4Cs Framework” based on four fundamental elements. These
four parts are essential to the CLIL approach because they combine four crucial

features: Content, Communication, Cognition and Culture (Coyle, 2005: 5), meaning
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that students should learn content, communication, cognition and culture at the same
time, that goes hand in hand with the Czech key competences. The students learn how
to look up the information, how to process the content, how to communicate and
express their thoughts expanding their communicative competences. They are forced to
think critically and led to self-reflections. Students are also taught to know the cross-
cultural differences that are one of the points of the cultural competences in the Czech
curriculum.

The first principle, Content, is a subject with its themes and topics leading to
“acquisition of knowledge, skills and understanding” (Coyle, 2005: 5), proving that
learners do not acquire only the language, but they also create knowledge and
comprehension in a certain content area (history, science, mathematics, geography, art)
and cross-curricular approaches. Some CLIL programmes develop cross-curricular links
among different subjects. For instance, pupils might study history, geography, and art of
a particular area at the same time (Bentley, 2010: 7).

The second principle, Communication, represents using the language to
communicate through thoughts, attitudes, and opinions in specific social interactions.
The language should be accessible, comprehensible and exposed to the learners as much
as possible for the further communication and discussion. The key is the interaction, not
the reaction (Coyle, 2005: 5). Learners should be able to produce language in both
written and oral forms. CLIL forces them to speak and write as much as possible to

increase student talking time and to reduce teacher talking time (Bentley, 2010: 7).

“By using the language for learning content, communication becomes

meaningful because language is not a tool for communication, not an end in itself.”
(Peréz-Vidal, 2009: 3)

The third principle, Cognition, develops critical thinking and reflective skills
that make students solve problems and reflect on their own learning. These skills
include reasoning, synthesising and evaluating in which they can apply the previously
learned patterns into new fields (Mehisto, Marsh, & Frigols, 2008: 31).

The last principle, Culture, signifies the cultural differences. It stresses the
relationship between the language and the culture, religion, and traditions of other
speakers. It should also deepen awareness of own language, culture and traditions
leading to respecting each other.

Elements of 4Cs Framework
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Content

e students apply new content and develop skills through experiential activities
e content is substantive without being overwhelming
e content is integrated from different subjects

e cultural content is integrated into all subjects

Communication

e students actively use the right to participate in activities and communication
e students interact in the communicative context
e desk placement, displays on classroom walls and other available resources support

learning and communication

students and teachers co-construct and negotiate meaning

language/communication skills are developed in all subjects

Cognition

e cognition comes out from students existing knowledge, skills, abilities, attitudes,
interests and experience

e students are engaged in associated cognitive processing

e students cooperate to reach proper outcomes and analyse achievement of results

¢ students synthesize, evaluate and apply knowledge and skills acquired in subjects

¢ students are enriched being members of a culture/learning community

e students acquire a deepen intercultural awareness

e students are self-confident to work in a group and share the interests

o there is a partnership between all the participants (teachers, students, parents, etc.)

e students know their role in the classroom, the local and the global context

(Mehisto, Marsh, & Frigols, 2008: 31)

The point of CLIL is that students are able to discover new ways of information
processing; they are able to understand the content without knowing each word. They
are able to find relations between cultural differences; they are able to put the new
information in the old ones. They are also able to communicate and cooperate in groups

of other English speaking partners.

15




1.3 CLIL core features

Mehisto, Marsh, and Frigols state six core features that should be integrated into
lessons. These features are not specific to CLIL and should be a part of every sufficient
education. These six elements are multiple focus, safe and enriching learning

environment, authenticity, active learning, scaffolding, and co-operation.

e Multiple focus signifies language and content learning at the same time,
integrating several subjects and learning through cross-curricular themes

e Safe and enriching learning environment represents encouraging activities
brought into classes. These activities should build student confidence, bring
authentic learning materials and form positive learning environment

e Authenticity depicts the connection between learning and learners’ lives.
Learning should be motivating, encouraging and offering current materials from
the media and other sources that are attractive for students.

e Active learning illustrates sufficient student talking time and student’s active
participation. Learners are involved in setting the content, language and learning
skills outcomes. The teacher serves as a facilitator.

e Scaffolding is an essential technique used in CLIL lessons and will be described
later in CLIL methodology. Scaffolding is a feature that builds on learners’
existing knowledge or experience and leads them to creative and critical
thinking. It encourages students to go forwards and find new ways.

e Co-operation involves not only teachers and learners but also their parents and
their environment.

(Mehisto, Marsh, & Frigols, 2008: 29)

Basically, CLIL is an approach encouraging learners to perceive, analyse and
process information. It is a form of active, authentic and supportive education where
teachers stand for facilitators and learners have the active role. Therefore, students are
not obliged to memorise things, but they are required to put the new patterns and

information into existing knowledge attitudes and skills.
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Learners increase their proficiency in both subjects, they are taught to tolerance
and respect; they are involved in effective and reasonable communication that brings
motivation for lifelong learning. The final aim of successful CLIL immersion is to make

learners bilingual so that they can cope in both languages properly.

1.4 CLIL techniques and strategies

There are several targeted strategies that serve as facilitating tools during CLIL.
These strategies are used in situations when the foreign language is not understood
properly. One of the strategies is scaffolding, a helpful technique facilitating
comprehension (including reformulating, simplifying and so on). The two remaining
strategies are redundancy and code switching which are based on usage of languages,
the mother tongue and the foreign langue. Applying both languages in CLIL education

is essential.

1.4.1 Scaffolding

The role of CLIL teachers differs from the role of a standard teacher known as
an information supplier. In CLIL lessons, the teacher should encourage the learners,
motivate them and he or she should help students overcome their barriers by monitoring
and assessing their work. The teacher should walk around the classroom; observe the
tasks and requirements being done and mainly, the teacher should be as helpful as
possible. One of the applicable techniques is called scaffolding that may be realised at
two levels: the subject and the language assistance meaning that the teacher is a
facilitator in the field of subject and language at the same time.

Scaffolding is a process providing helpful clues and showing effective strategies
that make learning much easier. It is a gradual process in which learners are lead to
independence in small steps (Tejkalova, 2010). According to studies stated in Meyer,
with the help of teachers offering scaffolding activities, students may have fewer
obstacles when learning that can improve their performance (Meyer, 2010: 6).
Scaffolding activities can be divided into two categories: immediate and planned.
During the immediate scaffolding, the teacher reacts to the situations occurred within
the lessons by explaining the meaning of the searched word or by stating antonyms and
synonyms. Planned scaffolding is a prepared set of techniques that may be helpful in
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CLIL lessons (Benesova, 2015: 95). Lenka Tejkalova suggests some useful scaffolding

techniques and activities that are suitable for planned scaffolding:

1.4.2

activating previous knowledge by asking students about the topic, finding out

key words using mind maps, brainstorming and creating associations

offering motivating context that encourages students to think about the topic

out of the class and think about its usage in real life

dividing complex tasks into smaller pieces, guiding students step by step,

writing the particular steps on the blackboard that are clear and enable pupils to

proceed at their own pace

showing a sample result or an outcome of the task that is required from the

learners, preparing a model solution

providing learners with clues or partial solutions because they may feel

insecure or can have a tendency to give the task up

practicing keywords in advance, making own dictionaries before the beginning

of CLIL lessons (with its pronunciation, spelling and other obstacles)

reformulating tasks and simplifying instructions, repeating sentences in other

words or reducing them into basic pieces of information

working with graphs, diagrams and charts that bring better understanding and

visualisation (the author suggests starting with easy forms and subsequently

proceeding in broader and harder diagrams and maps)

applying mnemonic devices such as poems, rhymes and other aids that help

learners to understand and memorise easier

using gestures and pantomime that help pupils to learn based on visual

experience connected with the movement

bringing pictures, models, and realia into the class so the pupils have a

comprehensive idea of the content (visually, audibly, kinaesthetically and so on)

using media and the internet in a foreign language (YouTube, Facebook)
(Tejkalova, 2010)

Code switching

Code switching is generally determined as “the use of more than one language

within a single speech act” (Baker, 2011: 114). It is a natural linguistic reaction, proving
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that languages are not separate units in learners’ minds but they are overlapped. Code
switching seems to be helpful when students lack the ability to express themselves in a
foreign language. Therefore, it is easier to switch into a mother tongue and then to
continue in a foreign language sentence. Code switching gives students the opportunity
to get rid of their fear of communication in a foreign language.

According to Tejkalova, code switching is a helpful tool to understand the basic
concept of the content. Code switching appears to be important for specification or
feedback. However, it should not rely on translations, but on the understanding of the
content (Tejkalova, 2013). Teachers should work with the strategy of language
overlapping because the switching action helps the learners fix the terms and
vocabulary in their mother tongue. Subsequently, it can be developed in the foreign

language.

“There is no reason to abandon the use of the mother tongue where it can be
used as a support and learning tool. A good example would be group work in which
students could discuss a problem or piece of information in their mother tongue as a
route to achieving the given task in English. In reality a lot of code-switching, moving
between the two languages, will take place and that is perfectly natural.”

(Deller, & Price, 2007: 9)

1.4.3 Redundancy

Redundancy is understood as the use of repetition. The repetition is one of the
mnemonic devices for remembering. If teachers want to be assured that the important
information was accepted, they need to repeat it or paraphrase it. The information must
be said clearly, loudly and synonymously from different perspectives. Redundancy
tends to prevent learners from lack of attention (Costa, 2016: 97). Commonly,
redundancy is regarded as a negative quality of language. The main problem is that
repetition of words within speech or writing provides the quantity and lacks the quality.
In CLIL lessons, redundancy is a desired effect of education offering different points of

view and increasing vocabulary in the field of content.
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1.4.4 Work with language mistakes

Language errors often appear due to interference from the learner’s mother
tongue. Working with language mistakes is an essential part of CLIL education.
Mistakes are very important and teachers should not avoid them. All the errors and
faults prove that students are active participants of the lesson. Revealing and pointing at
the mistakes is an opportunity for further development and improvement of the students.
First, teachers should recognize the source of mistakes. Some errors can come from
misunderstanding the subject and other mistakes are caused by an insufficient language
level. In CLIL, both elements, the subject and the language, are equally important so
teachers should be aware of both types of mistakes. Errors can serve as a good
feedback for CLIL lectures informing them about things that should be improved or
mastered (Benesova, 2015: 104).

In CLIL, inaccuracies should be corrected immediately after they appear,
particularly with subject-specific vocabulary analysing errors to identify difficulties that
learners have when producing English. The immediate reaction to the error is called
recasting. Recasting can be understood as rephrasing, reconstructing and modifying the
mistake. (Bentley, 2010: 14). BeneSova suggests particular recasting strategies: saying
the correct pronunciation again and again, repeating learner’s mistake with an
increasing intonation and reciprocal correcting among learners (Benesova, 2015: 105).
In writing tasks, Deller suggests brainstorming the most common mistakes in the class
and writing them on the boards so students can go through them. The teachers should
make sure everyone understands and agrees on the correct version (Deller, & Price
2007: 81).

There are three types of mistakes: slips/lapses, errors, and attempts:

e Slips/lapses are caused by learners’ inattention and can be easily corrected by
students themselves. Teachers are not involved in correcting; they only
highlight the slip occurred and let learners correct it.

e Errors occur in situations when students already know the structure but they
are not able to correct it. When correcting errors, teachers should be facilitators

e Attempts are mistakes caused by learners’ language inexperience. In this case,
teachers should provide the grammatical or lexical structures that have not been
learned yet.

(Sochorova, 2016: 34)
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1.5 CLIL, bilingual education and immersion

In some publications, CLIL is considered to be a part of bilingual education.
Other sources strictly separate CLIL from bilingual education, arguing that CLIL is a
different form of education and is accessible for everyone. In this chapter, there are

basic differences between bilingual education, immersion, and CLIL.

Bilingualism is the ability to speak two languages at the same level (Pricha,
Mares, & Walterova, 2001: 25). Bilingual schools offer lessons taught in two different
languages equally. Mostly, it is a combination of a mother tongue and a foreign
language. The most important feature of bilingual education is that it is realised by
native speakers or speakers accredited special for bilingual education (BeneSova, 2015:
16). A fundamental feature of bilingual education is a certain presumption of initial
learners’ language skills at a higher level (Novotna, 2010).

In the Czech Republic, the Ministry of Education released specific instructions
for language teachers in bilingual schools. The teachers have to reach at least the level
C1 according to CEFR (Common European Framework of Reference). They also have
to bring professional terminology into class both in Czech and foreign language
(Benesova, 2015: 17).

Immerse programmes are used in countries where there are two official
languages and where the language of minority meets the majority language. Immersion
programmes focus mainly on learners’ linguistic rather than content progression.
According to their intensity, there are three different kinds of immersions: total, partial
and late immersion (Coyle, Hood, & Marsh, 2010: 133).

e In partial immersion programs, certain features of the curriculum are taught in
the second language (Coyle, Hood, & Marsh, 2010: 134). For instance, teachers
write in the first language with a blue colour and for the second language they
use red. The languages must be strictly separated because learners need to hear,
see and learn one language at one time (BeneSova, 2015: 15).

e In total immersion education, the whole curriculum is taught in the foreign
language from the beginning of formal education. This is very common or

schools attended by immigrants (BeneSova, 2015: 15).
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Late immersion is very similar to total immersion with the difference that the
curriculum taught in the foreign language starts later, for instance, at the age of
11 (Coyle, Hood, & Marsh, 2010: 134).

CLIL compared to bilingual education and immersion programmes is a different form

of education integrating the content and the language. The main differences are:

In content and language integrated education, teachers are not native speakers
and they do not need to be professionals in the foreign language. CLIL is meant
to be a programme for subject teachers who want to improve their language too.
CLIL is also meant to be a programme for non-native language teachers to
enrich their knowledge in a field of a different subject (BeneSova, 2015: 17).
The initial language skills of the learners are not as advanced as in bilingual
education. In CLIL education, the mother tongue is often switched to the foreign
language and vice versa (Smidova, Tejkalova, & Vojtkova, 2012: 10).

The methods used in CLIL are different from the methods used in bilingual
education. CLIL treats content and language equally. The foreign language is
not the centre of education, but it indirectly represents a didactic basis
(Menzlova, 2015: 116).

Mehisto, Marsh, and Frigols identify every teaching through the foreign

language as the application of CLIL. That is why they call it an umbrella term covering

all mentioned approaches: bilingual education, multilingual education, and immersion.

The authors also include other occasions for acquiring the foreign langue such as

student exchanges, local projects, international projects, family stays, module, work and

study abroad. They see bilingualism as a goal of CLIL, not a different form of education
(Mehisto, Marsh, & Frigols, 2008: 12).

To conclude the chapter, it is very difficult to define whether CLIL is a form of

bilingual education or not, but in the Czech Republic, we must separate these two forms

because the strict requirements for bilingual education are stated by the Czech Ministry

of Education , Youth, and Sports while CLIL can be realized with no extra permission.
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1.6 Variations of CLIL

There are many possible realisations and conceptions of CLIL. Content and
language integrated learning can work as short language performances called language
showers, more intensive performance called soft CLIL and the most intensive teaching
called hard CLIL. The following chapter illustrates the possible variations of CLIL with

respect to different views of different authors.

1.6.1 Language showers

Language showers are short activities included in non-language subjects offering
wide possibilities for their realisation. According to Mehisto, Marsh, and Frigols,
languages showers are primarily intended for younger learners up to the age of ten.
They should be exposed to foreign language activities between 30 minutes and one
hour. The suggested activities are games, songs, pictures, realia and movement while

teachers use almost the foreign language (Mehisto, Marsh, & Frigols, 2008: 13).

The best way to achieve language showers is bringing routines into classes:
repetitions, morning greetings and rhymes, but they also mention breaks and lunch as
good opportunities to use short language showers that help students be aware of the
existence of different language, develop a positive attitude towards language learning
and to be prepared for language learning. In contrast, Bentley claims that language
should be implemented regularly (only from 15 to 30 minutes). She also recommends

using language shower in primary schools (Bentley, 2010: 2).

According to the Czech authors Hanu$ova and Vojtkova, language showers are
suitable for older learners and they can be implemented both systematically and non-
systematically. They can be guided by teachers complying B1 and B2 level according to
the CEFR. The suggested activities are games, song, visuals and poster. Suitable
subjects are music, arts, and physical exercise. HanuSova and Vojtkova recommend
using the foreign language for instructions, introduction or evaluation of lessons
(Hanusova & Vojtkova, 2011: 16).
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1.6.2 Soft CLIL and hard CLIL

There are two basic variations of CLIL based on their intensity. As stated in
Bentley’s publication (2010:6), the first model is so called “Soft CLIL” meaning that
the foreign language is used only as a part of a course fulfilling some curricular topics.
The second model is called “Hard CLIL” and represents the teaching of the fifty and

more percent in the target language.

Soft and Hard CLIL Table

Type of CLIL Time Context
Soft CLIL Language-led 45 minutes Some curricular topics are taught during
A once a week | a language course.
. 15 hours Schools or teachers choose parts of the
Subject-led ) ) ) ]
during one subject syllabus which they teach in the
(modular)
term target language
v About 50% | About half of the curriculum is taught in
Hard CLIL of the the target language. The content can

Subject-led (Partial

. . curriculum reflex what is taught in the L1
immersion

curriculum or can be new content.

(Bentley, 2010: 6)

Three Czech authors point out a different aspect coming from the aims of CLIL
lessons. Hard CLIL is often subordinated to the content (curriculum) and is primarily
realised by non-language teachers. Soft CLIL remains the opposite; language teachers

involve a thematic content in their classes (Smidova, Tejkalova, & Vojtkova, 2012: 8).

HanuSova and Vojtkova find soft CLIL an undeveloped CLIL where only language
showers and short activities are applied. Hard CLIL remains a realised form of CLIL
implying particular language modules. They also talk about international projects or
foreign language subject lessons as forms of hard CLIL. In spite of the differences
stated by the authors, it is clear that soft CLIL is a less demanding form of preparation
and language skills. However, hard CLIL seems to be more efficient, more intensive,

but more challenging for both sides (Hanusova & Vojtkova, 2011: 17).
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1.7 Inspirational theories

There are many theoretical conceptions that are used in CLIL lessons. These
inspirational ideas are applicable in setting outcomes, in finding suitable materials,
methods and forms of education. The conceptions are generally well-known and they

are suitable for foreign language education.

1.7.1 Constructivist pedagogy
Constructivist pedagogy is a learning theory highlighting the process of

discovering. The approach is understood as constructing of the own world based on
personal skills and knowledge. Learners need to discover their own patterns and they
are responsible for their own learning and development. Teachers need to be facilitators
and guides not only providers of information. They need to be aware of different
backgrounds of the students and their previous knowledge and experience (BeneSova,
2015: 61).

The learning process is more meaningful to students when they are able to create
meaning from their experience and they can interact with the problem. Constructivism
can help engage and motivate students by making them take an active role in their
learning. It utilises the interactive teaching strategies to create a meaningful context that
helps learners construct knowledge based on their own experiences. The approach is
often used to teach higher order thinking skills (reasoning, problem-solving and

collaborative work) through specific methods and activities:

e Experimentation: learners individually experiment and then they discuss the
results with the classmates

e Research projects: students research a topic and subsequently they present their
results to the class

e Field trips: learners can see the issue in a real-world context and then they can
discuss it with the others in the class

o Films: films provide visual context and thus bring another sense into the
learning experience

e Class discussions: an important technique that is used in all techniques above,
the teacher’s role is to facilitate the discussion and guide students by asking
questions that will lead them to develop their own conclusions on the subject.

(Siddiqui, 2009: 149)
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1.7.2 Bloom’s taxonomy

Bloom’s taxonomy of learning domains is a framework that helps teachers
categorize educational objectives and increase the rigor of their questioning. The
approach can be used as an evaluative tool for course objectives and assessments. The
categories operate in increasing degrees of difficulties that is the first must be mastered
before the next one can occur. When students have reached complete mastery, they
should be able to utilize all six levels of thinking (Nayef, Yaacob, & Ismail, 2013: 165).
Bloom’s taxonomy is divided into six different domains that get more specific and more
challenging for students. Teachers organize their essential questions or learning targets
into scaffolded categories with the goal of increasing rigor in small manageable steps

the first step is:

Remember: Students can simply recall the learnt information. Students should be asked
questions that begin with words like: list, recognise, match, label, define and describe,
to recall learned factual information
Understanding: Learners build some kind of relationship between learnt facts and they
construct meaning, understanding is the ability to explain or demonstrate the concept
using own structures and words. The questions should start with verbs like: interpret,
summarize, compare, classify and explain.
Application: It is the ability to use the knowledge to solve a problem in a different way,
relying on own instincts to make decisions. The task should start with words like: use,
implement, show, illustrate and apply. At this stage, teachers determine if their students
can carry out a procedure by using their previously acquired knowledge.
Analysis: Students are able to deconstruct the information into smaller pieces allowing
them to make differences about the information that they are learning. Analysing means
to determine how parts come together to form a whole. The analytical tasks begin with
verbs like dissect, infer, diagram, examine, categorize and analyse.
Evaluation: Evaluation is the ability to justify a standard decision based on internal
evidence or external criteria. The tasks are formulated like: test, judge, reflect, justify.
Creation: Creating represents combining information in a whole new way to propose
alternative solutions or to create a new product or new point of view. Questions include
tasks like: symbol, combine, create, design, invent and develop.

(Dale, Es, & Tanner, 2010: 100)
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1.7.3 Gardner’s theory of multiple intelligences

The theory of multiple intelligences was developed in the early 1980s by

Howard Gardner. At that time, people believed that intelligence was a single thing

measurable by the 1Q test. In contrast, Howard Gardner concluded that all human beings

have a number of relatively independent intelligences (Nicholson-Nelson, 1998: 9). The

intelligences are not related and strengthening one will not generally influence another.

The theory of multiple intelligences proves that people have different strengths and they

solve problems in different ways (BeneSova, 2015: 65). Solving problems is the key

thing that distinguishes the multiple intelligences from learning styles. Learning styles

are techniques used to interact with a particular piece of information. Intelligences refer

to the specific abilities of the brain. There are eight types of intelligence:

Linguistic intelligence is the ability to use words effectively. The learners can
use rhetorical devices and provide rich explanations.
Logical-mathematical intelligence is the capacity to use numbers effectively.
The learners use deductive reasoning and create logical patterns.
Visual and spatial intelligence is the ability to perceive the visual-spatial world
accurately and to perform it. The learners depict their ideas easily; make
visualisations and they are able to create their own mind maps.
Musical intelligence is the capacity to perceive, discriminate, transform and
express musical forms. This intelligence includes sensitivity to sound patterns,
rhythm, melody, pitch, timbre, and colour.
Bodily-kinaesthetic intelligence is the capacity to execute physical tasks,
express ideas and feelings by own body. This intelligence includes specific
physical skills such as coordination, balance, strength, flexibility, and speed.
Interpersonal intelligence is the ability to work well with other people,
including sensitivity for facial expressions, voice, and gestures.
Intrapersonal intelligence is the self-knowledge, including personal views and
reflections of own emotions and thoughts about things. The learners are aware of
their inner moods and intentions thus they have the capacity for self-discipline,
self-understanding and self-esteem.
Naturalistic intelligence is the ability to classify things, allowing better
understanding and recognizing patterns

(Armstrong, 2009: 7)
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1.7.4 Learning styles

Learning styles are three contrasting methods of learning and understanding new

information. These styles are visual, auditory and kinaesthetic. Every person usually

uses the combination of the three mentioned styles, but in different proportions. In our

society, there are many multimodal learners who have a preference for two or more

styles of learning. Multimodal learners can switch between different modes of learning.

Generally, teachers should be aware students’ learning preferences and they should

adapt it into the lesson (Benesova, 2015: 66).

The three learning styles are:

Visual learners prefer learning by seeing visualised materials. They need
instructions to be in a written form; ideally, accompanied by pictures,
photographs, graphs, schemes, and timelines. When learning, they prefer
underlining and colouring their own materials.
Suitable materials for visual learners are authentic visual materials such as
videos, pictures, journals and magazines, brochures, posters. They like creating
flashcards and illustrating new words. Other appropriate materials are graphs,
charts, presentations, crosswords, and grammatical exercises.
Auditory learners learn best by hearing information. They tend to get a great
deal out of lectures and they are good at remembering things they are told.
Auditory learners are good at pronouncing new foreign words as well as phrases
and grammatical structures.
Suitable materials are listening exercises recorded by native speakers, films and
series, poems and songs, dialogues, role playing, and reading aloud.
Kinaesthetic style is a preference of connecting information with a movement.
Kinaesthetic learners tend to manipulate with objects. They like moving,
touching and gesticulating during their speech. When learning, they need to
change postures and places that is not the desired effect.
Suggested activities are experimenting and manipulation, learning through
experience, total physical response, games, drama, role-playing, creating
posters, looking for some object in the class, and drawing according to some
instructions.

(Benesova, 2015: 66-68)
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1.7.5 BICSand CALP

“The distinction between basic interpersonal communicative skills (BICS) and
cognitive academic language proficiency (CALP) was introduced by Cummins (1979) in
order to draw educators’ attention to the timelines and challenges that second language
learners encounter as they attempt to catch up to their peers in academic aspects of the
school language. BICS refers to conversational fluency in a language while CALP
refers to students’ ability to understand and express, in both oral and written modes,

concepts and ideas that are relevant to success in school.”

(Robinson, 2013: 65)

The BICS and CALP skills are very important when implementing CLIL. They can be
understood as two dimensions of acquiring the second language: academic and
conversational, informal and academic. CALP and BICS are useful because they can
help teachers recognise the learners’ level and adapt the lesson according to the skills
demanded. Teachers should be able to recognise when to use the BICS activities and
when it is appropriate to use CALP exercises.

BICS (Basic Interpersonal Communicative Skills) are skills needed for interpersonal
conversational situations (Bentley, 2010: 8). These situations include the everyday
communication in the classroom, interactions between the teachers and their students,
situations on the playground, on the school bus, at parties and so on (BeneSova, 2015:
68). Basic interpersonal communicative skills are not very demanding cognitively, but
they involve nonverbal expressions. In CLIL lessons, it represents less demanding tasks
such as matching, dragging and dropping; and suitable materials are pictures, posters
and flashcards.

CALP (Cognitive Academic Language Proficiency) is a level required for academic
school study. The language used in teaching is abstract and formal therefore it is
cognitively demanding (Bentley, 2010: 8). The suitable CALP activities are academic
writing, listening, speaking, and reading about the particular content. Sometimes, it may
be very hard for the students so the teacher should simplify the reading materials and
use some helpful aids such as subtitles, pictures or simplified recordings (BeneSova,

2015: 70).
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2 HISTORY OF CLIL

The term CLIL was originally coined in 1994 by David Marsh, a representative of a
team working in the area of bilingual and multilingual education at the Finnish
University of Jyviskyld (Kovacs, 2014: 48) and launched by UNICOM in 1996 as an
educational approach where ‘subjects are taught through a foreign language with dual

focused aims.

“David Marsh has worked on multilingualism and bilingual education since the
1980s. He was part of the team which conducted groundwork leading to the launch of
the term CLIL in 1994” (Carri6-Pastor, 2009: 173).

According to Marsh, the reason was both educational and political. The political
factor was based on a vision that mobility across the EU required higher levels of
language competences in languages than was found to be the case at that time. The
educational factor, influenced by other major bilingual initiatives such as in Canada,
was to design and otherwise adapt existing language teaching approaches so as to
provide a wide range of students with a higher level of competences (Marsh, 2012: 1).
Later, in the 1990s, the CLIL approach became widely spread in Europe and in 2005,
David Marsh proposed CLIL to be “an umbrella term” referring to distinct
methodologies that lead to dual aimed education where attention is given to both subject
and language learning. (Kovacs, 2014: 48-49). In 2006, the document called “Eurydice
report” stated that CLIL was available in the majority of European member states
(Council of Europe, 2006: 8).

During the last years, the interest in bilingual education has increased based on the
demand of international relationships and communication. Do Coyle sees the innovative
education form as a reaction to the globalisation and modernization. He calls the recent
era the Knowledge Age explaining that learners are the active participants in developing
their knowledge and skills through problem-solving, reasoning and communication. The
whole process is facilitated and accelerated by modern technologies (Coyle, Hood, &
Marsh, 2010: 5). Currently, there are many courses and manuals available online so

they are easy to follow even for non-language teachers.
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2.1 CLIL in the Czech Republic

According to Marsh, the Ministry of Education started a network of upper
secondary schools with bilingual sections in 1990. This fact proves that in 90’s, the
curriculum supported the bilingual education but at higher levels. The students were
given particular English tasks to look up and study for further exams which required
skilled learners (Marsh, 2012: 178). The tasks given at upper secondary schools and
universities can be nowadays considered as a form of bilingual education, but it cannot

be considered as the structured CLIL concept.

The real beginnings of CLIL in the Czech education can be found in 2004 —
2006 in the Action Programme released by the Ministry of Education (HanuSova &
Vojtkova, 2011: 27). The main aim of the so-called “Action Programme” released in
2004 — 2006 was to create optimal conditions for a language and communication
improvement. The main strategies for achieving the improvement were e-learning
courses and seminars for teachers involved. The trained teachers were offered particular
materials and IT devices (Kazelleova & Vanova 2012: 10).

In 2005, the Czech Ministry of Education released the instructions for teaching
subjects in a foreign language. Subsequently, the Ministry named CLIL as a new
method for teaching professional subjects through a foreign language. The most
common language was English and the most integrated subjects were maths, IT, arts
and music. It led to the action of the Ministry to release a new instruction book: Foreign

Languages across the Primary School Subjects (Hanusova & Vojtkova, 2011: 27).

In 2009, the Ministry of Education released a document (available online)
“Content and Language Integrated Learning in the Czech Republic” explaining the
structure of CLIL and stating the conditions for realisation. According to the Ministry,
the CLIL method should be involved in school frameworks (SVP) and it should follow
all the expected outcomes stated in the framework including the language and content
part. Naturally, it should respect the state framework (RVP). The document also
highlights the lack of qualified and competent teachers (Kubi, Matouskova, & Muzik,
2011: 26)
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The education of CLIL teachers started in 2010 within the project ESF
(European Social Fund), so that almost 500 teachers in Czech regions were exposed to
meet CLIL, to cope with new materials and to be able to use them efficiently in schools.
Nowadays, many schools introduce CLIL into their education as a part of progressive
and innovative projects as well as specific lessons included in the standard learning
process. The biggest advantage is that the current curriculum allows schools to integrate

language and subject learning. (HanuSova & Vojtkova, 2011: 28)

In 2011, the National Institute for Further Education released a new research
Implementation of CLIL in the Czech Republic (Kubt, Matouskova, & Muzik, 2011: 9-
14), assuming the development of CLIL in the Czech Republic since 2008. In the initial
period of the research, most of the schools (94%) were not affected by CLIL and only
6% of the schools operated with CLIL. The most favourite language was English and
preferred subjects were maths (53%), arts (31%) and music (29%). CLIL was
implemented primarily in upper secondary schools rather than in primary schools. The
arguments for refusing CLIL were language difficulties, low qualification of teachers
(in the field of language and methodology) and the lack of information. In 2011, the
situation improved, in fact, the number of schools implementing CLIL increased to
24%.

In 2013, a new project called Languages for Teachers was implemented with the
support of the Ministry of Education and a primary school in Cheb. The aim of the
project was to offer lectures providing information about CLIL at different language
levels. As a result, two manuals were published as a helpful aid and they are still
available online: “Method Called CLIL” by Barbora Benesova and “CLIL in Education”
by Tereza Smidova, Lenka Tejkalova, NadéZda Vojtkova. The materials are available

online and include valuable materials applicable in CLIL lessons.

In 2014, another project called “Modernization of Framework through CLIL”
was realized by Regional Center of Education and language school in Plzen. As a result,
a huge database full of CLIL worksheets was created. (BeneSova, 2015: 53). The
worksheets are accompanied by methodical instructions across all subjects in primary
and lower secondary schools. The created materials are available on the project’s

websites (clil.kcvjs.cz).
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In the same year, the National Institute for Further Education launched a new
project called “Foreign Languages for Life” designed for the whole country. One of the
key movements was an activity “Do Not Be Afraid of CLIL” resulting in a manual
including short activities (language showers) and materials for primary schools and
lower secondary schools. The same challenge was accepted by the organisation Centre
for Modern Education that realised a similar project. The aim was to spread CLIL in

schools and train teachers to create own materials (BeneSova, 2015: 54).

Currently, there are only a few printed textbooks available on the Czech market.
The textbooks “Labyrinth” were published by a language school Channel Crossings in
two languages, English and German and are intended for five subjects (history,
geography, science, mathematics, and civics). The textbooks include student books,
workbook, games, and CDs. The books are accompanied by a guide for teachers
(Benesova, 2015: 54).

2.1.1 International projects

In the Czech Republic, the international projects are organised by the National
Agency for European Education that encourages schools to participate in exchange
programmes and other cooperative international activities. One of them was a project
called TIE-CLIL (Translanguage in Europe, Content and Language Integrated
Learning) that was realised by Charles University in Prague. As a result, two manuals
were published for teachers (Guidelines for teachers and TIE-CLIL Professional
Development Course) in five languages. Marsh’s publication was used as an
introductive manual for parents and pupils to learn and learning to use languages

(www.tieclil.org).

The second international project was called Getting Started with Primary CLIL
and was realised by the university in Pilsen. The university participated in an
international programme called Comenius 2.1., offering special seminars for CLIL
teachers. The output of the project was an English material Face-to-Face Course that is
a guideline for teachers, including planning ideas, assessment criteria, group work ideas

and many useful worksheets (http://clil.nuv.cz).
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3 CLIL BENEFITS AND LIMITATIONS

CLIL is an innovative method offering many benefits and possibilities as well as it
presents some limitations and obstacles. As reported in the CLIL research, published by
the National Institute for Further Education (Kubt, Matouskova, & Muzik, 2011: 26),
headmasters and teachers find the most significant benefits in language skill
development, motivation and active engagement of students. Other benefits presented in
the research were increasing the school prestige and competitiveness and positive
feedback from parents and learners. On the other hand, headmasters and teachers found

many negatives limiting work with CLIL. All the aspects are explained below.

3.1 Benefits of CLIL

CLIL is an approach that undoubtedly develops communicative competences
and language proficiency. Learners are more involved in the communication resulting in
increased motivation for further communication in a foreign language (Benesova, 2015:
25). Barbora BeneSova highlights the fact that CLIL improves communication skills
based on real life situations. In her publication, she mentions a research proving that
learners are able to communicate fluently even when their grammar knowledge is poor.
She founds vocabulary and basic grammar rules as the essential foundation for a fluent
communication (BeneSova, 2015: 31).

Learners’ language is enriched with new vocabulary, discourse patterns, and
grammar issues (Mehisto, Marsh, & Frigols, 2008: 32) that lead to a higher confidence
of speakers. According to Bentley’s research, learners felt confident, when using the
target language, as well as if they were using their mother tongue. They were also more
sensitive to vocabulary and ideas presented in the foreign language. Moreover, they
reached higher levels of English in ELT courses (Bentley, 2010: 6).

CLIL is a good method to improve learning competences. Mehisto, Marsh, and
Frigols state that CLIL brings systematic processing of information with visible
outcomes that lead to a positive attitude towards learning (Mehisto, Marsh, & Frigols,
2008: 32). The research Implementation of CLIL in the Czech Republic (Kubi,
Matouskova, & Muzik, 2011: 26) proved that CLIL is a challenging approach,
expanding cognitive processes that are not involved in a standard language lesson.
Bentley refers to a research proving that CLIL helps learners to make their brain more
cognitively active during the learning process and subsequently, both the curricular and
the target language performance is improved (Bentley, 2010: 6).
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CLIL is a good method to activate personal competences. Primarily, learners
are motivated because of their involvement in education. When they are motivated, they
want to increase their prestige, competitiveness, and employability. CLIL also guides
learners to the ability of self-reflection and self-assessment. Additionally, it supports the
self-confidence in a personal sphere (Kubti, Matouskova, & Muzik, 2011: 26).

Content and language integrated learning activates not only learners’ personal
skills but also teachers’ personal competences. It offers qualification improvement
resulting in better prestige and competitiveness too (Smidova, Tejkalova, & Vojtkova,
2012: 11). When mentioning teachers, Bentley states another positive effect for
teachers, CLIL benefits were found to be cross-curricular and cross-departmental

dialogue, allowing language teachers to incorporate content (Bentley, 2010: 6).

Social competences are other skills that are developed when using CLIL.
Content and language learning supports the interpersonal communication and brings a
positive atmosphere in the class. Pupils are encouraged to communicate and cooperate.
In fact, learners work in a group where one participant is dependent on another in order
to complete a task demanding effective strategies, providing navigation and support
(Kubti, Matouskova, & Muzik, 2011: 26). Moreover, they must follow the rules and
principles stated by their working group. They are taught to respect each other and they

are aware of social penalties for not following the regulations stated.

The last skills and attitudes supported by CLIL are cultural competences.
According to Bentley, CLIL encourages stronger links with the values of their
community and citizenship. It means that learners are exposed to other cultures and
traditions with full respect (Bentley, 2010: 6).

3.2 CLIL Limitations and Disadvantages

The research done by the National Institute for Education (Kubu, Matouskova, &
Muzik, 2011: 26) confirmed some expected CLIL limitations. The most common
limitation stated by headmaster is a low level of language competences from the
students’ side and different inputs and outputs of language competences among students
(57%). Thirty-five percent of the tasked headmasters claimed that CLIL education

requires special conditions, including additional materials, funding, and space.
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Although teachers do not have to be directly certificated in the Czech Republic, a
good lesson plan usually requires a huge amount of time of self- learning and
preparation. Another disadvantage may also be little support from management or
parents, lack of money for materials, often necessary for an effective implementation.
The innovation of the introduction of the new method in lessons may also discourage
many pupils who simply cannot find the enthusiasm for learning a foreign language in a
non-language subject. They feel overloaded and lose the motivation to practice new

vocabulary which may cause that they will refuse any activities connected with music.

A negative factor also may be the lack of time and change of the nature of Music
Education as a school subject; activities in a foreign language can take the time to basic
musical activities such as singing or active music-making which should be the core of
this subject. In conclusion and in spite of all positives and negatives mentioned above, it
is obvious that schools begin to realize that strengthening of the European dimension of
education is a dominant criterion for modern teaching today and that if they want to
keep up with the rapid development of society, they must adapt whether they want or

not.

CLIL is quite difficult concerning the teachers. Language teachers in CLIL
programs have a very important and also difficult task. They have to know the language
as well as the content of the subjects at a sufficient level. They are supposed to reinforce
both these topics. Dealing with this integration, there is a dual focus that needs to be
mentioned:

1) “Language learning is included in content classes (e.g. maths, history,
geography, science, etc.)” (Mehisto, Marsh, & Frigols, 2008: 11). It means that certain
subjects are taught in the foreign language. To understand the information, the teachers
can make use of the CLIL strategies concerning, for example, charts, diagrams,
drawings and some other.

2) “Content from subjects is used in language-learning classes.” (Mehisto, Marsh,
& Frigols, 2008: 11). It is based on the cooperation of the teachers — language teachers
work together with teachers of other subjects and work together with the vocabulary,

terminology, and texts of certain subjects.
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1.1. Solution
Ball, Kelly, and Clegg suggest some circumstances preventing negative effects
of CLIL. First, they recommend teachers to devote time to students producing language
rather than just learning about it grammatically. It means that teachers should reduce
their talking time in order to allow students talk (Ball, Kelly, & Clegg, 2015: 20).
Learners should be involved as much as possible to be motivated all the time, but on the

other hand, teachers should take over their authority when explaining the curriculum:

“There may be a lot of facts and information for them to learn and the input may
be highly complex. In order to cover the curriculum a teacher must devote more time to
giving input and not necessarily allow so much time for the students to give output or to
be interactive; in fact, there needs to be more teacher talking time.”

(Ball, Kelly, & Clegg, 2015: 20)

When the teacher does not feel comfortable in a foreign language, they suggest
strategies that reduce the time spent in front of the class. Then teachers should use other
interactive activities that pay their attention. When the learners are involved and
subsequently motivated, they are able to learn even difficulties (Ball, Kelly, & Clegg,
2015: 20).

To prevent the insecurity, teachers should cooperate with their colleagues. They
should share their ideas and materials in order to save their time. For instance, language
teachers can prepare grammatical structures, phrases, and vocabulary needed for the
education. Subject teachers may prepare the content. After it, they should discuss it and

educate themselves in the fields they feel insecure.
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4 CZECH CURRICULUM

In the Czech Republic, the most important and general curricular document is
called the Framework Educational Programme for Basic Education (MSMT, 2017)
valid for the compulsory education (6 — 15 years). Based on the national document,
every school should create their own School Education Programme defining the main
aims of the school, its objectives, specifications and conditions.

4.1 The Framework Educational Programme for Basic Education

The Framework Educational Programme (FEP) for the Czech Republic is a
public document based on the National Education Development Programme for the
Czech Republic (so called the White Paper) released in 2001; implementing new
changes and innovations in the Czech education system. The Framework Educational
Programme defines conditions and educational norms compulsory for all various stages

pre-school education, primary education and secondary education (MSMT, 2017: 5).

The Framework Educational Programme (FEP) emphasises a new education
strategy, stressing key competences, their interlinking with educational contents and the
application of theoretical knowledge in practical life. It specifies the level of key
competences together with expected outcomes that learners should achieve during their
compulsory education. The programme supports comprehensive and individual
approaches for meeting students’ needs. It also allows the educational content to be
modified to be suiting the needs of pupils with special educational needs. The FEP
integrates cross-curricular subjects with respect to cultural differences. The FEP allows
schools to be autonomous in their education programmes. Therefore, schools create
their own School Educational Programmes based on principles set out in the particular
FEP. As a tool, schools can draw from the Manual for Developing School Educational
Programmes existing for each FEP (MSMT, 2017: 6).

4.1.1 Educational trends approved by the FEP

All teachers should be aware of individual learners’ needs and they should be
able to apply different approaches, organisational patterns and individualization in the
educational process respecting the individualities. Learners should be assessed based on

their individual differences and possibilities. Schools should offer a wider range of
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optional lessons for the development of learners’ interests and individual potential.
Schools should create an encouraging working atmosphere based on effective
motivation and reciprocal communication and cooperation. There is a big emphasis on
cooperation with parents (MSMT, 2017: 8).

4.2 Key competences

Key competences are understood as a system of knowledge, skills, abilities,
attitudes and values important for the individual’s personal development. The skills,
knowledge and abilities are formed by our society and can be understood as conditions
and needs for a specific role in the society. The purpose of the competences is to
prepare learners for further education and life in general. Acquiring key competences is
a long-lasting and a complex process that starts with pre-school education and continues
up to secondary education. Forming, shaping and development of the competences must
be the ultimate aim of the entire educational content and of all of the activities taking
place at school (MSMT, 2017: 10) The key competences stated in the FEP are:

Learning competence is the ability to find methods and strategies for efficient
learning, including searching for and classifying information with its further
systematisation. Learning competences include working with signs and symbols and
their critical assessment leading to conclusions. Learning competences should bring a
positive attitude toward learning (MSMT, 2017: 12).

Problem-solving competences represent recognising and understanding the
problem and looking for a solution based on learner’s own reasoning and experience.
Pupils should be able to identify the problem, find the best way of solution and
subsequently, they should be able to verify its correctness in practice. They should be
able to think critically, make their own decisions, defend their conclusions and be
responsible for their choices (MSMT, 2017: 13).

Communication competences can be understood as expressing own ideas,
thoughts and opinions in logical sequences. Learners should be able to distinguish
written and oral forms, listen to other people’s ideas, understand them and they should
be able to react appropriately with suitable arguments. Pupils should be able to
participate in discussions with comprehension and active listening. They should

comprehend various types of texts, visual materials and other information that they
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should be able to perceive through different means of communication and technologies
(MSMT, 2017: 13).

Social and personal competences are skills connected with efficient
cooperation between pupils, their parents and teachers. They all should create a friendly
atmosphere within the team strengthening interpersonal relations. Social competences
should be based on respecting different opinions and mutual enriching; and personal
competences should lead pupils to think about themselves in a positive way promoting
in their better self-confidence and individual development (MSMT, 2017: 14).

Civil competences emphasise respecting personal rights and values, opposing
oppression and defending justice. It underlines basic principles of law and community
standards together with rights and obligations in school and out of school. Civil
competences include respecting and protecting national traditions, cultural and
historical heritage involving natural wealth and its protection (MSMT, 2017: 14).

Working competences define the ability to work safely and efficiently with
tools, materials and equipment with respect to guidelines, rules and working conditions.
It takes into account environmental protection and preservation of cultural and social
values (MSMT, 2017: 14).

4.3 Educational areas

The content of basic education within the education framework is divided into
nine educational areas: Language and Language Communication (including foreign
language education), Mathematics and Its Applications, Information and
Communication Technologies, Humans and Their World, Humans and Society,
Humans and Nature, Arts and Culture (including Music Education), Humans and
Health, Humans and the World of Work. Each educational area contains the
characteristics, the objectives and its educational content specifying expected outcomes.
The outcomes are suggestions to schools defining what learners should know when
finishing a particular grade (MSMT, 2017: 17). The objectives and outcomes are very
general, so they need to be processed in detail by schools in their School Educational

Programmes.
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4.3.1 Foreign language education

The requirements for foreign language education set out in the FEP BE are based
on the Common European Framework of Reference for Languages and they are divided
into three sections: receptive, productive and interactive language skills:

Expected outcomes within receptive language skills:
e reading appropriate texts aloud with respect to a correct pronunciation
e recognizing the meaning of simple texts in textbooks and the content of
authentic materials using visuals; finding familiar expressions
e understanding simply pronounced monologues and dialogues
e inferring a likely meaning of new words from context
e using a bilingual dictionary; looking up information and meanings of words
Expected outcomes in the field of productive outcomes:
e creating simple messages (oral or written) involving well-known topics; for
instance family and school life and other studied theme areas
e forming and modifying grammatically correct sentences and short texts
e providing a brief summary of the content of a text, speech and conversation
e asking for basic information
Expected interactive language outcomes
e understanding everyday situations in a simple way
(MSMT, 2017: 26)

4.3.1.1 Subject matter

Subject matter represents a general content that should be taught across the
second stage in all schools. According to the FEP, it should include simple messages
(addressing, greetings, welcoming, saying goodbye, introducing, apologising,
appreciating, responding, requesting, wishing, congratulating, asking for help and
arguing). Learners should be able to distinguish basic relationships: existential, spatial,
temporal, qualitative and quantitative by using basic questions (who, where, when, what
and so on). The suggested theme areas are home and housing, family and school, free
time, personal letters, sport and healthcare, food and shopping, town and city, travelling
and people in their society (MSMT, 2017: 26).
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It is clear that there are no specific requirements and conditions for foreign
language education so schools in the Czech Republic are given a big autonomy when
creating their own School Educational Programmes. This situation seems very positive
for CLIL education because successful CLIL lessons should fulfil all the expected

outcomes together with key competences.

4.3.2 Music Education

Music Education, included in the area Arts and Culture, introduces a broad view
of culture in historical and cultural context and consists of four essential activities:
listening, vocal activities, instrumental exercise and movement. Vocal activities
represent cultivate singing alone and with an accompaniment. Listening activities
include the active perception of different musical genres, styles and periods.
Instrumental activities contain producing music by playing musical instruments and
musical movement includes dancing, gestures and movement responding. All the

activities should be practised and developed in every music lesson (MSMT, 2017: 69).

Expected outcomes

e applying individual singing skills in songs (monophonic and polyphonic), clear
intonation, rhythm, listening to others’ performances

e reproducing individual instrumental skills (various patterns, compositions,
simple accompaniments), performing simple musical improvisation

¢ identifying specific dances, using appropriate movement responds according to
individual musical skills and physical abilities

e recognising different genres and periods by listening, analysing musical
expressions and comparing different compositions

(MSMT, 2017: 71)

4.3.2.1 Subject matter

The content of Music Education is also divided into four elements based on the
four crucial activities. It specifies particular activities and abilities that should be
included in the lesson. The music activities are described precisely, whereas there is no

specific information about music history that should be learnt.
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Vocal activities should involve:

work with voice (vocal hygiene, mutation awareness, expanding vocal range,
right declamation and vocal techniques such as falsetto and scat

intonation and vocal improvisation in diatonic major and minor scales

vocal improvisation of musical forms and rhythmic patterns

orientation in music sheets and performing vocal notation and compositions
developing musical hearing and imagination (reproducing tones, finding the

right pitch, capturing rhythm patterns and graphic representation

Instrumental activities should include:

playing a musical instrument (performing simple motifs, songs and
compositions) by using percussive instruments and Orff Approach

recording music (notes and notation programmes and other ways of recording)
expressing musical and non-musical ideas through musical instruments (form,
tempo, dynamics, melody, rhythm, and pitch)

creating accompaniments to musical and dramatic expressions

Movement activities should consist of:

responding to a particular music by appropriate movement (steady beat, dance
steps, movement improvisation, gestures, body percussions)
reacting to changes in music (tempo, dynamics, rhythm, meter, harmony)

orientation in space and developing movement memory

Listening activities should

analysing musical compositions (melody movements, regular and irregular
musical forms and different musical expressions) and their authors
understanding the lives of composers, their backgrounds and era

distinguishing musical styles and genres and appreciating their function in
relation to the individual, society and cultural customs and traditions

interpreting songs that are being played

(MSMT, 2017: 72)
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5 PLANNING CLIL

5.1 Vision for CLIL

The first step of creating CLIL units is setting up a vision that involves the
participants interested in CLIL — language teachers and subject teachers. Their task is to
find a mutual vision for CLIL. If there is no tradition in a school, they should bring
together a group to share ideas and explore how CLIL might work in their school. Both
subject teacher and a language teacher, they suggest the fundamental questions about
the vision (what the ideal CLIL classroom look like, what activities are suitable and so
on). Then they should clearly write down what they really want to achieve. For instance,
they want their CLIL lessons to be interactive, motivating; or they want to achieve
academic standards, or to be a part of a CLIL community (Coyle, 2007: 50). When the
vision is done, the teachers can proceed to analyse and personalise the CLIL context

according to their needs.

5.2 Analysing and personalising the CLIL context

The second step requires a detailed construction growing from the first stage and
reflecting the local situation. The background includes school type and size,
environment, teacher supply and regional policies and it plays a big role in determining
the type of CLIL. Coyle suggests possible visions of the teachers building CLIL by
stating some examples: Teachers want to improve the current foreign language
situation, they want to discover new possibilities, and they want to participate in abroad
studies offered by their school (Coyle, Hood, & Marsh, 2010: 52).

“There are many other variations. Whilst each CLIL model will have its own

global goals, different models all share a common founding belief: that CLIL has a

valid contribution to make to personal development and preparation for working on a
plurilingual world through the integration of content learning and language learning”

(Coyle, Hood, & Marsh, 2010: 53)

When the vision is agreed by all the participants and all conditions and possibilities are

discussed, it is time to proceed to the next step, planning a CLIL unit.
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5.3 Planning a CLIL unit

When planning CLIL lessons, the teacher should be aware of the four main
principles. Content is the most important part indicating the topic of the lesson. The
content should be reachable according to the pupils’ level of knowledge, language skills
and interests. The second principle is communication that goes beyond the grammar. It
involves learners in working with the language in a different way that is different from
standard language lessons. Thus, the language should be comprehensible, adequate to
the level reached in language lessons. The third principle when planning is cognition.
Cognition seems to be the most challenging part because it should allow the individual
to build their own thinking and understanding the issue. The last principle that teachers
should be aware of is Culture. The lesson should lead the pupils to tolerance of other
cultures and awareness of their own culture. Coyle suggests hypothetical questions for
teachers planning CLIL lesson:

Content
e What will I teach/ what will they learn?
e What are my teaching aims/objectives and outcomes?
Communication
e What vocabulary/phrases do they need to work with?
e What kind of discussion and debate will they engage in?
e Will I need to check out the grammar of a particular tense or feature?
e What about the language of tasks and classroom activities?
Cognition
e What kind of questions must I ask in order to go beyond ‘display’ questions?
e Which tasks will I develop to encourage higher order thinking?
e Which thinking skills will we concentrate on which are appropriate for the
content?
Culture
e What are the cultural implications of the topic?
e What about otherness and self and how does this connect with the all Cs?
(Coyle, Hood, & Marsh, 2010: 67)

These questions prove that all the principles must work together and they are linked

together that proves the essence of CLIL — content and language integrated learning.
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5.3.1

Planning according to the “Key Competences *

When planning CLIL lessons, the teacher should follow the key competences

(knowledge, skills and attitudes) that stand in the Czech curriculum. These skills,

knowledge and attitudes are never isolated and they should be developed during any
CLIL lesson.

Learning competences: the teacher selects different methods and forms of
learning that lead learners to understand their own learning process and
development, to feel positive about learning and to be able to find own learning
methods and ways.
Problem solving competences: the teacher forces the learners to solve things by
their own (the learners understand the problem and are able to think up new
strategies to solve it out), that leads to a critical thinking and solving problems of
everyday life.
Communicative competences: the teacher helps the learners to listen to each
other and to be respectful, and the learners teach how to express nicely but
assertively and accurately.
Social and personal competences: the learners are taught to follow the rules of
cooperation and know the sanctions for disrespecting the rules given.
Civic competences: the learners are educated to respect other cultures, traditions
and history; they are directed to know their own culture.
Working competences: the pupils are trained to be familiar with the working
rules and working conditions and to respect them.

(Smidova, Tejkalova, & Vojtkova, 2012: 29)

5.4  Setting the learning outcomes

Before planning a CLIL lessons, the teaching aims should be clear. The teacher

must identify the content knowledge and skills which learners will be taught. The

lessons need to be related and go in logical sequences and stages. The learning

outcomes are described as skills, experience and knowledge that students should be able

to do and be aware of. The outcomes must be measurable, able to be defined by verbs
(Bentley, 2010: 36).
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e The learners will be able to: demonstrate measure, distinguish, complete,
show, perform, find, explain, describe...

e The learners will know: the vocabulary needed; how the things work...

e The learners will be aware of: the basic patterns and rules, the importance and

sequences of the issue...

The most important feature of learning outcomes is that it helps teachers to
provide the continuity of the lessons, to design the activities according to the target
group and their language level and then, it prepares the field for the further assessment
and feedback (Bentley, 2010: 37).

5.5 Preparing the CLIL unit

When the teacher has a clear vision respecting the competences and all principles,
then it is important to think about the input (the things the learner puts in the education,
including materials, language, vocabulary, and skill.), the procedures, strategies,
methodologies, and about the output of the CLIL lesson. Teachers need to think about

the way of assessment and evaluation.

5.5.1 Materials

First, the teacher should choose a right material. CLIL materials are usually different
from materials available in language textbooks. These textbooks contain grammar and
functional issues serving for the language education purpose. Topics are usually chosen
to present and practice grammar. CLIL materials are selected because of the content,
while the language is just a tool for achieving the topic. Thus, CLIL materials should be
taken from original textbooks (made by native speakers), or they can be translated from
the materials used for the subject. Moreover, many CLIL materials are available on the
internet (Bentley, 2010: 50).

Bentley (2010: 51) compares the both CLIL and ELT books proving that: ELT
course books present about eight to ten new vocabulary items while CLIL course books
offer a wide range of content vocabulary. Language course books do not match the
curriculum whereas CLIL materials are linked to the curriculum. The last important
thing compared is skill development. CLIL course books encourage learners to use their
skills (investigating, creating, finding, grouping and exploring) while the ELT books do

not usually develop the skills.
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5.5.1.1 Inspirational sources

There are many CLIL books, guidelines, websites, videos, and other sources
providing good ideas and materials that can be used in CLIL lessons. Some of them
include copiable worksheets and tests, some of them are just an inspiration for teachers
and some websites serve for discussions and sharing materials online. The sources can
be divided into three categories: printed publications, online materials, and internet
websites dedicated to CLIL.

Printed publications
e CLIL Activities (Dale, Tanner, & Thornbury, 2012)
e Content and Language Integrated Learning (Coyle, Hood, & Marsh, 2010)
e Cross-curricular Activities (Svecova, 2003)
e Going for CLIL with Audio CD (Clemen, 2009)
e Teaching Other Subjects Through English (Deller, & Price, 2007)
e The CLIL Resource Pack (Grievenson, & Superfine, 2012)
e Uncovering CLIL (Mehisto, Marsh, & Frigols, 2008)
Czech online sources
e http://cizijazyk.vuppraha.cz/, activities for primary education
e http://clil.nidv.cz/, lesson plans for lower secondary education
e http://clil.nuv.cz/, worksheets and lessons plans for lower secondary education
e http://propedeutika.vuppraha.cz/, activities preparing learners for bilingual
education
e www.rvp.cz, a methodical portal offering articles, inspirations and experience
shared by other teachers, there are many articles concerning CLIL
English online sources
o www.onestopenglish.com/clil, including CLIL activities, worksheets and ideas
e https://elt.oup.com/cat/subjects/clil, Oxford University Press offers several
teaching resources and guidelines
e http://www.macmillanenglish.com/category/clil-materials/, Macmillian English
offers courses, publications and guides for teachers
e http://'www.channel4learning.com/, free online worksheets, games and articles

that can be used in CLIL lessons
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5.5.2 Activities suitable for CLIL

CLIL activities are very similar to activities in ELT textbooks and subject

textbooks. As stated in TKT Course, the common activities used in ELT courses are

categorization, cloze tests, filling the empty gaps, labeling, matching, multiple choice,

odd one out tasks, true/false decisions, ordering words, ordering sentences, putting

paragraphs in the right order, jigsaw reading, and listening tasks. There are also

activities such as classification tasks, word/ sentence/text/table completion, information

transfer, feature identification (e.g. underlining key nouns), freeze frames, pyramid

discussion, poster presentations and loop or domino games, which are common in CLIL

(Bentley, 2010: 57). There are several activities suggested for developing knowledge of

subject-specific content:

Loop or domino game is a game played with domino cards. Learners
read the definition written on the first card and the others look for the
word it defines. Then the learners must look for the domino that matches
the definition. The point is to make chains of words and definitions.
Pyramid discussion is a negotiating activity where learners cooperate to
choose a set of items from a list. The activity is based on discussing and
arguing in order to make decisions and discussions. The activity develops
cooperation communicate and creative thinking.
Hot seat is an oral activity developing communicative fluency, making
questions and statements. A pupil (pretending to be a famous character)
sits in front of the class and the other learners ask him or her to reveal his
character.
Identification keys is reading or writing activity developing higher order
thinking skills and content accuracy. The activity is based on comparing
and identifying features. There are two types of keys binary and lateral.
The binary keys involve a n evolution of questions which have only two
possible answers. Lateral keys are used for comparing the features.
(Bentley, 2010: 60-61)

In every CLIL lesson the activities must be challenging, entertaining, and

meaning. It means that they must develop particular skills in logical consequences.

Then the students are more motivated when they know the purpose of the activity.
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5.5.2.1 Warm up activities

Warm up activities are common in ordinary English lessons; they are short,
funny and encouraging. Warm-up activities should prepare students for the lesson
taught in the foreign language. The activity should be connected with the topic and it
should involve the learners as much as possible. The aim of warm-up activities is to
attract and motivate the pupils. In CLIL lessons, warm-up activities should bring the
vocabulary that will be used during the lesson. It can be also a music clip or a
motivational video that is connected with the topic.

When creating warm-up activities, teachers can find some useful ideas on the
website focused dedicated to the implementation of CLIL in the Czech Republic
sponsored the Czech Ministry of Education (http://clil.nuv.cz). There are useful warm-
up activities that can be used in CLIL lessons.

e Word chains: It is a memory game based on repetition of words said by
someone else for instance: “I like major scales” The next students should repeat
the sentence and add his or her own idea: “I like major scales and bass clefs.”

e Describing the difference: The learners look for differences between various
pictures, mind maps and graphs, then they describe the diversities.

e Short dialogues: The teacher starts the lesson with a short talk involving
individual students. The topic is connected with the topic prepared. These short
dialogues can be realised in pairs.

e Country-town: The teacher chooses different words that are used as headlines
of columns written on the board (related the topic); and assigns the initial letter,
the letter are supposed to write a word belonging to each category.

e Bingo: The teachers tells the learners to choose five words from the list of
words and then takes out one by one each word from the list. The learner having
all five words in a row is the winner.

e Think and write: The learners are divided into groups (pairs) and their task is
to write as many words from the topic as they can remember.

(Prochazkova, 2013)
These activities posted on the Methodical Portal by the National Institute for Education
are only an inspiration for teachers. There are many other warm-up activities and ice-
breakers online available. They do not need to be intended for CLIL but they can be

implemented in CLIL lessons.
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5.5.3 Assessment

Assessment is described as a judgment of results achieved in education. It is the
evidence of knowledge, skills and attitudes reached in lessons. The skills and outcomes
need to be measurable and observable (Ball, Kelly, & Clegg, 2015: 182). Teachers
need to think carefully about the design of assessment because there are two areas
assessed: the subject and the language that can be judged from different points of view,
conceptually, procedurally and linguistically. Generally, it is not good to assess these
three dimensions at the same time.

There are two kinds of assessment, formative and summative. In summative
assessment, the focus is on a judgement of skills and knowledge which learners have
achieved at a specific point of time. Usually, summative assessment is realised at the
end of the year in a form of testing and examination (Ball, Kelly, & Clegg, 2015: 182).
It is clear that summative assessment judges the capability of the learner in a form of
testing offering some final summative results. There are many possibilities of criteria
that can be used for content and language outcomes (Coyle, Hood, & Marsh, 2010:
112).

Formative assessment is associated with a continuous assessment. It is likely
diagnostic, and usually, it takes place during a course. Formative assessment involves
self-assessment, peer assessment, performance assessment, and portfolio assessment.
Portfolio assessment is a result of work produced throughout the whole year. Formative
assessment is a gradual process based on gathering dialogues and feedbacks of students
with the teacher in order to be prepared for summative assessment events (Ball, Kelly,
& Clegg, 2015: 182). Formative results are more complex and they are better for
mastering and improving learner’s performance (Coyle, Hood, & Marsh, 2010: 112).

When planning, teachers should ask themselves questions regarding CLIL
assessments. As Coyle suggests, the possible questions are: What do we access, content
or language? In what language do we access? What tools can we use for assessment?
How can we assess previous knowledge? How can | deal with learning obstacles? How
can we evaluate the particular skills? How can | assess group work? (Coyle, Hood, &
Marsh, 2010: 114). In conclusion, teachers should build in regular formative
assessment using different strategies and learners should be given constructive feedback
on both content and language learning. The whole process of assessing should lead to

self-assessment and further self-improvement.
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6 CLIL IMPLEMENTATION

The second part of the Diploma thesis is focused on the implementation of CLIL
lessons in Music Education. There were three lesson plans designed to be implemented
in four various schools during their regular Music lessons in the 7" and 8" grades. The
purpose of the implementation was to compare the procedure and progress in the four
schools that have a diametrically different content.

The first school that was interested in the CLIL implementation was Duhova
cesta, a private school that has the experience with bilingual education. The second
school interested in CLIL was Jirkov, Studentska. It is a school located in a socially
excluded environment. The life around the school has a great impact on the education
in the school. The pupils attending the school have big problems with their behaviour;
and teaching there was a challenge. The third school involved in the CLIL
implementation was Chomutov, Zahradni. The school is called “a Garden of
Languages” and it is designed as a language school in which the pupils are known for
their achievements in English competitions. The last school attended was Nelumbo
Education, a private school offering Montessori education. There were only six students
present and all of them had to be treated individually. That was also a big challenge.

There were three lesson plans created for the Music lessons. The first lesson plan
was focused on musical instruments in general and basic music activities and
instructions. It was not an easy task to find an appropriate topic for the lessons because
the school programmes differ a lot (see the educational programmes). First, there was
an idea to create some lesson plans concerning music history, but there would be some
obstacles to achieve the goals stated in all school programmes. There were few common
for all levels across the schools: musical instruments, instrument families, an orchestra,
musical symbols and notation (staff, notes and rests, clefs, accidentals, key signatures,
and dynamics) and musical activities (singing, listening, moving and playing a musical
instrument).

The first lesson plan was focused on musical instruments. Students were made to
listen to the musical instruments, recognise them by their sound and appearance and
name them in English. The next activities were devoted to the correct pronunciation,
vocal exercises and basic musical commands: clap your hands, stomp your feet, snap

your fingers, tap your lap, and rustle your palms.
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The second lesson was devoted to instrument families. When the learners knew
the instruments, their task was to put them into correct instrument families and
distinguish differences between the families. The next activity was to learn musical
symbols and notation in English. The symbols were: notes and their lengths, rests and
their lengths, clefs, and dynamic symbols. Then, students carried the theory into
practice by clapping the lengths and following the dynamics given. The next activity
was based on using the commands (clapping, stomping) created by students’ “body
drumset”. The last activity was designed to play the Orff musical instruments.

The third lesson was focused on an orchestra and its organization, repertoire and
performances. The students had to recognize different instrument families and divide
them into sections according their standard organization within the orchestra. The next
activity was focused on reading an orchestra sheet and trying to play one particular
orchestra score. The last activity was a reading task concerning a short history of the
symphony orchestra.

After every lesson, the learners were asked to fill in a brief anonymous feedback
summarizing their likes, dislikes, and understanding the English tasks. The feedbacks
are provided in the Diploma thesis in a form of graphs. The second part of the thesis
concerns a research of teachers’ awareness of the CLIL method. The method used for
data collecting was a questionnaire that was given to the teachers and headmasters of
the attended schools. The aim of the diploma thesis was to discover teachers’
experience with bilingual education and its perception, and eventual acceptation of the
method CLIL.

The following chapters are divided into the subchapters: profiles of the schools
and their educational programmes, lesson plans, teacher’s notes, comments on the
implemented CLIL lessons, students’ feedbacks, the questionnaire, the evaluation of the

questionnaire and the conclusion.
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6.1 Profiles of the schools
6.1.1 Duhova cesta

Duhova cesta is a name of a private primary and lower secondary school
founded in 2010 as an innovative school offering an individual approach. The exclusive
approach is a result of a small number of pupils attending the school. According to the
annual report, currently, there are 205 pupils educated in 12 classes. The aim of the
school is to create a positive environment for individual learning offering education for
both talented pupils and for pupils with specific needs. In 2012, a nursery school was
founded as a part of the school. Nowadays, the school unifies pre-primary, primary and
lower secondary education (Jandova, 2016: 3).

Concept of the school

The school education focuses on a complex development of pupils, including
their intellectual development and interpersonal skills. The school supports artistic
values by offering various leisure time activities and courses. Pupils can attend drama
classes, art courses, extra music lessons or they can attend a choir called Happy Smile.
The school also highlights the English language that is compulsory from the first grade.
In the seventh grade, pupils start with German. The school participates in international
projects such as eTwinning learning, and exchange programmes where pupils meet
cultural diversities (Jandova, 2016: 2-6).

English education

A big emphasis is placed on language education. There are three English lessons
per week across all grades at lower secondary level. Pupils are offered extra English
lesson after school. They can attend YLE Cambridge courses taught at two levels:
Starters and Movers. At the end, they have to pass an exam finished by a certificate. The
whole YLE course is built on textbooks published by Cambridge University Press. The
textbooks used in the sixth grade are the Czech textbooks Start with CLICK (Sadek &
Karaskova, 2007). These books are mostly in Czech and do not seem to be an
appropriate material for English lessons. All instructions are written in Czech that does
not seem necessary. The book is focused on grammar and vocabulary typical for
English textbooks and there are no CLIL elements in the whole book. Luckily, the
teacher brings some extra materials into the lessons that can be considered as a good

start for CLIL because they are content based. The teacher uses various active methods
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during the classes, including didactic games, projects, role playing and discussions
(Jandova, 2016: 5).

The textbooks used in seventh grade up to the ninth grade are called Hot Spot
(Granger, 2009) published by Macmillian. Hot Spot is a good motivational tool for
young teenagers, including attentive stories, illustrations, and photographs. Each
module contains a cross-cultural page that could be used as a form of CLIL. There are
various communicative activities and grammar is present within the context of everyday
life. Every lesson includes songs, games and mini projects that can be also considered
as a form of CLIL because these projects require professional vocabulary. According to
the headmaster, English teachers of this school tried to implement CLIL into classes
many times. The subjects taught in English were geography, maths and PE. As claimed
by the headmaster, the CLIL lessons were received positively, especially by parents and

pupils had no difficulties when being taught in English.

Music Education

There are not many kinds of music textbooks available on the Czech market.
They are boring and old fashioned so teachers are encouraged to bring their own
materials. One of the books is Hudebni vychova pro 6. — 9. rocnik pro zdkladni skoly
(Charalambidis et al., 2010). This book is accompanied by a CD. However, the teacher
brings her own materials to her classes. She makes her own PowerPoint presentations
built on various internet sources. The teacher also brings some chapters from the book
Popularni hudba ve skole (Prchal, 1998). The textbook consists of a brief timeline of

popular music in the world supported by short recordings.

Equipment

Each classroom is designed as a place in real life, for instance, there is a railway
station, seaside with a lighthouse, jungle, desert and London Street. Each classroom has
a special space in the back, furnished with a sofa and a carpet for relaxation. The school
is well equipped with information technologies such as laptops (4 laptops in one
classroom) accessible for all pupils during breaks and tablets are available during IT
classes. There is an interactive whiteboard in every classroom offering multimedia
textbooks, microscope connection and voting system SMART Response. The school

looks very bright, happy and modern thanks to its equipment (Jandova, 2016: 6).
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School educational programme

English education

Grade Topic Grammar

people and places (city or country) have got, can, like and don’t like, present
work and play; comparing people and simple and present continuous, comparatives
things, rules at school, life in the past, past | and superlatives, past simple and irregular

stories, looking in the future verbs, future tenses

life in the city and the countryside, changes, o ) )
revision: present simple and continuous, past

o technology, what kids can do, mistakes and )
simple, future tenses,

problem, around the world

(ZS a MS Duhové cesta, s.r.0, 2016)

Music Education

Grade Music activities Music theory and history

singing with a right intonation, finding a human voice, linking music and movement,
right pitch, singing folk songs, playing Romanesque culture, Gothic (Gregorian

musical instruments, dancing, chant), Renaissance

Using right vocal techniques, creating own impressionism, artistic and popular music, the
" melodies, rhythmic patterns, comparing roots of jazz, rock music, metal music,
? classical and popular music, singing popular music from the 60’s up to the present
spirituals, jazz, country dances time

(ZS a MS Duhova cesta, s.r.0, 2016)
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6.1.2 Jirkov, Studentska

Jirkov, Studentska is a public school founded in 1947. Since 1989, the school
has been specialised in Music Education. Nowadays, the school is labelled as a school
of understanding. Their motto, highlighted in all school documents, is: “When I can
hear, | can forget. When I can see, I can remember. When I can explore, I understand.”
This approach proves that the main focus is on implementation theoretical knowledge
into the practice. There are six specialised classrooms in the school designed for
practical education and more than thirty classrooms intended for standard education.
There are 508 pupils educated in 19 classes (Duda, 2016: 2).

The school is situated in the middle of a block of flats in Chomutov and thus it is
visited by various pupils from different cultural backgrounds. Nowadays, it is a school
opened for the education for minorities as well as for children with special needs and
the school claims to be well prepared for inclusion. Thus, there are classes for talented
children and classes for children with special needs and pupils coming from a poor

social background. The differentiation in the classes may cause competitiveness.

Concept of the school

The school is focused on Music Education but there is only one music class per
week across all nine years. Since 1989, the school tends to offer many cultural activities
including recitation, theatre playing, attending and organising exhibitions and concerts.
The school also offers sports activities such as swimming in their own swimming pool.
At lower secondary level, pupils attend skiing, cycling and hiking courses. The school
supports also trips and stays in nature as well as stays abroad in a form of exchange
programmes. The school is unique for their designation “eco-school”. They have a

special parliament with an eco team maintaining the eco rules (Duda, 2016: 3).

English education

The English language education is implemented in the first grade with the
allocation of three lessons per week. The school offers extra English courses after
school as well as they are offered in the school called Duhova cesta. The courses are
arranged by Cambridge University Press; and after finishing the courses, pupils receive
a certificate. The school is involved in projects Vyzva ¢. 56 and Vyzva €. 57 that are
projects focused on foreign language education. Thanks to the projects, the school
cooperates with the United Kingdom, Germany and Italy and received the software
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called LANG Master Blended Learning for individual development of pupils’
communicative skills. The evaluative results made by SCIO proved that the average
level of nine graders is A1-A2, according to CEFR. It proves that the English education
could be improved (Duda, 2016: 9).

The English textbooks used in the school, Anglic¢tina by Marie Zahalkova (2001-
2004) do not seem to be an appropriate material for valuable education. The textbooks
are full of Czech instructions, words and they do not support the CLIL method at all.
They do not involve British realia so the teacher must bring her own materials in the
class. The English teacher is interested in the CLIL method and one day, she would like

to implement it into her classes.

Music Education

Music Education takes place once a week in every grade. The main target is to
develop all musical activities and teach different music styles, genres and forms. In the
school, there is a choir called Sedmikrdsky, an instrumentally-vocal band Gloria, a
dancing course Breakdance, and the school organises many concerts and theatre plays
for parents and friends of the school. The school participates in music competitions
including choir competitions (Duda, 2016: 12).

The textbooks used in Music lessons are the same as in the school Duhova cesta
Hudebni vychova pro 6. — 9. rocnik pro zakladni skoly (Charalambidis et al., 2010). As
it was mentioned above, there are not many music textbooks. The books are used only
for music history. The teacher brings her own materials and ideas. All pupils have to
play the recorder during their classes and by the end of the year, they have a

performance for their parents.

Equipment

There are over ninety computers in the school; the school has many classrooms
equipped with interactive whiteboards, specialised classrooms for practical learning and
a special music classroom with a piano. There is a swimming pool belonging to the
school. The swimming pool is opened to other schools for swimming competitions.

There is also a big athletic area for sports activities and competitions.
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School educational program

English education

Grade Topic Grammar
home, family, housing, school, leisure and adverbs of frequency, pronouns, plurals of
6t nature, town, history of the UK, shopping nouns, verb to be, to have got, there is/there
and fashion, weather are, present simple, modal can
] ) synonyms, antonyms, comparatives,
society and its problems, sports, culture, the )
" ) superlatives, modal must/have to, present
7 environment, modern technology, health )
) o perfect, future tenses, past simple/past
care, the realia of Britain )
continuous
travelling, feelings and moods, leisure time, | pronoun “one”, conditionals, modals
g" sports, modern technology and media, UK may/might and be allowed to, question tags,
and US realms, culture. relative clauses, gerunds
) ) ) Phrasal verbs, synonyms, antonyms,
English speaking countries (New York and ) .
" ) ) ) comparatives and superlatives, past perfect,
9 USA, Australia, UK), career choice, media,

society and its problems, eating habits

indirect speech, passive voice, articles,

conditional clauses

(ZS Jirkov, Studentska, 2016)

School educational program for Music Education

Grade Music activities Music theory and history

singing folk and pop songs, conducting, notes, symbols, bars, steady beat, rhythmic

6" dancing, playing musical instruments, values, prehistory, antiquity, musical
creating music instruments, families, orchestra
singing folk songs, country songs, carols, Gothic music, renaissance, voices polyphony,

7" country dance, conducting, creating own opera, musical media, chords, clefs, scales
musical patterns (minor and major)

gt singing folk songs, listening to the music of | intervals, dynamic expressions, baroque,
classicism and baroque, dancing classicism, musical, tempo expressions
singing popular music, folk songs, tramp tempo expressions, romanticism, popular

g™ songs, carols, listening to musical pieces of | music development (jazz, blues, rock, metal,

romanticism, impressionism...

hip hop, electronic music)
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6.1.3 Chomutov, Zahradni

Zékladni Skola Zahradni is a public school founded in 1984. Recently, the school
has been labelled as a “garden of languages” offering extended language education from
the first grade. There are 27 classes, 641 pupils and 39 teachers in the school. The
number of pupils is falling due to parents’ interest in private schools. The school offers
education for children with special needs and is ready for inclusion. The school is
located in a housing estate far away from the centre and is attended by pupils from
different social backgrounds. The area of the housing estate is well-known for its high

criminality and misbehaviour that cause a big decline in education (Slavikova, 2016: 8).

English education

The school is focused on language education, especially English education that is
taught from the first grade. The school has participated in the project Vyzva €. 56 by the
Ministry of Education and created an own project called The Language Garden. Thanks
to this project, they were given money for 4 reading workshops, 10 stays abroad, and
three courses for teachers realised by abroad schools. The school tries to implement
CLIL elements into their education using cross-curricular projects (Slavikova, 2016:
10).

The textbooks used in English lessons are Project textbooks, the third edition
(Hutchinson, 2008 — 2009). The textbook Project is designed for beginners. The book
includes materials in real contexts, clear vocabulary, cross-curricular topics, culture
sections and aspects of Britain. The book is accompanied by interactive software, CDs
and DVDs.

Music Education

Music lessons are realised in a particular classroom designed especially for Music
Education. There is a piano, an interactive whiteboard, a special place for singing,
musical instruments and a distinctive area for physical activities. The textbooks used in
music lessons are Hudebni vychova pro 6. a 7. rocnik (Sedivy & Rohlikova, 2013)
published by FRAUS. The textbook has been awarded as a book of the year because of
its engaging and entertaining activities for interactive whiteboards. The teacher finds
some inspirations online using Pinterest and bring it in the lessons. She also tries to

implement some CLIL elements in her lessons.
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School educational program

English education

Grade Topic Grammar
colours, body parts, school, family, my verb to be, nouns, plurals, pronouns, present
6t world, time, leisure time, housing and simple/continuous, modals: can, must, place
living, people, shopping, clothing prepositions, there is/are,
) ) ) past simple/continuous, regular/irregular
my life (my school, family, house), animals, N )
n ) ) ) verbs, some/any, countability, comparatives
7 holidays, eating habits, food, the world, )
and superlatives, future tense, adverbs of
weather, nature, numbers )
frequency, ing forms
hobbies, free time, new home, future, means _ _ -
" ; . to be going to, have to, time prepositions,
8 of transport, technology, interviews, -
- revising tenses (present, future, past)
predictions,
Present perfect, gerunds, antonyms and
g experiences, problems, fears, friends, synonyms, modal should/shouldn’t, phrasal

verbs, first conditional, passive voice

Music Education

(ZS Chomutov, Zahradni, 2016)

rade usic activities usic theory and history
Grad M tivit M th d hist
right vocal techniques, singing the Czech music notes, clefs, bars, steady beats, music
6" anthem, dancing polka, waltz, conducting, symbols, baroque, classicism, musical
listening instruments
singing traditional songs and pop songs, dynamics, tempo, sharps and flats,
7" clapping rhythmic patterns, listening, ethnomusicology, chords, scales, romanticism,
dancing ethno dances, conducting instrument families
percussion exercises, singing popular and ; ; ;
" - ) ; major and minor scales, renaissance, baroque,
8 folk songs, listening to musical pieces of - .
o ; antiquity, chords, intervals
classicism, renaissance
gt listening to popular music, conducting an orchestra, conductor, popular music (spiritual,

orchestra, creating own musical patterns

musical, jazz, rock, swing)
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6.1.4 Nelumbo Education School

Nelumbo is an alternative school offering Montessori education. Montessori
education is an alternative form of education known for its specific approaches. The
students follow their own learning pace and they are educated very individually. The
curriculum is based on the National Framework but it also follows Montessori’s rule
“help me to do it myself’. The curriculum should prepare students for successful

transition to secondary schools.

Concept of the school

The school should offer precisely selected educational practices that guide
student to their successful and effective education. The education first starts with the
Intellectual Period, in which learners develop intellectually and socially. In this period,
they learn to be active participants of the community and they follow their own pace of
learning. Learners are taught to cooperate by using group work. It is a productive way
of learning that makes pupils sociable. The most important element of the Montessori
education is the individual and independent work that is challenging for each student

separately. Parents play an active role in their child’s learning.

Materials and equipment

There are no specific textbooks used in this school. All teaching materials are
created by the teachers. Unfortunately, the school does not provide any information
about sources, textbooks and other materials; even their School Education Programme
was not provided before implementing CLIL. Students create their own materials that
lead to their autonomy and self-responsibility. They manage long-term projects that
improve their planning and collaborative skills. Thus, it is hard for a new teacher to
understand the concept of the education. It is also hard to plan a CLIL lesson because
there are no defined rules or conditions.

The school is well-equipped. There are only two classrooms that are separate by
a removable wall that can be taken out any time so there is one big classroom. In these
classrooms, there are two interactive whiteboards, computers and a special place,
covered with a carpet, for doing tasks and request. Any time, students can stand up and

go there to relax.
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6.2 Lesson Plan 1

Topic: Musical Instruments

This activity helps to develop the pupils’ understanding of musical instruments, their

sounds, and their appearance. Pupils should also learn new instructions connected with

music and they should be able to learn a new English song and sing it in canon.

Teaching objectives

To identify musical instruments by their sound and appearance

To know the names of all musical instruments presented

To understand different music instructions and their implementation in rhythm
and steady beat patterns (clap, stomp, tap, snap.)

To learn a new song with hand curve pitch achievement

To be able to sing a canon in a group

Learning outcomes

Students will be able to:

Distinguish different musical instruments by their sound ( understand)

To listen to the directions and to meet the requirements (understand)

To name the instruments and fill in the crossword (apply)

To compare Czech and English names for musical instruments (apply)

Do a conclusion about how many musical instruments they are able to name

(evaluate)

4Cs reflection

Content: musical instruments

Cognition: distinguish instruments, listen to their sounds, name the instruments
in English, compare the names with the Czech ones, do a conclusion of your
knowledge

Communication: Present simple, comparatives, WH questions, imperative
Culture: to understand the differences and similarities between the names of

instruments

Preparation Prepare the worksheet for each pupil. Alternatively, to save paper,

draw/project one large copy on the board and tell students to copy it.

Materials: worksheets with the music instruments and numbers, flashcards used for the

human memory game, worksheet with the crossword, the song available on youtube

Strategies: visualisation, scaffolding, monitoring
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6.2.1 Procedure

Motivation: Introduce myself in English. And play them a recording of an orchestra on
youtube. Ask them: “Can you hear any musical instrument?” And start a short talk
about musical instruments. Ask questions and point at some instruments: “Do you know

the name of this instrument? Can you play it? Can you show us how to play it?”

Listening and Matching (Worksheet no. 1): Have kids listen to the recording and let
them shout out the number of the instrument. Then kids should match the number to the
instrument. When they are finished with all of them, check it and assess it with praising
them. If they do not understand, explain it in Czech. Be careful: explain the difference
between a recorder and a flute and point out the difference in the Czech language!
Scaffolding: pantomime the instrument when they are not sure

Guessing the Names of Musical Instruments (collective work, pupils looking at the
interactive whiteboard): Play the video from YouTube and stop it after every musical
instrument is introduced by its sound.

Be careful: every time, make them all say it aloud and listen to their pronunciation

Live Memory Game (flashcards: human memory game): Spread pupils in the
classroom and give them flashcards with the pictures and the names of the musical
instruments. Choose two “pickers” who turn the live flashcards. The “turned” pupil
must either say the written or perform playing the particular instrument. When the
performance and the word said aloud are the same, they go to the picker and the same
picker can choose the cards again. The pupil having more cards is the winner.

Sing a Song: Singing a well-known song with the following activities: clap your hands,
stomp your feet, snap your fingers, tap your lap. Then shout out only the instructions:

snap your feet, tap your lap etc. Be aware of the steady beat!

Crossword: Make students fill in the crossword and check it.

Assessment: Can the students recognize different sounds of Musial instruments? Can

they name it in English? Are the student able to distinguish different body movements

(clapping their hands, stomping their feet, snapping their fingers and tapping their laps)?
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Worksheet no. 1: Listening and Matching Activity
e -'\ -

11 |
A
e .
|1 4 14 ||| ¢ 115 | i

Accordion Piano
Bagpipes Recorder
Clarinet Saxophone
Drum Tambourine
Flute Triangle
Horn Trombone
Guitar Trumpet
Harp Violin

! Pictures retrieved from: https://www.classicsforkids.com (see the resources)
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Flashcards: Human Memory Game (preview)

FLUTE é&x\ TROMBONE
/ |
DRUM TRUMPET |
g |

PIANO j:\ /“ TRIANGLE

HARP

ACCORDION

VIOLIN BAGPIPES

GUITAR ))) SAXOPHONE
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Worksheet no. 2: Crossword
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6.2.2 Comments and feedbacks

The first lesson was taught in the 7 grade, in the school Duhova cesta. There

were 18 students present. Everything went according to the plan and all the students

were active and willing to participate. | think they understood almost everything

because their English was perfect. According to the feedback, there was only one

student who did not understand the instructions given in English. 1 was pleased that all

the pupils found the vocabulary very easy.

20
18
16
14
12
10

[ N S TS S I « ]

LiLL:

Did you enjoy Did you Did vou Would youlikze
thelezzon? understandthe understandthe  tohavemore
vocabulary? Englizh lessons like this?
mstnictions?

The same lesson was taught in the same school immediately after the first

lesson. The target group was a class of 8" graders. There were only 16 students present.

Some of them looked very bored and did not want to participate in the lesson. After a

short dialogue, | realized that it was too easy for them.

18
16
14
12
10

o kB o m

Did vou emjoy Did you Did you Would youlike
thelezzon? understandthe wunderstandthe  tohawvemore
vocabulary? English lzzsons like this?
mstructions?
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The next school attended was the school Jirkov, Studentska. | was told that the
pupils in the 8™ grade are very rude so that they forced their teacher to leave. It was a
challenge for me to teach in these classes. The pupils in the 7™ grade are selected
because of their better knowledge and skill. The first lesson was taught in the mentioned
problematic 8" grade. There were 34 pupils in the class and they were surprisingly
active and interested in the topic. According to the feedback, they understood the

vocabulary presented but the instructions were hard for them.

35
30
25
20
15 B Yes
10 Mo
5 J — 1 —_—
ﬂ T T T 1
Did wou enjoy Did you Did vou Would youlike
thelezzon? understandthe understandthe tohavemore
vocabulary? Englizh lessons like this?
mstructions?

The following lesson was implemented in the 7™ grade. As mentioned above,
these pupils have been selected according to a language level test. The lesson was very
funny and everything went well. According to the feedback, all of them enjoyed the

lesson and | think it is because they are not used to having classes in English.

35
30
25
20
15 BYes
10 Mo
5
ﬂ T T T 1
Did you enjoy Did you Did you Would youlike
thelezzon? understandthe wunderstandthe  tohave more
vocabulary? English leszons like this?
mstrictions?
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The third school attended was the school Chomutov, Zahradni. The school has
the experience with some bilingual fragments so | was full of expectations. The first
lesson was implemented in the 7™ grade. Due to some problems with the projector, we
could not manage the crossword so it was assigned as homework. There were 19
students present and it seems that all of them enjoyed the Music lesson. | was pleased
that al of them would appreciate more lessons taught in English.

20
18
16
14
12
10
8 1 Yes
6 Mo
a
2 —
0 T T T 1
Did vou enjoy Did you Did you Would youlike
thelesson? understandthe understandthe  tohavemore
vocabulary? Englizh leszons like this?
mstmictions?

The next lesson was very similar because the computer refused to cooperate
again. It took a lot of time to fix it and the pupils got bored. It was very hard to pay their
attention then. After all, we had a nice time and the pupils enjoyed the lesson. They had
no obstacles with doing the tasks. There were 25 students and their answers were:

25
20
15
10 mYes
Mo
5 44— [
ﬂ 1 1 T 1
Did vou enjoy Did vou Did vou Would voulike
thelezzon? understandthe understandthe  tohavemore
vocabulary? English leszons like this?
mstructions?
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The last school was the school called Nelumbo Education. The 7" grade is
united with the 6" grade so I had to teach both grades at the same time. There were only
8 pupils in the class so the human memory game had to be modified. We played it as a
miming game. The lesson was very confusing for the pupils. | think it is because they
are not used to being a part of a common task. They seemed to prefer individual work
and their own pace. According to the feedback, most of them did not understand the

tasks but surprisingly, they would welcome more CLIL lessons.

8
7
&
5
4
C I | S 1 Yes
R | | I Mo
1 [ I— 1 — — MU
0 T T T 1

Did you enjoy the Did you Did you Would youlilze to

lezzon? understandthe understandthe havemore
vocabulary? Englizh leszons like this?
instructions?

The last lesson was implemented in the 8" grade that is also united with the 9™
grade. There were only 5 students in the class, so the memory game had to be modified
too. The pupils had a lot of fun and they loved the lesson so much that they did not want
me to go home. They spoke English very well and after some interviews | realized that

all of them had experience with international studies.

&

5

4

3 5 Yes
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Did vou enjoy the Did you Did you Would voulike to
leszon? understandthe understandthe havemore
vocabulary? English lessons like this?
mstructions?
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6.3 Lesson Plan 2

Topic: Families of Musical Instruments
This lesson plan focuses on musical instruments and the division of the instruments
according to their families. The lesson should enrich pupils with a new vocabulary
concerning musical signs and symbols (including notes and their lengths, rests, dynamic
changes and other symbols). Pupils should be able to interpret a graphic notation by
playing Orff musical instruments.
Teaching objectives

e To revise the vocabulary learnt in the previous vocabulary (musical instruments)

e To know the names of instrument families

e To classify musical instruments according to their families

e To know the names of musical signs and symbols and their function

e To be able to interpret the symbols

e To play Orff instruments according to the graphic notation
Learning outcomes
Students will be able to:

¢ Distinguish different families of the instruments (understand)

e To know the symbols used in music (understand)

e To be able to interpret the signs and symbols (apply)

e To be able to play according to the graphic notation (apply)
4Cs reflection

e Content: families of musical instruments, different musical symbols

e Cognition: distinguish instruments, to find their families, to know the

e Communication: Present simple, comparatives, WH questions, imperative

e Culture: to understand the differences between various families of musical

instruments, to know the purpose of it

Preparation Prepare the two worksheets for each pupil. Prepare the music scores (the
graphic notation) to be projected on the board. Find the music on YouTube and play it.
Prepare the appropriate instruments.

Materials: worksheets for everyone, the music scores (it will be presented on the
board), musical instruments (Orff instruments: jingle bells, triangle, cymbals,

tambourine, drum, maracas), YouTube song — Radetzky March by J. Strauss
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6.3.1 Procedure

Motivation: Competition: play the song: Radetzky March — Johann Strauss source:
YouTube? and tell the learners to listen to the orchestra and think about the instruments
they can hear. Make a competition: let the learners write down as many musical
instruments as possible (the key: flute, piccolo, oboe, clarinet, fagot, horn, trombone,

tuba, violin, viola, cello, bass, tambourine, percussion).

Listening and Matching (Worksheet no. 1): Hand out the worksheets and tell the
learners to match the names of musical instruments with their pictures. Then, tell the
learners to group the instruments in the appropriate categories. Project the matching
activity on the board; and when checking the correct answers, write it on the board.
Then make a brainstorming of other musical instruments belonging to the particular
group and write it on the board. Check the correct pronunciation! Scaffolding: when

needed, use miming and gestures.

Draw the notes according to their lengths (Worksheet no.2): Make sure that the
learners know the notes in Czech and they can use them appropriately. Scaffolding:
always clap and count to four — show the steady beat and rhythmic values as a contrast.

During the second activity, make the students to match following names with the
symbols - draw it on the whiteboard and ask them? Is a sharp higher/lower? Does the

tone go up or down? What about a flat? Is crescendo louder or quieter?

Clap the rhythmic patterns: First, have the whole class clap the initial line, the second
line, and the third one and then try the following combinations of clapping: a canon,
girls versus boys, clapping in rows, clapping in groups. Try the following dynamics of
performing: piano, forte, crescendo and decrescendo. Then do the last activity on the
worksheet: Circle all eight notes, triplets; and ask the students: “How many triplets are

there within one quarter note?”

? Strauss, J. [TheWickedNorth]. (2008, August 30). Radetzky March - Johann Strauss Sr. [Video File].
Retrieved from https://youtu.be/eab_eFtTKFs
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Graphic notation: First, project the graphic notation (Johannes Strauss — Radetzky
March) on the board and show the explanatory notes. Try the following activities:
clapping, stomping, tapping, snapping and learn the graphic symbols for the activities.
Then try performing the sheet with counting. After it, you can play the recording
Radetzky March?® by Johann Strauss. Scaffolding: use some hand curves!

Now, play the song again and use Orff instruments. Try different combinations: girls,

boys, rows, groups, and combinations of body drum kits and Orff instruments.

Assessment: Can the students name different families of musical instruments? Are the
learners able to classify different musical instruments according to their families? Can
the students name the notes and their lengths? Are they able to write them down and
interpret them? Can the learners name different musical symbols and interpret them?
Are the students able to learn the graphic notation and play musical instruments

according to the notation?

3 Strauss, J. [TheWickedNorth]. (2008, August 30). Radetzky March - Johann Strauss Sr. [Video File].
Retrieved from https://youtu.be/eab_eFtTKFs
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Worksheet no. 1: Matching and Grouping Activity

-~ -

Woodwind -
Family A

- J —

¢ ™)
String Family Flute
< y,
i 3 \ Triangle
Brass Family y .
\ . ) \
| Saxophone
\ ¥ \
© D | ‘ .
- F 4B "
Percussion | Violin
Family .
@ ™ N ‘ Guitar
| / p

Tambourine ]

Name another instrument belonging to the STRING FAMILY

Name another instrument belonging to the BRASS FAMILY

Name another instrument belonging to the PERCUSSION FAMILY

Name another instrument belonging to the WOODWIND FAMILY




Worksheet no. 2: Musical Symbols
1) Draw the notes in the following boxes

Whole Note Half Note Quarter Note Eighth Note

fJ\_f;-P?bJ : (g,oj:_—_ﬁ

2) Match the following names with the symbols
FORTE PIANO CRESCENDO DECRESCENDO
FLAT SHARP BASS CLEF TREBLE CLEF

fJ\_r______P?bJ 4 é} GJ:::_

3) Clap the Rhythmic Patterns

@gJHHsJH\HJMHsJ\

égﬂsss\sﬂss\uﬂs\suﬂ\

b TTv a1 I o T e JI2
4) Circle:

e All eighth notes (use the red colour)
e All triplets (use the blue colour)
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Graphic Notation: Johann Strauss - Radetzky March

1

O O e | e O O
I I I I I
L 1]l 1] 1 D DD D D
I I I I I
O O . L] O O
I I I I I
| o o Fine
I I I I
B
A A [ ] . A A
I I I I I
1 1 1 i A
I I I I I
L 1 1 i A
I I I I I
e o | . o | o o] | | | | |
I I I I I
explanatory notes
® clap your hands jingle bells
A snap your fingers triangle
®) stomp your feet drum
| tap your lap tambourine
J_ tap the back of your hand ~ cymbals
D rustle your palms maracas
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6.3.2 Comments and feedbacks

The first lesson was taught in the 7 grade in the school Duhova cesta. There
were only 16 students present and the main aim of the feedback was to find out the
preferences and dislikes concerning the activities used in the lesson. There were two
quantitative and two qualitative questions allowing the learners to write the reasons of
their likes and dislikes. It is clear that the most popular activity was playing the musical
instruments (according to the qualitative answers, it was funny and new). The least
popular activity was grouping the families (the reason was that it was too hard).

10

= Which of the
zetivities did you

a

B

7

&

: like the most?
4

3

3 " Was there any
1 . not like?

0 T T 1

Matching and  Recognizing the Clapping the  Plaving according

grouping zctivity notes and symbols rthythmic petterns  to the graphic
notation

In the 8" grade of the same school, the situation looked very similar. There were
16 present and the most popular activities were clapping and playing the musical
instruments because it was funny and active. The least favourite activity was matching

and recognizing the symbols because it was uninteresting and hard.

=
=]

= Which of the
zetivities did you
likz the maost?

=W as there any
not like?

L N o R TY R T < -

Matching and  Fecognizing the  Clzpping the  Playing zccording

grouping activity notss znd svmbels rhythmic pettems  to the graphic
netation
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The third lesson was taught in the school Jirkov, Studentska. There were 33

pupils present in the 8" grade. Thanks to the big number of learners, there were not

enough Orff musical instruments. The solution was to combine the playing part with the

pupils’ body drum Kits. Surprisingly, very popular activities were matching and

recognizing activities because the learners felt very uncomfortable when they had to

perform some music.

14

12

10

[ = Which of the

activities did you
| like the most?
Was there mmy
— | S | — | S— | activity you did
not like?

Matching and  Recognizing the Clappmg the  Plaving zccordmg

grouping zctivity notes and syvmbols thythmic pattems  to the graphic
notation

The same lesson was realised in the 7 grade. There were 26 pupils present and

everything went well and no problem occurred during the lesson. The class was very

active and that is why they really liked the performing activity. One of the reasons they

liked

it that they were not used to playing the musical instruments. The unpopular

activities were instrument families, notes, and symbols. The students did not know it

even in the Czech language.

14

12

10

®'Which of the
zctivities did you
like the most?
Was there any
e _ — activity vou did
not like?

Matching and ~ Recognizing the Clappng the  Plaving accordmg

grouping activity notes and symbols thythmic pattems  to the graphic
notation
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The next attended school was Chomutov, Zahradni. There were 22 pupils
present in the 7™ grade. This time, the computer worked and everything went well. The
pupils loved the involving activities. Generally, they love singing and performing. The
least attractive activity was the music theory. However, the reason was different. The

pupils found the activity too easy and boring.

14

12
10 = Which of the
zetivities did vou
8 like the most?
&
4
Was there any
21— —_— — activity vou did
. not like?
ﬂ T T T 1

Matching and ~ Recognizing the Clapping the  Playimg according

grouping activity notes and syvmbels thythmic pattems  to the graphic
notation

The next lesson was implemented in the 8" grade. There were 25 learners
present. The students were very active and all activities seemed attractive for the
students. According to their feedbacks, the most popular activity was clapping the
rhythmic patterns and making the canons and trying different kinds of dynamics. The
least favourite activity was recognizing the notes and symbols. The reasons were similar

to the reasons stated above. It was too easy for the learners.

12

10

= Which of the
sctivities did you

. like the most?
4 [ E—
Was there any
24— - | E— ] — activity you did
not liks?
ﬂ T T T 1

MMatchng and  Recogmizmg the  Clappmg the  Playing zccording

grouping activity notes znd symbels rthythmic patterns  to the graphic
notation
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In the last school, Nelumbo Education, there were 8 pupils present in the two
unified lower grades. According to the feedback, it is clear that the most popular
activities were clapping the patterns and performing the graphic notation. The least
favourite activities were notes and musical instruments. The reasons stated by the
learners were that the instruments were too easy for them and the musical symbols were

too hard because they did not know it even in the Czech language.

45

is
3 ® ' Which of the
zetivities did you
5 like the most?
El
15
1 Was there any
s zctivity you did
not like?
n T T 1

Matching and  Recognizing the Clappmg the  Playmg accordng

grouping activity notes and symbels thythmic patterns  to the graphic
noetation

The last lesson was implemented again in the unified 8" and 9™ grades. There
were 6 students present. Everything went well and according to the lesson plan and the
learners were very excited. The most popular activity was playing the musical
instruments together with clapping the music. The arguments explaining their dislikes

were that the activities were too easy and uninteresting.

45

35
3 = Which of the
activities did you
5 like the most?
2
15
1 Was there any
s activity vou did
not like?
u T T T 1

Matching =nd ~ Recognizing the Clappmg the  Playing accordng

grouping activity notes and symbels thythmic patterns  to the graphic
notation
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6.4 Lesson Plan 3

Topic: The Symphony Orchestra

The lesson plan focuses on the orchestra (including musical instruments, their

families, their organization, and the role of a conductor), reading a real orchestra sheet,

performing a musical pieces and conducting according to three conducting patterns.

Pupils should be able to organize different sections according to their seating in an

orchestra; and they should be able to interpret easy music sheet with conducting.

Teaching objectives

To identify different instrument families and sections

To identify different sections within the symphony orchestra
To explain the role of a conductor

To perform three different conducting patterns

To play Orff instruments according to the music sheet

Learning outcomes

Students will be able to:

To organize instrument sections in the symphony orchestra (classify)
To know the three conducting patterns (understand)

To be able to interpret the conducting patterns (apply)

To be able to play according to music sheet (apply)

4Cs reflection

Content: the orchestra, the sections of musical instruments, conductor’s role
Cognition: to know the organization of the orchestra, to understand the
conducting patterns

Communication: present simple, adjectives, place prepositions

Culture: to understand how the orchestra works

Preparation Prepare the two worksheets for each pupil (the rhyme, the reading exercise

with conducting patterns). Prepare the music scores (Oh, Susanna) to be projected on

the board. Prepare the appropriate instruments (claves, recorder,

Materials: two worksheets for everyone, the music scores, and musical instruments

(Orff instruments:
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6.4.1 Procedure
Motivation: Hand out the Worksheet no. 1 and tell the students that their task is to read

the poem in pairs and fill in the names of musical instruments. When they are done, let
the students read it aloud and check the right answers. Then, make students turn the
page so they cannot see the text and ask them to name as many instruments as they can

remember. Do a brainstorming of all instruments playing in an orchestra.

The symphonic orchestra, reading: Hand out the Worksheet no. 2 and tell the learners
to read it carefully. Subsequently, their task is to write down the names of the particular
sections into the organization scheme. Then, present the filled picture so that the pupils
can check it and correct their answers. Highlight a new word “conductor” and ask the

pupils for the translation. If they do not know, mime it and let them guess.

Conducting: Now, tell students that from now, they are conductors and show them the
picture of three basic conducting patterns. First, start with the 2/4 meter. Make the
students to stand up and use their hands for conducting. When everybody is able to
conduct the 2/4 beat pattern, play the song Albatraoz*by Aron Chupa and keep
conducting with the pupils. Now, practice the 3/4 beat and when everybody gets the
beat, play the song Breakaway® by Kelly Clarkson. If you have time, try the most
difficult patterns, the 4/4 beat pattern. Play the song Part of Me® by Katy Perry.

Oh, Susanna Orff arrangement: Hand out the scores in pairs and play the melody on
the recorder. Ask the students, if they know the melody and group them into four
sections: claves, drums and tambourines, xylophones and glockenspiel, and maracas (or
just modify it according to the materials available). Practice the rhythmic patterns with
the groups and try various combinations: claves with tambourines, maracas and

xylophones etc. Then, all together (me playing the recorder) play the song.

4 Chupa, A. [AronChupaVEVOQ]. (2014, October, 13). AronChupa - I'm an Albatraoz. [Video File].
Retrieved from https://youtu.be/Bznxx12PtI0

> Clarkson, K. [kellyclarksonVEVO]. (2009, October 2). Kelly Clarkson - Breakaway. [Video File].
Retrieved from https://youtu.be/c-3vPxKdj60?list=PLdq8Y ZzQBHEs9vk3_04CNbJhchFgJ160k

6 Perry, K. [KatyPerryVEVQ]. (2012, March 21). Katy Perry - Part Of Me. [Video File]. Retrieved from
https://youtu.be/uuwfgXD8qV8
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Vocal warm-up: Start with a gentle hmm (quietly and softly) and run through the
vowel sounds. Open up with a bright, clear “Ah” and proceed to five tone scale. Using
the same tone, try alternating the vowel sounds. Then, try staccato, legato, forte and
piano. Expand also the lower reaches of the voice (H major and lower). Finally, you can

start singing the prepared song. Suggested warm-up patterns:

L] [
* 4 p— p—] | [ p—] p— | ]
| | | | | | | Hi LV | | | [— | | | |
" _r | | | | | | | | | 1 L | | | | | | | |
X | | I ¥ | | |
FEN b ¥

A [ ———

o p—— [—— | TH ¥y py—— | | | — | ]
F . =1 | | | |  — | e LFT =1 | | | | | | | |
[ Fan | | | | | | | R L | | [ ] | | |

| | 1 Ld & | |
FEY - ¥
—— ___../ o s ———

4 § &,

o | | | I} dPNEL ] p— | — ]
F .t I N I I T =5 ' ! | I ' ! | |
[ Fan | | | | | I i | | | | | | I |
AN = | | = | I Ll .I | | | .I | | |
J & p=i - = » = » =

Singing in canon: First, play the song Dynamite’ by Taio Cruz and tell the students that
they are going to sing only a part of the song in canon®. At the beginning, sing the
melody and subsequently, add the lyrics. After it, try different combinations: girls, boys,

rows, and groups, and sing it in canon.

e} L 2
P v i — I s s s s e —r= N~ K
i s | S —— ) I T —
DT e e 6 0 45 | r +d—‘¢—d—i - -
¢ v o o ~ ~ *
I throw my hands up in the air sometimes, say - hey- oh, baby let's go and it goes
HobE.
o wllie= | \ | A, ~ |
F . Tl | Y | 1Y P L7 | |
o W LA | I — A ~ i T . 1 | | — —
[ _— | I [ [ [ i - N
;3 | | > = = - 4 ° -
on and on and on and it goes on and on and on

Assessment: Can the students organize the symphony orchestra and its sections? Do the
learners understand the conductor’s role? Are the pupils able to conduct basic patterns?
Can the students sing in tune and are they able to sing in canon? Can they interpret the

music scores?

" Cruz, T. [TaioCruzVEVOQ]. (2010, July16). Taio Cruz - Dynamite. [Video File]. Retrieved from

https://youtu.be/Vysgv7qVYTo

8 Inspired by: Durant, S. [Musical Futures]. (20140, February12). Four-part round using ‘Dynamite’.
[Video File]. Retrieved from https://youtu.be/xZzdozhZ0hk
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Here’s some friendly ‘hellos’, played by all the

Worksheet no. 1: The Orchestra Rhyme®

String section:

- - 10

Underneath your chin is how you play the / +
You can’t drink a cola, while you play the viola.

It takes a lot of place to play the double bass.

Woodwind section:

And a sweet salute, played upon the

Let’s listen to a solo, played upon the oboe.

We certainly can’t forget the happy

Here’s a comic tune, played by the bassoon. '

Brass section:

You can’t eat a crumpet, while you play the

Watch out for your funny bones here come all the trombones.

You can’t eat popcorn, while you play

You can zippadee doodah on the great big tuba.

Percussion section:

All those strings, not flat nor sharp, that’s the way to tune the harp.
Be careful; don’t break your bone, when you play the

If you want some company, start to play the

You can have a discussion when you know the percussion.

And then there’s the conductor he’s the one who knows the score.
He brings the sound together, from a whisper to a roar.
He can make the symphony stop!

o Adapted from Gemini’s Song: The Orchestra is Here to Play (see the resources)
http://www.songsforteaching.com/gemini/theorchestraisheretoplay.php
19 pjctures retrieved from: https://www.classicsforkids.com (see the resources)
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Worksheet no. 2: The Orchestra

@,—Q\

R %\\

DA

|

The orchestra sits in a semi-circular arrangement with the conductor facing them

S

at the front, with his or her back to the audience.

e The largest section is the string section, which includes the violins, violas,

cellos and double bass. The first violins are on the conductor’s left with the
second violins in the next triangle. The violas are immediately in front of the
conductor and the cellos are on the right of the conductor in front of the basses.

e The next biggest section is the woodwind section. The flute section is behind

the violas, next to the second violins, and the oboes are next to them. The
clarinets are behind the flutes, with the bassoons behind the oboes.

e The brass section comprises French horns, trumpets, trombones and tubas.
They sit behind the woodwind section with the horns behind the clarinets, the
trumpets in the middle and the trombones and tubas together on the right.

e The percussion section is across the middle at the back. If a harp is needed it

goes on the left of the conductor at the back of the first violins.
(Deller, Price, 2007: 32)
The Conducting Patterns*

' Picture retrieved from http://smus.com/gestural-music-direction/ (see the resources)
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Music Sheet Arranged for Orff Instruments:*
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12 Foster, S. (2014). Oh Susanna [Sheet music], Arranged by McAllister, K. and Fling, A. Retrieved

September 17, 2016, from https://makingmusicfun.net/pdf/sheet_music/oh-susanna-intermediate-orff.pdf
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6.4.2 Comments and feedbacks

This chapter is a conclusion of the lessons taught concerning author’s comments,
impressions, and ideas. The comments should include benefits and possibilities as well
as limitations, obstacles, and problems appeared during the implementation.

It was surprising how easy it was to teach music in English. It may have been
caused by similar terms that are used both in Czech and English. The topic chosen were
suitable for the students so they were able to manage it with no big obstacles.
Particularly, musical instruments have similar as well as musical symbols coming from
the Italian terminology. Certainly, it can be said that there were no problems concerning
the language. Although the lessons went well, some non-language problems occurred.
The most common problem was dealing with the technique. Some computers did not
work or just the sound did not come from them. It made learners to lose the interest; and
afterwards, it was hard to motivate them.

Sometimes, the activities had to be modified and adapted due to the conditions
of the particular school. Sometimes, there were too many students in the classroom so it
was impossible to realise a particular activity. Sometimes, the school did not have the
instruments needed so they were replaced by available instruments or body parts.
Generally, the lessons were excellent and all the teachers observing the lessons were
excited. Even the headmasters were curious and came to observe. They were very
satisfied with the results and students’ responses.

Another limitation can be found in the amount of time. Three lessons did not
seem to be satisfactory and the whole education lacks interconnections and relations.
The last limitation can be seen in preparations. All the lesson plans were time
consuming and everything had to be well prepared. To sum it up, there were more
positives then negatives when implanting CLIL. It was a good opportunity for the

teacher and students and both sides were very satisfied with the results.
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7 RESEARCH ON CLIL AWARENESS

The aim of the research was to find out the teachers’ awareness of the method

CLIL and their attitude towards CLIL. Another purpose of the research was to discover

the most important facts influencing the CLIL implementation. For the research, a

questionnaire method was used.

The questionnaire consists of 16 quantitative questions. The questionnaire was

distributed to 20 teachers and headmasters of the four schools involved in the CLIL

implementation in September 2016. The purpose of the questionnaire was to verify or

disprove the hypotheses and to find out the responses to general questions about content

learning in foreign languages.

7.1 Hypotheses

Hypothesis No. 1: The CLIL method is a relatively new method (in the Czech
Republic) that is not well-known, so the expected hypothesis is that most of the
asked teachers are not familiar with the method CLIL. They may be familiar
with the subject teaching connected with some foreign language elements, but
they are not expected to be familiar with the method CLIL itself with its

methodology and regularities.

Hypothesis No. 2: The CLIL method is an approach based on cooperative work
between teachers. The expected hypothesis is that many teachers may feel
uncomfortable to cooperate with other teachers. The reasons can be different,

but the supposed reason is that they do not want to bother the others.

Hypothesis No. 3: CLIL implementation requires special education involving
the methodology. The teachers should be open to learning new things and they
should be willing to educate themselves. The expected hypothesis is that the
teachers would appreciate seminars and courses available online. The supposed
reaction of the teachers is that they would like to be educated in their school or

through an eLearning course.

Hypothesis No. 4: Because CLIL is a bilingual form of education, it requires a
certain language level. The language conditions needed for CLIL are not strictly

stated, but it possible that teachers lack self-confidence in the field of the foreign
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language. It is very common that teachers know the foreign language quite well
but they feel insecure to communicate in the language and use the language

fluently and naturally.

e Hypothesis No.5: Planning a CLIL lesson is a time-demanding activity so the
expected reaction of the teachers is that they do not want to spend their free time
preparing CLIL lesson plans. One of the most common concerns of CLIL
teachers is that they miss appropriate materials for their classes, and adapting
new materials takes too much time. The expected amount of the time devoted to
the preparations is about two hours per week. The teachers need to prepare extra

materials, worksheets, multimedia sources, and other visuals.

e Hypothesis No.6: The last expected result is that the teachers and headmasters
should be open to implementing bilingual education because it develops the
school prestige increasing competitiveness and bringing new opportunities such
as international projects. The supposed reaction of the teachers and headmasters

is that they would like to participate in these international projects.

7.2 Analysis of the results

The following chapter analyzes all responses of the research questionnaire
realised in September 2016 during the CLIL implementation. There were 20
respondents involving subject and language teachers, and headmasters of four schools.
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Question No. 1

The target group of the research included teachers and headmasters from the schools
involved in the CLIL implementation. There were 20 respondents interested in filling
the questionnaire, four headmasters, six music teachers, five English teachers and five

educators teaching another subject.

Question No. 2

What does CLIL stand for?

The aim of the question was to find out if the pedagogues know the acronym CLIL.
More than a half the respondents knew the correct answer. This is the reason why the
remaining questions were oriented on bilingual education in general rather than on the
method CLIL itself.
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Question No. 3

Whatis the first foreign language taughtin
your school?

All respondents answered that the English language is the only foreign language taught
primarily in their schools. This result was expected, however, the English language is
not required by the Framework Education Programme in the field of the first foreign
language. The conditions for the foreign language education have to follow the expected

outcomes regardless of the foreign language.

Question No. 4

When does the first foreign language education
start?

It is a very positive finding that English is taught from the very first grade in all schools.
It seems that English is as important as the Czech language or Mathematics. Learning
English from the beginning of the compulsory education is undoubtedly very beneficial
because the learners should be prepared for further English education out of the

standard English lessons.
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Question No. 5

‘Which subject is suitable for CLIL?

Czech
0%

Physics
0%

History
0%

According to the teachers, the most suitable subject for CLIL is Music. This result was
expected because most of the teachers were music teachers. Surprisingly, the three
teachers find Art appropriate. The same result was found out in the case of Biology.
Two teachers chose geography, two educators chemistry, and two teachers chose

Mathematics. Only one person finds P.E. suitable for CLIL. IT was the same.

Question No. 6

‘What is the optimal frequency of lessons taught in English?

The results commenting on the frequency of bilingual lessons were balanced. Six
teachers would appreciate short several-minute blocks once a week (as a form of soft
CLIL). Five teachers would like to have several-minute blocks only once a month. Five
teachers can imagine whole lessons taught in English once a week. The remaining four

teachers would appreciate whole lessons taught in English once a month.
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Question No. 7

The classes taught in the foreign language would be
differentiated according to...

Language level
55%

It is unexpected that teachers would appreciate the differentiation according to the
students’ language level. Regular lessons are divided by grades respectively, by
learners’ age. The division by abilities would be more effective, regardless the age. The

only person thinks that girls should be separated from boys during the learning process.

Question No. 8

‘Would vou like to participate in an international project ?

Thirteen respondents stated that they would like to participate in an international project
(Erasmus+, Peer Programmes, elLearning). International projects bring a chance to
experience different educational styles and cooperative work. Teachers and students
have the opportunity to find new relationships, to meet other cultures and traditions, and
to immerse themselves in a foreign language and personal development in general.

Seven respondents are not interested in being a part of international cooperation.
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Question No. 9

How much time could you spend on CLIL planning?

another option
0%

not interested in
CLIL

implementation

30%

Nine respondents said that they could spend about one to two hours per week on
planning CLIL lessons. It is a positive result because one hour per week is appropriate
and seems to be manageable. One respondent would be able to devote more time, and
four respondents would demand less time for CLIL planning. Surprisingly, six

respondents are not interested in CLIL planning at all.

Question No. 10

In the case of implementing the CLIL method, the training
would be realised by...

The reactions to the question No. 10 were balanced. Five respondents would appreciate
workshops led by a native school but taking place in their school. Two respondents
would attend courses organised in an external workplace by a native speaker. Three
respondents would demand a Czech lecturer in their school, and three other respondents
would be able to attend workshops in an external place led by a Czech educator. Four
respondents would like to take part in online courses. The last three respondents were

not interested in extra courses.
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Question No. 11

In the case of implementing the CLIL method, the training
would be realised by...

It was expected that in the case of implementing CLIL, the training for teachers would
be organised by other teachers of the school. The supposed reason is that it is very
comfortable and manageable for both sides. Three respondents would demand a
specialized teacher oriented on CLIL. Two respondents would be satisfied with a
language teacher coming from an external workplace but not specialized in the CLIL
method. It can be assumed that these teachers would like to have only language courses

because they feel uncertain in the foreign language.

Question No. 12

Is your school open to interdisciplinary learning?

Interdisciplinary learning is a trend in education. It is an approach offering real-world
learning in context. It is an efficient method based on collaboration. It is very positive
that ninety percent of the respondents think that their school is open to interdisciplinary

learning and cooperative work.
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Question No. 13

What form would you prefer to implement CLIL in your
subject?

lesson completely
na forsign

Most respondents would prefer using individual words during the lessons. This fact is
logical because this form of CLIL is the easiest way of implementation that is not
linguistically demanding. Six respondents would prefer activities (including games,
songs, videos...) in their lessons. Four people would be able to have their classes taught
completely in a foreign language. One person would prefer instructing. One person

would appreciate another possibility but did not specify it.

Question No. 14

What is vour English level?
(In accordance with the CEFR)

Six respondents indicated their level of English as A2, meaning that they are able to
deal with simple information and express themselves in easy contexts. The A2
elementary level is an appropriate level needed for CLIL lessons. The A2 level teachers
should be able to assign simple and routine tasks and they should be able to use
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common expressions related to the subject. Three respondents stated that their English
level is B1. The B1 level teachers should be able to manage daily situations and simple
texts on topics that are familiar. They can describe more abstract things such as dreams,
ambitions, and hopes. They can express their opinions, explanations, and reasons. This
level is ideal for implementing the CLIL method because these teachers should feel
confident in their teaching. Three respondents indicated their English level as B2. These
teachers should be able to express and understand complex, abstract texts. They can
produce detailed descriptions and explanations giving different options. It is expected
that these teachers are the English teachers. Five respondents replied that their English
level is Al. These teachers are beginners but they should be able to exchange
information in a simple way. This level seems to be appropriate for soft CLIL variation.
One teacher stated that his or her English level is C1. Probably, it is an English teacher.

None of the teachers is considered to be the level C2.

Question No. 15

According to you, what are the benefits of CLIL?

personzl development
0%

According to seven respondents, the main benefit of CLIL is a language improvement.

The result was expected because it is really one of the most predominant benefits of
CLIL; the method improves communicative skills based on real situations, vocabulary
enrichment, grammar rules fixation, and collocation usage. Five respondents find the
main benefit in interdisciplinary connection. It is supposed that they find CLIL useful
for its connection of various disciplines. The connection helps students learn to analyse

and synthesize the subjects. Four respondents think that CLIL is beneficial for a
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personal development. This result can be seen from two perspectives. First, it is
beneficial for the learners because CLIL increases their prestige and employability in
their further education or job. It also develops their personal competences such as self-
confidence and self-reflection. Secondly, CLIL is useful for the teachers. The method
develops teachers’ personal competences together with the professional ones. It offers
qualification improvement resulting in their better prestige. Two respondents consider
CLIL to be beneficial for its possible international cooperation. CLIL does not need to
be based on international cooperation, but it can be a possible way of realisation. Two
respondents filled in their own ideas. The first response included a cultural enrichment,

and the second response mentioned work with real content.

Question No. 16

According to you, what are the disadvantages and limitations of CLIL
implementation?
low motivation m this
form of further
education
0%

Eight respondents see the biggest limitation in poor foreign language level of the
teachers. However, according to the research (concerning the English level), the
teachers should be capable of implementing CLIL. Six respondents find CLIL time-
consuming. Preparing CLIL materials is undoubtedly time-consuming and material
demanding, but the materials can be re-used later. Five respondents think that CLIL is
hard for the students. One respondent mentioned another issue. CLIL implementation
does not seem to be systematic and complete because it is still unknown in their school.

No respondent marked a low motivation for implementing the CLIL method.
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8 CONCLUSION

The aim of the theoretical part was to define CLIL with its core features,
techniques, strategies, and main principles. The diploma thesis demonstrates the
differences between bilingual education, total immersion, and CLIL. The thesis deal
with the benefits and limitations of CLIL and it highlights the inspirational theories
inspiring the CLIL method. The theoretical part also analyses the Czech curricular
system and its possibilities for implementing the CLIL method. The chapter dealing
with the Czech curriculum describes the foreign language education and Music
Education that was crucial for the practical part implementing the method. The next
theoretical chapter concerns planning CLIL. It defines conditions and potential ways of
implementing the method. The chapter analyses the CLIL context and learning
outcomes; and it demonstrates preparing the CLIL unit with its materials, activities and
assessment.

The practical part demonstrates the CLIL implementation. The CLIL lessons
were implemented in four schools in Chomutov. First, there are described the schools
and their school programmes concerning music and English education. The next three
chapters contain three music lesson plans, including their objectives, procedures,
assessment and teacher’s notes. Every chapter is accompanied by feedbacks from the
students. The essential element of the practical part was the survey realised in the four
mentioned schools. The main aim of the survey was to discover teachers’ awareness of
the CLIL method and their opinions on the method. The survey was based on the
questionnaire concerning preparation, limitations, possibilities and facts influencing the
CLIL realisation. Before the survey, six hypotheses were established to find out the
teachers’ opinions and views.

The research proved that CLIL is not a well-known method and the teachers are
not familiar with the acronym. Thus, they were given an explanation of the method and
the whole research was focused on bilingual education in general. The research
confirmed that the teachers are open to participate in bilingual projects and cooperation
and they are able to cooperate with other teachers. They would also feel motivated if
they had the chance to implement bilingual elements in their classes. The teachers find
the method CLIL very useful and they believe that it would bring them a personal

development and it would help the learners to increase their foreign language skills.
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The survey verified the hypothesis that implementing CLIL is a time-consuming
goal. The asked teachers would be able to devote about one to three hours per week to
the preparation. They would also need a special education needed for the realisation.
The respondents replied that they would appreciate online courses that they could attend
from their homes. They would also like to have special workshops and seminars
organised in their workplace. The reason is that it is more comfortable and time-saving.
The respondents also lack some materials and guides because they think there is not
much information available on the Czech market.

The research also highlights the foreign language issue. The asked teachers think
that the biggest problem is in their foreign language knowledge. They find their
language skills insufficient, but the professional knowledge of the foreign language is
not needed. The teachers could use some words or easy instructions and use the only
soft form of CLIL. According to the research, the main problem can be seen in the
teachers’ self-confidence that is not big. They feel insecure to use the foreign language
in their classes because they cannot use the foreign language fluently.

To conclude the thesis, it was a great opportunity to implement the CLIL method
in four various schools. The reactions and attitudes towards the realisation were
impressive. The teachers excited about the lessons and after the lessons, they were
interested in the CLIL method. They were also surprised by the pupils’ reactions. The
learners had no obstacles during the classes and they would appreciate more lessons like
these. It can be supposed that the reason for their excitement and positive response is
that the topic was very easy and familiar. The second reason can be found in the
terminology that is very similar to the Czech one. The names of the musical instruments
and symbols are terms coming from the Italian language and they are easy to learn.

It was also a great opportunity to do a research finding the various results. After
the lessons, the teachers started to be interested in CLIL and they required the materials
used in the classes. The headmasters were so excited that they offered some job
opportunities and cooperation. The whole project was perceived positively by all
participants and there is a belief that it could be helpful in the future, both for the
teachers and for the author of the thesis.
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PICTURE RESOURCES:
All musical instruments
Cincinatti Public Radio, Inc. (2017). Classics For Kids. Retrieved February 02, 2017,
from https://www.classicsforkids.com/music/instruments_list.asp?family=All
e Accordion [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/7.jpg.
e Bagpipes [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/22.jpg.
Banjo [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/25.jpg.
e Cello [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/52.jpg.
e Clarinet [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/62.jpg.
e Drum [Digital image]. (n.d.). Retrieved September 10, 2016, from

https://www.classicsforkids.com/music/sights/95.jpg.
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e Flute [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/15.jpg.
e French Horn [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/124.jpg.
e Guitar [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/136.jpg.
e Harp [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/143.jpg.
e Piano [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/238.jpg.
e Recorder [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/261.jpg.
e Saxophone [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/273.jpg.
e Tambourine [Digital image]. (n.d.). Retrieved September 10, 2016, from
https://www.classicsforkids.com/music/sights/296.jpg.
e Triangle [Digital image]. (n.d.). Retrieved September 10, 2016, from
o https://www.classicsforkids.com/music/sights/308.jpg.
e Trombone [Digital image]. (n.d.). Retrieved September 10, 2016, from
e https://www.classicsforkids.com/music/sights/311.jpg.
e Trumpet [Digital image]. (n.d.). Retrieved September 10, 2016, from
o https://www.classicsforkids.com/music/sights/313.jpg.
e Violin [Digital image]. (n.d.). Retrieved September 10, 2016, from
o https://www.classicsforkids.com/music/sights/296.jpg.
Conducting patterns:
Smus, B. (2013). Gestural music direction [Digital image]. Retrieved September 17,
2016, from http://smus.com/gestural-music-direction/.
Orchestra organization
Deller, S., Price, C. (2007). Teaching Other Subjects Through English. Oxford: Oxford
University Press, p. 32.

109



APPENDICES

Appendix 1: Questionnaire distributed to the teachers

Appendix 2: Sample students’ feedbacks

Appendix 3: Filled worksheet No. 1 Listening and Matching Activity
Appendix 4: Filled worksheet No. 2 Crossword

Appendix 5: Filled worksheet No. 3 Matching and Grouping Activity
Appendix 6: Filled worksheet No. 4 Musical Symbols

Appendix 7: Filled worksheet No. 5 The Orchestra Rhyme
Appendix 8: Filled worksheet No. 6 The Orchestra

Appendix 9: Vocabulary

Appendix 10: Photographs taken during the lessons

110



Appendix 1: Questionnaire distributed to the teachers

Dotaznikové Setieni pro ucitele druhého stupné zakladnich $kol, vyuka predméta
V cizim jazyce pomoci metody CLIL (popis metody je piiloZzen k dotazniku)
1. Jsem:
a. Ucitel (ka) hudebni vychovy
b. Ucitel (ka) anglického jazyka
c. Ucitel (ka) hudebni vychovy a anglického jazyka
d. Ucitel (ka) jiného pfedmétu
e. Reditel (ka) $koly
2. Zkratka CLIL znamena:
a. Content and Language Integrated learning
b. Connected Learning in Languages
c. Content Learning in Language
3. Jaky cizi jazyk je u vas na Skole primarné vyucovan?

a. Anglicky c. Spanélsky
b. Némecky d. Jiny:
4. Od kterého ro¢niku se u vas na $kole vyucuje prvni cizi jazyk?
a. Prvnitfida c. Tieti tiida
b. Druha tiida d. Pozdgji
5. Jaky predmét je podle vas vhodny pro paralelni vstupy v cizim jazyce?
a. Biologie g. Informatika
b. Cesky jazyk h. Matematika
c. Dgjepis i. T¢lesna vychova
d. Fyzika J.  Vytvarna vychova
e. Hudebni vychova K. Zemépis
f. Chemie

6. Jaka by méla byt frekvence vstupi v cizim jazyce?

a. Nckolikaminutové tseky jednou za tyden
Nekolikaminutové tseky jednou za mésic
Cel¢ hodiny vedené v cizim jazyce jednou za tyden
Cel¢ hodiny vedené v cizim jazyce jednou za mésic

© oo o

Jina:

7. Jaka by méla byt diferenciace tFid v pripadé zavedeni vyuky v cizim
jazyce?
a. Podle ro¢niku/tiid
b. Podle Grovné znalosti jazyka
c. Podle pohlavi
8. Chtéli byste se v ramci CLILu zapojit do néjakého meziniarodniho
projektu? (eTwinning, Peer programy, projekty v ramci Erasmus+)
a. Ano
b. Ne
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10.

11.

12.

13.

14.

15.

16.

Kolik hodin vlastni pfipravy miiZete vénovat pripravé hodin CLIL
S vyuzitim metody CLIL?

a. 1-2 hodin tydné d. Nemam zajem o piipravu
b. 3-5hodin tydné CLILu
€. 1-2 hodin mésiéné e. Jiné:

Kterou formu pripravy byste upiednostnili?
a. Seminaf realizovany rodilym mluvcim na nasi skole

b. Seminaf realizovany rodilym mluvéim na externim pracovisti

€. Seminar realizovany c¢eskym lektorem/kolegou na nasi Skole

d. Seminaf realizovany ¢eskym lektorem/kolegou na externim pracovisti
e. eLearningovy kurz

f. Zadnou

V pripadé zavedeni metody CLIL na vasi §kole bude pravdépodobné
priprava vedena:

a. Uciteli jazykl nasi Skoly

b. Externimi uditeli jazyki

c. Jazykovymi lektory se specializaci na metodu CLIL

Je vaSe §kola oteviena mezioborovym hodinim?
a. Ano b. Ne
V jaké formé uprednostiiujete zavedeni CLILu do vyuky vaseho pfedmétu
a. Vyuziti jednotlivych d. Cela hodina kompletné
slovicek V cizim jazyce
b. Aktivity (hry, pisné...) e. Jiné:

€. Zadavani instrukci

Vasi znalost anglického jazyka hodnotite na tirovni (podle Spole¢ného
evropského referencniho ramce pro jazyky, ktery je pfilozen k dotazniku)
a. Al e. C1
b. A2 f. C2
c. Bl g. neumim anglicky
d. B2

Jaké vidite vyhody v implementaci metody CLIL ve vasem piedmétu
a. Spojeni mezioborové vztahy

b. ZlepSeni uzivani jazyka v mluvené formé
C. Moznost vlastniho posunu

d. Zahrani¢ni spoluprace

e. Jiné:

Jaké vidite nevyhody v implementaci CLILu:
f. Nizka jazykova kompetence pedagogii na nasi Skole
g. Nizka motivace v této formé dalSiho vzdélavani
h. Urovei ciziho jazyka 74k skoly
i. Casova a materialni naroénost

J. Jiné nevyhody:
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Yo , Ny . 13
Spole¢ny evropsky referen¢ni ramec pro jazyky

Stupeit Al: Rozumi znamym kazdodennim vyrazim a zcela zékladnim frazim, jejichz cilem je
vyhovét konkrétnim potiebam, a umi tyto vyrazy a fraze pouzivat. Umi predstavit sebe a ostatni a
klast jednoduché otazky tykajici se informaci osobniho razu, napt. o misté, kde Zije, o lidech, které
zna, a vécech, které vlastni, a na podobné otazky umi odpovidat. Dokaze se jednoduchym zptisobem

domluvit, mluvi-li partner pomalu a jasné a je ochoten mu/ji pomoci.

Stupent A2: Rozumi vétam a Casto pouzivanym vyraztim vztahujicim se k oblastem, které se ho/ji
bezprostredné tykaji (napf. zakladni informace o ném/ni a jeho/jeji roding, o nakupovani, mistopisu a
zaméstnani). Dokaze komunikovat prostfednictvim jednoduchych a béznych uloh, jez vyzaduji
jednoduchou a pfimou vyménu informaci o znamych a béznych skute¢nostech. Umi jednoduchym
zpisobem popsat svou vlastni rodinu, bezprostiedni okoli a zalezitosti tykajici se jeho/jejich

nejnaléhavéjsich potieb.

Stupein B1: Rozumi hlavnim mySlenkdm srozumitelné spisovné vstupni informace tykajici se
béznych témat, se kterymi se pravidelné¢ setkavd v préci, ve Skole, ve volném case atd. Umi si
poradit s vétSinou situaci, jez mohou nastat pii cestovani v oblasti, kde se timto jazykem mluvi. Umi
napsat jednoduchy souvisly text na témata, kterd dobte znd nebo ktera ho/ji osobné zajimaji. Dokaze
popsat své zazitky a udalosti, sny, nadéje a cile a umi stru¢né vysvétlit a odiivodnit své nazory a

plany.

Stupenn B2: Dokaze porozumét hlavnim myslenkam slozitych textl tykajicich se jak konkrétnich,
tak abstraktnich témat vcetné¢ odborné zaméfenych diskusi ve svém oboru. Dokaze se ucastnit
rozhovoru natolik plynule a spontanné, ze mize vést bézny rozhovor s rodilymi mluvéimi, aniz by to
predstavovalo zvysené Gsili pro kteréhokoliv uicastnika interakce. Umi napsat srozumitelné podrobné
texty na Sirokou Skalu témat a vysvétlit své ndzorové stanovisko tykajici se aktualniho problému s

uvedenim vyhod a nevyhod rtiznych moznosti.

Stupen C1: Rozumi Sirokému rejstiiku naro¢nych a dlouhych textl a rozpozné implicitni vyznamy
textll. Umi se plynule a pohotoveé vyjadiovat bez zjevného hledani vyrazii. Umi jazyka uzivat pruzné
a efektivné pro spolecenské, akademické a profesni ucely. Umi vytvofit srozumitelné, dobie
uspoiadané, podrobné texty na slozitd témata, ¢imz prokazuje ovladnuti kompozi¢nich tutvart,

spojovacich vyrazl a prostfedki koheze.

Stupeii C2: Snadno rozumi téméf vSemu, co si vyslechne nebo piecte. Dokaze shrnout informace z
riznych mluvenych a psanych zdroji a pfitom dokaZe pfednést polemiku a vysvétleni v logicky
usporadané podobé. Dokaze se spontann€, velmi plynule a presné vyjadiovat a rozliSovat jemné

vvvvv

B3 Hubagkova, J. (2009). Stupné pokrocilosti ovldddni ciziho jazyka podle Evropského referencniho
ramce. Praha: Portal Jazykd. Retrieved September 10, 2016, from

http://www.portaljazyku.cz/texty/clanky/evropsky-referencni-ramec.html
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Vysvétleni pojmu CLIL"

CLIL patii k vyznamnym kurikularnim trendiim soucasného evropského skolstvi, a je
jednou z moznych strategii dvojjazyéného vzdélavani. CLIL pln¢€ integruje vyuku uciva
jak daného pfedmétu, tak i ciziho jazyka. CLIL ma vyrazny interdisciplinarni charakter,
kdy dochazi k propojeni jazykové vyuky a vyuCovaného predmétu. Jazyk je
prostiedkem pro vyuku vzdélavaciho obsahu, a ten se naopak stava zdrojem pro vyuku
jazykt. Nazornou ukazkou vyuky CLIL v Ceské republice miZze byt integrace
angli¢tiny a ICT, kde ICT je prostiedkem k vyuce jazyka, pfiCemz se zak neustale uci

pouzivat nove nabyté védomosti ve fungovani ICT.

Mezi nesporné vyhody CLIL patii pfirozené prostiedi pro vyuku a rozvoj ciziho jazyka.
Zaci pouziji cizi jazyk v naprosto piirozeném prostiedi, a ne v uméle vykonstruovanych
situacich tak, jak se d&je v hodinéch ciziho jazyka. Jsou 1épe motivovani a jsou zaroven
ucastni bezprostiedniho pouziti jazyka. Hodina jednoho nejazykového predmétu umozni

tak nenasilné osvojovani si ciziho jazyka.

Vyuka metodou CLIL je dost ¢asto nespravné interpretovana jako vyuka nejazykového
pfedmétu v cizim jazyce nebo jako vyuka jazyka na zdkladé¢ témat z odbornych
predméti, tj. na zédkladé mezipredmétovych vztahti. V prvnim ptipadé€ jde o bilingvni,
resp. cizojazy¢nou vyuku nejazykového predmétu, pti které je u zakl nezbytnym
predpokladem znalost ciziho jazyka. Cilem takové hodiny neni ziskat primarn¢ nové
znalosti v cizim jazyce, ale pfedev§im v nejazykovém piedmétu, nabizené
prostiednictvim ciziho jazyka. Ve druhém ptipad€ jde o meziptedmétové vztahy; kde
ucitel vyuziva znalosti Zakt z nejazykového predmétu k vyuce slovni zdsoby,
gramatickych a lexikélnich jevl ciziho jazyka. V tomto pfipadé neni cilem hodiny

ziskat nové znalosti v nejazykovém piedmétu.

“ Baladova, G. (2009). Vyuka metodou CLIL. Praha: RVP Metodicky portal. Retrieved September 10,
2016, from http://clanky.rvp.cz/clanek/o/z/2965/vyuka-metodou-clil.html/
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Appendix 2: Sample students’ feedbacks

Zpétna vazba — prvni hodina
1. Uzil(a) sis dnesni hodinu?

ano
b. ne
2. Bylo jednoduché rozumét anglickym slovi¢kim?
ano
b. ne
3. Rozumél(a) jsi i anglickému zadéani?
a. ano

ne
4. Chtel(a) bys mit dalsi takovou hodinu?

@ ano
b. ne

Zpétna vazba — druha hodina

1. Ktera aktivita se ti libila nejvice?
a. Prifazovani hudebnich nastroju do skupin
b. Rozpoznavani hudebnich symboli a not
@ Tleskani rytmickych figur
d. Hrani (na t€lo) podle grafického partu
2. Kterd aktivita t& bavila nejméné?
a. Prifazovani hudebnich nastrojii do skupin
@ Rozpoznavani hudebnich symboli a not
¢. Tleskani rytmickych figur
d. Hrani (na t&lo) podle grafického partu
3. Uved divod, pro¢ & dana aktivita bavila nejméné v

& .
Proteze noi-/v neamsm
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Appendix 3: Filled worksheet No. 1 Listening and Matching Activity

Listening and Matching Activity

Accordion M)ldbm/ 1

Bagpipes Ciwo(,ti, 5
Clarinet__#larmed/ 1
Drum /f-b&/({/\\/

o

Flute

Hom_Aeamy /!7'0’4/_ /1

Guitar %mzm Q ——
Harp gém@%g ) Z

[
Piano__Mbar 11
Rccordcrmm i [IZQW'75
saxophone_4 kospon/ 10
Tambourine Affn/m/'HW o) +

Triangle M?f/_42.
Trombone WM_\:K
AruAfbe 15

Trumpet

P2

Mol , T4

Violin
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Appendix 4: Filled worksheet No. 2 Crossword

Crossword

®

N
v (& =)
SlafE) fs] (S
Q=2 o) A
=Z| |~ |<T \.NFVH
< |6 [O ] [ D] o o) [~
—| =[O Q] (] O] =2]«] || =]
) A=< Y =] =4 W)
- [y « el - [~]8]o]=Z
- =X - S F[~
- 9| = [ar |-
P S B
N =<5
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~ Sﬂ
‘ . = |
- b

X

-
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Appendix 5: Filled worksheet No. 3 Matching and Grouping Activity

Percussion
Family

U N T T

(T RTI T

Woodwind
Family

_cello

Acombone.

String Family |

Matching and Grouping Activity

Triangle
| S—

po——————

Saxophone

>

Name another instrument belonging to the STRING FAMILY

Name another instrument belonging to the BRASS FAMILY

reLocdeC

Name another instrument belonging to the PERCUSSION FAMILY

Name another instrument belonging to the WOODWIND FAMILY
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Appendix 6: Filled worksheet No. 4 Musical Symbols

Musical Symbols

1) Draw the notes in the following boxes

o d

Whole Note Halt Note Quarter Note Eighth Note

fo__Pov g ‘.‘g

2) Match the following names with the symbols
FORTE CRESCENDO DECRESCENDO .

BASS CLVRFBLL CLEF

3) Clap the Rhythmic Patterns

(&ngou:MHJ:lH:M

{pﬁ@HI*@Mn@ |:H@
0@ @1 @ (@

4) Circle:
o All cighth notes (use the red colour)
¢ All triplets (use the blue colour)
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Appendix 7: Filled worksheet No. 5 The Orchestra Rhyme

Worksheet no. 1: The Orchestra Rhyme

Underneath your chin is how you play the _y; O/ n

You can't drink a cola, while you play the viola.

Here's some friendly ‘hellos’, played by all the C€ //O.S /
It takes a lot of place to play the double bass.

And a sweet salute, played upon the F / UU‘C V4

Let's listen to a solo, played upon the oboe. /

We certainly can’t forget the happy ¢ / aArmne '/ /
Here's a comic tune, played by the bassoon. /

Brass section:

7
You can’t eat a crumpet, while you play the [ RUH P r p i3

Watch out for your funny bones here come all the trombones.

You can’t eat popcorn, while you play /’/0/‘ /2 , , -
You can zippadee doodah on the great big tuba. & %\9 /

Percuss i
All those strings, not flat nor sharp, that's the way to tune the harp.
Be careful; don’t break your bone, when you play the )(y /ﬂlf’/} one

If you want some company, start to play the f-/)nlb an,

You can have a discussion when you know the percussion. i E]
>4

And then there's the conductor he’s the one who knows the score. s

He brings the sound together, from a whisper to a roar.

He can make the symphony stop!
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Appendix 8:

Filled worksheet No. 6 The Orchestra

The Orchestra

CoNDUCTOR
The orchestra sits in a semi-circular arrangement with the conductor facing them
at the front, with his or her back to the audience.

e The largest section is the string section, which includes the violins, violas,
cellos and double bass. The first violins are on the conductor’s left with the
second violins in the next triangle. The violas are immediately in front of the
conductor and the cellos are on the right of the conductor in front of the basses.

e The next biggest section is the woodwind section. The flute section is behind
the violas, next to the second violins, and the oboes are next to them. The
clarinets are behind the flutes, with the bassoons behind the oboes,

e The brass section comprises French horns, trumpets, trombones and tubas,
They sit behind the woodwind section with the horns behind the clarinets, the
trumpets in the middle and the trombones and tubas together on the right.

e The percussion section is across the middle at the back. If a harp is needed it
goes on the left of the conductor at the back of the first violins,

(Deller, Price, 2007: 32)
The Conducting Patterns
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Appendix 9: Vocabulary

Musical Instruments and Families

X/
L X4

accordion
bagpipes
banjo
bassoon
cello
clarinet
conductor
cymbals
double bass
drum

flute
French horn
guitar

harp

oboe

akordeon
dudy
banjo
fagot
violoncello
Klarinet
dirigent
Cinely
kontrabas
buben
pri¢na flétna
lesni roh
kytara
harfa

hoboj

Music Terms and Symbols

*
L X4
X/
L X4

X/
L X4

bass clef
crescendo
decrescendo
eighth note
flat

forte

half note

march

basovy kli¢
crescendo
decrescendo
nota osminova
bécko

forte (siln¢)
nota ptilova

pochod

Instructions and activities

7
A X4

R/
¢

K/
L X4

K/
A X4

clapping
feet

lap

palm

tleskani
chodidla
klin
dlan

122

piano
recorder
saxophone
tambourine
triangle
trombone
trumpet
tuba

viola
violin
xylophone
brass
percussion
string

woodwind

piano
quarter note
sharp
three-quarter
treble clef
triplet
two-quarter

whole note

rustling
snapping
stomping

tapping

klavir
zobcova flétna
saxofon
tamburina
triangl
pozoun
trubka
tuba
viola
housle
xylofon
zestové
bici
strunné

difevéné

piano (slab¢)
nota ¢tvrtova
kiizek
trictvrtovy
houslovy kli¢
triola
dvouctvrtovy

nota cela

Susténi
luskani
dupéni

poklepani



Appendix 10: Photographs taken during the lessons
Picture No. 1: ZS Jirkov

Picture No. 2: ZS Zahradni
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Picture No. 3: Nelumbo Education

Picture No. 4: Nelumbo Education

String Family

Brass Famiy
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Picture No. 5: ZS Duhové cesta

Picture No. 6: ZS Duhové cesta
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