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Abstract 

 

This diploma thesis deals with the theme of the Holocaust and how to bring this topic 

closer to younger children and youth. Books and their film adaptations are used as the main 

aids in learning about this topic. The chosen novels are: The Boy in the Striped Pyjamas 

written by John Boyne and Schindler’s Ark written by Thomas Michael Keneally. The chosen 

films are: The Boy in the Striped Pyjamas directed by Mark Herman and Schindler’s List 

directed by Steven Spielberg. Through an analysis of selected novels and films, the thesis 

examines how the authors have represented this historical event and the impact of the 

Holocaust on individuals and societies. The thesis also investigates the role of literature and 

films in preserving the memory of the Holocaust and in shaping cultural attitudes towards 

genocide and human rights. Overall, the thesis seeks to contribute to a deeper understanding 

of the significance of Holocaust literature in contemporary society. The practical part of the 

diploma thesis aims to investigate how the Holocaust is reflected in literature and film and 

reflects the students ’reception of the topic. 

 

Key words: the Holocaust, antisemitism, literature for children and youth, John Boyne, 

Thomas M. Keneally,  
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Introduction 
 

“Let everything happen to you: beauty and terror. 

Only press on: no feeling is final.  

Don’t let yourself be cut off from me. 

Nearby is that country 

Known as Life.” 

Rainer Maria Rilke (cited in Edward Snow, 2009, p.33) 

 

This quote comes from the poem “Go to the Limits of Your Longing” by an Austrian 

poet Rainer Maria Rilke (The Books of Hours, 1905) and it has become one of my favourite 

quotes because it shows the strength of a person to overcome all hardship and find the 

strength to move on.  

History and literature, especially reading, were my favourite subjects already in 

primary school and while girls my age read girls’ novels, I liked books whose main theme was 

World War II. The genre was rather different; however, the themes in these books were very 

similar: love, power of friendship, determination etc. So far, I have read different types of 

books with the theme of World War II. and I found powerful stories in them that shaped me in 

a way – my view of history and today’s world, level of empathy, love of reading. Those strong 

stories show bravery, determination to stand up for what is right and, above all, to fight for 

one’s life and independence, and it is precisely these stories that we need for children and 

youth to know what our ancestors fought for. Unfortunately, many of these witnesses are no 

longer alive to give their testimonies about the horrors of war. To a certain extent, the teacher 

can play an important role and convey the above-described topic in an appropriate way.  

Thanks to the many writers who put these stories on paper and the film directors who 

brought these stories to the screen, we still have an opportunity to remember these events and 

stories. I decided to use both options, the books and the films. I analyzed the meaning of the 

term Holocaust, as well as historical events that led to one of the greatest tragedies in human 

history. 

As is widely known, reading is very important and has many benefits for people. 

However, as not all children and teenagers are fans of reading nowadays, it seems that film 
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can be a more suitable way to capture their interest. Therefore, I decided to combine a variety 

of activities which I describe in detail later in the practical part of this thesis.  

The main goal of the second, practical, part of this diploma thesis is to examine the 

level of awareness of the second-grade elementary school students about the issue of the 

Holocaust. The target group is 9
th

 grade students. As part of the practical part of the work, the 

author will try to map the pupi s’ knowledge, their understanding and perception of the 

Holocaust by means of a discussion. This will be followed by working with books and films. 

As part of the lesson, the author and her students visit the Terezín ghetto. This excursion will 

offer the opportunity to observe the pupils, to observe their behavior - how this place affects 

them, how their mood changed upon arrival, how they behaved during the excursion, and so 

forth.  

This part of the thesis will use the case study methodology. Since this thesis also 

draws on secondary sources by Czech authors that were not translated into English, I 

endeavored to intercept their correct meaning in English with my own translations. 
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1 Introduction to the Holocaust 
 

What comes to mind when one hears the word Holocaust? If people close their eyes 

and say this word to themselves, in their own ears, what would they visualize? I believe that 

everyone will have a different image that can describe this dark part of human history, but I 

guess that most of the people find a connection to World War II and the Jewish population. 

 

1.1 The main target 
 

The Holocaust was directed against different groups of the population. The Roma, 

homosexuals, mentally disabled people, people with different political views or intellectuals 

became the target. But one nation in particular became the main target of this rampage and 

that was the Jews. In this case, the question comes to mind, why exactly Jews became the 

main victims during the World War II, and it is important to note that there is no clear answer. 

The important fact is that Jews have encountered a certain form of antisemitism since their 

very beginnings. 

Jewish people are individuals who identify with or belong to the Jewish faith or 

culture. Judaism is one of the world’s oldest monotheistic religions. The beginning of Jewish 

history dates back to ancient times. The people of Israel trace their origin to Abraham, who 

established the belief that there is only one God, the creator of the universe. “If we want to 

understand Jewish history, we must realise the importance the Jews have always attached to 

God’s unlimited ownership of all creation,” says the author of the book The History of the 

Jewish Nation, Paul Johnson (Johnson, 2007, p.30). In this book he tries to explain that many 

Jewish religious positions are there to emphasize this central fact.  

Dr. Israel Honukoglu quotes Charles Krauthammer in his work A Brief History of 

Israel and the Jewish People: “Israel is the very embodiment of Jewish continuity: It is the 

only nation on earth that inhabits the same land, bears the same name, speaks the same 

language, and worship the same God that it did 3,000 years ago” (Honukoglu, 2023). 

As early as the 2
nd

 century BC, there were conflicts between Jews and Greeks, and 

xenophobia became a typical feature of Jewish literature. It is paradoxical to talk about 

antisemitism in ancient times, since the term itself was created only in 1879. Yet 

antisemitism, even if it was not called that, in fact undoubtedly existed and was growing in 

importance.  
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According to Johnson (2007), Jews were the first race to find words to express the 

deepest emotions, especially feelings caused by physical or mental suffering, anxiety, spiritual 

despair or abandonment, as well as remedies for these misfortunes, which arose from human 

spirituality – hope, determination, trust in God’s help, awareness of innocence or justice, 

repentance, remorse and humility. But on the other hand, they did not recognize the existence 

of other deities, let alone respect them. Because of ancient Jewish regulations and customs, 

there was a concentration of hostility towards Jewish communities. During the early Middle 

Ages, the idea was formed that Jews were completely different from ordinary people. These 

ideas were further reinforced by the Jewish laws on diet and cooking, the ritual slaughtering 

of animals for food and circumcision. Rumors spread that the Jews had a hidden tail, that they 

had a strange smell, that they served the devil and participated with him in secret and immoral 

ceremonies. 

Other anti-Jewish attitudes began to grow even before the First Crusade, but it was 

only after its announcement at the Council of Clermont in 1095 that antisemitism broke out in 

full force. The main reason was information that Christians were treated badly in the Holy 

Land (Johnson, 2007, p. 202). 

Another important event was the Great French Revolution, which was supposed to 

lead to the equality of all people, including the Jews, but in return their separatism must be 

stopped. The father of this idea was Stanislas Comte de Clermont-Tonnerre, who, in the first 

debate on the ‘Jewish questio ’ on 28 September 1789, argued: “There cannot be a nation, 

within a nation. The Jews should be denied everything as a nation, but everything granted as 

individuals” (cited in Johnson, 2007, p. 294). 

In essence, the World War II became a liquidation event for the Jewish population, 

above all the action named "The final solution of the Jewish question", which I discuss in a 

later chapter. 

At present, Jews are considered as people with a rich cultural heritage that includes 

traditions, holiday, cuisine, music and literature. There is great diversity among Jewish 

people, with variations in religious beliefs, cultural practices, and geographic locations. Some 

Jewish people adhere to Orthodox, Conservative, or Reform Judaism, while others identify as 

secular or cultural Jews. Jewish communities can be found all over the world, but the largest 

populations are in Israel, the United States, and Europe. 
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1.2 Terminology 
 

After the war some words, such as antisemitism, genocide, Holocaust, or Aryzation, 

were not always used correctly, but it is important to know their true meaning. With the 

advent and great popularity of social networks and platforms where people can present their 

opinions and feelings, it is possible to observe the misuse and misinterpretation of these 

terms.  

Karolina  da ová describes antisemitism with these words: “Antisemitism is a 

movement that advocates a hostile attitude towards Jews. As one of the significant forms of 

religious and racial intolerance, it manifests itself in various forms, from contempt for Jews 

and their way of thinking and behavior, through discrimination in social and legal status to 

pogroms and genocide. It is most often invoked to divert attention from other social problems 

or to unite the nation in the spirit of Nazi or other anti-human ideologies” ( da ová  2001, 

p. 6).   

A rather different definition in only one sentence is offered by United States 

Holocaust Memorial Museum: The word antisemitism means prejudice against or hatred of 

Jews (United States Holocaust Memorial Museum, 2023). The article that follows deals in 

detail with the history of antisemitism. 

 

 da ová describes the meaning of the word genocide as follows: “a systematic effort 

to completely or partially exterminate a certain ethnic, social, cultural, or national group. It 

is often motivated by nationalism, religion or race and is usually justified by eugenics or 

genetics” (2001, p. 67). 

Norman Davies says: “The term of ‘Genocide ‘was invented in 1943 by a Polish-

Jewish lawyer, Rafal Larkin, who was working for the War Department in the USA. He used 

it to describe a phenomenon of which the word was only just becoming aware: namely, an 

attempt to exterminate every single member of one branch of the human race” (Davies, 2006, 

p. 358). 

 

The term “Holocaust” - literally meaning “a completely burned sacrifice” - tends to 

suggest a sacrificial connotation to what occurred. The word Shoah, originally a Biblical term 

meaning widespread disaster, is the modern Hebrew equivalent (Jewish Virtual Library, 

2023). 
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It is now more than clear that there is no unique term for the meaning of the word 

holocaust and this ambiguity has become a reason for some to criticize the use of the word. 

“People who believe in the power of words must be careful how they use them. I do not use the 

word ‘Holocaust’ when I refer to the murder of the Jews of Europe. The word falsifies the true 

nature of what happened. A holocaust is a natural event, an outbreak of forces beyond human 

control. The murder of European Jews by the German Nazis was no Holocaust”, says Israeli 

writer Amos Oz (1988, p. 19). 

 

According to Adamová  Aryanization is described as a violent method of removing 

Jews from social activity, especially their displacement from economic life, associated with 

the confiscation of Jewish property. It was carried out by the Hitler regime in Germany and 

the countries occupied by it, including the so-called protectorate of Bohemia and Moravia. It 

formed part of the global extermination policy of the Nazi state against the Jews (2001, p. 7). 

 

1.3 “Final Solution of the Jewish Question” 
 

Who decides on our life and death? Who has the right to decide who will live and who 

is destined to die? We currently believe that we have life firmly in our hands. However, it has 

already happened several times in history that a person appeared who perhaps thought that he 

was the chosen, in fact he had the power of God to decide on the life and death of other 

people. I could mention some of the biggest and the worst ones but that is not the intention. 

What I would like to mention is the interplay of coincidences, that a few people met at one 

time in one place and with their depraved thoughts and ideas they carried out a plan that 

would influence the history of the 20th century.  

After the First World War, an environment appeared in Germany where violence 

against Jews only “f ourished ” the frustration of radical war veterans grew. They harbored 

anger and grief from a lost war and desperately needed a scapegoat. And here Adolf Hitler 

appears. Later in his book Mein Kampf (1924) he addresses the “Jewish problem” that needs 

to be solved.  

The venue for “the meeting followed by breakfast” as stated on the invitation, was the 

SS guest house in Berlin, Am Grossen Wannsee 56/58. On January 20, 1942, with Chelmno 

death factory already in full swing, Heydrich welcomed eight secretaries of state, six police 

and security experts, and one ministerial director to the Wannsee Conference to discuss what 
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Hitler had ordered: the extermination of all Jews in Europe (Knopp, 2008, p. 138 – 139). In 

the same book we can learn that the important person in this plan was Adolf Eichmann, whom 

Hermann Göring appointed in July 1941 “in charge of preparing the final solution of the 

Jewish question” (Knopp, 2008, p. 139). Who was the little clerk with the aquiline nose and 

round glasses?  

Karl Adolf Otto Eichmann was born on March 19, 1906, in Solingen, Germany. When 

Adolf was still a child, the family moved to Linz in Austria, where he spent his youth (Sachs, 

2001, p. 10). On April 1, 1932, Adolf Eichmann joined the Austrian Nazi Party at the 

suggestion of his compatriot Ernst Kaltenbrunner. In September 1934 he found opening in 

Heinrich Himmler’s Security Service (SD) and by the beginning of 1935, Adolf Eichmann 

was the official responsible for “Jewish questions” at the Berlin head office of the SD, 

specializing in the Zionist movement (Jewish Virtual Library, 2023). He took this job very 

seriously that he even learned the rudiments of Hebrew and Yiddish and visited Palestine 

several times in 1937 to explore possibilities of emigrating Jews from Nazi Germany to 

Palestine.  

As mentioned on Jewish Virtual Library, Adolf Eichmann managed the “The Office 

for Jewish Emigration” and The Wannsee Conference confirmed his position as The Jewish 

expert. We can read from the minutes of the conference: “After the relevant prior agreement 

with the leader, the evacuation of Jews to the East now takes place instead of emigration... 

For this final solution, approx. 11 million Jews come into consideration” (Knopp, 2008, p. 

141). And I dare say that statement became the central idea until the very last days of the war 

in 1945. 

 

1.4 The End of World War II 
 

As we all know, the Third Reich fell and with it the whole idea of exterminating 11 

million European Jews. Germany unconditionally capitulated on May 8, 1945, and with this 

step the war in Europe ended. 

Many Nazi leaders committed suicide after the end of the war in order to escape the 

impending justice. Adolf Hitler poisoned himself at the same time that he and his wife Eva 

Braun turned a gun on themselves in a Berlin bunker. Joseph Goebbels and his wife first 

poisoned their six children, and then committed suicide together. Heinrich Himmler was 

arrested, but two days after his arrest he committed suicide with the help of a poison capsule 
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hidden in his mouth. Hermann Göring was arrested by the Allies and was awaiting trial. Adolf 

Eichmann disappeared.  

The Allied troops tried to find not only the Nazis who carried out the orders, but their 

main goal was to capture the people who gave those orders. Many lower-ranking soldiers 

were captured and imprisoned, many commanding officers tried to flee and avoid the justice. 

Not all were successful. The Allies managed to arrest the representative of Adolf Hitler and 

the founder of the Gestapo Hermann Göring, Foreign Minister Joachim von Ribbentrop or 

Rudolf Hess.  

World War II became the most brutal and extensive war conflict in human history up 

to that time, so it was very important, not only for the survivors, that societies deal with this 

conflict through a judicial process. “When the camps opened and the full extent of the disaster 

was revealed, some Jews naively expected an outraged humanity to grasp the gravity of the 

crime and declare with one thunderous voice: ‘Enough is enough. Anti-Semitism must end. 

We must end it once and for all, we must draw a line under this immense violence and start 

history again. ’However, human societies do not work this way” (Johnson, 2007, p. 489). 

Allied powers: the United States of America, the Soviet Union, Great Britain, and France 

entered into an agreement to create an International Military Tribunal. On October 18, 1945, 

one of the most important and, in its time, also the most watched trials, was brought to 

Nuremberg, which had the task of finding out whether crimes against peace, war crimes, and 

crimes against humanity really happened. The Allies deliberately chose the city of Nuremberg 

for the trial, as it was here that the Nazis promulgated the infamous racial laws known as the 

Nuremberg Laws. So the idea was that where it all began, this is where it will end. 

The trials were groundbreaking in many ways, as they established the principles of 

international law that would form the basis of future war crimes trials. The Nuremberg Trials 

also marked the first time in history that individuals were held accountable for crimes 

committed during wartime, regardless of their official status or rank. The Nuremberg Trials 

have been recognized as a pivotal moment in the history of international law and justice. 

Summary of the Nuremberg Trials follows: “The indictment against 24 major war 

criminals and seven organizations was filed on October 18, 1945 by the four chief 

prosecutors of the International Military Tribunal. On November 20, the trial began, 21 

defendants appeared before the court. The United States held 12 additional Nuremberg trials 

after the initial International Military Tribunal. A total of 199 defendants were tried, 161 

convicted and 37 sentenced to death” (The National WWII Museum). 
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As Johnson (2007, p. 493) states, the Jews understood that the civilized world, 

however defined, could not be trusted. The fundamental lesson they took away from the 

Holocaust was the urgent need to secure for themselves a permanent, self-sufficient and above 

all sovereign refuge where, if necessary, all of the world Jewry could find safety from its 

enemies. 

On May 14, 1948, the Palestinian territory was divided and the only Jewish state in the 

world was created here (Johnson, 2007, 507). 

In the period after the war, it happened that some people, the survivors or the family 

members of the victims, devoted their lives to finding former Nazis to confess their crimes. 

One of them was Simon Wiesenthal, a Jew from Galicia, who survived five years in various 

concentration camps. In 1946, Simon Wiesenthal, together with other ex-prisoners, founded 

the Jewish Historical-Documentation Center, whose headquarters were in Vienna. The center 

focused on the search for Nazi criminals who had not yet been brought to trial or convicted 

(Johnson, 2007, p. 535). The reason I mention Simon Wiesenthal is that Wiesenthal is most 

famous for his key role in the capture of Adolf Eichmann, who fled to Argentina after the 

war. Eichmann was living in Argentina under the name of Ricardo Klement.  

Hannah Arendt, a German-American philosopher, political theorist and writer, who 

personally participated in the process, summarized her findings and reflections in a book 

Eichmann in Jerusalem: A Report on the Banality of Evil (1963).  

Arendt describes his capture as follows: “On May 11, 1960, at six-thirty in the 

evening, when Eichmann alighted, as usual, from the bus that brought him home from his 

place of work, he was seized by three men and, in less than minute, bundle into a waiting car, 

which took him to a previously rented house in a remote suburb of Buenos Aires. Asked who 

he was he instantly said: ‚Ich bin Adolf Eichmann, ‘and surprisingly, added: ‚I know I am in 

the hands of Israelis” (1994, p. 241). 

Arendt argued that Eichmann, the ‘father’ of Hit er’s ‘fi a  so utio ’  was no monster, 

but rather an ordinary man following orders and trying to advance his bureaucratic career. She 

asserted that even the evil of the Holocaust came from everyday thoughtlessness and the 

failure of ordinary people to take responsibility for their own actions. She called this 

condition ‘the banality of evi ’. In addition, Arendt suggested that, within the corrupted moral 

universe created by Nazi rule, local Jewish councils appointed by the Nazis bore some 

responsibility for the deaths of the six million, because of their partial collaboration. These 
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assertions created a storm of commentary and criticism around the book, which remains 

 re dt’s most controversial work (Jewish Wo e ’s Archive, 2023).  

Eichmann in his last statement mentioned that his hopes for justice were disappointed; 

the court had not believed him, though he had always done his best to tell the truth. He tried 

to convince the court that his guilt came from his obedience, and obedience is praised as a 

virtue. His virtue had been abused by the Nazi leaders (Arendt, 1994, p. 247). Adolf 

Eichmann said: “I am not the monster I am made out to be. I am the victim of a fallacy” 

(Arendt, 1994, p. 248). 

On May 29, 1962, Eichmann plead Yitzhak Ben-Zvi, the president of Israel, for 

mercy. However, President Ben-Zvi did not grant it, just as he rejected all requests for 

clemency. A few minutes before midnight on May 31, 1962, Adolf Eichmann was executed 

by hanging in Ramleh, Israel. His final words were: “After a while, gentleman, we shall all 

meet again. Such is the fate of all men. Long live Germany, long live Argentina, long live 

Austria. I shall not forget them. I greet my wife, my family, and friends. I had to obey the rules 

of war and my flag. I am ready” (Sachs, 2001, p. 88). His body was cremated and the ashes 

were spread at sea, beyond Israe ’s territorial waters so that he would not have a grave to 

attract Nazi sympathizers (Jewish Virtual Library, 2023). 

An interesting fact is that the execution of Adolf Eichmann remains the only time that 

Israel has enacted a death sentence. 

 

1.5 Antisemitism in today’s world 
 

Unfortunately, antisemitism remains a significant problem in today’s world, despite 

the efforts of many individuals and organizations to combat it. There have been several high-

profile incidents of antisemitism in recent years, including violent attacks on Jewish people 

and their institutions. These incidents included vandalism, physical assault, or harassment.  

Antisemitism has also been on the rise in several European countries, with many Jewish 

individuals reporting feeling increasingly unsafe and this also became the reason why the 

European Union (EU) pursue the situation.  

European Union Agency for Fundamental Rights (FRA) conducted extensive surveys 

between 2012 and 2018 on discrimination and hate crimes against Jews in the EU. The results 

of these surveys were worrying and suggest that antisemitism is on the rise and once again 

becoming a common component of our lives (FRA, 2023).  
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More or less, opinions are emerging among experts that it is impossible to connect 

current and old antisemitism. A very strong opinion was presented by David Cesarani, a 

British historian specialising in Jewish history, who rejected the proposals that incidents such 

as the attack on a Kosher shop in Paris following the Charlie Hebdo shooting in January 2015 

was a sign of general antisemitism. He wrote that: “The current hysteria about the ‘rise of 

anti-semitism’ and the flight of Jews from Europe is deeply regrettable. There is no ‘wave’ of 

anti-semitism” (The Guardian, 2015). His basic argument was that the Jewish population is 

not socially and even legally isolated as in the 1930s and 1940s, and moreover enjoys 

unprecedented solidarity. 

In 2018, the European Council unanimously adopted a declaration against 

antisemitism, which should lead to better protection of the European Jewish community 

(FRA, 2023). Only time will tell if this statement was meaningful and effective, until then, it 

is necessary to fight non-violently against any form of discrimination, racism and violence. 
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2 Literature for children and young adults 
 

Literature plays a critical role in the development of children and young adults. It is 

important for them to have access to a diverse range of literature, including books that reflect 

their own experiences and backgrounds, as well as those that expose them to new perspectives 

and ideas. By fostering a love of literature, children and young people can develop lifelong 

reading habits and continue to benefit from the many positive impacts of reading throughout 

their lives. 

 

2.1 The Importance and benefits of reading 
 

Noam Chomsky defined the term ’competence’ as a prerequisite for some real activity 

or performance, which proved useful even for the field of pedagogy (Vrá ti ová  2014, p. 9). 

Competences can be understood as target categories of curricular documents, which include 

the National Education Program and the Framework Education Program. Key competences 

are considered a priority, which is also mentioned by Otto Obst in his book General Didactics 

(Obst, 2017, p. 35). Obst defines key competences as the complex of knowledge, skills, 

abilities and attitudes and values important for the personal development and application of 

each member of society (2017, p. 35). From the point of view of the topic of this diploma 

thesis, we are primarily interested in the area of language and language communication.  

In essence, it can be argued that reading has a positive effect on personality 

development and reading should be an important activity in human life.  

Benefits of reading to children: 

• Supported cognitive development 

• Improved language skills  

• Preparation for academic success 

• Developing a special bond with a child 

• Increased concentration and discipline 

• Improved imagination and creativity  

• Cultivating a lifelong habit of reading  

(All4kids, 2023) 

Hannah Sheldon-Dean from Child Mind Institute adds: “Even few minutes of reading 

together gives you and your child a chance to slow down and connect with each other. And 
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also a sensory experience of sitting with you and hearing your voice also engages their brain 

in a way that makes learning easier” (Child Mind Institute, 2023).  

Research has found that young children whose parents read to them daily have been 

exposed to at least 290 000 more words by the time they enter kindergarten than children who 

are not read to regularly. Dr. Phillips observe that reading also helps children build a wide 

base of background knowledge, which is especially helpful once they start going to school 

(Child Mind Institute, 2023). 

When reading to children, it is important to choose age-appropriate books and to make 

the experience interactive by asking questions, pointing at pictures, and encouraging their 

participation as well. Reading around can be an enjoyable and rewarding activity for both 

children and adults, and can help set them on the path to a lifelong love of books and learning. 

Overall, reading is a wonderful activity that can provide many benefits for people’s mind and 

wellbeing.  

 

2.2 Use of literary texts in English language teaching 
 

Literary texts can be a valuable resource for English language teaching. They offer 

rich and authentic language input, expose learners to different cultures and perspectives, and 

can improve learners ’language proficiency and critical thinking skills. Literary texts help 

students to improve their reading, writing, listening and speaking skills. It is significant to 

select texts that are appropriate for the language level and interest of the students.  

According to Collie and Slater one of the main reasons might be that literature offers a 

bountiful and extremely varied body of written material which is ‘important ’in the sense that 

it says something about fundamental human issues, and which is enduring rather than 

ephemeral (Collie, Slater, 1987, p. 3). This gives teachers a wealth of material that never gets 

old and can be used over again. 

Nursery rhymes, poems, songs and simple picture books can be found in the lower 

grade curriculum. In the curriculum for the 2
nd

 grade, we find illustrated stories and comics 

for the 6
th

 and 7
th

 grades in the types of texts, and for the 8
th

 and 9
th

 grades you can find 

simple illustrated stories, comics and simplified literary works (Vrá ti ová  2014, p.12). 

Every English textbook contains texts that can be used in teaching, but mostly these 

are texts that are taken out of context or artificially created. Vrá ti ová also shares a similar 

idea, saying: “The curricula, especially for higher grades, therefore remember the possible 
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use of literature. Textbooks and other learning materials that are part of the educational 

process should also take it into account. However, artificially created texts for the needs of a 

specific textbook still prevail. In the area of reading skills, search reading, answering 

questions as a check of understanding of an adequate text predominates, and reading aloud 

also plays an important role” (2014, p. 13). 

A useful guide for teachers can be the already mentioned book by Collie and Slater, 

which, although it is of an older date, provides beneficial information and activities that can 

be used in today’s teaching. The authors note: “Teachers must choose and adapt according to 

their own situation, constraints, particular group of learners, and teaching styles” (1987, p. 

93).  

When using literary texts, the purpose is usually to expand vocabulary, understand 

grammatical phenomena, and develop reading comprehension. Nuttall sees it differently and 

her main aim is to enable students to enjoy (or at least feel comfortable with) reading in the 

foreign language, and to read without help unfamiliar authentic texts, at appropriate speed, 

silently and with adequate understanding (1996, p.31).  

In general, it can be stated that the teacher also plays an important role, whether the 

student will be an avid reader or not. Nuttall describes it this way: “Some people would go so 

far as to say that reading cannot be taught, only learnt. Certainly the measure of the teacher’s 

success is how far the student learns to do without her help. Does this mean that there is 

nothing for the teacher to do? On the contrary: there is a great deal.  

The teacher’s responsibilities include these: 

• Enjoying and valuing reading ourselves, and shoving that we do so by reading a lot at 

times when the students can see us 

• Helping students to enjoy and value reading, including making sure there is an 

attractive extensive reading programme 

• Understanding what reading involves, how the language conveys meanings and how 

texts are put together 

• Finding out what the students can and cannot do, and working out a programme to 

develop the skills they lack 

• Choosing suitable texts to work on 

• Choosing or devising effective tasks and activities 

• Preparing the students to undertake the tasks 
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• Making sure that everyone works productively and to their full potential by 

encouraging students, promoting text-focused discussion and providing ‘scaffolding’, 

to enable them to interpret the text themselves, rather than having to rely on the 

teacher 

• Monitoring progress to make sure that everyone that everyone in the class improves 

steadily according to their own capabilities” (1996, p. 32-33). 

 

In general, it can be stated that the use of literature for the purposes of teaching a foreign 

language has a positive effect, which is also confirmed by Duff and Maley: “Linguistically, 

literary texts offer a range of genuine texts in a variety of registers, styles, and text-types at 

many levels of difficulty. This presents learners with an unrivaled richness of input which can 

feed into vocabulary acquisition, extending the range of syntactic patterns, developing a feel 

for textual cohesion and coherence, and a sense of linguistic appropriacy” (2007, p. 5-6). 

Overall, it can be concluded that although the use of literary texts or their film versions is 

time-consuming, the positives prevail and the teacher should not avoid such lessons. 

 

2.3 Literature with the theme of the Holocaust 
 

A lot of people ask me why I chose this topic and one of the main reasons is that people 

forget very quickly. And once something is forgotten, it happens that it is repeated after a 

while. I think that my words are also confirmed by the well-known British historian Norman 

Davies. In one of his books devoted to the period of World War II, he mentions: “As a prelude 

to various talks and lectures on the Second World War, therefore, I have often chosen to raise 

some of these problems by presenting the audience with four or five simple questions: 

• Can you name the five biggest battles of the war in Europe? Or, better still, the ten 

biggest battles? 

• Can you name the main political ideologies that were contending for supremacy 

during the war in Europe? 

• Can you name the largest concentration camp that was operating in Europe in the 

years 1939 - 1945? 

• Can you name the European nationality (or ethnic group) which lost the largest 

numbers of civilians during the war? 
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• Can you name the vessel that was sunk with record loss of life in the war’s largest 

maritime disaster? 

These have usually been followed by a deathly silence, and then by a hubbub of guesses and 

queries” (Davies, 2006, p. 5-6). 

 

James E. Young observes in his book Writing and Rewriting History: “This distinction 

between the hard facts of the Holocaust and the perceived softness in their literary 

reconstruction has also been enforced by historians, who remain especially wary of the 

potential displacement of hard history by its novelistic version” (1988, p. 6). 

Holocaust literature appears in many different languages: English, Polish, Czech, 

French, Dutch, Yiddish, and others. With some exceptions, most of the authors are connected 

to the Holocaust in some way. They are direct participants, they can be descendants of 

survivors or their next generation, who are just telling family stories. However, the majority 

of them honor the same legacy. The main objective is to bear witness to the crimes committed 

by the Nazi regime and to convey the experiences and perspectives of those who suffered or 

perished in the Holocaust. 

In a resource book called Teaching about the Holocaust: A resource book for 

educators published by United States Holocaust Memorial Museum (USHMM) is adduced: 

“Holocaust literature encompasses a variety of literary genres including novels, short stories, 

drama, poetry, diaries, and memoirs. This broad spectrum gives teachers a wide range of 

curriculum choices” (1995, p. 14). Since Holocaust literature is based on real human misery, 

it is important that books and other materials are selected with particular care. USHMM 

further supplements: “Because so many of the stories are relevant to issue in students ’own 

lives, Holocaust literature can inspire a commitment to reject indifference to human suffering 

and can teach students about the potential effect of intolerance and elitism” (1995, p.14). 

According to Totten it is imperative that teachers discriminate, and teach students to 

discriminate, between war stories, Holocaust stories, and stories that just happen to be set in 

the same time period and geographic locations as the Holocaust (2001, p. 14).  

Due to the fact that the most famous books about the Holocaust have been made into 

film adaptations, teachers have another tool to work with, one which bring diverse topics 

closer to their students. For many students, this can be a much more attractive option for 

learning something new. 
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3 The Boy in the Striped Pyjamas 
 

3.1 About the author  
 

John Boyne is a contemporary Irish novelist. He writes novels for both adult and 

young audience and is famous for writing the acclaimed children’s book, entitled The Boy in 

the Striped Pyjamas that was first published in 2006 (Famous Authors, 2023). 

He was born on 30 April 1971 in Dublin, Ireland. At the age of twelve he developed a 

keen interest in writing, later he started studying creative writing at the renowned institution 

in Norwich, the University of East Anglia. Here he earned the Curtis Brown prize for his 

literary contribution (Famous Authors, 2023). 

John Boyne became one of the most successful and admired novelists of his 

generation. During his 30 – year lasting career, he has published fourteen novels for adults, 

six novels for younger readers, and a short story collection. His writing has also appeared in 

The New York Times, The Observer, The Times Literary Supplement, The Irish Times and in 

many other international newspapers and magazines. In 2012, he was honored with the 

Hennessy Literary ‘Hall of Fame’ Award for his work (John Boyne, 2023). 

Among his internationally successful bestsellers are All the Broken Places, My 

Brother’s Name is Jessica, The Heart’s Invisible Furies, A Ladder to the Sky, The Echo 

Chamber.  

His novels are published in 58 languages, making him the most translated Irish novelist of all 

time (John Boyne, 2023). 

 

3.2 About the book  
 

The Boy in the Striped Pyjamas is a historical nonfiction novel published in 2006. Its 

first edition has 216 pages with twenty chapters. The book describes the experience of war 

and the horror of the Holocaust through the eyes of a child, but this book differs from others 

in that these eyes are the eyes of the son of a Nazi officer. 

The story begins during World War II in Berlin where lives nine-year-old Bruno. 

Bruno lives with his father, who works for Fury (Bruno’s distortions of word Führer), his 

mother, and twelve year-old sister Gretel in a large house, which is looked after by the maid 

Maria. He lives a happy and comfortable life and experiences the right boyish adventures with 
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his best friends Karl, Daniel and Martin. One day, everything changes when his mother 

informs Bruno that the whole family is moving.  

Bruno is in tears and angry that he has to leave his friends behind; even though his 

mother tries to explain to him the reason for moving, these reasons seem incomprehensible to 

him.“Well, sometimes when someone is very important,” continued mother, “the man who 

employs him asks him to go somewhere else because there’s a very special job that needs 

doing there” (Boyne, 2007, p. 4). 

Their new home becomes a place called‘ Out-With’, as Bruno mispronounces the 

name Auschwitz, and this place is nothing like he imagined. He thought he was moving to the 

countryside where he would find new friends and have the same adventures he had with his 

friends in Berlin. Bruno feels lonely and frustrated because it looks like his only friend is 

going to be his sister Gretel, whom he considers “The Hopeless Case”   

John Boyne adds: “Nine-year-old Bruno knows nothing about the Final Solution or the 

Holocaust. He is oblivious to the appalling atrocities his country is inflicting on people in 

Europe. All he knows is that he was moved from a comfortable home in Berlin to a house in 

an abandoned area with nothing to do and no one to play with. Until he meets Shmuel, a boy 

who lives a strange parallel existence on the other side of the adjoining wire fence and who, 

like the other people there, wears a uniform of striped pyjamas” (John Boyne, 2023). 

Shmuel is a Jewish boy who lives with his father in a concentration camp, he is a sad 

and lonely boy just like Bruno. There is a moment when Bruno and Shmuel meet, although 

each time on a different side of the fence. 

One afternoon, Bruno reveals to his sister that he can see the farm from his bedroom 

window, but only men live there: small boys and big boys, fathers and grandfathers. Bruno is 

impressed and is determined to meet them. Despite his mother’s strict prohibition, Bruno 

decides to explore the area behind the fence.“About twenty feet further along from the garden 

and the flowers and the bench with the plaque on it, everything changed. There was a huge 

wire fence that ran along the length of the house and turned it at the top, extending further 

along in either direction, further than she could possibly see” (Boyne, 2007, p. 31).   

While exploring the surroundings, Bruno meets Shmuel and despite the initial 

embarrassment, because each of them are visually completely different, they become friends. 

They soon discover that they are the same age and even have the same birthday. Although 

Bruno does not quite understand why Shmuel is skinny, has to be in his pyjamas all day, and 

why he cannot come visit, he sees him as his true friend.  



 

19 

These escapades for friendship become Bruno’s secret, during which they talk 

together, play simple games like chequers and Bruno brings various goodies he has stolen 

from home.  

Bruno’s friendship with Shmuel takes him from innocence to revelation. And in 

exploring what he is unknowingly a part of, he will inevitably be consumed by the terrible 

process (John Boyne, 2023). 

However, even their friendship is put to the test when Shmuel shows up at Bruno’s 

house, where he is sent to polish the glasses for the upcoming party. When they meet, Bruno 

offers him food, which Shmuel fearfully accepts. At that moment they are surprised by 

Lieutenant Kotler, who is very angry and swears at Shmuel and tries to find out if Bruno 

knows him and helped him. Bruno, under the weight of fear, denies that he knows Shmuel. 

Later Bruno discovers that he had never felt ashamed in his life and is angry with himself. 

“Every afternoon that followed, Bruno returned to the place in the fence where they met, but 

Shmuel was never there” (Boyne, 2007, p. 174). 

After a few days, Shmuel shows up covered in bruises, Bruno apologizes to him, and 

Shmuel accepts his apology. It seems that even at this moment Bruno does not realize what 

his position and what his behavior could have caused. 

During the narration, the book also intertwines the story of the whole family, which is 

fundamentally influenced by the situation and the place where they live. The mother 

increasingly does not understand the father’s work, she does not want the children to grow up 

in the close vicinity of the concentration camp and is determined to return to Berlin with the 

children.  

Bruno goes to see Shmuel to tell him that he is returning to Berlin, only to find him 

sad because he did not see his father for a long time. Bruno offers to help him search for his 

father before he leaves. Together, they come up with a plan for the next day, where Bruno 

sneaks under the fence, gets to the camp, and together they have their last adventure, 

searching for Shmuel’s father. Shmuel is in charge of getting Bruno the same pyjamas as him, 

and since Bruno’s mother has cut his hair short for lice, Bruno easily fits in with the others. 

On the day of their last adventure, it’s raining and the weather is bad, but Bruno made 

a promise and he has to keep it. Shmuel is already waiting for Bruno, who with his help falls 

under the fence and in no time finds himself on the other side. He changes clothes and leaves 

his clothes neatly folded on the muddy ground. 
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Bruno does not like it in the camp and wants to go back to the house for dinner, but 

Shmuel reminds him that he promised to find his dad after all. “So Bruno kept his word and 

the two boys spent an hour and a half searching the camp looking for evidence… But they 

didn’t find anything at all that might give them a clue to Shmuel’s papa’s disappearance, and 

it started to get darker” (Boyne, 2007, p. 209). 

Just when Bruno really decides to go home, a whistle sounds and ten soldiers appear 

to force them to march, the boys walk together in a cluster of men but have no idea where. 

Together they reach a large room, which they think is just to wait out the rain.  

Holding Shmuel’s hand, Bruno apologizes for not finding his father and at the same 

time admits that Shmuel is his best friend for life. “And then the room went very dark and 

somehow, despite the chaos that followed, Bruno found that he was still holding Shmuel’s 

hand in his own and nothing in the world would have persuaded him to let it go” (Boyne, 

2007, p. 213). 

Only after several days, when every corner of the house, nearby towns and villages 

were searched, a pile of Bruno’s clothes was found near the camp fence. After several months, 

when the mother was still waiting for news about Bruno, she suddenly decided to return to 

Berlin, what if Bruno decided to return to their original home. Bruno never came back. 

Gretel returned to Berlin with her mother, and her father remained in Auschwitz for 

another year, trying to figure out what happened to Bruno. After the camp is liberated by the 

Allied troops, he happily allows himself to be arrested because it doesn’t really matter 

anymore. The novel closes with the following sentence:“And that’s the end of the story about 

Bruno and his family. Of course all this happened a long time ago and nothing like that could 

ever happen again. Not in this day and age” (Boyne, 2007, p. 216). 

 

3.3 About the director  
 

Mark Herman is an English film director and screenwriter born in 1954 in Bridlington, 

East Riding of Yorkshire, England. He is most famous for the film adaptation of the book The 

Boy in the Striped Pyjamas (Internet Movie Database, 2023). 

At the beginning of his career, he focused more on drawing cartoons at art school. It 

was not until he was in his 30s that he began to devote himself to film, studying film at 
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Metropolitan University of Leeds. He then trained as an animator at the National Film School 

in London. He moved away from animations and went on to study directing.  

Among his most famous films are Blame It on the Bellboy, Brassed Off, Little Voice, 

Purely Belter, Hope Springs and already mentioned The Boy in the Striped Pyjamas (Internet 

Movie Database, 2023). 

Mark Herman is a fellow of Film and Television Production at York St. John 

University, York in England and he has established himself as a respected and talented in the 

British film industry. 

 

3.4 About the film 
 

The Boy in the Striped Pyjamas is a historical drama film based on the novel of the 

same name by John Boyne. It was released in 2008 by Miramax Films, BBC Films and 

Heyday Films. The film is in colour and the running time is 94 minutes. The main stars of this 

film are Asa Butterfield as Bruno and Jack Scanlon as Shmuel (Miramax, 2023).  

The film describes the same story as the book, yet differences can be seen in the film. 

The story takes place in Berlin during World War II where an eight-year-old boy Bruno lives 

with his father, his mother, twelve-year-old sister Gretel and their maid Maria. His father is a 

Nazi commandant, and on direct orders from the Führer, whom Bruno mistakenly calls Fury, 

he is transferred to Poland.  

Although Bruno does not like it very much, he soon moves with his whole family to a 

place called ‘Out-with’, which most likely refers to the Auschwitz concentration camp. Bruno 

does not like his new home at all, there are no children, and so he has no one to play with.  

One afternoon, Bruno discovers a window in the garden house through which he could 

get into the forest behind the house. He decides to slip through the window and explore the 

area, hoping to meet some children and there he meets Shmuel. He is a prisoner in a 

concentration camp, where he is with his father, although the father does not appear in the 

film at all. 

At the same time, the film describes the transformation of his sister, who becomes a 

young lady sympathetic to Nazi ideology, but also of his mother, who reveals the truth about 

what is happening in her neighborhood and does not want to be a part of it (Herman, 2008, 

mins. 48). 
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The mother confronts the father, who admits everything, but as a devoted Nazi 

commandant agrees and justifies everything. From this moment on, the family's happiness 

falls apart. 

There is also a scene in the film when Shmuel comes to Bruno’s house to polish 

glasses. Bruno is happy to see him, gives him something to eat, but when Lieutenant Kotler 

surprises them in the kitchen, Bruno denies that he knows Shmuel (Herman, 2008, mins. 59). 

Shmuel is probably physically punished for stealing the food and does not see Bruno for 

several days, but when they do, Bruno apologizes and assures him that they are still friends. 

The mother becomes a human wreck, which is heightened by the moment at the 

funeral of the paternal grandmother who has been disapproving of what her son is doing all 

along. Hitler himself sent a condolence and it is placed on the grandmother’s coffin, the 

mother wants to take it down because the grandmother would not want it, but the father would 

not let her (Herman, 2008, mins. 69). 

At the mother’s insistence, after a few days the father comes up with a proposal that 

they go to see Aunt Lottie in Heidelberg, where it will be safer for them. Bruno goes with the 

bad news to Shmuel, who is sad because he can not find his father. Bruno offers to help him 

to make up for letting him down once. So the boys plan their last adventure. 

Everything goes according to plan until Bruno discovers that he does not like what he 

sees in the camp at all and the camp definitely is not what his father described it to him to be. 

He wants to go home, but he promised Shmuel a helping hand, so they continue to look for 

his father. 

Meanwhile, panic breaks out at Bruno's house as Bruno is nowhere to be found and no 

one has any idea where he might be, until they discover that he has sneaked through a window 

in a garden house.  

But already Bruno and Shmuel march into a huge dressing room, where they have to 

undress and are herded into the shower. In the heavy rain, everyone tries to find Bruno, but all 

they find is a pile of his clothes, where his mother and sister burst into a painful moan. Father 

comes running to the camp, but unfortunately it is too late. Bruno and Shmuel hold hands 

tightly, suddenly it is dark and after a while there is silence. 
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4 Schindler’s Ark  
 

4.1 About the author 
 

The author of that novel is the Australian writer Thomas M. Keneally. He was born in 

Sydney on 7 October 1935 into a family of Irish Catholic origin. Keneally abandoned his 

theological studies in 1960, yet a thread of wry Catholicism persists in his writing (Kremer, 

2003, p. 628).    

Keneally held many different occupations, such as a teacher, a laborer, a clerk, and 

afterward he also served as a Distinguished Professor of English and Comparative Literature 

at the University of California, Irvine, where he taught in the university’s program in writing 

(Kremer, 2003, p. 628). 

His first novel was published in 1964 and since then he has written over 30 novels and 

non-fiction books, as well as plays, screenplays, and children’s book. However, it was most 

likely his novel Schindler’s Ark (in the United States has always published as Schindler’s List) 

that made him an internationally esteemed novelist.  

Among his most famous novels are The Place at Whitton, Bring Larks and Heroes, 

Bettany’s book, The Chant of Jimmie Blacksmith, Gossip from the Forest, A Family Madness 

and many more (Britannica, 2023).  

Other than Schindler’s Ark, A Family Madness is the only Keneally work that touches 

on the Holocaust era, although its concern is with the perpetrators of genocide while Jews are 

entirely offstage (Kremer, 2003, p. 628). 

In recent days, Thomas Keneally came to the Czech Republic with his wife for a few 

days. He visited several schools here, where he gave lectures to students, but his main goal 

was Oskar Schindler's factory in Brn  ec, where he was for the first time in his life. He was 

invited to this visit by a descendant of the factory's original owner, who is now working on a 

project to turn the factory into a Museum of Survivors (Löw-Beer & Schindler Foundation, 

2023). 

 

4.2 About the book  
 

Schindler’s Ark is a lucent example of Holocaust literature. The author learned about 

the story of Oskar Schindler by chance when he met Leopold Pfeffenberg, one of Schindler’s 
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Jews, who convinced him to write a book about Schindler. According to Kremer, Keneally’s 

concern with injustice, histories of oppression, and the role of the individual in history is 

surely the genesis of his interest in the story of Oskar Schindler (2003, p.629).  

This historical novel realistically contrives dialogues and events to form cohesive 

narrative that fills in the details that were previously unknown. It was published in 1982 and it 

is based on true story of Oskar Schindler. 

Oskar Schindler, a Sudeten German, was born on April 28, 1908, in  Svitavy, 

Czechoslovakia. Here he attended school, worked and later married Emilia Pelzlova.  

After the start of the war, in December 1939, he moved to Kraków, Poland, looking 

for a business opportunity, he wanted to profit from the war. He established an enamelware 

factory for pots, pans and shells in Kraków called Deutsche Email Fabrik (DEF) that he 

staffed with Jewish workers (Kremer, 2003, p. 629). As a matter of fact, Schindler was the 

first to employ Polish workers, until Stern was the one who slowly began supplying Jewish 

workers instead of Polish. The main reason why Schindler did not object the Jewish workers 

was that they did not have to be paid any wages which means more profit for him. 

“Oskar loves good things in life. He is married. But, he still loves other women. He 

loves wealth. He loves whiskey. Women, wealth and whiskey. The three ‘We ’are big in 

Oskar’s life,” these are the words of Terry Barber in the book Oskar Schindler (2008, p. 16). 

He became a womanizer, a heavy drinker and a bon viveur and a living legend in the shadow 

of Auschwitz (Jewish Book Council, 2023).  

The book opens with Oskar Schindler leaving his apartment in Krakow to the forced 

labor camp at Plazsów to dine with SS Hauptsturmführer Amon Göth. Here he meets Helena 

Hirsch, a Jewish girl who works in Göth’s villa as a maid. The girl has visible bruises on her 

face, and it is clear to everyone present who is responsible for them. 

Both of these people, Helena Hirsch and Amon Göth are important characters in the 

story of Oskar Schindler. Each of them in a certain way influenced his transformation, from a 

profit-seeking Nazi businessman to a savior of the Jewish population during the Holocaust. 

The readability of the entire novel is impaired by the fact that the author of the book 

presents, in addition to the story of the main character, also shorter and longer stories of 

practically all the participants in the plot, and the reader must read carefully and closely so as 

not to get lost in the amount of information presented.  

Oskar lives the life of a successful man who has no problem bribing anyone to achieve 

his goal. However, there also comes a moment in his life when he realizes that he is on the 
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side of evil, and even if he is not directly involved in the implementation, he is part of the 

process. This moment of realisation occurred while riding a horse with his lover, when he 

witnessed the liquidation of the Kraków ghetto and a little girl in a red coat was walking in 

that unreal chaos full of suffering. “Later in the day, after he had absorbed a ration of brandy, 

Oskar understood the proposition in its clearest terms. They permitted witnesses, such 

witnesses as the red toddler, because they believed the witnesses all would perish too” 

(Keneally, 2020, p.130).  

The little girl’s name was Genia, and he did not see her small but significant triumph 

of survival, which unfortunately only lasted a week. “Beyond this day,” he would claim, “no 

thinking person could fail to see what would happen. I was now resolved to do everything in 

my power to defeat the system” (Keneally, 2020, p.133). 

The approaching end of the war becomes an open secret, and the Germans, including 

Schindler, think about how to secure a safe future for themselves. He resolved to return home 

to Brnenec to open a factory producing anti-aircraft munitions and was adamant that he would 

take his workers from Kraków with him. The other Germans often derided him for playing the 

Messiah and did not understand his intention, which cost Schindler an enormous amount of 

money.  

Everything went according to plan until the moment the Gestapo came for him. He did 

not expect that the reason for his arrest was Amon Göth. Göth himself was arrested by the 

Gestapo for stealing Jewish property, as it automatically belonged to the Third Reich after 

confiscation, which was actually not such a surprise to Schindler. And so he was arrested for 

suspected business dealings with Göth, which came at the most inopportune time. The 

transport of Jewish women from ‘Schindler’s Ark’ from Plaszów was diverted and terminated 

in Auschwitz. Thanks to his secretary, who had connections in higher places, Oskar had the 

opportunity to get out of prison in time and could thus take care of the rescue of ‘his women’. 

“According to the Schindler mythology, it was Höss himself with whom Oskar wrestled for his 

300 women. Certainly Oskar had telephone conversations and other commerce with Höss” 

(Keneally, 2020, p. 318).  

The women eventually made it to the safety of the factory, where they saw out the end 

of the war with the others. Of course, this could not be the story of Oskar Schindler, who as a 

German and a member of the Nazi Party had to flee with his wife. 

The epilogue of the book is devoted not only to the story of Oskar Schindler after the 

war, who never regained prominence, but also depicts the stories of more than a thousand 
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‘Schindler Jews’ who, thanks to him, survived the war and helped to preserve Oskar 

Schindler’s legacy not only in the Czech Republic, but also abroad. 

Keneally’s novel portrays Schindler as a complex character who struggles with his 

conscience and ultimately sacrifices his wealth and safety to save the lives of his workers.  

Schindler’s Ark is powerful and touching story of one man’s efforts to resist evil and protect 

innocent lives during one of the darkest and most complicated periods in human history. 

 

4.3 About the director  
 

Steven Spielberg is an American filmmaker and producer who is considered one of the 

most influential directors in the history of cinema. Steven Allan Spielberg was born on 

December, 18, 1946, in Cincinnati, Ohio, USA. He was born into an Orthodox Jewish family; 

his paternal grandparents were Jews from Ukraine.  

Spielberg began making movies as a child and he continued to hone his craft 

throughout his teenage years. He made his first full-length film at the age of 14, it was a war 

film called Escape to Nowhere (Online Film database, 2023). He attended California State 

University, but dropped out to pursue a career in filmmaking. He got his start directing 

television episodes and made his feature film debut with ‘The Sugarland Express’ in 1974. 

However, the film that made him a global megastar was the thriller Jaws, and other 

blockbusters followed. 

Among his best-known and most successful films are E.T. the Extra-Terrestrial, the 

Indiana Jones series, Jurassic Park, Saving Private Ryan, Minority Report and many other 

movies. One of his films was significantly different from the others and that film is 

Schindler’s List which was not supposed to be a hit and grosser. It should have had more of an 

educational meaning. 

Through his career, Steven Spielberg has won numerous awards for his work, 

including Academy Awards, Golden Globe Awards or Emmy Awards and has also received 

many honorary awards, including the Irving G. Thalberg Memorial Award or the Presidential 

Medal of Freedom. Aside from filmmaking, Spielberg has also been involved in philanthropy 

and activism, particularly in the areas of education and social justice.  

He is co-founder of the USC Shoah Foundation, which is dedicated to preserving the 

testimonies of the Holocaust survivors, and that was just the beginning. Now the foundation is 

also dedicated to the various genocides that have taken place in recent history, in Rwanda, 
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Cambodia, Yazidis in Iraq, Rohingyas in Myanmar, and so on (USC Shoah Foundation, 

2023). 

Today, Steven Spielberg is considered one of the best and most commercially 

successful film directors. 

 

4.4 About the film 
 

In a short video made for the USC Shoah Foundation, Steven Spielberg recalls: 

“Making Schindler’s List was an experience that truly changed my life. Filming just outside 

the gates of Auschwitz - Birkenau. I realized that had I been standing on that exact spot at a 

different point in time, I more than likely would have been killed too,” (Steven Spielberg, 

USC Shoah Foundation, 2023, mins. 1). 

Schindler’s List was released in 1993 and produced by Amblin Entertainment and 

Universal Pictures. It is considered to be an epic historical drama directed and produced by 

Steven Spielberg. The film lasts a respectable 195 minutes and stars Liam Neeson as Oskar 

Schindler and Ben Kingsley as Itzhak Stern. An interesting fact is that the film is in black and 

white, which Spielberg himself insisted on. 

The film’s opening scene depicts a family celebrating Shabbat. It is the beginning of 

the war and it is not a favorable time for the Jewish population in Poland. They have to 

register, move out of their homes into overcrowded ghettos, and their homes are given to Nazi 

generals, businessmen, and the like.  

One of them is also Oskar Schindler, originally from Czechoslovakia, but an ethnic 

German who moves to Kraków to start a business. He decides to run an enamelware factory 

called Emalia, but he has no money, knowledge, or contacts, so he goes to the accountant who 

worked there not long ago. He meets an elderly gentleman of Jewish origin named Itzhak 

Stern, who is initially reluctant to help Schindler. But once Schindler offers him a safer place 

to be, he changes his mind and accepts his offer. He helps him get the money to buy the 

factory as well as the workers, all of whom are of Jewish origin and live in the Kraków 

ghetto. 

Oskar Schindler in the movie is no different from Oskar Schindler in the book. He 

likes good food and drink, good parties and almost all women without distinction. To 

maintain his secret, exclusivity and also to silence a lot of curious people, he spends a lot of 

money on gifts and bribes. He managed to get people to take him as a successful and 
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respectable businessman. Although he really seems that way, Schindler actually realizes how 

valuable Izthak Stern has become to him, which is also proven by the scene in which 

Schindler saves Stern from an already departing train headed for some extermination camp 

(Spielberg, 1993, mins. 47). 

The situation changes for the worse when the Austrian Nazi officer Amon Göth 

arrives at the Kraków-Plaszóv concentration camp. Göth organized the liquidation of the 

ghetto in Krakow, which was characterised by immense brutality. This is exactly the situation 

that Schindler observes with one of his lovers while riding a horse. A little girl in a red coat 

walks through the ghetto in complete chaos, when one can hear the screams and cries of 

people, the barking of dogs and the firing of rifles. No one notices her and she is indifferent to 

everyone. The little girl then hides under the bed in one of the abandoned houses. 

And it is this moment of total destruction that becomes essential for Oskar Schindler, 

something moved in him, and it can be said that he joined the right side (Spielberg, 1993, 

mins. 69). The little girl in the red coat is the only flash of colour in the entire film, and 

Spielberg later explained what the little girl in the red coat represented: “To me that meant 

that the people you know, Roosevelt, Eisenhower, and probably Stalin and Churchill knew 

about the Holocaust. It was a well-kept secret and did nothing to stop it. It was almost the 

Holocaust itself was wearing red and yet we did nothing to bomb the AH spawn, the German 

rail lines, we did nothing to bomb crematoria where there would be many casualties but 

would slow down the industrialised process of murder… And for me it was like a glaring red 

flag that anybody if they were really watching could have seen” (Spielberg, 2018, mins. 11). 

Schindler soon arrives at the Plaszow camp, where he meets Göth in person and tries 

to gain his favour, as the surviving workers have been transferred from the ghetto to the camp, 

including Stern. Göth is in a way charmed by Schindler and allows ‘Schindler’s Jews’ to come 

from the camp to work in the factory. Meanwhile, rumors are spreading in the camp that the 

Emalia factory is like heaven on earth, something that Stern himself was responsible for when 

he helped those who needed it most to get into the factory. 

An important person for Göth is his maid, a Jewish girl, because of his weakness, but 

he does not want to admit it because of her origin. Very often she becomes a victim of his 

violent and drunken outbursts. Göth was known for his violent nature and very harsh 

punishments for even the smallest mistakes, and his character in the film is portrayed as 

extremely brutal. 
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The end of the war is near, and the Nazis need to get rid of the evidence that could be 

used against them. At a place outside the camp called Chujowa Gorka in April 1944, the 

Nazis try to destroy everything that could in any way remind of the fact that ‘The Final 

Solution of the Jewish Question’ was not a myth. A surreal image appears to Schindler, a 

several-meter-high pyre burning in front of him consisting of thousands of bodies that were 

buried in the vicinity of the camp. Amon admits to him that the war is lost and all those who 

have survived in the camp will be sent to Auschwitz. At that moment, Oskar notices the little 

girl in a red coat being carried on a wooden cart, but unfortunately this is the last time. 

Schindler has decided to return home to Czechoslovakia and open a factory in 

Brn nec and wants all his workers with him. Schindler dictates a list of names to Stern, not 

knowing that Oskar paid Göth for all these people. Stern cannot believe it, but as he finishes 

the last page, he holds up the list of names and adds: “This list is an absolute good. The list is 

life. All around its margins lies the gulf” (Spielberg, 1993, mins. 145). 

At the end of the list there is a blank space, which is intended for Helena Hirsch, 

Göth’s maid. Schindler wants to take her with him and ends up winning her in a card game.  

Despite the painful and long journey with an unplanned stop in Auschwitz, all of Schindler’s 

Jews arrive safely in Brnenec, where they wait for the end of the war.  

There comes a moment when Oskar has to say goodbye because he would be taken by 

the Allies as a Nazi criminal. When saying goodbye, he receives a gold ring engraved on the 

inside:“Whoever saves one life, saves the world entire” from his workers as a souvenir and 

immediately bursts into a fitful cry full of regret that he could have saved many more people 

(Spielberg, 1993, mins. 178) 

The final scene shows the real ‘Schindler’s Jews’ arriving at the grave of Oskar 

Schindler, who is buried on Mount Zion in Israel. Schindler's wife Emilia also comes to the 

grave with them to honor the memory of her husband. 
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5 Rationalisation for teaching the Holocaust 
 

“This is not a happy story and it offers little comfort. But it should be taught in our 

schools and remembered. For this is what human beings were capable of in the twentieth 

century (Rees, 2005, p. 12). 

The Holocaust is one of the most significant events in human history, and it is crucial 

to teach it accurately and to ensure that the future generations understand what happened and 

why it happened. It is important to provide students with a factual and comprehensive 

understanding of the Holocaust so they can learn from it and prevent similar abomination 

from happening in the future. 

Other important aspects for teaching the Holocaust can also be found. We can mention 

Human Rights Education which helps students realise the importance of human rights and 

consequences of their violation. Tolerance and respect for diversity are developed here, as 

well as empathy and compassion. 

Studying the Holocaust requires critical thinking skills, as students must analyse 

historical events and sources to understand the instances and consequences of the Holocaust. 

It can also instruct students to be critical consumers of information and to evaluate sources of 

information for accuracy and bias which is immensely important these days. 

In summary, teaching the Holocaust is essential for understanding history, promoting human 

rights, fostering tolerance and diversity, developing empathy and compassion, and 

encouraging critical thinking skills. 

Teachers should be assured that the Holocaust can be taught effectively and 

successfully with cautious preparation and appropriate materials (International Holocaust 

Remembrance Alliance, 2023). Teaching materials must be selected carefully with regard to 

the age and maturity of the students. Teachers should be gifted with a significant degree of 

empathy and perceive the reactions and emotions of their students, which is necessary for 

such sensitive topics. 
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6 Summary of the theoretical part  
 

The main aim of the theoretical part of this diploma thesis was to provide sufficient 

information on the subject of Holocaust which is also the main topic of research that will be 

pursued in the practical part. 

The first chapter is devoted to the historical events that shaped the Jewish population, 

antisemitism and terminology. 

The second chapter deals with literature for children and young people, emphasizing 

the benefits of reading and how to work with the text in classroom. Subsequently, it focuses 

on the topic of the Holocaust in Czech and world literature. 

Chapter number three analyses not only the book, but also the film adaptation of the 

novel The Boy in the Striped Pyjamas. 

The fourth chapter analyzes the book and film adaptation of the novel Schindler's List 

in the same way as the previous chapter. 

Finally, chapter number 5 explains the importance of learning about the Holocaust and 

how to choose appropriate materials. 
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Practical part 
 

7 Research 
 

This chapter is pursued with the research strategy and methods that were utilised to 

collect data from the elementary school students. I have chosen a case study that is most 

suitable, for: “In pedagogical sciences, as in other social science disciplines, the case study 

belongs to the basic research designs”, as stated in the book Qualitative research in 

pedagogical sciences by Švaří ek and Šeďová (2007, p. 96).  

Both also emphasize that the research object, or case, should be analyzed in its 

complexity. Each aspect examined is seen as part of the whole system and not as an isolated 

part (2007, p. 144).  

 

7.1 Methods and procedures 
 

In qualitative research, the way the researcher approaches the researched group plays 

an important role, which is also confirmed by Gavora: “Unlike quantitative research, in which 

the researcher maintains a distance from the researched people, here, on the contrary, it is a 

matter of getting closer to them. Therefore, the acceptance of the researcher by the new 

community is an absolute condition for research” (2000, p. 145). 

The author decided to make maximum use of all possibilities for obtaining data. The 

following were considered the most suitable instruments which Hendl specifies as follows: 

• Concerned observations - It is one of the most important methods of qualitative 

research, it is possible to describe to the participants what is happening, who or what 

is participating in the event, when and where things happen, how they appear and 

why, the observer is in a personal relationship with the observed, collecting data while 

participating in naturally developing life situations (2008, p. 193) 

• Unstructured interview - unstructured interview relies on the spontaneous generation 

of questions by the natural flow of interaction (2008, p. 175) 

• Group discussion - experience shows that in a well-conducted group discussion, 

rationalization schemes and psychological inhibitions are released, and the discussants 

more easily reveal their attitudes and ways of acting, their thinking and feelings in 

everyday life (2008, p. 182) 
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• Questionnaires  

• Questions related to opinions - are aimed at understanding the cognitive and 

orientation processes of an individual, the answers to these questions clarify what 

people think about the world, what are their goals, intentions, desires and values 

(2008, p. 168) 

• Questions related to feelings - these are questions aimed at knowing people’s 

emotional reactions to their experiences, we get natural, emotional answers to what 

happened or is happening (2008, p. 168) 

• Examination of documents - Documents may form the sole data base of the 

study or supplemental data obtained through observation and interviews, 

created in the past and taken by someone other than the researcher and for a 

purpose other than the current research (2008, p. 204) 

 

As Yin mentions: “Defining the research questions is probably the most important 

step to be taken in a research study, so patience and sufficient time should be allowed for this 

task” (1994, p. 7). And later he adds that to this extent, the different strategies are not 

mutually exclusive. However, we can also identify some situations in which a particular 

strategy has a distinct advantage. For the case study, it is when the “how” and “why” 

questions are being asked about a contemporary set of events over which the investigator has 

little of no control (1994, p. 9). 

 

7.2 The Main objectives of the research 
 

The main concern of research part was to detect what possibilities an English language 

teacher has if she/he wants to profess on the subject of the Holocaust within the Content and 

Language Integrated Learning (CLIL method) in English language teaching. 

David Marsh emphasizes: “Languages, and the cultures associated with them, 

sometimes reveal differing world-views that can be seen in the ways in which some content is 

taught” (2001, p.43). The teacher should take this view into account and adapt interpretation 

of the curriculum accordingly. Following on from the previous thesis, March adds: “Some 

fields of learning have high-frequency international terminology that is not in learners ’first 

language(s). Using the target language through CLIL help learners to understand the subject 

and its core terminology” (2001, p. 45). 
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The main objective of this research is to find answers to the following questions: 

1) To what extent does the Holocaust literature contribute to students understanding of 

the event and its impact on them? 

2) According to the students, to what extent does literature or film participate in 

preserving the memory of the Holocaust for future generations? 

3) According to the results of students ’interviews, which of the used methods (activities) 

was the most effective for them? 

 

The sub-objective of the practical part is to evaluate the awareness and knowledge of 

the students on the subject of the Holocaust. Another sub-objective of thesis is to evaluate the 

students’ work with two selected books, with their film adaptation, worksheets related to the 

topic of the Holocaust not only in the classroom, but also during an excursion outside the 

school surrounding.  

 

7.3 Participants of the research 
 

According to Gavora, casual preference of cases is never applied, it is always a 

purposive selection (2000, p. 144). In my research, it is a school classroom. 

The target group of this research are 9
th

 grade students of English language at the 

private elementary school Univerzum s.r.o. in Prague. This school provides comprehensive 

basic education with increased attention to the individual characteristics of children and they 

have developed their own language concept orienting gifted students to intensive English 

language teaching (ZŠ Univerzum, 2023).  

The age range of the students is from 14 to 15 years. The class consists of 10 students, 

of which there are 6 boys and 4 girls. None of the students have any medical limitations or are 

diagnosed with any specific learning disability. Students in the 6
th

 grade undergo a placement 

test and are divided into groups according to the results, and this group is currently at a more 

advanced level. 

Less than 2 weeks before the start of the thematic week, a methodical meeting was 

held with the school management and the entire pedagogical team to determine the hourly 

allowances for the given subjects and organisational matters as well as to finalise the topics 

that the students will focus on. Then the author met with a history teacher to detect what the 
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students’ knowledge of World War II and the Holocaust should be. The teacher said that the 

students are still in the process of learning about World War II; however, they should already 

have the basic knowledge.  

The research was waged during the thematic week that the school organises every 

year. Each class had a designated topic, which they devoted themselves to throughout the 

week, within the framework of their various subjects. 9
th

 grade students were given the topic 

Events that changed our world.  

All students, as well as their parents, were informed that research for the thesis would 

be conducted in this class. Sufficient information was given about the topic and the course of 

the research, and students were guaranteed anonymity during the processing and publication 

of the results of this research. Everyone agreed. 

In order to maintain anonymity, students are only identified by a number (from 1 to 

10). 
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8 Activities in a comprehensive educational approach to the topic 

of the Holocaust 
 

It was decided to apply Content and Language Integrated Learning (CLIL) for this 

research. English language lessons are mostly combined here with history and literature 

lessons. 

The research is conducted during the thematic week that the school organizes every 

year. Events that changed our world became the central theme for the 9
th

 grade students. The 

author worked with students every day, and the total hourly allowance amounted to 19 hours. 

 

8.1 Monday 
 

Monday was the first day of research and the hourly allowance was 3 lessons (3 x 45 

minutes). All students were present on Monday and thus could participate in the research. 

 

8.1.1 An Acquaintance and Mind map 
 

The researcher presents herself and her research, its process and the main objectives. 

At the very beginning, the author asked the students one general question: “What do you know 

about the Holocaust?”  

After the group completes the mind map, the author leads an unstructured discussion 

about the Holocaust with the students. The mind map is used as a basic visual representation 

of the topic and its related concepts.  

There is a sufficient space at the back of the classroom and the mind map is formed 

here. An A2 paper is spread out on the floor, the word Holocaust is written in the middle, and 

students ascribe whatever comes to their mind when they see this word. There are no limits as 

to the number of words or what the words should express (Appendix 1). 

Student 4 asked the very first question: “Do we have to write the words in English or 

can we also write them in Czech?” 

In this case, the author gave the students the opportunity to write words in Czech as 

well, but then they translated them. Students have bilingual Czech-English dictionaries in the 

classroom. 
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8.1.2 Unstructured interview 
 

After the group completes the mind map, the author leads an unstructured discussion 

about the Holocaust with the students. The purpose of an unstructured interview is to gain a 

more in-depth understanding of students ’thoughts and feelings. One of the advantages of an 

unstructured interview is that it can allow for a more natural and conversational flow of 

information from both students and teacher, which was the author’s main intention.  

The researcher used the created mind map as an aid so that the students could be 

inspired during the interview and better organize their thoughts. 

Researcher/Interviewer:“ First of all, I want to play a song from one famous film for 

you. Please everyone sit comfortably, close your eyes and just listen… Now open your eyes 

and I want you to think and share with us, what comes to your mind when I say the word 

Holocaust?” (Williams, song: I could have done more, 5:52 mins) 

There was silence for a while, maybe the students were just shy at first or seeking for 

the right words. Suddenly student 8 said:“ The death of around 6 million Jews”. Student 3 

added that it was not just the 6 million Jews, but over 60 million people around the world 

during World War II, that he now saw in a documentary. 

Student 1 nodded his head and continued: “These things happen when people believe 

idiots and do not want to learn from history.”  

Most of the group laughed at this opinion, but when the interviewer asked who agreed 

with this opinion, without exception everyone raised their hand that they shared this opinion. 

Student 7 insisted it was the worst thing that could have happened.  

Student 2 revealed that he thought that if Hitler had never been born, there would 

have been no Holocaust. 

Student 10 asked: “Do you really think so? Because I think if it wasn’t Hitler, it would 

be somebody else. Look, for example, Stalin or Hussein.” 

Student 6: “Yeah, she is right. But I think that not only was the Holocaust during 

World War II horrible, but all wars are horrible and they just shouldn’t be, ever.” 

The researcher thanked the students for their opinions and comments and now turns to 

the movie that the students watched last week. 
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8.1.3. Film analysis - Schindler’s List 
 

Since this film is very time-consuming and the researcher had a limited amount of 

time, after an agreement with the literature and history teachers, the students watched the film 

the previous week in the literature and history classes. The very first question the researcher 

asked the students was whether they had ever heard of the story of Oskar Schindler. Three out 

of ten said they had only heard of the film but did not know who or what it was about. None 

of the students had seen the film Schindler’s List until last week. The film was projected in 

English language with Czech subtitles. 

Researcher/Interviewer: “How did you like this film?” 

Student 2: “I really liked the movie, but it was so long. I certainly would not mind if it 

was shorter”. 

Student 10: “It was so sad. I cannot even imagine living at that time. It must have 

been really horrible. I think that the worst things had to be the hunger, fear and cold.” 

The researcher used a projector to play some scenes from the movie. The first iconic 

scene from that film that was shown to the students is the one, where the little girl in a red 

coat wanders alone the streets during the liquidation of the Kraków ghetto (Spielberg, 1993, 

mins. 69). 

The researched asked a simple question: “What do you think about this little girl in a 

red coat?” Most of the students were of the opinion that the little girl was lost looking for her 

parents. Some students even thought that she belonged to one of the soldiers, which later 

turned out to be very unlikely.  

“Do you think the little girl is a kind of symbol that she has a more important 

meaning?”, the researcher intentionally asked this question. She wanted the students not to 

take the scene out of context, but to fit it into the overall meaning of this film.  

Student 9 presented her idea: “Maybe the little girl in the red coat shows blood and 

she is not there incidentally? 

“Yes, that is it”, Student 4 and added: “I think that they tried to show how many 

people died during the war.” 

The researcher explained to the students the meaning of the little girl in the red coat, 

or what symbolism the director of the film, Steven Spielberg, gave her. At the same time, she 

emphasized that everything the students said is correct, because everyone can find their own 

hidden symbol in it. 
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Another scene that was presented to the students is one of the last scenes in the film. 

The scene is held in the factory in Brn  ec (Spielberg, 1993, mins. 178). In this scene, Oskar 

Schindler says goodbye to ‘his fellow Jews’ and must run away with his wife. The researcher 

was interested in how the students liked the ending of this movie. Student 9 admitted that she 

found it very touching and was nearly in tears.  

Student 5 adds that it was very nice how Schindler received a souvenir ring from his 

workers and Student 6 joined in: “Then I thought about it and I think that even though 

Schindler was German, he was a brave and a good man.”  

And the very last scene from the film that was shown to the students is when the real 

‘Schindler’s Jews’ go to Oskar Schindler’s grave and place stones on his grave (Spielberg, 

1993, mins. 185). A hint of a smile could be seen on most of the students at this scene and the 

researcher then asked the students why they were smiling. The group agreed that they had a 

good feeling that the good man was a Czech and that things turned out well for ‘his Jews’. 

 

8.1.4 Presentation and analysis of the book - Schindler’s Ark 
 

The researcher brought a copy of the book Schindler’s Ark that became the model for 

the aforementioned film. The book was in English language and students had the opportunity 

to examine the book.  

The researcher selected a couple of excerpts from the book, which the students read 

and translated together.  

 

Excerpt 1: 

 

“Herr Szepessi eyed Pfefferbreg from behind spectacles. “Now,” he said, “that’s a 

profession.” He took a pen, thoroughly crossing out HIGH SCHOOL PROFESSOR, 

cancelling the Jagiellonian education of which Pfefferberg was so proud, and over the top he 

wrote METAL POLISHER. He reached for a rubber stamp and a pot of paste and took from 

his desk a blue sticker. “Now,” he said handing the documents back to Pffeferberg - “now 

should you meet a Schupo, you can assure him that you’re a useful member of society.” 

Later in the year they would send poor Szepessi to Auschwitz for being so persuadable.” 

 



 

40 

The researcher asked the students if they knew why people changed jobs, especially 

the highly educated. The students were mostly able to guess correctly that the highly educated 

Jews of that time had no prospect of surviving this war in safety. One of the students stated 

that it was strange that someone had studied for several years only to have to deny his dream 

profession in order to survive. 

Student 7 asked: “What is Schupo?”  

The researcher explained to the students that ‘Schupo’, is short for ‘Schutzpolizei ’and 

it refers to police officers who were responsible for maintaining public safety and order.  

 

Excerpt 2: 

 

“To write these things now is to state commonplaces of history. But to find them out in 

1942, to have them break upon you from a June sky, was to suffer a fundamental shock, a 

derangement in that area of the brain in which stable ideas about humankind and its 

possibilities are kept. Throughout Europe that summer some millions of people, Oskar among 

them, and the ghetto dwellers of Kraków too, tortuously adjusted the economies of their souls 

to the idea of Belźec or of like enclosures in the Polish forests.” 

 

Researcher/Interviewer: “How do you think the world responded to the Holocaust 

when the war ended?” 

Student 5: “I think that everybody must be in shock, I can’t even imagine so many 

people.” 

Student 8: “But things didn’t just change overnight because the war ended. The war 

lasted six years, and during all that time the Germans did not see any Jews. Where did the 

hate go?” 

Researcher/Interviewer: “It did not disappear, unfortunately. Some people are easily 

influenced and under this influence often believe things that are not quite true. And then there 

was a large group of people who were simply afraid, afraid to do something so they wouldn't 

become victims themselves.”   

Student 3: “Like Babiš, when he said that Petr Pavel would take us into war in 

Ukraine and some believed it?” 
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Researcher/Interviewer: “Yes, I think this is a pretty good comparison. Some people 

actually believed it under the influence of fear. However, it is very important to say that the 

position of the world today is different from eighty years ago. Democracy predominates, 

which is certainly a positive change and a step for the better.” 

 

The researcher emphasizes the fact that the book, as opposed to the film, deals with 

Oskar Schindler’s life after the war, and because the students showed interest and wanted to 

know how he actually turned out, before the end of the Monday lesson, the researcher told 

them how Oskar Schindler’s life ended. 

The researcher divided the group into five pairs and each pair was given a pre-printed 

sheet with questions about Oskar Schindler to try to answer (Appendix 4). These sheets were 

then taken by the researcher to preview and evaluate this lesson. 

 

8.1.5 Summary of the day 
 

In general, it can be said that the students are interested in the topic and have a solid 

overview and knowledge. According to the feedback, the researcher admits that in this case 

the film adaptation of the novel Schindler’s Ark is more suitable for students of this age group. 

The book is complex in terms of vocabulary and understanding the time sequence. 

 

8.2 Tuesday 
 

The second day of the thematic week was dedicated to the book and film adaptation of 

the novel The Boy in the Striped Pyjamas. Students 2 and 7 were not present on this day due 

to a doctor's appointment. The researcher first presented the book, and then they watched the 

film adaptation together. On Tuesday, the hourly allowance was 3 lessons (3 x 45 minutes). 

 

8.2.1 Presentation and analysis of the book – The Boy in the Striped 

Pyjamas 
 

First of all, the researcher asked if anyone had read the book. Everyone’s answers were 

negative, but Student 6 mentioned that he had seen a film adaptation of this story. The 
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researcher asked this student not to tell others how the story ends, but he should actively 

participate in all activities.  

The researcher describes in her own words the plot of the book, the main characters 

and the environment in which the story takes place. 

Student 4 suddenly asked: “Is this also a true story?” 

Researcher/Interviewer: “No no, this is a completely fictional story but set in 

historical events that actually happened.” 

 

The researcher read a few excerpts from the book to the students so that the students 

could get an idea of how the book is written, whether they would enjoy it, and possibly arouse 

their interest in reading the book. 

 

Excerpt 1: 

“Out-With?” Asked Bruno. “What is an Out-With?”  

“It’s not an Out-With, Bruno,” said Gretel with a sigh. “It’s Out-With.  

“Well, what’s Out-With then? he repeated. “Out with what?” 

“That’s the name of the house,” explained Gretel. “Out-With.” 

Bruno considered this. He hadn’t seen any sign on the outside to say that was what it 

was called, nor had he seen any writing on the front door. His own house back in Berlin 

didn’t even have a name; it was just called number 4.” (Boyne, 2007, p. 24-25) 

 

Researcher/Interviewer: “I do have two questions for you. The first is what is 

Bruno’s relationship with his sister, can you guess? And the second is if you can figure out 

what place Bruno and Gretel are talking about? I will ask each of you individually.” 

Student 1: “I think they have a normal relationship like all siblings, sometimes love 

and sometimes hate. And no, I don’t know what place they were talking about.” 

Student 3: “Yes, but I think Gretel just like to be adult but she is still a child. And Out-

With is where their father works, so it is some camp." 

Student 4: “Probably one of the concentration camp. Maybe Bruno and Gretel don’t 

like each other that much, it sometimes happens that siblings don't like each other very 

much.” 



 

43 

Student 5: “I think that if they lived in normal times, their relationship would be 

normal too. And I think that place is the imaginary concentration camp Auschwitz.” 

Student 8: “Yeah, I agree with everything Student 5 said.” 

Student 9: “Bruno and Gretel are normal siblings who live in difficult times and are 

starting puberty. And I also think that place is Auschwitz.” 

Student 10: “Bruno and Gretel like each other, but they fight because that’s what all 

siblings do and I agree with the others that it’s probably Auschwitz they’re talking about.” 

Student 6: “Bruno likes his sister, but he doesn’t like when she plays adult and the 

place is Auschwitz.” Student 6 was the last to answer because he mentioned right at the 

beginning that he had already seen the film. 

Researcher/Interviewer: “Well done! You were right, the place Bruno and Gretel are 

talking about is really Auschwitz. And as for the relationship between Bruno and Gretel, you 

were actually right too. Gretel is a teenage girl who is trying to change from a child to a real 

young lady and her younger brother doesn't understand this, which causes a lot of 

misunderstandings and arguments.” 

 

To lighten the moment, the researcher asked how many students have siblings and it 

doesn’t matter if they are older or younger. Seven out of eight students admitted that they 

sometimes argue with their siblings. On the other hand, they confessed that in difficult 

situations they stand by and support each other. 

 

Excerpt 2: 

 

“He sat down on the bed and for a moment wished that Gretel would sit down beside 

him and put her arm around him and tell him that it was all going to be all right and that 

sooner or later they’d get to like it here and they’d never want to go back to Berlin. But she 

was still watching from the window and this time she wasn’t looking at the flowers or the 

pavement or the bench with the plaque on in or the tall fence or the wooden telegraph poles 

or the barbed wire bales or the the hard ground beyond them or the huts or the small 

buildings or the smoke stacks;…” (Boyne, 2007, p. 35). 

 

Researcher/Interviewer: “What do you think Gretel saw from the window?” 
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There was a buzz in the classroom and the students began to shout over each other 

what Gretel could see. Various suggestions were heard: she saw her father or her mother 

doing something suspicious, she saw some children there, there was a school.  

Student 3 showed a great deal of imagination: “Gretel saw her father with his lover.” 

This comment caused a wave of laughter, which in turn lightened the seriousness of the book. 

 

Excerpt 3: 

 

“The Fury and Eva stayed for the best part of two hours and neither Gretel nor Bruno 

were invited downstairs to say goodbye to them. Bruno watched them leave from his bedroom 

window and noticed that when they stepped towards their car, which he was impressed to see 

had a chauffeur, the Fury did not open the door for his companion but instead climbed in and 

started reading a newspaper, while she said goodbye once again to Mother and thanked her 

for the lovely dinner.  

What a horrible man, thought Bruno.” 

 

Researcher/Interviewer: “Now we are going to watch the film adaptation of the book 

and I want you to try to find out who ‘the Fury’ is supposed to be and if he has any special 

status in Bruno’s family.” 

 

After a short break, the film adaptation of the novel was shown to the students. 

 

8.2.2 Film screening and analysis – The Boy in the Striped Pyjamas 
 

The researcher used the paid platform Netflix, a provider of films and series. This film 

lasts 93 minutes and was shown in English with Czech subtitles. 

The researcher noted that the students watched the film with seriousness and interest. 

The film is not too long, so the students managed to watch the film in one sequence. 

When the film ended, the mood in the classroom was noticeably somber, and that is 

why the researcher felt it was important to remind the students that this was a fictional story. 

After a while, the researcher was interested in the students’ opinion about the film 
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Researcher/Interviewer: “What do you think of the film?” 

Student 10: “It was a really sad film.” 

Student 3: “Yeah, it was, but it was nice that they were friends.” 

Researcher/Interviewer: “Who of these two boys do you like more, Bruno or 

Shmuel?” 

Student 5: “I felt sorry for both boys.”  

Student 8: “Honestly, I probably felt more sorry for Bruno, but I don’t know why. I 

liked him more.” 

Student 4: “Hmm, maybe so. Shmuel didn’t look very good, he was dirty, dressed in 

old dirty clothes, bad teeth… It was a big difference against Bruno.” 

 

The researcher considered it very interesting, how the students visually evaluated the 

position of the two boys. Subconsciously they knew Shmuel was ‘the bigger victim’, but they 

showed more sympathy for Bruno, who was groomed, well-dressed. Whereas they showed a 

small degree of antipathy towards Shmuel. 

Students have agreed that the end of the book and the film is more or less the same, 

but is described in a different way.  

 

8.2.3 Summary of the day 
 

Thanks to the screening of the film, the lessons went by very quickly. Based on the 

feedback, it can be concluded that both the book and the film were liked by the students. 

Some of the students mentioned that they would like to read the book in its entirety, and if 

that was too difficult in English language, then certainly in Czech language.  

The researcher reminded the students that the following day they would go on a field 

trip, which everyone in the group should participate in. The students were divided into five 

pairs, in which they will work together the next day. 
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8.3 Wednesday 
 

An excursion to the Terezín memorial - Small Fortress and Ghetto Museum was 

planned for this day. All students from the researched group participated in the excursion, and 

students from all other groups from the 9
th

 grades also joined.  

The observer used not only visual perceptions, but also auditory and feeling 

perceptions. Participant observation was used as a medium of data collection. 

 

8.3.1 The main objective of the excursion 
 

The main goal of the entire excursion was to introduce the students to what life was 

like for many people during the Second World War and at the same time to arouse their 

interest in topics such as: discrimination, respect for human rights, democracy and the 

possibility of free choice.  

 

 

 

 

8.3.2 The Observation 
 

The students had a meeting at 7:30 in the morning in front of the elementary school 

and before 8 in the morning they all left together by bus. The journey took less then 45 

minutes. 

The students were cheerful and talkative during the bus ride. Although there had been 

talk of the field trip location the day before, during the drive it seemed like the students were 

just treating it as another trip, a day they did not have to be spent in school. 

As the observer detected, this was the first trip to a similar place for all students from 

the researched group. Student 1 mentioned that he wanted to go on a similar trip, but 

unfortunately he had no one to go with. 

The observer gave each pair only the fourth page of the worksheets, and each pair had 

to fill it in together. The assignment is in Czech, but the observer told the students that the 

required language is English (Appendix 8). 

An important person during this day was a key informant who knows the given 

environment and history of this place and accompanied the whole group during the excursion. 
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The informant was waiting in front of the main gate and the whole group went on the first 

round.  

After an agreement with the teachers and the school management, the excursion was 

conducted in the Czech language, which gave the students the opportunity to shamelessly ask 

questions and at the same time understand the importance of the tour and the place in a 

historical context. 

The excursion had two circuits, the first tour included a tour of the Small Fortress and 

connected with a visit to the museum and cinema hall, where the students were shown a 

documentary about the Terezín Ghetto, mainly about the culture that played an important role 

there. 

After lunch, the group continued with the second circuit: a visit to the former Terezin 

Ghetto, the Ghetto Museum and the Magdeburg Barracks. 

 

8.3.3 Excursion evaluation 
 

As mentioned by the observer above, the students were cheerful and talkative during 

the trip, but the mood changed during the excursion. 

In the beginning, mainly the guide spoke, but the initial nervousness of the students 

soon subsided and they became very actively involved. When the students visited the cell in 

which, among others, Milada Horáková was imprisoned, they asked questions such as: 

“And were the prisoners really locked up here all day? or“What did they do when they needed 

to use the toilet?” 

The guide was extremely patient and tried to answer all the questions to satisfy their 

curiosity. As expected, the boys were interested in things like if anyone managed to escape or 

if there were executions happening here too.  

Whereas the girls wondered if the women had to have their hair cut here too, like it 

was done in Auschwitz, or what was the situation with the children like, if the children could 

stay with their mothers. 

Since the students were engaged during the entire excursion and probably did not have 

time to absorb the amount of information, the researcher suggested that they could complete 

the worksheet that they were supposed to fill in pairs the following day. 
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8.3.4 The summary of the day 
 

This excursion was very time-consuming, but beneficial from the perspective of the 

researcher, who had the role of observer for most of the day. The students appreciated being 

able to see a place that was part of history and where real stories took place. 

 

8.4 Thursday 
 

Thursday was the penultimate day of the themed week and again everyone from the 

group was present. The hourly allowance for this day was 2 lessons (2x 45 minutes). 

 

8.4.1 Pair work - Completing the worksheet 
 

First of all, students were given approximately 15 minutes to complete the worksheet 

they missed yesterday. Most had already started yesterday on the return bus journey, so not 

much time was needed.  

The researcher then collected the worksheets for data processing. 

 

8.4.2 Project - Act of Kindness  
 

The researcher asked the students what they imagined under the name ‘Act of 

Kindness’. 

Student 2: “I think it means I do something good for someone.” 

Researcher/Interviewer: “What do you mean by that?” 

Student 2: “For example, when I help a classmate with some homework, or my 

mother with shopping bags.” 

Researcher/Interviewer: “Yes, those were great examples. But do you think we can 

be kind to people we don’t know?” 

Student 8: “Sure! This is what Oskar Schindler did, he didn’t know the people at all 

and he helped them and in the end they survived the war thanks to him.” 

Researcher/Interviewer: “That is fantastic! I'm glad you brought that up because 

that’s exactly what ‘Act of Kindness’ is about. Helping people we know and are close to is 
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common and expected, but helping people we don’t know… It is not very common and 

requires a certain amount of courage and will power. And ‘Act of Kindness’ will be the main 

theme of your new project.” 

The researcher presented the students with a project that they started working on 

together and will continue in art education classes. Students will be divided into three smaller 

groups of three and four students each. 

The researcher showed pictures drawn by other students as part of a competition 

organized by the Yad Vashem Memorial and emphasized that it depends only on each group, 

what kind of creation they choose.  

Researcher presented suggestions that could help students make decisions: “It can be a 

song or a poem, a poster, a postcard, a short film... It is really up to you and remember, it’s 

important to listen to others and work together.” 

The students started with the brainstorming so that everyone had a chance to say their 

proposal. They had paper, pencils, crayons and, if necessary, students could also use the 

computer. This project had two main objectives. The first objective was for students to learn 

to work together, listen to others' opinions and reach a compromise. The second objective was 

to create piece of art which encourages other people to look for ways that they can make a 

positive difference in someone’s life. 

 

8.4.3 Summary of the day 
 

This day was marked by a project, on which the students immediately began to work. 

The researcher used the time slot to explain to the students what the main objective of the 

project was and that if they agreed, they could then present their projects to the lower grade 

students. At the same time, they talked about people and projects that represented or still 

represent ‘Act of Kindness’ in the past. 

 

8.5 Friday 
 

This day is the last day of the thematic week and also the last day of the research and 

the hourly allowance was 3 lessons (3 x 45 minutes). One of the students was not present due 

to illness. All other students were present.  
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8.5.1 Student repetition of knowledge  
 

In this part, the researcher distributed a worksheet to the students to verify the 

knowledge gained during the whole week (Appendix 13).  

The students filled it in independently and had bilingual dictionaries available if 

needed. The worksheet was composed of three parts (columns), in this case the introductory 

part contained questions covering basic knowledge. The middle part focused on more 

advanced knowledge on the subject of the Holocaust. The final part determined whether the 

students had achieved advanced knowledge on a certain topic. 

This worksheet assisted the researcher to detect how students can develop their 

knowledge and if they can interpret their knowledge and ideas into English language. 

 

8.5.2 Questionnaire 
 

Questionnaires with several questions were distributed to the students, which were 

intended to verify the author’s hypothesis that literature and film are suitable teaching aids. 

Before actually filling out the questionnaire, the researcher went through the questions with 

the students and explained the types of questions and the way to answer them. 

 

 

Questions for students: 

 

1) Do you think it is important to learn about the Holocaust? 

(A Yes/No question) 

 

2) In your opinion, which of the following activities was the most beneficial for you? 

A) Reading an excerpt from selected books 

B) Watching film adaptations of selected novels 

C) Excursion to the Terezin ghetto 

D) Working on a project  

(Multiple choice question) 

 

3) Why do you think it is important to learn about the Holocaust? 

(Open question) 
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9 Evaluation of interviews and questionnaire 

 

In order to identify the most effective activity leading to improve the learners ’

knowledge of the Holocaust, learners were provided with a questionnaire consisting of three 

questions. Graphic representation of the results is introduced in Appendix 13, 14 and 15.   

 

Question 1: 

Do you think it is important to learn about the Holocaust? 

 

For this question, students were asked to answer simply yes/no. Seven out of ten 

students answered yes (70%). One student answered no (10%) and two students wrote that 

they did not know (20%). 

 

Question 2: 

In your opinion, which of the following activities was the most beneficial for you? 

A) Reading excerpts from selected books 

B) Watching film adaptations of selected novels 

C) Excursion to the Terezin ghetto 

D) Working on a project 

 

This question gave the students several options to choose from and they had to pick 

the one that they thought was the most effective for them. In this case, the excursion became 

the unequivocal winner, when 8 students marked this option (80%). Two students found 

watching a film about the Holocaust to be the most beneficial (20%).  

 

Question 3: 

Why do you think it is important to learn about the Holocaust? 

 

This question was considered the most complex and students needed more time to 

express their opinion or idea in writing. 

 Five students agreed that it is important to learn about the Holocaust in order to prevent it 

from happening again (50%). A trio of students considered this topic to be part of the history 

curriculum and therefore something important to learn about it (30%). And the last pair 
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mentioned that it is important to learn about these historical events in order to realise that we 

are living well in the present (20%).  
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10 Summary of the practical part  
 

In the practical part, the students were presented with two novels as well as their film 

adaptations. Based on their knowledge from history and literature classes, they were 

introduced to narratives, one based on a true story and the other one entirely fictional, as part 

of English language teaching.  

During the whole week, the students devoted themselves to the topic of the Holocaust 

and its closer understanding, which was helped not only by the selected books and their film 

adaptations, but also by the activities that followed them. Other significant points were the 

excursion to the Terezín ghetto and group work on a joint project. Unfortunately due to 

preparation for entrance exams, students had to postpone work on a joint project. 

The emphasis on historical context was intended to improve the students ’

apprehension of historical events and their consequences.  
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Conclusion 
 

The main aim of this diploma thesis was to answer the question of whether literature 

and film devoted to the subject of the Holocaust can be sufficiently useful in teaching the 

English language. 

The group that participated in this research were 9
th

 grade students from the 

Univerzum elementary school, s.r.o., in Prague. Due to the fact that the Holocaust itself is a 

very sensitive topic, teaching the Holocaust can be challenging and emotionally difficult for 

both teachers and students. The author of this thesis was considerate of the students ’needs 

and mindful of their emotions. 

In the theoretical part, the introduction clarified who and why became the main target 

of the Holocaust. The author went back several millennia to intercept the beginnings of the 

conflicts that accompanied the Jewish population up to the time of the World War II. Due to 

the frequent confusion of the meaning of certain terms, in the next chapter, essential concepts 

that are important for a correct understanding of the Holocaust were explained.  

An entire chapter is dedicated to the so-called “Final Solution of the Jewish Question”. 

The emphasis here is on the fundamental historical facts and events that led to one of the 

greatest tragedies in human history. An important legacy of this thesis is the emphasis that 

justice was done, at least in the number of cases that could be brought to trial. 

The next chapter is devoted to the importance of reading, as an activity that affects a 

person in many aspects. On this occasion, the author presents the benefits that reading has for 

human development. Based on medical knowledge and researches that have taken place, this 

section emphasizes why reading should become a regular part of one’s life, especially for 

children. The compelling reasons are facts such as: improving language and communication 

skills, enhancement of cognitive development, reducing stress, building of empathy and 

understanding, providing entertainment and enjoyment, and many more.  

For this study, the author chose two books dealing with the topic of the Holocaust. 

The first book is the novel The Boy in the Striped Pyjamas by John Boyne, first published in 

2006. This book tells the fictional story of an 8-year-old German boy named Bruno who, 

during World War II, is forced by circumstances to leave his friends. However, for him, 

friendship is such an essential thing in life that he does not want to surrender it and, even if 

involuntarily, he sacrifices the most valuable thing he has, his life. The following subchapters 
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are devoted not only to the book and its author, but also to the film adaptation of this novel 

and its director. 

The second book is called Schindler’s Ark by Thomas M. Keneally, first published in 

1982. This story is based on the true story of Oskar Schindler, who saved around 1,100 

Jewish people during World War II. Thanks to Thomas Keneally, the narration of Oskar 

Schindler came to light, and Steven Spielberg undertook its film adaptation and transferred 

the story to the cinema screens. 

At the beginning of the practical part, research questions were asked, verifying the 

statement, whether it is possible to include an unusual topic, such as the Holocaust, in the 

teaching of the English language and what aids or methods in teaching seem to be the most 

effective.  

Case study was applied in this research as one of the forms of qualitative research. 

Group discussions, unstructured interviews, concerned observations, questionnaires and 

examinations of documents were used as methods for data collection. 

Books were used as the main aids, which served to analyse the written stories, which 

at certain moments differed from the film adaptations. Students were introduced to the style 

and the form in which the books are written. Time possibilities allowed the students to watch 

both film adaptations of these books. It can be said with certainty that the films depicting the 

brutality of that time were able to bring the true facts about the Holocaust closer to students. 

Following the information just obtained, the students held a discussion with the author and 

among themselves, where opinions and comments were presented. Worksheets were also one 

of the methods the author used to confirm or disprove her hypothesis. Students worked with 

them several times during the week.  

The excursion was probably the most important event of the research, for the students 

and the author as well. It was extraordinary to see the students correctly estimate the piety and 

solemnity of the place. From the students’ point of view, the excursion was beneficial, but 

challenging in terms of the amount of information they received. From the point of view of 

the author, who was in the role of an observer during the excursion, it was difficult to record 

all the important moments, of which there were many, but on the other hand, the author was 

grateful that everything went according to plan and the students had the opportunity to get to 

the Terezin ghetto as part of the research. 

The practical part of this diploma thesis verified the author’s idea and the fact that the 

topic of the Holocaust is still important and perhaps even more relevant today. The most 
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beneficial activity was the field trip, where the students appreciated being able to visit a place 

of historical importance. Students expressed delight at being able to combine the enjoyable 

and useful at the same time, such as watching a film about the Holocaust, which was then 

accompanied by work with a book. The students admitted that they consider the film 

adaptation to be more suitable than the book for several reasons. The students cited time-

saving as the biggest advantage of film processing, as well as the fact that visual and auditory 

perception helped them better understand the meaning of the Holocaust.  

Especially after the excursion, the significant thought was presented, that it is 

important to visit places such as the Terezín ghetto, read books and watch films on the subject 

of the Holocaust for the simple reason, that many survivors who could tell about their 

suffering are no longer alive. 

To conclude, the research proved that the students of the 9
th

 grade of the elementary 

school have a decent basic knowledge about the Holocaust, they can describe what was 

behind its emergence in the shadow of historical events. On the other hand, it should be 

mentioned that knowledge can still be deepened and non-traditional methods can be used, 

which will make the given topic more appealing and arouse in students a desire for further 

knowledge. 

Teaching about the Holocaust is essential for promoting tolerance and comprehension, 

but must be done in a thoughtful and responsible way, to ensure that students are able to 

engage with the material in a safe and respectful environment.  

In conclusion of this thesis, it can be said that the subject of the Holocaust may seem 

more current than we think, and therefore it is important to constantly remind ourselves of it. 

Especially at this time, it is necessary to remind students of these values and encourage them 

to think about how they can make a positive difference in the world today.  

 

“Why was man created alone?  

Is it not true that the creator could have created the whole of humanity?  

But man was created alone to teach you that whoever kills one life kills the world entire, 

and whoever saves one life saves the world entire.” 

Paraphrased from Talmud (USHMM, 2023)  
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Question 1: Do you think it is important to learn about the Holocaust? 
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Question 2: In your opinion, which of the following activities was the most beneficial for 

you? 

A) Reading excerpts from selected books 

B) Watching film adaptations of selected novels 

C) Excursion to the Terezín ghetto  

D) Working on a project 
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Question 3: Why do you think it is important to learn about the Holocaust? 
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Résumé 
 

Tato dip o ová práce se v  uje tématu holokaustu ve výuce anglického jazyka 

prostřed ictví  literatury a filmu. Cí e  této práce bylo přiblí it téma holokaustu d te  a 

  áde i a jako u eb í po ůcky pos ou i y vybrané ro á y a jejich fi  ová zpracová í  

Vybra ý i knihami se staly Schi d erův seznam od australského spisovatele Thomase M. 

Keneallyho a Chlapec v pruhovaném py a u od irského spisovatele Johna Boyna.  

Po ocí a a ýz vybra ých ro á ů a filmů práce prezentuje, jak autoři vyobrazili tuto 

historickou udá ost a její dopad nejen na jedince, ale také na spo e  ost  Práce zkou á roli 

literatury a filmu při uchová í pa átky holokaustu a při utváře í ku tur ích postojů ke 

genocid  a  idský  právů   

Praktická  ást zkou á znalosti stude tů 9. ro  íků zák ad í  ko y na téma holokaust. 

Prostřed ictví  dotaz íkového  etře í autorka zji ťova a  která metoda studentů   ejvíce 

vyhovovala při výuce a zda pova ují za dů e ité se o tomto tématu  adá e u it  
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