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1 INTRODUCTION

1.1 Theoretical Background

In this paper, I shall investigate improving perceptual skills of second language
learners. The issue of second language (L2) acquisition is related to speech perception, to the
concept of foreign accent and even more so to the concept of “perceptual foreign accent”.
From the viewpoint of a student of translation and interpreting from and into English, I find
the topic of the present study important for these two reasons: First of all, speech perception
plays a major role in interpreting. Being able to understand L2 speech is crucial for
consecutive and especially for simultaneous interpreting, during which there is practically no
time for analyzing the L2 input that the interpreter continually receives. Second, the present
study involved subtitles translation (see end of section 2.1. and Appendices 2 and 3). In the
literature review to follow, I rely heavily on these two sources: Sebastian-Gallés (2005;
section 1.1 of the present paper) and Hgjen (2003; sections 1.1.1 -1.1.3. of the present paper).
Most research papers referred to in these sections are references adopted from these two
authors (they are listed separately in the reference list, section 5.2.).

What is actually meant by speech perception? Simply put, it is the process which
enables a listener to extract meaningful words from an acoustic wave (Sebastidn-Gallés, 2005:
547). The field of cross-language speech perception studies the perceptual consequences of
what happens when the listener hears a foreign language, while the field of L2 speech
perception explores perception of one’s second language (Sebastidn-Gallés, 2005: 547).

Before examining the abovementioned issues more closely, let me define a few basic
terms which will be used throughout the present paper. L1 is the first language, the mother
tongue or native language. L2 is the second language, target language or simply the language
that a learner is acquiring. In learning and perceiving L2, both languages interfere. It can be
helpful when L1 and L2 are similar in a particular respect — this is called “positive transfer”.
When the languages differ in a particular respect and the L1 grammar is applied to L2, it is
called “L1 interference” or “negative transfer”, which is harmful for L2 acquisition. As
Trubetzkoy (1969) put it, “The sounds of the foreign language receive an incorrect
phonological interpretation since they are strained through the ‘phonological sieve’ of one’s
own mother tongue.” Therefore, the listener is provided with distorted phonetic data.

But what are the units of speech perception? This intriguing question was asked by
Sebastian-Gallés (2005: 552) and she offered a number of possible answers. It is hardly the

phoneme because, as she explains, a phoneme is realized differently depending on the



phonemes surrounding it. It seems more logical to speak of syllables as most languages would
divide the same word in a fairly similar way. Yet, when Otake and colleagues (1993) asked
Japanese and English speakers to count the syllables of an identical word, conflicting numbers
were found. Sebastidn-Gallés (2005: 553) wrote that Otake’s study (1993) suggested that
“languages can be sorted in terms of their rhythm and that this dimension has important
consequences for the way languages are perceived.”

As Sebastidn-Gallés (2005: 554) argues, the rhythm of languages is very important,
too. On the basis of many studies (e.g. Bahrick & Pickens, 1998), she claims that human
newborns can tell the difference between e.g. Japanese and English but not between Dutch
and English. The reason for this is that the latter two belong to the same group — Pike (1945)
suggested that languages can be sorted into syllable-timed and stress-timed languages, which
is the case of Dutch and English. Interestingly, these early abilities of distinguishing
languages with a different rhythm pattern may have an impact on the way the L2 is acquired
later in life (Sebastian-Gallés, 2005: 554).

Another ability that people have at an early age is being able to tell whether a sequence
of sounds could be a word in their native language. This is called phonotactics and it also
influences L2 perception to a great extent. Speaking of L1, let us say that a frequent
consonant cluster at the beginning of a word is called “legal” (as is the case of /tr/ in English).
On the other hand, “illegal” consonant clusters cannot be found in that position (like /tl/ in
English). Many studies (e.g. Massaro & Cohen, 1983; Hallé et al., 1998) have found the
tendency of L1 listeners to perceptually replace illegal consonant clusters by legal ones. By
extending this tendency to L2 speech perception, the listeners fail to hear the correct words
and what is more, they are often misunderstood when they repeat what they thought they

heard.

Generally, the field of study of L2 perception has been mostly looked into on a rather
detailed basis. As Sebastian-Gallés (2005: 546) puts it, “most studies have dealt with the
perception of segments (vowels and consonants). (...) But there is much more to the field of
speech perception that depends on the phonological properties of the native language (or first
language, L1) than just the perception of phonetic segments.” Indeed, a lot of research has
been done for instance on the pronunciation and perception of /r/ and /I/ by Japanese learners
of English (e.g. Hirata, 2007), on VOT values (e.g. Thornburgh & Ryalls, 1998) and on vowel

duration and consonant voicing of English language learners from around the world (e.g.



Broersma, 2010). The present study would like to look at the issue from a broader
perspective.

It should also be noted that a lot of research exploring the neural-sensory
representations of speech has more recently been carried out. According to Sebastidn-Gallés
(2005: 549), the electrophysiological measuring of the Mismatch Negativity response
(MMN), a specific neural response of the brain to stimulation, is a useful tool. Such a
response occurs when a series of identical sounding stimuli is interrupted by a different one
called “the deviant”. She believes that MMN provides data on a rather abstract level of L2

processing.

Speaking more broadly, people involved in this field of study have been trying to find
factors leading to improvement of L2 perception skills. L2 speech perception models like the
Perceptual Assimilation Model (PAM) and the Speech Learning Model (SLM) have been
developed. Since this paper focuses on improving L2 perception skills, in the subsequent
sections, I will discuss some of the factors known to bring about such improvement. Hgjen
(2003) reviewed research studies that tried to identify factors leading to improvement of L2
perception skills. They are the age of onset of learning (AOL), length of residence/experience

(LOR), L1 use, and gender. In sections 1.1.1-1.1.4, I draw heavily on Hojen’s (2003) paper.

1.1.1 Age of onset of learning
According to Hgjen (2003), the age of onset of learning (AOL) is the age of first

exposure to L2 which is most often exchangeable with the age of arrival into the L2 speaking
country. Also, the earlier one arrives, the better for acquiring the L2. Hgjen (2003) gives an
overview of literature (e.g. Johnson & Newport, 1989; Lenneberg, 1967; Long, 1990; Scovel,
1969) that hypothesized that the brain loses its plasticity after puberty, although the existence
of such a critical period has been put into question by many other studies. The so called AOL
effect could be equally due to the fact that with increasing age the L1 phonetic system
develops, its categories are sharpened and “become more likely to assimilate L2 speech
sounds” (Flege et al, 1999).

The proponents of the critical period suggest that if AOL is low enough, L2 learners
may acquire an L2 without a foreign accent. Although the main focus of the present paper is
on speech perception rather than production, it may be that foreign accent is caused by

foreign perception or a “perceptual foreign accent”. As Hgjen (2003; 66) notes, “A number of



studies support the assumption of the Speech Learning Model that inaccurate L2 speech

production is caused by inaccurate perception.”

1.1.2 Length of residence

Another factor leading to improvement of L2 perception skills is length of residence
(LOR) which is defined as the amount of time spent (and by extension then, the amount of L.2
experience received) in an L2 speaking country. According to Hgjen (2003: 30), many studies
have found the LOR effect and fewer have not. Even though he found no studies where there
was no perceived (global) foreign accent in adult learners of English, some have shown that it
is possible for late learners to produce speech that receives the ratings of native speakers
(Bongaerts, 1999; Bongaerts et al., 1997). More interestingly, a study by Flege and colleagues
(1996) showed that adults learned to perceive an L2 contrast which did not map onto their L1
phonetic system. Hgjen (2003) concludes that no matter how much time learners spend in the
L2 speaking country, for the LOR effect to occur, it is crucial that they “receive a substantial

amount of native-speaker input”.

1.1.3 How L1 use relates to L.2 speech perception models

As mentioned above, the first and the second language may interfere. Now, [ would
like to look at the degree to which using L1 affects L2 and vice versa. Sebastidn-Gallés (2005:
547) mentions three types of perceptual problems L2 learners may encounter. First, they may
ignore the contrasting information and regard two distinct L2 sounds as one which is referred
to as “deafness”. Second, they may perceptually create additional information not present in
the actual L2 sound. This is for instance often the case of Spanish learners of English who
tend to insert a vowel before words beginning with /s/ and a consonant (e.g. the word string
becomes estring). Third, non-existent (or illegal) consonant clusters in the learners’ native
language may be transformed to fit their L1 phonetic inventory. Sebastidn-Gallés (2005: 547)
calls these phenomena “illusions”.

The Speech Learning Model developed by Flege and described by Hgjen (2003)
claims that the reason why L2 speech sounds are perceived inaccurately is the assimilation of
the L2 sounds by the L1 phonetic categories of the learner. The model claims that L1 and L2
phonetic systems interact and that foreign accent is caused by inaccurate perception and
representation of the L2 speech sounds. (For more details on SLM, see below in this section.)

Similarly, the Perceptual Assimilation Model (PAM) (e.g. Best, 1995) claims that the L1



structure influences “the way non-native phonemic systems are perceived” (Sebastian-Gallés,
2005: 548).

The present study argues that watching a video in the L2 with subtitles in the L1
hinders L2 perception. This is consistent with both PAM and the SLM which claims that “L1
use has been shown to affect the degree of foreign accent and also affects the accuracy with
which L2 speech sounds are perceived and produced” (Hgjen, 2003: 53).

In studies mentioned by Hgjen (2003), “high-use learners” use the L1 roughly 30% of
the time or more. It was shown that foreign accent ratings of low-use learners who arrived
early into the English-speaking country are the best, while ratings of high-use learners
arriving late are the worst (Guion et al., 2000; Flege et al., 1997). As far as the effects of L1
use on L2 perception are concerned, the study of MacKay (2001) found that only high-use
learners arriving late into the English-speaking country differed from the native-speakers (in
the identification of English stops) while L2 perception abilities of both low- and high-use
learners arriving at an early age were found to be as good as those of the native-speakers
(MacKay, 2001).

The Speech Learning Model (SLM) takes AOL, L1 use and the differences between
the two phonetic systems into account (Flege, 1995: 239). Unlike the Critical Period
Hypothesis, the SLM postulates that “the mechanisms and processes, used in learning the L1
sound system remain intact after acquisition of the L1 and can be applied to the learning of
the L2 sound system” (Hgjen, 2003: 50). Therefore, the processing of the L1 and L2 sounds
happens in a “common phonological space” and learners must distinguish the contrasts
between different L1 and L2 speech sounds themselves (see Hgjen, 2003: 50). The question
remains, however, what is being perceived as a different speech sound from the ones already
present in the L1 phonetic inventory.

As Hgjen (2003: 50) notes, the notion of “new sound” as the L.2 speech sound which
lacks a counterpart in the L1 was abandoned by Flege (1995) who suggested that dissimilarity
to the closest L1 sound and AOL both play a part in establishing a new L2 category. For
example, for a relatively dissimilar L2 sound, “learners might be able to form a new category
even if their AOL is 20 years,” (Hgjen, 2003: 50) and especially if their L1 use is low.
Moreover, for an extremely dissimilar L2 sound, they should be able to create a new category
no matter what the AOL is and no matter how high their L1 use is (see Hgjen, 2003: 50-52 for
more details).

Visibly, the SLM works with age-related factors other than the maturation of the brain.

On the contrary, the proponents of the Critical Period Hypothesis would agree that AOL



influences L2 performance only up to the age of 12 years — until puberty (Hgjen, 2003: 53).
Contrastively, a study by Flege et al. (1999) found that AOL influences L2 performance even
after the age of 12 (see Hgjen, 2003: 53), which was in tune with the SLM claiming that
“there is no critical period for L2 speech learning. (Hgjen, 2003: 57)” To explain why the age
of arrival so frequently influences L2 performance, the SLM provides two reasons. First, it is
because the amount and quality of L2 input the adults receive differs from the one that
children are provided with. Second, it is because the L1 phonetic system continues to develop
throughout the life span and has increasingly tends to assimilate L2 sounds to L1 categories

(Hgjen, 2003: 58).

1.1.4 Gender

Men and women differ in perceiving and producing speech sounds. Some studies on
speech perception and production have found further evidence of the fact. Yet, it must be said
that gender has been treated as a rather secondary variable compared to L1 use and AOL. As
Hgjen (2003) writes, “Flege et al. (1995) reported that the effect of gender interacted with the
AOL variable.” When women arrive in the L2 speaking country at a young age, they tend to
fare better in the perceived foreign accent ratings than men. This changes as soon as the age
of arrival rises — higher AOL makes men receive better foreign accent ratings. Flege and
colleagues (1995) speculated that it is because women who arrive late in the L2 speaking
country often have to stay at home and take care of children while men go to work where they
receive substantially more L2 input. All in all, a number of studies failed to find the gender
effect on L2 performance (see Hojen, 2003: 49).

Hgjen (2003) noticed an interesting finding related to the fact that the way men and
women produce speech sounds may differ anatomically: “Ryalls et al. (1997) found that
women had longer VOTs in all English stop consonants than men did.” This made Hgjen
(2003) speculate that men could have an advantage of learning languages with shorter VOTs.
I believe that Czech, with its shorter VOT norms, is a language it could be applied to as well.
Therefore, theoretically, it should be easier for English-speaking men to learn Czech stops
than for English-speaking women. From the perspective of L2 perception which the present
paper focuses on, it would mean that understanding English female speech is harder for
Czechs than understanding English male speech, because of a bigger VOT difference. The
problem with this assumption is that if the trend is similar in all languages, listeners might

already be accustomed to perceiving the other gender differently and compensate for it the

10



way they probably compensate for the higher formant frequencies of female speech (speaker

normalization).

1.1.5 Speech Perception Training

Phoneticians have paid less attention to speech perception training than to speech
perception learning (described above). Here, two questions arise: First, what is the point of
speech perception training? Second, how can one define successful training method?
According to Lively and Pisoni (1994), successful second- or foreign-language perception
training results in developing new perceptual categories for nonnative phonemic contrasts.
Yet, I would like to say that developing usable nonnative phonetic categories takes time. In
the case of Logan et al.’s (1991) study, Japanese subjects needed 2500 trials before
improvement in the /r-1/ identification could be seen.

It is not easy to determine which training methods are most effective. Sebastidn-Gallés
(2005: 560) compared two different ones. One includes a high variability both in speakers and
stimuli (e.g. Logan, Lively & Pisoni, 1991), while the other works with unreal, good,
synthetic stimuli which the participants are able to categorize correctly at first while later the
difficulty is slowly increased (e.g. McCandliss et al., 2002). However different these two
training methods may seem, Sebastian-Gallés (2005: 560) claims that the resulting
performance levels have largely been very similar. On the contrary, a number of studies
suggest that using synthetic stimuli for speech perception training is less effective (e.g. Logan
et al., 1991). These studies investigate the ability of Japanese adults to learn the English /1/-/1/
contrast. I shall discuss some of them in more detail below.

Much research on L2 speech perception training has been focused on Japanese adults
learning the English /r/-/1/ contrast. Most of all, it is because it is exceptionally hard. As
Iverson and colleagues (2005: 3267) put it, “Best and Strange (1992) hypothesised that the
English /r/-/1/ distinction is particularly hard for Japanese adults because they are both
assimilated into a single Japanese /r/ category.” When adults are learning a second language,
they “must learn to attend selectively the acoustic dimensions that cue specific phonetic
categories in the new language” (Logan et al., 1991: 882). Japanese adults are too sensitive to
acoustic cues that are not helpful for English /r/-/1/ categorization (Iverson et al., 2005). In
other words, they pay attention to the marginal signals. The role of selective attention in
perceptual learning has been an issue present in all of the four studies I rely on here (Iverson

et al., 2005; Lively & Pisoni, 1994; Lively et al., 1993; Logan et al., 1991).
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Nosofsky (1986, 1987) claims that while listeners are acquiring a new category their
perceptual space is “shrunk” or “stretched” by selective attention (Logan et al., 1991: 874). As
was already mentioned above (see 1.1.3), learners may or may not establish a new phonetic
category when they hear a new L2 sound. The stretching of the listener’s perceptual space
makes the L2 item less similar to the existing L1 category. The shrinking makes the new item
fit better into the already existing L1 inventory. So, when a Czech listener is confronted with

the English fricative present in /8/ thigh, his perceptual space may shrink to fit the new sound
into the existing /s/ category. Selective attention weights are thought to be modified during

training (Lively and Pisoni, 1994: 2085) which may be the key feature of successful speech
perception training method.

There are further factors which influence the effectiveness of speech perception
training. High Variability Phonetic Training (Logan et al., 1991), as described by Iverson and
colleagues (2005), works with natural speech stimuli by multiple talkers and phonemes in
different phonetic contexts. The listeners identify the sounds they hear and are immediately
given feedback. To illustrate the importance of high variability, Logan and colleagues (1991)
write about a study by Strange and Dittmann (1984). In the study, improvement in
discrimination of the synthetic stimuli was found during training, but was not found later on
in the post-test where natural speech stimuli were used instead. Visibly, this training method
failed to generalize to naturally produced, real words. What is it that makes natural speech
more suitable for training than synthetic stimuli? Logan and colleagues (1991) argue that
training with synthetic speech provides subjects with insufficient and misleading information
about the cues for the new phonetic categories they are trying to acquire. This is probably the
reason why Strange and Dittmann’s (1984) participants failed to identify /t/ and /l/ in real
speech after listening to synthetic stimuli during training. Listeners need to learn to cope with
the variability that arises between and within speakers for the following reasons (Logan et al.,
1991: 876): First, the sizes and shapes of the different speakers’ vocal tracts vary. Second,
their vocal chords function differently. Third, each speaker is influenced by dialect and
finally, some may speak faster than others. With multiple talkers, listeners store talker specific
information in their minds, which provides them with the variability needed for the nonnative

contrasts to be acquired. Training with a single speaker offers no such benefits.

The present paper would like to investigate a more general and practical way of

improving perceptual skills through training. The effects of watching subtitled foreign-
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language video material shall be discussed. More precisely, listeners will be confronted with

regionally-accented variant of English known as Cockney.

1.1.6 Pronunciation features of Cockney (Estuary English)

The regional accent concerned in the present experiment is Cockney or, in other words,
Estuary English spoken in London. In this section, I would like to describe the key features of
the accent. Here, I rely heavily on Accents of English 2: The British Isles (Wells, 1982).
Cockney is spoken in East London and its speakers are famous for having developed an
extensive rhyming slang. This, however, is of little importance to the present study. It is the
phonological oddities of Cockney which I am concerned with. The aim of the present
experiment is to show whether listeners can adapt to a previously unknown accent after
receiving some accented L2 input (not whether they can remember a number of thyming
collocations and their meanings). Therefore, rhyming slang was not present in the training and
testing material (see Methods). In his well-acclaimed book on accents of English in Britain,
Wells (1982: 302) writes about the pronunciation of Cockney: “Its most striking phonetic

characteristics are undoubtedly the noticeably shifted diphthongs and the extensive use of the

glottal stop, as [‘WAI 2®e] waiter.” Except from these two characteristics, I would like to

mention /I/ vocalization and the so called “TH Fronting”.

1.1.6.1 The Diphthong Shift

Perhaps the most prominent feature of Cockney is the diphthong shift. According to
Wells (1982: 306), G. B. Shaw referred to the phenomenon in his play Pygmalion by

representing the alphabet as “I, Ber-ee, Ser-ee, Der-ee, Er-ee...” For instance, the word fleece

is pronounced as [f1o1s] instead. Next, the most Cockney-flavoured starting point of the
diphthong in goose would be [8] and the realization of the diphthong would be similar to that
of RP /ou/. As Wells (1982) puts it, “Hence, Cockney soup may sound identical to RP soap
when both are pronounced [seup] (Gimson 1980: §7.25).” The RP pronunciation of face is
/ex/, while the first element of the vowel spoken in London is opener and more central

written as /AT /. “Cockney /AT / overlaps with RP /a1/ so that Cockney paint may sound

identical to RP pint (Wells, 1982: 307).” The starting point of the vowel in price is backer
than in RP and in “dialectal” Cockney, it may even be rounded (Wells, 1982: 307). Next, the

starting point of the vowel in choice is closer than in RP, therefore [0I] in Cockney. The

broadest Cockney variant of goat is close to /au/, so the words phone and home are
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pronounced as /faun/ and / haun/. Finally, a true Cockney speaker, like the ones in the
exposure material, would use a monophthong in mouth and about pronouncing it as [ma: f]
and [o‘ba? ]. Please refer to section 3.2 below for evidence of the diphthong shift reported in

the answers submitted by the participants in the present study.

1.1.6.2 Glottaling of /t/ and /h/

Preglottaling and glottaling of /t/ in final position is very common in British English in
general. So, when pot is pronounced as [po2t] or even as [p0?], it is not so surprising. More
controversially, however, the speakers of Cockney tend to glottalize /t/ in the middle of
words. As Wells (1982: 324) notes, “A bare [ 2] as the realization of word-internal
intervocalic /t/ is one of the most stereotyped characteristics of Cockney, as [ba?8].” Words

pronounced this way are fairly hard to understand. Glottaling of other stops and fricatives

inside of words such as /p, k/ or /f, v, 8, 8/ may also occur, although it not so common. More

frequently, one may encounter glottaling of /h/ in the word-initial position in words like

Harry, harm or have pronounced as [2&J01], [2a:m] and [2&V].

1.1.6.3 Other features of Cockney

As Wells puts it (1982: 313), /I/ is very susceptible to vocalization in syllable-final
position resulting in a close back vocoid [ 0] or [u], hence the pronunciation of [ 0] fill,
[frod] field, [ fou] fall and [ ‘pP1ipo] people. Finally, pronunciation of /6/ and /3/ as

/f/ and /v/ respectively is called TH Fronting (Wells, 1982: 328) and results in thinking

pronounced as [fznk1n] and the word other pronounced as [Ava]. Both of these

phenomena were very frequent in the exposure material. They are dealt with in more detail in

section 3.2.
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1.2 The Current Issue

As was mentioned above, improving speech perception is closely related to L1 use
(Hgjen, 2003). The present study speaks to the many ways of training L2 speech perception
by offering a more general, less academic, every-day method — watching foreign-language
films with matching subtitles. I intend to find out whether the findings of a study by Mitterer
and McQueen (2009). They argue that foreign subtitles help perceiving a foreign language as
they indicate “which words (and hence sounds) are being spoken” (Mitterer and McQueen,
2009). However obvious this statement may seem, the authors claim that little research has
been carried out in the area.

Previous research, as they say, mostly focused on plot memory, grammar and
vocabulary learning. They have found only one study dealing with subtitles and phonological
processing (Bird and Williams, 2002) which reported small benefits of using non-native
subtitles. Mitterer and McQueen (2009) focus on lexically-guided perceptual learning in a
foreign language. They explain that “listeners may be able to retune speech sound categories
based on their knowledge about how foreign words ought to sound”. They address the issue
by providing speakers of L1 with regionally-accented L2 input.

Their experiment was carried out with Dutch participants fluent in English. The
participants watched subtitled video material of a previously unknown, accented variant of
English. By watching a 25-minute version of a film, they were exposed to strongly-accented
Australian or Scottish English (see section 2.1. for more details). For each accent, there were
four separate groups of participants — one with English subtitles, one with Dutch subtitles, one
without any subtitles (No-subtitles group) and one group that took part in the test without
watching the film (Control group). After watching the film, an audio post-test followed to
asses how well the listeners adapted to the accent during exposure. In the post-test, the
participants were presented with audio excerpts and they were asked to repeat back what they
heard. Half of the material used in the post-test came from the exposure material (“old”
phrases already heard in the film) while the other half consisted of completely “new” audio
excerpts which the participants had not heard before.

As Mitterer and McQueen (2009, 5) explain, “First, we tested whether audiovisual
exposure allows listeners to adapt to an unfamiliar foreign accent. Second, we asked whether
subtitles can influence this process.” The study showed that watching the video with English
subtitles improved L2 perception skills of the English-subtitles group while watching the

video with Dutch (native-language) subtitles hindered L2 perception skills of the Dutch-
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subtitles group. The results of the “No-subtitles group” were better than the results of the
Dutch-subtitles groups when the correct percentage of previously unheard (“new”) items was
compared. This suggested that watching the film with no subtitles makes it easier for the
listeners to understand previously unheard (“new”) items in the post-test than watching the
film with subtitles in Dutch. This is why native-language subtitles were found to hinder L2
perception skills. On the whole, Mitterer and McQueen (2009) found that quick adaptation to
accented foreign speech is achievable by using lexical knowledge in the form of subtitles to
retune phonetic perception. The listeners in their experiment clearly benefited from the fact
that they knew what words they were hearing. The aim of my study is to find out whether
their findings could be replicated with Czech participants. I intend to investigate whether
English subtitles also help Czech learners of English perceive regionally accented English
better.

The second objective of my paper is to determine whether there is any improvement in
English speech perception thanks to exposure (or L2 input received) during the test itself. In a
paper by Broersma (2008), categorization of /v/ versus /f/ on the basis of the length of the
preceding vowel was studied. In an earlier study (Broersma, 2005), she had found that Dutch
listeners seemed to ignore vowel duration as a cue to word-final voicing. However, vowel
duration was intentionally made uninformative and misleading in the stimuli that were used.
Vowels were made short before voiced and not voiceless consonants and they were made long
when followed by a voiceless or not voiced consonant. In a reanalysis of her old results,
Broersma (2008) found that “Dutch listeners did use vowel duration initially, but quickly
reduced its use, whereas the English listeners used it consistently throughout the experiment”
(Broersma, 2008: 712). In other words, the Dutch participants relied to some extent on vowel
duration in the first couple of trials, but as the experiment continued, their use of this as a
voicing cue was reduced. “Thus, nonnative listeners adapted to the stimuli more flexibly than
native listeners did” (Broersma, 2008: 712). Broersma’s findings suggest that second-
language listeners can fune in to the listening material to become more efficient in their
perceptual judgments. While Broersma’s test focused solely on the /v-f/ contrast, the present
study will investigate whether more general adaptation to accented foreign speech is
achievable in the course of the test. The present study will ask if the quick tuning in is still

possible when the variability in the listening material is substantially greater.

Some studies mentioned by Hgjen (2003) claim that in the process of second language

learning, L2 speech production may precede speech perception. It is a controversial statement
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especially when the testing method in the study of Mitterer and McQueen (2009) is
considered. The participants of their experiment were asked to listen to audio excerpts of
regionally accented English and then repeat back orally what they heard. This was thought to
provide data about the extent to which the participants understood the words being spoken.
Yet, as Hgjen (2003) notes about a study by Bohn & Flege (1997), “experienced Germans’

production, but not perception, of /£/ and /&/ was native-like.” Therefore, production may

precede perception. Here, the question arises whether some of the data Mitterer and McQueen
(2009) obtained in their experiment might have been misguided by solely relying on answers
orally produced by their participants. One may speculate whether their participants simply
repeated what they heard not having to think about the actual words or the meaning of the
utterance. It must be said that Mitterer and McQueen (2009) realized the potential problem.
They write, “It was stressed that there was no need to imitate the accent of the speaker.” The
question remains to what extent this kind of instruction prevented their participants from
imitating the speakers from the excerpts on the basis of sounds rather than words. The present
study shall evade the problem altogether by requiring a written transcription from the

participants.

2 METHODS

2.1 Training and testing material and procedure

The audio-visual exposure material used by Mitterer and McQueen (2009) was one
episode of an Australian sitcom Kath and Kim (McKenna et al., 2002) and a shortened
version the Scottish film Trainspotting (MacDonald and Boyle, 1996). The participants of the
present experiment watched a shortened, 22-minute version of the film Lock, Stock and Two
Smoking Barrels (Ritchie, 1998) set in East End London, the home of Cockney and the
epicentre of Estuary English, so to speak. The screening of the shortened film was intended as
speech perception training. The participants of this study were divided randomly into two
groups with different subtitles. The first group (n = 10) watched the film with English
subtitles while the second group (n = 9) watched it with subtitles in Czech. For the English-
subtitles group, original hard-of-hearing subtitles provided on the DVD (Ritchie, 1998) were
extended to represent all 1806 words spoken (for the transcript, see Appendix 2). Czech
subtitles (see Appendix 3) were created by translating the extended English subtitles and

provided with similar timing and identical display format. For the video material (the
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shortened English-subtitles version of the film and the shortened Czech-subtitles version) and
for the audio file used in the post-test, please refer to the CD attached to this study.

After watching the audio-visual training material, the participants took part in an
audio-only post-test. They were presented with 50 audio excerpts played only once. The
excerpts were introduced by spoken numbers from 1 to 50 and followed by 20 seconds of
silence. Each excerpt had an average duration of 2.6 seconds and the duration of the entire test
was 18 minutes 51 seconds. Half of the audio material used in the post-test was “old”
(excerpts taken from the film that they had watched). In other words, there were 25 old
excerpts that the participants were already familiar with. The remaining 25 excerpts were
completely “new”, albeit spoken by speakers heard in the audio-visual material. The “old”
and “new” excerpts were arranged alternately, which the participants had not been informed
about. For the transcript of the excerpts (considered as the correct answers in the post-test),
see Appendix 4.

A three-page answer sheet containing a brief questionnaire and 50 numbered spaces
for answers was used for the test. The questionnaire contained a set of simple questions. The
participants were asked about their age, gender and whether they suffered from any kind of
hearing impairment. They were further asked whether they had been to London (and how
much time they had spent there), whether they had seen the film (and how many times they
had seen it), whether they had attended any phonetic seminars and how familiar they were
with the pronunciation of the Cockney dialect (on a scale from 0 to 4). They were also asked
about the amount of time they had been learning English so far and about the time they had
spent in an English-speaking country. The answers provided were entered into a spreadsheet
and considered as variables (see section 3 Results). In the audio post-test, the participants
were asked to write down what they heard as precisely as possible into the corresponding,
numbered spaces provided. The training (screening of the shortened film) and the testing were
carried out in an interpreting laboratory (built as part of the New Translation and Interpreting
Modules for English Philology Studies [ISAPT] project) equipped with good quality PCs and
circumaural headphones. The participants watched the film separately on separate PCs and
were able to adjust the volume of their headphones comfortably. During the whole test, the
experimenter monitored all participants. Nobody was seen to have been glancing at other
participants’ PC screens, which could result in watching some of the material with
inappropriate subtitles. More importantly, the participants were informed before the

experiment that the film and the subsequent audio post-test contain potentially offensive
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language. One participant asked about the degree of violence portrayed in the black-comedy
thriller. Nevertheless, nobody quit.

When I was translating the English subtitles into Czech, I encountered a number of
translation issues. I will address two of them briefly in this section. The translation of English
swear-words is often controversial. Especially when phrases as They’re still fucking guns and
they still fire fucking bullets are translated literally, that is when they are rendered word-word.
Swear-words and their broader expressive collocations are language- and culture-specific,
therefore literal translation could result in misunderstanding and confusion on the part of the
target-text reader. The approach I used in translating vulgar parts of the English subtitles of
the film was “dynamic equivalence” as described by Nida (1982). He writes that dynamic
equivalence is “the quality of a translation in which the message of the original text has been
so transported into the receptor language that the RESPONSE of the RECEPTOR is
essentially like that of the original receptors” (Nida, 1982). I intended to translate in such a
way that the target readers of the Czech subtitles would react similarly as the source-text
readers reacted when being confronted with the original. So the above-mentioned phrase was
rendered as Pofad to jsou zbrané€ a litaji z nich ndboje, kurva which could be back-translated
into English as They’re still weapons and bullets fly out of them, fuck. Usually, English
names and nicknames are even more culture-specific and often misleading. For instance as
regards gender, the names Jordan, Taylor, Harper or Cameron, to list but a few, are not
gender-specific. Gender was of little importance in the names of the actors of the film.
However, I decided to keep their English names and nicknames (e.g. Soap or Bacon) in the

Czech subtitles to prevent confusion.

2.2 Participants

Nineteen students from the Department of British and American Studies at the Palacky
University in Olomouc participated in the test. There were 10 female and 9 male participants.
All of them were native speakers of Czech with 11.5 years of English learning on average. In
the questionnaire provided, none stated having a hearing impairment, 10 stated that they had
been to London and 9 wrote they had not. Only 2 of the participants had seen the film before;
three times and once respectively. Four people had attended phonetic seminars at the English
Department before the testing. For the effect that these variables had on the post-test, please
see Results. For the present experiment to be credible, it was essential to select participants
who had minimal experience with spoken Cockney (or Estuary English). The participants were

also asked about the time they had spent in London — none had spent there more than a week.
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3 RESULTS

3.1 The audio post-test reviewed

The data were submitted to a series of analyses of variance (ANOV A). The dependent
variable was the proportion of correctly repeated words, which I will call “Overall % Correct”
for convenience. I scored how many content and function words were repeated correctly by
assigning 5 points to each function word and 10 points to each content word; their sum
represented 100%. The number of points each participant scored in each excerpt was then
divided by the corresponding 100% figure and entered into a spreadsheet. Each listener’s
scores for all 50 excerpts were then averaged. In total, there were 950 excerpts to be analyzed
(19 participants x 50 excerpts). Please refer to the CD attached to this study for two
spreadsheets containing results of individual participants as well as overall results and
corresponding graphs.

The between-subject independent variables were: English and Czech subtitles called
“Subtitles” for convenience, “Gender” (male and female), “Been to London” (yes or no),
“Phonet Sem” (yes or no), and “Years of learning” (self-reported years of learning English).
With these four variables, a series of one-way ANOV As was run. The two within-subject
variables were: “Old vs. New % Correct” (comparing the percentage correct for the old and
for the new excerpts) and improvement during the test “IMPR” (comparing the mean the
percentage correct of the first 25 and the next 25 answers). It was tested whether there was a
significant effect of “Old vs. New % Correct” factor and “IMPR” factor by a pair of repeated-
measures ANOVAs.

The aim of my study was to see whether the findings of Mitterer and McQueen (2009)
could be replicated with Czechs. The Dutch participants of their English-subtitles group
clearly benefited from the fact that they knew what English words they were hearing. As was
mentioned above (see section 1.2), I intended to ask whether English subtitles also help Czech
learners of English perceive regionally accented English more easily. No significant main
effect of “Subtitles” was found on “Overall % Correct”: F(1, 17)=.75449, p=.39716. Yet,
Mitterer and McQueen (2009) reported better results of the English-subtitles group compared
to the Dutch-subtitles group with both “old” and “new” excerpts. To make the results of the
current study directly comparable to the study of Mitterer and McQueen (2009), an additional
pair of one-way ANOVAS was performed with “Subtitles” as the independent variable; one

with “New % Correct” as the dependent variable and one with “Old % Correct” as the
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dependent variable. No significant main effect of “Subtitles” on “New % Correct” was found:
F(1, 17)=.88334, p=.36045. Likewise, no significant main effect of “Subtitles” on “Old %
Correct” was found: F(1, 17)=.41678, p=.52712. In other words, participants in the English-
subtitles group achieved significantly better score neither with “old” items nor with “new”
items than participants in the Czech-subtitles group did. It is not surprising, then, that there
was no significant interaction between the “Subtitles” condition and the “Old-New” within-
subject factor. For the possible reasons why the present study failed to replicate the findings
of Mitterer and McQueen (2009), please refer to Discussion.

The main effect of gender on “Overall % Correct” was close to being significant: F(1,
17)=4.3086, p=.05341. It suggests that males were slightly better at understanding regionally
accented English the female participants. Men managed to transcribe 77.37% of the audio
material correctly. The overall performance of women was worse: 67.76%. Yet, as the result
was not significant, it cannot be said that gender played a substantial role. On the other hand,
the fact that 10 participants visited the city of London made a clear difference, although they
only spent 2.66 days in London on average (the time ranged from O to 1 week). A significant
main effect of “Been to London” on “Overall % Correct” was found: F(1, 17)=6.99,
p=-01703. Logically, it implies that participants who had been to London fared better in the
test than those who had not been there. On average, they had 77.77% of the answers correct
while those who had not been to London scored only 66.24% on average.

To find out whether participants who have been to London fared better in listening to
the “new” excerpts, the interaction of the “Old-New” condition and “Been to London” was
measured. The resulting effect of “Been to London” x “Old-New” approached the level of
significance: F(1, 17)=3.4833, p=.07934. Surprisingly, having attended a phonetic seminar
was not of much help in the present test. Even though the percentage of correct answers of
those who attended a phonetic seminar was higher, the difference was not significant and no
significant main effect of ‘“Phonet Sem” on “Overall % Correct” was found: F(1, 17)=.74565,
p=-39988. The overall results also indicate that identifying words in “old” excerpts proved
significantly easier than when listening to previously unheard (“new”) utterances: F(1,
20)=59.761, p=.00000.

Interestingly, there was no significant correlation between “Overall % Correct” and
“Years of learning”.

As stated above (see section 1.2), the second objective of my paper was to determine
whether there was any improvement in English speech perception thanks to exposure (or L2

input received) during the test. Interestingly, the opposite tendency was found. The
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performance during the initial part of the test was reported as clearly better than during its
final part creating a difference between the mean score in the first 25 responses and the next
25 responses: F(1, 18)=52.699, p=.00000. On average, the participants scored 76.89% correct
in the first 25 excerpts and no more than 67.73% in the next 25 excerpts of the test. In

Discussion below, I will address these findings.

3.2 How Czech listeners perceived Cockney in the test

In section 1.1.6., basic features of Cockney pronunciation were described. They are the
diphthong shift, glottaling of /t/ and /h/, /1/ vocalization and “TH Fronting”. It was satisfying
to find that the answers provided in the test demonstrated clearly how the actors’
pronunciation differed from what the participants expected to hear. In excerpt 27 (see
Appendix 4), the correct transcription was: Keys. I want keys, now. Nevertheless, one
participant thought he heard the following sentence: Case. I want case, now. This is consistent

with what the Cockney speaker said as his vowel in [Kk1 : z] shifted to become [Koiz]

instead. Similarly, in excerpt 44, the opening of the /eu/ diphthong in /f Aun/ phone was so

wide, that 18 out of 19 participants rendered the sentence I’'m gonna phone him as I'm gonna
find him. This particularly bad performance of the vast majority of participants may have also
been caused by the fact that the sentence had not been present in the video material — the
excerpt was “new”. Glottaling of /t/ did not cause such global problems, although a number of
participants rendered I might get laughed at as I might get laughter (excerpt 28). This was, I
believe, due to at /eet/ being pronounced as [2?] and due to its coalescence with the previous
word. Glottaling of /t/ in word-internal position as in Tom, the fatter you get, the sadder you
get caused some problems (excerpt 40). Many participants left a blank space in the place of
fatter not being able to decipher the meaning of [‘fe?a].

Glottaling of /h/ made some participants transcribe Just hide as Just died (excerpt 15).
I believe they did not transcribe it as Just tied because /t/ was unaspirated. One may speculate
that maybe once these participants determined they heard a stop somewhere between /t/ and
/d/ which was unaspirated, they automatically opted for /d/ ignoring the fact that it could a
part the previous word. But the pronunciation [d3es‘ta: id] could apply to Just hide as well
as Just died, so the question arises whether transcriptions of this kind should be regarded as
wrong (they were regarded this way in the present test). It is also interesting that in the case of

Just hide, two features of Cockney pronunciation compete. If both glottaling of /t/ and
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glottaling of /h/ were to be obeyed, the resulting pronunciation [d3es‘?a: id] would be

somewhat confusing. Yet, glottaling of /t/ does not occur. What makes the native-speaker in
the film opt for /h/ glottaling instead? One may speculate that Czech listeners after some
exposure to Cockney regard glottaling of /t/ as much more frequent that glottaling of /h/.
Therefore, when they are confronted with the two phenomena competing, they choose to rely
on the more frequent one. In excerpt 26, the phrase This is a bit heavy found both /t/ and /h/

glottaling applied resulting in [‘IsTIZo‘br2evIi]. Only two participants rendered this part

of the excerpt correctly.
Vocalization of /1/ was most transparent in the excerpt 31 where most participants left

a blank space in the place of pile pronounced as [p"az0] in the phrase That pile takes care of

Harry. Vocalization of /I/ did not cause significant problems in the transcription of other

excerpts. Finally, fronting of /68/ and /&/ occurred in the testing material in phrases like Where
are the others? [AvoZz] or And think [£1yK] about what we’re gonna do. It did not cause

much difficulty to the Czech listeners as /f/ and /v/, unlike /6/ and /&/, are present in their

native-language phonemic inventory.

4 DISCUSSION

In this paper, I investigated the topic of L2 speech perception improvement. I reviewed
literature on L2 speech perception and L2 speech perception training. It was investigated
whether the findings of the study by Mitterer and McQueen (2009) could be replicated with
Czechs. As the title of their study suggests, they found that foreign subtitles help but native-
language subtitles harm foreign speech perception. The first research question of the present
study was whether L2 speech perception of Czech participants learning English also benefits
from watching English-language video with English subtitles. Unlike the findings of Mitterer
and McQueen (2009), the results of the present study failed to find that watching video
material with Czech or English subtitles makes a significant difference in the subsequent
audio test. Why is it so? I believe there are more possible explanations.

First, for the experiment to be credible, one may speculate about how naive the
participants should be as to the purpose of the experiment. In the present experiment, they
were thoroughly informed about its nature before the training part (screening of the film)
began. When one is told to watch a film with subtitles without being informed about the

following test, no unusual behaviour should occur. On the other hand, telling the participants
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in advance that they will be tested with audio-only excerpts from the film may change their
attitude. Especially the members of the L1-subtitles group may then try to ignore the native-
language subtitles and focus on the actual English words being spoken. Anyway, in the case
of Mitterer and McQueen (2009), the participants “were completely informed about the nature
of the study,” too. I believe future research could deal the issue of “unconscious testing”.
More probably, the present study failed to replicate the findings of Mitterer and
McQueen (2009) because of differing numbers of participants. Here arises the issue of a
“characteristic sample”. The data submitted by the 19 people taking part in the present
experiment may be lacking in statistical value as the sample of respondents is not very large.
This cannot be said about the experiment carried out by Mitterer and McQueen (2009) as 121
people took part in their test. At this point, it may be of help to compare the testing method of
the present study with the method used by Mitterer and McQueen (2009). As was described in
section 2.1., there were 50 audio excerpts played only once in the testing part of the current
experiment. Mitterer and McQueen (2009) had 80 audio excerpts in their test (so the amount
of data available was even larger). More importantly, however, each excerpt was played twice
with a pause of 3.5 times of its duration. One may speculate about the possible results had the
excerpts in the present experiment also been played twice. Virtually, playing the same excerpt
twice should result in higher percentage of the correct answers. One may also speculate about
whether the score would increase globally, or whether playing the excerpts twice would help

only certain participants leaving the others further behind.

The second research question of the current study was whether there is any
improvement in English accented speech perception abilities thanks to exposure (or L2 input
received) during the test itself. In the case of Broersma’s study (2008), improvement during
the /f-v/ categorization test was found. The intention of the present study was to find out
whether Broersma’s findings are replicable with material of much greater variability. In other
words, I investigated whether improvement of accented speech perception skills occurred
after exposure to audio-visual material. From the results of the audio post-test, it cannot be
excluded that tuning in does happen. However, it could not be evidenced in the form of an
increase of correct responses throughout the test. As was stated in section 3.1, there was a
significant decrease of about 9.16% in the performance of the participants. In the initial part
of the test, where “Overall % Correct” of the first 25 excerpts was measured, the participants
scored 76.89% on average. During the remaining part of the test where “Overall % Correct”

of the next 25 excerpt was measured, they scored no more than 67.73%. What is the reason of
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this finding? I believe that the decrease in speech perception skills found in the current study
is due to listeners’ fatigue. The test was a challenge and the total amount of time they had to
concentrate for was close to 19 minutes. Another reason why the present study failed to
replicate the findings of Broersma (2008) may be that the greater variability in the audio-
material provided in the present test made the process of funing in more difficult.

To sum up, [ would like to analyze the results already mentioned in section 3.1.
Because no significant main effect of “Subtitles” on “Overall % Correct” was found, the
performance of the participants in the post-test was hardly influenced by the subtitles-group
they were in. More surprisingly, being a man or a woman made for a difference in
understanding regionally-accented English speech, which was close to significant; males fared
slightly better than females. One might speculate that it was due to the fact that the average
time male participants had spent in London was 3.56 days; while the average time female
participants had spent there was 1.85 days. Indeed, having been to London was found as a
significant advantage as those who had been to the city scored on average 77.77% compared
to 66.24% of those who had not visited it. When the interaction of the “Old-New” condition
and “Been to London” was measured, it was found that hearing a completely “new” excerpt in
the test caused less difficulty to those who had been to London than those who had not.
Finally, having attended a phonetic seminar at the Department of British and American
Studies of the Palacky University in Olomouc was not found to be of much help in the present
test. It must be said, however, that the average score of those 4 participants who have attended
a phonetic seminar was 75.97% compared to 71.1% which is the average of those who had

not attended it.
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6 APPENDIX

6.1 Appendix 1: Ceské shrnuti

Tato bakalaiska prace se zabyva zlepSovanim percepcnich dovednosti v cizim jazyce, coZ z
hlediska studenta piekladu a predevsim tlumoceni velice diilezité téma. Hlavni inspiraci je
studie zabyvajici se vnimanim mén¢ obvyklych variet anglic¢tiny holandskymi posluchadi,
kterou vypracovali Mitterer a McQueen v roce 2009. Vysledky jejich studie nasvédCuji tomu,
7Ze sledovani cizojazy¢nych filmi s titulky v daném jazyce vede ke zlepSeni percepCnich
dovednosti v cizim jazyce. Tato bakalafska prace si ptedevSim klade za cil, zjistit, zdali je
mozné replikovat zmin€nou studii s ceskymi respondenty. Dal$im cilem této prace je
zhodnotit, zdali v prubéhu samotného testovani doslo ke zlepSeni vnimacich schopnosti
respondentl, coZ nastalo ve studii Broersmové z roku 2008.

Na zacdtku price je ptehled literatury na téma percepce v cizim jazyce. Zabyvam se zde
hlavnimi faktory, které pisobi na percepcni dovednosti v cizim jazyce. Jsou jimi: vk piijezdu
do zem¢ mluvici danym jazykem (AOL), doba pobytu v dané zemi (LOR), mira uzivani
matefského jazyka ve vztahu k modeltim, které byly vypracovany na téma percepce v cizim
jazyce a mira do jaké pohlavi ovliviiuje percepcni dovednosti v cizim jazyce. V rozsahlejsi
podobé se zde zabyvam trénovanim (¢i cvicenim) percepcnich dovednosti v cizim jazyce.
Pred ivodem do samotné studie, kterd je jadrem této bakalarské prace, uvadim zakladni rysy
londynského dialektu Cockney, coz je varieta angli¢tiny uZivana v audiovizudlnim a
zvukovém materidlu této studie.

Nasleduje ivod do hlubsi problematiky této studie, presnéjsi popis studie Mitterera a
McQueena (2009), na které je tato prace zaloZena, a odiivodnéni nékterych rozdilnych
postupt zvolenych v této studii. Dalsi ¢asti této bakalarské prace je popis metody méfeni
percepcnich dovednosti respondentil a popis materidlu zvoleného pro test. Materidl se sklada z
¢asti audiovizudlni a z ¢asti zvukové. Respondenti nejdiive sleduji film a poté podstoupi test
zaloZeny na transkripci zvukového zdznamu. Film Lock, Stock and Two Smoking Barrels jsem
zvolil kvtli zminované varieté angli¢tiny zvané Cockney. V této ¢asti prace popisuji piesny
postup, kterym byl testovaci materidl vytvotfen. Zvukovy test méfil percepéni dovednosti a
pfedevsim zlepSeni percepcnich dovednosti v cizim jazyce poté, co respondenti shlédli film.
Zde uvadim presnd kritéria, ktera pti méfeni hrdla roli, a zpisob, jakym bylo dosazeno
vysledkd. Déle je zde popsan charakter respondentt a kritéria, kterymi se od sebe respondenti
odliSovali.

Dalsi obsdhlou ¢ast této prace tvoii pojednani o vysledcich zminéného testu a detailni popis
statistickych operaci, které byly s naméfenymi hodnotami provedeny. Zde uvadim vycet
vsech proménnych a jednotlivé vysledky, které se k nim vztahuji. Tato ¢4st prace také
obsahuje pojednani o tom, jak se zdkonitosti dané variety angliCtiny projevily v odpovédich
respondentl provedeného testu — je zde uvedeno nékolik fonetickych transkripci a chyby,
jichZ se respondenti kviili nezvyklosti Cockney v odpovédich ¢asto dopoustéli.

Hlavni ¢asti prace je diskuze, ktera hodnoti namétené vysledky, uvadi je do praxe, zkouma
jejich vyznam i piivod a predevs§im je srovnava s vysledky studie Mitterera a McQueena
(2009). Vysledky této studie se v pIné mite neshoduji s vysledky vychozi holandské studie. V
této ¢4sti prace nabizim n€kolik moZnych vysvétleni tohoto jevu. Zde zodpoviddm otdzku
poloZenou v tvodu a popisuji, do jaké miry bylo mozné studii Mitterera a McQueena
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replikovat s ¢eskymi respondenty. Soucasné odpoviddm na otdzku, zdali doslo ke zlepSeni v
prubéhu samotného testu a zabyvam tim, do jaké miry je mozné replikovat zjisténi
Broersmové (2008) v SirSim méftitku, které tato studie nabizi. Zavér je shrnutim konkrétnich
vysledkil namétenych béhem testu. Soucasné zde vysvétluji, pro¢ nekteré vysledky nejsou
relevantni a jaké mezi vysledky miiZzeme nalézt vztahy.

6.2 Appendix 2: English extended subtitles

Ed can hassle a few quid here and there, but his real talent lies in cards and gambling with
cards. Bacon could see that his days of selling moody goods on street corners are numbered.
It’s time to move on and he knows it.

The skinny one is Tom and he’s the entrepreneur of the bunch. He’s got a couple of dirty little
fingers in a couple of dirty little pies. Nick here, however, has made it his business to have all
20 fat little fingers and toes in every dirty bent and stolen pie in London. Between the two of
them, there ain’t much you can’t get hold of.

Oi! Keep your fingers out of my soup!

Soap is called Soap because he likes to keep his hands clean of any unlawful behaviour. He’s
proud of his job and even more proud that it’s legal. He represents the more sensible side of
the four.

Are you sure you can afford 257

It depends on how you look at it. I can afford it as long as I see it again if that’s what you
mean.

Got the rest from the fat man and Bacon?

Fat man, Bacon and myself. Looks like it’s time to make that call to Harry.

Who’s this fat man then, eh?

Do you want a sandwich Bacon?

It’s not easy to take a seat at this card table. The amount of money involved has to be a 100
grand upwards and there’s no shortage of punters. The man who decides whether you get to
play or not is this man. Harry or as some including himself like to call him: Hatchet Harry.

You got it all?
100 grand.
Well, if you’ve got, you’ve got it. Now, if you don’t mind.

Ed has been playing cards since he could lift them up. And he soon discovered that he had a
big advantage. It’s not that he’s good with cards or even good at counting them. It’s that he’s
good with reading people’s reactions no matter how subtle. And everybody has reactions.
Especially when it comes to money.

Invitations.

Invitations?

Yeah, invitations, you know, four little white pieces of paper with your names.

Well, we’ve got a hundred thousand bits of paper with the Queen’s head on. Will that do?

Evening, Fraser. Don, Phil. It’s a bit dramatic, innit? Is this supposed to be symbolic?
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Apparently it’s for security.

Yeah? I’d have brought me glove if I'd have know.

You must be Eddie, JD’s son.

You must be Harry. Sorry, didn’t know your father.

Never mind son, you just might meet him if you carry on like that.
Evening, Tanya. It’s been a while.

Alright, Ed.

Got ya!

Twenty grand, open.

I fold.

Don’t go and spend that all at once, boy.

Give me back my money! Fucking slags. Give me back my money. Give it back! Wankers!
Wankers!

Fucking bastard. Oh my good god. We’ll take you to the cleaners.

Twenty grand open.

Thirty thousand. Back to you already, Eddie.

Fifty grand.

Eighty grand.

One hundred grand.

Whoa, whoa, Fells, look I know...

I know you’re not in which means no one cares what you know. Two hundred and fifty.
That’s quite a raise.

That’s one hundred and fifty on my one hundred.

Yeah and is there anything else you wanna say?

As you know this puts us in an awkward position. I don’t have enough to continue.

We will have to see both of your cards if no one loans Eddie the money to continue. Either
it’s a loan or we see both of your cards.

I will.

You will what?

I will loan you the money.

No, I think I’d rather just turn them over.

I’m not interested in what you would rather. I wanna keep going. I'm also offering you the
money. So we don’t have to turn them over because you can borrow.

I need two hundred and fifty grand.

No, you need five hundred grand to see me.

That’s if I wanna see you?

Well, you’re gonna have a problem carrying on, ain’t ya?

I'll see you.

OK. Before I loan you this, I expect if you lose, of course, my money back within a week.
Crystal? That’s Sunday, OK?

Is that it?

Now let’s see his fucking cards.

Hello boy. Feeling a bit poorly? I know your friends are responsible for most of the cash. So
I’m gonna give you one week to find it. Otherwise, I will take a finger of each of you and
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your friends’ hands for every day that passes without payment. And then when you’ve run out
of digits your dad’s bar and who knows what then. All right, my son?

This doesn’t look good.

He then proceeded to explain the unfortunate position they were in. Harry would start sizing
up all of their fingers in a week because he knew there was no way Ed could settle that debt
on his own. Harry saw it as their money on the table so it was their debt off the table. Ed
would hate to admit it, but he could’ve kissed the old bastard for that. If he said he wanted to
settle the debt on his own, it would have been a lie.

I wish to Christ he would have let me settle the debt on my own.

I’'m gonna kill him.

Stop fucking about, Tom. And think about what we’re gonna do. Now, sit down.

What’s all the fuss about Harry? Why don’t we just boycott the payment?

Let me tell you about Hatchet Harry. Once there was this geezer called Smithy Robinson who
worked for Harry. It was rumoured that he was on the take. Harry’s invited Smithy round for
an explanation. Smithy didn’t do a very good job. Within a minute Harry’s lost his rag,
reached out for the nearest thing at hand which happened to be a 15-inch black rubber cock.
He’s then proceeded to batter poor Smithy to death with it. Now that was seen as a pleasant
way to go. Hence, Hatchet Harry is a man you pay if you owe.

Where’s Eddie?

Where do you think? The bottom of a bottle and has been for two days. It’s hit him hard.
Yeabh, it’s hit us all hard.

Yeah but he’s got to tell his dad he’s about to lose his bar.

What’s all the flapping about then?
You told the old man yet?

I’m hoping I won’t need to.

I’ve got a plan. Now listen carefully.

Four young fellas got in deeper than they could handle. They owe me half a million pounds.
How much?
Half a million.

I’'m game.

Me too.

Oh, God.

We hit them as soon as they come back. We’ll be prepared waiting. And they’re armed.
What was that? Armed? What do you mean armed? Armed with what?

Bad breath, colourful language, feather duster? What do you think they’re gonna be armed
with? Guns, you tit.

Guns? You never said anything about guns. A minute ago this was the safest job in the world.
Now, it’s turning into a bad day in Bosnia.

Soap, stop being such a mincer. I’ve thought about that and...
And what exactly?

And all we have to do is find out who’s carrying them.

Well, they could all be carrying them for what we know.
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Only one of them carries them going to the job. So I assume the same one will be carrying
them when they come back from the job.

Oh, you assume do you? And what did I say about assumption being a brother of all fuck-

ups?

It’s the mother of all fuck-ups, stupid...

Well, brother, mother, any other sucker. It don’t make any difference. They’re still fucking
guns and they still fire fucking bullets.

Soap if you have a better idea, how to get £500,000 in the next few days, let us know.

Where did you get these? A fucking museum?

Nick the Greek.

How much did you part with? 700 for the pair.

Drachmas, I hope.

I’d feel safer with a chicken drumstick. These are gonna do more harm than good.
Jesus, Tom. Do these work?

I don’t know. They look nice, though, don’t they? I rather like them.

Now, that’s the top of the list of priorities, that is.

Ladies, back to more important issues if you don’t mind. We have only got two real guns,
apparently, that’s what they are. So we find a good place to all hide next door. We wait till it
sounds like the right time, then we jack-in-the-box, look nasty and stuff, cocoon them in
gaffer tape, nick their van, swap the gear into the new van and bring it all back here. As long
as we’re all out of our hiding places quickly it’s the last thing you’re gonna expect. Oh, and if
Tom or anyone else for that matter feels like giving them a bit of a kicking, I’'m sure it won’t
do any harm.

Yeah, little bit of pain never hurt anybody if you know what I mean. Also, I think knives are a
good idea. Big fuck-off shiny ones. Ones that look like they could skin a crocodile. Knives are
good because they don’t make any noise. And the less noise they make, the more likely we
are to use them. Shit them right up. Makes it look like we’re serious. Guns for show, knives
for a pro.

Soap, is there something we should know about you?
I’m not sure what’s more worrying, the job or your past.

Where the hell are we gonna hide?
Don’t complicate things. Just hide.

We’re on. Come on, they only weigh a pound or two.
Shut up and back up.

Spin ‘round, big boy.

Fuck! Stay down, stay down!

Tie them up, tape them up. Hands and face.

On the floor!

Bend over the fucking desk.

Keys. I want keys, now.

I'll find you.

‘Course you will, sweetheart.

I'll find you.

What do you think this is? Fucking hide and seek?
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That one. Search that one.
Right, I’ll see you in the van when you’ve finished with handsome here.

Jesus, that wasn’t too bad, was it?

When the bottle in my arse has contracted, I'll let you know.

Bacon, see what we’ve got.

Let’s have a butchers, eh?

We’ve hit the jackpot, lads.

We’ve got God knows how much of this stinking weed. A shitload of cash. And a traffic
warden.

What?

Jesus, have we got a traffic warden?

I think he’s still alive.

He’s got claret coming out of him somewhere.

What did they want with a traffic warden?

I don’t know. I don’t think we need him. Knock him out and dump him at the lights.
Knock him out? What do you mean knock him out? Knock him out with what?

I don’t know, use your imagination.

Don’t touch him up. Knock him out.

I’'ll knock you out in a minute. Look, you wanna knock him out? You knock him out.
I fucking hate traffic wardens.

All right, that’s it. We’re done.

We’re off.

Here, Ed. Are you sure it’s a good idea to take all these bags to yours?

Well, it’s the only place we can take it and it’s the last place they’re gonna look. Anyway,
fuck it. The battle is over and the war is won.

Now Tom, can you take this to Nick the bubble and we get rid of it quick?

Not a bad day.

That pile takes care of Harry.

What’s left over? Give me half a chance to count it.
What about this gear, then, eh?

Oh, what? You want a toke on that?

No, I don’t think I want any of that horrible shit.
Can we lock up and get drunk now please?

Jesus!

I don’t believe this. What the fuck has happened here?

Jesus.

The money. The gear.

This is fucked. No money. No weed. It’s all been replaced by a pile of corpses.
All right. Don’t panic. Let’s think about this.

Fuck that, you can think about it. I'm panicking and I’'m off.

Oh no. Not again.
That’s it. I'm off.
Tom, that is our bag.
Ed. Hold on.

This is our bag.
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That’s it. We’re off.

I’ll see you in the car. I'm gonna take these guns.

Tom, don’t fuck about.

I’ll see you in the car. It’ll only take a minute.

What is going on?

I don’t know. But what I do know is there’s no more Harry. Which means there’s no more
debt. And if there’s no more debt, there’s no more problem. And there’s no more problem
with the neighbours, because they’re all dead. And I think, if I get this right, we haven’t done
anything wrong, we’re in the clear.

You took your time. Where the hell have you been?

Sit down, I'll tell you.

So the traffic warden identified the neighbours’ bodies, which sort of puts us in the clear. The
only thing connecting us with the case is those shotguns.

And Tom took care of them.

You did take care of the shotguns, didn’t you, Tom?

I wanted to talk to you about that.

Well, talk.

Well, actually, no...

I’ve got them sitting in the car.

I was gonna sell them back to Nick the Greek, but I'm having a bit of trouble getting hold of
him.

You dippy bastard!

So the only thing connecting us with the case is in the back of your car which is parked
outside!

They cost a 700 quid. I'm not gonna throw them away. They’re hardly likely to trace them
back to us, are they?

Do you really think it’s worth taking the risk of 700 pounds?

Tom, you’re a dick.

Now, you take those guns and you throw them of a bridge.

And throw yourself off while you’re at it.

Now.

Look, all I’'m...

Now, Tom.

Can I have beer please, Dad?
I’'m busy, get it yourself.
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6.3 Appendix 3: Czech subtitles

Ed si dokdZe rizn¢ ptivydélat, ale nejvic od ruky mu jdou karty a hrani o penize. Bacon si
uvédomil, Ze dobam, kdy proddval kradené zboZi na ulici, je konec. Je mu jasné, Ze je

Vv v

nejvyssi Cas jit dal.

Ten hubenour je Tom a mé ze vSech nejpodnikavéjsi hlavu. M4 prsty ve nekolika riiznych
obchodech. Zato Nikos se vyznacuje tim, Ze po celém Londyné nenajdete jedinou levarnu, ve
které by nebyl zapleteny. Jestli tihle dva o néco nemaji, nejspis to ani nebude k sehnani.

Hej! Od polivky ruce pry¢! Soap se tak jmenuje, protoZe si za Zddnou cenu nechce uSpinit
ruce nezdkonnym jedndnim. Je hrdy na svoji prici a jesté vic hrdy na to, Ze je legdlni. Je
z nich asi nejrozumnéjsi.

Urcit€ si mizes dovolit 25? Zalezi na tom, jak se to vezme. MiZu si to dovolit, pokud ty
prachy jesté n¢kdy uvidim.

A mas zbytek od tlustocha a Bacona? Mam sviyj, tlustochtiv i Bacontiv podil. Je ¢as kone¢né
zavolat Harrymu.

Kdo je u tebe tlustoch, vole?

Das si sendvic¢, Bacone?

Zahrat si karty u tohohle stolu nenf jen tak. Ve hie musi byt alesponi 100 tisic liber a sazkatti
je vzdycky dost. Tohle je ¢lovek, ktery rozhoduje o tom, kdo si mtiZze zahrat a kdo ne. Harry,
nebo, jak mu néktefi véetné jeho samotného fikaji: Hatchet Harry.

Mas ty prachy?
Sto tisic.
No, jestli je mas, tak to mas mit. A ted’ mé& urcité omluvis.

Ed hrival karty od chvile, kdy je dokédzal udrzet. A brzy pfiSel na to, Ze ma talent. Neum{
s kartama nijak zvlaSt’ zachdzet ani je pocitat. Ale umi Cist reakce lidi, a to i ty
nejnendpadngjsi. A kazdy néjak reaguje. Hlavné kdyZ jde o penize.

Pozvénky.

Pozvénky?

Jo, pozvanky, takové ty papirky se ¢tyfma jménama.

Pokud vim, tak tady v taSce mame tisic papirku s ksichtem kralovny. To by mohlo stacit, ne?

Zdravim, Frasere. Ahoj, Done. Phile. Nedramatizujete to trochu zbytecné? Bral jsem to spis
symbolicky.

Je to v zajmu bezpecnosti.

Ptisel bych tfeba v rukavickach, kdybych to vedel.

Ty asi budes$ Eddie, Jay-Deeho syn.

A ty budes Harry. Jejda, tvyho titu jsem nestih.

Tim se netrap, hochu. Nebud’ drzy, nebo se k nému velmi rychle ptipojis.

Zdravim, Tanyo. Dlouho jsme se nevid¢li.

Cau, Ede.

Mam te!
Davam dvacet tisic.
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Poklddam.
Jenom to vSechno neutrat’ najednou!

Vrat'te mi ty prachy! Zkurveni kokoti! Vrat'te mi ty prachy! Chci je zpatky! Hajzlové!
Hajzlové!

Smejd jeden. JeZisi marja. J4 si t& podam, kamarade.

Davam dvacet tisic.

Tticet tisic. Jsi na fadé, Eddie.

Padesat tisic.

Osmdesat tisic.

Sto tisic.

Péanové, to chce klid, ja vim, Ze sice...

Tebe se to netykd, takZe na tom, co vi§, nebo nevis, nesejde.

Dveé sté padesat tisic.

To je docela dost. To je sto padesat k moji stovce.

Je to vSechno, co mi k tomu feknes?

Jak vidis, jsme jaksi v prekérnf situaci. Nemdm dost na to, abych hral d4l.
Pokud Eddiemu nikdo neptij¢i penize, obracite karty oba. Bud’ mu n€kdo ptjci, nebo obracite
karty.

Tak jo.

Co tak jo?

Ja ti ty penize ptjcim.

Ja bych je rad obratil.

Mg ale vlibec nezajima, co bys rad. Chci hrat dal. Taky ti nabizim ty penize. TakZe nemusime
koncit, protoZe si miizes pujcit.

Potiebuju dvé sté padesat tisic.

Ne, pokud chces hrat dal se mnou, budes potiebovat pét set.
Pokud chci hrat dal, jo?

To bude trochu problém, co?

Tak ja hraju dal.

Dobre. Nez ti ty penize ptjcim, fikdm, Ze je chci zpatky za tyden, teda pokud prohrajes.
Jasné? To je v ned¢li, jasné?

To je vSechno?
A ted’ ty jeho zkurveny karty.

Chlapecku, neni ti do zpévu? Vim, Ze v tom s tebou jedou kdmosi. TakZe vam ddm tyden na
to, abyste ty prachy sehnali. Jinak kaZdy dalSi den po splatnosti vSichni pfijdete o prst. A az
vam prstiky dojdou, pfijde tvij tita o bar a bith vi, co potom. Rozumime si?

To nevypada moc dobfe.

Ed jim hned nato vyli¢il, v jak nepiijemné situaci vSichni byli. Harry jim pijde vSem po
prstech, protoZe vi, Ze Ed sdm by takovy dluh nikdy nebyl schopny splatit. Podle Harryho to
byly penize vSech, takZe i dluh musi splatit spolecné. I kdyz si to tpln¢ neptipoustél, Ed
dekoval bohu, Ze to Harry vnimal takhle. Kdyby jim ted’ fekl, Ze by to nejradsi splatil sam,
byla by to lez.
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KéZ bych to mohl splatit sam.

Ja ho zabiju!
Ty vole, uklidni se, Tome. A pfemyslej o tom, co budeme délat. A ted’ si pckné sedni.
Co nam miiZze udélat néjaky Harry? MiaZeme ten dluh prosté bojkotovat, ne?

Tak hele, ty asi nevis, kdo je Hatchet Harry. Kdysi pro Harryho d¢€lal chlap jménem Smithy
Robinson. Rikalo se, Ze ho bere na hill. A tak ho Harry poZddal o vysvétleni. Smithy nebyl
zrovna presveédCivy. Minutu nato Harrymu doSly nervy a popadl tficeti centimentrove;j
vibrator, co mél zrovna po ruce. Tim pak umlatil chuddka Smithyho k smrti. A tohle pry patii
k tém lepSim konctim. Takze kdyZ dluzi§ nékomu jako Hatchet Harry, tak zaplatis.

Kde je Eddie?

Kde asi? V prdeli. Je ipln¢ na dné uz dva dny. Zasédhlo ho to.
Jo, vSechny nés to zasahlo.

Ale on bude muset fict tatovi, ze pfijde o bar.

Co je? Uz jsi to fekl tatovi?
Doufdm, Ze ani nebudu muset. Mam totiZ pldn. Tak dobfe poslouchejte.

Ctyii mladi kluci to tro§ku piehnali.
Dluzi mi ptl milionu liber.
Kolik? Pl milionu.

Ja do toho jdu.

Ja taky.

To snad neni mozny!

Zatutoc¢ime hned, jak se vrati. Budeme hezky vyckavat. A maji zbrané.

CoZe? Zbran¢? To ma byt jako co? Jaky zbrang?

Zapach z ust, vulgarni mluva a smetédky, vole. O jakych zbranich je asi fec? Pistole, ty
blbecku.

Pistole? O pistolich fe¢ nebyla.

Nebud’ tak mekkej, Soape. Ja jsem to promyslel.

To by m¢ zajimalo jak.

Staci zjistit, kdo z nich ty zbrané ma.

No, mohl by je mit kazdy. O tom my vime velky kulovy.

KdyZ jdou na akci, byva ozbrojenej jenom jeden. TakZe myslim, Ze kdyZ se budou vracet,
bude to zase on.

Jo ty myslis?

Vi3, co se tikd, vole? Jeden myslel a posral se.

Jeden myslel a druhy se posral, vole.

To je jedno kdo, kazdopadné to bylo v prdeli. Vyjde to na stejno. Potad to jsou zbran¢ a litaji
z nich naboje, kurva.

Soape, pokud mas lepsi napad, jak za par dnt sehnat 500 000 liber, sem s nim.

Kdes tyhle Sunky sehnal? V zastavarné? Od Nikose.

Kolik si za né dal? 700 za obé.
Doufam, Ze drachem.
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Citil bych se lip s rohlikem v ruce. Tohle ndm spi§ zavaii, nezZ pomuZze.
Ty vole, Tome. Fungujou vibec?

Ja nevim. Vypadaji dobte, ne? M¢€ se docela 1ibi.

Ze na tom, jak vypadaji, zrovna zéleZ{!

vvvvvv

brokovnice, teda aspon doufam. TakZe se vSichni schovdme u nich vedle v byté. Pockame, az
ptijde ten spravny Cas a rozjedem to. Musime vypadat drsné, oblepime je paskou, vezmeme
jim dodéavku, preloZime véci do nasi dodavky a prevezem to zpatky sem. Pokud vystartujeme
dost rychle, tak je to ani ndhodou nebudou cekat. Jo a pokud by mél Tom, nebo nékdo dalsi
chut’ jim dat trochu do drsky, urcité to ni¢emu neuskodi.

Jo, trocha bolesti nikoho nezabije, viS co. Co takhle noze? Potadny stiibrny macety, z toho se
poserou. Noze, kterejma bys mohl vykuchat krokodyla. NoZe jsou vyhodny, protoZe nedélaji
kraval. A ¢im miil kravélu délaji, tim spiS je pouZijeme. Vykuchdme je za Ziva. Bude to
vypadat, jako Ze to myslime vazné. Co pistole naznaci, zavrSime nuz.

Hele, nechces ndm o sobé néco rict?
Nevim, jestli mi vic nahan{ strach tohle, nebo tvoje minulost.

Kde se tady chces tak asi schovat, vole?
Nekecej a prosté se schove;.

Jdeme na to.

Vzdyt nevazi ani kilo.

DrZte huby a zZadny kraviny!

Tady jsem, chlapecku.

Kurva! Lehnout jsem fikal!

Svézat a obmotat paskou! Ruce i xicht.

K zemi, hajzle!

Predklon se, ty Smejde.

Klice. Chci ty klice hned ted’

Ja si vas najdu.

To vi§, Ze jo, milacku.

Ja si vas najdu.

Hrajeme kurva na schovdvanou, nebo co?
Tamten je bude mit. Prohledej ho.
Uvidime se v doddvce, az tady s holkama skoncite.

Ty vole, to nebylo vibec Spatny.

Reknu ti, a7 mi prestane cvakat u prdele.
Podivej se, jak jsme na tom, Bacone.
Rozbalime si darecky?

Tak tomu fikam Vanoce, vole.

Mame btih vi kolik tohohle smradlavyho huleni. Hromadu prachti. A straZznika méstsky
policie.

Co?

Jezisi kriste, mame policajta?

Myslim, Ze je na Zivu.

Nékde mu tece Cervena.
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Co méli proboha v imyslu s policajtem?

Nemdm ponéti. Ale ndm je tady k hovnu! Zmlat'te ho a vyhodime ho na semaforu.
Zmltit? Jako jak zmlatit? Cim zmlatit?

Nevim, zapoj ptedstavivost, vole.

Neftekl jsem naktdpnout, ale zmlatit.

Ja t€ asi za chvili zmlatim, ty vole. Chce$ ho zmlatit? Tak si ho zmlat’ sdm.

Ty vole, policajty fakt nendvidim.

A je to. Mame to.

Tak jedem.

Tady mas, Ede. Myslis, Ze je dobry ndpad, brat to k tobé domii?

Jinou moznost stejné nemame a je to posledni misto, které je napadne. To je jedno. Bitva
skoncila a valku jsme vyhrali my.

Tome, vem to prosim t&é Nikosovi, at’ se toho co nejdiiv zbavi.

To byl den.

Tahle hromddka te$i Harryho.

Kolik zbyva? Kdybys m¢ aspoti nechal to dopocitat.
A co to huleni?

Co? Chces praska?

Ne, diky, o tenhle sajrajt nemam opravdu zdjem.
Muzem kone¢né zamnout a opit se?

Jezisi kriste!

Tomu se nechce véfit. Co se tu kurva délo?

Ty vole.

Co ty prachy? A huleni.

Je to v prdeli. Jsou pry€. A huleni taky. Nékdo ndm to vymeénil za hromadu mrtvol.
Tak jo. Klid, bud’ v pohod¢. Uvazuj, co to znamena.

Ja seru na to, co to znamend. Nejsem v pohod¢ a mizim.

To snad neni mozny! Ja uZ nechci.

To mi sta¢i. Mizim.

Tome, to je nase taska.

Pockej, Ede.

To je pfece nase taska.

Tak jo. Paddme.

BéZ klidné do auta. J4 hned ptijdu. Vezmu jesté tyhle brokovnice.

Ty vole, ned¢lej kraviny a pojd’.

B¢z klidn€ do auta. J4 hned pfijdu.

Co se dgje?

Nemdm ponéti. Ale jedno vim jisté¢ — Harry uZ neni. CoZ znamend, Ze n4s dluh uZ neni. A
kdyZ neni dluh, tak neni Zaddny problém. A se sousedama taky neni problém, protoZe jsou
vSichni mrtvi. A pokud se nepletu, my jsme nic neud¢lali a jsme Cisty, doufam.

Trvalo ti to véCnost. Kdes byl, ty vole?

Sedejte, hned vam to feknu.

Ten policajt identifikoval téla naSich sousedil, coZ nds tak néjak zachranilo. Posledni véc, co
nds s tim vS§im spojuje, jsou ty brokovnice.

A téch se zbavil Tom, Ze jo?
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Zbavil ses téch brokovnic, Ze jo?

O tom jsem s vdma chtél mluvit.

Tak teda mluv.

No vlastn¢ jsem se jich nezbavil.

Maém je v auté.

Chtél jsem je prodat zpatky Nikosovi, ale néjak se mi nedaii se s nim spojit.

Ty ses asi zblaznil!

Takze posledni véc, co nds s tim vS§im spojuje, leZi na zadnim sedadle tvyho auta na
parkovisti?!

Staly mée 700 liber. Nezahodim je jen tak. Jaka je asi pravdépodobnost, Ze je vystopujou az
k ndm?

Ty si jako myslis, Ze takovej risk stoji za 700 liber?

To ses posral.

Ted hned vezmes ty brokovnice a hodis je z mostu do feky.

A muze$ tam mimochodem skocit taky.

Hned.

Ale ja bych...

Hned.

Této, dal bych si pivo.
Nemdam cas, nalij si sam.

6.4 Appendix 4: Audio post-test transcription (50 excerpts)

1) Now if you don’t mind. (old)

2) Look at that one there. (new)

3) That depends on how you look at it. (old)

4) You want one as well, darling? (new)

5) And think about what we’re gonna do. Now, sit down. (old)
6) It’s a deal, it’s a steal. (new)

7) And they’re armed. What was that? Armed? (old)

8) Well, this seems to be a waste of my time. (new)

9) What do you mean armed? (old)

10)Hold on, you want one as well?

11)How to get 500 000 pounds (old)

12)That’s my 25 grand, it’s all there. (new)

13)These are gonna do more harm than good. (old)

14)Very nice, Harry. (new)

15)Don’t complicate things, just hide. (old)

16)What’s it for? (new)

17)Where the hell are we gonna hide? (old)

18)So why the fuck are you counting it? (new)

19)Back to more important issues if you don’t mind. (old)
20)You’re not funny, Tom. You’re fat. (new)

21)We wait ‘till it sounds like the right time. (old)

22)Jesus, it’s good in here, innit? (new)

23)If you know what I mean. (old)

24)And what the hell are you doing here? (new)

25)Knives are good because they don’t make any noise. (old)
26)This is a bit heavy. This is London, not the Lebanon. (new)
27)Keys. I want keys, now. (old)
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28)I might get laughed at (new)

29)I'11 find you. (old)

30)I wanna look fucking mean. (new)

31)That pile takes care of Harry. (old)

32)And what are we supposed to do with these? (new)
33)What about this gear then, eh? (old)

34)Where the fuck are they going? (new)

35)No, I don’t think I want any of that horrible shit. (old)
36)I’m losing patience, hurry up, girls! (new)

37)What the fuck has happened here? (old)

38)I heard about him. He’s a fucking lunatic. (new)
39)You can think about it. (old)

40)Tom, the fatter you get, the sadder you get. (new)
41)Which means there’s no more debt (old)

42)Will you two stop flirting for a minute? (new)
43)What is going on? (old)

44)I’m gonna phone him. (new)

45)And if there’s no more debt, there’s no more problem. (old)
46)I thought it might be a good idea to disguise ourselves a little. (new)
47)Now. (old)

48)Where are the others? (new)

49)Invitations. Invitations? (old)

50)It appears so. (new)
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