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1 INTRODUCTION

1 Introduction

This diploma thesis is focused on the attitudes of physical education teachers in the
first and second stage of basic education toward inclusive physical education in the Czech
Republic. During the last half century, there has been an important positive turn in the
general perception of people with disabilities. This turn is also strongly reflected in the
educational system: there has been a move towards a more inclusive educational system,
which recognizes individual differences and diversity. Inclusion can be defined as a
movement that aims to avoid any type of exclusion of individuals with miscellaneous kinds
of handicaps. It fights for a full participation of all individuals in the society. Inclusion into
physical activity and sport is far more than a simple improvement of physical conditions of
disabled students - it is also a step to improve their overall rehabilitation, successful
integration into society and quality of life. Within inclusive physical education classes,
students with disabilities receive appropriate assistance and support and represent a full-
value part of the classroom. Research and findings in the field show a positive outcome
from inclusive physical education classes for both students with disabilities and their peers
without handicaps. Although the inclusion of children with disabilities into mainstream
education has been implemented several years ago in the Czech Republic and research
shows positive outcomes from inclusive physical education, the area of inclusion into

physical education has been rather neglected.

This diploma thesis is concentrated on the attitudes of physical education teachers in
the first stage and second stage of basic schools in the Czech Republic toward inclusive
physical education. The attitudes of teachers toward inclusive physical education are
crucial and significantly influence the possible success of any inclusion. Universities,
academic institutions and related training programs try to modify students’ and trainees’
attitudes towards inclusive education (as it is the most opportune time to improve such
attitudes). One of the most important barriers toward successful inclusion is the attitude of
educators, students and other persons who take part in the process of inclusion. Negative
attitudes of teachers (which may arise from a lack of information, insufficient or unsuitable
university preparation, lack of experience in the teaching of disabled students and other

factors) may be considered the most significant obstacle. This thesis compares attitudes of
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educators in the first and second stage of basic education. The future teachers in the second
stage of basic education receive specific university preparation for teaching physical
education, whereas the future teachers in the first stage do not. Adapted Physical Activity
(APA) was developed as a response to the problems encountered in physical activities by
students with disabilities. APA is designed for individuals that are not able to participate
successfully and safely in typical physical education classes. APA comprises an
individualized program of developmental activities, exercises, games and rhythm which
meets the specific requirements of disabled students. A well-organized and duly planned

implementation of inclusion into physical education is necessary.

Specialized literature and scientific research that focus on inclusive physical
education and the attitudes of physical education teachers (of different educational levels)
are of great significance. They can help improve the current situation of inclusion in the
Czech Republic, identify and avoid constraints and barriers, and create a positively

inclusive environment among all students, teachers, and society.
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2 LITERATURE REVIEW

2. 1 Adapted Physical Activity (APA)

In the past, people with physical or intellectual (mental) disabilities have been
viewed as objects of charity and sympathy and were to some extent dependent on others
for their existence. Historically, these persons were strongly disempowered and not even
allowed to perform any autonomous decision-making. However, during the last half
century, there has been a strong turn in the general perception of people with disabilities
and an important change in associated negative assumptions. This positive change within
the context of human rights movements led (through legislative, social, technological,
advocacy and other forces) to independent lives of disabled persons who are now respected
and treated equally in society (Steadward, Wheeler, Watkinson, 2003). There has been a
move towards a more inclusive educational system, which recognizes individual diversity
and differences. This is also known as integration or inclusion, which is defined as a
movement that aims to avoid any type of exclusion of people with handicaps. What is the
difference between inclusion and integration in English terminology? Inclusion is a
process. Integration is a matter of location (Reiser et al., 2003). Nevertheless, these two
terms may be used interchangeably in other languages. Inclusion fights for a full
participation of all individuals in the society (see more in chapter 2). Inclusion into sport
and physical activity is a step to improve not only the physical condition of disabled

students, but also their quality of life and overall rehabilitation.

2.1.1 Definition of APA

Adapted Physical Activity (commonly abbreviated to APA) has a direct link to
education and social inclusion. It can be defined as the science and art of developing,
implementing and monitoring specialized (adapted) physical education (PE) programs,
sport, recreation and rehabilitation for pupils who require adaptation for participation in the

context of physical activity. Such adaptation for participation comprises not only people
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with disability, but also obesity or any other individual difference that may restrict
participation in typical (non-adapted) physical activity. The word adapted suggests change,
modification, or adjustment of goals, instruction and objectives (Bernabe and Block, 1994;
Downs, 1995). That is the reason why APA stresses more adaptation (or individualization),
than the completely different program of physical education. It provides adaptation,
organization, planning, equipment, etc. APA thus contributes to social participation (as PE
is mostly accomplished in group settings, thus providing a social motivational factor based
on model learning) and equity by breaking participation barriers and fighting for
accessibility of sport and physical activity. APA science comprises research, theory and
practice directed toward persons of all ages. APA gives a concrete and positive opportunity
to disabled persons to participate in the overall activities and projects of communities, and
it encourages society to empower them to participate. The adapted PE programs are based
on comprehensive assessment and were developed as a response to common problems
encountered in PE by disabled learners that were, for whatever reason, not able to
participate safely and successfully in regular sport education. APA usually comprises
individualized programs of exercises, games and other developmental activities which
follow the rhythm that meets the unique criteria and requirements of each disabled student.
In a broad sense, APA also means an attitude and philosophy of acceptance of diversity.
APA developed gradually from special programs of physical education for students with
special needs in segregated settings (in the past) to physical activity in inclusive settings
throughout the students’ life span. APA can answer in a pertinent and particular way to the
rights of individuals who require adaptation for participation in the context of physical
activity (De Potter, Van Coppenolle, Van Peteghem, Djobova, Wijns, 2003).

Adaptation to physical activity has very often the form of appropriately designed and
modified equipment (e.g. wheelchairs, ball size or mono-ski), different task criteria
(quality criteria, different skills, etc.), adapted instructions (motivational strategies, higher
personal supports or non-verbal instructions), physical and social environments (e.g.
different court dimensions) and rules (for instance double bounce rule in wheelchair

tennis).

The core of an effective inclusion into PE is a planned, well-organized and sequential
process, because if the inclusion is not properly implemented, the whole program may
have rather negative effects on both learners with disabilities and their educators. For

example, if an activity is supposed to be simpler and slower and therefore more suitable for
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a learner with physical disability, this fact can lead to boredom and resentment of highly
skilled peers (Block, 2000). Each child should receive adequate practice time and
instructions which would best fit their individual specifics and needs (Kodish, Kulinna,
Martin, Pangrazi & Darst, 2006). Another critical success factor in facilitating inclusive
physical education consists in open-minded and positive lecturing staff with appropriate
education in the field of APA.

A large number of research studies and experiments have proven that an inclusive
physical education brings positive outcomes not only to students with disabilities, but also
to their peers without problems (Block & Zeman, 1996; Vogler et al, 2000). This may
include certain social and academic benefits (Shanker, 1994/1995) and development of
positive attitudes towards humans with disabilities (Carroll, Forlin & Joblin, 2003). PE
teachers also gain benefits from working with disabled learners: such as higher
professional adaptability, improved organization skills, creativity and broadening of their
teaching skills and experience (Carroll et al., 2003). Other research has proven the
motivational effects of APA in a health and rehabilitation context, which consist not only
in initiating a desired exercise behavior, but also in maintaining it and, last but not least,
increasing the probability of life-long adherence (Rieder 1996). APA focuses on individual
differences in physical activity that require special attention. APA is nowadays considered

as a service delivery profession and an academic field of study (see chapter 3).

2.1.2 Different approaches to APA

The International Federation of Adapted Physical Activity (IFAPA, available online
on WWW: http://www.ifapa.biz/) is an international organization of individuals,
institutions, and agencies that promote and disseminate the knowledge and information
about adapted physical activity, disability sport, and all other aspects of sport, movement,
and exercise for people with disabilities. According to this organization, APA has several
aspects — it is a service-oriented profession, an academic specialization or field of study, a
cross disciplinary body of knowledge, an emerging discipline or subdiscipline, a

philosophy or set of beliefs that guides practices, an attitude of acceptance that predisposes
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behaviors, a dynamic system of interwoven theories and practices, a process and a product,
and finally an advocacy network for disability rights.

According to the European Federation of Adapted Physical Activity (EUSAPA,
available on line on WWW: http://www.eufapa.upol.cz/), which is concerned with
promotion and dissemination of experiences, results, findings and practical application in
the fields of APA and sport science, APA can be defined as a cross disciplinary body of
knowledge directed towards the identification and solution of individual differences in
physical activity. In general terms, the definition of APA is still a purpose of discussions

and evolutions worldwide and it may evolve or change with time.

The unique PAPTECA model (Sherrill, 2004) describes the most important
cornerstones of educational programs. PAPTECA basically means Planning, Assessing,
Prescribing, Teaching, Evaluating, Consulting and Advocating. The model can be
applicable in the context of APA. PAPTECA was originally a teaching aid developed by
the author (Claudine Sherrill) for her students with disabilities and it looks as follows:

Graph n.1: PAPTECA model (Sherrill, 2004)

Advocacy / Coordination of Ressources / Consulting

Planning < > Assessment
Evaluation Prescription / Placement

/

Teaching / Counseling / Coaching

The external conditions of APA are created, among others, by advocacy,
coordination of resources and consulting. After the process of detailed planning, in the

given context (such as school type, conditions, number of students, etc.), a suitable
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assessment of students is considered. Evaluation is done systematically and carefully. This
theoretical model is used in many places in the United States and in Europe as it creates the

right framework for future development of APA.

2.1.3 Adapted Physical Education (APE)

Physical education can be considered one of the essential parts of the basic
educational program which contributes to the development of each individual. Every
student should thus have a right to access a program of physical education, specially
designed if needed. Adapted physical education (sometimes also known as adaptive
physical education, both abbreviated to APE) is PE which can be modified or adapted to
meet the individualized requirements, unique needs, interests, capabilities and limitations
of persons with different kinds of disabilities who are unable to participate productively,
safely or successfully in regular (unrestricted) PE classes on a full-time basis. (Sometimes
the terms adapted physical activity and adapted physical education may be used
interchangeably. According to the organization IFAPA, mentioned above in chapter 1.2,
activity emphasizes lifespan needs in all kinds of activity settings. On the other hand,
education is focuses more on school-aged persons in instructional settings.) APE comprises
of individualized program and developmental activities, exercises, games, rhythms and
sports — all of them designed for disabled students. Qualified and professional personnel
should instruct and assess PE students, who should experience success in a safe
environment. Goals and objectives should be reflective of the PE instructional content.
Age-appropriate physical activities should also be appropriate for given disabilities, safe
and therapeutic for every individual, and should facilitate participation of learners with
disabilities with their typically developing peers to the maximum extent appropriate (the
suitable interaction between the two groups being supported and facilitated by certified
APE teachers using emerging technological devices). Learners receiving APE can take
instruction in a variety of settings (for instance in an educational environment). That is

why APA research, theory and practice relate to the needs and rights in inclusive as well as
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separate APA programs (Sherrill & Hutzler, 2008). Teachers of APE must be certified
APE professionals (see chapter 3). APE should specify:

e current levels of needs and performance of individuals (e.g. health, vitality,
physical limitations, etc.)

e duration and frequency of APE
e short-term goals and annual objectives
e adapted devices and special equipment

e evaluation procedures and criteria
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2.2 Inclusion

Inclusion can be considered as a movement, based on anti-discrimination, equity,
social justice and basic human rights, whose objective is to avoid any kind of exclusion
and which fights for a full participation of all individuals in the society. Inclusion is a
process which encompasses philosophy, practice and thorough consideration prior to
delivery. It may include several different areas and meanings; nevertheless it is most
commonly linked with children and educational environment. Inclusion is connected to
quality of life in the least restrictive environment and social competences (Sherrill, 1998).
Under the principle of inclusion, all learners should receive equal opportunities and the
same level of education and they should all be educated in the same educational settings.
Students who require adaptation for participation in the typical education receive
appropriate support and assistance and compose a full-value part of the classroom and its
activities. The process of inclusion is also defined as the practice of educating students
with disabilities in general education settings (Block, 1994). A child-centered and
adaptable pedagogy should be used (Yuen & Westwood, 2001). Students without
handicaps should freely and openly accommodate their peers with disabilities and both
groups should actively interact (even out of school hours). All this would be impossible if
students with disabilities would be educated in special educational institutions (Wills &
Jackson, 2000). Inclusion erases the differences between general education and special
education (Konza, 2008) and all learners are considered as normal. Inclusion is also
“a process that is brought about by way of daily life integration, education and physical
education (PE) lessons. Inclusion is not the aim, but a means to socialisation and
independent living, characterised by a range of variants, from the most restrictive to the
least restrictive environment” (Dinold & Valkova, 2003). This concept first appeared
decades ago and has been widely spread across Europe nowadays. The idea of inclusion
motivated many European countries to change the legislation aimed at considering students
with disabilities not as a “guest” in school but as a full member and participant. The same
movement gradually reached other areas of society towards a full participation of all

individuals.
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2.2.1 Inclusion into physical education

Sport in all possible forms of physical activity is important for every human being
not only because of the entertainment to participants, but also because of social
participation, improved health conditions and complex personal development of every
student. For this reason physical education is an essential part of the basic educational
program in the developed world. Generally speaking, through physical education, children
increase their physical condition and construct their self-esteem, self-image, face
challenges, make choices and experience real achievements (Jowsey, 1992). Physical
activity at educational institutions prepares individuals for an active lifestyle during the
lifespan. Above mentioned Adapted Physical Activity (APA) was developed as a response
to the problem of children with disabilities in PE classes. Based on the experience with
inclusion from abroad (Block, 1994; Sherrill, 2004) and from the Czech Republic
(Kudlacek & Jesina, 2008; Kudlacek, Jesina & Stérbova, 2008; Valkova, Halami¢kova &
Kudlacek, 2003), we can claim that inclusion of children with disabilities into PE is

possible.

Naturally, there still exist certain barriers of inclusion, such as teachers” preparation,
their attitude, and actual barriers to instructions that can include time, programming or
equipment (Sherrill, 1998). Especially important is the area of attitudes as successful
inclusion begins with targeting the development of positive attitudes that must be revealed
and duly implemented (McMurray, 2003). Research studies have shown that inclusion in
PE classes contributes to positive feelings of acceptance and camaraderie between students
with and without handicaps.

2.2.2 History of inclusion

As mentioned above, the process of inclusion first appeared years ago and nowadays
is spread throughout Europe. We need to admit that the process is still ongoing in many
European countries and yet represents a permanent challenge. The very first idea of

educating learners of all ability levels together was named mainstreaming. The term was
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later changed to integration and nowadays is known as inclusion (especially in English

terminology, otherwise in other countries the term integration may be still in use).

The essential period for education of individuals with disabilities was the last
century. In the beginning of the twentieth century, it was impossible for children with
handicaps to be included into general education, which means that only a century ago,
most students with disabilities stayed completely uneducated. As countries started to
gradually implement nationwide public school systems, children with disabilities were
usually excluded in segregated classroom. Only after the Second World War, there were
several special (separated) schools created for children with specific disabilities,
nevertheless only in large cities. In the USA, the Federal Government introduced the
Education for All Handicapped Children Act in 1975 which has been spreading throughout
other countries and continents and could be considered as the beginning of inclusion. In
Europe, Norway is supposed to be the pioneer of inclusive education as in 1975, the law of
one public school for all students came into force. Other European countries followed the
example of Norway and introduced similar laws promoting the inclusion of students in
general education. In the 80s, the European Community has begun to assert its concern
about people with disabilities. Real adapted education inclusion began in the 1990s when
children with disabilities gained access to neighborhood schools. Following the increased
interest of disabled people in sport, the European Union established the European
Committee on Sports for People with Disabilities (ECSPD) in November 1993. The
committee consists of two persons from each member state (one in the field of physical
disability and the other in the field of mental disability). Its objective is unification and
integration in the field. It also passes its opinion on the application for financial support
from European Union funds by different member states. The development of the
progressive and democratic culture of the EU and the ideology regarding equal
opportunities and rights was last legally and irrevocably endorsed by the New Community
Disability Strategy and the new Article 13 in the Amsterdam Treaty in 1996/1997. This
provided the Community with specific legal powers to take actions to combat
discrimination not only on disability, but also on sex, race, ethnic origin, religion, belief,

age, etc.
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2.2.3 Inclusion in the Czech Republic

In the Czech Republic, the systematic integration policy started after the year 1989,
which was the same time as the milestone for the beginning of broader social acceptance of
inclusion of persons with disabilities. Before 1989, under the communist regime, persons
with disabilities were sequestered from society, educated separately in special segregated
schools and their fundamental rights were rather oppressed. The Czech Republic has
undergone important changes in the span of the past decades. The changes consist of
changes in legislation, general education, structure of special education, and the attitudes
of teachers and society as a whole. In 1991, the first attempts of inclusion were
implemented and have been gaining strength up to the present. However, the inclusion of
disabled students in general education still represents a relatively new phenomenon
(Michalik, 2000).

The system of special schools still exists in the Czech Republic. Parents of disabled
children have a free choice: they may send such child to a special school, or to a
neighborhood school. The inclusion of children with disabilities into regular school is in
the center of interest of the Czech Ministry of Education. In 2009, the Czech Republic
ratified the UN Convention on the Rights of Persons with Disabilities. Inclusion is
supported by the Act on Education from 2004 (Act No. 561/2004 Coll.) supplemented by
notices 73/2005 and 62/2007 on education of children and pupils with special educational
needs (under Czech legislation and its terminology, students with disabilities are referred
to as students with special educational needs) and children and pupils that are particularly
talented. The idea of inclusion is as well supported by a large number of non-governmental
organizations. In the context of the European Union, the Czech Republic’s national policy
supports inclusion as the preferred option (together with other countries, such as Slovakia,
Spain, Ireland, Bulgaria, France or Poland), but accept some exceptions. Presently,
disabled children are more and more often educated in typical schools together with their
peers without disabilities. Important discrepancies exist among miscellaneous types of
disability and thus it is not fully clear who should be integrated and for whom the inclusion
is not appropriate. Another constraint is that legal norms are sometimes not really clear

about who is actually responsible to make such decision (Michalik, 2000).
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The inclusion into PE has unfortunately often been neglected because of the fact that
PE can be considered less important than cognitive skills, and because of the lack of
consciousness and experience, support, financial resources, etc. As a result of this
negligence, some parents and teachers do not think that physical education is important for
disabled children to be integrated (Kudlacek, 2003). Only 35,6% of Czech students who
use an invalid chair are integrated into physical education, although both international and
Czech findings reveal that inclusion of such pupils is possible (Block, 1994; Sherill, 2004;
Valkova; Halamickova; Kudlacek, 2003). The majority of individually integrated students
represent the students with physical disabilities (Michalik, 2000). According to the national
statistics UVI (2008), approximately 1300 Czech students are integrated into PE.

2.2.4 The role of adapted physical educators

Adapted physical education teachers should, by all means, have special advanced
training in working with children with disabilities. However, a full-time APE educator can
be costly for one school. Therefore one APE educator can cover several schools within a
particular region or area. An APE specialist provides support for not only general
education teachers but also for families and schools (Heikinaro-Johansson, Sherrill, French
& Huuhka, 1995). Attitudes of teachers play an important role in the process of inclusion.
As the number of children with disabilities who are included into regular classes increases,
more and more APE teachers will be facing the reality of educating disabled children with
their typically developed peers. An APE specialist should be aware of all supplementary
aids and available support and emerging devices in order to maximize the success of
inclusion. Future APE teachers should have competencies which are organized as follows:
(@) philosophy, (b) attitude, (c) knowledge, and (d) skills (Sherrill, 1998).
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2.2.5 University Preparation

The course of physical education (which is also named gymnastics) is usually taken
by children during primary and secondary education. The position of teachers is crucial in
the process of inclusion (as well as the good-quality preparation of future APE teachers).
As adapted physical education and adapted physical activity have grown as a practice and
more and more children have been going through the process of inclusion nowadays, there
has also been a growth in the given academic discipline for primary and secondary
education. APE has been recognized as a university study field for nearly 20 years in the
Czech Republic. This field is now administratively stable and represents a
multidisciplinary cross-point between physical education and special education. The
beginning of the implementation of APE as a study course was based on foreign
experience (USA, Canada, Australia or other member countries of the EU). Presently, the
Czech Republic plays an important role in the field of APE and APA in the European and
world context, especially thanks to the Palacky University in Olomouc. The Czech
Republic has its members in IFAPA and is a residence of EUFAPA as well. The
prerequisites for future PE teachers in the Czech environment are based on the Act on
pedagogical staff No. 563/2004 Coll.

Courses focused on aspects of adapted physical education are usually included in
regular university programs aimed at sport and physical education, especially during the
three-year Bachelor’s degree preparation. However, these courses provide future educators
with basic knowledge of APE and are time-limited so that they cannot provide future
teachers with perfect knowledge in the field. During the two-year long Master’s degree,
APE is rather neglected. Education centered directly on APE can be obtained at Palacky
University in Olomouc (both Bachelor’s and Master’s degree), and at Charles University in
Prague (only Bachelor’s degree). Also, education on special pedagogy and sport can be
combined (double orientation which is studied together at the same time) at Masaryk
University in Brno or possibly at Charles University. A Bachelor’s degree at one university
may possibly be combined with a Master’s degree at another university in order to broaden
the knowledge. Courses in the frame of life-long education are also a suitable technique

which helps in enlarging knowledge in the field of APE.

Under Czech legislation, an APE teacher can be: a person with a Master’s degree

either in general physical education or in a double combination of studies in general
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physical education and special pedagogy, or a person who studied APE in a Master’s
degree (at the moment, only possible at Palacky University in Olomouc). As mentioned
above, a Master’s degree is a legislative must in the field of APE. Only a Bachelor’s
degree is considered legally insufficient and such teachers may work as assistants.
Karaskova (1994) or Gubova (2008) are concerned with professional competences of PE
teachers, including APE educators. As APE teaching is a relatively new university course,
many educators in a managerial capacity are not fully aware of their competences, skills

and knowledge.
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2.3 Attitudes toward Inclusive Physical Education

2.3.1 Attitudes

The term attitude was first used in the 1860°s by an English philosopher, sociologist
and psychologist Herbert Spencer (1820 — 1903). After the 1930’s, attitudes were
commonly used in social psychology (Ajzen & Fishbein, 1980). Nowadays, there exist a
variety of formal definitions of the term attitude. It can be defined as a hypothetical
construct that implies views of individuals toward certain items which are referred to as the
attitude objects (such as places, things, persons, or events). A basic and simple definition is
that attitudes express the degree of like or dislike for attitude objects. Attitude can also be
circumscribed as “an enduring organization of motivational, emotional, perceptual, and
cognitive processes with respect to some aspect of the individual’s world” (Kretch &
Crutchfield, 1948, p. 152).

Attitudes may be subdivided into three fundamental groups: positive views, negative
views and neutral views. (Different attitudes and their subdivisions have been assessed
over years and several attitudinal domains have been discovered and explored, nevertheless
the aforementioned division is considered to be the very basic one.) Attitudes generally
comprehend several components: (a) cognitive component, which is developed first
(Triandis, 1971) and involves essential categorizing such as like/dislike, good/bad,
belonging/not belonging, etc. (b) affective component, which usually appears next
(however sometimes at a subconscious level) and comprehends the emotional response to
the idea. Affective responses are most difficult components to evaluate as they are
connected with feelings (moreover often subconscious) toward the attitude object. The
final component which emerges last is (c) behavioral component, i.e. the predisposition
to action. The last behavioral element means a typical behavioral tendency or an
individual’s verbal indication. The aforementioned structure of attitudes and their
components is sometimes named the ABC model (Affect, Behavior, Cognition).

Within each of the categories (components) mentioned above, we can separate verbal

and nonverbal responses:
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Table n.1: Responses used to infer attitudes

Response mode Cognition (a) Affect (b) Behavior (c)
Verbal Expressions of beliefs Expressions of Expressions of
about attitude object  feelings towards behavioral intentions
attitude object
Nonverbal Perceptual reactions  Physiological Overt behaviors with
to attitude object reactions to attitude  respect to attitude
object object

Generally speaking, attitudes result from direct experience or from observational
learning from the circumambient environment. Attitudes can be acquired from social
comparison through which individuals compare themselves with other individuals in the
society. By such comparison, they discover if their own view of social reality is correct or
incorrect (Baron & Byrne, 1997). According to social psychologists, attitudes can be
acquired via social learning: (a) classical conditioning, (b) instrumental conditioning and
(c) modeling (Blankova, 2006).

The term attitude is sometimes interchanged by certain theorists with the terms belief
and opinion. Other theorists (Abelson & Karlins, 1959; Krech & Crutchfield, 1948)
however differentiate between enduring and formative cognition of attitudes, whereas the
cognitive element comprehends two parts: (a) beliefs that are difficult to change, and (b)
opinions that are on the contrary “relatively superficial, changeable, and limited” (Gould &
Kolb, 1964, p. 47 7). Therefore opinions should be the first step in altering beliefs and
ultimately changing attitudes.

There is an interesting relationship between attitude and behavior. This relationship
has been subject to a large number of research studies from the 1930’s up to present. The
research works with two basic theories: the theory of planned behavior (Ajzen, 1991) and
the theory of reasoned action (Ajzen & Fishbein, 1980). Research studies repeatedly
revealed that attitudes do not always predict behavior and that there is often a considerable
difference between what individual persons say and what they actually do. Despite this
conclusion, the relationship between attitudes and behavior stays very strong. There is no
doubt about the effects of attitudes on behavior (Baron & Byrne, 1997). It is also possible

to predict behavior of persons from their attitudes towards performing such behaviors
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(Ajzen, 2005). Because of the strong attitude-behavior relationship, we can apply the same
methods used in evaluating attitudes toward attitude objects to also evaluate attitudes

toward a particular behavior.

2.3.2 Theory of planned behavior

The theory of planned behavior (TPB) is connected to the name of Icek Ajzen, a
professor of psychology at the University of Massachusetts, who developed this theory in
1987 originally as an extension of another theory (theory of reasoned action by Martin
Fishbein from 1967). TPB was therefore built on the theory of reasoned action (TRA)
while “adding perceived behavior control as a new element” (Kudlacek, 2001). The
element of perceived behavioral control in TPB thus represents the unique difference
between these two theories.

First of all, we can concisely explain the fundamental principles of TRA before we
fully focus on TPB itself. TRA assumes that individuals have volitional control over their
behavior and they realize carrying out such behavior if they really want to do so. Also the
denomination of this theory, theory of reasoned action, suggests that behavior originates in
an individual’s belief system. External variables such as demographic variables or
personality traits can also be taken into account when applying TRA (Verderber et al,
2003). TRA has been used in research studies over numerous years, nevertheless two main
criticisms of TRA have often been highlighted: (1) only beliefs are measured and thus the
underlying assumption that attitudes influence behavior is not properly tested or proved
and (2) TRA does not take into consideration the behavior which individuals have no
control over (Hodge et al, 2002) because usually in reality, behavior is not utterly under
control of the person who is doing the reasoning as there are a large number of other
significant determinations that influence the amount of ability to perform one’s intentions
(such as time, cooperation of other people, health of the person, skills, knowledge,
financial conditions, etc.).

TPB was actually developed as a response to the aforementioned weaknesses of
TRA. In other words, TPB is supposed to correct the drawback in the belief system of TRA
because it adds a belief system to the model. The belief system is called, as already

mentioned in the beginning of this chapter, perceived behavioral control. TPB suggests
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that human beings most commonly behave in a sensible matter, i.e. they take into account
all available information and always consider (implicitly or explicitly) the prospective
implications of their actions. TPB presumes that a person’s intention to perform (or not to
perform) a behavior of interest is the fundamental determinant of such action.

According to TPB, intentions and behaviors are a function of three components: (1)
first of all, the personal element in nature that is the person’s attitude toward certain
behavior, i.e. the positive or negative assessment of performing the given behavior, (2) the
element reflecting social influence which actually reflects the person’s individual
perception of social pressure linked to the behavior in question and the motivation to
conform to (or reject) these expectations. This is generally termed as subjective norm
which is composed of normative beliefs and outcome evaluations. Normative beliefs are
represented by beliefs about how other persons (that are important for the individual
making the decision) would like them to behave. Outcome evaluations include the positive
or negative assessments about each belief (Francis et al, 2004). Finally, the last component
is (3) the element dealing with issues of control which represents the sense of ability or
self-efficacy (how an individual is able to execute courses of actions in specific
environments and situations) to perform desired behavior, or that is to say, how easy or
difficult it will be to carry out the desired behavior. Concerning the term self-efficacy
mentioned above, we know that according to Ajzen (1991), the additional belief system
may be compared to the perceived concept of self-efficacy which was developed by a
Canadian psychologist Albert Bandura. Self-efficacy was proposed by Bandura in 1977
and is termed perceived behavioral control. In conclusion, human beings perform certain
behavior when they assess it in a positive way, when they feel the social pressure to act in
that way and when they think that they have the opportunities and means to do so.

The combination of attitude toward behavior, subjective norm and perception of
behavioral control then forms a behavioral intention, which can be defined as an indication
of a person’s readiness to perform a given behavior. In general terms, the better the attitude
toward a certain behavior and subjective norm, and the more favorable perceived control,
the stronger is then the human being’s intention to perform the desired behavior. Humans
generally perform their intentions when the opportunity emerges. Intention to perform the
behavior of interest is thus supposed to be the immediate antecedent and at the same time
the best predictor of such behavior. TPB, as described up to now, can also be pictured as

the following schematic representation:
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Graph n.1: Schematic representation of the theory of planned behavior
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Source: Ajzen, 1. (2010). Theory of Planned Behavior. Retrieved December, 20, from
http://people.umass.edu/aizen/tpb.html

TPB is one of the most predictive persuasion theories which can be applied to
miscellaneous studies in many areas (public relations, advertising campaigns, advertising
in general, healthcare, etc). It is regarded as a valid and more accurate measurement which
may be applied in research studies (Hodge et al, 2002). Formative research studies under
TPB are required to construct a questionnaire suitable for the desired respondents and their
particular behavior. TPB is usually interpreted to be a predictive and powerful tool for

explaining behavior matters of human beings.
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2.3.3 Attitudes toward disability

Attitudes towards people with disabilities are highly influenced by cultural, physical,
social and experimental factors and they might develop from current beliefs, ideas or past
experience with disabled individuals or what is seen in those persons to whom they look up
(Kasser & Lytle, 2005). Numerous research studies that were focused on attitudes of
different types of respondents toward disability have been carried out over the past

decades.

The most important “invisible barrier” to a successful inclusion and participation in
society is still the negative societal attitude toward disabled individuals. The negative
societal attitude consists of perceiving people with disabilities as very different, helpless,
dependent on others, or regarded as tragic victims of destiny. In consequence, these
negative attitudes (that arise sometimes from distorted information or, on the contrary,
from the lack of information) may lead to social exclusion, marginalization of disabled
individuals, unfair treatment, or perhaps even discrimination, and they strongly influence
the self-esteem of persons with disabilities, their depression, anxiety, or other negative
feelings. Research studies sometimes talk about so-called stigmatization, i.e. unjust
treatment of people who are perceived as different and therefore so-called stigmatized.
Stigmatization is basically caused by the natural fear of persons who differ from oneself
(McMurray, 2003).

It is more than clear that subconscious public education plays a major role in the
complex process of attitude change from rather negative to positive. The overall positive
attitude of the general public toward people with disabilities should be supported by
government departments of any state. The areas which display the most negative attitudes
should especially be targeted and subject to continuous improvement. Also, in schools,
considerable and thorough planning should be devoted to ways to develop positive
attitudes toward teaching students with and without disabilities in the same setting. Future
physical educators should understand the major theories (defined by Sherrill) which guide
the change of attitudes and apply these theories in their everyday teaching (Rizzo &
Vispoel, 1992; Tripp & Sherrill, 1991). According to Sherrill (2004), it is necessary to
prepare future PE teachers for inclusion of pupils with disabilities into general PE settings.

Since the 1980’s, attitudes have been recognized as a very important key to inclusion of
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students with disabilities in general physical education (Rizzo, 1984). Attitudes toward
disability are key aspects for success — they influence how persons are taught and accepted

by others, as well as what support and services are available for them.

Concerning the Czech Republic, we can claim that the inclusion and participation of
students with disabilities in general education represents a phenomenon of the last 15 years
(Kudlacek, Valkova, Sherrill, Myers & French, 2002; Michalik, 2000; Valkova, 1998).
Approximately until 1991, disabled pupils and students were educated in segregated
special schools. Since the new millennium, there have been more than 1200 physically
handicapped students included in general schools (Michalik, 2005), but the area of physical
education has been traditionally rather overlooked (Kudlacek et al, 2002), although PE
experiences at primary school appear to have very important implications for children’s
education, exercise adherence, health and general well-being (Harrison, 1998). Attitudes
toward teaching students with disabilities have often been measured over past decades in

the Czech Republic (see next chapter).

2.3.4 Measurement of attitudes toward teaching students with disabilities

Attitudes of PE teachers toward teaching pupils and students with disabilities may be
measured by different devices. A specialist in kinesiology Terry L. Rizzo (1984) initiated
the idea of theory based research studies on attitudes toward participation of individuals
with disabilities in general PE (GPE). He developed an instrument based on TRA which is
nowadays generally known as PEATID (Physical Educator’s Attitudes Toward Teaching
Individuals with Disabilities). This instrument uses a 5 point Likert-type scale in order to
measure 12 behavioral beliefs concerning the outcomes of inclusion of students with
disabilities in GPE. The attitude score is inferred from the average Likert-type rating of the
12 belief statements. PEATID belongs to the most commonly used attitude tools in adapted
physical education (Downs & Williams, 1994; Folsom-Meek et al., 1999; Hodge &
Jansma, 1999; Meegan & MacPhail, 2006; Schmidt-Gotz, Doll-Tepper, & Lienert, 1994).
It was used in 1987 when 136 secondary school PE teachers were examined on their
attitudes toward teaching students with disabilities. The results of this research disclosed
that the attitude toward teaching students with disabilities were more favorable than toward

teaching physically handicapped students (Rizzo & Wright, 1987). Terry L. Rizzo, a
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specialist in Adapted Physical Activity, performed more studies on this topic over recent
years and published their results (Rizzo & Vispoel, 1992; Rizzo & Kowalsi, 1996; Rizzo &
Kirkendall, 1995). As any other instrument, PEATID also developed with time in order to
improve. Nowadays, PEATID has its fourth version (Tripp & Rizzo, 2006) named
PEATID-IV.

Another tool which may be used in order to measure attitudes toward disability is the
questionnaire ATIPDPE (Attitude Toward the Inclusion of Individuals with Physical
Disabilities into Physical Education). This instrument was first introduced in the Czech
Republic (Kudlacek et al., 2002). ATIPDPE is again based on a theoretical background; in
this case it is based on TPB (Ajzen, 1991). It is a questionnaire of multiplicative approach
used in order to estimate intentions, systems and beliefs. ATIPDPE was used for example
in the research of Kudlacek & Machova in 2005 which was concerned about attitudes of
future general physical education teachers (n=47). Results of this study revealed that 23%
of variance in intentions can be interpreted by 3 belief components. The structure of the
ATIPDPE was examined by Kudlacek, Valkova and Sherrill in 2002 with the following
results: ATIPDPE measures three different psychological components: (a) positive
outcomes for students, (b) negative outcomes for teachers, and finally (c) negative

outcomes for students.

Another research study showed that students without an APA specialization had
more negative attitudes towards the inclusion of disabled persons into regular PE classes
(Blankova, 2006). Also, Verderber discovered by research in 2003 that feelings of students
without disabilities towards their peers with disabilities vary depending on the disability
type. Physical problems and disabilities are perceived to be more positive than behavior
disabilities (Tripp et al, 1995). Students with behavioral and intellectual disability, severe
visual or hearing problems cause more negative attitudes of educators (Yuen & Westwood,
2001). The only teachers who expressed positive attitudes towards inclusion of children
with more severe disabilities were in a large extent more experienced and competent
teachers with an adapted physical education coursework (Block & Obrusnikova, 2007;
Tripp & Rizzo, 2006). According to Block and Obrusnikova (2007), GPE teachers have a
rather negative attitude towards inclusion, which is connected predominantly with lack of
experience, little support from school, little knowledge and inclusion practices (Hodge et
al, 2004; LaMaster, Gail, Kinchin & Siedentop, 1998; Lienert et al, 2001). Most often, PE

teachers do not have any choice to settle the number of individuals with disabilities in their
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classes. Nevertheless, they may decide to which extent these students will be included in
PE (Lienert et al, 2001). Students with very severe disabilities appear to be perceived as
less favorable than students with just moderate disability. Several research studies also
determined that some factors such as being a female (Block, 1995; Loovis & Loovis, 1997;
Tripp, French & Sherrill, 1995), and having a close friend or family member with a
disability (Block, 1995), are linked with rather positive attitudes. The above mentioned
research findings may be applied to PE teachers (Meegan & MacPhil, 2006) as well as to
the general public to a certain extent. PE teachers who have opportunities to study teaching
methods for disabled individuals are more likely to have a positive attitude (Rizzo &
Vispoel, 1992). PE teachers with previous experience in teaching students with disabilities

hold more positive attitudes towards inclusion (Avradimis & Kalyva et al, 2007).
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2.4 Czech education system

“Care of children and their education is the right of parents. Children have the right
to be brought up and cared for by their parents.” (Charter of Fundamental Rights and
Freedom of the Czech Republic, Article 32, paragraph 4.) These rights and generally all
basic principles that govern the provision of education in the Czech Republic are based on
the Charter of Fundamental Rights and Freedoms which is a part of the Czech Constitution

(organic law).

The contemporary Czech education system is compulsory from the age of 6 to 15 for
all citizens of the Czech Republic. (It is also obligatory for citizens of other member states
of the European Union, other foreigners who have permanent residence or permission to
stay long-term in the Czech Republic, asylum seekers or persons who enjoy additional
protection and participants of procedure for awarding international protection in the

territory of the Czech Republic.)

The Czech education system may be split into 5 education degrees (described later in
the chapter), whereas the extent of knowledge continuously rises. Most children attend
state schools, but schools can also be run by church, or can be private. Administration of
schools (and in fact public administration in general) is relatively decentralized in the
Czech Republic, i.e. Czech schools have a relatively high degree of autonomy. Education
at state schools up to the age of 18 is free of charge (however some students must pay for

their textbooks). Let’s briefly describe different education levels:

Pre-primary education is embodied in so-called nursery schools which are either for
free, or parents are asked to pay a certain percentage of running costs (which is not high).
These facilities are not obligatory and are designed for small children (3-6 years). The
program in nursery schools comprises of games, basic teaching (may be also basics of a
foreign language), short walks, routine sleeping, small excursions (swimming pool, theater
or other cultural or sportive event), artistic activity, etc. Children get used to their first
social groups and become more independent. Their development and behavior is monitored
by professional teachers who give constant feedback to parents and any early signs of
learning difficulties are reported. Children learn how to find their place and position in

social groups, they express themselves within games, develop their abilities to acquire
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basic values on which society is based and learn other basic things. Nursery schools help
children to ensure a smooth start at school at the age of 6.

At the age of 6 years, compulsory primary education starts and lasts minimally 9
years. Primary education is divided into 2 sub-stages: the basic schools contain the first
stage ISCED 1 (for children aged 6-10 years, from the first up to the fifth grade with a
general teacher) and the second stage ISCED 2 (for children aged 11-15 years, from the
sixth up to the ninth grade, whereas specialized teachers are teaching different subjects). In
cities and bigger towns, one primary school is normally composed of both stages.
However, many smaller villages offer only the first stage of primary education and the
second stage is located in a town or a city located nearby. At the same time, there is
another option of education where less than 10% of students at this age study — it is a
special multi-year school called gymnasium (from the sixth or the eighth grade up to the
thirteenth grade). This option is generally supposed to be a route to universities. National
teaching objectives require that pupils get a certificate confirming that they have acquired
the compulsory basic school education (Institute for Information on Education - UIV/IIE,
2005/6).

Primary education is followed by secondary education. In the Czech Republic, the
majority of basic school leavers (96,5%) continue their studies at post-compulsory
educational institutions. All secondary schools in the Czech Republic require completion
of the compulsory primary education. Secondary schools are then attended by young
people in the age range 15-19 years who broaden the knowledge of their original education
pathway and specialization. Each school sets its particular entrance tests, exams and
requirements. Length and type of educational program at secondary schools vary
significantly. Secondary education is terminated by a final exam: depending on the school
type it is either an apprenticeship certificate or passing the A level examination (Institute
for Information on Education — UIV/IIE 2005/6).

Tertiary education is represented by higher education institutions and tertiary
professional schools. For tertiary education, the completion of the A level examination is
necessary. The objective of these schools is to fill the gap between secondary and tertiary
education. Students can attend post-secondary education with particular education
programs lasting 2 or 3 years. These types of schools are terminated by the so-called
absolutorium which is composed of a theoretical exam in at least 3 vocational subjects, an

exam in a foreign language and a defense of a thesis. School graduates are skilled
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professionals who gain the qualified specialist degree which is commonly abbreviated to
“DiS.”.

Another degree in tertiary education are higher education institutions (universities, or
non-university institutions) which deal with accredited study programs and programs of so-
called life long education. Universities in the Czech Republic currently provide 3 study
programs: Bachelor’s, Master’s (both ISCED 5A) and Doctoral degree (ISCED 6). A
Bachelor’s degree prepares students for their future profession or to proceed to a Master’s
program. Standard duration is three to four years. Master’s degree programs follow
Bachelor’s education and their goal is to help students gain and broaden theoretical
knowledge in the frame of current scientific findings and research & development, or to
concentrate on advanced artistic training in the case of fine arts. A Master’s program
normally lasts 1 up to 3 years. Finally, doctoral programs are concentrated on scientific
findings and research & development in a particular field of study, or independent creative
activities in the case of fine arts. Standard duration is 3 or 4 years. There are 3 ways to
study at universities: full-time, part-time or distance basis (and their possible
combinations). Concerning non-university schools of tertiary education: they usually allow

only Bachelor’s degree programs.

For purposes of this thesis, special schools are important. Special schools are part of
the Czech education system and are dedicated to the education of children with special
needs caused either by social reasons (children from underprivileged socio-economical or
socio-cultural backgrounds), or health-related reasons. The health-related issues can have
the following forms: 1) children with visual impairment, 2) children with hearing
impairments, 3) deaf-blind children, 4) children with physical disability, 5) children with
logopedic difficulties, 6) children with mental disability, 7) children with specific learning
and behavioral disorders. The education in such special schools is carried out both by
regular standard schools and schools that are specially established for these purposes.
Special schools apply and use supportive measures to help children with special needs
within their education (for instance special methods, procedures, means and forms of
education, provision of pedagogical-psychological services, didactic materials, provision
of rehabilitation and teaching aids, special textbooks - e.g. written in Braille, use of sign
language, teaching assistant, etc.). The aforementioned supportive measures are generally
provided by the educational institution itself, or by diagnostic institutes. In the Czech

Republic as well as in the world, there is a general tendency to avoid segregated education
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of children with special needs and the aim is their inclusion into the common education

stream.
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3 AIM

The aim of this study was to describe and compare the attitudes and predictors of
intentions of physical education teachers in secondary stage of primary school and teachers
in first stage of primary school to include students with physical disabilities into general

PE classes in Czech Republic.
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4 RESEARCH QUESTIONS

. What are the differences between genders in behavioral beliefs (attitude),
normative beliefs (subjective norm), control beliefs (perceived behavioral control)
and intention?

. What are the differences between teachers in the first stage of primary school and
PE teachers in the second stage of primary school in behavioral beliefs (attitude),
normative beliefs (subjective norm), control beliefs (perceived behavioral control)

and intention?
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5 METHODS

5.1 Participants

We had two groups of participants in our study. The data from the first group were
gathered up during the summer term of 2010 and from second group during the summer
term of 2011.

The first sample consisted of 44 students (42 females and 2 males) of distance study
attending the College of Education at Palacky University in Olomouc. These participants
were at the time teaching in the first stage at primary schools in Czech Republic and the

average age was 34.60 for females and 41.50 for males.

The second sample consisted of 27 physical educational teachers in the second
stage at primary schools in the Zlin Region. There were 12 females with an average age of
48.50 and 15 males with an average age of 39.60.
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5.2 Instrument

The Czech version of the Attitude Toward Teaching Individuals with Physical
Disabilities in Physical Education (ATIPDPE) questionnaire was used for this study. This
instrument is based on the Theory of planned behavior by Ajzen (1991).

In this questionnaire attitude was inferred from behavioral beliefs. Content validity
evidence was established by experts in two countries and pilot studies utilizing 96
university students to elicit accessible beliefs and intensions (Kudlacek, Valkova, Sherrill,
Myers, French, 2002). Kudlacek, Valkova, Sherrili, Myers & French used three methods of
examining construct validity in the development of ATIPDPE: Pearson product moment
correlation, multiple hierarchical regression, and known group differences. In Examination
of reliability repeated ANOVA measures were used. It revealed that test-retest scores were

not significantly different.

5.3 Questionnaire construct

The beginning of the questionnaire contains the purpose of the study and general
instructions for filling out the questionnaire and an example for using the rating scale while
answering an item. The questionnaire itself is composed of 2 items asking about
understanding of definitions of student with physical disabilities and definition of
inclusion. The next part includes items relating to 4 intention statements (Figure 1), 12
behavioral belief statements (Figure 2), 7 normative belief statements (Figure 3), and 8
control belief statements (Figure 4). This is the most important part of the questionnaire.
And the last part contains 14 questions concerning the demographic data about the
participants and their experience with persons with disabilities, teaching etc. The 7- point
Likert scale was used with all items of the survey. The three components of TPB that are
posited to predict intention in the ATIPDPE questionnaire are the attitude toward behavior,

subjective norms, and perceived behavioral control.
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Figure 1. Sample items of the intention statements

1. I intend to include participants with physical disabilities, if they are in my group.

Strongly Disagree : : ; : ; ; : : Strongly Agree
Outcome 1 2 3 4 5 6 7

Figure 2. Sample of behavioral belief statements

1. Including participants with physical disabilities in my group will help participants without

disabilities to learn to interact with persons with physical disabilities.

Extremely  Unlikely : : : : : : : Extremely  Likely

2. Participants without disabilities learning to interact with persons with physical disabilities is:

Extremely Bad Outcome : : : : : : : . Extremely Good Outcome
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Figure 3. Sample of normative belief statements

1. Most PE teachers think that

| Should Not : : : : : : : : | Should

include students with physical disabilities in my PE
2. Generally speaking, how much do you want to do what most PE teachers think you should do?

Not At All : : : : : : : : Very Much

Figure 4. Sample of control belief statements

1. | have appropriate training to successfully include students with physical disabilities into my PE

class:

Strongly Disagree : ; : : ; : ; : Strongly Agree

2. Having proper training would make inclusion of students with physical disabilities in my PE

class:

Much More Difficult : : : : : : : : Much Easier
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5.4 Questionnaire scoring

Enclosed with the questionnaire was a participant information sheet providing
personal information as well as information related to previous APA experience. All
responses were anonymous for non-bias and more honest responses. The scoring system
required the use of a 7-point scale for one construct and a —3 to +3 scale for the other
construct. Specifically, behavioral belief evaluation scores, normative belief strength
scores, and control belief power scores were transformed using the SPSS PC11.0 from
unidirectional (1, 2, 3, 4, 5, 6, 7) to bidirectional (-1, -2, -3, 0, +1, +2, +3) scoring. Scores
for each statement were then multiplied to create item belief scores; likelihood X
evaluation, belief strength x motivation, and belief strength x belief power (LXE, BSXxMC,
and BSxBP) (Kudlacek et al, 2002).

5.5 Data Analysis

Software package SPSS 11.0 was used to determine if there were any significant
differences between PE teachers and teachers in the first stage of primary schools in
relation to their attitudes, subjective norms, perceived behavioral control and intention to
include students with physical disabilities in general physical education classes. The level
of significance was set at 0.05. Descriptive statistics were calculated for every ATIPDPE
item (i.e., three scores for each item) and for the four summative indexes (behavioral
beliefs, normative beliefs, control beliefs, and intention). One-way Analyses of Variance
(ANOVA) was used to compare females and males. We used one-way ANOVA to
compare teachers in the first stage of primary school and PE teachers in the second stage of

primary school as well.
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6 RESULTS

6.1 One-Way ANOVA comparison of teachers in the first stage and
PE teachers in the secondary stage of primary school

Comparison of females and males on TPB Components

One-Way analysis of variance was used to determine if there were significant
differences between females and males. ANOVAs were done separately for each of the
four summative indexes.

Results of these two groups did not show any statistically significant differences at
any item of TPB component at the 0.05 level.

Table 2. ANOVA Summary Table for Comparison of Groups — Females and Males

ANOVA
Sum of Squares df Mean Square F Sig.
att Between Groups 154,079 1 154,079 ,085 772
Within Groups 125367,217 69 1816,916
Total 125521,296 70
sn Between Groups 600,856 1 600,856 ,481 ,490
Within Groups 86198,863 69 1249,259
Total 86799,718 70
cb Between Groups 176,631 1 176,631 ,081 777
Within Groups 151377,735 69 2193,880
Total 151554,366 70
int Between Groups 7,518 1 7,518 ,168 ,683
Within Groups 3090,200 69 44,786
Total 3097,718 70

att — Attitude Toward the Behavior

sn — Subjective Norm

cb (PBC) — Perceived Behavior Control
int - Intention
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6.2 Comparison of teachers in the first stage and PE teachers in the
secondary stage at primary school on TPB Components

To compare teachers in the first stage of primary school and PE teachers in the
second stage of primary school, One-way analysis of variance was used to determine if
there were differences between these two groups. The results showed that teachers in the
first stage have more statistically significant positive results in all 4 subscales: (a) ATT-
Attitude Toward the Behavior, (b) SN - Subjective Norm, (c) CB- Perceived Behavior
Control, and (d) INT — Intention. Intention score was significantly higher among teachers
in the first stage of primary school (F = 3.96, p = 0.05) with mean score of 21.72 vs. mean
age of secondary stage 18.55. Attitude score based on behavioral beliefs was significantly
higher among teachers in the first stage of primary school (F = 6.07, p = 0.016) with mean
score of 98.52 vs. mean age of secondary stage 73.89. Subjective norm based on normative
beliefs was significantly higher among teachers in the first stage of primary school (F =
4.08, p = 0.047) with mean score of 13.95 vs. mean age of secondary stage -3.07.
Perceived behavioral control based on control beliefs was significantly higher among
teachers in the first stage of primary school (F = 7.53, p < 0.01) with mean score of 12.64

vs. mean age of secondary stage -17.22.

Table 3. ANOVA Summary Table for Comparison of Groups — teachers in the first stage
and PE teachers in the secondary stage of primary school

Sum of Squares df Mean Square F Sig.
att Between Groups 10153,652 1 10153,652 6,073 ,016
Within Groups 115367,644 69 1671,995
Total 125521,296 70
sn Between Groups 4851,957 1 4851,957 4,085 ,047
Within Groups 81947,761 69 1187,649
Total 86799,718 70
cb Between Groups 14917,518 1 14917,518 7,533 ,008
Within Groups 136636,848 69 1980,244
Total 151554,366 70
Int Between Groups 168,324 1 168,324 3,965 ,050
Within Groups 2929,394 69 42,455
Total 3097,718 70
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6.3 Descriptive statistics of all items — Intention (INT), Attitude
Toward the Behavior (ATT), Subjective Norm (SN), Perceived
Behavior Control (PBC)

Table 4. Descriptive statistics of all items

N Mean Std. Deviation Std. Error
att 1. stage 44 98,5227 40,10886 6,04664
2. stage 27 73,8889 42,15022 8,11181
Total 71 89,1549 42,34574 5,02551
sn 1. stage 44 13,9545 38,18008 5,75586
2. stage 27 -3,0741 27,22121 5,23872
Total 71 7,4789 35,21358 4,17908
cb 1. stage 44 12,6364 52,34949 7,89198
2. stage 27 -17,2222 26,88771 5,17454
Total 71 1,2817 46,53023 5,52212
int 1. stage 44 21,7273 6,10895 ,92096
2. stage 27 18,5556 7,13784 1,37368
Total 71 20,5211 6,65230 ,78948

Legend:att — Attitude Toward the Behavior, sn — Subjective Norm, cb (PBC) — Perceived
Behavior Control, int - Intention
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Behavioral Beliefs

This part the ATIPDPE describes the behavioral beliefs of teachers. Means and
standard deviations are provided for every item within the ATIPDPE as well as for the
summative belief index as a component of Ajzen’s TPB theory.

Most teachers reported that inclusion will make their teaching more difficult and
that inclusion will reduce the quality of the lesson. Table 5 showed that there are
differences in results between teachers in the 1.stage and in the 2.stage of primary school.

The questions no.1,3,5,6,9 and 10 represent positive outcomes for students. As we
can see in table 5, teachers in the first stage of primary school have more positive
outcomes than teachers in the second stage of primary school. Teachers in the first stage of
primary school believe more that inclusion in PE a) will have a positive effect on
personalities of students with PD, b) will encourage students to help others, and c¢) will
teach greater tolerance and cooperation.

Teachers in the second stage of primary school have a higher score reporting that
students without PD will be more likely to experience discrimination in their regular PE
classes and that inclusion will expose students with PD to discrimination - negative
outcomes for students are represented by questions no. 7,8,11 and 12.

Negative outcomes for teachers are represented by questions no.2 and no.4. They
are higher for teachers in the first stage of primary school. Particularly, the score of
question no.2 (inclusion will make my teaching more difficult) is much higher for teachers
in the first stage of primary school.
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Table 5. Descriptive statistics

Beliefs about the outcome

(behavioural beliefs) N Mean Std. Deviation | Std. Error
1.Inclusion* will facilitate | 1. stage 44 15,2273 6,40081 ,96496
learning to interact with| 2. stage 27 13,5926 | 7,65235 1,47269
person with PD Total 71 14,6056 |6,89612 81842
2.Inclusion* will make my] 1.stage 44 10,2955 9,53959 1,43815
teaching more difficult 2. stage 27 4,8889 8,98003 1,72821
Total 71 8,2394 9,63545 1,14352
3.Inclusion* will encourage| 1.stage 44 17,3636 |3,65418 ,55089
students to help others 2. stage 27 15,6296 5,73215 1,10315
Total 71 16,7042 4,59625 ,54548
4.Inclusion* will make lesson] 1. stage 44 7,7045 10,28112 1,54994
planning and preparation] 2. stage 27 5,1481 8,22615 1,58312
much more difficult Total 71 6,7324 9,57222 1,13601
5.Inclusion*  will  teach| 1.stage 43 15,9535 4,71549 , 71911
greater tolerance 2. stage 27 13,0000 6,19553 1,19233
Total 70 14,8143 5,48593 ,65569
6.Inclusion*  will have ] 1.stage 44 16,0682 [5,62551 ,84808
positive effect on| 2. stage 27 14,0370 6,42400 1,23630
personalities of students with | Total 71 15,2958 5,97948 ,70963
PD
7.Inclusion*  will expose] 1.stage 44 -4,8864 7,89824 1,19070
students  with  PD to] 2. stage 27 -5,8889 5,11659 ,98469
discrimination Total 71 -5,2676  |6,94871 82466
8.Inclusion* will slow down | 1. stage 44 -2,1364 8,51699 1,28398
process and progress 2. stage 27 -6,1111 7,40236 1,42458
Total 71 -3,6479 8,28785 ,98359
9.Inclusion* will improve ] 1.stage 44 15,5682 6,13567 ,92499
knowledge about persons| 2. stage 27 14,1111 [7,17009 1,37989
with PD Total 71 15,0141 |6,53669 77576
10.Inclusion*  will  teach| 1. stage 44 17,2045 4,86841 ,73394
cooperation 2. stage 27 14,0370 5,58488 1,07481
Total 71 16,0000 |5,34255 ,63404
1l.Inclusion* will expose] 1.stage 44 -3,7273 5,30188 ,79929
students without disabilities | 2. stage 27 -3,8889 6,11639 1,17710
to discrimination Total 71 -3,7887  |5,58292 66257
12.Inclusion* will reduce the | 1. stage 44 -5,7500 8,15582 1,22954
quality of the lesson 2. stage 27 -4,6667  |9,73495 1,87349
Total 71 -5,3380 8,73735 1,03693

* Inclusion of students with physical disabilities in my PE class




Table 6. Score of Teachers on Behavioral Beliefs

1.stage 2.stage
Mean Std. Mean Std.
Deviation Deviation

Inclusion* will facilitate | Likelihood | 5.95 1.16 5.48 1.48
learning to interact with person )

with PD Evaluation | 2.45 0.85 2.19 1.39

Inclusion*  will make my | Likelihood |6.61 0.87 6.33 0.96
teaching more difficult ]

Evaluation | 1.52 1.37 0.74 1.35

Inclusion*  will  encourage | Likelihood | 6.07 1.02 5.63 1.45
students to help others )

Evaluation | 2.86 0.35 2.67 1.00

Inclusion* will make lesson | Likelihood | 6.57 0.66 6.33 0.73
planning and preparation much )

Inclusion* will teach greater | Likelihood |5.86 1.15 541 1.15
tolerance )

Evaluation | 2.70 0.51 2.22 1.22

Inclusion* will have positive | Likelihood | 6.23 1.12 5.59 1.28
effect on personalities of )

students with PD Evaluation | 2.55 0.70 2.37 111

Inclusion* will expose students | Likelihood | 3.25 1.92 3.52 1.67
with PD to discrimination .

Evaluation | -2.02 1.65 -2.04 1.29

Inclusion* will slow down | Likelihood | 4.93 1.58 5.37 1.28
process and progress )

Evaluation | -0.59 1.62 -1.11 1.22

Inclusion* will improve | Likelihood | 6.16 1.06 5.89 1.01
knowledge about persons with ]

PD Evaluation | 2.43 0.82 2.26 113

Inclusion* will teach | Likelihood | 6.25 0.78 5.44 1.05
cooperation )

Evaluation | 2.70 0.63 2.48 0.89

Inclusion* will expose students | Likelihood | 2.77 1.90 3.15 1.81
without disabilities to )

Inclusion* will reduce the | Likelihood | 3.45 2.32 4.33 1.78
quality of the lesson )

Evaluation | -2.05 1.55 -1.41 1.85

* Inclusion of students with physical disabilities in my PE class




Legend: ATT — attitude toward the behavior; PD — physical disability; Likelihood scores
range from 1 to 7 (extremely unlikely outcome to extremely likely outcome); Evaluation

scores range from -3 to +3 (extremely bad outcome to extremely good outcome);

Normative Beliefs

A normative belief is the TPB component that is used to determine subjective norm
(i.e., perceived social pressure and estimated response to this pressure). Specifically, the

subjective norm is inferred from the Summative Normative Belief Index (Kudlacek, 2007).

We can see higher scores in every item for teachers in the first stage of primary
school in table 7. These scores show us that teachers in the first stage of primary school
perceive more positively than the teachers in the second stage of primary school that
specialists, parents of students with PD, and principals approve that they should include
students with PD in their PE.

Table 7. Score of Teachers on Normative Beliefs

1st stage 2nd stage
(n=44) (n=27)
Beliefs about the outcome scale M (SD) M (SD) F Sig.
1) Most PE teachers * MC 4.36 1.38 3.85 1.20
BS -0.52 1.73 -0.41 | 150 ,001 972
BSx MC | -1,07 8.24 -1.00 | 7.20
2) Other general education | MC 4.30 1.41 3.63 0.88
teachers * BS -0.60 1.71 -0.74 | 1.26 ,056 ,814
BSxMC | -1,95 7.52 -2.33 | 4.52
3)  Specialists  (such as | MC 5.86 1.21 4.55 1.65
physicians or psychologists) * BS 1.00 1.38 0.26 1.23 4,691 |,034
BSx MC | 6,33 9.13 2.07 5.70
4) Parents of students with PD * | MC 5.61 1.59 4.37 1.67
BS 0.89 1.50 -0.33 | 1.27 10,644 | ,002
BSxMC | 5,73 9.07 -0.63 |5.71
5) Parents of students without | MC 3.68 1.61 3.81 1.24
PD * BS -0.14 1.42 -0.44 | 1.45 284 ,596
BS x MC | 0,00 5.32 -0.77 |6.92
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6) Most students without PD* MC 4.39 1.60 3.74 1.34

BS 0.05 1.68 -0.70 | 144 3,296 | ,074
BSxMC | 1.43 7.67 -1.74 | 6.20

7) Principals in most Schools * | MC 5.27 1.30 4.22 1.37
BS 0.55 1.47 0.11 1.40 1,408 | ,239

BSx MC | 3.59 8.55 1.33 6.31

SN

* think that | should include students with physical disabilities in my PE
Legend: SN — subjective norm; PD — physical disabilities; BS — belief strength scores
range from -3 to +3 ( | should not to I should); MC — motivation to comply scores range

from 1 to 7 (not at all to very much); BS x MC scores range from -21 to +21

Control Beliefs

Control beliefs are the TPB component that is used to determine perceived
behavioral control, a direct predictor of intention, in the TPB model. Specifically,
perceived behavioral control is inferred from the summative Control Belief Index
(Kudlagek, 2007).

In table 8 we can see differences in contention between teachers in the first stage of
primary school and PE teachers in the second stage. The attitudes on the last 3 items of PE
teachers in the second stage are not as positive as attitudes of teachers in the primary stage.
Teachers mostly thought that students show willingness to cooperate with classmates with
PD and this will have a positive influence on inclusion of children with PD. Participants
agreed that these predictors can have a positive influence on inclusion of children with PD.

The results conveyed that the participants were in agreement with most of the
assertions about predictors of intention. That means that participants agreed with the
assertions that schools have insufficient financial resources, inappropriate equipment, are
faced with architectural limits and students are uninformed about classmates with PD.
Results also showed that respondents did not agree with the assertions that they are
prepared for the inclusion of students with PD. These predictors can have a negative

influence on inclusion of students with physical disabilities.
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Table 8. Score of Teachers on Control Beliefs

1st stage 2nd stage
(n=44) (n=27)

Beliefs about the outcome scale M (SD) M (SD) F | Sig.

1.1 have proper training BS 3.55 1.70 3.52 1.50
BP 0.93 1.81 0.00 1.66 6,036 | ,017
BSxBP | 4.27 6.64 0.37 6.25

2. Schools do not have sufficient | BS 5.61 1.62 5.78 1.55

equipment BP -0.93 1.93 -1.74 | 1.63 3,679 | ,059
BSxBP |-5.34 12.19 |-10.85 | 11.0

3. Schools have architectural | BS 5.39 1.88 5.70 1.66

barriers BP -1.30 1.89 -1.67 | 1.59 2,581 | ,113
BSxBP | -6.27 11.78 | -10.56 | 9.28

4. Schools do not have | BS 5.61 1.66 5.85 1.46

appropriate financial resources BP -1.11 1.82 -2.07 | 121 5,044 | ,028
BSxBP | -6.39 11.47 |-12.19 | 8.85

5. Students are not informed | BS 5.39 1.54 5.81 1.04

about classmates with PD BP -0.59 1.92 -1.04 1.53 2,028 | ,159
BSxBP |-241 12.15 |-6.37 | 9.97

6. Students show willingness to | BS 5.61 1.17 4.63 1.39

cooperate with classmates with | BP 1.52 1.62 1.37 1.24 1,752 | ,190

PD BSxBP | 9.45 9.56 6.70 6.38

7. School principals support | BS 5.22 1.43 4.85 1.29

inclusion BP 1.41 1.66 1.59 1.01 ,016 | ,900
BSxBP | 8.70 9.59 8.44 6.18

8. Families of students with | BS 5.73 1.53 474 1.40

disabilities show cooperation BP 1.50 1.76 1.52 1.09 2,216 | ,141
BSxBP | 10.61 10.84 | 7.22 6.00

PBC

Legend: PBC — Perceived Behavioral Control; PD — physical disability; BS — belief
strength statements range from 1 to 7 (strongly disagree to strongly agree); BP — belief
power statements range from -3 to +3 (much more difficult to much easier); BS x BP

scores range from -21 to + 21
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7 DISCUSSION

The main purpose of this research was to compare attitudes and prediction of
intentions of teachers of the first stage and PE teachers of the second stage at primary
schools toward inclusive physical education in the Czech Republic.

This topic became very interesting for me because | have already analysed this
particular field and gained some experience during my stay at Leuven University in
Belgium in 2010. This thesis follow up to earlier one from 2010 from Erasmus Mundus
Master in Adapted Physical Activities. This is the reason why the research data were
collected in both years 2010 and 2011. The research task is relatively difficult because the
process of inclusion is a long-term and demanding process for all interested parties and the
measurement of attitudes is a difficult process as well. The positive collaboration of all
research participants during this research was highly appreciated.

The research questions were mainly focused on gender differences of the participants
and on differences of attitudes between first and second stage teachers toward inclusion in
physical education. These two research goals will be discussed hereafter:

Differences between genders in behavioral beliefs (attitude), normative beliefs
(subjective norm), control beliefs (perceived behavioral control) and intention. We
used One-Way analysis of variance to determine if there were significant differences
between females and males. Results of this analysis did not show any statistically
significant differences between genders. The results that we found out are therefore
consistent with Ackah (2010) and Leyser, Kapperman & Keller (1994) who claim that
gender is unrelated to attitudes towards inclusion. However, on the other hand, some
researchers noted that female teachers had a greater tolerance level for integration and for
persons with special needs than did male teachers (Avramidis & Norwich 2002). We can
claim that the evidence of gender differences is quite inconsistent and different studies
show different results. For this reason we should not presume that either males of females
hold more positive attitudes toward inclusion. When there is a gender difference, we

should always pay attention to also other aspects such as experience, age, information, etc.

Differences between teachers in the first stage of primary school and PE teachers in
the second stage of primary school in behavioral beliefs (attitude), normative beliefs
(subjective norm), control beliefs (perceived behavioral control) and intention. This
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research question was the main part of the research. It is interesting that the results showed
that teachers in the first stage have more statistically significant positive results in all 4
subscales: (a) ATT- Attitude Toward the Behavior, (b) SN - Subjective Norm, (c) CB-

Perceived Behavior Control, and (d) INT — Intention.

Attitude score based on behavioral beliefs (ATT) was significantly higher among
teachers in the first stage of primary school. These teachers had a higher score in the
questions which focused on positive outcomes for students. They believed more than PE
teachers in the second stage that inclusion in PE a) will have a positive effect on
personalities of students with PD, b) will encourage students to help others, and will teach
greater tolerance and cooperation as well. PE teachers in the second stage of primary
school had a higher score in the questions which focused on negative outcomes for
students, reporting that students without PD will be more likely to experience
discrimination in their regular PE classes and that inclusion will expose students with PD
to discrimination. Also, it was revealed that teachers in the first stage of primary school
had a higher score than teachers in the second stage for inclusion will make their teaching
more difficult. Rybova & Kudlac¢ek (2010) mention that teachers are often unaware of the
benefits of integrating pupils with physical disabilities into physical education and they
face a lack of expert knowledge. It seems that teachers have negative outcomes about
inclusion because their knowledge and experience teaching children are insufficient. | fully
agree with Rybovd & Kudlacek (2010) who mention that results could be improved by
increasing the knowledge and advice teachers receive from APA consultants (specialists),
an APA course, or postgraduate studies.

It is interesting to note that the normative beliefs scores showed that teachers in the
first stage of primary school perceive more positively than PE teachers in the second stage
of primary school that people who participate in the process of inclusion (parents,
specialists, parents of students with PD, etc.) approve that they should include students
with PD in their physical education.

Control beliefs are the TPB component that are used to determine perceived
behavioral control, which is a direct predictor of intention. This study found out that the
attitudes of teachers in the second stage toward a) students show willingness to cooperate
with classmates with PD, and b) families of students with disabilities show cooperation,

are not as positive as the attitudes of teachers in the primary stage. More positive attitudes
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of teachers in the first stage can arise from pre-service teacher education at the university
level or from some experience with teaching students with disabilities.

As mentioned in the thesis, there are differences in teacher preparation for the first
stage of primary school and second stage of primary school. Future PE teachers focus on
performance, limits, and perfect interpretation of physical exercise. On the other hand, pre-
service teachers for the first stage of primary school study how to teach in differing ways
because they need to interest their young pupils. Consequently, it seems that this
experience makes teachers in the first stage more inclined to be creative, open to new

things and tolerant, as proven from the results of our research.
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8 CONCLUSION

This diploma thesis was focused on the attitudes of teachers in the first and PE
teachers in the second stage of basic education toward inclusive physical education in the
Czech Republic. The process of inclusion of children with disabilities into mainstream
education has been described in detail (as for its development, history and current situation
in the Czech Republic) as well as the particular area of inclusion into physical education
classes. Adapted Physical Activity has been highlighted as it represents a direct link to
education and social inclusion. The position of teachers has been proved to be of a great
importance in the process of successful inclusion into physical education as well as good-
quality preparation of future PE teachers. The thesis analysed the term attitude, its
importance in the process of inclusion, and its relationship with behaviour while
concentrating mainly on the theory of planned behaviour and mentioning the theory of
reasoned action. Based on the attitudinal theory, the attitudes toward disability (and its
measurement) have been analysed from an international point of view. The Czech

Educational System has been briefly outlined too.

The main objective of the thesis was to compare the attitudes and predictors of
intentions of physical education teachers in the secondary stage of primary school and
teachers in the first stage of primary school toward the inclusion of students with physical
disabilities into general PE classes in the Czech Republic. The key points of the research
were to define the relations of attitudes, subjective norms and perceived behavioural
control on the intention to include students with physical disabilities in general PE classes.
The research analysed the question of gender differences in behavioural beliefs, normative
beliefs, control beliefs and intention. The last challenge was to define differences between
teachers in the first stage of primary school and teachers in the second stage of primary

schools in behavioural beliefs, normative beliefs, control beliefs and intention.
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There were two groups of research participants: the data from the first group were
gathered up during the summer term of 2010 and from the second group during the
summer term of 2011. The first sample consisted of 44 teachers in the first stage of
primary schools in the Czech Republic. Their average age was 34.60 for females and 41.50
years for males. The second sample consisted of 27 PE teachers in the second stage of
primary schools in the Zlin region. In order to properly establish the attitudes of teachers,
the Czech version of the questionnaire Attitude Toward Teaching Individuals with
Physical Disabilities in Physical Education (ATIPDPE) was implemented. Software
package SPSS 11.0 was used to determine the answers to the research questions.

There were two research questions in this thesis. The first question of the research
study was: What are the differences between genders in behavioral beliefs (attitude),
normative beliefs (subjective norm), control beliefs (perceived behavioral control), and
intention? Results of the research study did not show any statistically significant
differences between the genders in any of the 4 subscales.

What are the differences between teachers in the first stage of primary school and
PE teachers in the second stage of primary school in behavioral beliefs (attitude),
normative beliefs (subjective norm), control beliefs (perceived behavioral control) and
intention? This was a second question of research. The results showed that teachers in the
first stage have more statistically significant positive results in all 4 subscales. Attitude
score was significantly higher among teachers in the first stage of primary school. These
teachers had a higher score in the questions which focused on positive outcomes for
students. Teachers in the second stage of primary school had a higher score in the
questions which focused on negative outcomes for students. The normative beliefs scores
showed that teachers in the first stage of primary school perceive more positively that
people who participate in the process of inclusion approve that they should include
students with PD in their physical education. Control beliefs are the TPB component that is
used to determine perceived behavioral control, which is a direct predictor of intention.
The attitudes of teachers in the first stage toward a) students show willingness to cooperate
with classmates with PD, and b) families of students with disabilities show cooperation,

are more positive as well.
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9 SUMMARY

Physical activity and sport is important for each of us and its implications are far
beyond a simple improvement of physical conditions. Inclusion of students with physical
disabilities into sport is a crucial step for improving not only their physical condition, but
also the quality of their life, their overall rehabilitation and successful integration into
society via an improved self-image and self-esteem. For these reasons, the concept of
inclusive physical education classes exists.

The process of inclusion is very complex and therefore the support must be
systematic, well-planned, structured and individualized. There still exist certain barriers to
including students with disabilities into general physical education, whereas the most
augmented barriers are considered to be the teachers® preparation and their attitudes and
actual barriers to instructions that can include equipment, programming, and time (Sherrill,
1998).

The theoretical part of this study summarizes findings on Adapted Physical Activity

and the process of inclusion in both the Czech Republic and worldwide. The findings
emphasize the crucial role that is played by adapted physical educators and the importance
of their good-quality education within university studies.
The main goal of this study was to describe and compare the differences in behavioral
beliefs (attitude), normative beliefs (subjective norm), control beliefs (perceived behavioral
control) and intention (1) between genders; and (2) between teachers in the first stage of
primary school and PE teachers in the second stage of primary school.

Two groups of subjects participated in this study. The first sample consisted of 44
students (42 females and 2 males) of distance study attending the College of Education at
Palacky University in Olomouc. These participants were at the time teaching in the first
stage at primary schools in Czech Republic and the average age was 34.60 for females and
41.50 for males. The second sample consisted of 27 physical educational teachers in the
second stage at primary schools in the Zlin Region. There were 12 females with an average
age of 48.50 and 15 males with an average age of 39.60.

The Czech version of the Attitude Toward Teaching Individuals with Physical
Disabilities in Physical Education (ATIPDPE) questionnaire was used for this study.
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Results of this study did not show any statistically significant differences between
genders. For this reason we should not presume that either males or females hold more
positive attitudes toward inclusion. When there is a gender difference, we should always
pay attention to also other aspects such as experience, age, information, etc.

Comparison of the attitudes between teachers in the different stages of the Czech
educational system showed that teachers in the first stage have more statistically significant
positive results in all 4 subscales: (a) ATT- Attitude Toward the Behavior, (b) SN -
Subjective Norm, (c) CB- Perceived Behavior Control, and (d) INT — Intention. This can
arise from different university preparation of teachers in the first stage and PE teachers in
the secondary stage of primary school. The university preparation of teachers in the
secondary stage of primary school is specialized mostly in two subjects. PE teachers focus
on performance, limits, and perfect interpretation of physical exercise. On the other hand,
pre-service teachers for the first stage of primary school study an extensive programme and
how to teach in differing ways because they need to interest their young pupils.
Consequently, this experience makes teachers in the first stage inclined to be more

creative, open to new things and tolerant, as proven from the results of our research.

The attitudes could be main barriers to including children with physical disabilities.
Improving the two elements (knowledge and experience) could lead to minimizing this
barrier. The opportune time for improving knowledge and experience would be at
university. And perhaps future PE teachers should not focus on limits and perfect
interpretation but start to study how to be flexible, creative and be able to adapt physical
activities for students with physical disabilities. They can find some inspiration in the
preparation of teachers in the first stage of primary school, who are much more open
toward inclusion of students with physical disabilities because of their knowledge and

experience.
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9 SOUHRN

Pohybové aktivity a sport jsou diilezité pro kazdého z nas a jejich disledky maji
mnohem veétsi vyznam nez jen zlepSeni fyzické kondice. Integrace studentl s télesnym
postizenim je rozhodujicim krokem nejen pro zlepSeni jejich fyzické zdatnosti, ale také ke
zlepseni kvality jejich Zivota, jejich celkové rehabilitaci a GspéSné integraci do spolecnosti,
a to predev§im zvySenim jejich sebedivéry a sebehodnoceni. Z téchto divodii existuje
koncept integrace do hodin bézné télesné vychovy.

Proces integrace je velmi komplexni a vyzaduje systematickou, dobfe planovanou,
strukturovanou a individualni pfipravu. Stale existuji ur¢ité bariéry v integraci studentli s
télesnym postizenim do hodin bézné télesné vychovy. Za nejvice povazované jsou bariéry,
které prameni z piipravy ucitelt a jejich postoji (Sherill, 1998).

Teoreticka cCast této studie popisuje aplikované pohybové aktivity a proces
integrace v Ceské Republice i ve svété. Prace zdiiraziiuje kliGovou roli pedagogh
aplikovanych pohybovych aktivit a dulezitost kvality jejich vzdélani v rdmci univerzitnich
studii.

Hlavnim cilem této studie bylo popsat a srovnat rozdily ve vztazich postoj,
subjektivnich norem a vnimanych kontrol chovéani (1) mezi zenami a muzi a (2) mezi
uciteli prvniho stupné a uciteli TV druhého stupné zakladnich Skol. Studie se zlcastnily
dveé skupiny participantd. Prvni skupina se skladala ze 44 studentli dalkového studia na
Univezité Palackého v Olomouc. V dob¢ naseho vyzkumu participanti této skupiny byli
uciteli na prvnim stupni zakladnich Skol. Primérny vék Zen byl 34.60 let a muzi 41.50.
Druhou skupinu participanta tvofili ucitelé télesné vychovy na druhém stupni zakladnich
Skol ze Zlinského kraje. Primérny vék Zen tohoto vzorku byl 48.50 let a muzii 39.60.

Vysledky této studie neukazaly statisticky vyznamny rozdil mezi pohlavimi. Z
tohoto diivodu nemtizeme predpokladat, ze muzi nebo zeny maji vice pozitivni postoje kK
integraci. Pokud existuji rozdily mezi pohlavimi, m¢li bychom vénovat pozornost také
dalsim aspektim jako jsou zkusenosti, ve€k, informovanost, apod.

Srovnani postojii mezi uciteli, ktefi u¢i na rizném stupni vzdélavaciho systému,
ukézalo, ze ucitelé prvniho stupné maji statisticky vyznamné pozitivnéjsi vysledky ve
vSech 4 slozkdch ATIPDPE dotazniku. Tyto rozdily miZou pramenit z odliSné univerzitni
ptipravy ucitelt prvniho stupné a ucitelit TV pro druhy stupeni zédkladnich skol. Univerzitni

pfiprava uciteld pro druhy stupen zakladnich Skol je specializovand vétSinou na dva
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vyucovaci predméty. Studium budoucich uditeld TV je zaméfeno na vykon, limity a
dokonalé provedeni télesnych cviceni. Na druhou stranu, budouci ucitelé¢ prvniho stupné
studuji obsahlejsi program a jak ucit rozdilnymi zpiisoby, protoze potiebuji zaujmout a
motivovat jejich mladsi zaky. Tyto zkuSenosti poskytuji uciteliim na prvnim stupni byt
vice kreativni, otevieny novym vécem a byt tolerantni, o ¢emz svédci i vysledky naseho
vyzkumu.

Postoje mohou byt hlavnimi bariérami v zaleniovani déti s télesnym postizenim.
ZlepSeni dvou elementi (védomosti a zkuSenosti) by mohlo vést K minimalizovani této
postojové bariéry. Piihodny ¢as pro zlepSeni védomosti a zkuSenosti je pravé béhem
univerzitni pfipravy budoucich ucitell. Moznéa by budouci ucitelé TV neméli byt tolik
zaméteni na limity a dokonalé provedeni télesnych cviceni, ale méli by se zacit ucit jak byt
flexibilni, kreativni a shopni pfizplsobit pohybové aktivity i pro studenty s télesnym
postizenim. Inspiraci mohou najit pravé v pripravé ucitel pro prvni stupen zakladnich

Skol, ktefi jsou mnohem vice otevieni k zacleniovani zaki s télesnym postizenim.

62



10 REFERENCES

Abelson, H. 1., Karlins, M. (1959), Persuasion: How Opinions and Attitudes Have
Changed. New York: Springer Publishing

Ajzen, 1. (1991). The theory of planned behaviour. Organizational Behavior and Human
Decision Process, 50, 179-211.

Ajzen,l. & Fishbein, M. (1980). Understanding the attitudes and predicting social
behaviour. Englewood Cliffs, New Jersey: Prentice-Hall Inc.

Ajzen, 1. (2005). Attitudes, personality and behaviour (2nd ed.). Milton-Keynes, England:
Open University Press/McGraw-Hill

Ajzen, 1. (2010). Theory of Planned Behavior. Retrieved July, 25, from
http://people.umass.edu/aizen/tpb.html

Avramidis E, Kalyva E. 2007. The influence of teaching experience and professional
development on Greek teachers’ attitudes towards inclusion. European Journal of
Special Needs Education, 22(3): 367-389.

Avramidis, E. & Norwich B. (2002). Teachers’ attitudes towards integration/inclusion: a
review of the literature. European Journal of Special Needs Education, Vol. 17,
No. 2, 129-147.

Baron, R. A. &Byrne, D. (1997). Social Psychology. USA: Allyn and Bacon.

Bartotiova, R. (2007). Attitudes of future physical educators toward teaching children with
disabilities in physical education in the Republic of South Africa and in the Czech
Republic. Unpublished master thesis. Palacky University in Olomouc, Czech
Republic

Blankova, B. (2006). Attitudes of future physical educators in the Czech Republic and the
Republic of Slovenia toward inclusive physical education. Unpublished master

thesis. Palacky University in Olomouc, Czech Republic

Block, M. (2000). 4 teacher’s guide to including students with disabilities in general
physical education. Baltimore, MD: Paul H. Brookes.

63



Block, M. (1994) A4 teacher’s guide to including students with disabilities in regular
physical education. Baltimore: Paul H. Brookers.

Block, M.E. (1995). Development and validation of the children’s attitudes towards
integrated physical education-revised (CAIPE-R) inventory. Adapted Physical
ActivityQuarterly, 12, 60-77.

Block, M. E., Obrusnikova, 1. (2007). Inclusion of Physical Education: A Review
of the Literature from 1995-2005. Adapted Physical Activity Quarterly, 24, 103-
124,

Block, M., Zeman, R. (1996). Including students with disabilities in regular physical
education: Effects on nondisabled children. Adapted Physical Activity Quarterly,
13, 38-49.

Carroll, A., Forlin, C., Jobling, A. (2003) The impact of teacher training in special
education on the attitudes of Australian pre-service general educators towards
people with disabilities. Teacher Education Quarterly, 30 (3), 65-79.

DePotter, J.C., Van Coppenolle, H., Djobova, S., Dobreva, 1., Wijns, K., Van Peteghem, A.
(Eds.). (2003). Vocational training in adapted physical activity. Leuven, Belgium:
THENAPA.

Dinold, M. & Valkova, H. (2003). Inclusion in physical education in school. In Van
Coppenolle et al. (Eds). Inclusion and integration through adapted physical activity
(pp. 47-74.). Leuven, Belgium: THENAPA

Downs, P. & Williams, T. (1994). Students attitudes toward integration of people with
disabilities in activity settings: A European comparison. Adapted Physical Activity
Quarterly, 11, 32-43.

Folsom-Meek, S. L., Nearing, J. R., Groteluschen, W., Krampf, H. (1999). Effects of
academic major, gender, and hands-on experience on the attitudes of preservice

professionals. Adapted Physical Activity Quarterly, 16, 389-402.

64



Francis, J. J., Eccles, M. P., Johnston, M., Walker, A., Grimshaw, J., Foy, R., Kaner, E. F.
S., Smith, L., & Bonetti, D. (2004). Constructing Questionnaires Based on the
Theory of Planned Behaviour; A Manual for Health Services Researchers. Centre

for Health Services Research. University of Newcastle upon Tyne, UK.

Gould, J., Kolb, W. L. (1964). A dictionary of the social sciences. New York: Free Press of
Glencoe.

Hajkova, V. & Strnadova, 1. (2010). Inkluzivni vzdelavani. Praha: Grada Publishing, a.s.

Hardman, K & Marshall, J. (2009). Second World-wide Survey of School Physical
Education Final Report. ICSSPE

Harrell, J. S., Pearce, P. F., Markland, E. T., Wilson, K., Bradley, C. B., McMurray, R. G.
(2003). Assessing physical activity in Adolesents: Common activities of children in

6th-8th grades. Journal of American Academy of Nurse Practitioners, 15, 170-178.

Harrison, J. (1998). Improving learning opportunities in mainstream secondary schools and
colleges for students on the autistic spectrum. British Journal of Special Education,
25, 4,179-83.

Heikinaro-Johansson, P., Sherrill, C., French, R., Huuhka, H. (1995) Adapted physical
education service model to facilitate integration. Adapted Physical Activity
Quarterly, 12, 12-33.

Hodge, S. R., Ammah, J. O. A., Casebolt, K., Lamaster, K., & Sullivan, M. (2004). High
School General Physical Education Teachers’ Behaviours and Beliefs Associated

with Inclusion. Sport, Education and Society, 9(3), 395-419.

Hodge, S.R., Davis, R., Woodard, R., & Sherrill, C. ( 2002). Comparison of practicum
types in changing preservice teachers’ attitudes and perceived competence. Adapted

Physical Activity Quarterly, 19, 155-171.

Hodge, S. R., Jansma, P. (1999). Effects of contact time and location of practicum
experiences on the attitudes of physical education majors. Adapted Physical
Activity Quarterly, 16, 48-63.

Jesina, O. & Kudlacek, M. (2011) Aplikovana télesna vychova. Olomouc: UP. ISBN 978-
80-244-2738-6.

65



Jowsey, S. (1992). Can | play too? Physical education for physically disabled children in
mainstreaming schools. London: David Fulton Publishers.

Karaskova, V. Profesni kompetence ucitele télesné vychovy na zvlastni skole. Habilitacni

prdce. Olomouc : FTK, UP, 1994.

Kasser, S., L., Lylte, R. K. (2005). Inclusive physical activity a lifetime of opportunities.

Champaign: Human Kinetics.

Kodish, S., Kulinna, P. H., Martin, J., Pangrazi, R., Darst, P. (2006). Determinants of
Physical Activity in an Inclusive Setting. Adapted Physical Activity Quarterly, 23,
390-409.

Konza, D. (2008). Inclusion of students with disabilities in new times: responding to the
challenge. In Kell, P., Vialle, W., Konza, D., & Vogle, G (eds), Learner and the
learner: exploring learning for new times, University of Wollongong, 2008, p.39-

64. Retrieved from http://ro.uow.edu.au/edupapers/36/.

Krech, D., Crutchfield, R.S. (1948). Theory and problems of social psychology. New
York: MacGraw-Hill.

Kudlacek, M. (2001). An attitude toward an inclusion instrument based on the Theory of
planned behavior for perspective Czech educators. Doctoral dissertation. Texas
Women University.

Kudlacek, M. (2007). Inclusion of children with physical disabilities in physical education,
recreation and sport. Unpublished habilitation thesis. Palacky University in

Olomouc, Czech Republic

Kudlacek, M. (2002). Integrace Zakl s télesnym postizenim do hodin Skolni télesné
vychovy. “Co s nimi? A Co pro né?”. In Pohybem k integraci osob se zdravotnim

postizenim. Olomouc: UP.

Kudlacek, M., & Jesina, O. (2008). Integrace zdku s telesnym postizenim do Skolni télesné

vychovy. Olomouc: UP v Olomouci.

Kudlacek, M., Jesina, O., & Stérbova, D. (2008). Integrace zakt s télesnym postizenim v
kontextu Skolni télesné vychovy. Specidlni pedagogika, 18(3), 232-239.

66



Kudlacek, M. & Machova, 1. (2005). The effect of infusion of APA content in track and
field course on attitudes toward inclusion. Movement and Health (CD). Olomouc:

Univerzita Palackého.

Kudlacek, M., Valkova, H., Sherrill, C., Myers, B. & French, R. (2002). An inclusion
instrument based on planned behaviour theory for prospective Czech physical
educators. Adapted Physical Activity Querterly, 19, 280-299.

LaMaster, K., Gail, K., Kinchin, G., & Siedentop, D. (1998). Inclusion practices of
effective elementary specialists. Adapted Physical Activity Quarterly, 15(1), 64-81.

Leary, M.R., Tambor, E.S., Terdal, S.K., Downs D.L. (1995). Self-esteem as an
interpersonal monitor: The sociometer hypothesis. Journal of Personality and
Social Psychology, 68 (3), pp. 518-530

Lienert, C., Sherrill, C., & Myers, B. (2001). Physical Educators’ Concerns About
Integrating Children with Disabilities: A Cross-Cultural Comparison. Adapted
Physical Activity Quarterly, 18(1), 1-17.

Loovis, E.M., & Loovis, C.L. (1997). A disability of awareness unit in physical education
and attitudes of elementary school student. Perception and Motor Skills, June; 84,
(3 Pt1): 768-770.

McMurray, C. A. (2003). The Use of Inclusive Opportunities to Promote Positive Attitudes
towards Inclusion In Physical Activities. Unpublished Master’s dissertation.

Stellenbosch: University of Stellenbosch.

Meegan, S. & MacPhail, A. (2006). Irish physical educators' attitude toward teaching
students with special educational needs. European Physical Education Review,
12(1), 75-96

Michalik, J. (2000). Skolskd integrace déti s postizenim. Olomouc: UP.

Michalik, J. (2005). Skolskd integrace Zdkii s postizenim na zdkladnich Skolach Ceské
Republiky. Olomouc: UP.

Ministry of Education, Youth and Sport (2001). White paper: National Programme for the
development of Education in the Czech Republic. Prague: Institute for Information

Education.

67



Moran, T., Block, M.E. (2009). Barriers to inclusion of children with disabilities in

community sports programs. TEACHING Exceptional Child — Plus, 6(3), 1-13

Reiser, H., Willmann, M., Urban, Michael, Sanders, N. (2003). Different models of social
and emotional needs consultation and support in German schools. European
Journal of Special Needs Education, 18, 37-52.

Rizzo, T. L. (1984). Attitudes of physical educators toward teaching handicapped pupils.
Adapted Physical Activity Querterly, 1, 267-274.

Rizzo, T. L. & Kirkendall, D. R. (1995). Teaching students with mild disabilities: What
affects attitudes of future physical educators? Adapted Physical Activity Quarterly,
12, 205-216.

Rizzo, T.L. & Vispoeal, W. P. (1992). Changing attitudes about teaching students with
handicpas. Adapted Physical Activity Quarterly, 9, 54-63.

Rizzo, T.L. & Wright, R. G. (1987). Secondary school physical educators’ attitudes toward

teaching students with handicaps. American Corrective Therapy Journal, 41, 52-55.

Rybova, L. & Kudlacek, M. (2010). Inclusion of Students with Physical Disabilities in
Physical Education. Studia Sportiva, 1, 127-132.

Shanker, A. (1994). Inclusion and ideology. Exceptional Parent, 24(10), 39-40.

Sherrill, C. (1998). Adapted physical activity: Crossdisciplinary and lifespan (5th ed.).
Boston, MA: WCB/McGraw-Hill.

Sherrill, C. (2004). Adapted physical activity, recreation and sport: Crossdiciplinary and
lifespan (6th ed.). Boston, MA: WCB/McGraw-Hill.

Sherrill, C. (1988). Leadership training in adapted physical education. Champaign:

Human Kinetics.

Sherrill, C., Hutzler, Y. (2008). Adapted physical activity sciences. In J. Borms (Ed.).
Directory of sport science (5th ed). Berlin, Germany: ICSSPE/CIEPSS.

Schmidt-Gotz, E., Doll-Tepper, G., Lienert, C. (1994). Attitudes of university students and
teachers toward integrating students with disabilities in regular physical education

classes. Physical Education Review, 17(1), 45.57.

68



Spurnd, M. & Rybova, L. & Kudlacek, M. (2010). Participace zak s télesnym postizenim
v integrované Skolni vychové. Aplikované pohybové activity v teorii a praxi,

2010/1, 33-38.

Steadward, R.D., Wheeler G.D., Watkinson, E.J (2003) Adapted Physical Activity;
University of Alberta, Canada.

Triandis, H.C. (1971). Attitude and attitude change. New York: Wiley

Tripp, A., French, R., & Sherrill, C. (1995). Contact Theory and attitudes of children in
physical education programs towards peers with disabilities. Adapted Physical
Activity Quarterly, 12, 323-332.

Tripp. A & Sherrill, C. (1991). Attitude theories of relevance to adapted physical
education. Adapted Physical Activity Quarterly, 8, 12-27.

Valkova, H., Halamickova, K. & Kudlacek, M. (2003). The best place for all of as.
Presentation at the ISAPA conference, Seoul.

Verderber, J. M. S., Rizzo, T. L., & Sherrill, C. (2003). Assessing Student Intention to
Participate in Inclusive Physical Education. Adapted Physical Activity Quarterly,
20, 26-45.

Vogler, E. W., Koranda, P., Romance, T. (2000). Including a child with severe cerebral
palsy in physical education: A case study. Adapted Physical Activity Quarterly, 9,
316-329.

Vyhlaska MSMT &. 73/2005 Sb. o vzdélavani déti, zaka a student se specialnimi

vzdelavacimi potfebami a déti,zaka a student mimoiadné nadanych

Wills, D., Jackson, R. (2000). Report card on inclusive education in Australia. Interaction,
14, pp 5-12.

Yuen, M., & Westwood, P. (2001). Integrating students with special needs in Hong Kong
secondary schools: Teachers’ attitudes and their possible relationship to guidance

training. International Journal of Special Education, 16(2), 69-83.

69



Internet resources

Adapted  Physical  Activity  Quarterly  [online].  Available on  WWW:
<http://journals.humankinetics.com/apag>

European Federation of Adapted Physical Activity, EUSAPA [online]. Available on
WWW: <http://www.eufapa.upol.cz/>

European Standards in Adapted Physical Activity [online]. Available on WWW:
<http://eusapa.upol.cz/>

Federation of Adapted Physical Activity, IFAPA [online]. Available on WWW:
<http://www.ifapa.biz/>

70



11. APPENDIXES

63



11.1 Appendix A: ATIPDPE QUESTIONNAIRE — Czech version

INTEGROVANA TELESNA VYCHOVA

Je docela pravdépodobné, Ze ve tridé mate ¢i budete mit i Zaky s télesnym postiZenim.

Nékdy mate (budete mit) moZnost zvolit si, které Zaky budete ucit, jindy tuto moZnost nemate. Je mozné, ze
budete moci poZadat vedeni $koly o zaiazeni urcitych Zakd do Vasich hodin TV, nebo o to, aby Vam urcité
Zaky nepridélovalo. Pravdépodobné miizete také pozadat vedeni Skoly, aby urcité Zaky pieloZilo z vaSich
hodin TV jinam.

Nehledé na to, budete-li mit moZnost volby, nyni je vhodny okamzik zacit premyslet o tom, kdo by se mél
ucastnit hodin bézné $kolni TV a jestli byste méli nebo neméli do Vasich hodin TV zacleniovat Zaky, ktefi se
néjak lisi od béznych zaki TV.

Obecné pokyny k vypliiovani dotazniku

Jsme si védomi toho, Ze VaSe nazory se mohou zménit. Bez ohledu na tento fakt, odpovézte prosim na
nasledujici otazky na zakladé toho, jak se citite a co si myslite v tomto okamZiku.

VSechny odpovédi v tomto dotazniku pouZivaji 7bodové skaly.
Pokazdé oznacte bod, ktery nejlépe charakterizuje Vas nazor, presvédceni, nebo zamér.

Jestlize pIné rozumite témto pokyntim, oznacte policko ,,uréité ano“ pomoci kifzku X.
Rozumim témto pokynim.
urcité ne : : : : : : : XK : urcité ano
1 2 3 4 5 6 7
Jestlize témto pokyniim viibec nerozumite, oznaéte pomoci kiizku X policko ,,ur¢ité ne* na samém konci 7bodové kaly.
Rozumim témto pokyntiim.
uréité ne : X : : : : : : : urdité ano
1 2 3 4 5 6 7
Jestlize se V4§ nazor pohybuje nékde uprostied, oznaéte pomoci k¥izku X nékteré z péti policek 2 az 6.

Odpovédi v tomto dotazniku jsou plné anonymni.
l. V télesné vychové miZete mit mimo tradi¢nich, primérnych zZaki také Zaky nécim
vyjime¢né. Nasleduje jejich stru¢ny popis.
Po precteni definice tohoto pojmu oznacte, prosim, na 7 bodové $kale miru vaseho porozuméni.
Pojem ,,Zaci s télesnym postiZenim* (zaci s TP) oznacuje studujici i Zaky (6-18 let) diagnostikované pod jednim z uvedenych
postizeni (détska mozkova obrna, amputace, rozstép patete apod.). Zaci mohou byt schopni samostatné chiize bez

kompenza¢nich pomicek, nebo mohou pouzivat mechanickych ¢i elektrickych voziki, choditek nebo francouzskych holi.
Mohou také vyzadovat individualni pfistup nebo pomoc asistenta. Oznacte, prosim, odpovéd’

Rozumim tomuto pO_]mll a dokazu si predstav1t takového Zaka.

urcité ne : : : : : : : : urcité ano
1 2 3 4 5 6 7

II. Vychovné vzdélavaci proces v TV.

Po precteni definic tohoto pojmu oznacte, prosim, miru Vaseho porozuméni pojmu ,,zaclenéni Zaka“.

Pojem ,,za€lenéni Zaki“ znamena zafazeni riznych typu jedincti do spole¢nych forem TV. Zaélenéni je zaloZeno na filozofii,
ze zaci by méli byt vzde€lavani a vychovavani spolec¢né v jedné tiid€ oproti oddélenym (separovanym) tiidam podle typti zaku.
Pojem Zaé¢lenéni zaka znamena, ze ucitel TV obecné musi ucinit nezbytna opatieni v pedagogice, didaktice a osnovach tak,

aby zajistil, Ze vSichni zaci mohou dosahnout cili TV, budou se citit bezpe¢ni, spokojeni, v pohodé a také uspésni v prostiedi

TV. Oznacte, prosim, odpovéd’

Rozumim tomuto p0] mu a dokazu si za¢lenéni piedstavit.

urcité ne : : : : : : : : urcité ano
1 2 3 4 5 6 7
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III. Nyni muZete pristoupit k odpovédim tykajicim se Vasich nazora a presvédceni.

Proces ,,za¢lefiovani mize byt kontroverzni. Nékteii odbornici zaclenovani podporuji a nékteti nikoliv. Jaky je Vas nazor?
Jak myslite, Ze byste jednali Vy?

Nyni odpovézte na kazdou polozku, podle Vasich souc¢asnych nazorti a zaméra, kdyz si predstavite Vasi praxi ucitele TV prvni
rok na Skole.

Rozmyslete si pozorné, ktery ze 7 bodu $kaly nejlépe odpovida Vasemu pojeti.

Pfi odpovidani na otazky dbejte, prosim, nasledujicich zasad:
(1) Umistéte znaménka X doprostied vymezenych poli¢ek, ne na jejich rozhrani:

urcité ne : : X . : : X : uréité ano
spravné Spatné

(2) Odpovézte, prosim, na vSechny otazky, Zadnou nepieskocte.

(3) Nikdy neoznacte odpovéd’ vice neZ jednim znaménkem X.

(4) VaSe anonymita bude zachovana !!!!

ZACNETE, PROSIM, S VYPLNOVANIM

1) Jestlize budou ve tfide€ Zaci s télesnym postizenim (TP), hodlam tyto zaky zacleiiovat do svych hodin TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

2) Jestlize budou ve t¥idé Zaci s télesnym postizenim (TP), budu se snaZit tyto zaky zac¢lefiovat do svych hodin TV.

rozhodné ne : : : : : : : : rozhodné ano
1 2 3 4 5 6 7

3) Jestlize budou ve t¥idé Zaci s télesnym postizenim (TP), jsem rozhodnut tyto zaky zaéletiovat do svych hodin TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

4) Budu vypracovavat piipravy na hodiny TV tak, aby napomahaly za¢leiiovani zakd s télesnym postizenim (TP)
do mych hodin TV.
silné nesouhlasim : : : : : : : : silné souhlasim

A. Nasledujici tvrzeni souviseji s vysledky zacleiovani Zaka s télesnym postiZzenim do hodin Skolni TV. Zhodnot’te,
prosim, tyto vysledky a jejich pravdépodobnost.

1. Pii za¢lenéni Zakid s TP do mych hodin TV se zaci bez postizeni nauéi jednat s osobami s TP.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
To, ze Zaci bez postizeni se nauci jednat s 0sobami s TP, je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

2. Zaclenéni zakt s TP do mych hodin TV bude znamenat vEéts$i naro¢nost na vedeni a organizaci prub&hu hodin TV.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
VEtsi narocnost na vedeni a organizaci prubéhu hodin TV je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

3. Pii zaclenéni zakl s TP do mych hodin TV se zaci nau¢i poméhat druhym.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7




To, ze Zaci se nau¢i pomahat druhym, je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

4. Zaclenéni zakd s TP do mych hodin TV bude klast vysoké naroky na ptipravu hodiny.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1

Zvyseni naro¢nosti na piipravu hodiny je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

5. Zaclenéni zakt s TP do mych hodin TV povede obecné ke zvyseni tolerance u zaku .

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1

Zvyseni tolerance u zaki je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

6. Zaclenéni zakti s TP do mych hodin TV bude mit pro zaky s TP pozitivni vliv na vyvoj jejich osobnosti (napiiklad
sebevédomi, pocit zaélenénosti, atd.).

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
Pozitivni vliv na vyvoj osobnosti zaki s TP (naptiklad sebevédomi, pocit zaclenénosti, atd.) je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

7. Pii zaclenéni zakl s TP do mych hodin TV budou zaci s TP v hodiné TV diskriminovani.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
To, ze Zzaci s TP budou v hodiné TV diskriminovani je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

8. Pri zaclenéni zakl s TP do mych hodin TV Zéci s TP zpomali vyuku v mé $kolni TV.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1

Zpomaleni vyuky v TV je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

9. Zaclenéni zakt s TP do mych hodin TV povede k vétsi informovanosti mych zakii o osobach s postizenim.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
To, Ze moji zaci budou 1épe informovani o osobach s postiZzenim, je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

10. Pti zac¢lenéni zakd s TP do mych hodin TV se Zaci nau¢i vzajemné spolupracovat.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
To, ze Zaci se nauci vzajemné spolupracovat, je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

11. Pfi zaclenéni zakd s TP do mych hodin TV budou Zaci bez postizeni v hodiné TV diskriminovani.

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7
To, ze Zaci bez postizeni budou v hodin¢ TV d1skr1m1n0van1 Je
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

66



12. Zaclenéni zadka s TP do mych hodin TV povede ke snizeni kvality téchto hodin .

velmi nepravdépodobny vysledek : : : : : : : : velmi pravdépodobny vysledek
1 2 3 4 5 6 7

Snizeni kvality hodin TV je:
velmi Spatny vysledek : : : : : : : : velmi dobry vysledek
1 2 3 4 5 6 7

B. Nasledujici tvrzeni souviseji s tim, jak vnimate nizory riznvch lidi na to, co byste mél/a ¢init, a na tom, jak moc
byste jim chtél/a vyhovét. Oznacdte, prosim, to, jak vnimate nazory riznych lidi a jak moc byste chtél/a vyhovét
jejich nazoriam.

1. Vétsina ucitelt TV si mysli, Ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zallenit Zaky s TP do mé skolni TV.
Obecné feceno, jak moc chceete Cinit to, o Cem si vétsina ucitellt TV mysli, Ze byste mél/a Cinit?

vibec ne : : : : : : : : velmi
1 2 3 4 5 6 7

2. Ostatni ucitelé si mysli, Ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zaclenit Zaky s TP do mé Skolni TV.
Obecné feceno, jak moc chcete Cinit to, o ¢em si ostatni umtele mysh ze byste mél/a Cinit?

viibec ne : : : : : : : :velmi
1 2 3 4 5 6 7

3. Odborni pracovnici (napt. 1ékati, psychologové, specialni pedagogové, socialni pracovnici atd.) si

mysli, ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zaClenit Zaky s TP do mé skolni TV.
Obecné feceno, jak moc chceete Cinit to, o ¢em si odborni pracovnici (napt. 1ékafi, psychologové, specialni
pedagogové, socialni pracovnici atd.) mysli, Ze byste mél/a ¢init?
vubec ne : : : : : : : : velmi
1 2 3 4 5 6 7

4. Rodice zéku s postizenim si mysli, Ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zallenit Zaky s TP do mé skolni TV.
Obecné feceno, jak moc chceete Cinit to, o ¢em si rodice zaku S postizenim mysli, Ze byste mél/a Cinit?

viibec ne : : : : : : : : velmi
1 2 3 4 5 6 7

5. Rodice zaki bez postizeni si mysli, Zze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zaclenit Zaky s TP do mé $kolni TV.
Obecné feceno, jak moc chcete Cinit to, o Cem si rodi¢e zakl bez postizeni mysli, ze byste mél/a €init?

vibec ne : : : : : : : : velmi
1 2 3 4 5 6 7

6. Vétsina zaka bez postizeni si mysli, ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7
zallenit Zaky s TP do mé §kolni TV.
Obecné feceno, jak moc cheete Cinit to, o Cem si vétSina Zaku bez post1zen1 mysli, ze byste mél/a ¢init?

vubec ne : : : : : : : :velmi
1 2 3 4 5 6 7

7. Vedeni na vétsing skol si mysli, ze bych
nemél/a: : : : : : : : mél/a
1 2 3 4 5 6 7




za€lenit Zaky s TP do mé Skolni TV.
Obecné feceno, jak moc cheete Cinit to, o ¢em si vedeni na vétSin€ §kol mysli, Ze byste mél/a Cinit?
vibec ne : : : : : : : : velmi
1 2 3 4 5 6 7

Nasledujici tvrzeni souviseji s faktory a okolnostmi, které mohou zaclenéni zaku s télesnym postizenim do hodin
$kolni TV usnadnit, nebo naopak znesnadnit. Zhodnot’te, prosim, tato tvrzeni.

Jsem dostate¢né pfipraven/a na zaclenéni zakti s TP do mé skolni TV.
silné nesouhlasim : : : : : : : : silné€ souhlasim
1 2 3 4 5 6 7
Myslim, ze moje dostatecnd piipravenost by zaclenéni zakti s TP do mé skolni TV mohla:
zna¢né znesnadnit : : : : : : : : znaéné usnadnit
1 2 3 4 5 6 7

Myslim, Ze $koly nejsou dostate¢né materialné vybaveny pro zaélenéni zaki s TP do hodin TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

Myslim, ze nedostate¢né materialni vybaveni by mohlo zaclenéni zaka s TP:

znacéné znesnadnit : : : : : : : : znaéné usnadnit
1 2 3 4 5 6 7

Myslim, ze $koly nejsou dostateéné bezbariérové.
silné nesouhlasim : : : : : : : : silné€ souhlasim
1 2 3 4 5 6 7
Myslim, ze nedostate¢na bezbariérovost by mohla zac¢lenéni zaka s TP:

znacéné znesnadnit : : : : : : : : znaéné usnadnit
1 2 3 4 5 6 7

Myslim, ze vétsina $kol nema dostate¢né finanéni prosttedky pro zaclenéni zakt s TP do mé Skolni TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

Myslim, Ze nedostate¢né finanéni prostfedky by mohly zaélenéni zakd s TP do mé TV:

znacéné znesnadnit : : : : : : : : znaéné usnadnit
1 2 3 4 5 6 7

Myslim, ze Zaci nejsou dostate¢né informovani o osobach s TP.
silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7
Myslim, ze nedostatecna informovanost zakd o osobach s TP by zaclenéni zakti s TP do mé TV mohla:
zna¢né znesnadnit : : : : : : : : zna¢né usnadnit
1 2 3 4 5 6 7

Myslim, ze vétsina zaki bez postizeni by ve vztahu k Zaktim s TP mohla projevovat pochopeni a ochotu ke

spolupraci.
silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7
Myslim, ze pochopeni ze strany zakt bez postizeni a jejich ochota ke spolupraci s zaky s TP by zaélenéni
téchto zakd do mé TV mohly:
znacné znesnadnit : : : : : : : : zna¢né usnadnit
1 2 3 4 5 6 7

Myslim, ze vedeni na vétSin€ §kol by mé podporovala pii zacletiovani zaka s TP do mé Skolni TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

Myslim, Ze podpora ze strany vedeni $koly by zaclenéni zakti s TP do mé skolni TV mohla:

znacéné znesnadnit : : : : : . : : znacné usnadnit
1 2 3 4 5 6 7

Myslim, ze vétsina rodin zaka s TP by byla naklonena spolupram pr1 zaclenovani zakt s TP do mé skolni TV.

silné nesouhlasim : : : : : : : : silné souhlasim
1 2 3 4 5 6 7

Myslim, ze spoluprace rodiny zaka s TP by zaclenem téchto zakl do mé TV mohla:

znacéné znesnadnit : : : : : : : : zna¢né usnadnit
1 2 3 4 5 6 7
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E. Na zavér Vas prosime o zodpovézeni nasledujicich otazek, tykajicich se Vaseho studia a praxe.

1) Pohlavi: Zena - muz (zakrouzkujte) 2) Vék:

3) Uéite na ZS? AN E (zakrouzkujte) 3b) Jiné skole? (specifikujte)

4) Kolik let uéite na ZS?

5) Mate osobni zkusenost s 0sobou s télesnym postiZzenim? Ano Ne (zakrouzkujte)

6) Jestlize ano, zakrouzkujte osoby s TP, *rodi€  *sourozenec ‘*piibuzny *pratelé
S nimiz jste byl/a v kontaktu
(miizete zakrouzkovat vice moznosti) *soused *znamy  *ucitel/trenér *zak/student

7) Jestlize ano, jaké je VasSe osobni hodnoceni
této zkuSenosti (zakrouzkujte pouze jednu moznost) *Spatna *uspokojiva *velmi dobrd  *vynikajici

8) Mate u Vas na skole integrované zaky s télesnym postizenim? ANO NE (zakrouzkujte)
9) Mate u Vas ve tfid¢ integrované zaky s télesnym postizenim? ANO NE (zakrouzkujte)

10) Utastnil/a jste se nékdy kurzu (§koleni),
ktery by se zabyval télesnou vychovou
pro zaky s télesnym postizenim? ANO NE (zakrouzkujte)

11) Pokud jste se takového kurzu (Skoleni) ucastnil/a,
napiste ndzev kurzu (Skolenti)

12) Citite se v soucasnosti kompetentni vyucovat
zaky s télesnym postizenim ve skolni TV? ANI TROCHU CASTECNE  HODNE (zakrouzkujte)

13) Datum vyplnéni dotazniku:

14) Prostor pro Vase komentafe na toto téma: Jaky je soucasny stav integrace v TV? Co Vam chybi? Co je potfeba zménit, aby
mozna integrace v TV fungovala? Apod......

PROSIM ZKONTROLUJTE, ZDA JSTE ODPOVEDEL(A) NA VSECHNY OTAZKY.
Pokud budou nékteré otazky nezodpovézené, nebudeme moci dotaznik pouZzit.

© Martin Kudlacek

69



11.2 Appendix B - ATIPDPE QUESTIONNAIRE - English version

PHYSICAL EDUCATION IN NEW MILLENIUM

PURPOSE OF SURVEY

WHEN YOU FINISH YOUR STUDIES AND GET YOUR JOB TEACHING PE, YOU WILL NEED TO MAKE MANY
DECISIONS. IT IS POSSIBLE THAT YOU WILL HAVE STUDENTS WITH PHYSICAL DISABILITIES IN YOUR
CLASSES. SOMETIMES YOU WILL HAVE A CHOICE, AND SOMETIMES YOU WILL NOT HAVE A CHOICE. YOU
MAY WANT TO ASK THE PRINCIPAL TO PUT CERTAIN KINDS OF STUDENTS IN YOUR CLASSES OR NOT TO
PUT CERTAIN KINDS OF STUDENTS IN. YOU MAY WANT TO ASK THE PRINCIPAL TO TAKE OUT CERTAIN
KINDS OF STUDENTS.

WHETHER YOU HAVE A CHOICE OR NOT, NOW IS THE TIME TO BEGIN THINKING ABOUT HOW YOU FEEL
ABOUT WHO SHOULD BE IN A GENERAL PE CLASS AND HOW YOU SHOULD OR SHOULD NOT INCLUDE
STUDENTS WHO ARE DIFFERENT FROM THE TRADITIONAL, AVERAGE PE STUDENT.

GENERAL INSTRUCTIONS FOR SURVEY

WE REALIZE YOU MAY CHANGE YOUR MIND LATER, BUT PLEASE RESPOND TO THE FOLLOWING ITEMS
BASED ON HOW YOU BELIEVE OR FEEL TODAY AS YOU THINK OF YOURSELF AS A EIRST - YEAR
TEACHER.

ALL OF THE ITEMS ON THIS SURVEY USE RATING SCALES WITH 7 POINTS.
ALWAYS CHECK THE POINT THAT BEST DESCRIBES YOUR OPINION, BELIEF, OR INTENT.

FOR EXAMPLE, IF YOU FULLY AND COMPLETELY UNDERSTAND THESE INSTRUCTIONS, PUT AN X ON THE
DEFINITELY YES AS SHOWN BELOW.

I UNDERSTAND THESE INSTRUCTIONS.

DEFINITELY NO : : : : : X :DEFINITELY YES
1 2 3 4 5 6 7

IF YOU TOTALLY AND COMPLETELY DO NOT UNDERSTAND, PUT A X AT THE FAR END OF THE BOX ON
THE DEFINITELY NO BLANK.
| UNDERSTAND THESE INSTRUCTIONS.

DEFINITELY NO : X : : : : DEFINITELY YES
1 2 3 4 5 6 7

IF YOU ARE SOMEWHERE IN THE MIDDLE, PUT AN X IN ONE OF THE FIVE MIDDLE SPACES.

All responses will be kept confidential.

At this moment please indicate how well you understand these instructions. Place a X above the blank that
best describes your level of understanding:

| UNDERSTAND THESE INSTRUCTIONS.

DEFINITELY NO: : : : : : : DEFINITELY YES
1 2 3 4 5 6 7
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I. FOLLOWING IS A DEFINITION OF STUDENTS WHO MAY BE IN YOUR PE CLASS, IN
ADDITION TO TRADITIONAL AVERAGE MOTOR SKILL STUDENTS

STUDENTS WITH PHYSICAL DISABILITIES: STUDENTS (6-18 YRS) DIAGNOSED AS HAVING ONE OF THE
FOLLOWING DISABILITIES (CEREBRAL PALSY, AMPUTATIONS, SPINA BIFIDA, MUSCULAR DYSTROPHY
ETC.) STUDENTS MIGHT BE ABLE TO WALK WITHOUT ASSISTIVE DEVICES, OR MIGHT BE USING
MECHANICAL OR POWER WHEELCHAIRS, CANES, WALKERS, OR OTHER ASSISTIVE DEVICES. THESE
STUDENTS MIGHT NEED AN INDIVIDUAL APPROACH AND THE HELP OF AN ASSISTANT.

I UNDERSTAND THIS DEFINITION AND I CAN VISUALIZE THIS KIND OF STUDENT
DEFINITELY NO: : : : : : : DEFINITELY YES
1 2 3 4 5 6 7

Il. FOLLOWING ARE SOME DEFINITIONS OF INCLUSION

After reading these definitions, use the 7-point rating scale to indicate how well you understand
these definitions and can visualize the inclusion process.

INCLUSION IS THE PRACTICE OF PLACING MANY DIFFERENT KINDS OF STUDENTS TOGETHER IN
GENERAL PHYSICAL EDUCATION. INCLUSION IS THE PHILOSOPHY THAT STUDENTS SHOULD BE
EDUCATED TOGETHER IN ONE CLASSROOM INSTEAD OF SEPARATE CLASSROOMS DESIGNED TO MEET
SPECIAL NEEDS.

INCLUSION MEANS THE GENERAL PE TEACHER WILL MAKE THE NECESSARY CHANGES IN DIDACTICS,
PEDAGOGY, AND CURRICULUM TO ASSURE THAT ALL STUDENTS WILL ACHIEVE THEIR PE GOALS AND
FEEL SAFE, HAPPY, COMFORTABLE, AND SUCCESSFUL IN THE PE SETTING.

I UNDERSTAND THIS DEFINITION, AND I CAN VISUALIZE THE INCLUSION PROCESS
DEFINITELY NO: : : : : : : : DEFINITELY YES
1 2 3 4 5 6 7

111. NOW YOU ARE READY TO MAKE RESPONSES TO ITEMS ABOUT
YOUR BELIEFS AND INTENTIONS.

THE PRACTICE OF INCLUSION IN PE IS CONTROVERSIAL. SOME EXPERTS BELIEVE IN IT, AND SOME
EXPERTS DO NOT. WHAT DO YOU BELIEVE? WHAT WILL YOU DO?

NOW RESPOND TO EACH ITEM WITH YOUR BELIEFS AND INTENTS TODAY IN RELATION TO THE WAY YOU
VISUALIZE YOURSELF TEACHING PE DURING YOUR FIRST YEAR OF TEACHING.
Think carefully about which part of the 7-point scale best describes your belief or intent.

In making your ratings please remember the following points:
(1) Place your marks in the MIDDLE of SPACES, not on the boundaries:

definitely true : . X : . X : definitely false
this not this

(2) Be sure that you answer all items-please do not omit any.

(3) Never put more than one check mark on a single item.

@) All responses will be kept confidential.
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1. lintend to include students with physical dlsabllltles if they are in my physical education class.

Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7

2. 1 will try to include students with physical dlsabllltles |f they are in my physical education class.
Definitely False : : Definitely True

1 2 3 4 5 6 7

3. 1 am determined to include students with phy3|cal dlsabllltles if they are in my physical education class.

Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7

4. 1 will develop lesson plans to facilitate inclusion of students with physical disabilities if they are in my
physical education class.
Strongly Disagree : : : : : : : : Strongly Agree
1 7

Following are statements related to outcomes of inclusion of students with physical disabilities. You are
asked to evaluate the likelihood of these outcomes for you and the strength of your belief in regard to each
outcome.

2. Including students with physical disabilities in my PE class will help students without disabilities to learn to interact with
persons with physical disabilities.

Extremely Unlikely Outcome : : : : : : : : Extremely Likely Outcome
1 2 3 4 5 6 7

Students without disabilities learning to interact W|th persons W|th physu:al disabilities is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

3. Including students with physical disabilities in my PE class will make teaching physical education more difficult.

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

My teaching physical education being more dlfﬂcult is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

4. Including students with physical disabilities in my PE class will encourage students to learn to help others

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

Students learning to help others is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

5. Including students with physical disabilities in my PE class will make lesson planning and preparation much more difficult

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

Lesson planning and preparation being much more dlfflcult is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

6. Including students with physical disabilities in my PE class will teach students greater tolerance

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome

Students learning greater tolerance is:
Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
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7. Inclusion will have a positive effect on the development of personalities of students with physical disabilities (e.g. self
esteem, feeling of belonging, etc.)

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

Positive effect on the development of personalities of students wrth physrcal disabilities is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

8. Students with physical disabilities will experience discrimination in my regular physical education classes.

Extremely Unlikely Outcome : : : : : : : : Extremely Likely Outcome
1 2 3 4 5 6 7

Students with physical disabilities being drscrlmlnated in my regular physrcal education classes is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

9. Students with physical disabilities will slow down instruction and progress in my PE class

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

My PE class being slowed down is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

10. Inclusion will cause my students to have better knowledge about persons with disabilities

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

My students having better knowledge about persons with dlsabrlrtres is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

10. Including students with physical disabilities in my PE will teach students cooperation.

Extremely Unlikely Outcome : : : : : : : . Extremely Likely Outcome
1 2 3 4 5 6 7

Students learning cooperation is:

Extremely Bad Outcome : : : : : : : : Extremely Good Outcome
1 2 3 4 5 6 7

Following are statements related to how you perceive what other people want you to do and how motivated
you are to do what they want. Please indicate how much you think other people want you to include students
with physical disabilities in your PE classes and how much you want to follow their advice.
1. Most PE teachers think that
| Should Not : : : : : : : : 1 Should
1 2 3 4 5 6 7
include students with physical disabilities in my PE

Generally speaking, how much do you want to do what most PE teachers think you should do?

Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

2. The other general education teachers think that
| Should Not : : : : : : : : 1 Should
1 2 3 4 5 6 7
include students with physical disabilities in my PE

Generally speaking, how much do you want to do what The other general education teachers think you should do?

Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7
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3. Specialists (such as physicians, psychologists, special educatlon teachers social workers etc) think that

I Should Not : : : : : : : : | Should
1 2 3 4 5 6 7

include students with physical disabilities in my PE

Generally speaking, how much do you want to do what specialists (such as physicians, psychologists, special education
teachers, social workers etc) think you should do?
Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

4. Parents of students with disabilities think that
I Should Not : : : : : : : : | Should
1 2 3 4 5 6 7
include students with physical disabilities in my PE

Generally speaking, how much do you want to do what parents of students with disabilities think you should do?

Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

5. Parents of students without disabilities think that
| Should Not : : : : : : : : | Should
1 2 3 4 5 6 7
include students with physical disabilities in my PE

Generally speaking, how much do you want to do what parents of students without disabilities think you should do?

Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

6. Most students without disabilities think that
| Should Not : : : : : : : : | Should
1 2 3 4 5 6 7
include students with physical disabilities in my PE

Generally speaking, how much do you want to do what most students without disabilities
think you should do?
Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

7. Principals in most schools think that

| Should Not : : : : : : : : 1 Should
1 2 3 4 5 6 7

include students with physical disabilities in my PE

Generally speaking, how much do you want to do what pnnmpals in most schools think you should do?

Not At All : : : : : : : : Very Much
1 2 3 4 5 6 7

Following are statements related to factors and circumstances that might make inclusion of students with
physical disabilities more difficult or easier. You are asked to evaluate these factors and circumstances.

1. I have appropriate training to successfully mclude students Wlth physical disabilities into my PE class.
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
Having proper training would make inclusion of students Wlth physmal disabilities in my PE class
Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7
2. I think that schools have appropriate equipment for including students with physical disabilities in
my PE class
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7

I think that schools having appropriate equipment for including students with physical disabilities will make

inclusion.
Much More Difficult : : : : : : : : Much Easier
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3. I think that most schools have lot of archltectural barrlers
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
Schools having lot of architectural barriers would make |nclu5|0n in PE

Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

4. I think that most schools have appropriate flnanC|aI resources for including students with physical disabilities
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
Having appropriate financial resources would make |nclu5|on of students with physical disabilities

Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

5. I think that students are appropriately |nformed about students with physical disabilities
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
Students being informed about students with phy5|cal dlsabllltles would make inclusion in PE

Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

6. I think that most students would show understanding and willingness to cooperate with students with physical
disabilities
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
Understanding and willingness to cooperate with students with physical disabilities from students without disabilities
would make inclusion in PE

Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

7. I think that principals in most schools would support me in mclusmn in PE

Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7
The support of school principals would make |nclu3|on in PE
Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

8. I think that most families of students with disabilities would be cooperative in inclusion of their
children in PE
Strongly Disagree : : : : : : : : Strongly Agree
1 2 3 4 5 6 7

Cooperation of families of students with disabilities would make inclusion in PE

Much More Difficult : : : : : : : : Much Easier
1 2 3 4 5 6 7

IV. Now please answer few more questions about yourself and your studies.
1. Gender (Circle one):  Female - Male

2. Age:
3.How many years do you teach?

4. Have you had personal experience with

individuals with physical disabilities? Yes No (Circle one)
5. If you have had such personal experience *parent  *sibling *relative *close friend
please circle the nature of this experience.
(You can circle more than one.) *neighbor  *casual friend *teacher/coach *student
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6. If you have had personal experience with
individuals with physical disabilities, please

rate your overall experience. (Circle one) *Not good *Satisfactory * Very good *Qutstanding
7. Have you taken any courses of Adapted physical activity? Yes No
8. If you have taken courses please write the Name

name of this course and year in which you took it. Year
9.Do you have any integrated students in your school?
10.Do you have any integrated students in your class?

11. How competent do you feel teaching PE to students with physical disabilities?
(Circleone) Notatall Somewhat Very

YOUR FIRST NAME: LAST 4 DIGITS OF YOUR BIRTH NUMBER:

THANK YOU VERY MUCH FOR YOUR HELP, AND BEST WISHES ON YOUR FUTURE.
PLEASE GO BACK AND DOUBLE CHECK THAT YOU HAVE ANSWERED EVERY ITEM.
IF YOU OMIT SOME ITEMS, THEN | CANNOT USE YOUR RESPONSES.

THIS IS VERY IMPORTANT.

76



