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ABSTRACT

The aim of the thesis is to compare two English teaching methods at the General Zdenek
Skarvada Primary School in Ostrava-Poruba. This school focuses on extended teaching of
foreign languages. Moreover, they have been offering the implementation of bilingual
education for the last ten years. In the beginning of the thesis, the term “bilingual” in the context
of education will be clarified, the ways of implementing this type of education and its models
will be explained. This work will also focus on the general characteristics of the school, a
comparison of the bilingual and language classes curriculums, and a detailed description of
bilingual education at this particular school. The practical part of the thesis will use four tools
to achieve objective results of comparing bilingual and non-bilingual education: a student-
oriented questionnaire regarding time consuption of preparation for lessons, a survey of future
studies (their selection of a secondary school and success at entrance exams), qualitative
research in the form of an interview with pupils, and a comparative test focusing on different

English language skills.
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INTRODUCTION

In todays globalized world there is a strong need of using one lingua franca. Children
have an advatage of being exposed to English from an early age — English songs, TV
programmes, extra-curricular activities starting at nursery, or even a bilingual classmate, friend,
or relative. Families often travel to different parts of the world, so children absorb different
cultures and languages naturally.

Many parents consciously look for institutions, where English language is provided to
their children since the very first years of school attendance. They are aware of the fact that
speaking at least one world language is crucial for their children’s future life possibilities.
Mutual understanding allows an individual to learn more about the world, people and cultures.
The acquisition and maintenance of more than one language open doors to not only personal
and social opportunites, but also educational and economic opportunities.

This thesis aims to compare the level of English language at the General Zdenek
Skarvada Primary School in Ostrava-Poruba. This particular school offers students and their
parents education in language classes or bilingual classes. Both programmes focus on English
language and its deeper understanding. Bilingual pupils start learning mathematics and
education classes in English from the very beginning, and other subjects are also added later.
Students of bilingual programmes are taught by teachers whose mother tongue is Czech, as well
as by English native speakers from differents parts of world, so that students are exposed to
more accents and more English variations. In the afternoon, students participate in mandatory
classes called English clubs expanding their knowledge and English skills.

The thesis is divided into several chapters and subsections. The first part describes
“bilingual” in general — definition, its development and current situation. The following
subchapters look closely at speech development of a child and its differences between
monolingual and bilingual children. The next section of the thesis gives details about bilingual
education, and compares the advantages and disadvatages of bilingual education. Gradually,
the concrete form of bilingual education at the General Zdenek Skarvada Primary School in
Ostrava-Poruba is described in more depth and detail.

The research uses four tools to achieve objective results of comparing bilingual and
language education: a student-oriented questionnaire regarding time consuption of preparation

for lessons, a survey of future studies (their selection of a secondary school and success at



entrance exams), qualitative research in the form of an interview with pupils, and a comparative

test focusing on different English language skills.

Research questions:

1. Is bilingual education more time-consuming? - The assumptions is that it is.
Considering learning some subjects in English might take more of students time when
preparing for lessons.

2. Does bilingual education from an early age function as a motivation for future
language studies? — If students are exposed to English and bilingual education on
primary school, will they be confident enough to continue expanding their abilities on
English-orientated secondary schools?

3. Do bilingual classes students have better English skills in general? — Compared to
non-bilingual classes students, is there a significant difference in speaking, listening,

reading and other English skills among students?



1 Bilingualism

Bilingualism in general can be understood in several ways. The basic distinction is
bilingualism as an individual characteristics (individual bilingualism), when an individual is
able to use two languages proficiently; or bilingualism in a social group (societal bilingualism)
that refers to a whole community or country where more than one language is used.
Bilingualism shares similar characteristics to multilingualism, as they share the ablity of
speaking more languages (Baker, 2021, p. 2-3). Nevertheless, the difference between language
ability and language use must be explained. Bilingual people may use one language
predominantly and only have receptive ability of the other one. For others, the ability to use
both languages in speaking, writing and reading form is equal (Garcia, 2009, p.132). Individuals
tend to use one language to other purposes than the other (e.g. one language is used at home
and another in school). Hovewer, one of these languages is often dominant (Baker, 2021, p. 3).

As stated by Baker (2014, p. 1), bilingualism often starts at home when parents do not
share the first language. If they decide to speak to their child in both of the languages, they give
their child an advantage of becoming bilingual as they will be able to communicate in both
languages. Other example of becoming bilingual from an early age is to communicate with
parents in one language and with their friends, neighbours, and other members of a community
in a different language. This way of acquiring the two languages happens more or less at the
same time in the home environment — a child becomes bilingual simultaneously (Baker, 2014,
p. 1).

On the other hand, the second language can be acquired at a later stage, which is usually
after starting attending school — bilingualism develops sequentially. Sometimes people
comment on bilingualism with a certain concern that bilingual children will be confused and
not learn any of the languages well. Nevertheless, reasearches have shown a little support for
these statements - as long as there are adequate opportunities to use each language, it only brings
positives (Lightbown & Spada, 2013, p.30).

We must also take into consideration adult bilingualism, which is not rare. Becoming
bilingual during childhood definitely has its immense positives, but so does becoming bilingual
as an adult. Older students consciously decide to make changes and develop their abilities, and
so their progress can be quicker. Even though they might not have that many opportunities to
practice in authentic environment, they are able to “use their metalinguistic skills in a first
language more efficiently” (Garcia, 2009, p. 66). The main advatages of becoming bilingual as

a child are picking up language easily, acquiring it subconsciously and naturally while playing



and in real situations, or the fact that the accurate pronunciation is more likely to be copied.
Nevertheless, adults have better thinking skills, they analyze things easily, and therefore learn
quicker (Baker, 2014, p. 42). Either way, “bilingualism has educational, social, economic and
cultural consequences” (Baker, 2014, p.1).

Bilingual individuals constantly make choices about how to express themselves. One
frequent aspect connected to bilingual language use is called code switching. Bilingual
individuals use words or phrases in various languages within a conversation. Code switching
can be intentional (especially when speaking with someone who already knows both
languages), or it may show speaker’s deficit in both languages (Lightbown & Spada, 2013,
p.31). Other switch between languages is called codemixing and it can be described as changes
at the word level. To compare, here is the difference: “Tengo que babysit my sister (I have to
babysit my sister) — codemixing; vs. Estaba leyendo un libro, and suddenly he just got up and
left (He was reading a book, and suddenly he just got up and left) — code switching” (Manandise
and Gdaniec, 2011, p.2). Another phenomenon nowadays widely spread is called language
borrowing and it shares some similarities with the two mentioned above. Nevertheless,
language borrowing loans words or phrases to become permanent part of the recipient language
(Baker, 2001, p. 100). Languages and dialects do not exist in a vacuum and especially in todays
globalized words, these phenomenons often occur. Languages adjust to the needs of their

speakers and it is a natural development (Hock and Joseph, 2019, p. 328).

1.1 Speech development

Ludovica Serratrice, in her book, delves into the child's progression into language. She
highlights the significance of a crucial linguistic and cognitive milestone—the utterance of the
first words. Prior to vocalizing their initial words, children have already absorbed valuable
insights about the linguistic landscape that surrounds them, demonstrating an early awareness
of their language environment (Serratrice, 2013).

As early as during the final trimester of gestation, fetuses begin to perceive the rhythmic
patterns of language and music, which are effectively transmitted and retained even through the
abdominal barrier (Hepper & Shahidullah, 1994). A child then undergoes certain stages that

will be outlined shortly with the focus on speech development milestones.
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1.2 A basic division of a child’s developmental periods

Kucera (2013, p.144-148) offers a basic division of a child’s developmental periods:
e Prenatal (from conception to approximately 38" week of pregnancy) and perinatal
period (just after giving birth)
e Neonatal period (approximately until the end of the first month)
¢ Infant period (until the end of the first year)
e Toddler age (1-3 years)
e Preschool age (3-6 years)
e School age (6-12 years)

The foundations of word learning begin prenatally, with the first fetal responses
observed at 19 weeks of gestational age. Infants prefer the human voice, especially a higher
female voice, distinguishing it from other sounds. In the first year, rapid development occurs,
marked by crying as the primary means of communication, followed by the emergence of
sounds and babbling around six months. At nine to twelve months, a significant leap in speech
development occurs, with the understanding of simple prompts and the appearance of the first
conscious words. The second half of the first year sees the child preparing for communication,
learning conversational turn-taking, and acquiring intonation. In the second half of the second
year, symbolic understanding develops, and the child asks about the names of things. Speech
development is influenced by individuality and parental communication style, fostering
autonomy. Preschool and school age witness speech perfection, sentence structure progress,
and an expanding interest in language-related activities, contributing to the child's growing
knowledge and ability to express opinions and emotions verbally (Langmeier, 2006).

Between the ages of 11 and 15, a child's speech development undergoes significant
growth and refinement. This period is marked by an expansion of vocabulary and a deeper
understanding of grammar, leading to the ability to articulate thoughts with increasing
precision. The child's language fluency improves, allowing for more nuanced communication,
and they may begin to exhibit preferences for certain language styles or expressions. Reading
and writing skills continue to advance, and the child engages with a broader range of literary
genres. Cognitive and critical thinking abilities play a significant role in their capacity to
express complex ideas. Additionally, the social and cultural context becomes increasingly

influential, shaping the child's language use and identity. Overall, the years from 11 to 15
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represent a crucial phase in which language skills evolve, reflecting cognitive and socio-cultural

maturation (Langmeier, 2006).

1.2.1 Impaired communication skills

The speech ontogeny is influenced by cognitive, motor, emotional and social
development of toddler and preschoolers (Bytesnikova, 2012, p. 16). We speak of impaired
communication skills when some level (or several levels at the same time) of language
expressions interfere with the communication intention of the individual (Lechta, 2011, p. 51).
Impaired communication skills can take different forms, e.g. a small articulation deviation, or,
on the contrary, a complete loss of communication skills. It can manifest itself in different
periods of a person’s ontogeny — either during language acquisition by a child or during
communication problems among adults. It can be dominant (the main manifestation) or
symptomatic (as a symptom of another disability) (Vrbova, 2015). As the thesis does not focus
on this topic, only a few concrete examples of impaired communication skills are listed: delayed

speech development, babbling, stuttering, dyslalia, etc. (Vrbova, 2015).

1.2.2 Speech development of bilingual children

It is a fact that young children can grasp the entire language system of a language in the
first years of life. A frequent argument against bilingualism is that the child will not master any
of the languages properly. However, it is proven that “people have greater capacity to acquire
languages at the beginning of their lives” (Kadanikova, 2017, p. 4). The human brain is literally
programmed to learn, and therefore also to learn a language (Kadanikova, 2017, p. 4).

Bilingual development is a complex process influenced by various factors: the child’s
age when acquiring the second language; settings of where they are using each of the languages;
languages involved; and others (Prath, 2016). Prath (2016) refers to research stating that
“developmental sequences valid for most children, regardless of home language”. 1If some
communicating issues appear, it does not have to do anything with the child being bilingual.
The milestones for language described in the previous subchapters should be roughly met by
all children, monolingual and bilingual.

Nevertheless, the environment plays an important role in a child’s word use. A father

may talk to a child about different topics than a mother and therefore they will be using different
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vocabulary. In this case, a child may know certain words in one language, and others in the
second language. The same rule applies on acquiring the second language at school — a child
may know e.g. colours in the language used at school, because they practise it a lot. However,
they will know perfectly how to name individual pieces of clothing in the language used at
home, because they dress multiple times a day. The pronunciation also varies depending on
which sounds children are capable od saying at a certain age. Typical speech sound milestones
are different in every languages (Marian, 2009). Other than that, the speech development of
bilingual children is almost identical to a monolingual children speech development (Prath,
2016).

However, if a child does not distinguish between languages even at the age of five or
six and is unable to communicate what he/she wants, it may be related to an attention or learning
disorder, or to his personality. It is believed that a child should already have mastered at least
one language system enough to enable him/her to attend school. If more serious speech
development problems occur, e.g. shuttering or pronunciation problems, the family should seek
a speech therapist or even a child psychologist (Bacharova, 2015).

The speech development of bilingually educated pupils of lower secondary schools goes
hand in hand with the speech development of a monolingual child characteristic for this period.
At this stage, vocabulary expansion continues, with the children expressing themselves more
precisely and employing a broader range of words in both languages. There is an increased
understanding and application of grammatical rules, as well as the ability to experiment with
complex sentence structures. Fluent code-switching may become more evident, allowing the
child to seamlessly transition between languages. Specialized vocabulary may emerge based on
academic interests or hobbies. Overall, the period from 11 to 15 years old marks a phase of
deepening bilingual proficiency, individual linguistic preferences, and a more sophisticated

engagement with the cultural and social aspects of each language (Marian, 2009).

1.3 Second language learning

Starting with multiple languages is possible since the very first years of an infant. Babies
are capable of hearing differences between the sounds of human languages. If they are regularly
exposed to more than one language, they are more likely to continue responding to these
differences for a longer period. Nevertheless, a real interaction with a human speaker is

necessary to retain this ability — a human must not be replaced by an electronic device (a
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television, a radio, etc.). After 12 months, most babies start producing words by themselves.
They go through language acquisition developmental stages related to their cognitive
development, and they may have their speaking skills completely under control just around the
school years (Lightbown & Spada, 2013, p. 6-7).

Second language can be learned by “imitation, practice, reinforcement (or feedback on
success), and habit formation” (Lightbown & Spada, 2013, p. 103). This type of second
language acquisition is based on behaviourist theory. In the school environment, audiolingual
teaching materials are used, students memorize dialogues and speech patterns by heart. Later,
it was shown that learning strongly motivated by rewards and the tight connection to the first
language do not work quite well (Lightbown & Spada, 2013, p. 104).

On the opposite part of the spectrum there is the innatist perspective explained by
Noam Chomsky. He argues that all children are born with the ability to acquire a language.
According to him, the innate knowledge of the principles of Universal Grammar exists and thus
it permits everybody to acquire languages. The researchs have shown that although the process
of acquiring first and second language is not the same, there are some similarities that cand help
(Gass et al., 2020, p. 158-159).

Other theories describe how language is acquired from different perspectives. Cognitive
perspective involves computer simulations that requires to adapt to novelty and ambiguity. It
is important to be able to work with relevant information, understand the background and think
critically (Lightbown & Spada, 2013, p. 108-110). The sociocultural perspective considers
language as contextually situated, when mediation is the key concept in the learning process.
Mediation is understood as a skill we use if we want to help other people with communication.
If mediator knows the first language of the person finding it hard to speak, they can help with
translating. It happens in real life as well (Scrivener, 2005, p. 310).

What all theories of language acquisition have in common is the intention of acquiring

language in certain environments. Lightbown & Spada claim:

“Educators who are hoping that language acquisition theories will give them insight into
language teaching practice are often frustrated by the lack of agreement among the
‘experts’. The complexities of second language acquisition, like those of first language
acquisition, represent puzzles that scientists will continue to work on for a long time.
Research that has theory development as its goal has important long-term significance
for language teaching and learning, but agreement on ‘complete’theory of language

acquisition is probably, at best, a long way off. Even if such agreement were reached,
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there would still be questions about how the theory should be interpreted for language
teaching practice” (Lightbown & Spada 2013, p. 120-121).

1.3.1 Teaching methods

Czech pupils start learning English no later than in the third grade. Some primary
schools start teaching their pupils English already in the first grade (FEP BE, 2017, p. 25-26).
The way of teaching at schools differs. It mainly depends on what goal the school has set with
regard to teaching a foreign language. There are many methods that can be used in order to
teach a person a foreign language. Richards and Rogers mention two methods as the oldest
language teaching methods - the Grammar-Translation Method (2014, p. 5) and the Direct
Method (2014, p. 11).

Grammar-Translation Method

A method focused primarily on teaching reading and writing in a foreign language. It is
believed that the best way to learn the language is being able to read in it. The read text is
translated directly into the students’native language, and grammatical phenomena are also
explained on the specific text. Student is a passive recipient of infromation (Richard and Rogers,

2014, p. 5-8).

Direct Method

The only language allowed is the language taught. The teacher does not translate into
the native language of the students, but everything should be explained in a way to be
understandable. The method focuses on communication skills that students can use in everyday
conversation. The student plays an important role in this method and becomes an active

participant in the lesson (Richard and Rogers, 2014, p. 11-17).

As a reaction to these classic methods in language teaching, new methods have been
emerging, focusing on various aspects of foreign language teaching. Communicative language
teaching method is one of them. This method will be briefly described, as it created a base for
Content and Language Integrated Learning (CLIL) method. The CLIL method is significant for

our subject and will be described in more detail.
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Communicative language teaching

A method aimed at developing the student's communication skills. The conversations
that the teacher practices with their students are contextualized to make sense to the students.
A space is also created for errors, which are then worked on. The role of the teacher is essential
in this method. She/he actively participates in teaching, leads all conversations taking place

within the teaching and also coordinates them. Every student actively participates in every

lesson (Richard and Rogers, 2014, p. 85-89).

The CLIL method

CLIL stands for the term Content and Language Integrated Learning. This widespread
method uses other language apart from the students’ mother tongue to give instructions or to
show them the concrete use of this language in various situations. It is a natural way of teaching
second language, as it provides opportunities for learning through absorbing the language.
Students do not have to understand every word, but they get the overall context and get used to
the language. Like that, they will eventually learn to use it naturally themselves (Dalton-Puffer,
2007, p. 1-3). Richard and Rodgers (2014, p. 118) claim that “CLIL in Europe has been
described as a response to globalization: the need for knowledge-driven economies and
societies.” Using the CLIL method means that the aim of teaching a certain subject in a foreign
language is to not only understand the subject matter, but also consolidate English vocabulary,
grammar, and other English skills (Dalton-Puffer, 2007, p. 1-3).

Especially for young children who start attending bilingual programme at primary
school, it is essential to point out that in the first years, they are learning both the content, but
the language component as well. The CLIL method is a valuable tool to help with that in the
first years. Gradually, it will transform into a bilingual teaching, which takes place regularly
and has sufficient space for the teacher to focus especially on the content component (Coyle et
al., 2010, p.1).

Further division suggests two types of CLIL teaching methods: the weak/soft CLIL and
the strong/hard CLIL. The soft CLIL “is a type of content and language integrated instruction
taught by trained CLIL teachers to help learners develop the foreign language competency as
a primary aim, and their subject/theme/topic knowledge as a secondary aim” (lIkeda, 2013,
p-32). In other words, topics from the curriculum can be taught in a different language as part
of a language course. Soft CLIL teachers are language teachers teaching in language lessons.

On the contrary, hard CLIL focuses more on the content while using second language. The

16



teachers are CLIL subject teachers, and the method is used in their subject lessons. Teaching
the language is important, but the knowledge of the content is what is assessed (Ikeda, 2021,
p.15-17). The hard CLIL method has been used at Skarvada school since 2011 (SEP of General
Zdenek Skarvada Primary School, 2013, p.6).

17



2 Bilingual education

This chapter focuses on bilingual education in general. It describes what it is, four
models of bilingual education, and the advantages and disadvantages of bilingual education. It
investigates if bilingual education can be successful in helping students become proficient in

both languages, enabling them to engage effectively in academic, social, and cultural contexts.

2.1 What is bilingual education?

Bilingual education shoud not be mistaken for language education. Whereas language
education adds competences in second language, bilingual education “educates bilingually,
gives opportunity to function across cultures and puts two different languages on the same
level” (Garcia, 2009, p. 132-133). In other words, “traditional secondor foreign-language
programmes teach the language as a subject, whereas bilingual education programmes use the
language as a medium of instruction, that is, bilingual education programmes teach content
through an additional language other than the children’s home language” (Garcia, 2011, p. 6).

Bilingual education offers many benefits and is good for all. Every individual can
benefit from it, no matter what social or national group they are from. Any type of school is
suitable for bilingual education and there is never too early to start with it. Bilingual education
enables people to be more tolerant towards minorities, reduce racism and develop creativity in
communication. By knowing more languages, we naturally absorb different cultures, customs
and traditions. The ability of speaking and thinking in more languages has a positive effect on
the development of the brain, and cognitive abilities. Bilingual individuals are more likely to
react quickly to changes (Zs-skarvady831, 2023).

Nevertheless, early bilingual education was often criticized. It began to spread in the
20™ century due to modernist development and globalization. Modernization theory posits that
modern nation-state should aim at urbanization, secularization and overall change of the
population’s thinking. However, not everybody agreed, as nation and its language were still
very important (Garcia, 2011, p.12). Especially in the United States, where mainly Latino
minorities began to migrate, many opponents of bilingual education claimed that immigrants
should assimilate and use the dominant language. This is only one example of many more
throughout American history, when linguistic and human rights were violated (Moore, 2021, p.

23). There is a constant change in the perception of bilingual education and different
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development of bilingual education can be seen in other parts of the world. In the United States
the situation changes in waves and certain laws had to be passed to maintain equality. On the
other hand, the Basque Country and Wales now experience a period of expansion of bilingual
education after times of suppression (Baker, 2021, p. 204). Either way, the 21 century can be
charactarized as the century of bilingualism or multilingualism. Garcia (2009, p. 3) claims that
“bilingual education that is adaptive, able to expand and contract, as the communicative
situations shift and as the terrain changes, is precisely what all children in the twentyfirst
century need”.

The expansion of schools offering bilingual education only confirms that statement.
Parents consciously look for schools orientated at deeper English studies that would meet the
requirements for educating their children. However, a variety of factors should be considered
when choosing a suitable school for a child — not only the language factor, but also overall
climate and atmosphere of the school. Some schools might profile as bilingual, but parents
should consider the commitment of teachers, how they behave towards students, what is the
success rate of the graduates, how students feel at that school, and others (Baker, 2014, p. 143).
In the practicle part of the thesis, as many of these factors as possible are taken into

consideration.

2.2 Models of bilingualism

Depending on the educational system and rules set in society, several modes of bilingual
education can be adapted. According to Garcia (2009, p.51-54), there are four models of

bilingualism:

Subtractive

Garcia claims this model suggests that students stop speaking their native language at
school and they only use the second one. Subsequently, they naturally start thinking and
controlling the second language, especially in terms of grammar and written expression (2009,
p.51).

The subtractive model can have significant cultural and identity implications.
Individuals experiencing language loss may also face challenges in maintaining cultural
connections associated with their first language. Social factors, such as the prestige associated

with a particular language or discrimination against certain language communities, can
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contribute to a subtractive bilingualism model. Individuals may feel pressure to adopt the
dominant language for social acceptance or economic opportunities. In a subtractive
bilingualism scenario, there may be limited efforts to maintain and nurture proficiency in the
first language. This lack of support can further contribute to language loss over time (Nguyen,
2022, p.53-54).

It is important to note that the subtractive model is a theoretical framework used to
describe a specific pattern of language development and use. In reality, bilingualism is diverse,
and individuals may experience a range of language outcomes based on various factors,

including societal attitudes, educational policies, and personal choices (Garcia, 2009, p. 51).

Additive

The additive model of bilingualism stands in contrast to the subtractive model and refers
to a situation in which the acquisition or proficiency in a second language is achieved without
negatively affecting the first language. In other words, individuals who experience additive
bilingualism maintain and even enhance their proficiency in both languages, with the second
language serving as an additional linguistic and cultural resource. Additive bilingualism
emphasizes the enrichment of cultural experiences associated with both languages. Individuals
who are additive bilinguals often maintain strong ties to the cultural and social contexts
associated with each language (Rao, 2015).

The additive model is associated with positive attitudes toward multilingualism.
Individuals and communities recognize the cognitive, cultural, and social benefits of being
proficient in more than one language. Efforts to promote additive bilingualism often focus on
creating supportive educational and societal environments that value and nurture both

languages (Koch, 2009).

Recursive

The recursive model of bilingualism is a theoretical framework that recognizes the
dynamic and interactive nature of bilingual language development. It is a form of bilingualism
constituted only recently in the twenty-first century. It occurs when the need to use native
language among pupils disappears and the second language begins to prevail. However, the
native language is used in various rituals or customs. The recursive model acknowledges that
bilingual individuals do not compartmentalize their languages but instead engage in continuous

interactions between their languages. Both languages influence each other in a dynamic and
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reciprocal manner. This model prevails in immigrant or indigenous communities. Bilinguals in
a recursive model demonstrate flexibility and adaptability in their language use. They may
switch between languages based on the context, interlocutors, and communicative goals,
reflecting a fluid and contextually driven language choice (Garcia, 2009).

The model emphasizes the integration of linguistic elements from both languages. This
integration can occur at various linguistic levels, including phonological, syntactic, and lexical
aspects, leading to a unique linguistic profile for each bilingual individual. In the recursive
model, language development is viewed as a lifelong and evolving process. Bilingual
individuals continue to refine and adapt their language skills throughout their lives, influenced

by experiences, exposure, and changing social contexts (Garcia, 2009).

Dynamic

The dynamic model of bilingualism is a theoretical framework that views bilingualism
as a complex and evolving process shaped by various dynamic factors. Unlike static models
that categorize individuals into fixed language proficiency levels or discrete stages, the dynamic
model emphasizes the fluid and interconnected nature of bilingual language development. The
dynamic model recognizes that bilingual individuals' language proficiency and use can change
over time due to various factors such as exposure, language input, social context, and life
experiences. It connects mother tongue and foreign languages in all areas. It suggests that
language is dynamic and it needs to be developed dynamically and comprehensively. This

model is currently the most widely used model of bilingualism (Garcia, 2009, p. 51-54).

2.3 Advantages of Bilingual Education

Bilingual education offers numerous advantages by fostering cognitive, academic, and
cultural development. Students in bilingual programmes typically demonstrate enhanced
cognitive skills, including improved executive functions, problem-solving abilities, and
heightened cognitive flexibility. Academically, bilingual learners often achieve higher levels of
literacy in both languages, leading to increased proficiency across various subjects. Exposure
to diverse linguistic and cultural perspectives cultivates cultural competence, preparing students
for global citizenship. Proficiency in multiple languages provides a competitive edge in the job
market, expanding career opportunities and fostering communication skills. Bilingual education

not only facilitates language acquisition but also nurtures a broader understanding of different
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cultures, promoting inclusivity and enriching the overall educational experience (Morales et al.,

2013).

Cognitive benefits

Bilingual education is often linked to improved executive functions, including problem-
solving, cognitive flexibility, and working memory (Marian, 2012). This is because bilingual
individuals constantly navigate between two language systems, exercising their cognitive
abilities. Bilingual individuals tend to develop a heightened metalinguistic awarness. They are
more adept at thinking about language as a system, understanding grammar and syntax, and
recognizing linguistic patterns. This awarness can facilitate language learning and
communication skills. Bilinguals often demonstrate superior attentional control. The constant
practice of selectively attending to one language while inhabiting intereference from the other
contributes to improved attention regulation. Bilingualism may also contribute to delaying the
onset of cognitive functions for a longer period, potentially reducing the risk of conditions like

dementia and Alzheimer’s disease (Bialystok, 2015).

Cultural Awareness and Sensitivity

Bilingual education exposes students to different cultures and perspectives, fostering an
appreciation for diversity. This can contribute to increased cultural sensitivity. They are more
attuned to the diversity of cultural expressions, traditions, and perspectives. Bilingualism is
often associated with a broader worldview. This global perspective fosters open-mindedness
and and appreciation for the richness of human diversity. Proficiency in more than one language
facilitates direct engagement with different cultures. Bilingual individuals can participate more
actively in cultural exchange programmes, language immersion experiences, and international

travel, further enhancing their cultural awareness (Chamorro, 2020).

Communication Skills

Bilingual education equips individuals with the ability to communicate effectively in
multiple languages. Exposure to multiple languages typically results in broader vocabulary.
Bilingual students often have a richer linguistic repertoire, as they learn words and expressions

in different cultural and linguistic contexts. Bilingual individuals demonstrate increased
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lingustic flexibiity. They can adjust their communication to suit the formality of a situation, the

cultural context, or the preferences of their audience (Bhatia, 2006).

Carrer Opportunities

Being bilingual can provide a competitive edge in the job market. Many employers
value language skills, especially in fields that involve international business or multicultural

interactions (Herrera, 2010).

Positive Impact on First Language

Research suggests that bilingual education can positively impact a student’s proficiency
in their first language, leading to enhanced literacy and communication skills (Chamorro,

2020).

2.4 Disadvantages of Bilingual Education

It is obvious that bilingual education has many advantages. However, bilingual
education can have disadvantages as well. Challenges, such as limited resources, teacher
shortages, and potential inequalities in programme implementation may occur. The need for
qualified teachers proficient in both languages, specialized instructional materials, and
additional resources can strain educational budgets. Standardized testing in a monolingual
context may pose difficulties for bilingual students, and the transition from bilingual to
mainstream classes can be challenging if proficiency in the majority language is not well-
established. Negative societal attitudes toward bilingualism may lead to resistance or lack of
support from some parents and communities, impacting the success and sustainability of
bilingual programmes. Additionally, variations in programme structures and inconsistent
resource distribution among schools can contribute to disparities in educational outcomes

(Chamorro, 2020).
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Initial Challenges

Students in bilingual programmes may face an initial adjustment period, especially if
there are proficiency disparties between students. Some students might find it challenging to
adapt to the demands of learning in two languages. Some students may initially struggle with
language switching, particularly if they are required to transition between languages in different
subjects or within the same lesson. Navigating this linguistic flexibility can be challenging for

some learners (Schwartz, 2016).

Resource Intensity

Implementing effective bilingual education programmes requires significant resources.
This includes trained educators proficient in both languages, appropriate instructional materials,
and a supportive learning environment. The teacher should be proficient in both languages.
Insufficient staffing can impact the quality of instruction and therefore the impact of the
students’ proficiency in both languages. The challenge an environment represents can be an
overcrowded classroom — this can strain resources available for individualized instructions, and

it can limit opportunities for meaningful language practice (Herrera, 2010).

Potential for Language Mixing

Students in bilingual programmes may engage in code-switching, where they mix
elements of both languages within a single sentence or discourse. Generally, this phenomenon
is a natural and common occurrence. Nevertheless, it can be a concern for those emphasizing

language purity (Bhatia, 2006).

Limited Availability of Programmes

Bilingual education programmes often require additional resources, including
qualified bilingual teachers, instructional materials, and support services. Limited funding can
hinder the establishment and expansion of bilingual programs, leading to a lack of
availability. Bilingual education programmes may not be widely available, limiting access for
students who could benefit from such an educational approach. This can be particularly true in

certain regions or socioeconomic contexts (Herrera, 2010).
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In summary, the prevalence of advantages or disadvantages in bilingual education can
vary depending on several factors, including the specific context, programme design, and
implementation. Bilingual education, when well-designed and effectively executed, is generally
associated with numerous advantages for students. However, challenges and disadvantages may
arise. It is essential to consider the overall balance and recognize that the success of bilingual
education often depends on the commitment of educational institutions, community support,

and the implementation of evidence-based practices (Herrera, 2010).
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3 Education at Skarvada Primary School

General Zdenek Skarvada Primary School in Ostrava-Poruba is a regular state primary
school established in 1957 by the Ostrava-Poruba district. In 1993, the school was labeled a
primary school with extended foreign language teaching. It gave the school more space to put
emphasis on the teaching of foreign languages, especially English language. Since then, the
school has been evolving in this direction. Gradually, in 2013, the first bilingual programme
was opened. It has been annually supported by the statutory city of Ostrava as part of the
program called Development of bilingual and foreign language teaching in kindergartens,
primary and secondary schools. The school provides higher time allowance for English lessons
than regular schools, but especially enriching are the English conversation lessons and
possibilities in general, usually led by native speakers. At second grade, pupils are introduced
to a second foreign language — German, Spanish, French or Russian (General Zdenek Skarvada
Primary School, 2023).

Before receiving the status of a bilingual school, many obstacles occured. The then
headmistress Mgr. Milena Walderova was extremely enthusiastic about this issue and wanted
to offer even better quality education. She visited other primary schools across the country to
look for inspiration. Together with her team they created a detailed project plan that had to be
approved by the Ministry of Education, Youth and Sports. Teachers selected for the bilingual
programme had to meet certain requirements proving their appropriate English level - a
Cambridge certificate or a university degree in English studies (General Zdenek Skarvada
Primary School, 2023).

When the project launched in 2013, a class of 24 pupils was opened (SEP of General
Zdenek Skarvada Primary School, 2013). This number of pupils was thought to be optimal, but
due to great interest of this programme, it was later increased to 29 pupils in one class.
Nowadays, the interest from parents more than twice exceeds the offer, but unfortunately it is
not possible to open two bilingual classes in one school year due to capacity reasons. The school
therefore has to thoroughly choose the most talented children (General Zdenek Skarvada
Primary School, 2023).

Speaking of admission of a pupil to a bilingual class, it takes place at the same level as
any other enrollment. However, the English language part of the admission is more complex
and takes a bit longer. Greater emphasis is put on language sensitivity. A child does not have
to be fluent in English when applying for admission, they do not even have to know any English

at all. What is important is the child’s attitude and effort to learn new things. They are tested to
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copy pronunciation and rhytm to see if they are able to hear the language accurately. They also
go through a short memory exercise, when they have to remember as many vocabulary related
to a picture as possible. A certain maturity of the child is crucial, as some subjects are taught in
English since the beginning, and mandatory afternoon English clubs add to the schedule. An
English teacher leads an interview in Czech to find out how a child reacts and expresses
himself/herself. In order to study this programme succesfully, children need to be supported by
parents/family members and live in a stimulating home environment. An important note to
mention is also the accessibility — the bilingual programme at General Zdenek Skarvada
Primary School is charged annually. The money in the bilingual fund goes to not only native
speakers’ and English clubs lecturers’ salaries, but they also cover textbooks, admissions to
various places pupils visit during the school year, and others (General Zdenek Skarvada Primary
School, 2023).

The combination of time allowance of English lessons, the English clubs and
involvment of native speakers, allows bilingual pupils to complete basic education with the
Cambridge B2 First for Schools exam (language level set at B2) (General Zdenek Skarvada
Primary School, 2023).

3.1 Language levels

In order to determine what needs to be learned during the study of the language and for
a clearer and simpler assessment, the Council of Europe established six levels of language users
— The Common European Framework of Reference (CEFR). This tool helps with creating
syllabus, tests, and textbooks. In ascending order, these are levels Al and A2 for the novice
user, Bl and B2 for the independent user and C1 and C2 for the experienced user of the
language. (Council of Europe, 2001).

Based on the Common European Reference Framework, a European Language Portfolio
(ELP) was also developed for pupils and students, which should serve to record the pupils’
current language level and motivate them to work on their weak points and improve their
language level. A description of the individual levels is also part of the ELP. This description
is always divided into three main categories: understanding, speaking and writing. Two of these
categories are further divided into subcategories. Listening and reading are related to
understanding, conversation and independent oral speech are related to speaking (Perclova,

2001, p. 6)
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The framework is used worldwide and serves as an international classification of a
learner's language skills. In the Czech Republic, the framework is used as a general basis for
the creation of Framework Education Programmes (FEPs), which set mandatory and minimum
expected outputs in foreign languages at primary and secondary schools, including
gymnasiums. The advantage of the framework is that it unifies language levels worldwide and
can be translated into any language (CEFR, 2020, p. 11).

To assess students according to these qualifications, the Cambridge exams can be taken.
They correspond to individual language levels according to the CEFR, and in addition, they are
compiled in such a way that they test what they are supposed to test at the given language level

(cambridgeenglish, 2023).

Level A1

Level Al is achieved by bilingual class pupils as part of the Starters and Movers exams.
The Starters language exam operates at the pre-Al level and only the Movers exam reaches the
Al level. 4th graders should reach this language level (General Zdenek Skarvada Primary
School, 2023).

“Students recognize familiar words and very basic phrases concerning
themselves, their family and immediate concrete surroundings when people speak slowly
and clearly. They can understand familiar names, words and very simple sentences.
Students interact in a simple way provided the other person is prepared to repeat or
rephrase things at a slower rate of speech and help them formulate what they are trying
to say. Students can ask and answer simple questions in areas of immediate need or on
very familiar topics. Students can use simple phrases and sentences to describe where
they live and people they know. They write a short, simple postcard, and fill in forms
with personal details.” (ELP, 2001, p. 6).

Level A2

With level A2, pupils leave the first stage of basic education. This level is also set as the
starting level for pupils taking the Flyers language test (General Zdenek Skarvada Primary
School, 2023).

“Learners can understand phrases and the highest frequency vocabulary related

to areas of most immediate personal relevance (e.g. very basic personal and family
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information, shopping, local geography, employment). Students can catch the main point
in short, clear, simple messages and announcements. They can read very short, simple
texts. They can find specific, predictable information in simple everyday material.
Students communicate in simple and routine tasks requiring a simple and direct exchange
of information on familiar topics and activities. They can handle very short social
exchanges, even though they can’t understand enough to keep the conversation going
themselves. They can use a series of phrases and sentences to describe in simple terms
their family and other people, living conditions, educational background and their
present or most recent job. Students write short, simple messages relating to matters in

areas of immediate need. They write a very simple personal letter.” (ELP, 2001, p. 6).

Level B1
Pupils reach the first step of the advanced language user level. At this level, students do
not take any language test (General Zdenek Skarvada Primary School, 2023). After reaching

level B1, students:

“understand the main points of clear standard speech on familiar matters
regularly encountered in work, school, leisure, etc. They can understand the main point
of many radio or TV programmes on current affairs or topics of personal or professional
interest when the delivery is relatively slow and clear. Students understand texts that
consist mainly of high frequency everyday or job-related language. They can understand
the description of events, feelings and wishes in personal letters. Students can deal with
most situations likely to aries whilst travelling in an area where the language is spoken.
They can enter inprepared into converstaion on topics that are familiar. Students connect
phrases in a simple way in order to desrcibe experiences and events, their dreams, hopes
and ambitions. They can briefly give reasons and explanations for opinions and plans.
They can narrate a story or relate the plot of a book or film and describe their reactions.
Students can write simple connected text on topics which are familiar or of personal
interest. They can write personal letters describing experiences and impressions.” (ELP,

2001, p. 6).

Level B2
Pupils of bilingual class programme should leave the school with this language level

after completing compulsory school attendance. This level is completed by the FCE language
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exam (General Zdenek Skarvada Primary School, 2023). According to European Language
Portfolio, students:

“understand extended speech and lectures and follow even complex lines of
argument provided the topic is reasonably familiar. They can understand most TV news
and current affairs programmes. They can understand the majority of films in standard
dialect. Students can read articles and reports concerned with contemporary problems
in which the writers adopt particular stances or viewpoints. They understand
contemporary literary prose. Students can interact with a degree of fluency and
spontaneity that makes regular interaction with native speakers quite possible. They can
take an active part in discussion in familiar contexts, accounting for and sustaining their
views. Students can present clear, detailed descriptions on a wide range of subjects
related to their field of interest. They can explain a viewpoin on a topical issue giving the
advantages and disadvantages of various options. Students can write clear, detailed text
on a wide range of subjects related to their interest. They can write an essay or report,
letters highlighting the personal significance of events and experiences.” (ELP, 2001, p.
0).

3.2 Framework Education Programme (FEP)

Educational outcomes are determined by the Framework Education Programme (FEP).
If we specifically need the outputs of the primary and lower secondary schools, we will use the
Framework Educational Programme for Basic Education (FEP BE). However, the FEP BE only
stipulates general educational outcomes. Each school develops its own educational outputs with
a specific curriculum. This document is called the School Education Programme (SEP). If it
concerns basic education, it is the School Education Programme for Basic Education (SEP BE).

FEP BE stipulates the following outputs as expected after the completion of the lower

secondary school education:

“RECEPTIVE LANGUAGE SKILLS
Expected outcomes:

Pupils will

30



- read aloud texts of appropriate length, fluently and respecting the rules of
pronunciation

- understand the content of simple texts in textbooks and the content of
authentic materials using visual aids, find familiar expressions, phrases,
and answers to questions in texts

- understand simple and clearly pronounced speech and conversations

- infer a likely meaning of new words from context

- use a bilingual dictionary, look up information or the meaning of a word

in an appropriate monolingual dictionary

PRODUCTIVE LANGUAGE SKILLS

Expected outcomes:

pupils will

- form a simple (oral or written) message related to a situation from family
and school life and other studied theme areas

- create and modify grammatically correct simple sentences and short texts

- provide a brief summary of the content of a text, speech and conversation
of appropriate difficulty

- request simple information

INTERACTIVE LANGUAGE SKILLS

Expected outcomes:

pupils will

- in a simple manner, make themselves understood in common everyday

situations

Subject matter

- simple messages — address, responding to being addressed, greetings,
welcoming, saying good-bye, introductions, apologies, responding to an apology,
thanking and responding to being thanked, pleas, requests, wishes,
congratulations, requests for help (services, information),
agreement/disagreement, meetings, social plans

- basic relationships — existential (Who? ...), spatial (Where? Where to?...),
temporal (When? ...), qualitative (What? Which? How? ...), quantitative (How

many/much?...)
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- theme areas — home, family, housing, school, free time and leisure activities,
personal letters, forms, questionnaires, sport, healthcare, food, in town, clothing,
shopping, nature, weather, people and society, travelling, the socio-cultural
environment of relevant language areas and the Czech Republic

- vocabulary and word formation

- grammatical structures and sentence types, lexical principles of orthography”

(FEP BE, 2007)

When we compare the expected outcome of a bilingual student (level B2 of the CEFR)
and of a student from a regular class (outcomes based on FEP BE), the difference is
considerable. In the following subchapter we will have a closer look at the concrete SEP of
General Zdenek Skarvada Primary School and a comparison of bilingual and language classes

curricula.

3.2.1 A comparison of bilingual and language classroom curricula

The SEP of General Zdenek Skarvada Primary School is called “Open language gate”
and expresses the basic idea of the programme which is removing communication barriers
between people. Its goal is to build the foundations of appropriate interpersonal relationships
and principles of coexistence between people (SEP of General Zdenek Skarvada Primary
School, 2013).

In the thesis, the main attention goes to the foreign language approach. The English
language time allocation is the same for both bilingual (Table 1) and language classes (Table
2). In addition, bilingual pupils have English conversation lesson in the eighth and ninth grades,
so a total of two more lessons of English than pupils in language classes. However, several
subjects in bilingual classes are taught partly in Czech and partly in English. These lessons are
either taught by a native speaker, or a native speaker is present in the lesson to assist the main
subject teacher. Table 3 describes in detail the number of lessons in individual grades and their
ratio to the language taught. The table shows us that students in bilingual classes come into
contact with the English language considerably more often than students in language classes,
even though the time allocation for teaching a foreign language is the same in both programmes.
On top of that, bilingual students attend mandatory afternoon classes called “English clubs” to

deepen their knowledge and become more proficient in the language. This amount of English
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language lessons helps students to fully get used to the English language in such a sense that
they no longer perceive it as another subject, but as a part of their lives (SEP of General Zdenek

Skarvada Primary School, 2013).

Subiect 6th grade 7th grade 8th grade 9th grade | Total time
J bilingual bilingual bilingual bilingual | allocation
English 3 3 3 3 12
English 0 0 1 1 2
conversation
Table 1: Teaching plan — bilingual classes (Zs-skarvady831, 2023).
Subject 6th grade 7th grade 8th grade 9th grade Total time
J g g g g allocation
English 3 3 3 3 12
English 0 0 0 0 0
conversation
Table 2: Teaching plan - Language classes (Zs-skarvady831, 2023).
Subject 6th grade 7th grade 8th grade 9th grade Total time
J g g g g allocation
. 1 English 1 English . .

Physics | Czech | Czech 1 English 1 English 6
Informatics 1 English - - - 1
Geography 1 English 2 English 1 Czech 2 Czech 6

Natural history 1 Czech 2 Czech 2 English 1 Czech 6

Physical 1 English 1 English 1 English 1 English 6

education 1 Czech 2 Czech 1 Czech 1 Czech

Working . . . .

education 1 English 1 English 1 English 1 English 4
Music 1 English 1 English 1 English - 3
Art 2 English 1 English 2 English 2 English 7
: nd ; nd ; nd
Worklpg | Czech 1 2"¢ foreign | 1 2™ foreign 1 2 4
education language language foreign 1.

Table 3: Overview of subjects led in a foreign language (Zs-skarvady831, 2023).

During their studies, pupils in both language and bilingual classes learn from Oxford

University Press textbooks. The textbooks are listed in the table 4:
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6™ grade 7t grade 8t grade 9t grade
Bilingual ‘ ‘ English File English File

Project 3 Project 4 )
class Intermediate Plus | Advanced
Language : : : ,

Project 2 Project 3 Project 4 Project 5
class

Table 4: The list of textbooks (General Skarvada Primary School)

Pupils learn from different textbooks in individual grades within the bilingual and
language programme. As can be seen from the table 4, bilingual students of the 6th and 7th
grades are one whole textbook ahead of their colleagues from the language programme. In the
8th grade, there is a complete differentiation. The bilingual 8th graders switch to the English
File Intermediate Plus textbooks, which they follow in the 9th grade with the English File
Advanced textbook. Language students continue with the Project series of textbooks until
version 5, which ends their studies at lower secondary school (General Zdenek Skarvada

Primary School, 2023).

3.3 English clubs

The English clubs bilingual students attend after school are compulsory. The lessons
copy the level of the English language of the children and contribute to its progress. They are
adapted to the psychological development of the pupils so that the pupils naturally show an
interest in these clubs.

During these clubs, students are divided into two halves within their class. In this
reduced number of pupils, it is easier for them and for the teacher to work, and the teacher has
more space to attend to the pupils individually.

Pupils have an average of four clubs per year. Each semester, one half of the class has
two clubs, which they exchange with the other half of the class in the second semester. So it
turns out that a pupil of the bilingual programme has two afternoon classes per week. Table 5

lists these clubs from 6th to 9th grade (General Zdenek Skarvada Primary School, 2023).
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Class English club

Let’s read and chat
Movie Club
KET
One more English

6 bilingual

PET

th . .
7% bilingual Tastes of the world

FCE
8" bilingual Discover the history
Preparation for DELE Al (ESP)

Preparation for entrance exams (Math)
Preparation for entrance exams (Czech)
Preparation for FCE/ Spiritalks
Preparation for DELE A2/B1

9t bilingual

Table 5: A list of English clubs 2023/24 (Zs-skarvady831, 2023).

Each year, the afternoon classes include, among other things, preparation for the
Cambridge exams KET, PET, FCE, or for the Spanish international exam DELE. In the last
study year, students also devote this time to extra preparation for entrance exams. These exams
play an important role in students’studies, so all the other clubs serve as a tool to deepen their

knowledge about the language, students work on their skills intensively.

Let’s read and chat

Let’s read and chat follows up the Reading club and develops children's interest in
reading. Mostly articles and newspaper articles are used here. The children have one article or
newspaper excerpt prepared for each lesson and do activities connected to it. Based on the
prepared materials, a discussion takes place - either as a group within the whole class, or in
smaller groups that then create their visual outputs. Very often they work with dictionaries.
They expand their vocabulary and strengten their speaking skills (General Zdenek Skarvada
Primary School, 2023).

Movie Club

In Movie club, students are exposed to an original sounded movie appropriate to their
age. They watch the movie with English subtitles. About 30 minutes of the lesson students
spend by watching a part of the movie, and the rest of the lesson is dedicated to activities

connected to that segment. A handout is always prepared by the teacher for the students to fill
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it in. It improves students’ listening skills, they need to pay attention to every part of the movie,
they hear different kinds of English of native speakers in different situations. Students learn
new vocabulary and have an opportunity to discuss their opinions. After finishing each movie,

students write their own review (General Zdenek Skarvada Primary School, 2023).

One more English

One more English functions as an extra lesson. As it is common that in 6" grade some
newcomers join the class (from a different school or from the language class), they have an
opportunity to catch up with the maybe more experienced classmates. These clubs are similar

to a regular English lesson (General Zdenek Skarvada Primary School, 2023).

Tastes of the world

Tastes of the world offers students an inside into some interesting facts of a country of
their choice. At the beginning of the semester, students are divided into pairs. Each pair can
choose one state to present about. Students are told the dates they will be presenting and they
prepare a presentation. The teacher prepares interesting facts about each states as well, so that
they all contribute and discuss. What makes this club special is that one part of the presentation
is preparing a special meal or snack for the classmates. In the lesson students not only hear
about many countries, see images and watch videos, but they also taste some specialities or

even make their own (General Zdenek Skarvada Primary School, 2023).
Discover the history

This club gives students an idea of The Commonwealth. They learn about the history of
The Commonwealth in more depth, as there is no space for doing so in regular classes. Students

are thus able to understand the British history more, they learn new vocabulary and identify

with the language easily (General Zdenek Skarvada Primary School, 2023).
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3.4 The role of a native speaker

There are five native speakers working at General Zdenek Skarvada Primary School.
They come from the USA, New Zealand, Scotland and England. The role of native speakers in
teaching is primarily to prepare and lead activities suitable for a specific lesson and to assist the
teacher (General Zdenek Skarvada Primary School, 2023).

Teachers try to design lessons in such a way that native speakers are involved as much
as possible and students come into frequent contact with them. Already from the first grade,
within the mathematics lessons, children are often divided into several groups, with one always
working with a native speaker. During the lesson, the native speaker goes from one group to
another. In smaller groups, a native speaker has a much better chance of working individually
with children. The work unfolds similarly later on in the studies. Native speakers help with
vocabulary, they help students not to be afraid to speak, they are a role model in terms of
pronunciation. However, the diversity of having native speakers from different parts of the
world is a benefit that gives students an opportunity to listen to different accents (General

Zdenek Skarvada Primary School, 2023).

37



4 Comparison of the level of English of students in bilingual and

language classes

The research uses four tools to achieve objective results of comparing bilingual and non-
bilingual education: a student-oriented questionnaire regarding time consuption of preparation
for lessons, a survey of future studies (their selection of a secondary school and success at
entrance exams), qualitative research in the form of an interview with pupils, and a comparative
test focusing on different English language skills. In order to protect students’ personal data,
individuals are marked with numbers in all tables. The numbers represent pupils involved in

the research.

4.1 The Questionnaire: time required to prepare for classes

6th-9th grade students across the programmes answered questions about the time
required to prepare for their classes. This questionnaire aimed to find out how much time the
pupils devote to preparation for the lessons at home, which subjects take the most time, which
they have to study for the longest time and which, on the contrary, they do not prepare for too
long at home. It also investigated the frequency of use of the English language outside of school
and how it is related to placement in a language/bilingual class. The questionnaire in the original

wording can be viewed as Appendix 1.

Question 1
I attend:
- alanguage class

- abilingual class

The question had two closed options and plays a crucial role in the questionnaire. It
aimed to find out if bilingual students spend more time preparing for the lessons at home. 96
students participated in the questionnaire, out of these were 56 (58.3%) from language classes

and 40 (41.7%) from bilingual classes. The responses can be found in Figure 1.
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| attend
96 responses

Figure 1: The questionnaire (Question 1)

Question 2

How much time do you spend preparing for school a day?

for lessons, as they have classes taught completely in English and extra English clubs. However,
the result says the majority of all students (83.3%) does not spend more than one hour a day
doing homework and preparing for the next day. 13.5% of students spend 1-2 hours with home
preparation — seven students from a bilingual class and six students from a language class. Three

of the respondents (3.1% ) spend more than two hours preparing for school at home, all coming

Less than 30 minutes
30 minutes — 1 hour
1 hour — 2 hours

More than 2 hours

@® Llanguage class
@® Bilingual class

This question aimed to find out if bilingual students need to spend more time preparing

from language classes. The responses can be found in Figure 2.
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How much time do you spend preparing for school a day?
96 responses

Less than 30 minutes
30 minutes — 1 hour
1 hour -2 hours

® More than 2 hours

Figure 2: The questionnaire (Question 2)

Question 3
I get the most homework in:

- Czech

- Maths

- English

- Other

The answers to this question should have reveal if the preparation for language classes

are more time consuming. According to the responses, Czech language is the subject that
students need to work at home to the most and 58 respondents (24 bilingual and 34 language
students) chose this option (60.4%). 24 respondents (25%) ticked off the option “English
language”, out of these were 9 from bilingual classes and 15 from language classes. 7
respondents (7.3%) chose Maths with only one being from a bilingual class. The rest of the
responses only got one vote. The subjects that appeared were Spanish, History, Russian,

Biology, German and History. The responses can be found in Figure 3.
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| get the most homework in
96 responses

Czech

Maths

English

Spanish

History

Spanish language
English and Czech
Natural history

Figure 3: The questionnaire (Question 3)

Question 4

The lessons with a native speaker are:

Easy to understand, I do not spend more time preparing for them

Easy to understand, but I do have to prepare for these lesson

Difficult to understand, I spend a lot of time preparing for these lessons and I often do
not understand

Very difficult to understand

Other

Native speakers are an important part of the school. They assist not only in the bilingual

classes, but language students meet them as well. This question aimed to find out if bilingual

students have less or no problems with understanding native speakers. It turned out that the

majority of the respondents (69.5%) understands well, and they do not need to prepare for these

lessons. Only four of the 40 bilingual students said they have to prepare more for these lessons,

and one bilingual student said he/she finds it difficult to understand a native speaker. Eight

language students said they need to prepare for the lesson, four of them said it is difficult for

them, and only one said it is very difficult. 10 students said they have no lessons with a native

speaker. The responses can be found in Figure 4.
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The lessons with a native speaker are
95 responses

Easy to understand, | do not spend more...
Easy to understand, but | do have to...
Diffucult to understand, | spend a lot of...
Very difficult to understand

Other

| do not have any

No lessons with native speakers

We don’t have

Figure 4: The questionnaire (Question 4)

Question 5
The subject I like the most:
- Czech
- Maths
- English
- Other

As the school’s main focus is on teaching languages, this question wanted to find out
what subjects are the most popular among students. Three main subjects were offered to the
respondents, but they could write their own answer as well. The responses were varied.
However, the most voted subject was English (30.2%), followed by Maths (24%), Geography
(13.5%), History (5.2%), PE (6.3%) and others. The responses can be found in Figure 5.
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The subject | like the most
96 responses

® Czech
® Maths
",// English

/ ® Geography
,_%_—____ @ History
] ® e

® Geography

@ Natural history

Figure 5: The questionnaire (Question 5)

Question 6

Apart from school, I speak English:

At home with at least one of the parents

With friends or family members every day

With friends or family members sometimes

I only listen to English or read, I do not speak (films, books, songs, games, YouTube,...)

Not at all

The last question of the questionnaire investigated how much students speak English

apart from school. 44.8% of respondents only listen to English or read in English. 10 bilingual

students out of 40 who participated in the questionnaire chose this option. 19.8% of respondents

speak with friends or family members every day — the respondents who chose this option were

half from the bilingual class and half from the language class. 14.6% speak English with friends

or family members sometimes. Only three respondets said they do not speak English at all apart

from English — two of them attend language class and one of them attend the bilingual class.

Five respondents speak English at home with at least one of the parents, four of them being

from the bilingual class, and one being from the language class. About 12% of respondents

gave their own answers, all of which could fit the “sometimes” category. The responses can be

found in Figure 6.
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Apart from school, | speak English

96 responses

At home with at least one of the parents
With friends or family members every day
With friends or family members sometimes
| only listen to English or read, | do not...
Not at all

With Americans

Extra lessons

| sometimes listen or watch movie

Figure 6: The questionnaire (Question 6)

4.1.1 Questionnaire evaluation

The questionnaire aimed to find out if bilingual programme at General Zdenek Skarvada
Primary School is more time consuming than the regular language programme. The hypothesis
was that it is. Nevertheless, based on the data gained from the questionnaire, bilingual students
do not spend more time preparing for the lessons than their language classes colleagues. Only
three respondents out of 96 spend more than two hours studying at home or preparing for the
next day. On top of that, all of these three respondents are from a regular language class, not
bilingual.

It is obvious that working with native speakers serves the purpose at this school - the
majority of students have no problems with understanding, and they feel comfortable in the
lessons with native speakers.

A positive finding for the school is that most students chose English as their most
favourite subject. It indicates that the quality of English language teaching at this school is high
and students like to learn it there. Nevertheless, this question investigating the most popular
subject had the widest range of answers, which shows that studens are individuals who prefer
different things.

When it comes to speaking English outside of school, the result is about half of the
respondents only passively absorbing English, and the other half speaking either to relatives or
friends. Even this category did not give expected results. The language students are as active in

English as their bilingual colleagues.
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4.2 A survey of future studies

This part of the research provides insight into students’choices. To this date, the
bilingual programme has two years of graduates. Therefore, the collected data include choices
of students of six classes in total: two bilingual classes and four language classes. The tables 6
and 7 are listed as Appendix 2 and Appendix 3, and they show the exact choices of schools of
students, and if they were successful in their admissions to the first or second choice school. If
the final school is written in dark blue, it means that the student was admitted to his/her first
choice school. The following figures (7 and 8) show overall statistical data about students’
admissions. The individual fields of education are graphically expressed in the appendices as

Appendix 2 and 3.

Distribution of fields of study among 9th graders

1%
—\2%

e Gymnasiums

e Business schools

e Medical fields

Figure 7: Distribution of fields of study among 9" graders 2021/2022

Distribution of fields of study among 9th graders

. Gymnasiums
. Business schools
° Medical fields

Figure 8: Distribution of fields of study among 9" graders 2022/2023
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4.2.1 Survey evaluation

The data illustrates the educational preferences of students across different classes in
terms of the types of schools they chose to continue at. Concrete numbers are available to be
seen in table 6. In class 9.A (bilingual) in school year 2021/2022, the majority of students (94%)
choose Gymnasiums, indicating a strong inclination towards general education. There is no
representation in Technical Fields, Business Schools, or Medical Fields, but a small percentage
(6.25%) chose to attend Secondary Vocational Schools, showcasing some diversity in
educational paths. Class 9.B (language) in the same school year exhibits a diverse distribution,
with 73% in Gymnasiums, 11.6% in Technical Fields, and 11.6% in Secondary Vocational
Schools. Additionally, there are smaller percentages in Medical Fields (3.8%). In class 9.C
(language) of 2021/2022, a majority chose to study at Gymnasiums (59%), and there is
noteworthy representation in Secondary Vocational Schools (24%) and Technical Fields
(5.9%). There are no students in Business Schools or Medical Fields in this class. Overall, these
patterns suggest varied educational preferences among the classes, with Gymnasiums being a
common choice, and differences in the pursuit of Technical Fields, Business Schools, and
Medical Fields across the classes.

The following data presents a clear distinction in the educational choices among classes
9.A (bilingual), 9.B (language), and 9.C (language) of school year 2022/2023. The numbers are
outlined in table 7. In 9.A, the majority of students (81.5%) opted for Gymnasiums, with a
notable presence in Technical Fields (11%) and a small representation in Secondary Vocational
Schools (3.7%). Class 9.B showcases a diverse distribution, with a majority attending
Gymnasiums (62%), and a significant portion opting for Technical Fields (14.2%) and Business
Schools (14.2%). Additionally, there is a smaller presence in Medical Fields (4.8%). Class 9.C
presents a distinct pattern, with a minority choosing Gymnasiums (19%) and a significant
majority pursuing Technical Fields (38%). Moreover, there's notable representation in Business
Schools (4.8%) and Secondary Vocational Schools (9.5%), while Medical Fields have a
marginal presence (4.8%). These variations highlight diverse educational inclinations among
the classes, emphasizing the predominant choices of Gymnasiums and Technical Fields, with
differences in the pursuit of Business Schools, Medical Fields, and Secondary Vocational
Schools across the classes.

In the school year 2021/2022 11 students out of 16 from 9.A got admitted to their
preferential school (69%), for 9.B it was 16 students out of 26 (62%), and for 9.C it was 8

students out of 16 in total (50%). In the following school year the success rate was the
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following: 52% for 9.A; 57% for 9.B; and 80% for 9.C. Only one student in total was not
admitted to any school in the first round of admission, and it was a student from the language
class (marked grey in the table 9). 17 students in total appealed to a preferential school after the
results were published.

Overall, the assumption that bilingual students want to continue expanding their
knowledge and skills and choose a language orientated secondary schools was partially right.
Based on the chosen schools, bilingual students want to study at schools with the potential to
prepare them for universities. The specific schools they mainly chose (Wichterlovo
gymnazium, Jazykové gymnazium Pavla Tigrida, Gymnézium Olgy Havlové) are either a

general gymnasium or a language gymnasium. The data show that bilingual students are more

likely to continue their studies at more general or language type of secondary school.

Class Gvmnasiums Technical | Business | Medical E(e)zgltli((l)?l?l’ Preferential
y fields schools fields school
schools
(bﬂ?ﬁ‘g*ual) 94% 0% 0% 0% 6.25% 69%
(langgﬁlgalge) 73% 11.6% 0% 3.8% 11.6% 62%
9C 0 0 0 0 0 0
e 59% 5.9% 0% 0% 24% 50%
Table 6: Success of individual classes in admissions 2021/2022
Class Gvmnasiums Technical | Business | Medical iﬁiﬁ%ﬂ Preferential
y fields schools fields school
schools
(bﬂ?ﬁ‘g*ual) 81.5% 11% 0% 0% 3.7% 52%
(1an9gﬁBa . 62% 142% | 142% | 4.8% 0% 57%
9C 0 0 0 0 0 0
e 19% 38% 4.8% 4.8% 9.5% 80%

Table 7: Success of individual classes in admissions 2022/2023
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4.3 Interview with pupils

The interview investigated the level of spoken English among 9 grade students, in both
bilingual a language programmes. The goal was to find out if there is a difference in speaking
skills between language and bilingual students. Conducting an interview to assess the spoken
English proficiency of 9" graders based on the CEFR invloved a structured approach across
different proficiency levels.

Four random students were chosen from each programme to be interviewed by a native
speaker. A native speaker being the interlocutor was chosen intentionally, as the reaction and
understanding of the native speaker language by the students to the examination was supposed
to be included. The author of the research was present to evaluate the interviews, so that the
interlocutor could focus on the pupils and their mutual conversations.

A native speaker conducted a conversation with the students individually in English.
The interview lasted about 10 minutes. In the introduction part, students were welcomed, and
the purpose of the interview was explained. The interview begins with questions related to
CEFR Level Al, assessing basic language skills such as understanding personal information
and engaging in simple communication scenarios. Students then introduced themselves, said
some basic information about themselves (name, age, where they are from) and chose one of
three topics:

1. Family and Friends

2. Free Time and Entertainment

3. The Future

Moving on to CEFR Level A2, questions are more complex, focusing on the chosen
topic, and related to everyday situations. Students were presented with scenarios to assess their
ability to engage in simple conversations.

As the conversations developed, the interview questions focused on more advanced
topics, engaging in conversations related to personal and professional interests. The aim was to
explore students’ capacity to express opinions, dreams, and goals coherently.

The closing phase included an opportunity for students to ask questions. Constructive
feedback was provided by the author of the research, emphasizing strengths and areas for
improvement. Encouragement was given for further language development, and potential next

steps, such as additional language learning opportunities, were discussed.
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Throughout the interview, flexibility was maintained, creating a supportive atmosphere
for students to express themselves comfortably. A variety of questions was prepared and
available for the interlocutor to use during the interview if necessary. The question are
commonly used in the speaking part of the FCE exam (fceexamtips, 2023). The questions
served as supporting material. They may or may not have been asked, depending on the fluency
of the conversation and the student's communicativeness. The set of questions is available as
Appendix 4.

During the interview, the student received points depending on the following criteria.
The evaluation was set from 0 (lowest number of points) to 5 (highest number of points). Each
category was commented verbally. The students were informed about the evaluation criteria in
advance. The evaluation sheet consisted of the class and the study programme. The categories
evaluated were:

1. Reaction to English as a mother tongue (how well the student understands a native

speaker)
2. Grammatical correctnes of the student’s expression
3. Vocabulary
4. Sticking to the topic
5. Fluency

The criteria was set based on the expected outcomes determined by FEP. The aim was
to find out if there are any differences among bilingual and language students in terms of overall
oral communication skills, grammatical correctness, the usage of proper sentence structures,

and appropriate vocabulary usage.

4.3.1 Interview evaluation

At first, students from language classes were interviewed. Overall, they all started
confident and did not seem nervous to be speaking. They introduced themselves and waited for
the questions. Two students chose the topic “Family and Friends” and two students the topic
“The Future”. Speaking of understanding, there was not problem at all. Three of the students
performed similar performance in terms of the language level. The answers they gave were
mostly without frills and thus the interlocutor went through all of the guidance questions. These
three students were making some grammatical mistakes. They were using common vocabulary

and sometimes that had to pause in thought to find the word they wanted. None of them were

49



changing the subject, so the conversation went smoothly. Nevertheless, one of the language
students standed out — he was confident, had an accent and used advanced vocabulary. He made
only a few grammatical mistakes. His answers were longer and he developed every question.

In the second round, the students of bilingual programmes were interviewed. Similarly
to their colleagues, they seemed confident. Three of the girls chose the topic “The Future” and
one girl chose the topic “Family and Friends”. With understanding there was not a problem
whatsoever. According to how the conversations went, it seemed like these students have a
deeper relationship with the interlocutor, as they have known him since the 1% grade, and they
have spent a lot of time with him. It was obvious from how naturally the girls reacted to the
native speaker. Speaking about grammar, only one error in one of the interviews was observed.
Overall, the grammar was on a high level. Bilingual students also used advanced vocabulary.
Neverthless, they were often using filling words like “like” or “you know”. This group of
students was more talkative and natural. They were motivated, used complex sentences and
explained their mental processes. All four of these students spoke with American accent.

Bilingual students consistently scored 5 out of 5 in various language proficiency
categories, showcasing a high level of competence in understanding native speakers,
grammatical correctness, vocabulary, sticking to the topic, and fluency. These scores align with
the B2 level of CEFR, indicating advanced language skills that enable them to comprehend
complex arguments, engage in discussions, and present detailed descriptions across a wide
range of subjects.

In contrast, language students experienced some point deductions in grammar,
vocabulary, and fluency categories. Their proficiency level corresponds to the expected
outcomes of the educational framework, allowing them to form simple oral messages, create
and modify simple grammatically correct sentences, request simple information, and make
themselves understood in common situations. A table with a specific point assessment can be
viewed in the appendices as Appendix 5.

Overall, the data suggests that bilingual students demonstrate a higher level of English
proficiency compared to language students. Bilingual students exhibit advanced language skills
that align with a higher CEFR level (B2), while language students, while proficient, operate at
a level corresponding to basic communication skills within everyday contexts. Four evaluation

sheets are available to see in the Appendix 5 (two for each programme).
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4.4 Comparative test

The last part of the research is the comparative test. Language and bilingual 9" graders
took a test to compare their level of English. The tests were the same for all students and the
students had 45 minutes to complete them. The test consisted of listening activity, reading
activity, grammar exercises and writing a short story.

Students of school years 2021/22 and 2022/23 participated in the research. 20 bilingual
students and 60 language students participated in the test. The test was written in regular English
language classes with their usual English teacher. This prevented stress from an unknown
teacher or environment, as well as the lack of concentration of the students. Thanks to these
conditions, the test can be evaluated as valid. The only thing in which the test was influenced
by the teacher who administered it is the form of direct assignment of the test and the motivation
to successfully complete it. As there was no mark, students may have been more relaxed and
not do their best. However, students were familiar with the purpose of the testing, and the

teacher put emphasis on motivating students to do their best.

4.4.1 Test Evaluation

The test consisted of six practice tasks. The maximum score was 44 points. Each task
will now be processed individually and with the results of language and bilingual class students.
Individual task will be described in detail with the evaluation of students’ results. A table
presenting concrete scores in individual tasks, as well as the total score of every pupil can be
found in appendices as Appendix 6. Total average score is calculated for the bilingual and
language programmes seperately. In order to protect students’ personal data, individuals are
marked with numbers in the tables. Students’ results are sorted accroding to point evaluation
from the highest to the lowest. Two tables showing the percentage ratio of the results of

individual exercises in individual classes are also part of the appendices as Appendix 6.

Task 1

The tests were given to students at the beginning of lesson. The teacher passed the test,
briefly described the individual tasks and gave the students space to ask any questions about
the test. The test started with a listening exercise. This was a video of a Christmas advert for

Sainsbury's from 2019 available on YouTube. Students were told that they would see and hear
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the video twice. Before the listening, students were given time to go through the questions in
this exercise. Then the teacher played an English language video with English subtitles. The
questions for the video were constructed in such a way that the student had to pay close attention
while watching it. A maximum of five points could be obtained in this task.

Pupils most often made mistakes in the first question, when they did not recognize that
it was an advertisement. The main clue for the solution was given at the very end of the video,
so they had to be careful the whole time. Hoewever, the Sainsbury’s market was in the centre
of the events from the beginning. Possibly, pupils do not know this grocery store, otherwise it
would probably make sense to them. Question two was a bit tricky, because in the video people
treated the main character as he was a burglar, while actually he only picked up and orange
from the ground. There were a few students who misunderstood this scene, but most students
chose the correct answer. The rest of the questions in task one were clear for the majority of
students and they got them right.

Task 1 show consistent performance with an average score of four points each. Bilingual
students exhibited a more evenly distributed range of scores, with 30% scoring 3 points, 40%
achieving 4 points, and 30% attaining 5 points. On the other hand, language students displayed
a different pattern of outcomes, with 1.7% scoring 1 point, 18.3% achieving 3 points, 60%
securing 4 points, and 20% attaining 5 points. Notably, language students demonstrated a higher
concentration of scores around the 4-point range compared to bilingual students. This suggests
a potential divergence in performance patterns between the two groups, with language students
showing a greater tendency towards the middle score, while bilingual students exhibited a more
balanced distribution across the available score spectrum in the listening task. Nevertheless,

bilingual students were more likely to achieve the maximum of points in this task.

Task 2

Task two was a reading exercise. It was a short article from the BBC website to mark
Prince Louis' fourth birthday. From this moment on, the pupils worked alone without any
additional instructions. After reading the article, pupils answered four questions related to the
topic. A maximum of four points could be obtained for this exercise.

The first question seemed as it could be answered without reading the text — What is
prince Louise doing in the photo?”. Nevertheless, there was one specific sentence describing
the picture which should appear in the answers. The majority of pupils were attentive and
understood what is demanded. The second question was more problematic, as it required to pay

attention to every word and the whole context. The article was refering back to the previous
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year, speaking about princ Louise going to the nursery for the first time. However, it was his
third birthday, whereas these photos were published on the occasion of his fourth birthday.
Therefore, pupils had to become aware of the fact that princ Louise has already been attending
nursery for one whole year.

Question number three gave pupils a hard time as well. For some of them it was diffucult
to find their way around the succession to British throne.

The last question of this exercise seemed easy for pupils. No problems occurred in
answering it, apart from some exceptions.

The task assessing reading skills emerged a noteworthy contrast between bilingual and
language students. A substantial 75% of bilingual students excelled, achieving the maximum
score of 4 points, while the remaining 25% incurred a minor deduction of one point. In contrast,
language students displayed a more varied performance distribution. A small percentage (1.7%)
received no points, 10% secured one point, 32% attained three points, and another 32%
achieved the maximum score of 4 points. This divergence suggests that a significant majority
of bilingual students excelled in reading with perfect scores, while language students showcased
a more diverse range of outcomes, including variations in proficiency levels across the scoring

spectrum.

Task 3

The next two exercises tested students' grammar skills. In exercise three, students had
to choose between two options. The exercise was about choosing between past simple and past
continuous. Students could get up to six points if they made the right choice. Overall, this task
was not difficult for students whatsoever.

Similar performance patterns emerged between bilingual and language students. A
substantial 75% of bilingual students excelled, earning the maximum score of 6 points, while
an additional 20% only incurred a minor deduction of one point. The remaining 5% of bilingual
students achieved a score of 4 points. Language students exhibited resembling performance
distribution, with 8.3% scoring 4 points, 18.3% attaining 5 points, and 73.3% securing the
maximum score of 6 points in grammar. This indicates a notable proficiency in grammar,
concerning differences between past simple and past continuous, with a majority of all students

achieving the highest possible score.
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Task 4

Another grammar exercise, this time cheking out pupils’ knowledge on prepositions. In
this exercise, they had to decide whether to use prepositions at, in, or on. The maximum score
they could get was eight points.

A lot of pupils were successful in this exercise, but many of them used wrong
prepositions in some sentences. Especially problematic were these sentences:

“I should be finished with my report at/in/on about half an hour.”

“I couldn’t find that small village at/in/on any map.”

A discernible distinction is evident between bilingual and language students in this
task. Half of the bilingual students excelled, securing the highest score of 8 points, while an
additional 20% incurred only a minor deduction of one point. The remaining 30% of bilingual
students achieved a commendable score of 6 points. On the other hand, language students
displayed a more varied distribution, with 32% achieving the maximum score of 8 points,
another 32% securing 7 points, and the remaining 36.7% showcasing diverse proficiency
levels across the spectrum. This indicates that a substantial proportion of both student groups
demonstrated strong grammar skills, albeit with differences in the distribution of scores, with
bilingual students achieving perfect scores more frequently and language students showcasing

a broader range of outcomes across various proficiency levels in this task.

Task S

Task 5 was a classic Cambridge English Exam reading exercise testing vocabulary. It
was taken from a B1 Preliminary exam (FCE exam tips, 2023). It was possible to get maximum
of six points.

This type of exercise may be easier for pupils from bilingual classes, as they are used to
undergoing Cambridge tests, and therefore they know the structure. However, even pupils from
language classes did well. There were some problematic sentences, but overall, pupils
understood the vocabulary and the context quite well. A lot of pupils misunderstood these
sentences:

“It is mostly found by the sea where there is a hot and wet climate.” — pupils often chose

“weather” instead of “climate

- “Even today, if you take a look in your cupboards, you will find coconut oil in products
as different as medicine and desserts.” — pupils often chose “opposite” instead of

“different”
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In the vocabulary task, a discernible contrast emerges between bilingual and language
students. A significant 65% of bilingual students excelled, achieving the maximum score of 6
points, while an additional 35% incurred only a minor deduction of one point. Language
students displayed a more varied distribution, with 18.3% securing the maximum score of 6
points, 37% achieving 5 points, 28.3% attaining 4 points, 12% earning 3 points, and a smaller
4.1% obtaining 2 points. This indicates that a substantial majority of bilingual students
showcased strong vocabulary skills, frequently achieving perfect scores, while language

students demonstrated a more diverse range of outcomes.

Task 6

The last task of the test was to write a short story using 10 words (boat, ocean, black,
moustache, north, prize, wings, play, find, girl). Pupils could get 10 points for using these words
correctly, and they could also get five extra points for grammar, vocabulary and cohesion of the
text. In total pupils could get 15 points.

This task showed the biggest differences between these two groups of pupils. There
were some language students who were successful in the task and got 15 points. However, the
majority of them lost points because of low writing skills. Language students often made
mistakes in tenses or syntax. They were able to use all of the 10 words, but the stories were
usually very simple and predictable. On the other hand, bilingual students showed better
linguistic skills, used more elevated vocabulary, and came up with more original stories.

The words given to the pupils were easy, however, a large number of students from
language classes missunderstood the meaning of the word “prize” (mistaken for “price”).

Eight students from language classes scored O points in this exercise, due to total
absence of any text. Six students started writing the story, but left it incomplete.

The performance disparity between bilingual and language students is evident. A
notable 55% of bilingual students excelled, achieving the highest score of 15 points, with a
substantial distribution across other scores: 5% at 10 points, 15% at 12 points, 5% at 13 points,
and 20% at 14 points. In contrast, language students displayed a more diverse range of
outcomes, with a considerable 22% achieving the maximum score of 15 points. However, a
noteworthy 13.3% received no points, and the remaining scores varied, indicating a broader
proficiency spectrum among language students. This suggests that while a majority of bilingual
students demonstrated strong writing skills, language students showcased a more varied

distribution of performance levels, encompassing both high and low scores in this writing task.
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The outcomes of the test reflect the outcomes of the speaking part (the interview).
Bilingual students showed better English skills in all areas. The most succesful bilingual
students scored 43 points, the weakest bilingual student scored 33 points. The average total
score of bilingual students was 40 points. The best result among language students was 43
points, the worst result was only 15 points. The average total score of language students was 34
points. The pictures of four test are available to see in the appendices as Appendix 7 (two of

each program).
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5 Conclusion

This thesis compared the differences between bilingual and language programmes at
General Zdenek Skarvada Primary School. The goal was to find out how bilingual education
differs from non-bilingual education, what are its advantages and disadvantages.

The theoretical part of the work described general concepts such as bilingualism and
bilingual education. The process of the development of children's speech was investigated,
which is directly related to monolingual and bilingual education. The acquisition of a second
foreign language within the environment in which the child grows up was distinguished, as well
as the school as an institution that systematically educates the child in the second language.
Various teaching methods are related to this, which were also outlined in this part of the thesis.

The practical part of the work described specific methods of teaching at General Zdenek
Skarvada Primary School, expected outcomes based on the Common European Framework of
Reference and the adapted Framework Education Program of General Zdenek Skarvada
Primary School. The two groups of educational programmes and the differences between them
were described in detail.

The research itself aimed to answer three research questions:

1. Is bilingual education more time-consuming?
2. Does bilingual education from an early age function as a motivation for future
language studies?

3. Do bilingual classes students have better English skills in general?

Four tools to achieve objective results of comparing bilingual and language education
were used: a student-oriented questionnaire regarding time consumption of preparation for
lessons, a survey of future studies (their selection of a secondary school and success at entrance
exams), qualitative research in the form of an interview with pupils, and a comparative test
focusing on different English language skills.

The initial research hypothesis suggested that bilingual education demands more time,
both for homework and in-school activities. This idea found partial support, as students in the
bilingual programme attend mandatory English clubs twice a week, giving them more exposure
to the language than their monolingual peers, despite both groups having the same hourly
allocation for English classes. Surprisingly, the survey did not confirm the assumption that

bilingual students spend more time on homework. However, insights from entrance interviews
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for bilingual classes in the first grade indicated a focus on identifying students' aptitude, talent,
and study prerequisites. This correlates with the observation that students in bilingual classes
generally exhibit a predisposition towards academic pursuits, potentially reducing the need for
extra homework time.

This assumption is confirmed in the results of the selection of secondary schools by all
students and addresses the second research question, determining study motivation for the
future. Bilingual pupils applied mainly to gymnasiums, where they were also admitted in most
cases, and thus continued developing their general or language education. For students in
language classes, other types of secondary schools appeared more often, such as technical
fields, medical schools, art schools or vocational secondary schools.

The third hypothesis suggests that bilingual pupils excel in all language areas compared
to language pupils, demonstrating better speaking, listening, reading, and writing skills. This
hypothesis was unequivocally confirmed, supported both by oral interviews conducted by
native speakers and by knowledge tests taken by 80 pupils from both programmes. Although
there were many individuals among language pupils who performed very well in the test, the
average results in this survey clearly favour bilingual pupils.

As for the advantages and disadvantages of bilingual education, the theoretical and
practical findings obtained in this work show both. Afternoon bilingual classes are a big burden
especially for first and second graders, as the children are not used to such a large amount of
new material. This initial adjustment period might be challenging for some students. In addition,
bilingual education is not affordable for everyone - due to the fee paid by the parents for the
child, it is a selective study programme. However, the benefits regarding the high level of
English language gained while studying this programme are significant. As emerged from the
interviews, it is obvious that bilingual students are open, have an overview, and are able to think
critically. They are not afraid to communicate and are confident. These facts are certainly a
good prerequisite for the next level of study, where they will continue to develop in other areas
as well.

What may have favoured bilingual students during this research is the fact that they have
deeper relationships with the given native speaker. Since they have known him since the first
grade, the atmosphere during the conversations between the bilingual students and the native
speaker was more relaxed and friendly than during the conversations with the language
students. Moreover, the knowledge of grammar was not sufficiently tested in the written test at

the expense of testing other language areas.
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This research could be extended by exploring how bilingual students perform in
secondary schools. Given their high language proficiency, it could be investigated whether the
secondary schools that students chose, have something to offer in terms of language skills.

Students could be compared with their peers from various types of lower secondary schools.
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Appendix 1: The Questionnaire

Casova narognost pfipravy do vyuky

Tento dotaznik zjistuje, kolik ¢asu Z&ci vénuji domaci pripravé do hodin, které predméty jim zaberou nejvice
¢asu, do kterych se musi ucit nejdel$i dobu a na které se naopak doma piili§ dlouho nepfipravuiji. Zjistuje také
Cetnost pouzivani anglického jazyka mimo skolu a jak to souvisi s zarfazenim do jazykové/bilingvni tfidy.

Jsem soucasti
jazykové tridy

bilingvni tfidy

Domadci pripravou do v§ech predmétt dohromady stravim denné

méné nez 30 minut
30 minut - 1 hodina
1 hodina - 2 hodiny

vice nez 2 hodiny

Nejvice tkol(/uceni zaddvanych ucitelem méam do predmétu
Cesky jazyk
matematika
anglicky jazyk

Jina...
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Pfedmeéty s rodilym mluvéim jsou pro mé
srozumitelné, nemusim se na né vice pfipravovat
srozumitelné, ale pfiprava na tyto hodiny mi zabere vice ¢asu
tézko srozumitelné, musim se dlouho pfipravovat a v hodinach ¢asto nerozumim
velmi tézko srozumitelné

Jina...

Nejvice mé bavi predmét
Cesky jazyk
matematika
anglicky jazyk

Jina...

Anglicky mluvim mimo $kolu

doma alespon s jednim s rodicu

s kamarady ¢i Sirsi rodinou kazdy den

s kamarady ¢&i $irsi rodinou obc¢as

pouze posloucham nebo ¢tu, ale nemluvim (filmy, knihy, pisnicky, hry, YouTube,...)

vibec

Jina...
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Appendix 2: Admissions 2021/2022

Class: 9.A (bilingual)

Student The final school 1st choice 2nd choice
1 Wichterlovo Wichterlovo Gymnazium
gymnazium gymnazium O.Havlové
2 Biskupské gymnazium | Jazykové gymndzium Biskupské gymnazium
Pavla Tigrida
3 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
4 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
5 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
6 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
7 Wichterlovo Wichterlovo Gymnazium
gymnazium gymnazium O.Havlové
8 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
9 Wichterlovo Gymnazium O.Havlové | Wichterlovo
gymnazium gymnazium
10 Gymnazium Hello Gymnazium Hello Jazykové gymnazium
Pavla Tigrida
11 Wichterlovo SS Teleinformatiky — Wichterlovo
gymnazium Informacni technologie | gymnazium
12 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida
13 Stredni odborna Skola | SOS Hulvéacka — SO3 Podébradova —
uméleckd Hulvacka Multimedialni tvorba Graficky design
14 Gymnazium Hello Gymnazium Hello Gymnazium Mati¢ni
15 Wichterlovo Jazykové gymnazium Wichterlovo
gymnazium Pavla Tigrida gymnazium
16 Wichterlovo Gymnazium O.Havlové | Wichterlovo
gymnazium gymnazium
Class: 9.B (language)
Student The final school 1st choice 2nd choice
1 Biskupské gymnazium | Jazykové gymnazium AHOL — Pedagogické
Pavla Tigrida lyceum
2 Gymnazium Hladnov a | Jazykové gymnazium Gymnazium Hladnov
Jazykova Skola Pavla Tigrida a Jazykova skola
3 Jazykové gymnazium Jazykové gymnazium Gymnazium Hladnov
Pavla Tigrida Pavla Tigrida a Jazykova skola
4 Stredni primyslova Stfedni primyslova Stfedni primyslova
skola stavebni, Ostrava | Skola stavebni, Ostrava | Skola stavebni,
(Techn.l.) (Techn.l.) Ostrava — Stavebnictvi
5 Stredni odborna skola | Stfedni odborna Skola Stfedni odborna skola
veterinarni, Kromériz veterinarni, Krométiz veterinarni, Hradec
Kralové

71




6 Biskupské gymnazium | Jazykové gymnazium Biskupské gymnazium
v Ostravé Pavla Tigrida v Ostravé

7 Stredni skola Stredni skola Stredni skola
prof.Zdenka Maté€jcka | prof.Zdenka Mat¢jcka — | prof.Zdenka Matéjcka
—Soc. ¢. Predsk.ped. — Soc.c.

8 Biskupské gymnazium | Jazykové gymnazium Biskupské gymnazium
v Ostravé Pavla Tigrida v Ostravé

9 Gymnazium Olgy Wichterlovo Gymnazium
Havlové gymnazium O.Havlové

10 Wichterlovo Wichterlovo Gymnazium
gymnazium gymnazium O.Havlové

11 Stfedni zdravotnicka Sportovni gymnazium Stfedni zdravotnicka
Skola - Zdravotnické Skola - Zdravotnické
lyceum lyceum

12 Jazykové gymnazium Jazykové gymnazium Stfedni zdravotnicka
Pavla Tigrida Pavla Tigrida Skola a Vyssi odborna

Skola zdravotnicka

13 Stredni skola Stredni skola SPS Kratochvilova -
teleinformatiky - teleinformatiky - Elektrotechnika
Telekomunikace Telekomunikace

14 Wichterlovo Gymnazium O.Havlové | Wichterlovo
gymnazium gymnazium

15 Gymnazium Olgy Gymnazium O.Havlové | Gymnézium Hello
Havlové

16 Jazykové gymnazium Jazykové gymnazium Wichterlovo
Pavla Tigrida Pavla Tigrida gymnazium

17 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

18 Stredni zahradnicka Stfedni zahradnicka Stredni skola sluzeb a
Skola - Zahradnictvi Skola - Zahradnictvi podnikani —

Kosmetické sluzby

19 Jazykové gymnazium Jazykové gymnazium Gymnazium Mikulase
Pavla Tigrida Pavla Tigrida Kopernika

20 Gymnazium Olgy Gymnazium O.Havlové | Wichterlovo
Havlové gymnazium

21 Biskupské gymnazium | Jazykové gymnazium Biskupské gymnazium
v Ostravé Pavla Tigrida v Ostravé

22 Jazykové gymnazium Jazykové gymnazium Gymnazium Hladnov
Pavla Tigrida Pavla Tigrida

23 Wichterlovo Wichterlovo Gymnazium
gymnazium gymnazium O.Havlové

24 Jazykové gymnazium Gymnazium O.Havlové | Jazykové gymnazium
Pavla Tigrida Pavla Tigrida

25 Stfedni primyslova Stfedni primyslova Biskupské gymnazium
skola stavebni, Ostrava | Skola stavebni- Tech. L. | v Ostravé

26 Gymnazium Olgy Gymnazium O.Havlové | Jazykové gymnazium
Havloveé Pavla Tigrida

Class: 9.C (language)

Student The final school 1st choice 2nd choice

1 Stredni skola technicka | Stfedni Skola technickd | Stfedni Skola technicka
a dopravni - a dopravni — a dopravni - Mechanik
Autoelektrikar Autoelektrikar
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2 Stfedni odborna skola | Bezpec.-pravni Stfedni odborna skola
ochrany osob a akademie Ostrava ochrany osob a
majetku, Ostrava majetku, Ostrava

3 Jazykové gymnazium Jazykové gymnazium SPS Elektrotechniky a
Pavla Tigrida Pavla Tigrida informatiky

4 Jazykové gymnazium Wichterlovo Jazykové gymnazium
Pavla Tigrida gymnazium Pavla Tigrida

5 Gymnazium Olgy Wichterlovo Gymnazium O.Havlové
Havlové gymnazium

6 AHOL — Stfedni skola | AHOL — Stfedni Skola | AHOL — Stfedni Skola
gastronomie, turismu a | gastronomie, turismu a | gastronomie, turismu a
lazenstvi lazenstvi — Ekonomika | lazenstvi —

a podnikani Marketingové
komunikace

7 Wichterlovo Wichterlovo Obchodni akademie
gymnazium gymnazium

8 Jazykové a humanitni Stredni skola Jazykové a humanitni
gymnazium PRIGO prof.Zdenka Matéjcka | gymnazium PRIGO

9 Stredni primyslova Stfedni primyslova SPS Heyrovského —
skola stavebni, Ostrava | Skola stavebni, Ostrava | Aplikovana chemie

10 Stredni skola Stredni skola Stfedni zdravotnicka
elektrotechnicka, elektrotechnicka, Skola a Vyssi odborna
Ostrava Ostrava Skola zdravotnicka

11 Stredni skola Stredni skola Jazykové a humanitni
prof.Zdenka Matéjcka | prof.Zdenka Matéjcka | gymndzium PRIGO

12 Jazykové gymnazium Jazykové gymnazium SPS Heyrovského
Pavla Tigrida Pavla Tigrida

13 Gymnazium Olgy Wichterlovo Gymnazium Olgy
Havlové gymnazium Havlové

14 Jazykové gymnazium Wichterlovo Jazykové gymnazium
Pavla Tigrida gymnazium Pavla Tigrida

15 Jazykové gymnazium Wichterlovo Jazykové gymnazium
Pavla Tigrida gymnazium Pavla Tigrida

16 Stredni skola Stredni skola Stredni skola
elektrotechnicka, elektrotechnicka, elektrotechnicka,
Ostrava Ostrava Ostrava

Table 6: Admissions 2021/2022
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Students admitted to gymnasiums
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Figure 9: Students admitted to gymnasiums 2021/2022

Students admitted to technical/science fields
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Figure 10: Students admitted to technical/science fields 2021/2022

Students admitted to business schools
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Figure 11: Students admitted to business schools 2021/2022
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Students admitted to medical fields
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Figure 12: Students admitted to medical fields 2021/2022

Students admitted to secondary vocational schools
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Figure 13: Students admitted to secondary vocational schools 2021/2022
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Appendix 3: Admissions 2022/2023

Class: 9.A (bilingual)

Student Final school 1st choice 2nd choice

1 Stredni umélecka skola | Stfedni umélecka Skola | AVE Art
Ostrava Ostrava

2 Wichterlovo Gymnazium O. Wichterlovo
gymnazium Havlové gymnazium

3 Gymnazium Olgy Jazykové gymnazium Gymnazium Olgy
Havlové Pavla Tigrida Havlové

4 Wichterlovo AVE Art Wichterlovo
gymnazium gymnazium

5 Wichterlovo Wichterlovo SPS Kratochvilova
gymnazium gymnazium

6 Gymnazium Olgy Jazykové gymnazium Gymnazium Olgy
Havlové Pavla Tigrida Havlové

7 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

8 Jazykoveé gymnazium | Jazykové gymnazium Gymnazium J. Kainara
Pavla Tigrida Pavla Tigrida

9 Wichterlovo Wichterlovo Gymnazium Olgy
gymnazium gymnazium Havlové

10 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

11 Jazykoveé gymnazium | Jazykové gymnazium Wichterlovo
Pavla Tigrida Pavla Tigrida gymnazium

13 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

14 AHOL — Stiedni $kola | SS Hotelnictvi a AHOL — Stfedni skola

gastronomie

15 SPS Zengrova SPS Kratochvilova SPS Zengrova

16 Wichterlovo Wichterlovo Gymnazium Olgy
gymnazium gymnazium Havlové

17 SPS Kratochvilova — SPS Kratochvilova - SPS Kratochvilova -
Informacni technologie | Elektrotechnika Informacni technologie

18 Jazykoveé gymnazium | Jazykové gymnazium Gymnazium Olgy
Pavla Tigrida Pavla Tigrida Havlové

19 Wichterlovo Jazykové gymnazium Wichterlovo
gymnazium Pavla Tigrida gymnazium

20 Wichterlovo Wichterlovo Gymnazium Olgy
gymnazium gymnazium Havlové

21 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

22 SPS Kratochvilova SPS Kratochvilova Gymnéazium a SPS

Frenstat p. Radhostém

23 Jazykové gymnazium | Wichterlovo Jazykové gymnazium
Pavla Tigrida gymnazium Pavla Tigrida

24 Wichterlovo Jazykové gymnazium Wichterlovo
gymnazium Pavla Tigrida gymnazium
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25 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

26 Wichterlovo Jazykové gymnazium Wichterlovo
gymnazium Pavla Tigrida gymnazium

27 Jazykové a humanitni | Jazykové gymnazium Jazykové a humanitni
gymnazium PRIGO, Pavla Tigrida gymnazium PRIGO,
S.I.0. S.I.0.

Class: 9.B (language)

Student Final school 1st choice 2nd choice

1 Stfedni zdravotnicka Stfedni zdravotnicka AGEL
Skola a Vyssi odborna | Skola a Vys$si odborna
Skola zdravotnicka Skola zdravotnicka

2 Obchodni akademie — | Obchodni akademie — | Obchodni akademie —
Zahrani¢ni obchod Zahrani¢ni obchod Obchodni lyceum

3 Jazykoveé gymnazium | Jazykové gymnazium | Gymnazium Hello
Pavla Tigrida Pavla Tigrida

4 Stredni primyslova Stfedni primyslova Stredni skola
Skola elektrotechniky a | Skola elektrotechniky a | teleinformatiky
informatiky informatiky

5 Jazykoveé gymnazium | Jazykové gymnazium | Wichterlovo
Pavla Tigrida Pavla Tigrida gymnazium

6 Wichterlovo Wichterlovo Mati¢ni Gymnazium
gymnazium gymnazium

7 Wichterlovo Gymnazium Olgy Wichterlovo
gymnazium Havlové gymnazium

8 Obchodni akademie — | Obchodni akademie — | Obchodni akademie —
Zahrani¢ni obchod Zahrani¢ni obchod Obchodni lyceum

9 Wichterlovo Gymnazium Olgy Wichterlovo
gymnazium Havlové gymnazium

10 Stredni skola SPS Kratochvilova Stredni skola
primyslova a primyslova a
umélecka, Opava umélecka, Opava

11 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

12 Wichterlovo Wichterlovo Jazykové gymnazium
gymnazium gymnazium Pavla Tigrida

13 Jazykové a humanitni | Gymnazium Olgy Jazykové a humanitni
gymnazium PRIGO, Havlové gymnazium PRIGO,
S.I.0. S.I.0.

14 Stredni skola PRIGO Stredni skola PRIGO SS Sluzeb a podnikani

15 Wichterlovo Jazykové gymnazium | Wichterlovo
gymnazium Pavla Tigrida gymnazium

16 Jazykové gymnazium | Gymnazium Olgy Jazykové gymnazium
Pavla Tigrida Havlové Pavla Tigrida

17 Gymnazium, zékladni | Jazykové a humanitni | Gymnazium, zékladni a
a matefska Skola Hello, | gymnazium PRIGO, matefska Skola Hello,
S.I.0. S.I.0. S.I.0.

18 Jazykoveé gymnazium | Jazykové gymnazium | Gymnazium, zékladni a

Pavla Tigrida

Pavla Tigrida

mateiska Skola Hello,
S.I.0.
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19 Stredni primyslova Stfedni primyslova Jazykové gymnazium
Skola elektrotechniky a | Skola elektrotechniky a | Pavla Tigrida
informatiky informatiky

20 Jazykové a humanitni | Jazykové gymnazium | Jazykové a humanitni
gymnazium PRIGO, Pavla Tigrida gymnazium PRIGO,
S.I.0. S.I.0.

21 Stfedni odborna Obchodni akademie | Stfedni primyslova
Skola dopravni Skola elektrotechniky

a infomatiky
Class: 9.C (language)

Student Final school 1st choice 2nd choice

1 Jazykové gymnazium Jazykové gymnazium Wichterlovo
Pavla Tigrida Pavla Tigrida gymnazium

2 Stredni skola PRIGO Stredni skola PRIGO Jazykové a humanitni

gymnazium PRIGO,
S.I.0.

3 Jazykové gymnazium Jazykové gymnazium Gymnazium J. Kainara
Pavla Tigrida Pavla Tigrida Hlucin

4 Stredni skola sluzeb a Stredni skola sluzeb a | Stfedni Skola PRIGO
podnikéni, Ostrava- podnikani, Ostrava-

Poruba, ptisp.org. Poruba, ptisp.org.

5 Stredni umélecka skola | Stfedni umélecka $kola | SOS Hulvacka
Ostrava Ostrava

6 Stredni primyslova Stfedni primyslova SS Teleinformatiky
skola elektrotechniky a | skola elektrotechniky a
informatiky informatiky

7 Stredni zdravotnicka Stfedni zdravotnicka Stfedni zdravotnicka
Skola a Vyssi odborna | skola a Vyssi odbornd | Skola a Vyssi odborna
Skola zdravotnicka — Skola zdravotnicka — Skola zdravotnicka —
Prakticka sestra Prakticka sestra Nutri¢ni asistent

8 Gymnazium Hladnov a | Gymnazium Hladnov a | Gymnazium Olgy
Jazykova Skola Jazykova Skola Havlové

9 Stredni skola Stredni skola SS Technické a
teleinformatiky, teleinformatiky, dopravni
Ostrava Ostrava

10 Stredni pramyslova Stfedni primyslova Stfedni primyslova
skola stavebni, Ostrava | Skola stavebni, Ostrava | Skola stavebni, Ostrava
- Stavebnictvi - Stavebnictvi - lyceum

11 Stiedni umélecka skola | Stfedni umélecka $kola | SOS Hulvacka
Ostrava Ostrava

12 Bezpec¢nostné pravni Bezpec¢nostné pravni SOS Ochrany osob a
akademie Ostrava akademie Ostrava majetku

13 Obchodni akademie, Jazykové gymnazium Obchodni akademie,
Ostrava-Poruba Pavla Tigrida Ostrava-Poruba

14 Jazykové gymnazium Wichterlovo Jazykové gymnazium
Pavla Tigrida gymnazium Pavla Tigrida

15 Stredni skola Stredni skola Jazykové gymnazium
teleinformatiky, teleinformatiky, Pavla Tigrida
Ostrava Ostrava
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16 Stredni primyslova Stfedni primyslova Stfedni primyslova
skola elektrotechniky a | skola elektrotechniky a | Skola elektrotechniky a
informatiky - IT informatiky - IT informatiky — EL

17 Stfedni primyslova Stfedni primyslova Obchodni akademie
Skola elektrotechniky a | skola elektrotechniky a
informatiky informatiky

18 Stiedni $kola technicka | SS Inf. Technologii SS Inf. Technologii FM
a dopravni , Ostrava FM

19 Stfedni prumyslova Stfedni prumyslova Stfedni prumyslova
Skola chemicka Skola chemicka Skola chemicka
akademika akademika akademika
Heyrovského, Ostrava | Heyrovského, Ostrava | Heyrovského, Ostrava
— Aplikovana chemie — Aplikovana chemie — Pfir. lyceum

20 Stredni skola Stredni skola AVE art
umeéleckych femesel, umeéleckych femesel,

S.I.0. S.I.0.
21 Stiedni Skola filmova, Stiedni Skola filmova, | -

multimedialni a
pocitacovych
technologii, s.r.o.

multimedialni a
pocitacovych
technologii, s.r.o.

Table 9: Admissions 2022/2023

Students admitted to gymnasiums
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Figure 14: Students admitted to gymnasiums 2022/2023
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Students admitted to technical/science fields
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Figure 15: Students admitted to technical/science fields 2022/2023

Students admitted to business schools
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Figure 16: Students admitted to business schools 2022/2023

Students admitted to medical fields
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Figure 17: Students admitted to medical fields 2022/2023
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Students admitted to secondary vocational schools
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Figure 18: Students admitted to secondary vocational schools 2022/2023

81



Appendix 4: Set of questions for the interviews

Family and Friends

Who are the most important people in your life?

What do you enjoy doing with your friends?

Who do you spend your free time with?

Have you done anything interesting with your friends recently?
Who are you most like in your family?

Do you and your friends share the same ideas?

Tell me about your best friend.

Tell me about a good friend of yours.

Do you normally go out with family or friends?

Tell me a little about your family.

Could you describe your family home to me?

Free Time

How much time do you spend at home nowadays?
Do you have a favourite newspaper or magazine?
What's the most exciting thing you've ever done?
Tell us about a TV programme you’ve seen recently?

What’s the difference between reading the news in the newspaper and watching it on
TV?

Who do you spend your free time with?

Do you prefer to be outside or inside when you have free time?
What do you most enjoy doing when you're at home?

Is your routine at weekends different from your daily routine?
What do you spend your time doing?

Do you enjoy reading?

What sort of books do you read?

Does anyone you know have an interesting hobby?

Do you enjoy going to parties?

Do you like shopping?

Where do you like listening to music?

Do you like going to the cinema?

Tell me about your favourite film star.

Tell us about a film you really like.
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Do you enjoy playing computer games?
Do you use the internet much?

What do you use the internet for?

The Future

Is there anything you'd love to be able to do in the future?

Do you plan to study anything in the future?

What are you going to do this weekend?

Are you going to do anything special this weekend?

Do you think computers will replace newspapers and TV in the future?
Which country would you most like to visit in the future?

Do you think you'll go there one day?
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Appendix 5: The interview outcomes

Student R?::l(i);lto Grammar Vocabulary Sttlilcekti:)ll%izo Fluency
Bilingual 5 5 5 5 5
Bilingual 5 5 5 5 5
Bilingual 5 5 5 5 5
Bilingual 5 5 5 5 5
Language 5 4 3 5 3
Language 5 4 4 5 3
Language 5 3 3 5 4
Language 5 3 4 5 3

Table 10: Point assessment for the interview
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Evaluation sheet

Class: 4.5
Study programme: 147444

W Peture !

1. Reaction to English as a mother tongue (how well the
student understands a native speaker)

12345)

) Probluh\f

2. Grammatical correctnes of the student’s expression

12395

. Ansey

3. Vocabulary

123@5

_ somhmes looks Por words

- S}/np'a/

4. Sticking to the topic

12345

no ffab‘omj

5. Fluency

120345

50 me M ‘
In . ok guq Falkafive

veels
looks Foc WOr‘dS[ dosn 't answec mole fraq ae
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Evaluation sheet

Class: 9.C
Study programme: l4 Agu©4 g

[(thfb “

1. Reaction to English as a mother tongue (how well the
student understands a native speaker)

12343

' ' fatio
undustands vl reacts fo e Yaestion$ vithout hw/tatbron
2. Grammatical correctnes of the student’s expression
12845 , s s
e had 10 L ins feal 07[ he was 0" whea 5P 01(/1/;7 alo K.
nhe

5 petson siagular

_  tnses

3. Vocabulary

4. Sticking to the topic

12340)

ok

5. Fluency

1235

’ < . Vs /V\qd
answecs the Wuﬁo@ bt doesa 't oevalop 0N Prem Lf
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Evaluation sheet

Class: F |
Study programme: #/liagu(

uTam)h{ nr/( Gﬂ'mﬂ(s”

1. Reaction to English as a mother tongue (how well the
student understands a native speaker)

123 4@
veid ntnrA|
_ Ameritdn Acc,u’*']"
LoA 60&,«,.‘/’

[N

- Grammatical correctnes of the student’s expression

1234&

rater (F aobieed bt urror

3. Vocabulary
ves 7'1:3“(7 p”’—ﬂ, /

12343 | o)
' ] ord$s /M’P“SS"OM : oonser-rah[h. fa /@Lm 7 g
: I’”'&/lS'h/? . i, : role - mo A ( ety 01 : ! A
" %,H/’ﬁ { be1'n otisbande A
op £N "’? //{’t\ hs le 94/’ a human (
pdﬂful 4’0/ Q/—[ [ P{’l(
old - hm

4, Sticking to the topic

1234059 o

Llnows whett fp 52
liceS art | talks qsout It & alwéys — /

(

5. Fluency

1234(5) |
: v takq hve
- wmplex senfen S ‘ wpl&uns a lof | verf Je
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Evaluation sheet

Class: 2%
Study programme: Bilingud(

i :F,,h/., i

1. Reaction to English as a mother tongue (how well the
student understands a native speaker)

12345

-nofula‘tl"ls at @(/
_  Ameriean accent

- vw{ Aﬂ(’niﬂ((

2. Grammatical correctnes of the student’s expression

12346

haten't aobird 4"7 nisteyle—

-

3. Vocabulary

) (& lookin
12340 o st o o smailey e 025
m S\Pe_p_@l/l iS w‘ﬁdw‘fl [ g
cp/‘ W’)/d.s + verD,ohOI'c ( ﬁlchlb/& (

ioas < solel it AerepisT,

i (x wolOlS resS ‘ o
] m*:{c;/‘?é{“ ° ( /I“;g’arr batsith (/ [«:S lb}fﬁw
l l sinle  arra i
4. Sticking to the topic ‘s {

(: (at affects "‘/"f7

123406

N f{() b‘w”hS

P

5. Fluency

12346)

il a ot

- s
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Appendix 6: Comparative test - scores

Test results: bilingual students

Table 11: Test results: bilingual students

89

Student Task1 | Task2 [ Task3 | Task4 | Task$S Task 6 :;(:)tfel

7 5 4 6 8 6 15 44
20 5 4 6 8 6 15 44
1 4 4 6 8 6 15 43
5 5 4 6 8 5 15 43
9 4 4 6 8 6 15 43
17 5 4 6 8 5 15 43
10 5 4 5 8 5 15 42
3 3 3 6 8 6 15 41
11 4 4 6 6 6 15 41
14 5 3 4 8 6 15 41
18 3 3 6 8 6 15 41
6 3 4 6 6 6 14 39
12 4 4 6 7 5 13 39
13 3 4 6 6 6 14 39
15 3 4 6 6 6 14 39
19 4 4 5 6 6 14 39
4 4 4 6 7 5 12 38
8 4 3 6 7 5 12 37
16 4 4 5 7 5 12 37
2 3 3 5 6 6 10 33
Average 40




Test results: language students

Student Task 1 Task2 | Task3 | Task4 | Task5 Task 6 ;l;(:)tfel
10 5 4 6 8 5 15 43
23 5 4 6 7 6 15 43
2 5 4 6 8 5 15 43
27 4 4 6 8 6 15 43
19 5 4 6 8 6 14 43
30 4 4 6 8 5 15 42
37 3 4 6 8 6 15 42
wl 4 3 6 8 6 15 42
18 4 4 6 6 6 15 41

9 4 4 6 7 5 14 40
13 4 3 6 7 5 15 40
35 4 4 6 7 5 14 40
E 5 4 6 8 3 14 40
43 4 4 6 6 5 15 40

1 4 3 6 7 4 15 39
- 4 4 6 8 5 12 39
= 3 3 5 8 5 15 39
38 5 4 6 7 5 12 39
50 4 4 6 8 4 13 39

3 5 2 6 8 5 12 38
39 4 3 6 6 6 13 38
52 3 2 6 7 5 15 38
2 4 2 6 6 6 13 37

S 5 3 6 6 6 11 37
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29

12

37

41

13

37

44

13

37

48

13

37

12

36

20

13

36

36

13

36

12

13

35

32

11

35

46

10

35

34

17

12

34

21

12

34

28

14

34

60

10

34

31

13

33

34

10

33

15

10

32

26

10

31

51

31

56

10

31

10

30

29

25

29

22

27

49

27

58

27
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16 4 2 8 26

47 4 1 8 26

33 4 2 0 24

53 3 1 5 22

45 3 1 0 21

54 4 2 0 21

55 4 1 0 17

57 3 2 0 17

59 1 0 0 15

Average 34

Table 12: Test results: language students

Score Task 1 Task 2 Task 3 Task 4 Task 5 Task 6
0 points - - - - - -
1 point - - - - - -
2 points - - - - - -
3 points 30% 25% - - - -
4 points 40% 75% 5% - - -
5 points 30% - 20% - 35% -
6 points - - 75% 30% 65% -
7 points - - - 20% - -
8 points - - - 50% - -
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9 points - - - - - -
10 points - - - - - 5%
11 points - - - - - -
12 points - - - - - 15%
13 points - - - - - 5%
14 points - - - - - 20%
15 points - - - - - 55%
Average 4 points 4 points 6 points | 7 points 6 points 14 points
Table 13: Percentage ratio of the results of individual exercises in bilingual classes
Score Task 1 Task 2 Task 3 Task 4 Task 5 Task 6
0 points - 1.7% - - - 13.3%
1 point 1.7% 10% - - - -
2 points - 25% - - 4.1% -
3 points 18.3% 32% - 1.7% 12% -
4 points 60% 32% 8.3% 6.7% 28.3% -
5 points 20% - 18.3% 12% 37% 3.3%
6 points - - 73.3% 16.7% 18.3% 1.7%
7 points - - - 32% - -
8 points - - - 32% - 4.1%
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9 points - - - - - 3.3%
10 points - - - - - 12%
11 points - - - - - 3.3%
12 points - - - - - 12%
13 points - - - - - 16.7%
14 points - - - - - 8.3%
15 points - - - - - 22%
Average 4 points 3 points 6 points | 7 points 5 points 11 points

Table 14: Percentage ratio of the results of individual exercises in language classes
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Appendix 7: Comparative test

Prince Louis' fourth birthday marked with beach photos

1. You will see and listen to a video. Before that, read the following questions. You will see
and hear the video twice. (5 points)
https://www.youtube.com/watch?v=akSHEPpubhk
1. What type of video is that?
documentary b)anadvert ¢)a fiction @ historical fiction 0
2. Why is Nicholas the Sweep banished from the town?

@ he stole an orange  b) he injured someone withan orange ¢} he pickedupan
orange from theground  d) he destroyed an orange on a fruit stal

3. Why doesn’t Nicholas want to take the oranges from Mrs. Sainsbury at first?

Photographs of Prince Louis have been released to mark his fourth birthday.
@ he doesn't have money to pay forthem b) he doesn't ke oranges ¢ heistooshy A
d) he doesn't trust her The pictures were taken earlier this month on the Norfolk coast by his mother, the Duchess of
Cambridge.
4. How do we know that Nicholas s kind-hearted and fair?
They show Louis - the youngest of her three children - enjoying a trip to the beach and holding a
3) e helps Mrs. Sainsbury with no claim for salary cricket ball.
b)  hedonatesall the oranges he got to old and ill people
[3 he goes back to his old workplace, apologizes to his boss and continues working for him A To mark the prince’s third birthday, the Duke and Duchess of Cambridge released a photograph of!
. (‘i he goes back to his old workplace and places an orange in the stock of each child, but him on his bike about to go to nursery for the first time.
cing a lump of coal in the sock of his boss

In this year's series of four photos, Prince Louis is pictured on the duncs in Norfolk, wearing a grey

5. What character does Nicholas represent? Jumper with a band of colourful stars, and a shirt and blue shorts.

1
Prince Louis is fifth in line to the throne after his grandfather the Prince of Wales, his father Prince
a) Baby Jesus ®ann Claus  c) Grandfather Frost d) one of the Three Kings William, and older siblings Prince George and Princess Charlotte
He was born at the private maternity Lindo Wing of St Mary's Hospital in London at 11:01 BST on
3,) 23 April 2018, weighing 8lb 70z.

2. Read the article and answer the questions. (4 points)
His mother Catherine's photos have regularly been used to mark her children's birthdays.

1. Whatis prince Louis doing in the photos? 1
Oﬂ Hlo/ &xh&L f:"l"\cl l@ [ty r«nlt‘lq M"&
2. Hnw?xhasprlmeLoulsbeenanendingnumny? m SWLD.‘ ”\0 MOBLPkL
el 1 b i Llie s
! i

Holiday makers often see the coconut tree as no more than an attractive sun umbrella that

provides (3) .. . However, this amazing tree has hundreds of (4) ... .. and more are still

3. Who'is he the first in line to the throne?
" 0 being discovered.
Process Charblle

fi th it '
4. Who usually takes photos of the royal children to mark ther birthdays? People have made houses, boats and baskets from the coconut tree’s wood and leaves for

centuries. Even today, if you take a (5) . in your cupboards, you will find coconut oil in

Lmslz{ MOWL/ Cauaj\if\& 1 @ products as (6) ..

3. Choose the correct alternative in each sentence. (6 points) 1 A temperature B condition @ climate D weather

1. Jim was breaking is leg while he was playing golf. @ @

2 reach B go C  travel arrive
2. She #Gas surfing / surfed when the shark attacked her.
3. While | had . shower, my cell phone rang. 3 A coud shade c dark D cold
4. Anna yas callingY called Judy while she was reading a newspaper. ~~
5 o
6.

... as medicine and desserts.

. Someohe-wastaking Peter’s bag while she was reading a newspaper. ey
: N . [ l D thi
. Maria was walking home when a burglar was stealing er purse. 4 @ uses B jobs ¢ roles ings @
5 A scene B sight @ look D view
4. Complete the sentences with one of the prepositions: AT - IN - ON (8 points)
6 A opposite B separate @ strange D different
1. The castle was built v the Middle Ages.
2. Ilast saw him _Q| his birthday. - . .
3. We're going 9![ holiday next month. 6. Write a short story using these 10 words: (15 points)
4. We often go skiing __I N spring because the days are longer. - : . ¢ . . .
5. Ishould be finished with my report about half an hour. p boat, ocean, black, moustdche, north, prize, wings, play, find, girl

6. The boys lefthome _AW___the age of 16. [
7. The manager has an appointment wjth a new client ﬁ:T 5p.m.
8. lcouldn't find that small village any map.

g | his \?lel\j iy about o o e
5. Read the text below. For each question, choose the correct answer. (6 d(/j vlf‘]’ll- L;L‘LL WML(,L@ R He s
points)

The Coconut Tree OL.S We u\' LO@l&/ ‘LY‘&“"\Q aNL W\‘

The coconut tree is thought to be one of the most valuable trees in the world. It is mostly found by monﬁ

the sea where there is a hot and wet (1) .. The coconuts often fall into the sea and float on

) nother beach, where more trees then begin to grow. ¢ Qne/ Jﬂq o P@ V’N Moaé«‘ Msmrer\ L\e/l
= W, s - R " .
X . 7 Hat ﬂW% He Wit s saw et Hhere, 12 Phize fon &mﬂk o g
e o e sl o G e v Wbl (ki ol L o My . 1
sl«slw 4 wingeo He was prepansg b bk ol Hen bo relse, o coll el and, Veten yet romnds

the water until they (2)
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1. You will see and listen to a video. Before that, read the following questions. You
will see and hear the video twice. (5 points)

https://www.youtube.com/watch?v=ak5HEPpubhk

1. What type of video is that?
@) a documentary b) an advert c)afiction  d) a historical fiction Ve
2. Why is Nicholas the Sweep banished from the town?

@) hestole an orange b) he injured someone with an orange c) he picked up an
orange from the ground d) he destroyed an orange on a fruit stall 7

3. Why doesn’t Nicholas want to take the oranges from Mrs. Sainsbury at first?

@) he doesn’t have money to pay for themb) he doesn’t like oranges  c) he is too shy

d) he doesn’t trust her 4

4. How do we know that Nicholas is kind-hearted and fair?
a) he helps Mrs. Sainsbury with no claim for salary
b) he donates all the oranges he got to old and ill people
c) he goes back to his old workplace, apologizes to his boss and continues working for him
@) he goes back to his old workplace and places an orange in the stock of each child, but
placing a lump of coal in the sock of his boss

1

5. What character does Nicholas represent?
a) Baby Jesus (b) Santa Claus c) Grandfather Frost d) one of the Three
Kings

" ®
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1. What s prince Louis doing in the photos?

He ig fwhning /
2. How long has prince Louis been attending nursery?
/
3. Who is he the first in line to the throne? .
The €175+ 15 Prince Willon in lne Jo the Fhone -

4. Who usually takes photos of the royal children to mark their birthdays?

Lowis  mother Cotherine 1 @

3. Choose the correct alternative in each sentence. (6 points)

Jim was breaking /@his leg while he was playing golf.

She @M/ surfed when the shark attacked her.

While I/ Wﬁ?ﬁi{iﬁga shower, my cell phone rang. v

Anna / called Judy while she was reading a newspaper. / i
Someone was taking /£0ok Peter’s bag while she was reading a newspaper. @
Maria was walking home when a burglar was stealing / stol®her purse.

ok wWwNE

4. Complete the sentences with one of the prepositions: AT — IN — ON (8 points)

1. The castle was built __gn the Middle Ages. e .

2. llast saw him __gn his birthday. @
3. We're going on holiday next month.

4. We often go skiing P spring because the days are longer.

5. I should be finished with my report ___» ¥ about half an hour.

6. The boys lefthome __af the age of 16.

7. The manager has an appointment with a new client ad 5p.m.

8. Icouldn't find that small village /A __any map. i3

5. Read the text below. For each question, choose the correct answer. (6 points)
The Coconut Tree

The coconut tree is thought to be one of the most valuable trees in the world. It is mostly found by the sea
where there is a hot and wet (1) ............ . The coconuts often fall into the sea and float on the water until they

[ [ another beach, where more trees then begin to grow.
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Holiday makers often see the coconut tree as no more than an attractive sun umbrella that provides (3) ............

. However, this amazing tree has hundreds of (4) ............ and more are still being discovered.

People have made houses, boats and baskets from the coconut tree’s wood and leaves for centuries. Even
today, if you take a (5) ............ in your cupboards, you will find coconut oil in products as (6) ............ as

medicine and desserts.

4

1 A temperature B condition @ climate D weather
2 A reach B go C travel () arrive /
3 - A cloud ® shade C dark D cold
4 ) uses B jobs C roles @ things 7
st . 1
5 A scene B sight © look D view &
6 A opposite ) separate C strange D different  / @

6. Write a short story using these 10 words: (15 points)

boat, ociean, black, moustache, north, &ize, wgs{ f_laL find, ﬂ’i @

By i

fuba  was Flaring il Ph his £riends and Hen ther can 4 6"'/*

Gl alve  them prize. The prize was o hear wiikh  tecs mpw Stacke
. R -~ wenh

and wimgs, Bear {ownd o hoat 1 the  ocean. The> oo 7 4o

the north
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1. You will see and listen to a video. Before that, read the following questions. You
will see and hear the video twice. (5 points)

https://www.youtube.com/watch?v=ak5HEPpubhk

1. What type of video is that?

- 0p.
a) adocumentary @Dan advert @ fiction  d) a historical fiction ?
2. Why is Nicholas the Sweep banished from the town?

a) he stplé anorange b) he injured someone with an‘orange @he picked up an //P'
orange from the ground d) he destroyed an orange on a fruit stall

3. Why dgg&’t Nicholas want to take the oranges from Mrs. Sainsbury at first?

“he doesn’t have money to pay for them b) he doesn’t like oranges  c) he is too shy
d) he doesn’t trust her

4. How do we know that Nicholas is kind-hearted and fair?

a) he helps Mrs. Sainsbury with no claim for salary
b) he donates all the oranges he got to old and ill people
c) he goes back to his old workplace, apologizes to his boss and continues working for him
SN
d)—he goes back to his old workplace and places an orange in the stock of each child, but
placing a lump of coal in the sock of his boss

4’f-

a) BabyJesus @anta Claus c) Grandfather Frost d) one of the Three

Kings
/I)D-
®
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1. Whatis prince Louis doing in the photos7

1S ehi0c 1nc A -L\f T A f L and holdivie 4*.
T al (.\( ‘e bet ball- <
2. How long has prince Louis been attending nursery?
4. enx 4/’
3. Whoishe the frst in ﬁne to the throne? 4/9,
] R | (et be X Il e 1( he @ e

>

4. Who usually takes photos of the royal children to mark their birthdays?

N | | ’ >
CO\trheney ) 4 - ) - YWV I Ae

3. Choose the correct alternative in each sentence. (6 points)

Jim was breakmg /-hIS leg while he was playing golf. (&
Sheﬁua_uﬁlng / surfed when the shark attacked her. 1
While | had I:w_aitaklns a shower, my cell phone rang. 7~

Anna was calling dy while she was reading a newspaper. t]’
Someone was taking (t_@peter s bag while she was reading a newspaper. ’7f .

o iU I

4. Complete the sentences with one of the prepositions: AT — IN — ON (8 points)

The castle was built ___| 7 the Middle Ages. (s

The boys left home __ & t the ageof 16. -
The manager has an appointment with a new client __ & 7L 5p.m. Ap-
| couldn't find that small village __© any map. 1p- xr

1

2. |last saw him _©+7 his birthday. 1P~

3. We'regoing__ O/ holiday next month. I

4. We often go skiing 2 spring because the days are longer. fr-
5. 1should be finished with my report __ 17 about half an hour.

6.

7

8.

5. Read the text below. For each question, choose the correct answer. (6 points)
The Coconut Tree

The coconut tree is thought to be one of thF most valuable trees in the world. It is mostly found by the sea
Y 4
where there i? a hotand wet (1) ....7~..... . The coconuts often fall into the sea and float on the water until they

(2) .00 another beach, where more trees then begin to grow.

100

Maria was walking home when a burglar was stealing /@er purse. 4[’ : @—



Holiday makers often see the coconut tree as no more th?n an attractive sun umbrella that provides (3) ............

. However, this amazing tree has hundreds of (4) % nd more are still being discovered.

People have made houses, boats and baskets from the coconut tree’s wood and leaves for centuries. Eyen

today, if you take a (5) C {;I'your cupboards, you will find coconut oil j ducts as (6) p asf .
medicine and desserts. @

1 A temperature B condition / climate D weather
2 \A\ reach B go C travel D arrive
3 \/'x cloud _,.;.B/ shade C dark D cold

4 /A/’ uses B jobs C roles D things

5 A scene B sight . /C/ look D view.

6 A opposite B separate C strange ,B/ different

N \
Loy %

£

6. Write a short story using these 10 words: (15 points)

bqpt,/ ocean, bLaek,/mzylsﬁche, ngrfil, pr/ize,/wg'aqs{ ;ya/y, find, é}rl’

—_ ) . e >
~ ] 11/ A RV X1 el oh G 4 R \ >
| avs Sfo Y« 'S about a HE & ' Y v \
- v ~
7 ) ) ) IAREY ), 8
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_ C
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1. You will see and listen to a video. Before that, read the following questions. You
will see and hear the video twice. (5 points)

https://www.youtube.com/watch?v=akSHEPpubhk

1. What type of video is that?

a) adocumentary b@ c) afiction  d) a historical fiction 1
. . /

2. Why is Nicholas the Sweep banished from the town?

@ he stole an orange  b) he injured someone with an orange c) he pickedupan 0
orange from the ground d) he destroyed an orange on a fruit stall

3. Why doesn’t Nicholas want to take the oranges from Mrs. Sainsbury at first?

@ he doesn’t have money to pay for themb) he doesn’t like oranges  c) he is too shy 1
d) he doesn’t trust her

4. How do we know that Nicholas is kind-hearted and fair?
a) he helps Mrs. Sainsbury with no claim for salary
b) he donates all the oranges he got to old and ill people
c) he goes back to his old workplace, apologizes to his boss and continues working for him
@ he goes back to his old workplace and places an orange in the stock of each child, but
placing a lump of coal in the sock of his boss 4

5. What character does Nicholas represent?
a) Baby Jesus b) Santa Claus c) Grandfather Frost @one of the Three

Kings
]

o
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1. What is prince Louis doing in the photos?

\,\y XY wost \{\4\0\\1 f\u,l‘w o ba\\ (’Jn\t a1 )({,y peut e

2. How long has prince Louis been attending nursery?

\‘\L ety Lte:\ “HwMu) WSty Sor A Yeur
3. Whoiis he the first in line to the throne?

T ju\UL NN \‘lM O ﬂ\‘ Frir\g( 0% \!\[v\\.t)\(;\,ﬂr\(y !

4. Who usually takes photos of the royal children to mark their birthdays?

_K\/\f b%\,\nv v (nMLA}v&;(\ Ct\‘“,\vl'\\’\ W)\Q“, J‘L\l}t, ~HAUC fLULD

3. Choose the correct alternative in each sentence. (6 points)

Jim was breaking /@is leg while he was playing golf.

She @ surfed when the shark attacked her.

While | had /\@a shower, my cell phone rang. 1

Anna was callingJ@udy while she was reading a newspaper. 2
Someone was taking /@ Peter’s bag while she was reading a newspaper.

Maria was walking home when a burglar was stealing / @ her purse. 4 ‘f'

ounpkwNE

4. Complete the sentences with one of the prepositions: AT — IN — ON (8 points)

The boys left home ot the age of 16.
The manager has an appointment with a new client al 5p.m.
I couldn't find that small village O any map.

1. The castle was built A the Middle Ages.

2. llast saw him _o 4 his birthday.

3. We're going JA holiday next month.

4. We often go skiing ‘A spring because the days are longer.
5. 1should be finished with my report {1 about half an hour.
6.

7.

8.

5. Read the text below. For each question, choose the correct answer. (6 points)

The Coconut Tree

The coconut tree is thought to be one of the most valuable trees in the world. It is mostly found by the sea
where there is a hot and wet (1) ..... (....... The coconuts often fall into the sea and float on the water until they

(2) Ao another beach, where more trees then begin to grow.
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Holiday makers often see the coconut tree as no more than an attractive sun umbrella that provides (3) B ........

~However, this amazing tree has hundreds of (4) A ........ and more are still being discovered.

People have made houses, boats and baskets from the coconut tree’s wood and leaves for centuries. Even
today, if you take a (5) L ..... in your cupboards, you will find coconut oil in products as (6) ....\...... as

medicine and desserts.

%

)
1 A temperature B condition c climate D weather c‘?‘
t
e a 2 A reach B go C travel D arrive
3 A cloud B shade C dark D cold
4 A uses B jobs C roles D things
%
. .
5 A scene B sight C look D view -
| 3
1N
6 A‘ opposite B separate C strange D different
ga S

6. Write a short story using these 10 words: (15 points)
boat, ocean, black, moustache, north, prize, wings, play, find, girl
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