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1.INTRODUCTION

The present thesis will deal with translation amdlgsis of several
sections of a language textbo@enki I. an Integrated Course in Elementary
Japanesqreferred to assenki l) The idea to translate this text occurred to me
when | attended a Japanese course at Palacky Wityvier Olomouc. The textbook
for this course wa&enki L and it was available only in English.

The aim of the thesis is to provide a compreheas#id accessible
translation of particular grammar sections frons tieixtbook for language students.
The translation will concern units of grammar araydr been chosen for needs of

students of Elementary Japanese course at Paladkgndity in Olomouc.

1.2 Source Text

Genki | is a textbook of Japanese in English that is dimtestudents of
the elementary level. It is intended especiallydtudents with some knowledge of
English, because the grammar sections are explainédglish and English is also

often contrasted to Japanese.

The book consists of 23 units divided into two woks, each unit is
dealing with some practical situation students magounter and is further divided
into Dialogue and Grammar sections with dialoguapgnar, vocabulary, practice
and supplements; Reading and Writing with pracseetions. The chosen ST

sections are enclosed to the present thesis asndpp2.

In the translation the layout (font, headlines )etof the ST will be
maintained where possible, the main headlinesheiltlue to the technical reasons
omitted therefore the emphasis will not be on #yolt of the page as a whole but
will be on the text itself. Hiragana and Katakandl e, where relevant,

transcribed into the target text.

If English is referred to then brackets and quotatinarks are used in the
TT, it will be used to bring the TT closer to Czaeladers, placing less emphasis on

English in the parts, where English is contrastedapanese. If English examples



from the ST are maintained also in the translattbey are marked by quotation

marks.

Examples of particular grammar items in the texkbare translated if they are
commented on in the source text itself or are w@ilser relevant for the source text

or translation.

Sources that are translated for the purposes of tiesis are my own

translations, if not stated otherwise.

1.2 Thesis Outline

In the process of translation, the approach tostation by Nord and
register analysis by Biber will be followed. An &sas will be performed in the
pre-translation stage, the following translatiortliod chosen textbook parts will be
based on the analysis. Specific translation pahthe source and target texts will

be analyzed in the commented translation.

The thesis is therefore divided into several partse first chapter of the
thesis will introduce the typology of special laage translation, specifically
educational texts and in particular textbooks. Ta#g also intends to provide more
details about the skopos theory and Christiane ‘Mdrdnslation method that is

significant for the analysis.

The second chapter will provide an analysis ofdberce text according to

the Nord's theory.

The following part will contain my own translatiai the source text to the

target language that is Czech.

The next chapter will present issues faced in tatios and strategies that
were used for translation. A part of this sectionll e also a translation

commentary on interesting or problematic pointstfanslation.

In the last part the thesis content and outcom#édeisummarized.



2.OPERATIONAL FRAMEWORK

The aim of the following chapters of this sectioill ibe to discuss the

theoretical base for analysis and later translation

The following analysis of a textbook as a type liespnted in the top-down
approach with definition of a text type and styl@anguage for Specific Purposes,
Didactic Style and textbooks. The next chapter wihsist of the register analysis
according to Biber (2009). Then the functionalipp@ach, skopos theory will be

discussed. An analysis according to Nord will cltsetheoretical part.

2.1. Classification

This theoretical part will deal with classificatiof the text type, from general
to specific. We will be interested in conventiorfsirmdividual text types, as many
scholars prefer to speak of conventions insteatbahs: Schéaffner and Kelly-Holmes
(1999, 4) point out that “Reiss and Vermeer ardwe riorms are usually associated
with rules, and non-adherence to them results metgmns; conventions, however, are

not binding, but only embody preferences”.

2.1.1. Text Type

Determination of the type of the source text is gveat importance, as
Schaffner (1999, 4) states that “knowledge of cmgdtiral similarities and/or
differences in genre conventions is crucial to trenslator in order to produce

appropriate TL-texts”.

A general definition of a text type is offered bgdtigrande (1980, 197):

A text type is a distinctive configuration of rétaal dominances obtaining
between or among elements:

(1) the surface text,

(2) the textual world,

(3) stored knowledge patterns and

(4) situation of occurrence.

Nord (1991, 18) adds that “the author has to respatventions to succeed in
his communicative intentions and so the recipieay mfer these intentions from the

conventional form of the text”.



Moreover, Reiss and Vermeer (1984, cited in Nord7138) also mention text
types, they argue that “the translation method deéeé on the text type concerned as

well as on the purpose of the translation”.

In addition, Biber (1995, 20) states that “aftee text types are identified on
formal grounds, they can be interpreted functignafi terms of the purposes,
production circumstances, and other situationatadtaristics shared by the texts in

each type”.

A traditional classification of language functioissby Karl Buhler (2011, 35)
who identifies three language functions: “informati expressive and appellative”.
Lonsdale (1996, 67) mentions that Reiss extenddeB&typology and proposes four
basic types, the first three being very traditiorimformative texts, expressive texts,
operative (i.e. persuasive, instructive) texts, aundio-visual (multi-medial) texts”.
According to this classification, a textbook is artpof the “informative type”,
although this particular textbook shares some aspeth “operative type”, because it
gives instructions to speaking. Moreover, the tealbis expressive, to be more
personal, e.g. frequent usage of second persor@rpronoun “you” (or the first

person plural pronoun “we”).

2.1.2. Text Style
According to Knittlovd (2010, 135), text style fa way of purposeful
selection, systematic arrangement and use of |g@ggmeeans, taking into account the

situation, function and intention of the author aodtent components of speech”.?

Cerny (1998, 193) adds that the differences thaeapm choosing individual
styles are caused for example by “the role of theaker and his relationship to the
audience, education, age differences, number dicgmnts, their knowledge of the
topic, type of communication” and “situation, in amh the communication takes

place” and also “continuity with the previous corsation etc.”.2

Number of classifications of functional styles Haeen described (Halliday,

Travnicek, Havranek, Vachek etc.). For illustration a sifasation of functional styles
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according to Jelinek (Knittlova 1977, 15) is heresented. Didactic style is a part of

Instructive style which is a part of Language fpe8al Purposes.

Figure 1: Functional styles by Jelinek

Functional stylds

Factually communicative  Esthetical communicativéigac)
Language for Special Purposes Informative
Administrative Instructive Journalistic Pulidia

l l l l Colloquial
Busines Scientifi¢ Reporting Reagoning
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v v

Directive Y Didactic Advertisements

2.1.3. Language for Special Purposes
According to Shéaffner (1995, 4), Language for SpledPurposes often

corresponds in a relatively predictable way to€ges of conventional norms”.
General Features

Dane$ (inCmejrkova et al.1999, 201-219) and Knittlova (20149, 206) offer typical
features of Language for Special Purposes, this &yccording to them:
-economical, explicit, condensated

-intelligibile, clear, arranged

-special, accurate, precise
-objective, impersonal, pragmatic

Specific Features

Grygova points out that “the Language for SpeciajpBses is usually one-way
— it is directed from the author to the addrest#e®=form and content is determined by
the one side only” (Knittlova 2010, 209).
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Subjects in the style of Language for Special Psgpomentioned in
Cmejrkova et al. (1999, 44) is “author”, “a readerid “apart from this in the text
there are other voices. They are voices of othensists who are cited by the
author.®etc.

In Language for Special Purposes texts there are sibligatory parts which
are described b¢mejrkova (1999, 63-100), parts that appear in 'l texts of this

type: “headlines and its types”, “an abstract”e“thain body”, “conclusion®.

Grygova (in Knittlova 2010, 209) stresses thatabmposition of Language for
Special Purposes is coherent “horizontally (tricmat arrangement)” and “vertically
(footnotes, bibliographic notes and references)tcdkding to Setl4, also graphic
layout is very distinguishable, the purpose okita make the text “more systematic
and well-arranged”, important is “graphic highligig”’, “typographic adjustment”,

“headlines adjustment;” “punctuation marksire also highly used*(mejrkova et al.,

1999, 235-249).

Concerning linguistic features, Knittlova (20109} 4tresses that the “syntax
is relatively simple” and “stereotypical” with “abjtive word ordef. Also other
authors (Leech et al.1982, 146) point out thatittygersonality is often represented in
“impersonal sentence structures”, e.g. “passiveesaind third person noun phrases”.
Knittlova (2010, 149) also mentions the usage anttensators (e.g. gerunds, semi-
predicative constructions, present or past patéisipmominal expression, etc.)” and as
far as the lexical field, frequent is usage of “nsu specific adjectives,
internationalisms”. Knittlova states that the leigsalso “relatively stereotypical and
repetitive” (2000, 149). Knittlova (2000, 163) ahthuser (1980, 31-32) stress the
occurrence of “terms, terminology” that “are not ational, they are clear, have

specialized meaning, a limited usade.”
Czech Language for Special Purposes

Moreover, as the target text is in Czech, it is ioferest to mention
characteristic features of the Czech Language fwecial Purposes. According to
Cmejrkova Cmejrkova et al.1999, 28-30), Czech Language forcBpePurposes
typically has “modalization”, “author's modesty’ate f' person singular) and
“relative compositional freedor?”.

12



2.1.4. Didactic Style

Didactic style is the subcategory of the Language Special Purposes. Its

features correspond to those of the special styleeher there are some particular
distinctions.

One of those differences is that although the Lagguor Special Purposes as
mentioned above is usually “one-way from the auttothe addressee”, Grygova
points out (Knittlova 2010, 209):

A certain exception can be seen in the didacti¢sfewhich contain review
questions, whose aim is to prove that the studemtierstand the text, usually
its part or a chapter, and a key (solutions, ragigwers). This is an interaction
between the author and the addresse, even thoigmdirect. It is a modified
dialogue that is however set from one side éhly.
As far as about subjects connected with the st@eygova mentions
“pragmatic (empirical) context” and adds that i ttidactical texts “a certain low
level of empirical knowledge in the specific fialkdassumed, the role of the context is

“to enable the extension of the extralinguisticteati™? (Knittlova 2010, 209).

As Cmejrkova puts it, didactical texts are those testgose addressees are
educated in the given broader field, whose ori@nast less specialized a/or who are

engaged in practical applicatidghtCmejrkova et al., 1999, 39).

Grygova stresses that educational texts are “aiatedrelatively broad group
of recipients and the author must estimate an geeracipient and address the text to

him/her. The bigger the group of recipients, theeneeutral the stylistics should Be”
(Knittlova 2010, 209).

2.1.5. Classification of Textbooks

A textbook as a type is part of the Didactical 8tyl
Biber (2009, 14 -15) defines a textbook:

Textbook is a written, carefully planned, revisedd edited document. The
text is not interactive, it is addressed to a lasgelience of students and
professionals, but the writer and audience aredivettly involved with each
other. The primary purpose of the text is to preggormation.

The following part deals with the Register Anasyaccording to Biber (2009),
which mentions the typical features of textbooks.

13



2.1.6. Register Analysis by Biber

The following part consists of the register analysccording to Biber (2009).
We have decided to add this analysis as a pateotheoretical part as it has some
common features with the approach of Nord (for exanthe functional approach,
where firstly the situational analysis is done #meh the linguistic analysis is done), it
is useful to have a general framework to applyrnig analysis. Similar is a process of
“looping”, the fact that “the analysis of the sitiesdal characteristics is refined after
the linguistic analysis” (Biber 2009, 39). This bis&s concern textbooks generally, it
will support the later analysis of the textbdBknki .

The features to be discussed are “situational clenatics”, “linguistic
features” and “interpretation the relationship bew situational characteristics and

pervasive features” of the textbooks will follow.

The previous chapters were concerned with the ,stiyledetermine the
feautures of textbooks it is desirable to analymeregister, because as Biber puts it,
“even though the approach to styles can be varisiytes are normally distinguished

for the texts within a register or genre”. He a(309, 18-19):

The systematic linguistic patterns associated wighregister perspective exist
because linguistic variation is functional; lingigdeatures are used frequently
in a register when they are required by the sibuati characteristics of the
register (...) In contrast, the linguistic patterrss@ciated with styles are not
functional. Rather, these are features associatfld aesthetic preferences,
influenced by the attitudes of the speaker/writeyd language.

The analysis deals with register, it is therefogeassary to define this term. A
register is according to Biber (2009, 6) “a variabgsociated with a particular situation

of use including particular communicative purposes”

As Biber (2009, 8) stresses that “the charactesstif any individual register
become much more apparent when they is comparethéw registers”, the analysis
will be therefore performed by contrasting of atb@ok with classroom teaching and
research articles.

It is also pointed out by Biber (2009, 10) thatiségys can be “studied on many
different levels of specificity and that the regisanalysis can be aimed at general or

specialized registers”. This analysis will dealhwihe general registers of textbooks,

14



the analysis according to Nord in the next chapteils deal with the concrete
textbook text. As Biber (2009, 53) puts it, it mportant to “determine the selected

features, therefore only particular features walldealt with”.

Figure 2: Register analysis by Biber (2009, 6)

The Situational Context Linguistic analysis
of use (including of the words andistures
situational purposes)

+— Function P

2.1.6. a Situational Characteristics
As mentioned above, the analysis will be perforbgda comparison with a
classroom teaching and research articles, as B9, 36) states that “effective

register analyses are always comparative”.

The first step in the analysis concerns the “situnal analysis”. The analysis
by Biber (2009, 65) consists of determining thertiggpants, relations between them,

a channel, production circumstances and commumnéatirposes”.

According to Biber the key situational charactésstof a textbook and a

classroom teaching (Biber 2009, 65) are following:

As far as_participants“in the classroom teaching an instructor addiesse
relatively few students, whereas in textbook arhautddresses an un-enumerated
number of readers” (Biber 2009, 65).

Concerning_relations between the participantglassroom an “interaction is

possible, instructor has more knowledge even thoalyhparticipants have some
specialist knowledge, the instructor also knowsdetis. In textbooks there is no
interaction, author has more knowledge and alligpents have some specialist

knowledge, there are however no personal relati(Biger 2009, 65).

The difference is also in the channeél classroom it is “spoken”, in the
textbook it is “written” (Biber 2009, 65).
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Production circumstancedso differ, in the classroom the text can beripkd

but it cannot be revised or edited”, however in teetbook it can be “afterwards
revised and edited” (Biber 2009, 65).

The settingin classroom is that speakers and addresses hysitplly in a
classroom however the setting for a textbook isnemkn” (Biber 2009, 65).

One of the most distinctive aspects is the comnaiivie purposeclassroom

and textbook both “convey information and explaiomneepts and methods
(informative communicative purpose), however, th&ructor in classroom can easily
convey personal attitudes (personal communicativepgse) and give students
instructions (directive communicative purpose)”’l{@&i 2009, 65).

To textbooks Biber (2009, 113) also contrasts mesearticles that are

published in academic journals:

The academic articles present new findings or cwevireaders of the
trustworthiness of their research and the sigaifce of the findings relative to
what is already known about the topic; the readezsexpected to already have
expert background in the research area and scatieenelatively equal in status
to the writer.

On the other side Biber (2009, 113, 126) stres#sa textbook, as mentioned
above, is meant to “explain concepts to readers avbanew to the field”, the author
has again “considerably more background in thed feshd more authority than the
revers”. Textbooks according to him (2009, 276paisnd to “engage the student
more than research papers, have less impersoig| &ffecting more explanation and

exemplification of concepts for students.”

2.1.6. b Linguistic Features
The linguistic features correspond to those of luagg for Special Purposes
and Didactic styles, the following are specific tteas that are often found in

textbooks, language levels will be taken into actou

The linguistic analysis of a register is based i@yister features” (Biber 2009,
53):

words or grammatical characteristics which are
(1) pervasive — distributed throughout a text frihva register, and

16



(2) frequent — occurring more commonly in the tanggister than in most
comparison registers.

Concerning morpho-syntaBiber (2009, 67) points out:

Sentences of the textbook are all grammatically mlete, in the textbooks
there also are long, complex sentences with thedb progression of ideas
rather than coordinators to connect clauses amdersees, in contrast to
classroom teaching where clauses are relativadyt,sand they have a looser
syntactic structure.

Biber (2009, 5) continues that “textbooks rely hlsawn complex phrasal
syntax”. He (Biber 2009, 127-128) also mentiond tmare frequent usage of “the

active voice makes the text more action-oriented”.
As far as comparison with research articles, B{B809, 127) points out:

One important linguistic difference between reskeanicles and textbooks is
the use of complex noun phrases. They differ iairtmeliance on these
structures, in the research articles, complex ngimases are used to
facilitate precise identification of the referenttherefore many noun
modifiers are used, including attributive adjeeiynouns premodifying nouns,
prepositional phrases etc.

On the other hand in textbooks the descriptionsnawee general, with fewer
complex noun phrases. There is also use of paEsshextbooks tend to use
passive voice less often than research articles.

Af far as the usage of verbs, Biber (2006, 5) sesshat the “verbs used in
textbooks are often “weak” verbs with minimal lelianeaning (e.ghave, bg but

they connect long and complex noun phrases witheeliohdd prepositional phrases”.

Regarding the_lexjswhich is also in the Language for Special Purppse
Hauser (1980, 32-33) and Knittlova (2010, 163) noenthe usage of “terms”. Biber
(2009, 219, 276) also points out how “first andoset person pronouns are common
in textbooks”.

Moreover, Biber contrasts a textbook and a lecthedt in a textbook “the
language never includes the production featuredysfluencies that are common in
classroom teaching (like repetitions, “false stansuses, or “discourse markers” as
well, so, oK) (Biber 2006, 5).
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2.1.6. ¢ Interpretation of the Relationship Betwee Situational Characteristics
and Linguistic Feautures
As Biber (2009, 8, 9, 50) states that this pathefanalysis will deal with:

functional relations of linguistic features to @ieuational characteristics,in
both the physical context and the general comnatinie purposes, in other
words, the analysis will concern the interpretatad why particular linguistic
features commonly occur in that context, inteipgetthe functions that the
linguistic features serve.

Textbooks according to him (Biber 2009, 275) as toeed above tend to
“engage the student more than for example resepaplers, are less impersonal”,
textbooks are “more interactive, reflecting morelaration and exemplification of
concepts for students”. The opportunity for “cateftoduction in writing also results
in other more complex structures, such as compbex phrases” (Biber 2009, 67).

Concerning the means of conveying information, Bibetes that “classroom
instructors have several purposes: informationalsgnal, and directive which is
reflected in the frequent use of mental and dearbs that are typically used together
with first or second person pronouns, expressiegribtructor’'s personal attitudes and
desires” (Biber 2009, 66). He points out (66) tbaposed to classrrom teaching,
where interaction takes place in a “face-to-fanégractive setting, the forms that the
instructor uses incorporates communicating hisgreaisattitudes, textbooks are more

exclusively focused on conveying information, thesastruction rarely occur.”

Biber stresses that classroom teaching is producetteal time, so the
instructor does not have time to construct comptexctures, instead connecting ideas
and clauses with simple forms, like discourse asiag of utterances, joined with the
connectors. In contrast, textbook writers have resit@ time to construct long,

complicated sentences” (Biber 2009, 67).
Concerning the comparison with research articlédseB2009, 129) mentions:

There is less action in research articles, withexanphasis on the significance
and interpretation of events or documents. Thiteht emphasis is required
as researchers argue the importance of their @sdar crucial fiction for
student researchers to learn), while the more madiented textbooks are
likely to be more engaging for student readers.
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This chapter was concerned with the classificatiba text type and text style
in general and approaching from the general to red@ave determined the Language
for special purposes, its general and specificufeat Didactic style and the style of
textbooks. The analysis accoding to Biber wpplied on textbooks, textbooks were
contrasted to research articles and classroom itegclituational and linguistic

features were determined.

2.2. Functionalistic Approach to Translation

The translation will be based on the functionalgiproach therefore it is
necessary present it in more detail, as it is dnemical approaches. As Trosborg
(1997, 3)sums up, “within translation theory and practitesre has been a shift from
an overall concern with equivalence between sotexdeand target texts to recognition
of the need for adaptation to the situation ancppse”. Pym (1998, 181) adds, in
recent decades, there has been a “shift within slaion Studies from formal to
functionalistic approaches as a result of whickrdibn has been increasingly paid to
translation as a social act carried out by actoergarticular circumstances and under
certain constraints”. As Paul Kussmaul (1995, 1p185} it, the individual text passages
are not to be seen as “isolated units but as havifugction within a passage within a

text within a situation within a culture”

The following chapter will in more detail deal withe skopos theory, which

belongs to functionalistic approaches.

2.2.1. Skopos theory

As Flynn (2005, 271) points out that skopos thesry “prime example of such
a functionalistic approach in that it anchors ttamsns in their socio-cultural contexts
and views translated texts from within such corgekt this respect, the actors and

their socio-cultural circumstances are the coroees of Skopos Theory”.

Flynn continues (2005, 270) that Skopos theory iples/ translation scholars
with a “framework for exploring significant aspedstranslation without losing sight

of their inter-relatedness”.

Skopos theory was determined in 1970s by Hans Varmes Paul Kussmaul
(1995, 71, 150) explains, one of the basic ideab@functional approach and Skopos
theory is that:
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Function of the source text, or parts of the sotesé can or must be changed
depending on the wishes, expectations, needsesjahorms etc. of the target
readers. These factors determine whether the ibomaf the source text or
passages in the source text can be preservedvertbebe modified or even
changed.

In Reiss and Vermeer (1984, 35) terminology, adi@ion must be “coherent
with the situation of the target readers and thisaon determines Skopo¥.
Numerous sources (Reiss, Vermeer 1984, 35; BalddaBha 2009, 117nention
that the wordSkoposcomes from “a Greek word” and it refers to a “goapurpose,

of the translation”.
Venuti (2000, 221-2) mentions the relevant factdrskopos by Vermeer:

As far as a “commission”, Venuti (2000, 229-23b)nps out that according to
Vermeer a commission is “a client's order for acHfpetranslation”. He also adds that
there always is a commissioeven when it is not set by a publisher, thereils ast
“‘commissionset by translators when they decide to translatieadso in the end, even

if after the work is published”.

Another factor is a “brief”. In the Skopos theotkie “brief” is according to
Nord (1997, the “set of specifications on how anstation should be made”, such
specifications according to Flynn (2005, 280) a¢ always “made explicit by
publishers, but again, this does not mean thaetisemno brief. It can be tacit and
explicit at the same timeThe phenomena of “brief” is in Nord (1991) accogliio
Flynn (2005, 280) “perhaps too strictly defined,itamay fail to take into account the
often unspoken but real codes of behavior that mglyshas uncovered and that are

found in practical translation work”.

Flynn (2005, 282) also mentions as important #wtdrs of “skopos” with the
guestion “who decides?” and “translatum”, whichsskhose responsibility?”.

The concept of translation

This thesis deals with translation, it is therefofeinterest to determine the
concept of translation from the point of view oh@tionalistic approach.

As Schéaffner (2004, 1255) points out, functionalspproaches define

translation as:
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a purposeful activity (cf. Nord, 1997), as transatdl interaction (Holz-
Manntarri, 1984), as production ofa TT  which iappropriate for its
specified purpose (its skopos) for target addessgetarget circumstances (cf.
Vermeer’s “skopos theory”, e.g., Vermeer, 1996).

Schaffner continues with the connection with pugpdsow important it is for
the TT:

The actual form of the TT, its textual-linguisticake-up, is therefore
dependent on its intended purpose, and not (exellyyion the structure of
the ST. The yardstick for assessing the qualityhef target text is, thus, its
appropriateness for its purpose, and not the etgnga to the source text.
More modern linguistic approaches acknowledge thaslation is not a
simple substitution process, but rather the resfult complex text-processing
activity. However, they argue that (...) the labe&rislation’ should only be
applied to those cases where an equivalence mnelabtains between ST and
TT (House, 1997; Koller, 1992).
This part of the thesis dealt with determinatiorthed Functionalistic approach
to translation and the Skopos theory, the mainsdeare mentioned, as well as

relevant factors of skopos.

3. TRANSLATION -ORIENTED ANALYSIS

This chapter on translation oriented analysis @éhl with Christiane Nord's
concept for translation (1991) frotne Text Analysis in Translatipthe analysis will

serve as a base for the translation in the follgvainapter.

3.1 Analysis according to Nord

Nord devides the analysis into two parts, analyzing “extratextual” and
“intratextual” factors. Among the factors Nord lsaéxtratextual are the “sender,
intention, recipient, medium, place, time, motiand text function”. Into the
intratextual factors belong the “subject matteCoritent”, “presuppositions”, “text
composition”, “non-verbal elements”, “lexis”, “samice structure” and
“suprasegmental feautures”.

Nord (1991, 28) is influenced by the functionatigtpproach to a great extend,
she points out that translation is the “productanthe functional target text and
maintaining the relationship between a given sotege that is specified according

to the indended or demanded function of the tamget the translation skopos”.
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Nord (1991, 28) also admits that the “functiotyalis the most important
criterion” however it is not the only one, she mens that it is “skopos that provides
criteria for the decision as what elements in tbharse text can be preserved or

adapted”.

Figure 3: Preservation and adaptation in transigiidord 1991, 29)

PRESERVATION

IranscIypoon

_— wiord-for-word trl

—

Ltesal iranskation
% | free translation

: {TL3 texn producthon
ADAPTATION

There is a number of translation models, for edantyphase or 3-phase
models, however these do not take into account ttheslating instructions
formulated by the initiator, therefore Nord (198B) suggests a “looping” model,
an extension of the diagrammatic representatiantefcultural communication to
several steps or phases:

The step 1lis to analyze the target text skopos, this is nalyze those
factors that are relevant for the realization oédain purpose by the target
text in a given situatiorstep 2is the analysis of the source text. Thext
stepis to pinpoint the translation relevant source teelements, which are
then, where necessary, adapted to the targeskepbs and matched with
the corresponding target language elements. T 8tructuring of the
target text is théast step

Figure 4: Looping Model of the Translation Proc@$srd 1991, 34)
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SOURCE CULTURE TT SEOF 0S8
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TARGET CULTURE
SITUATION

SOURCE
TEXT

TARGET
TEXT
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In the following analysis, only the specific fadcstated by Nord (1991) will
be mentioned without other influences that aregares Nord's approach.
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3.1.1. Extratextual Factors

Extratextual (or external) factors are compreheratedssential factors, as Nord
(1991, 35) states that “the communicative functmfnthe source text, which is
represented by the factors of communicative sitnatvhere the source text fulfills its

function are decive”. Nord (1991, 36) summarizesftctors:

Extra textual factors are analyzed by requiringualtheautor or sender of
the text (who?), thmtention of the sender (what for?), theaddresse or
recipient of the text is directed at (to whom?), tmedium or a channelthe
text is communicated by (by which medium?), thace (where?) andime
(when?) of the text production and text receptiangd also themotive for
communication (why?).

Information gained through these questions shéedd to the answer of the
last question, which is connected with thaction the text can achieve (with
what function?).

These extratextual factors should be analyzed eetading the text to build up
some “expections” as to the intratextual charastieriThe expectations are contrasted

with the “actual features, what effect the text baghe recipient” (Nord 1991, 37).

Figure 5: The interdependence of extratextual fadidord 1991, 76)

3.1.1.1 Sender, Text Producer

Nord (1991, 42-43) distinguishes between a “sended a “text producer”. A
“sender” of a text is a “person (or institution .¢tihat uses the text in order to convey
a certain message to somebody else and/or to praalwertain effect”. On the other

side the “text producer” writes the text accordiodghe “instructions of the sender and
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respects the rules and norms of text productiord val the respective language and
culture”. However, in many cases the role of a seradtext producer can be in “one

persona”, the example of a textbook is mentiondaktthis case (Nord 1991, 42-43).

The textbookGenki I.is therefore a good example of a text, where émaler
and the text producer are not separated but asawedeen from the textbook editorial
information and the official web-pagehere is a group of authors, Eri Banno, a
professor at Okayma University, an author of lagguaesource books; Yutaka Ohno,
a professor at Risksumeikan University, a teacHedapanese; Yoko Sakane, a
professor at Ibakari University, a teacher of corapee literature and Chikako
Shinagawa, a teacher of University of Californtajie and Kansai Gaidai University,

co-author of a language resource book.

3.1.1.2 Sender's Intention

Nord (1991, 41) summarizes the “sender's intention”

The sender's intention is defined from the sendeewpoint, he wants to
achieve some purpose with his text, however itrdi@pient who “completes”
the communicative action by receiving (i.e. usitigp text in a certain function.
Ideally, the intention, function and effect arengouent. The intention of the
sender is of special importance to the transkasait determined the structuring
of the text with regard to content and form. Ag¢ tsame time the particular
organization of a text tells the recipient in @infunction he is expected to use
the text.

With two or more participants, Nord (1991, 43) uigtishes “four types of
intentions”, which can be combined: “referentiad {hform)”, “expressive (to tell
something about himself or his attitude)”, “operat{to persuade)”, “phatic (establish
or maintain a contact)”. The intention can be oiedi “through intertextual features,
through the role the sender adopts towards thepiesdj author's background and

events that influenced him” etc.

In this particular text, the intentions can beogguzed as mainly “referential”,
to inform about the usage of Japanese languagejnftrm about -cultural
specifications. However, also an implicit “operativintention can be found, to
persuade the recipients to use the language irtaircavay, also an “expressive”

! More information can be found: http:/genki.japares.co.jp/about_en/about10_en
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intention, because the contact with the recipiestsmaintained throughout the

textbook by using questions and second personlgtwaouns.

3.1.1.3. Recipient

“Recipient” is regarded as a one of the most ingodrtactors, as Nord (1991,
50) stresses, “if not the most important factorartl (1991, 52) distinguishes a “ST
recipient and TT recipient, they differ at leastane respect, that TT recipient is a
member of another cultural and linguistic commuhity

“ST recipients” are here represented by an extenginoup of speakers of
English. Even though there are some references nded) States (American
nationality, American university), the recipien@ancbe overall either native English
speakers or those who have equired English ascmdéanguage, the recipients want
to learn elementary Japanese.

TT recipients are for this particular text Czecleaging people with some
knowledge of English, who want to learn Japane$e. fumber of recipients of the
source text is bigger, because the source text English but the Czech TT will be

meant for people who speak Czech.

3.1.1.4. Medium/Chanel

A “medium” (according to Thiel, 1974) or a “chanhéhaccording to Reiss
1984) is seen as a “means or a vehicle that contheydext to the reader”. Nord
(1991, 56-60) states that it is essential to dategnwhether the texts being
transmitted in “a face-to-face communication omirnting”, if the communication is
“direct or indirect”. The dimentison of medium islevant because it provides “some
clues for the size and identiy of the addresse mrand laso sender's intention and
motive for communication and even time and placeéegft production” (Nord 1991,
56-60).

The correspondent medium for the present sourdeigex written textbook,
which is available online, in online shops, resesralso on the official webpagetc.
The form can be printed or in the pdf.format. Thersg emphasis is put on the visual

side, on the graphic image.

2 http://genki.japantimes.co.jp/about_en/

25



The TT medium can be also printed or it can béédlectronic medium. Even
though when transformed to another electronic ftlm graphics will be simplified
and there will be a change in the time and placeoofimunication (discussed in the
following chapters), the overall verbal messagthefTT will not be changed.

3.1.1.5. Place of Communication

Nord distinguishes “place of production” and “plaoé text reception”, a
translator should take into account “not only thmgyuistic side but also cultural and
political background” (Nord 1991, 60).

The “place of production” of this particular text mot specifically explained,
however from the information about the place oflmaltion and authors, we assume
the place of production is Japan, as all the astbperate in Japan and the text also
concerns Japan and is published by Japan Times, Thtel “place of reception” is
significantly broader due to English and the avaliy in printed form and on the
internet. The place of TT production in a concrptace is not relevant for this
analysis, on the other hand, the place of TT remepdill be limited due to the
language barrier, as Czech is spoken only in theiCRepublic and the textbook will

be meant for Czech students, even though it wilkhdmelable on the internet.

3.1.1.6. Time of Communication

Concerning “time of communication”, this aspect tohe is “a subject to
change”, as Nord (1991, 63-65) states, certaintigds are “linked to a particular
period and it is necessary to for a translator hange the text according to the
expectations of the given time”.

As far as the ST, the first edition was in May 1988wever the exact time of
production is not possible to determine, even thblipher does not know that.
Another re-print was in 2004, it is therefore refaly recent and needs no significant
changes to be made as the information containgtiensource text is still “valid”
(Nord 1991, 64). The TT was translated in July-Noker 2012. Concerning the time
of reception, it is limited only by the “time ofgutuction”, it is available in the printed

form and on the internet.
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3.1.1.7. Motive for Communication

Nord (1991, 67-68) extends the notion of “motivest mnly to the “reason” a
text was produced but also the “occasion for wladext was produced”. There are
also “motives or classes of motives that are cotiweal for certain types or media,
dimentions of motive can provide certain clusediuational factors or conventional

features of the text itself, thus guide recipieexpectations” (Nord 1991, 67-68).

The ST has been produced to inform people whordgegested in studying the
Japanese language and who know English, becuadantpgage, which is used for

explanation of grammar, is English.

3.1.1.8.Text Function

Nord (1991, 70) states that the notion of “text dimn” means the
“communicative function, or the combination of commtative functions that a text
fulfuls in its concrete situation of extratextuadcfors”, this notion is “closely
connected to a text type, which is the textuallltesfua certain type of communicative

function”.

The analysis of text type has been done in chaptetherefore it is not
necessary to mention it again. The text functios len dealt with already as well, it

refers to sender's intentions (section 3.1.1.2).

3.1.2 Intratextual Factors

The analysis of intertextual factors in the tratistaoriented analysis
according to Nord (1991) consists of the “subjeattar”, “content”, “presupposition”,
“text composition”, “non-verbal elements”, “lexic’,/'sentence structure” and

“suprasegmetnal feautures”.

3.1.2.1. Subject matter

When determining the “subject matter”, Nord (198%) recommends that the
attention should be paid to the “headings, throwghch the subject matter is
verbalized”. The ST consists of grammar sectioosmfthe textbookGenki I. where

each chapter concerns a different subject mattegraimar or culture. There are
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several parts of the grammar sections: the Intriboloic Grammar and Expression

Notes that are in the table.

Table 1: Sections of grammar@enki L

Introduction Japanese Writing System
Grammar Unit 1-12
Expression Notes Unit 1-12

The headline of TXT 1 is the Japanese Writing Systd he headline and the
fact the text comes from a textbook can tell us ithaill deal with the different forms
of writing in Japanese. This chapter is then digidgo parts describing the individual
aspects (Hiragana and basic hiaragana syllableagdma with diacritical marks,
transcribing contracted sounds, transcribing doablesonants, other issues relating to
transcription and pronunciation; Katakana). Thedheras of the other grammatical
parts are Expression Notes 1. The headlines cortfiahthe textbook is concerned

with teaching Japanese language and introducing suoitural-related points.

3.1.2.2. Content

Nord (1991, 90-91) stresses that the “content” re¢ha “reference of the text
to objects and phenomena in the extralinguistitityavhich is “expressed mainly by
the lexical and grammatical structures”. A possdperoach is recommended by Nord
in “paraphrasing the information in the source takat enables to identify
presuppositions and possibly defects in coherence”.

The analysis of the present text will take iatzount the division of sections
as in the table above. The first part, the introidng offers an overview of the
Japanese writing system, which is essential whedests want to continue in the
textbook and understand the language. The regheokéctions always start with a
grammatical explanation of noun phrases, adjectiwg®ation, tense formation etc.
that is followed by a section of Expression Notdscl deal with specific language

and cultural-related problems.

For illustration, some content-related issues dedilt in the text are (the information
is taken from the textbook):
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Politeness

Japanese are very polite and class conscious ni@goafore in the language
this is expressed as well. There are for examphg land short versions of verbs,
depending on what distance the speaker wants o fkem the listener. Japanese are
often very conscious of seniority and in many cdkeschoice of using short or long
verb forms is not free and the relationship witmise people is not equal (it is
common that seniors can chose to use informal Eggwvhile the younger have to

use formal)

There are always two polite expressions for greetisaying goodbye,
welcoming, thanking for the meal before and aftee tmeal. There are special
expressions for emphasizing politenetsform. It is also considered impolite to
interrupt someone’s speech, even in approving cartsnso there is a special phrase
to give the listener a space to react, after tlealsgr is finished. There is also a special

phrase that delays one from saying something rudemlite, as irano.

Addressing

In Japanese there are special expressions foesgidg the people politely,
especially those who are higher on the social s@lg professors. Even within a
family there is a scale and there are special espes for addressing someone's own
older sister #ng, younger sister ithoutg, older brother gni), younger brother
(otoutg. There other expressions for individual membéra tamily (e.g. older sister
oneesanyounger sisteimoutosan older brothewoniisan younger brotheotoutosai.
When talking about oneself, in Japanese people moghd humble and polite,
especially talking about herself/himself, theraispecial expression for talking about
his/her job Kyoosh).

Talking about things

There are different expressions for counting peoplat objects, books,
sticklike objects etc. Some adjectives cannot leel disr both living a nonliving items.
For example "busy" can be used for people, buplaces "lively" is preferred.
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3.1.2.3. Presuppositions

This term refers to “presuppositions” that are “litily assumed by the

speaker that takes it for granted the listenerrassitthem as well” (Nord 1991, 95).

Among the “presuppositions” in ST can be the fdwt the recipient is able to

understand English and knows grammar of Engligh {enses).

Pressupositions in the TT can be that the recipidmibw a little English,
because English is often contrasted to Japanegevieo the emphasis on English will
not be so strong as in the ST, the main body of &k be in Czech. Another

presupposition is that the reader has some backdroancerning Japanese.

3.1.2.4 Text Composition

The term according to Nord (1991, 100) refersh“structure of the text into
different levels of texts in the structure as a kgho

It corresponds to subject matter therefore it @6 necessary to repeat the

information.

3.1.2.5 Non-verbal Elements

“Non-verbal elements” are according to Nord (192Q8) “signs taken from
other, non-linguistic codes, which are used to Bppnt, illustrate, disambiguate, or
intensify the message of the text.” These elemesits, continues, “comprise the
paralinguistic elements of face-to-face communacdti but also “the non-linguistic
elements belonging to a written text (photos, thaisons, emblems, special types of

print etc.).”

The coursebooksenki I.contains a number of “non-verbal elements”, as they
help with the orientation in the text. Several tymd print are used in this textbook,
one for headlines, which is considerably larged ane for sub-headlines, which is
distinuguished in color. There are also many sinighéek-and white pictures in this
textbook, usually an illustration of the text, tiggo intensify the message of the text.
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3.1.2.6. Lexic

Nord (1991, 112) points out that “the semantic atyistic characteristics of
lexic (e.g.connotations, semantic fields, registerdy point to the dimentions of

content, subject matter and pressupositions.”

The textbook corresponds to conventions of textbpthere is formal, neutral
vocabulary from the field of linguistics (explaigirthe grammar), conventional set

phrases.

3.1.2.7. Sentence Structure

Examining the “sentence structure” could createugh material for another
thesis, therefore it will not be examined in mu@tadl. The textbook consists mainly
of short, simple sentences or complex sentences aie subordinate clause that
should help the students with understanding ofgitaenmar, which is in accordance

with the informative function.

3.1.2.8. Suprasegmental Features

Nord (1991, 108) distinguishes “suprasementalufeat from “non-verbal
elements”, “suprasegmental features” refer to ‘fiateonal feautures, pauses etc. and
graphical devices that perform analogous functionswritten communciation
(punctuation, capitalisation, italicisation etc.yeaconsidered ’suprasegmental
features™. Nord (1991, 124) also mentions “selactof particular words, word order,
onomatopoeia” etc. However, this particular text smihave clear lexic and
grammatical structures because of the informativetion therefore an analysis of the

suprasegmental features is not considered relevant.

This chapter was concerned with analysis accoridord (1991) which was
taken from the bookhe Text Analysis in Translatioffhe features in question were
"author” or "sender” of the text, "intention of treender”, "addresse” or "recipient,
"medium” or a "channel”, "place” and "time” of thtext production and text reception,

and also the "motive for communication” and "texthtion”.
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4. TRANSLATION

Prior to actual translation, it is necessary ttedaine certain points about the

translation as translation brief and translatioatsgy.
Translation brief

As a result from the correspondence with Tomomd€of Japan Times Ltd.
that is the publisher dBenki L, this translation has been approved. The e-misil w
Mr. Chida is enclosed in Appendix 1. The commis®iset by the translator and the
aim of this translation is to bring an accessibdmslation of the grammatical parts to
Czech students of Japanese, who work with thibotekt. It is essential for students to
comprehend these grammatical parts very well tonleklapanese, especially the
grammatical parts at the beginning of the book, re/ltke system and the language in

general is explained.
Translation strategy

The ST contains the comparisons of English andchrdege, therefore the
refferences to English language in the ST are rm@metl also in the TT (in brackets)
Selected examples in the ST are either translatdde TT or the translation is also

shown in the brackets.

The reason for this arrangement is that if theerefices to English should be
changed, the grammatical explanation would haugetchanged as well, which is not

in our competence as a translator.

Concerning graphics and types of writing (fontsg have tried to keep the
original image of the page, however the overalppres of the page had to be changed
due to technical reasons, however the graphickeofridividual paragraphs (words in
italics and brackets), their divison is maintainad,well as the Japanese characters,
which are necessary in the text.

Table 2. Analysis of Extratextual Factors and TargeText Skopos

Factor ST TT

Sender/s / Text | Eri Banno, Yutaka Ohno, Yoko Translator

Producer Sakane Chikako Shinagawa
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Intention mainly referential, to inform about| To help Czech students
the usage of Japanese language,| with understanding of the
cultural specifications; also an textbook and enable them
implicit operative intention, to to fully understand the
persuade the recipients to use the information of the ST.
language in a certain way; also ar
expressive intention

Recipient English-speaking students of Czech-speaking students
Japanese of Japanese (with some

basic knowledge of
English)

Medium Written document available in a | Written word processor
printed version or in electronic document available online;
(pdf.) version. possible to print it out

Place of Japan/anywhere in the world online€Czech rep. (irrelevant)/

Production/ Czech rep.

Reception

Time of May 1999/ 1999 onwards July-November 2012/

Production/ December 2012

Reception

Motive As in Intention As in Intention

Text Function

As in Intention

As in Intention

Subject matter

Teaching Japanese language and

introducing some cultural-related

Teaching Japanese

language and introducing

points. some cultural-related
points.

Content Japanese writing system, The same information as
grammatical explanation of noun | presented in the ST
phrases, adjectives formation, tense
formation etc. Expression Notes for
specific language and cultural-
related problems

Presupposition | Ability to understand English and A basic abilioy t
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grammar of English

understand English,
otherwise little
background knowledge

=)

Composition As in Subject matter As in Subject matter
Non-verbal Section layout, different types of | Section layout (as in ST);
Elements prints; simple black-and white paragraph headlines (as i
pictures ST) ; types of prints
(different from the ST); no
images
Lexics Formal, neutral, vocabulary from | According to TL
the field of linguistics, conventionalconventions
phrases
Sentence Short, clear, simple sentences Accessible strugture
structure structures to suit the
conventions of TL.
Suprasegmental | Not relevant Not relevant
Features
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TXT1

Systém psani v japonsti#

V japonstirg existuji ti druhy znaki: hiragana katakanaakaniji.! Vechny tyto znaky
se mohou objevit v jedné&te.

FrreELi Tt
katakana  kanji hiragana
Sleduiji televizi.

Hiragana a katakana stejré jako abeceda, zastupuji zvuky. Jakizete vidt
v prikladu vySe,hiraganama zakulaceny tvar a pouziva se pro koncossovani,
funkeni slova, a pvodni japonska slova, pro které se nepouziva Kdajakana ktera
ma spiSe row)si linie, se BZreé pouziva pro psaniigjatych a cizich jmen. Néiklad
japonské slovo pro televizi se piSekatakamw jako 7 ¥ £ (terebi).Kanji, neboli
¢inské pismo, zastupuje nejen zvuky, ale také vyynafétSinou se kanji pouziva pro
podstatna jména a keny sloves i fidavnych jmen.

.LHiragana
1. Zakladni slabiky v hiragané

V hiragar existuje 46 z&kladnich slabik, viz nize. Jakmiéenadite tuto tabulku,

budete schopnitppisovat vSechny japonské zvuky.

H Ly J A P2
a 1 1 e o
7 F { ¥ =
ke ki ket ke ko
X L + ¢ z
s shi su S€ S
T= ) =2 T &
ta chi "isu te fa
7 i< ¥a el D
na ni ni ne "
X o 3 ox (B

ha hi i1 he o

! Existuje je$t dalsi systém psarrameaii fifnska pismena), ktery se pouziva pro jména zastfprek
znaky aj.
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& Y & £
mi i me mao
) &

yu yo

Y % # %

ri ru re ro

Q:pgy

*Slabiky L. % a -2 se romanizuji v tomto
poradi nashi, chi a tsu aby byly blize
anglické vyslovnosti.

** Z3e také vyslovuje jakowo’

2. Hiragana s diakritickymi zna¢kami

Pripojenim diakritickych zn&ek miZete pepisovat dalSich 23 zvik Dwvéma

diagonalnimi tahy (*) se nezlé souhlaskyk, s, ta h stanou zalymi g, z, dab.

Pridanim krouzku (°) se souhlaskameni nap.

*Z (ji) a& (U se vyslovuji

g | ¢ | | 2 R
Zi gu ge go stejré jako L' (i) a ¥ @u) ale
L £l + Zz jejich pouZiti je omezené.
Jt Zi = Za
#g *.-j“ —-{"’ t“
Ji zne de do
() R ~3 |z
bi bie be bo
o) as A% F3
n pu oe oo
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3. Prepisovani zkracenych zvuk

Za pismeny v druhém sloupci (samohlaska hiragag, vyjma ) nasleduji mala

., W a L | Pouzivaji se naigpisovani zkracenych zviikty jsou znazorny

jedinou slabikou.

¥ &) ¥ ¥ X ¥
Fiva Feyu kyo &ya Ve Yo
L *» Lo L& C» Cw 28
sl sl sho ja fut fo
L 3 t o L
cha ol cha
| {2 % Zo [ X
v | HYH nY0
S [0 Uk f+ (007 (S5
frva fiyu five Bya Byn byo
I % 1 &k U Uwn U
iy Wy myo pya pyH B
VRS o 4 &
Al LAl Vo

4. Prepisovani dvojitych souhlasek

Existuje dalSi malé pisme-» , které se pouZziva pepigovani dvojitych souhlasek

jakott app.
VSimnéte si, Ze dvojitd souhlaska, jako v sannen(3 roky), se piSe +
hiragana s p@tenim zvukermn (= = #. 42 nepo? )

Piiklady: = A-#2A  saunen (3 roky)
HAENY annai (pravodce)

5. DalSi problémy spojené s §episovanim a vyslovnosti
A. Dlouhé samohlasky

Pokud nasleduji dvstejné samohlasky za sebou, vyslovnost této saslohljie asi
dvakrat delSi nez samostatna samohlaska. Daveper pta délku, protoze délka

samohlasky se tize slovo od slova émit.
aa B1ZH A ovbawsan (babika) srov. 5132 A obasan (teta)

i BLUwEA aiisan (dkdesek) srov. 5 L = A ajisan (stryc)
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uu "é__r L ,\'MJIJ. (éiSlO)

ee Dlouhy zvuk ee se obvykle v hiragan piepisuje pidanim ‘* k samohlasce.
Presto je &kolik slov, kde se pouzivZ  mis »

vt eeza (film)

BAZ 2 A oneesan (StarSi sestra)
00 Oo dlouhy zvukoo se obvykle v hiraganprepisuje pidanim 7 k samohlasoe
Presto je ®kolik slov, kde se dlouh& samohlaska z historickgitbodi prepisuje sh
(=8 L B hoaritsie (pravo)

= tog (d eset)

B. Vyslovnost ~

A,n" se v ramci délky bere jako pIna slabika. Vysloshee ale lisi v zavislosti na

zvuku, ktery ji nasleduje. Japonci si obvykle najsgdomi rozditi mezi zvuky# .

Proto si nemusite s touto vyslovnostiad velké starost.

C. Samohléasky, které se vypousti

Samohlasky a u se rgkdy vypousti, kdyZz jsou mezi nedgimi souhlaskami

(k,s,t,pah), nebo na koncidty, pokud jim gedchazi neztié souhlasky.

nagiklad: ¥ 2 TF stwkidestu) (Libi se mito.)

2 Jednou variantou vyslovnosr’L se tady nezabyv&uokud por’L nasleduje samohlaska nebo pokud

se vyskytne na konciéty, Ao znai, ze fedesla samohlaska je dlouhd a nazalizovana. (tarahé
samohlasky jsou zde naziemy nad samohlaskami vinovkou. Takto nazalizovamaohlasky mzete

slySet ve francouzstén nagr. v ,,bon‘ nebo v anglickém citoslovgiuh-uh', které znamengne-n¢).
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D. Prizvuk v japonsting

Japonstina ma intotai prizvuk: vSechny slabiky se v podstatyslovuji bul’ s
vysokou nebo nizkou intonaci. Na rozdil Hllad od anglitiny, kde se fizvukové
slabiky tSinou vyslovuji hlaséji a déle, v japonstih se kazda slabika vyslovuje
zhruba stejé dlouze a se stejnymichzem. Vysky tof v japonstig se velice |iSi v

zavislosti na tom, v jakéasti zen¢ se nechazite.

fI.

Priklady: B3 s (rano)

L

w& e (jméno)

i

o m ™ (vysoky)

IKatakana

|7 1 7 =]
a i 1 £ o
# X 7 » | =2
ka e ki ke ko
4 3 2 + 4
sa *shi su s 50 |
5 % i 7 )
ta *chi “isu ie fo
+ = X A /
it i i ne ]
AN = I 7 -~ i
ha fi fi e ha
¥ 3 A A £ |
i mi e me mo |
X - 3 =
i v Yo
et s is = . |
= 1 I L d
ra 7t : i rée o
Ly} 7
we L
g
n |

*Slabiky ¥+ % a ¥ se romanizuji v

tomto pdadi nashi, chi atsu, aby byly blize anglické vyslovnosti.
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Ji zil
* ]
Jt it
= 7
bi b
E 7
oi put

pa

Vyslovnost a kombinace katakar je stejnd jako v hirag&n vyjma nésledujicich

bodi.

*a T3
kv kyo

g § |
ftne sho

T3, F-=
chis cii

Benctl | =3
Ly o

it k=
Tevne hyo

A 3

wIv N
Y = ) =

i

r¥N

4 b |
ge £o
+ /
2@ =)
il F
e do
~ R

2~ R

pe po

¥x¥ | ¥a ¥3
oa Fialtl] v
¥ ¥a P

ji Jd i
Ev B4 =
By Iyn [ bye
]__P + | E s l:‘ =
By pya

(1) Dlouhé samohlésky se pi¢™-

Priklady:

?:r_

2% —
2=t
r—%
=k

kaa  (auto)
(lyzovat)
siulsn (Ob|€k)
keeli (dort)
hoarn (ba|én)

sukin

Pokud piSete vertikadn znatka — se musi psat vertik&make.

Nap‘iklad:

.'I:

=
=

= I
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(2) DalSi kombinace se samohlaskami psanymi mern@gmem se pouZivaiip

piepisovani cizich zvuk které se fivodre v japonstig nevyskytovaly.

Priklady: o P i P ) harawiin - (Hallooween),
e sATzA haneee—— (dalnice)
5 IHRINTTF—F — minerarinvootaa (mineré_lnl' voda)
S T | A sherii (treSan)
e Yr—LRk Jeenusu (James)
g Forowyd chellu (Sek)
7 - i R frssfion (méda)
24 T4 E firipin - (Filipiny)
s et kafe  (cava)
= & AN T =T Fariforuia (Californie)
S P—F 4 — paatii (party)
F 4 F i disiko (diskoteka)
e Sl dyuiki  (vévoda)

(3) Zvuk v’ se rekdy piSe 7. Naiklad, slovo ,Venuse” sedkdy piSe jako
E—+ A nebo” 1 —F+ A,

Poznamky k vyraaim 1

BRES/BOHESP Ohayoo se pouziva mezi kamarady a rodinou, zatimco
gozaimastse pouziva mezi vzdalggimi znamymi, podobhjako arigatoo aarigatoo
gazaimasuPraktické pravidlo: Pokud si €kym tykate, zvolte kratSi variantu. Pokud
byste kkomu vykali, pouzijte delSi variantu. Jako konkiétiiklad mizeme uvést

situaci: studenti mluvi sgitelem, neli by proto pouzit delSi variantu.

Eﬂt'-:-'HE"Vjaponétiré existuje rkolik vyraza pro rozlodeni, jaky zvolit zalezi
na tom, o jaké rozlaieni jde. Sayoonarazna&i, Ze mlui ocekava setkani
sc¢lovekem, se kterym mluvi, azve svém Zivat otcdi list’, nez, prijde novy den,
nebo nezosud svede jejich cesty dohromady
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T #EEAP symimaseznamena (1)S dovolenint. abyste ziskali & pozornost.
(2) ,Promiate, kdyZz se omlouvate za potize, které jstéspbili, nebo (3), Dékuji®,

kdyz chcete ocenitdgkoho za to, Ze pro vaseco udilal.

LWLV P lie primarre znameng, Ne*, negativni odpadd’ na otazku. V rozhovoru se
to pouziva jakaeska fraze,Neni z&"“, kdyz chcete zttaznit, Ze se ¢kdo nemusi

citit zavazan za to, co jste prd udcklali.

LoTh2a2LbelVULTEFT/EEVE/EHADEEL» Ittekimasu a
itterasshaije k&Zna fraze pouzivana doma, kdyZkdo z rodiny odchazi z domu.
Osoba, ktera odchaziika ittekimasy coz doslova znamend@dchazim, ale vratim

s€'. Ostatni na to odpoviterasshaj coz znamenaProsim jdi a vrase'.

Tadaimaa okaeri se pouzivaji, kdyzdkdo prichazi doni. Ten, kdo pichazi,

iikatadaima(, Ted jsem domd) a ostatni mu odpowkaerinasai(, Vitej doma).

TXT 3
SHlED Gramatika

1 X&EY TS,
Je 12:30 (It is 12:30). Jsem studentem,l(am a studeri). Mym oborem je
japonstina (My major is Japanesg Tyto Wty se budou fekladat do japonstiny

pomoci vhodného podstatného jména a stissu

~T%o Je.. (ltis...")

LI UIRA T, (1) is hall past twelve.
Juumiji han desu. (TO) je p,cll jedné
L BWTT, (1) am a student,
Calsion co: (J4) jsem studentem.
EEASTY: (My major) is the Japanese language.
MNihongo desu. (Mym oborem) je
japonstina.

Vsimnéte si, Ze ani jedna Zdhto Wt nema,podmet® jako ,to", ,ja “, ,ma obor*

(jako je ,it*, 1, ,my majof v angliting). Véty bez podmiti jsou velice bBzné
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V japonstir; japonsti mluvi se v podst&tsnazi vynechat podivzdy, kdyz si mysli,

Ze je druhé stranasné, o kom nebo@&m se mluvi.

Co se ma dat, kdyZ neni jasné, &em jetec? Pokud bychom cHi objasnit, ocem
mluvime, miZemefici:

(X 1A STT —d _
wa nihongo desu je japonstina

zn&i véc, o které se mluvi,témd, které se pozgi oznai jako nihonga
Napriklad:

TALAR IKIIATTT. N N
Senmon wa nihongo desw. Mym oborem je Japonstlna,

Podob# Ize pouzit vzoX wa Y deslk ozn&eni osoby neboéei X jako Y.

XIEY T XjeY.Cosetye X,jetoY.

bl Z— . ¥ LTT,

Watashi wa Suu Kimu desu. Jsem Sue Kim.
LELEIAR BAXWTT,
Yamashita san wa sensee desu. Pan Yeamashita jeciielem.

AT ) =341 TAVALATT.
Mearil san wa amerikaiin desu. Mary je Ameréanka.

Wapati do skupiny slov zvanyclpartikule'. Také tam pét slovono, ke kterému se
vratime pozdji v této lekci. Partikule se poji k frazim a nazog, jak se tyto fraze
vztahuji ke zbytku &ty.

Také si vSim#te, Ze podstatna jména jakakuseea senseev piikladech vySe stoji
samostatéy na rozdil od fekladi do anglétiny jako ,student a ,ucitel”, kterym

piredchazi v angitiné neugity ¢len ,a‘. V japonstig neni nic, co by odpovidalo
tomutoélenu,a ani mnoznémuislu ,-s* na konci podstatného jménacte gakusee

desumiZe bez kontextu vypadat mnohoZng s jednotnym nebo mnoZznydisiem.
Muze to znamenagtlsme/jste/jsou studerity

2 Otazky
V japonstirg je velice jednoduché vytvib otazku. V zasatpridateka na konec dty.
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N w3 A BWTT, w345 DT,
Rvuumakuses desu. Ryuugrakusee desu ka.

(J&) jsem zahradni student/ka. Jsi (ty) zahrami student?

Ve été vySe jeRyuugakusee desu jatypem uzakené otazkyano/ne". Otazky také
mohou obsahovatazaci slova‘jako narf (co). V této lekci se naime, jak se ptat a
odpovidat, otdzky pomoci nasledujicich tazacich: skanji (v kolik hodin), nansai
(kolik je (ti) let), nannensedve kterém roniku na Skole). Pozoénsi vSimrete, Ze

poradek slov ve &¢ miaze byt docela jiny nez ve vaSem jazyce.

BAE AN BATTH. (RADAID) 2VITT,
Senmon wa nan desu ka. (Senmon wa) eego desu.
Co je tvym oborem? (Mym oborem) je adtgia.

lv japonstirg se obvykle nepiSe otaznik na konci otazky.

*Téazaci slovo v japonstinpro,co“ ma v japonstis dvoji vyslovnostnan anani. Nan se pouziva hned
pied desu neboipd paitadlem jakgi (hodiny). DalSi tvarpani, se pouzivaigd partikuli.Nani se také
pouziva v kombinaaianijin (osoba gjaké narodnosti).

WwE LAUTTS, (vvE) (LT,
Ima  manji desu ka. {Ima) kuii desu.
Kolik je te/ hodin? Je deX hodin.
1A g b
ATV =343 BLAZIWTTH, L) xw) 3nwTT,
Mearii san wa nansai desu ka, Juukvuusai desu, T
Mary, kolik ti je? Je mi devatenact.
L ARAENTT . ISR AEWTT,
Mannensee desu ka. Ninensee desu,

V kolikatem jsi réniku na na univer#?  Jsem ve druhém doiku.

TabliIAlald AT, 186 DT343 T,
Denwa bangoo wa nan desu ka. “Ichi hachi roku no nana san von san desu.
Jakeé je tvé telefon@islo? Je to 186-7343

3 podstatné jméng @ podstatné jméng

No je partikule, kterd spojuje dyodstatnd jména. Frddeozai daigaku no gakusei
znameng, student/ka Tozaické univerzityDruhé podstatné jmémgakuseiodkazuje

na hlavni myslenkl (byt studentem) a prvni podstatné jméfmzai daigakuiji
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specifikuje (student ne istdni, ale vysoké Skoly)No je velice mnohostranné.
V prvnim @ikladé se chova jako v anglin¢ privlastiovaci genitiv (x's‘), ale to neni
jedina role, jakoino mize mit. Podivejte se, jato v nasledujicich itkladech spojuje
dvé podstatnd jména.

EIEL2LD TABLIEAZTS

laksihi san no diemwa bangoo

Takeshihdelefonnicislo
ot 2 AW

daigaku no sensen univerzitnl'profesor
1ZIZA T H5¢ 8
heneano. — phmey student japonstiny
IZIZA D vty
nihon na—  daigaku univerzita v Japonsku

VSimnéte si, Ze v prvnich dvourikladech jsou anglicka a japonska slova ve stejném
poradi, zatimco v poslednich dvou jsou va&pEm. Japonstina tady ugpdava
myslenky konzistentf) protoZe hlavni myslenka je vzdy na konciigpadna blizsi
informace se vyskytujerpd ni.

3 Hlavni myslenkoti myslime nasleduijici: ve fraZiakeshi wan no denwa bang@kakeshiho telefonni

¢islo) je podstatné jméndenwabangoo (telefonnicislo) hlavni mysSlenkou, to znamena, Ze jestli je
néco Takeshiho telefonriislo, je to pimo toto telefonnéislo. DalSi podstatné jménakeshi sameni

hlavni mySlenkou, protoZze Takeshiho telefotislo neni Takeshi

podstatné jméno® podstatné jméno
r
hlavni myslenka

dalSi informace

Fraze ve tvarypodstatné jménamo podstatné jménb se chova vicemérjako jedno
velké podstatné jméno. Mete ho dat kamkoli, kam thete dat podstatné jméno,
stejre jako v nasledujicimijkladu:

FHLEA®D B34 12 29299 2A¥Ww TT,
Takeshi san no okaasan wa kookoo no sensee desu
Takeshi’s mother is a high school teacher.

Takeshiho matka jecitelkou na stedni Skole.
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Poznamky k vyrazim 2

®D» Anoznamena, Ze si nejste jisti, Hiot dal. Mizete mit obavu, abystekoho
negrerusili, nebo abyste néflad osobni otdzkou nebyli drzi nebo neslusni.

EL/ZZ P KdyZz reagujeme na otazku s odpdv ano-ne, jakhai, tak i ee
znamenaji,and. KdyZz srovnamehai a ee ee je hovoro¥jSi a uvol@ngjSi. Ve

formalngjSich situacich se pouziw.

Hai se také pouziva v situacich, kdyZkdo zaklepe na dwve, nebo kdyz
n¢kdo oslovi gko jménem, jako nize. Znamena to ,Zde". (V tomidppdk zdeee

nelze pouzit.)

. RERELY .
Ucitel: sumisu sant Pan Smith?

e
Student: Hai Zde.

ESTEHP Soo desu kaotvrzuje, Ze jste rozu¥h, co bylo pra¥ fe¢ceno, znamena

to: ,,Opravdu? nebo, Chapu:

Vyslovnost IE» partikulelt  se vyslovuje jakava‘, nikoliv jako ,ha‘, v tomto

piipack by se n#lo psati- Ve vSech ostatnickipadech sewa* pide -

il TADIEAI X FT-866TTT.
Watashi no denwa bangoo wa san nana no hachi roku roku nana desu,

Mé telefonnéislo je 37-8667.
Existuji vyjimky, jako konnichiva (dobré odpoledne) akonbanwa(dobry veer).

Obvykle se pi§ Al BIE  ARAR.

Cislovky ® Mnoho ¢islovek méa vice nez jednu vyslovnost. Obecighped niizete

nalézt v tabulce na konci této knihy.

Eﬁ = i . o - .,
0 €12 i se Bzné pouzivaji.
1 1E | ale vyslovuje se jakl:=  V1=.EA (jedna minute! = S\ stary
jeden rok).
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neustéle jak iz . Pokutikate ¢isla samostath) nagiklad, kdyz rkomu
davate své telefonislo, mize se vyslovit s dlouhou samohlaskou, ji= >

neustéle jak(=/~ Cast, ktera nasleduje, irhe znénit tvar, jako \&A-HA
Mistcs= A A .

nejzakladgsi je A, ale student vétvrtém ra@niku sefekne &# Al g

étyfi_hodiny sefeknou ¥ . Vv wkterych kombinacich, které se wtéme
pozdji, secte jako L (jako V%"= - duben)ast, ktera nasleduje po tomto
¢islu, také nize zn¥nit tvar, jako v A& fu.

neustale jakc< . Pokud sge samostath) maze se vyslovit s dlouhou
samohlaskou, jak= 7.

% <, ale vyslovuje se jak® = 524k
nejzakladysi je 77 , ale sedm hodin sekne % L-

(3%, ale obvykle se vyslovuje jakiE= it -mA EoZh
nejzakladgsije £ 7 | ale dest hodin serekne ¢ L

Uw 3, alevyslvuje sejaklw=> Lwoih Loo3Iw.

Jak predat nékomu telefonni &islo ® Partikuleno se obvykle dava mezi mistni

smérovacicislo a zbyl&islice. Proto naifiklad ¢islo 012-345-6789 jeero ichi ni, san

yon, go no, roku nana hachi kyuu.

HAELP Slovosenseese tSinou pouziva, kdyz se popisuje pragkaho jiného.

Watashiwa sensee desilava smysl, ale fize to znit trochu aroganinprotoze slovo

senseev podstat znamena ,&ny mist*. Pokud jste vy (nebo¢kdo z vaSi rodiny)

ucitelem, a kdyZ budete chtit byt skromnigZete naopak pouzit slokyooshi

-3 ;s , , . , , . s -
ShP sanse dava jako obecné osloveni za jméno. D& se tp@akziu Kestniho

jména, tak u fijmeni. Détem sefika chan spiSe nekan (a zvlag chlapd&m setika

kun). Weitelé a Iékdé se obvykle oslovuji sensee KdyZz mluvime o vlastni oséb

nikdy nepouzijemaana,.

Oslovovani osoby, se kterou se bav® Slovo ,ty“ anata se mogasto v japonstih

nepouziva. Misto toho, kdyZz budeme chtit oslovékaino, s kym se bavime,

pouZzijeme jméno s oslovenisannebosensee.
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12 & E T a2 L T & . .
— b EAE AT e—TrLATE,
Haato san wa sueedeniin desu ka.

a 4

F ok ¥ £ L T A oI -
h—bBA, BREE AT 2—T Y UATTA,
misto Haato =an, anata wa sueedenjin desu ka.

Japonska jméne ® Jestlize Japondikaji své jménoiikaji nejdive pijmeni a poté
kiestni jméno. Obvykle nemivaji préstini jména. Kdyz serfedstavuji ¢astoreknou
jen své pijmeni.

Jméno Rijmeni
MuZi Zeny
= AL 5z
Satoa Hiroshi Yuuko
-j—-j—_ig ik A S &
Suzuki Ichiroo Megumi
T=dniz L Al L ek
Takahashi Kenji Kumiko
=k b A& T
Tanaka Yuuki Maomi
LiE FIAAS ey R
Itoo Masahiro kyooko
TXT5

5 podstatné jméno®

V lekci 1 jsme natili, jak fikat ,Véc A je toto, ¥c B je tamto”. Td se nadimefict
.V &C A je toto a ¥c B je toto také".

Takeshi je Japoncem.

L34 iIFALATT, Tukeshi is a Japanese person.
Takeshi san wa  nihonjin desu
= i s ) ek e . . . ,
e s Michiko s Japenese, tos Michiko je také Japoncem.

Vsimnéte si, Ze tyto d¥ véty jsou ve svém tvaru té&fhstejné. Je toippozené, protoze
ohk¢ tvrdi, Ze rkdo je Japoncem. Druh&ta se ale od té prvni liSi v tom, Ze tam
nenachazime partikulwa. Misto ni tam nachazimena Mo je partikule, ktera
znamena, Zze dana polozka ma tak&tam vlastnost. Davejte si ale pozor, kam se

partikule gesré dava. Slovo také se nap. v angliting jako v @ikladu vySe nize dat
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na konec celédty. To ale neni mozné v japonstindak vidime v fikladu vySemo se

musi dat pimo zaMichiko san

Mo nemiizeme pouzit v situacich jako je tato: Nase kamarABlat, ma dvoji alanstvi. Je Japonkou,
ale zarové i Americankou. Abychom popsali i druhaidst &ty, nemizemefict Patto mo amerikajin
desy protoZe tato &ta by znamenala, Ze Pat je také Arvanka, steji jako rekdo, o kom uZ bylaec.

Nemizeme antict, Patto wa amerikajin mo degUaponci byekli Patto wa amerikajin demo arimasu

p. 39

(~Z)E3EP( ... 0) doozese pouziva, kdyzskomu réco nabizime. V dialogu tuto
frazi pouzije obsluha v restauraci, kdyZz che&amu podat jidelni listek. Bylo by
mozné tuto frazi pouzit také v situaci, kdy&kdo ¢eka, az #co reknete; napklad,
kdyZ by se vas ptal telefonni operator na vasSe gmpravépodobré by fekl Onamae

0 doozo(O zarti slusnost, protonamaeznamena ,vase ctihodné jméno*).

TXT 6

=

Poznamky k vyrazim 4
ﬁ?(f%éb Kdyz jdete smirem, kde stoji ten, kdo vas poslouchd, (idad
v anglicting seiekne): ,Richazim (,I'm coming“)”. Ale stejna situace v japsiime
L NESFES 2 114

F: . ] "
” znamena pohyb sfrem k mistu, kde stoji mlgv. zn&i

pohyb ve sréru od mluwiho.

5&2&P B L5 doslova znamena trochu“,malo®, ,malé mnoZstvi‘akp
nagiklad v 2 & = £ <7 Zx (dejte mi prosim trochu).éBné se to pouziva jako
slusné odmitnuti. V tomtofipacdt to znamena ,nevhodny“,,nemozny* atd. Japonci
bézré pozadavky, napady nebo pozvanky neodmitaji pon:**< (Ne), protoze to
zni [@ilis prime.

A LIELICHEZ R 2 ¥ A Pijdes v sobotu do kina?

B:LRAR. brok,

Sobota se nehodi.

(doslova: sobota je trochu.)
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TXT 7
F) )
= B> Gramatika

1 Pridavna jména
V japonstirg existuji dva typy fidavnych jmen. Je@dm sefika pridavna jmeén

Japonska iiddavna jména se ohybajiipiasovani (pro fitomnost a minulost), ip
rozliSovani polarity (kladné a zaporné) atd., stejmko u sloves. Tyto dva typy

piidavnych jmen s&di riznymi¢asovacimi vzorci.

Pridavna jméne«* #ni tvar nasledovh (tady davejte pozor, protozZe tento vzorec je

trochu komplikovany)

B3BULALY oznamovaci zp. zapor

minulos BBUBP2ETE SELAL<BNERATLE

> ?}3[&}/3 PRGNS

V této lekci se natime dw pridavna jména, ktera jsou z gramatického pohledicerel

dilezita. Jsou to®F = (%) ggeho si vazit, mit rad) =2V gim byt
znechucen, &o nesnaSet). Vyznangchto gidavnych jmen je relativni, a k jejich
vyjadieni jsou paeba d¥¢ véci: na jedné stranclovek, kterému se &co libi nebo

naopak nelibi, &loveék nebo ¥c, ktera se libi nebo nelibi. Vétach se tyto zalezitosti

obvykle v uvedeném padi objevuji v tomto p@adi s partikulen o

r JE
xgya{ 3 lo¥. | |
Ebl) X | se libi/ nelib! Y
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| osoba se i1ive libit nebo nelibit. Davejte si pozor na pouiithto slov, kdyz

. _ .y Ha = , .
mluvite o r®jaké konkrétni osal) protoze -+ T+ se obvykle bere jako vyraz
romantickych cid.

> - e . P . ~ 7 - ﬁi‘! |.r‘+1:| . L]
NeZ pijdeme dal, poznamenejme si jedti dalsi wci o = aX&w(i)
Zaprve, pokud &co vam rco silrg libi nebo nelibi, rivete pouzit zesilené tvary

HITT ssuwey AFETT | xxbwet

, jmenovig . Tyto tvary jsou

B3 (n) Fhuo(n)

¢astjSi, nez spojen’; a modifikator miZ T34 | ke kterému

se pozdji vratime.

Za druhé, kdyz ckji japonsti mlu¥i fict, Ze se jim &o ani nelibi ani libi, obvykle

feknou:

x4 Ry 2 -
e ol e 551 T¥A Ani se mi (to) nelibi ani libi

Al

.o I , . . o, ¥ 7 . .
Za fteti, jako modifikatory podstatnych jmenudete pouzit %‘ ex bW

MuzZete nafiklad fict:

IHIEIRDOFILTLETY. — O -
1 eii—.:— ﬁ—J' Gk Toto je n@j neoblibew]Si televizni program.

3 Vyrazy pro vyjadiovani miry
Pokud chcete vyj&t miru jako ,velice horky” nebo ,malo horky”, tizete ped

piidavna jména pouzitislovce miryjakc“-’ Tt (velice) Brok (malo, lehce).

wr , . , B () i T ., , ,
K ptidavnym jméam % <'%) a x5uv(%) se nefdavaz Ti , ale maji své vlastni

(% 2 bwv(d .
zesilené tvar;ﬁﬁ}”‘“] (velice mit réld)?-L : (nesnaset).
A2Lr3 g 2L
KdyZz chcete v japonstinvyjadit frazi ,Pojdme ... ", ktera vybizi k tomu,¢no

napléanovat nebo podniknout, v dlouhém tvaru slovedaal’te koncovku s L7

nebcf L id |
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5 Pctitani

O paeitani v japonstiaé byste ndli védét dwe dalezité wci. Zaprvé, pouzivameizné
vyrazy pro pditani tiznych \&ci; vyrazy, které se pouZzivaji progdani lidi, se liSi od
vyrazi, které se pouzivaji naiglad pro p@itani knih. Zadruhé, gkteré vyrazy jsou

umisgny ¢asto azavéci, které se péitaji, spis nepred né.

=t =

Vyraz pro p@itani, ==:", se sklada &slovky == a ,paitadla” % Toto poitadlo se
pouziva pro listy papiru a dalSi plochgegnty. S dalSimi poitadly se setkame v
pozdjSich lekcich — pro osoby, pro knizky, pri@@méty ve tvaru filky atd.

f .
s 5 Gramatika

Slovesny tvar te-”, pokud je za nim umi&ho pomocné sloves**% | znamena jedno

Z nasledujicich:

(a) Probihajici akci, nebo

(b) Uplynuly &j, ktery je spojen siftomnosti.

Vyznam, kde se pouZziva dané sloveso, je z w&ké uten semantickymi vlastnostmi
slovesa. Slovesa, jaka jsme se zatimc¢iiatsse mohou ze sémantického pohledu

rozclit asi do ti skupin.

(1) Slovesa, ktera popisuji probihajstavy
(2) Slovesa, ktera popisuktivity, jez réjakou dobu trvaji
(3) Slovesa, ktera popisugireny, jez jsou viceménokamzité

Mnoho sloves z prvni skupiny jsme jestevickli. Zatim zname jer’}"é érd
Tvary te- téchto sloves se nikdy nepouziji s pomocnym slove:* Zntakze k této

sekci uz nic dodavat nebudeme.
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Mnoho sloves pét do skupiny druhé. Piatsem slovesa jak?zﬂg' 5}51 Hf’

Pokud v této skupihpo tvarute- nasleduje pomocné slové*%Z | znamena dinl,v
ktera popisujgrobihajici akci

A=ZABSHBLINET, . ,
gk bl Sue te’ prawe studuje.

EFHLIARRBORZRATVE T,
"’T’E ,F‘ 3 =7 Takeshi pray ted’ ¢te knihu v

anglitine.

MiZete pouzi™™ <X 7 | kdybyste afiit popsat praci #koho jiného. Prvni iklad
nize ma proto dvoji vyznam: prvni, Zeftanglitinu wite; a druhy, jste ditelem
anglictiny (ale nejste nuthpraw ted’ ve tidg).

RRERBEEZITUIT.  yam anglitinu. / Ucim angletinu (praw ted).

AT —SAERBLHELTWET o &t -
’ e 4 " _ Mary studuje japonstinu. / Mary studuje

japonstinu. (prav ted).

Slovesa vereti skupi popisuji znény z jednoho stavu do stavu druhého. Pokud se

] . B 4z . , )
nagiklad ozenite/vdate -+ T2 | va$ stav seémmze svobodného stavu na

T

Zenaty/vdana. Ucthto sloves se zoBprokehla zmeéna, ktera ma ale&jaky

dopad do satasnosti. Jinymi slovy, popisujg/sledek gakeé znany.

LTAEIEEL(WE T,
TELABAED 24 Profesor Yamashita je Zenaty.

Lo x Ao FIZE-TwET.
TS S 7 Michiko sedf blizko okna.

Zde je rekolik dalsich pikladi sloves, ktera sesbné pouzivaji v ramec ~ T4 %

#Fo — FoTwad 1—§£ﬁﬁﬁﬁﬁ{§&ﬁﬁfﬂiTn
(ma) Sue ma hodmperez.

5 = wmoTwd LTARZEEFERo T T T,
(zn&/umi) Profesor Yamashita umi anglicky.
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x5 F A-=Tv 3 t‘iﬁﬁfyiigiﬂz?ﬁﬂf'*‘i'fg

(ma nadvahu) Tom ma trochu nadvahu.
$EE > LEIVE OB CILRETT T,
(je hubeny) Mj mladsi bratr je velice hubeny.
- s :"g%‘?:h% ,*T'}—i‘&!iqﬁT__:‘wq-‘?E%“Ehi’i“n
(nosi/manasa) Mary nosi/ma na seftricko.
_EL — EETW5 BLIAERETNIT,
(je probuzeny) Tata je je probuzeny a vstal.
= —> EATWS }@ij&j!i%j}‘{tiii&?hwi ER
(Zije) Mij otec a matka Ziji v Tokyu.
#H5 — HoTd AWM AEDERIIHHTHI T,
' (pracuje pro)  Moje starsi sestra pracuje prepgaskou
spolénost.

Vsimréte si, ze slovesa jako a fatlo této skupiny. ProtfT= 1% %T“E’

zn&i stavajici stav, ktery je vysledkenepchozich akcihe akci, které jegtprobihaji.
Dejte si pozor, co nasledujicity znamenaji.

r!! ﬂ:'--:,"' ‘,i '-?', . X,
PEETSTUET \skdo jel doCiny.

Ne:Jede doCiny.

THIZETVWET. i .
i Nekdo pisel na navavu.

Ne:Nekdo jde na navsétu.

Na zavr jeS€ néco poznamenejme ohletirtasovani. Pomocné slove:** % se

casuje jako slovesu-. Proto mame v nasledujicickildadech dlouhé tvary.

gf‘itlﬂ%

oznamovaci Zjsob zapor
Fritomnost %N‘Z—L L3 %NE_L‘L&‘H‘&

On ji. On neji.

. BRTULELE BATLWEREATLE
Minulost = =

On jedl. On nejedl.
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TXT 9
3 EE~TLEEA

Zamyslete se nad nasledujicinitami v angléting (,Zelda ztratila kIE”):
»Zelda has lost her key.”
»Zelda lost her key.”

Tyto dw véty informuji o stejné zaleZitosti, o tom, Ze Zeldeatila kli¢, ale informuji

raznymi zpisoby. Riklad s gedgitomnym ¢asem popisuje &o, CO je spojeno s
piitomnosti: ¥ta se da chapat tak, Zze Zelda geStale ki€ nema. Zatimco druhy
piiklad s minulym¢asem prostym popisuje tuto udélost nezavisle ifi@mnosti;

nevime, jestli Zelda jeSttale kIE hleda nebo jestli ho uz nasla.

Minuly ¢as v japonsti& pouziva oba dvéasy v oznamovacichétach, ale minulgas
s konstrukciT'*% se podili na zapornyahiach. Proto v oznamovacété se minuly

¢as pouziva s vyrazer® @3  (nesouvisi Btgmnost) i &7 (,uz’, spojeno s

piitomnosti)

Co se tye zapornych &, tak se minulgas pouZiva pro uzésnou dobu jakc = 7

ale Tv+% se pouziva, pokud chcete vyjgdak si \&ci stoji tal’ (,jeSt ne”).

Pouziti: Tv*% |ze nalézt u slov popisujizireny a u slov popisujicéinnosti jak je

popsano v lekci 7.
4 95
V lekci 6 jsme se naili, ze #* & | které seipoji k vété, znamena ,protoze”.

V této lekci se natime, jak zapoijit vysstlovaci Wty do hlavni ¥ty samotné, spiSe,
nez je k ni pipojovat jako samostatnécé¢ty. JednoduSe ipmistte seskupeni

ysvétleni + #* & " na zaatek \&ty, ke které vysstleni pati.

s sy

Vsimnéte si, Ze vysledny géadek ve wté pripomina spisSe &y s ,tudiz”, nez v

anglicting véty s ,protoze”.
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Dlouhé a kréatké tvary nejdetégal spojkou?* = . Protodty v prikladech vys mohou

%Lﬁﬁ%ﬂ"ﬁ N FdHL Eﬁ?ﬁ”ﬁf:’f"ﬂ'?b*%

byt prepsany jakc . Dlouhy tvariqu

b je sludrjsi acastji se pouziva v ipadech, kdyz sedno navrhuje nebo oéno

X i

% =5 Gramatika
1&»1”_?‘“

V japonstiré existuji dva zpsoby, jak gco prohlasit. Jeden #pob je jednoduse
popsat skut#nost, jak jevi. Toto je Zjsob, ktery jsme se zatim ridu V této lekci se

nawime novy zfisob: a to, jak &ci vys\tlit.

Popisovanimse mysli izolované déni skuténosti. Pokud jdete pozdna sclizku,

; i PiEAATE T e
miZete v japonsti& hned popsat, co se sta ABRELATLE,

Tatttavale v
sok® nema ten opravdovy omluvny ton, protoZe to nenleno jako omluva. Pokud
byste chili fict jako omluvu to, Ze autobus nejel &as, a proto jsteisli pozd,

pouzijtevyswtlovacizpasob, areknste:

ARG AT, (Stalo se, ze) autobus Higg.

Vysvétlovani ma d¥ ¢asti, jedna je vedi¢ vyslovné popsana (autobus nejel) a druha,
ktera je implicitni, nebo je tim vysilovana (to, Ze jsteif#li na sclizku poza).
Vyraz a konci ¥ty 4 T slouzi jako spojeni mezi tim, cata fikd, a co se tim

mysli.

HLETRIH BN 2. Zitra mam zkouskypouhé prohlaseni)

HLETAMH B ATT 7403 mam zkousku. (Proto zitra néfu jit ven.)
P A L IZAT 3 72T Chei it do koupelny(prohlagent fni)
PAVIETEEVWATTY. cnei jit do koupeny. (Tak mekrete, kde to je.)
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AT jde za kratkym tvarem predikatu. Predikabz@ byt bd’ v oznamovacim
zpasobu nebo v zaporu, wipmném nebo minulémiase. Sam(A T se némi a

b&zng se ani ve tvarech zaporu nebo minuléhsu neobjevi. V psani mis A T+  se

castji najde? 7

2, oA TT, : . .
E&E-}%-’j gﬂh e e I (v reakci na otazku: ,Ptovypadas tak smu#?”)

(Po prav@) Nedostal jsem dobrou znamku.

Pokud = nasleduje podstatné jméno nebmmgvné jménc=" , pak s= pouzije

uprosted.

popisujici ¥ty vys\tlujici véty

piidavné jmén™" : grcy BNEATT

podstatné jméno: FECTT FETATT

AT mazete pouzit v otdzkach, abyste osobu, se kterowiteJuvyzvali k

vyswtleni nebo blizSimu objasni. Velice ¢asto se to pouziva spolu vyrazy pro

oy

otazky, jako ¥ LT (pro) a (co se stalo).

Otazka &3 L TR EFINAL T H,

Proc¢ ses rozesla siielem? (Musf mi torict.)

v AE et LIWATY,
Ode\éd’:-:g-_E-E_‘ EALARREIE LB ENATY

No, on. Nikdy se nemyje. (Coz je dohiyatl, ne?)
Otazka: & 7 LA TT

Co se stalo? (Vypadas hrazn

i ot wde "

Ma ka’ka mi zemela. (To by o vys\tlit, proc¢ tak dnes vypadam.)
AT maZete také pouZzit, abyste jgsidle okomentovali, co jiz byleseno.

Otazka £ THWoHEHAE T 4.
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Tato webnice, kterou pouzivas, je vyborna.
RZ. RORENORENEVEATT,

To se vsd. Napsali ji profes@ na mé univerzit (jen pro tvou informaci.)
._;,. +

o+
]

2

. . . o . a1y
Po kaenech sloves fize nasledovat pomocné slove? 33 , které znameiilés’,p

. wi %7 . . ,
nebo ,Fesahnout”.’” 3 séasuje jako pravidelné sloveso-.

o~ 2 z . - . LT 2
r¥zmuze nasledovat po zakladeckidavnych jmen ¢*- = ¢éstech, které se

¢asovanim negmi), na konci pidavnych jmen vynechejt" *- & digejte

TE3
3 K3 8T

12929 TF Radkji...” je vyraz, ktery se pouziva na konckty, kdyz chcete

nékomu poradit. Pokud chcete navrhnout aktiv %7 2T yadg konkrétni
radu, a to, Ze je rozumne todat, a pokud sedkdo touto radou nebudédit, hrozi

problém nebo nebezgie

129 29T je zvIadtni, protoze nasledujgzné tvarydasi v zavislosti na tom,

jestli se rada dava v oznamovacim nebo zapornému.t\Rokud davate radu v

oznamovacim zisobu, 7 2 * T3 gpyykle nasleduje po kratkém tvaru slovesa v
minulémcase. Kdyz se ale rada dava v zaporu, sloveso jatkdm tvarypritomného

c¢asu.

4 T

2T mazZete pouZit, abyste édodnili situaci popsanou vests. Sémanticky je"'}f’

stejné jako 7" = .Stylistick\,@‘? zni trochu form&nnez 7' |

(divod) 2T (situaces (situace), protozé&ydd).
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Vysvétlovaci ¢ast &ty konci kratkym tvarem predikatu. Kdy@‘f’ nasleduje po
piidavném jménu’: nebo podstatném jmé i, fijde mezi ®, stejre jako u

vyswtlovaciho predikat T 7
S{bewniti€i

3
Pouzivame { B\ T2 # A4 | abychorfekli, Ze je co poteba udlat, nebo se

,musi”.

44 B+ znamend ,pokud nedths...” a \:IF 4 A fiblizng znamena ,nelizes
pokratovat”. & { BT 44 pak znamena ,neieS pokrdovat v nedlani”,
dvojity zapor zesiluje oznamovaci raz. Abychds { =itz # A oy,

vyménime %% v kratkych tvarech sloves % ¢ &+

sloveso kratky zapor ~-muset”
gﬁ‘.é BAZN gﬂH(EhLilji‘d@
ES _elA B EeLTEEA
EE) UL LaE<sehiFEtEh
<5 ALY CELEeLTFEEA

wiit I # A je gramaticky zaporny dlouhy tvar slovesa #itgmném ¢ase. Abyste
fekli, Ze jste #Bco musel] miZzete zmdnit Li{LewFIEA  na

LBEenIIEATLE (minuly ¢as), a v neformalnim rozhovoru ied prvky na

e { L wifare (kratkd forma slovesagipomny¢as) v neformalnim hovoru ded

prvky jako A T 7.
6 TLx3
Vyrazy na konci vty jako ' ©L 7 (pravdpodobr) pouZijeme, kdyZ &co

. . BLEY . . L
odhadujeme nebor@dpovidame + néasleduje po slovesdidgvna jméne'*- v

kratkém tvaru, v oznamovacimigobu a v zaporu.
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- TL X7 také niize nasledovat zakladyiidavnych jmen% . Vimiie si, Ze

' TL 19 jde pimo po &chto prvcich; nepouzivamr* ~ 2 TL 1 9, X~@HTL 17

Z vét +TLxJ se mohou uflat otazkyl~TL & 9 #) | coz se fite pouZit jako

vyzva, aby gkdo vyjadil svij nazor nebo odhad.

Kratky tvar' ©L £ 7 je# 24 | nizete ho pouzit k tomu, kdyZeo chcete opatin

predpowdét nebo zanalyzovat.

V neformalnim rozhovoru fitete pouzit ©L < 7 (s intonaci jako v otazce,

nejastji se vyslovuje jako o &co kratsi T L X ) pokud se chcete uijistit, jestli s vami
ten druhy souhlasi, jestli si spré@wrozumite o tom, co jste si prékekili.
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5. TRANSLATION COMMENTARY

When translating a translator has to deal withualmer of obstacles, therefore
the following chapter will concern with particulianslation problems connected with
translating ofGenki I. The translation commentary will procede accordiagthe
individual language levels, following the registaralysis by Biber from chapter 2.

The terminology is taken from Newmarl&pproaches to Translatiof1988).

Morpho-syntax

Length and complexity of sentences

In this textbook there are some longer complexXeseres, as shown in the
table, the majority of sentences has one depenclanse. These sentences were
translated to TL also as complex sentences howeevkiferent relative pronoun was

sometimes used.

Table 3. Complexity of sentences

Unlike the English accent in which Na rozdil napiklad od anglitiny, kde se
stressed syllables tend to be pronouncegtizvukoveé slabiky ¥tSinou vyslovu;ji
longer and louder, in Japanese each | hlasigji a déle, v japonStihse kazda
syllable is pronounced approximately in slabika vyslovuje zhruba sté&jullouze a

equal length and stress se stejnym drazem

When Japanese give their names, they| Jestlize Japondikaji své jménoiikaji
say their family name first and given nejdive ijmeni a poté kestni jméno

name last.

According to the analysis, there are many “weakbse in textbooks,
connecting “long and complex noun phrases with elabeprepositional phrases”
(Biber, 2006, 5). While the former is present ie 8T, there are many weak verbs as
to be, to have, the latter is not very applicabl&T. The majority of noun phrases are

simple and and short, as shown in the example.

The noun phrases were tranlated to the TL with eisaigadjectives or by
means of switching the phrase elemenents and gutianphrase into a different case
in the TL.
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Table 4: Weak verbs and Noun phrases

As you can see in the above example, | Jak miZzete vidt v prikladu vySe,
hiraganahas a roundish shape and is | hiraganama zakulaceny tvar a pouziva

used for_conjugation endings, function | se pro koncovky¢asovani, funéni slova

words and_native Japanese wordst a pivodni japonska slovaoro které se

covered by kanji nepouziva kaniji.

In our translation we have have endeavoured tp kee syntax well-arranged
and comprehensible, therefore short and simpleeseatl are used, rather than
complex sentences. However, we have separatecetitenses but we have kept the

sentence boundaries.
Condensation

The ST is syntactically condensated, however éenTth the sentence is longer,
but syntactically well-arranged, compherensiblatssounds more natural in the TT.
Even though the sentence may be longer, the sentamendaries are respected. In
some cases the sentence was not made longer,ebpbdition of sentence elements
was changed.

Table 5: Condensation

The vowels i and u are sometimes Samohlasky i a u sekdy vypousti, kdyZ
dropped when placdoketween voiceless | jsoumezi nezalymi souhlaskami (k,s,t,p

consonants (k, s, t, p, and h) or at the eralh), nebo na koncity, pokud jim
of an utterance preceded Wyiceless predchdziezreélé souhlésky.

consonants.

The pitch patterns in Japanese vary | VySky toni v japonstig se velice liSi v

greatly, dependingn the region of the | zavislosti na tomv jakécasti zend se

country. nechazite.

Instead of having <t added to them, | K pridavnym jméam %% a

g% sxLw(%) have their own 55vi%) se nefidavac < ¢, ale maji

. e HIF (%) -
intensified forms: - ¥u(4)

: , . . P £ .
(like very | své vlastni zesilené tve (mit
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FE LA

much) ade BN (hate). velice rad)~ (nesnaset).

To give a concrete example, the social| Jako konkrétnifiklad mizeme uvést
expectation is such that students are tq situaci: studenti mluvi scéitelem, ngli by
usethe longer variants when they speakproto pouzit delSi variantu

with a professor.

The words used farounting people are | Vyrazy, které se pouzivjiro paitani

different from the words used for lidi se liSi od vyra#, které se pouzivaji
counting books, for example. na @iklad pro pgitani knih
Tenses

In SL there is greater variety of tenses thanaedh and it does not distinguish
between past simple and present perfect. We learefore decided to keep the two
example sentences in English in the TT and giveeck explanation, because in the

ST the English is contrasted to Japanese.

Table 6: Tenses

Zelda_has loster key. Zelda ztratil@lic.

Zelda losther key.

Passivisation

Even though the ST inclines towards the dynamic&l anformality,
passivisation in the ST is quite common. Theresaneeral methods how to translate
the passive voice into Czech, passivisation cammdmslated directly as a passive, with
usage of reflexive passive or by active voice. Hmveas seen in the table below, in
the TT the reflexive pronouns were used (Newmadarkigdulation”) to keep the text

natural for Czech readers.

Table 7: Passivisation

All free characters can be seerone VSechny tytoii znaky se mohou objevit

sentence Vv jedné té.
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Tadaimaandokareiare usedvhen a Tadaimaaokaerise pouzivajikdyz

person comes home nékdo grichazi dond.

One thing you should watch out for is | Davejte si ale pozor, kam gartikule

where the particle is placed piesré dava

Lexis and Interactional Framework
In the lexical part interesting was terminologydaisually used phrases typical
for textbooks in the TL.

Terminology

As we have seen from the analysis, the text isTmednt for language experts
however some terminology cannot be ommited in éx¢ tecause it is dealing with
language studying. Some terminology was translasiag the translation method of
“transference”. In two cases the linguistic termogy was not possible to verify,
therefore the translator consulted this terminolagih teachers of Japanese and with

the Czech National Corpus.

Table 8: Consulted terminology

Syllables are Romanized Slabiky se romanizuji

Particle Partikule

In several cases, Czech has been adapted to theoBexampléhiraganain
English has the same form in all the cases, in I€4aees feminine and changes

inflections. The same case is for #adakana.

Table 9: Czech terminology

conjugation endings koncovkasovani
Roman letters Latinka

degree modifier modifikator miry
degree adverb ifslovce miry

* The expression “partikule” was found in 29 occwes) majority of which were connected with
Japanese, which confirmed the right usage and mgani
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in hiragana v hiragare

Vaguenessf lexis

Czech language seems to be more specific, in a@eparts in the translation
words that have a vague or less marked meaninqighdb were translated as more
specific or more explicit words to Czech.

Table 10: Vagueness/Explicitness of Lexis

Characters znaky

Signs znaky

given name testni jméno
sticklike objects Pedmity ve tvaru lilky

Nominal strings

Nominal strings are also a phenomena connected thié vagueness of
English, as Czech uses inflections, also in traieslaof nominal strings there is not
automatic solution, the inflections, prepositiorssl io be used and meaning specified,
the order of elements had to changed (there camndivo substantives in a row, for
example), the nominal string also had to be chamgeda sentence, it was possible in
a case where the nominal string was not terminolgydescribed a situation.

Table 12: Nominal strings

to an e-vowel hiragana

k samohlésce e v hiragan

expression notes

poznamky Kk vyiar

guantity word

slovo pro mnozstvi

explanation clauses

vy&lovaci wty

past tense short forms

kratké tvary minuléasu

sentence-final expression

vyrazy na korityv

4 -adjective bases

zakladyigavnych jmer

suggestion sentences

, kdyz seamnavrhuje
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Set Phrases

In the ST there are some set phrases, which had tanslated to the TL also
as collocative phrases, so the TT will maintain tla¢ural sound. The result can be
that the TT is not as expressive as ST, howevsruhderstandable. In English, being
on the first-name basis is manifested in the waypfeeare addressed. In Czech it is
manifested through the language itself. The Czearhdfphrase for being with

someone on a first-name or a second-name baslekasused here.

Table 13: Set Phrases

You will want to be very carefuhere,| Tady si davejte pozorprotoZze tentg

because this pattern is very complicategdvzorec je trochu komplikovany.

You may want to be cautiou® using| Davejte si pozoma pouZziti &chto slov,

these words in reference to yqukdyZ mluvite o gjaké konkrétni osab

preference of a specific person.

The rule of the thumis: Praktické pravidlge:

There are several good-bye expressiovigaponstirg existuje rkolik vyrazi pro

in Japanese, the choice among whicbzloweni jaky zvolit zaleZi na tomo

depends on the degree of separation. | jaké rozlodeni jde.

If you are on a_first-name basisith | Pokud si s &kym tykate zvolte kratSi

someone, go for the shorter versions. | variant

If you would address someone as Mr.| &®okud byste _vykali pouzijte delS

Ms., use the longer versions variantu.

In the English ST the majority of numerals are tgritas numbers however there was
one instance where the ST was written out in womsZzech translation we have
chosen to use a number. For writing such a longhbeunm words there should be
some specific need in Czech, the number is moreboensible. The reason for this is
also that a number written in words would have ¢odeclined. In other cases, for

example a short numeral (three) there was not teeedite it in number.

Table 11: Numeral

There are _forty-six basic hiragana| V hiragare existuje 4&z&kladnich slabik
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syllables

Addressing in the Translation

The way of addressing in the ST has been mairdaméhe translation, “you”
has been translated to Czech as the second pdrgahgronoun. Also the inclusive
“we” has been used, becuase it is common in Tlbto#ks. English seems to be less
varied in the adressing, Czech uses more varietyplwases, there is no direct

equivalence.

Table 14: Adressing

When youwrite vertically, the — mark Pokud_chcetg@sat vertikaly, znaka — se

needs to be written vertically also musi psat vertikakhtake.

One variety ofA~ pronunciation_meritdednou variantou vyslovnos’~  se tady

discussing here. nezabyvame

To give a concrete exampléhe social Jako konkrétni klad mizeme uvést

expectation is such that students are gsuaci: studenti mluvi sditelem, n€li by
use the longer version when they spegbkuzit delSi variantu.

with a professor.

Both hai andee mean “yes” in respongeKdyZ reagujemena otazku s odp&di

to yea-no questions. ano-ne, jakhai, tak ieeznamenajjand.

References to English

As the ST is meant for American students, througtive textbook we can find
several references to English as a contrast ofi#nghd Japanes#/e have decided
to keep these references to keep consistency aradide in many cases in the English
is translated in the Japanese examples. Therewse\er, also an instance of cultural
refference, which had to be maintained, as it afgedso in the grammatical
explanation and translation to Japanese, it app@atbe Japanese translation as

“amerikajin”.

67



Table 15: References to English

The syllableL. = &= se romanizuji as
shi, chi, and tsu, respectively, which is

closer to the English pronunciation.

Slabiky L. = a-= se romanizuji v tomtg
poradi nashi, chi atsy, aby byly blize

anglické vyslovnosti

Unlike the English stress accent in whig
stressed syllables tend to be rponounct
longer and louder, in Japanese each
syllable is pronounced approximately in

equal length and stress,

ciNa rozdil napiklad od anglitiny, kde se
cddirazrené  slabiky ¥tSinou vyslovuji
hlasitji a déle, v japonstihse kazda

slabika vyslovuje zhruba ste&jullouze a

se stejnym drazem.

Note that none of these sentences has
“subject,” like “it, “I" and “my major”

found in their English counterparts.

a/simngte si, Ze ani jedna 2dhto Wt
nema,podmet” jako,to*, ,ja“, ,mij
obor* (jako je,it“, ,1*, ,my majof

v angliting).

Note aslso that nouns likkuseeand
senseeén the above example stand alon|
unlike their English translatioristudent*
and “teacher”, which are preceded by

uau.

Takeé si vSimuite, Ze podstatna jména
gako gakuseasensee prikladech vyse
stoji samostath) na rozdil od fekladi do
anglictiny jako,, student a, ucitel”,
kterym gredchazi v angitiné neurity

élen,a’.

The first example below therefore has
two interpretations: one, you are teachi
English right at this moment; and two,

you are an English language teacher (k

Prvni giklad nize ma proto dvoji
hgyznam: prvni, Ze t# anglitinu Wwite; a
druhy, jste ditelem anglétiny (ale nejste
ututre praw ted’ ve tide).

not necesessarily in class right now).

Graphics

Due to unusual graphics and fonts used in thetl®Texact fonts and graphical

layout could not be maintained in the

TT. Neverbs| the headlines, subheadlines

and division of paragraphs were kept and were nadabkea different size of letters,

the individual texts follow in succession

As the ST is a textbook of Japanese, it is nattirat there are Japanese

characters used, however it was not p

ossible ty top characters directly from the
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ST to TT. The individual characters had to be phuuipied into a program for
adjustment of photos, there the characters wereifetbdnd again copied into the
document. It is benefitial when the translator Ideato cope with the technical
parameters of translation as well with the transfaitself.

This chapter consisted of the translation comnrgntd specific points that
were dealt with in translation. It has shown thepamiance of an analysis prior to
translation, as what we have determined in thestegianalysis by Biber and by

analysis according to Nord is applicable.
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FOOTNOTES

1 Styl je zpisob cile¢édomého vybru, zakonitého usgédani a vyuZiti jazykovych prdetki se
zietelem k situaci, funkci, z&ru autora a k obsahovym slozkam projevu.

% role mluwiho a jeho vztah k posluctian, vzdslani, wkové rozdily a peet (Eastniki, jejich znalost
daného tématu, druh &dni, situace, za niz ke komunikaci dochazi, nawszma pedchazejici
rozhovory atd.

3_tspornost, explicitnost, zhaibst
- srozumitelnost, jasnostighlednost

- jednoznanost, utitost, gresnost
-objektivnost, neosobnostéenost

*Odborny projev je §sinou jednosirny- snefuje od autora k adresatovi a a jeho podobu i obsah
uréuje pouze jedna strana.

®autor (...)étend (...). Kroms toho jed v text zaznivaji jiné hlasy. Jsou to hlasy jinyedca, které
autor cituje.

® tytulky a jejich typy, abstrakt, hlaviiést, shrnuti.
"grafické zvyratovani, typograficka Gprava textu, Gprava nadipisterpunkni znaménka
8syntax is relativéjednoducha a stereotypni a ma jasny slovosled.

kondenzatory (napgerundia, semi-predicativni konstrukcé&fgmna nebo minulaifEesti, nominalni
vyrazy, atd.) (...) podstatna jménagité pfidavna jména, internacionalismy.

relativré stereotypni a opakujici se.

®terminy, terminologie (...) nejsou emocionalni, jjednoznané, maji tzky vyznam a omezené pole
pouziti.

¥ modalizovanost, autorska skromnogfqkakdy 1.0s:.j.), relativni kompoaini volnost

1 7a jistou vyjimku Ize povazovatabni texty obsahujici kontrolni otazky, které nzajiikol owfit
pochopeni textu (jehéasti, obvykle kapitoly) a tzv. Ki(feSeni, spravné odpé&di). Jedna se o

interakci, by negimou, mezi autorem a adresatem, o modifikovan djala¥mz ovSem stéle diktuje
poze jedna strana.

12ycebni text pedpoklada jistou, bynizkou hladinu empirického kontextu v ramci danétidniho
oboru, a jeho vlastni tlohou je umoznit réesi tohot mimojazykového kontextu.

13 jejichz adresatem jsou pinvzcklani pracovnici v daném $irSim oboru, jejichZ #gmi je mén
specializované a/nebo kiese zabyvaji praktickymi aplikacemi.

14 Odborné texty &ebniho charakteru se zaiji k pontrng Sirokému okruhu liemai; autor takového
textu musi odhadem vyttibjakéhosi pimérného gijemce a jemu text adresovaim &tsi je mnozina
adresal, tim musi bt projev stylistcky neutréj|si.
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CONCLUSION

This Diploma thesis was concerned with the tramsiadf selected parts of the
textbookGenki I. an Integrated Course in Elementary Japar{(€enki 1), published
by Japan Times Ltd., using the Christiane Nord29{) concept of translation and
Douglas Biber's (2009) register analysis as theotké&cal framework.

The aim of this thesis was in the first part tdedmine the text type and
characteristics of a textbook through the regiatealysis. This analysis is a three-step
model. In step one the situational charactericsdatermined, being compared with
research articles and classroom teaching. In theonse step the linguistic
characteristics were mentioned, language that camtyraxcurs in textbook. The last
step deals with the interpretation of the first tsteps.

The aim of the second part of the theoretical fraork was to perform a
translation-oriended analysis employing Nord's nhode

Nord's model is typical for examination of extrgjinistic and intralinguistic
reality, which provides information needed for skation. In determination of
extralinguistic reality these factors were involveénder of the text/ text producer,
sender’s intention, text recipient, text mediuracpland time of production/ reception,
motive for communication and also the functionghe text. From these factors the
reader is considered as essential, the translalwuld be adapted to his/her
presupposed knowledge and expectations towarddettte The reader is Czech-
speaking person therefore English has been puttigoound or explained where
necessary, as it cannot be omitted, becuase ites contrasted to Japanese. Other
important factors are sender's intention, motivedommunication and functions of
the text. The function of the text is mainly infaative, to give information about the
language, it is also persuasive as it tries tau@rite students's behavior to use the
language some set way. There is also an expressiggon that there is a contact kept
between the authors and the readers through u$agieli@ssing and set phrases.

The analysis of intratextual factors was concemvid subject matter, content,
presuppositions about recipient's previous knowdealgd experience, composition of
the text, non-verbal elements, lexics, sentencetstre and suprasegmental features of
the text. This analysis focused on the ST's coecresues, interesting were the

presuppositions of Czech readers and their langkagsvledge and expectations
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towards a textbook, it confirmed the necessityrindoEnglish to background and use
if possible the set and formal language. The emphsslso on the visual side, page
layout and Japanese characters that it is necessamypy the layout and graphics,
even though it was adjusted, individual target dendspect the order as in the ST,
however they follow each other in succession. Tlapadese characters were
maintained the same in the ST and TT.

The aim of the next part was to translate thecsetegrammatical parts of the
textbook in an accessible way for the target Czeellers, the translation was based
on the theoretical parts. Prior to the translatmart is the translation brief and
commision, together with a table presenting thermfation gained in translation-
oriented analysis.

The last part dealt with translation commentaryerehspecific translation
issues were mentioned, together with their solstiddne of the obstacles faced in
translation was in the morfo-syntax the analytigu& characteristics of English as
contrasted with synthetical Czech, which had tosblved in different word order,
inflections and more specific or expressive tramsta specific problems were
complexity of syntax, condensation, passsivisato. In lexis and interactional
framework there were some terminology issues amdethdeavour to use set TL
phrases, nominal strings, how to deal with refeesrto English etc. Another issue was
preserving the original layout and font of the Svhich was impossible to maintain
due to technical reasons. Transcribing the Japartesacters into the document could
not be copied from the ST straight away but eadradier had to be copied into a
photo program, adapted and then again copied hetaldcument.

In conclusion, application of Nord's (1991) moaéltranslation and Biber's
(2009) register analysis were found benefitial d@ne aims fulfilled. The register
analysis outlined characterics of the textbook dgpe, the translation strategy was
confirmed in the following analysis. The later ayséd also pointed out to problematic
issues, which were taken into account when tranglaThe commentary provided
space for reflection on specific problems when careg to the analysis.Therefore the

diploma thesis confirmed the importance of tramstatheory to be used in translating.
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APPENDICES

Appendix 1

A letter from Tomomi Chida of Japan Times, Ltd.,82012

Dear Ms. Jana Novakova,

Thank you for your inquiry.

It is alright to use and translate the contents/éarr thesis.

As the usual rule for writing thesis,

please write the reference information and makaraldo translated the pages.

Sincerely yours,

Tomomi Chida
The Japan Times
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Appendix 2
Textbook: An Integrated Coursein Elementary Japanese Genki |.

&,

( Japanese Writing System )

There are three kinds of characters in Japanese: hiragana, katakana, and ka.nji.' All three
characters can be seen in a single sentence.

rreslid.
katakara  kanji hiragana

I watch television.

Hiragana and katakana, like the alphabet, represent sounds. As you can see in the above
example, hiragans has a roundish shape and is used for conjugation endings, function
words, and native Japanese words not covered by kanji. Hetakana, which has rather
straight lines, is normally used for writing loanwords and foreign names. For example,
the Japanese word for “television” is written in katakana as 7V E (terebi). Kanji, or
Chinese characters, represent not just sounds but also meanings. Mostly, kanji are used
for nouns and the stems of verhs and adjectives.

MHiragana

1. Basic Hiragana Syllables
There are forty-six basic fifragena syllables, which are listed below. Once you memorize
this chart, you will have the skill to transcribe all of the Japanese sounds.

b w | 3 | &2 | B |
i I | i (-] _G |
A % ¢ | U =
ka ‘ ki Kt . ke | ko
¥ L. #+ | %
| ST “shi | sit se 30 |
o 1= | :
- | b ~2 T ol
ta | “chit “tsue | te ta
# = 2| A | D
na | nr R ne o
I e — — —_— —d
ti U w7 | S ‘i
fra It w e o

“There is another writing svstem called rmaii (Roman letters) which is used for station names, signs,
and so on.
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0

. wa ni M e mo
X2 ()] 2 4
wa e v
5 Y 3 #L %
rit ri Fit e o
o) s
wia | "*a

*The syllables L. %5, and > are
romanized asz =i, off, and
tye,  respectively, which s
clozer to the Englizh pronunci-
ation.

**& iz aleo pronounced as ",

The romanization is given for general pronunciation reference.

2. Hiragana with Diacritical Marks

You can transcribe 23 additional sounds by adding diaeritical marks. With a pair of short
diagonal strokes ( *), the unvoiced consomants &, s, f, and & become voiced consonants g,
z, ., and b, respectively. The consonant &t changes to p with the addition of a small circle

b

et | ¥ ¢ F -
ga | g au ge &0
BIFEEREERE
2 Ji 2it ze z0
= =4 *J T L
da Fi) = de i
= [0 At ~ Iz
e hi hai he b
Fi ) k- ~ £
Fuy Fo i ne ol
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nounced the same as LU (i)
and ¥ {zue), respectively, and
have limited use.



|@I

3. Transcribing Contracted Sounds
Small 4=, v, and I follow after letters in the second column (i-vowel firagana. excepl v
and are vsed to transeribe contracted sounds. The contracted sound represents a single

syllahle.

I % T FE | ¥ o ¥r |
fevar Fvee Fva [ Zva B o
L Lw bk ‘ L L w L
g . sl | sho fa __1'.'.: Jo
Ly | Ba z;‘

cha clis cho

(24 (2w (<& :

Hya i itva
[ ES [ thg (.23 f 14,83
hya fvie Iiva e B | By _
F % e &k U+ U [4.05
e FA Hiyg ya pyu F

i) % ow ) x

ryi v rvg

4. Transeribhing Double Consonanits
There is another small letter ==, which is used when transcribing double consonants such

as (it and pp.
Examples: #*=7: katta  (won) of. #*#:  katae (shoulder)
Ead sakka  (writer)
=l happa  (leah
Xao L zasshi  (magazine)

Mote that double consonant #'s, as in samseen (3 vears), are written with A + a fliraegana
with an initial » =ound (&, 1z, 8, f2, or D).

Examples: 3 A33A  saumen (3 vears)
ALY aunai (guide)

d. Oiher [ssues Relating to Transcription and Pronunciation

A. Long Vowels
When the same vowel is placed one right after the other, the pronunciaton of the vowel
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Japanese Writing System o |

beeomes about twice as long as the single vowel. Be sure to hold the sound long enough,
hecause the length of the vowel can change one word to another.

aa BIFE %A obgasen (grandmother) of. BIX3 A obasan (aunt)

it BEUv2A giiisan  (grandfather) cf. BU XA gisan  (uncle)
ui FhH B SUIfT {number)

ce The long e sound is usually transcribed by adding an v+ to an e-vowel frira-

gina. There are a few words, however, in which £ is used instead of v

Z vt cega {movie)
BHad 24 oneesan (big sister)
o The long oo sound is in most cases transcribed by adding an 9 to an

o-vowel hiragana. There are, however, words in which the long vowel is
transcribed with an #, for historical reasons.

iEa = hooritsu  (law)

2 too (ten)

B. Pronunciation of A

A *n” is treated like a full syllable, in terms of length. Its pronunciation varies, however,
depending on the sound that follows it. Japanese speakers are normally not aware of the
different sound values of 4. Therefore, you do not need to worry too much about its
];l'ﬂl:lnum:iatiun,=t

C. Vowelz to Be Dropped
The vowels 7 and & are sometimes dropped when placed between vaiceless consonants (F,
$. 1, p, and ), or at the end of an utterance preceded by voiceless consonants.

Example: T3 TF stwhides(i) (1 like it.)

*One variety of the A pronunciation merits discussing here. When i1 is followed by a vowel or at the end
of an utterance, A indicates that the preceding vowel is long and nasalized. (Nasalized vowels are shown
here with a tilde above vowel Ietters. You hear nasalized vowels in French words such as “bon,” or the
English interiection “uh-uh,” as in “no,”)

i dbv réai {romance)
tEa i (book)

Followed by n, ¢, &, 5 and £ sounds, A is prongunced as “n."
BAL onna (woman)

Followed by wr, p, and b sounds, A is promounced as “m.”
A AT samipe (strall)

Followed by k and g sounds, A is pronounced as “ng” as in “song.”
T A st pga (comics)
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D. Accent in the Japanese Language

Japanese has a pitch accent: all syllables are pronounced bhasically either in high or low
pitch. Unlike the English stress accent in which stressed syllables tend to be pronounced
longer and louder, in Japanese each syllable is pronounced approximately in equal length
and stress. The pitch patterns in Japanese vary greatly, depending on the region of the

Examples: # = e (morning)
hFz et {(name)
Ryl (high)

MKaetakana

7 4 w | = +
i 1 I g i
7 ¥ 7 4 2 |
ke fif oz ke ke
4 ) 2 = | &
s *shi s se s
5 v | & | &
i “ehi “isu fe lo

= 7 A /
Wi i i ne M
a =% 7 oS T
Jei hi fi e hro
= 3 s A £
wna 1 nen me mo
+ o =
ya Jit o
7 Y vo|b o
i i ru re o

|

4 7
wa. @ | *The svllables 3+, +, and ¥ are
= romanized as shi, ohi, and
< s, respectively, to give a
L | closer English pronunciation.
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Japanese Writing System 4|e

A | F 4 i =5

ga i gu ge Ea

# |y 4 ¥ 4 |
| ze Ji Mo zp | w |

# |»¢ |o2 | 7|

da Ji | I . de ) ( el

A -4 ?ﬁ

ba | br'_._ | Fm_ | b

b
=== — ——  *s (j) and V¥ () are pro
r | | i
| e - e # nounced the same as ¥ (i)
pu pe

e
#a

and % (zx), respectively, and

L have limited use.

| %y ¥2 | *3 X ¥ ¥ X 3
kya kyn m,_ L_B‘J’d Zyu Falls
ye | Va v 3 T P a v |
I sha | shu shio I | Ja Ju jo |
T ¥ o . Fa
cha chn cho
S = ==
nya wew | ny
- L ol - ——
Ex  Ea | b= Fe | B2 | E3 |
| e how | hye bya bow. | e |
l - - | - 3 i
3 3a | ¥3 = 4 b | E = ‘
mya e myo | | pva | pyu oy
i ') 2 Y =
| ryi v | rve

The pronunciation of katakana and its combinations are the same as those of Mragana,
except for the following points.

(1) The long vowels are written with —.
Examples: 77— kaa (car)
AF— sukn (ski)
A—Y  suutsu (suit)
r—F  keeki {cake)
H—N baort (ball)
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When you write vertically, the — mark needs to he written vertically also.

Example: .
byl

w=ik— |

L

{2) Additional combinations with small vowel letters are used to transcribe foreign sounds
that originally did not exist in Japanese.

Examples: 7 4 INDTET L — larewtin (Halloween)
7z s TF x4 hatwee (highway)
L THRTFNAT+—F— minergruwootaa  (mineral water)
gee Pl sherii (sherry)
Y Fr—LA Jeemusu (James)
i P chekku {check)
7T Froxralr fasshon (fashion)
74 74N Ex firipin (Philippine)
P A= kafe (cafe)

S AN 72 N=T kariforunia (California)
T4 F=ag = paatii (party)
T4 F4A43 disiko (disco)
Ta Tes7 dvieieku (Duke)

(3)The sound “v" is sometimes written with *7. For example, the word “Venus” is
sometimes written as E—=+32 or ¥4 —7F &,
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Bl2ES/BBOHESP Ohavo is used between friends and family mem-
bers, while ohayoo gocaimasy is used between lese intimate acguaintances,
similarty with arigatos and arigatos goesimask. The rule of thumb is: if you
are on a first-name basis with someone, go for the shorter versions. 1f you
would address someone as Mr. or Ms., use the longer versions. To give a
conerete example, the social expectation is such that students are to use the
lenger varinnts when they speak with a professor.

ZESHESP There are severnl good-bye expressions in Japanese, the
choice among which depends on the degree of separation. Sayeemare indi-
cates that the speaker does not expect to see the person spoken Lo before she
“turnz a page in her life”™; not until a new day arrives, or until fate brings
the two together again, or until they meel again in the other world.

ek, £, jaa, mata.

(between friends, expecting to see each other again fairly soon)
Lot L g4,  Shitsureeshimasu

(taking leave from a professor’s office. for example)

LioTRET. Ittekimasu,
{leaving home)

TR Sumimasen means (1) “Excuse me.” 1o get another person's
attention, (2) “I'm sorry.” to apologize for the trouble you have caused, or
{3) “Thank vou.” to show appreciation for what someone has done for yon.

LIWAE P diz §s primarily “No,” & negative reply to a question. In the
dialogue, it is used to express the English phrase “Don’t mention 11" or
“You're welcome,” with which vou point out that one s not required to feel
obliged for what you have done for them.

LT BaLa LV TEET/EEVE/EH X DEEVN [Hckimasn
and #fterasshai 1s a common exchange used at home when a family member
leaves. The person who leaves says iffekimasn, which literally means “I will
go and come back.” And the family members respond with derasshai,
which means “Please go and come back.™

Tadaima and okaeri are vsed when a person comes home. The person
who arrives home says fadaimea (1 am home right now) to the family
members, and they respond with okeerinaser (Welcome home).
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1) b am-EE

by

et e TS 11 e Wl S il i e e o=
FiES G ram mar

XiZYTH

“T¢ 3 12:30.* “I am a student.” “My major is the Japanese language.” These sentences
will all be translated into Japanese using an appropriate noun and the ward desi.

~THe Itis. ..

Uwalz AT (1) is half past twelve.

Juuniji han desu.

i T, (1) am a stiedend.

Cakuses desu.

ol L of e i (My major) is the Japanese language.
Mihongo desw,

Note that none of these sentences has a “subject,” like the “it.” “1.” and “my major”
found in their English counterparts. Sentences without subjects are very common in
Japanese; Japanese speakers aciually tend to amit subjects whenever they think it is
clear to the listener what or who they are referring to.

What are we to do. then, when it is not clear what is being talked about? To make explicit
what we are talking about, we can say:

= g e g i Er is the Japenese fanguage.

wa mnihongo desu.

Where stands for the thing that is talked about, or the “topic,” which is later in
the sentence identified as #thonge. For example,

AL AL IDIASTTY, (My major is the Japanese lanzwage.

Senmon wa nihongo desu.

Similarly, one can use the pattern X wa ¥ desu 1o identify a person or & thing X as item
Y.

XY Td, XisY.Asfor X, it is Y.

1 A PR
BELIE A= FATT, I am Sue Kim.
Watashi wa Suu Kimu desu.
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WILESALIE YAEWTT, Mr. Yamashita is a feacher.
Yamashita san wa sensee desu.

ok i P t
ATUN=3L13 TANVAULATT. Maryis an American.

wear|l san wa amerikajin desu.

Wa is a member of the class of words called “particles.” So is the word ne, which we will
turn to later in this lesson. Particles attach themselves to phrases and indicate how the
phrases relate to the rest of the sentence.

Note also that nouns like gakusee and sensee in the above examples stand alone, unlike
their English translations “student” and “teacher,” which are preceded by "a.” In
Japanese, there is no item that corresponds to “a.” nor is there any item that corresponds
to the plural “=&" at the end of a noun. Without background situations, a sentence like
gakusee desu is therefure ambiguous between the singular and the plural interpretations;
it may mean “We are/vou are/they are students,” as well as “T am/vou are/she is a
student.”

Al Question Sentences

It is verv easy to form questions in Japanese. Basically, all you need to do is add ka
at the end of a statement.

w9 A N TT, D3 At T Fe
Ryuugakusee desu. Ryuugakusee desu ka,
(T am) an international student. {Are voul an international student?

The above sentence, Ryaugakusee desi ka, is a "ves/no” question. Question sentences
may also contain a “guestion word” like stan” (what). In this lesson, we learn how to ask,
and answer, questions using the following question words: nanji (what time), mansar
thow old), nannensee (what vear in school). Note carefully that the order of words in a
gentence may be quite different from what vou find in your language.

BALLAIR BATTH. (BALAME) 2T,
Senmon wa nan desu ka. (Senmon wal eegn desu.
What is vour major? (My major) is English.

Tt iz not customary o write a guestion mark at the end of a guestion sentence in Japanese.

IThe Japanese guestion word for “what™ has two pronundciations: sae and sand. Nan is vsed immediate-
Iy hefore desu or before a “counter” like i (o'clock), The other form, sani, is used before a particle.
Nani iz also used in the combination semifin (person of what nationality),
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Ima  nanji desu ka. {lma} kuji desu.
Wital lime is it now? It s mine o'clock.

ATV=SA1 BAZOTFS,  Lwd 2wd 3t

Mearii sam wa nansal desu ka. Juukyuusai desu.

How old are you, Mury? I'm ninefeen vears old.,
LARAFWTTH, IZhAXWTT,

Mannensee desu ka. Minensee desu.

What vegr are you in college? F'm a saphomore.

TADIXA 91 LATTH, 1867343 T,

BDenwa bangoo wa nan desu ka. Tchi hachi roku no nana san yon san dasy.
What iz vour telephone number? It ie 186-73243.

ﬂ nou nwm noun,

No ig a particle that conneets two nouns. The phrase Toozal daigaku no gakusee means
*(a) student at Tozai Universily.” The second noun gafusee provides the main idea’
(being a student) and the first one Toozai daigaku makes it more specific (not a high
school, but a college student). Ne is very versatile, In the first example below, it acts like
the possessive (“x's") in English, but that is not the only role no can play. See how it
connects two nouns in the following examples,

ERLEAD CTALITAZTS Takeshi's phone number
Takeshi san no  denwa bangoo
b @ AL a college prafessor
daigalou no SENSEE
IZI3AZE 254 B a student of fhe Jopanese langnoge

nihongo no gakuses

iIZ{3IAm Evadty i college in Japan
mihon no dalgaku

Observe that in the first two examples, the English and Japanese words are arranged in
the same order, while in the last two, they are in the opposite order. Japanese seems to
be more consistent in arranging ideas here; the main idea always comes at the end, with
any further description placed before it.

"Here is what we mean by the “main idea.” In the phrase Takeshi son wo denes banges (Takeshi's
phone number), the noun dessea barmgoo (phone number) i= the main idea, in the sense that if something
is Takeshi's phone number, it iz a phone number, The other noun Takeshi san is not the main idea,
because Takeshi's phone number is not Takeshi.
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further restriction

A phrase of the form “noumn: #o0 noun:" acts more or lesg like one big noun. You can put
it wherever vou can put a noun, as in the following example:

[0 L3A0 Baa3A 12 (23030 #48W TT,
Takeshi san no okazsan wa kookoo no sensee desu.
Takeshi's mother is a high scheol teacher.

Expression Notes|

HOP Auo indicates that you have some reservations about saying what
vou are going to say nmext, You may be worried about interrupting some-
thing someone is currently deing. or sounding rude and impolite for asking
personal questions, for example.

LY 2 Z > Both hei and ee mean “ves” in response 1o yes-no questions.
Compared to figi, ge is more conversational and relaxed. In more informal
situations, e iz used.

Hai is also used to respond to a knock at the deor or to the calling of one's
name, meaning “Here,” as follows. (Ee cannot be replaced in this case.)

+ & +

Teacher: R 322 A7 My, Smith?
Sumisu san?

Student: (£1s. Here,
Hai

ES5TETHP Soo desu ka acknowledges that you have understood what
was just said. “Is that s0?” or T see.”

Pronunciation of [P The particle 13 is pronounced “wa,” not “ke.” It
should be written with 1. All other instances of “wa” are written with 2.
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foLd TALIEAZIIE 37-8667TT.

atashi no derwa bangos wa san nana no hachi roku roku nana desu.

My ielephone number is 37-8657.

There are a few exceptions, such as kesmichira (good afternoon) and
korbaniva {gvod evening), They are usually written with ZAICEi2 and &
AAEALE.

Numbers ¢ Many number words have more than one pronunciation. Refer
to the table at the end of this hook for a general pieture.

;_’1; and #Lvs are hoth commonly used.
V1%, but pronounced as o In VoA (one minute) and o &
L2 {one-year old).

2 4z all the time. When you are reading out each digit separately,
as when vou give your phone number, it may be pronounced with
a long vowel, as (T,

3 &4 all the ime. The part that follows it may change shape, as
in #A8A, instead of EASA.

4 & A i1s the most basic, but fourth-vear student is daA44 and
four o'clock is £ 1. In some combinations that we will later
Iearn, it is read as L {as in L#33, April). The part that follows
this number may change shape too, as in £ ASA.

5 Z all the time. When read out separately, it may be pronounced
with a long vowel, as Z 9.

6 A<, but pronounced as 5= in 2.5 A.

7 %% is the most basic, but seven o'clock is L& L,

8 &%, but usually pronounced as X - in 2254 and Eo 3w

% =3 is the most basic, but nine o’clock is < L.

100 Cw 3, but pronounced as Umw - in U =54 and Cw-o S,

Giving one's telephone number P The particle ne is usually placed in
between the local exchange code and the last four digits. Therefore, the
number 012-345-6780 is zero ichi ni, san yon go no, rokn nee hacki kview.,

HhAEL P The word sensee is usually reserved for deseribing somebody
else’s occupation. Wetashi wa sensee desw makes sense, but may sound
slightly arrogant, because the word sensee actually means an “honorable
master,” If you (or a member of your family) are a teacher, and if you want
to he really modest, vou can use the word kyvoeosfi instead.

=AW Sanis placed afier a name as a generic title, It goes both with a given
name and a family name. Children are referved to as chan (and boys in
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particular as kun), rather than as sgr. Professors and doctors are usually
referred to with the title sensee. San and other title words are never used in
reference to oneself.

Referring to the person you are talking to ¥ The word for “you,” anala, is
not very commonly used in Japanese, Instead, we use the name and a title
like san and semsee to refer to the person you ave talking to. Therefore, a
sentence like “Ms. Hart, are you Swedish?” should be:

T & & Tk

=t ELIE AP —FT AT

Haato san wa sueeden|in desu ka.

-5k T LA. A T A
instead of /v— F 84, B AT 2—Fr LATT,

Haato san,  anata wa sueedenjin desu ka,

Japanesa names P When Japanese give their name, they say their family
name first and given name last. Usually, they don't have middle names.
When thev introduce themselves, they often say only their family name.
Here are some typical Japanese names,

%IEdl@

Family name Given name

Men Women
ari waL iR el
Satoo Hiroshi Yuuko
ERER LB 55 BE&
Suzuki Ichirao Megum
il AL LA S
Takahashi kKeniji Kumika
Todpdn g E Er =Y
Tanaka Yuuki MNaomi
Lk d FEDA Erac
[too Masahiro Kyooko

87



P

mom4l a7
Mo

&l ronds

In Lesson 1, we learned how to say “Item A is this, item B is that.” We now learn how
to say “Ttem A is this, and item B is this, t00.”

EFLEAE ISIEALCLATT: Takeshi is @ Japanese persot.

Takeshi san wa athonjin desu.

LIXAb IRIBALATY. Michike is Japanese, too.

Michiko 5an mo  nihanjin desu.

Note that these two sentences are almost identical in shape. This is natural, as they both
claim that a certain person is Japanese, The second sentence, however, is different from
the first in that we do not find the particle wa in it. We have mo instead. Mo is a particle
that indicates that that item. feo. has the given property, Une thing that you sheuld waich
out for is exactly where the particle is placed. In English, the word “too” can be placed
after the sentence as a whole, as in the example above. Not so in Japanese. In the above
example, ma must directly follow Mielike san.

X TF. Ais X
5 X TH B too is X.
~

two items  shared property’

Expression Not

ﬁ'(f%ﬁh When you move to a place where the hearer is, vou say “I'm
coming.” in English. However in the same situation, Eii."ﬁﬁ F ¥ is used in
Japanese. #3 is a movement toward the place where the speaket is. f7¢
isa mcvement in a direction away from the speaker.

speaker's viewpoint

S&od P b5k literally means “a little,” “a bit,” “a small amount,” as
in 5ok %30 (Please give me a little) and BroFsT HEEL
(Please wait for a moment). It is commonly used for a polite r’f-:fusal, In this
case, it means “inconvenient.,” “impossible,” and so on. Japanese people
don’t normally reject requests. suggestions, or invitations with 2132 (No),
hecanse it sounds too direct,

’5t _LELILIH&W %Eiﬁ'.&ﬁu Will you see u movie on Safurday?
l Iﬂ;ﬁ!-;t 1‘5 EaE. Saturday is nof convenient.
fiit., Saturday is ¢ little bit.)
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There are two types of adjectives in Japanese. One type is called " vv-adjectives,” and the
other type “#4-adjectives.” ‘»and % are their last syllables when they modify nouns.

vi-adjectives:
BLLA \BRE  an inleresting movie
2@, BL LA vir@E E R & Liz. [ saw an interesting movie vesterday.

AW E  a scary teacher
L4

LT ff'. FEThVEE T, Professor Yamashita is a seary teacher,
R Rl a4

% -adjectives:
ERLBE g beantifil picture
L4l
FETENCGFEEZRY I L. [ took a beautiful picture in Kyoto.

_I'%ﬁk.j.;’vti an energetic teacher
J-}T ?tﬂi!iii\i ’If‘jr.:*.__'?'h Professor Yamashite is an encregetic teacher,

Japanese adjectives conjugate for tense (present and past), polarity (affirmative and
negative), and so forth, just as verbs do. The two types of adjectives follow different
conjugation patterns.

Li-adjectives \i-adjectives change shape as follows. You will want to be very careful
here, because the pattern is rather complicated.

SELAN affirmative negative
present  HELANTT BELALBUEEN
It is interesting. It is not fnferesting.

| past HELErETY HSeLa<BIFEATLE
It was iteresiing, It was nol inleresting.
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It is interesting (and confusing) that the idea of past tense is encoded differently in the
affirmative and the negative polarities: (B8 L3)d=f T is “past-+affirmative,”
while (B5L3)¢ &0 244 TL2A is “negative+past.™

Unlike verbe, adjectives conjugate fairly regularly. The only irregularity worth noticing
at this stage is the behavior of the adjective +v+» {good). The first syllable of v s
changed to £ in all forms except the dictionary form and the long present tense affirma-
tive form."

| L (irregular) affirmative negative
prasent LIWLTT S<BDERA
past A =TT F<EBEDEHATLE

#-adjectives The conjugation pattern of %-adjectives is much more straightforward. It
actually is exactly the same as the conjugation table of T+ which follows a noun, as
discussed in Lesson 4’

I (=) affirmative negative
pesent  ZETT FALeBDELA
She 5 healthy. She is not healthy.
past ?E@M gﬁﬁ?ﬁﬂiﬁh'ﬂbt

She was healthy,  She was nol heallhy.

The final syllable & is dropped in these long forms of %-adjectives.
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In this lesson, we learn two % -adjectives that are very important from the grammatical
point of view. They are L &% (£ (to be fond of; to like), and % 5vv(%) (to be disgusted
with: o dislike). The mmng of these adjectives is relational, and you need two lerms:
a person Lo like or dislike something on the one hand, and a pérson or a thing on the other
hand that is liked or disliked. In seniences, these two terms usually appear with the
particles it and #°, respectively.’

( s ) |

””#[ dislikes '~ |

E-i'!
i u]-ﬂ-‘

o= FARBERBDZ 7 A 5T, Robert likes his Japanese classes.
LTRElL #.#" LA s Professor Yamashita dislikes fish,

Lot WL S

The item that is liked or disliked can also be a person. You may want o be cautivus using
these words in reference to your preference for a specific person, hmwven because ﬂ‘ A
1 is usually taken to be an admission of one's pomantic interest.”

Let us note three more things about 4 3 (%) and % &13(4) before we go on. One, if you
like or dislike something (or somebody) very much, you can use the intensified forms of
H3TT and ¥ 60 TF, namely, ﬂi&‘*ff and % ¥ & TF. These forms are more
common than the combinations l.'lf E A(%) and 3 x by %) and the degree modifier
£ T4, to which we will turn shortly.

Two, when Japanese people want to say that they neither like nor dislike something, they
usually say:

ij.’i‘fb}&%\‘{‘tﬁ'ﬁi-ﬂ‘&: 1 neither like nor dislike (it).

Three, you can use ‘Hr}f;: and X &% as modifiers of nouns. For example, yvou can say
things like:
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ZHiiRoFELTLETY, This s my favorite TV program.

il T

@& Degree Expressions
If you want to say things like “very hot,” and “a little hot.” you can add “degree adverbs”
like ¥ T (very) and & r = £ (a little; slightly) before adjectives.

E‘Eﬁ r?}}:&ﬁi ETLEINVWTLE The sex was very beautiful in Okingwa.
= tﬁ)%_“ﬁ)?.!ifp k= E:ﬁ:h v This room is a little hot

Instead of having £ T4 added to them, ¥ 2 (%) and 3 5\ (%) have their own inten-
sified forms, A% % (%) (like very much) and % 3 51(%) (hate).

=i L "&ii:lh-t—rb‘”:-'\‘.ﬁ‘!-‘- [
Takeshi likes coffee a lot.

FLEALILE "}ﬁ"?{ﬁ BWTT.
Ms. Kim hates natto (a' 'Jap{mese fermented sovbean delicacy).

€@l ~=sL&5/~FL&SH
Take a long form of a verb and replace the ending with 2 Lr J or 2 L 1 9 4 and wyou

will get the Japanese expression for “let’s . . .," which you can use to suggest a plan of
action.

'—.ﬁ"ﬁ IE‘EETEEL& LB,
Le! ' .‘:mcz'} m ﬂfe ﬂbi"ﬂﬁ tagether.

ﬂ%&?ﬂ E— Eﬁaiija
Skaﬂ' we drink mffee at a coffee shop?

@&l counting

There are two important things vou should know about counting items in Japanese, One,
we use different number words for different kinds of items; the words used for counting
people are different from the words used for counting books, for example. Two, number
words often come affer, rather than before, the items counted in a sentence.

=% A0 W%E =% ﬂ‘ﬂ 0 W Lee Bought three stawmps.

P i

jtem number

The number word, T#i is made up of the numeral = and the “counter” ﬁt This counter
15 used for sheets of paper and other flat objects. There will be other counters in later
lessons—for people, for books, for sticklike objects, and so forth.
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A verbal “fe-form,” when followed by the helping verb v+%, means either of the follow-
H ]
ing:

(a) @n action in progress, or
{b) @ past event thai is comnected with the present

Which of these two senses a ziven verb is used in is to a large extent determined by the
semantic characteristics of the verb. The verbs we have learned so far can be roughly
divided into three groups based on their semantics.

{1} verbs that describe continuous siates
(2) verbs that describe activities that last for some time
(3} verbs that deseribe clianges that are more or less instantaneous

We have not seen many Group 1 verbs. So far we only have & % and v+ 2, The fe-forms
of these verbs are never used together with the helping verb v+ 5, so we will have nothing
to say about them in this section.

Many verbs belong to Group 2. They include verbs such as &£~ 3, #®{, and &2. When
the fe-form of a verb in this group is followed by the helping verb +» %, we have a sentence
describing an acfion in progress.

A—% Al %:ﬁ‘ﬁ LTed Sue is studving right now.
HL2A Iiﬁﬁﬂﬂi ERATVWE T, Takeshi iz reading ¢ book in English.

You can also use a =T+ L 7 zsentence to describe what a person does by vccupaliou,
The first example below therefore has two interpretations: one, vou are teaching English
right at this moment; and two, you are an English language teacher (but are not necessar-
ily in class right now).
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T teach Esrgﬂasﬁ I am feaching English (right now).
ATV —XiMaERBEREL VT,

Muary studies Jap&};ésé. [ Mary is studving Japanese (right nowl.

Verbs in Group 3 describe changes from one state to another., If vou get married, or ﬁ'iiﬁ
T35, fnr example, your status changes from being single to being married, With these
verhbs.® T+ 2 indicates a past occurrence of a change which has retained its significance
until the present moment. In other words, T.*% describes the resulf of c.fmng’e-a

o J“I:fti[iﬁ“j'iﬁ M AL i o Professor Yamashita is married.

AbZ 3 .4.,-!;’[:5; S Eix EZ[E_*: TAET, Michiko is seated near the window.

Here are some more examples of verhs that are commonly used in the ~ T} +5 frame-

work.
i’L#‘D — -f?c"{'n% K—ﬁﬁ#iﬁ?&t(i‘&?ﬁv“ﬁ“i‘fﬂ
~ (has) Sue has a lot of money. .
W3 - moTwWa LTHEIRE E%ﬂTHiT
(knows) meessur Ya ma.sku‘a Fnoews English.

(is overweight) Tom is a little overweight.

B2HL = LHTWSE fﬁﬂ%’ﬂiﬂ‘f%‘f"&‘ﬂ‘i*fn
(is thin) Mv wmugar brother is very thin.
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(wears)
£ - 2ETW5
(is awake)

E=L —& "i?ﬁb'(“h%
(lives in)

#nd —  BoTo3

=y 7.3 4
(works for)

”"J—".‘LliT v /’é%‘t“i s £

Mary is uearmg.fuears 7 Tsfurt

%K*&iiﬂ’i T,
D:MT is up amf awake.

KE$M$?¢EﬁTHiT
M_b faﬂser sma' maf!;er five in Tokvo.

%mﬁua$m%&¢mw1u$%

AL b s

My older sister uor.‘cs fm a Japanese company.

Note that verbs like 7 ¢ and f.% belong to this group. Thus -ﬁ‘o Tuvvd and %‘t W2
indicate the current states that result from prior movements, nof movements that are

currently in progress. You may want to be careful with what the following sentences

mearn.

T‘PEI ’T‘T‘j‘tL‘i -a-u

Byl

IBERTHET.

Somebody has gone tofis in China.
Not: She is going to China.

Somebody has come over to visif,
Not: Somebody is coming over.

Finally, a note on conjugation. The helping verb v» % conjugates as a ru-verb. Thus we
have long forms as in the following example.

%A’.'C LS
prasant

past

affirmative negative
%-’\".'CL‘IHE? :%‘N'CL‘@E‘I’!}E
He is ealing. He iz nol eafing.
%-“Q'CL"-EEL;T‘:_ %Nﬂﬂit".‘uﬁbt
He was eating, He was not eating.
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Consider first the following pair of sentences in English.

Zelda has lost her key.
Zelda lost her kev.

These two sentences present the same fact, Zelda losing her key, in different ways, The
first “present perfect” example describes the event as something that is connected with
the present: hearing the sentence, one will understand that Zelda is still without her key.
On the other hand, the second “simple past” example describes the event as something
that is independent of the situation at the present moment; we do not know whether
Zelda is still lonking for her key or has later retrieved it.

In Japanese, past tense forms do double duty on the affirmative end of polarity, but the
past tense and the <++% construction share the work on the negative end. Thus in the
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affirmative, the past tense is used both with words like 299 (disconnected from the
present) and % 4 ("already,” connected with the present),

i‘Mi*ﬂ*}f‘ﬁ‘EELiL e and ii.&-ﬁit".lﬁﬁil,f = o
}' d‘:r! the homework vesterduy. I have a!rmdy done the homework.

With the negative, the past is used to talk about a finished time period like %2 @5, but
T+ % is wsed if vour intention is to talk about how things stand now (“not yvet”).

?Mi*@']fﬁﬁéLi%ﬁLLtu and i&iiii‘iﬁﬂ& LTV I¥A,

f did not do the homework vesterday. I have m-rf dme the homework yet.

|
FE~ThiEdEth have not . , . yvet

This use of T++% can be found both with verbs describing elanges and with verbs
describing ectivities, as defined in Lesson 7.

A—EAl1d r‘:"i:éi'f'v\i-ﬁ‘ﬁ,u {change)
Sue has not woken wp yvet.

ﬂliii:i NIAEESTWEIRA. (activity)

I Immt eateat luncl vet,

~h5

We learned in Lesson 6 that #* 5 added to a sentence means “because.”

fMi-EH A ERRIRATLE. Tf: L=t Tt b,
f ff?dﬂf have breakfast. (Because) I was B,

In this lesson, we learn to incorporate the explanation clauses in the statements them-
selves, rather than adding them as separate sentences. You can simply transpose the
“explanation+#* & ™ sequence to the beginning of a sentence for which the explanation is
offered.

iexplanation) A&, (situation),
= (situation), hecause Explanation).
= (explanation), Hherefore, (situation),
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I will si‘m’j! this evening, becanse we will have an evam tomorrow.
(=We will have an exam tomorrow, therefore, I will studyv this evening.)

%?}"-’j =& i':h. @‘ﬂ'”’f ‘E'.F;.-"’:'Li'}:n
We didn't go out, because it was cold,
(=1t was cold, therefore, I didn't go out.)

Note that the resulting order of elements resembles that of a “therefore” sentence more
closely than that of a “because” clause in English.

Before the conjunetion #* &, you find both the long and short forms, Thus the # & clauses
in ﬂ:e above examples can be rewritten as & L &= 39‘-.5?;‘&"3‘; T ¥4 5 and E.ﬁ*-p =T
= The long form before # & is more polite, and I‘-‘| frequently found m reguest and
suggestion sentences.

A ﬁﬂ'ﬁ]ﬁﬁ‘%ﬂi‘i‘ﬁ b, —HL‘EI TT'I-"'I" LiE S0,
Let's go lo see Kabuki I frerme m&m
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There are two distinct ways to make a statement in Japanese, One way is to simply report

the facts as they are observed. This is the mode of speech that we have learned so far. In
this lesson, we will learn a new way; the mode of explaining things.

A report is an isolated description of a fact. When vou are late for an appointment, you
can already report in Japanese what has happened, ++ AR I ATL . This sentence,
however, does not have the right apologetic tone, because it is not offered s an explana-
tion for anything. If vou want to mention the busses failing to run on time as an excuse
for being late, you will need to use the explanation mode of speech, and say:

INAFR LD oA TT, (As il happens,) the bus didn’t come.

An explanation has two components, one that is explicitly described in the sentence (the
bus not coming), and another, which is implied, or explained, by it (vou being late for the
appointment), The sentence-final expression 4 T serves as the link between what the
sentence savs and what it accounts for. Compare:

hLETAFMEN 4, f have an exam tomgrrow. (a simple ohservation)
SELETAMEHLATTE,. T have an exam fomarrow. (So I can't go ouf tonight.)

FA iziT s v+, { wanl ta go to tive bathroom. (declaration of one’s wish)
P VAT S RWATTE. 1 want to go to the bathreom. (So tell me where it is.)

AT goes after the short form of a predicate. The predicate can be either in the
affirmative or in the negative, either in the present tense or in the pasi tense, A T itself
is invariant and does not uswally appear in the negative or the past tense ft:n*rms.1 In
writing, it is more common to find # T+ instead of AT,

AL { LA TF. (in response to the question, “Why do you look so upset?™)
{As a matter of fact) My grade is not good.
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ﬁa‘ﬁt#* F#‘? = 7=A T+, (explaining tv a person who has caught you smiling)
Tkg exam is orer. (That's why 't smiling.)

When it follows a noun or a % -adjective, % comes in between,

report sentences explanation sentences
ir-adjective: ﬁﬁ‘ TH EJ'J‘E&E?
noun: PETT FELATT
TFEEL L4 T

You can use A T¥ in questions to invite explanations and further clarifications from the
person you are talking to. It is very often used together with guestion words, such as ¥
3 L€ {why) and 29 L # (what has happened).

G 25 L‘fﬁt?lﬂt.‘u‘f’*fﬁ'
Why did wm break wp with vour beyvfriend? (You've got fo tell me.)

A: T, ¥AHABRBIC AN TMNATT,
Gk, him. He never takes a bath. (That's a good enough reason, isn't i1?)

QiEg LT,
What happened? ﬁ"au fook shatiered.)

A ih‘:b'* FEATE A..‘f"ﬁ'
My cat died. (That should explain jrow I ook today.)

You can also use AT to provide an additional comment on what has just been said.

A Efawhﬁﬂiffﬂ
That's a grmf textbook that VOU Gre HSIRg,

= R fﬁﬁi-ﬁ*ﬁ@ﬁ:iﬁ"ihtﬂf“h
You bet The pmfassm m‘ my wniversity wrole it (for your information).
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Verh stems may be followed by the helping verb + ¥ 3, which means “too much,” or “to
excess.” 1 & 2 conjugates as a regular ra-verb.

ﬁ“‘ﬂﬁ"‘”i HA You must nol eal foo much.

‘?-(ij:i.‘;-’i TEF L, 1 got up too early,

+ %% can also follow v and fr-adjective hases (the parts which do not change in
conjugations); vou drop the v» and & at the end of the adiectives and then add +¥ 2,

(lé_] W) 2 @Jﬁ-&iﬁ'ﬁ‘ L This hook is oo expensive.

(ﬂw L) S Y DA Fiﬁil.‘_t’g"ﬁ' ET ¥ That person is loo nice.

Gl —EF5HrunTy

139 #5 onaT o “it 18 better (for vou) to do . . . is a sentence-final expression that you can
uge to give advice. When vou suggest an activity with 139 #0vwT 3, vou are giving a
very specific piece of advice; namely, that it is advisable to do it, and if one does not
follow the advice, there is a danger or a problem.

133 &4t is peculiar in that it follows different tense forms, depending on whether
the advice given is in the affirmative or the negative. When the advice is in the affirma-
Hive, (X9 #9014 generally follows the past tense short form of a verb. When the advice
is in the negative, however, the verb is in the present tense short form.

Lo 2 BFREE<EEZ IV TT L, You'd better eat more vegetables.

?&:ﬁi‘ﬁ}i LwEdontt k., It is better uoi to skip clusses.

~0T

You can use @T to give the reason for the situation described in the balance of the
zsentence. Semantically, @ is just like #*&. Stylistically, @ T sounds slightly more
formal than & &.

(reason) @OT (situation)s {situation), becanse reason).
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\ﬂﬁaﬂiﬂ'?%‘f'd}'? B AREH J:%—i ity JE W

.....

My Japanese has uuprmed because T a!uav& speak Japanese.

ﬁ-ﬂ#r#{ SAB-ROT, 203 0K, Ei-ﬂ‘&TLtq

I d‘m’ not sleep last night, becanse { J’r.rm" & .Fa.-‘ af hometweork.

The reason part of a sentence ends in a short form predicate. When @T follows a
Z-adjective or a noun, % comes in between, as it did with the explanatory predicate

AT,

EDAIWLHBLDT, 2H0TT,
I do m:rr like that perﬂcw, becaicse fie is mean.

Aauaﬁagmf ﬁﬁuwdﬁ?

LT 4
Banks are closed, bec.rmse fadav is @ Swusnday.

Gl —s<srLFEEA
Weuse & ¢ vt 2 #La i gay that it 15 necessary to do something, or “must.”

:‘F--ETZ FAtBE SR L, =14 *ﬁu%?iLﬁ. Che Wi,
I -T!aue to study a lof, becanse fﬁer-? w:H be an exam next week.

4 B means “if you do not do . . .7 and vt £ 4 A roughly means “vou cannot go™;

e Byt A therefore means “you cannot go not doing . . ." with the double
negatives giving rise to the affirmative sense of the mandate. To forma %2 ¢ Se vt 34
A sentence, we substitute &4 in the negative short form of a verb with % ¢ & ¢

verh short negative “must”
%‘ié‘: %—"i@ gﬂ'ﬂ{ BvlirEthA
=5 Erer) EnCEbLTERA
EE- Ldziy LELBssLEEEA
| <& by~ (A THLB LT EEA

e

vt 3 4 A Is grammatically the negative long form of a verb in the present tense. You
can change & { Hewit T A to 4 BT 324 TL 7~ (past tense) to say vou frad o,
and to % ¢ Bt vy (the short form, present tense) in casual speech and before
elements like A. T
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g g 8 -sﬂ‘l E.\ (B et ERATL . (long form, past)
I had to gﬂ Hp mr six this morning.

QE Rﬂ LBt v A0, (short form, present)
r’Tﬁs rmm is ) I must practice every day.

@l ~cLs5
We use the sentence-final expression TL x 5 (probably) when we are making a guess or

a prediction, TL i follows verbs and «vadjectives in short forms, in the affirmative
and in the negatlw

(verh)
L mIFESTLL . It will probably rain lomorrow.
XAl O It will probably wot rain tomorrew.
(v v-adjective)
LWEEENTL LS. It is probably cold in Hokkaido,
1 é{-___i_*‘:.‘ WwTLY . It is probably not cold in Hokkaide,

TL x 3 may also follow %-adiective bases and nouns. Note that TL x 3 goes direetly
after these elements: we do not use X~%TL2 3, X~DTL 23, or X~~TL 3,

(%-adjective)
}Iﬁ.‘iliﬂﬁ‘#j_'l" Lx9d. Professor Yamashita probably likes fish,
Balefdwnwtlri, Professor Yamashita probably doesn't
fike fTsh.
{noun)
5#3_,‘:'\: iz “ZP‘_‘?’E{A'{‘ Lxd, That person i probably an Austrofion.

A= ?xi'ﬂ""JTkL«" AT L & G That person is probably mof an Anstralian,

S 'ij

TL 1 9 sentences can be turned into guestions (~TL r 9 #4), which can be used to
invite another person's opinion or guess,

H#ﬁ&-ﬁlﬂﬂ Eabdlid ?lr"!ﬁ LY=L 59,
Wﬁnd: mcukf you say is more d:ﬁcm’f Japm:ese ar forean?

The short form of TL x % is /5% 9. You can use it to cautivusly phrase a prediction or
an analvsis,

ERLIALGRAN BEEBI CBVET,
I think Takesﬁu would be mi‘eresied in il

In casual exchanges, vou can use T L & 5 (with the guestion intonation, and most often

pronounced as somewhat shorter T L 1) when vou want to check if your partner agrees
that you have the correct understanding about what you have just said.
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SHRNUTI

Tato diplomova prace se zabyvdekladem vybranychtasti @ebnice An
Integrated Course in Elementary Japanese Genkildle jakoGenki I.) ktera byla
publikovana Japan Times Ltd., s pouzitiniekdadatelského modelu Christiane
Nordové (1991) a analyzy registru Douglase Bib20#9) jako teoretického zakladu.

Cilem této prace bylo v prvidasti ukit textovy typ a rysy &ebnice a to za
pomoci analyzy registru. Tato analyza v&olbsahujeit kroky. V prvnim kroku se
uréi situani rysy a srovnavaji se s vyzkumny&anky a vyukou veitdé. Druhy krok
pokraiuje lingvistickymi rysy, jazykem, ktery se&in¢ pouziva v dgebnicich. Posledni
krok se zabyva interpretaci prvnich dvou krok

Cilem dalSic¢éasti teoretického ramce bylo provést analyzu ooismiou na
pieklad podle modelu Nordoveé.

Pro model podle Nordové je typické zkoumani extgplistické a
intralingvistické reality, ktera podava pebné informace proipkladani. B urcovani
extralingvistické reality byly vyuZzity tyto faktoryodesilatel textu/ {jvodce textu,
zaner odesilatele, filjemce textu, také textové médium, mistéaa produkce/recepce
textu, motiv pro komunikaci a funkce textu.&hto faktofi je povazovariten& jako
nezbytny, peklad by se ® ptizpusobit jeho pedpokladanym znalostem a
otekavanim u¢i textu. Cten& miluvi ¢esky, proto byla angtiina posunuta do pozadi
nebo byla vysétlena v iipad poteby, ale nebyla odstrama, protoZze seasto
srovnava s japonstinou. DalSimilezitymi faktory jsou intence odesilatele, motiw pr
komunikaci a funkce textu. Funkce text jeyazre informativni, podava informace o
jazyku, text ale takéipswdéuje, pokousi se ovlivnit chovani studénaby pouzivali
jazyk ukitym zpisobem. Je zde i expresivni funkce,ebnici se urdZuje kontakt
mezi autory &tend@em skrze oslovovani a pouzivané fraze.

Analyza intratextualnich faktdrse zabyvala tématem, obsahertedpoklady
prvky, slovni zasobou, strukturogty a suprasegmentalnimi prvky textu. Analyza se
soustedila na konkrétni body vychozicho textu, zajimay§ predpoklady ohledh
ceskychc¢tendi a jejich jazykovych znalosti acekavani wéi ucebnicim, analyza
potvrdila potebu genést angttinu do pozadi a ptgbu pouzivani pokud mozno
ustaleného a formalniho jazykaifaz byl také kladen na vizualni stranku, vzhled
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stranky a japonské znaky. Bylo nutni@yzit vzhled stranky a grafiku, i kdyZ musely
byt pozneéneny, jednotlivé texty, i kdyz respektuji famli vychoziho textu, za sebou
nasleduji okamzit Japonské znakyigtaly stejné ve vychozim i cilovém textu.

Cilem dalSicasti bylo gelozit vybrané gramatickéasti webnice zfisobem,
aby byl @istupny proceské ¢tende; preklad byl zaloZzen na teoretickésti. Red
piekladem je popséan ,translation brief’, kde se stdndivod a obsah figkladu; a
piekladatelské zadéani, spéf& s tabulkou s informacemi ziskanymi v analyze
zametené na feklad.

Posledni ¢asti je komenta k prekladu, ktery se zabyva konkrétnimi
piekladatelskymi problémy spdlee s jejich feSenimi. Jednou #Zgkazek pi
piekladani bylo v ¢asti morfo-syntax analyticky a vagni rys antiy oproti
syntetické ¢estirg, kde musel byt pouZzit jiny slovosled, sktivani a speciéitéjSi
pieklad. Konkrétni problémy se tykaly slozitosti syte, kondenzace, pasivizace atd.
DalSi zalezitosti byly v lexikalni oblasti a kombuativniho ramce terminologie a
ustalené vyrazy, nominaligtzce, jak se vyp@dat s odkazy na angdfinu v textu a;.
DalSim problémem bylo uchovavanivodniho vzhledu a typ pisma ve vychozim
textu, coZz nebylo mozné #k technickym divodim. Fepisovani japonského pisma
do ¢eskeho textu nebylo mozné jednoduSe okopirovathoziho textu, ale znaky se
musely samostaén kopirovat do programu na Upravu fotografii, upraai pak
okopirovat do dokumentu.

Zawrem lzetict, Ze aplikace iekladatelského modelu Nordové (1991) a
analyza registru podle Bibera (2009) byljinmsné a cile byly spémy. Analyza
registru nastinila rysy agbnice jako textového typu a nasledujici analyzardida
piekladatelskou strategii. Analyza se také zabyvedalpmatickymi body, na které by
bran Zzetel @ prekladani. Komenta poskytl prostor k zamySleni a srovnani
s analyzami. Diplomova prace potvrdila, jak jéezité pouzivat fekladatelskou teorii

pii prekladani.
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ANNOTATION

The present thesis deals with translation of a dagg textbook. The translation
process follows the model of translation developgdhristiane Nord and the skopos
theory. Firstly, the text type of textbook is defthand analyzed with Biber's register
analysis. In the next chapter the functional apgnoand the skopos theory is
described and then according to the skopos theognalysis is applied on the source
text. The translation following in the next sectignperformed in relation to the pre-
translation analysis. The translation is accompghrbg a commentary concerning
specific translation problems and their solutions.

Key words: translation, textbook, Japanese, Bibemmentary, translation-oriented

analysis, Nord, skopos

ANOTACE

Diplomova prace se zabyvargkladem jazykové debnice. Pekladatelsky proces
sleduje pekladatelsky model Christiane Nordové a teorie $kap Nejdive je
definovana a analyzované&abnice jako text, je aplikovana Biberova analyzasteu.

V dalSi kapitole je popsan funkcionalistickyigiup a teorie skoposu a poté se teorie
skoposu aplikuje na vychozi text. Nasledujitekpad je proveden s ohledem na
piedeSlou analyzu. Kipkladu je pipojen koment§ ktery se zabyva kontrétnimi

piekladatelskymi problémy a jejideSenimi.

Kli¢cova slova: peklad, &ebnice, japonstina, Biber, komehtanalyza zagtena na

pieklad, Nordova, skopos
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