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Anotace

Tato bakalarska prace se zabyva problematikou vyuky vyslovnosti anglického jazyka.
Konkrétné jde o analyzu Ctyt u€ebnic pro druhy stuperi zakladnich Skol. Cilem bakalarské
préce je zjistit, jakym zpusobem se vyuka vyslovnosti prezentuje/procvicuje v téchto
ucCebnicich a jak dané u€ebnice vedou k produkci vyslovnostnich aspekta. Tato prace je

rozdelena na dvé Casti, a to teoretickou a praktickou.

Teoreticka Cast vychazi z poznatkl ziskanych z odborné literatury zaméfené na teorii
prace s vyslovnosti, je reflektovan didakticky aspekt vyuky vyslovnosti a zasazen do
kontextu prezentace, procvi¢ovani a produkce vyslovnosti. V zavéru této Casti je také

diskutovéna role u¢ebnice pfi vyuce vyslovnosti.

Prakticka ¢ast je zalozena na analyze vybranych ucebnic. Analyza je provadéna formou
check-listi, ve kterych se porovnavaji vybrané aspekty z jednotlivych ucebnic. Kazda
ucCebnice je analyzovana ve své samostatné kapitole a poté ndsleduje souhrnné
zhodnoceni vSech uCebnic z hlediska vypozorovanych jevi, ke kterym se béhem analyzy
ucebnic dospélo. Vysledky vyzkumu ukazuji, ze cviCeni v ucebnicich jsou urcena
predevsim pro fazi procviCovani a zametuji se hlavné na rozvoj receptivnich dovednosti
formou poslechu. Proto mohou ucitelé pro vyuku vyslovnosti potfebovat i jiné materialy

nez pouze tyto ucebnice.

Klic¢ova slova: vyslovnost, vyuka vyslovnosti, analyza ucebnic



Annotation

The bachelor thesis deals with the issue of teaching English pronunciation. Specifically,
it is an analysis of four textbooks for lower secondary classes. The aim of the thesis is to
find out how pronunciation teaching is presented/practiced in these textbooks and how
the textbooks lead to the production of pronunciation aspects. This thesis is divided into

two parts, namely theoretical part and practical part.

The theoretical part is based on the knowledge gained from the literature on the theory of
pronunciation work, the didactic aspect of pronunciation teaching is reflected and placed
in the context of presentation, practice and production of pronunciation. The role of the

textbook in teaching pronunciation is also discussed at the end of this section.

The practical part is based on the analysis of selected textbooks. The analysis is carried
out in the form of check-lists, in which selected aspects from each textbook are compared.
Each textbook is analysed in its own chapter, followed by a summary evaluation of all
the textbooks in terms of the observed phenomena attained during the textbook analysis.
The results of the research indicate that the exercises in the textbooks are mainly designed
for the practice phase and primarily focus on developing receptive skills through listening.
Therefore, teachers may need additional materials beyond these textbooks for teaching

pronunciation.

Key words: pronunciation, teaching pronunciation, textbook analysis



Table of Contents

AN 101 o o Yo [8 o1 4 To ) o P U RSP PPPPPRPPIN 11
ThEOretiCal Part.....ccveeeeee et e riie ettt e sttt sabe e b b s e b ae s s e e s a e e e s ae et e sane e e 12
N T 4o 181 Vol =1 o o VO OO PPPP PP 12
2.1 [DT=Y 10T oY 2 VOSSO U R PRSPPN 12
2.2 Aspects Of ProNUNCIAtION ....ooveeieieriiei e 12

3 Teaching ProNUNCIAtION .....coccieriierienee e 13
3.1 Teaching segmental and suprasegmental aspects..........cooeeieiininiiniinnnnineniee 14
3.2 Why to teach pronunCiation? ..........coccuiiiiiiiiiiiiiii e 15
3.2.1 The importance of PronUNCIation ..o 15
3.2.2 The aim of teaching pronuNCiation .......cccceevvveiiiiniiiiiii 16

3.2.3 The role and position of pronunciation teaching according to curriculum

JOCUMENTS ...veiivie it ettt ete e et et e st et eb e b e eate e e e she e b e e be e ae s et s e b e e b e e ab e e ebae st basaaesabeeabeeane 16
3.3 What pronunciation model to teach?........ccooiiiiiiiiiiiniiiii 18
34 The role of a teacher in teaching pronunciation.......c..ccccovviiiiiniiiiniiie e, 19

34.1 Native or NON-Native MOEl ........cocieerieeriieiiiec e 20
35 Challenges of teaching pronuNCIation .........cccovviiiiieniine et 21

3.5.1 Comparison of English and Czech concerning pronunciation............cccceeeeieneee 21

3.5.2 The most common pronunciation mistakes of Czech learners of

ENGlISN JANGUAEE ...ttt s e 23

4 How to teach pronuUNCIation .........cccceecieriiiiiiiiiiiiiii e 24
4.1 Approaches to teaching pronunciation.........cccueviiiiiiiiniieicni e 24
4.1.1 Explicit and implicit pronunciation teaching...........cceeeiiiininini 25
4.1.2 Analytic-linguistic apProach ........cceviiiiiiiiiicie 26
4.1.3 Intuitive-imitative approach .......ccoeeeeveeriee e 27
4.1.4 INtegrative apProach .......oceeveeiieiiiiiii 28
4.2 Teaching MOTEIS .....oveeeeeieeeeee e s s 28
o o= Yo Yo [=] OO PRSP 29
4.3 Pronunciation iNSTIUCTION ....cccuiiiierieee e e 30
4.3.1 Listen-and-repeat EXErciSes ......cccovvueiiiiiiiii it 31
43.2 SNATOWING .. vveetteetieetie ettt ettt e bbb s sb bbb s bt et a bt sr e sree s 32
43.3 3] T[T =SSP ROPPR PR 32
434 Y eI LI T LT OO OO PO PP 33
4.3.5 SPEIIING ACHIVITIES ..veevveeeieeiie ettt 34



4.3.6 (o0 =11 012 = SO OO ORI 34

4.3.7 LiStENING @CHIVITIES cuveveeirieseie sttt e e e 35
43.8 REAING ACHIVITIES .vveevieeeieeiie ettt st 36
43.9 Teaching pronunciation USING IPA........cccoccirviiniiiniinii e 37

5  Textbooks in pronunciation t€aChiNg..........cccovuiiiiiiiiiiiniii e 38
5.1 The role Of teXDOOK.......cciiiieerie e s 38
ST Yoy ot -1 o T PP PPPOPPPP 40
6 ReSEarch DESCIIPTION ...uiiiiiiieie ettt e e s s e e san e e s snnn e e e 40
6.1 RESEArCh QUESTIONS. . .eiiierieitie sttt ettt bbb et e e e 40
6.2 RESEAICH SAMPIE .ottt e e e 41
6.3 V1= 3 Yo Yo TSR 41

7 Analysis of the TEXEDOOKS ....covveiriiirierie it 43
7.1 o =T o1 A SO OO PP PP PP 43
7.11 PronunCiation EXEICISES ....uuiuieeireirrieieiee ittt 43
7.1.2 ANAIYSIS. .. veiitreetteetie ettt ettt b e b et e b et e sraesate s 44
7.1.3 (0o Y3 Vol [F 310 o RSP UOR PP 46

7.2 YOUF SPACE 2.uuieiieiieeeiie et sttt et sttt s b e e s e s e e s e e e e s e s b e r s st 47
7.2.1 PronuncCiation EXEICISES ...ueuieiieeieuiieieeeiiiiiirir it 47
7.2.2 ANAIYSIS. .. viirieeteeeteeetieeite et ettt e e e r e a e r et 47
7.2.3 (002 Vol [V o) F TP OPPPPPRON 49

7.3 New Headway EI@MENtary.....ccccoveeee ettt 50
7.3.1 PronunCiation EXErCISES ..uuiiiieeeriieiieieeriiiirie it 50
7.3.2 ANAIYSIS. ..ttt ctteceteee ettt e e b e b b e e b b e e a e e ae e s 50
7.3.3 (0o Y3 Vol [F 3o o RSP PRPPIN 53

7.4 SOIULIONS EI@MENTAIY ..vveeiie it s 53
7.4.1 PronuncCiation EXEICISES ....cuieiieireiiiiieieiiiiiiririe e s 53
7.4.2 ANAIYSIS. .. viirieeteeetieetie et et r e r e r et 54
743 (002 Vol (V1o J OO TR OOPPSPRON 56

7.5 Overall analysis of the teXtDOOKS ........ccoviirieriiiiiiieci 56
7.5.1 0o Y3 Vol [0 o F T OPPPRSPRRN 59

U 1 44 o - [ V2O OSSP PP O P PP  Y 60
LI = 1 o THToT={ =T o] 1 V2O OO OO ORI PP 62



List of Figures

Figure 1: Features of pronunciation (Kelly 2000, 1)......ccccciveiiieeieeeeieesrite e e seeeeseae e 13
Figure 2: Example of phonics (Jolly Learning 2024) .........ccuveecieeceeesieeesiie e ceee e eseae e 27
Figure 3: Example of listen-and-repeat exercise (Keddle et al. 2020, 52) ......ccccvvevvvevcereccneenne 32
Figure 4: Example of drilling exercise (Hutchinson 2014, 80).........ccccvevvieeccieesieeesiieeeceee e 33
Figure 5: Example of minimal pairs exercise (Hutchinson 2014, 81) ......ccccccceeeveeeviieecceeecceeene 33
Figure 6: Example of spelling exercise (Harmer 2007, 262)........cccceeeirercrieecieesieeesiieescene e e 34
Figure 7: Example of chaining exercise (Kelly 2000, 16) .......cccceeeeerrireriieeeieeeeeeseieeseee e 35
Figure 8: Example of listening exercise (Soars, Soars 2011, 23) ...cccccvcveevieeccieeceeeciie e e 36
Figure 9: International Phonetic Alphabet (Kelly 2000, 2)......cceecoveeiiieeiie e ceeee e e 38
Figure 10: Example of exercise using IPA (Hutchinson 2014, 81) .......ccccccueeecieecreeeniieeriee e 38
Figure 11: Example of an exercise classified in the presentation stage (Falla, Davies 2017, 99) 43
Figure 12: Example of an exercise classified in the practice stage (Soars, Soars 2011, 14)........ 43

List of Tables

Table 1: Comparison of English and Czech concerning pronunciation.........cccccccvevveecieccieenen 22
Table 2: The most common pronunciation mistakes of Czech learners of English language..... 24

10



1 Introduction

People express themselves through a language. To use it in a conversation, it is
necessary to express themselves clearly and in the way that the other people understand.
There are thousands of languages in the world and pronunciation training differ.
Therefore, when one studies a foreign language to communicate with, it is beneficial to
focus on pronunciation training, because it may enhance their intelligibility.
Pronunciation as one of the language systems is an integral part of learning a foreign
language, so it may be beneficial examine how textbooks, which are still one of the
teaching materials used in English classes, work with pronunciation activities and

instructions.

The theoretical aspect of this study draws upon literature concerning the theory of
pronunciation instruction, focusing on the didactic aspects of teaching pronunciation.
This theoretical framework will be contextualized within the presentation, practice, and
production of pronunciation. Also, the recommendations outlined in the Common
European Framework of Reference for Languages (CEFR), particularly in relation to A2
level, will be mentioned. At the end of this part, the role of pronunciation within textbooks

will be examined.

Regarding the practical part, it involves an analysis of English textbooks for the
lower secondary classes. The selected textbooks are mostly authored by foreign writers
and published by foreign publishers and their analysis employs checklists to
systematically examine selected aspects within each textbook. The research aims to

provide insight into how these textbooks work with the pronunciation instructions.
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Theoretical Part

2 Pronunciation

2.1 Definition

When the word pronunciation is said, one may have a gist or an idea what it is.
What can be little bit harder is to define this phenomenon in a specific manner. In broad
terms, pronunciation can be defined many ways. Dictionaries offer very similar definition
when this term is looked up in there. For instance, Cambridge Dictionary gives a
definition that “pronunciation is the way in which a word or letter is said, or said correctly,
or the way in which a language is spoken” (Cambridge Dictionary, 2024). Very similar
definition offers Collins Dictionary, where can be found that “pronunciation of a word or

language is the way in which it is pronounced” (Collins Dictionary, 2024).

Dalton and Seidlhofer (2001) view pronunciation as the generation of meaningful
sound of great significance because it forms an integral part of the language code being
one of the language systems. Pronunciation refers to the creation and perception of
speech sounds and it is utilized to convey meaning within specific communication
contexts. Also, pronunciation facilitates effective communication (Dalton, Seidlhofer

2001, 3).

2.2 Aspects of pronunciation

To understand how something functions, it is often helpful to deconstruct it into its
individual components. There are two main parts pronunciation can be divided into,
segmental aspects (individual phonemes) and suprasegmental aspects (features of

connected speech). The diagram below illustrates the key elements of pronunciation.
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Features of pronunciation

| Suprasegmental features
| [ [

l Vowels | |Inmnati0nl ‘ Strt:55|

C
|Voic-:d| \El}roiced| |S]ngle vowels| -i Diphthongsi |W0rd srresﬁ| |Sentence stress|

[ors]

Figure 1: Features of pronunciation (Kelly 2000, 1)

Segmental aspects of pronunciation focus on individual phonemes. To Roach (2009),
Phonemes are the distinct sounds that make up a language. Despite minor variations in
how individuals pronounce these sounds, the production of each sound can be generally
described quite accurately. When meaning is considered, it can be observed that
substituting one sound for another can alter the meaning of a word. This concept helps us
determine the total number of phonemes in a given language. For instance, the word "bad"
contains the phonemes /b&d/. By changing the middle phoneme, we get /bed/, which
forms a different word, "bed." (Roach 2009, 31).

To Kelly (2000), suprasegmental aspects, as the term suggests, are aspects of
speech that typically affect groups of segments or phonemes. In English, the key
suprasegmental aspects include stress, intonation, and the way sounds change in
connected speech (Kelly 2000, 3). The author adds that the other features of connected
speech include for example assimilation, elision, linking and intrusion, juncture and
contractions (Kelly 2000, 113). This shows that pronunciation is a comprehensive area

consisting of many aspects and its teaching should take this into account.

3 Teaching pronunciation

According to Peter Roach (2009), pronunciation teaching hasn't always enjoyed
widespread popularity among teachers and language-teaching theorists. In the 1970s and
1980s, it was often viewed as outdated and not aligned with contemporary language
teaching approaches. Critics argued that it promoted unrealistic standards, such as trying

to emulate native speakers of Received Pronunciation and relied too heavily on

13



challenging and repetitive exercises (Roach 2009, 5). Also, according to Derwing and
Munro (2005), there has been a lack of attention to pronunciation teaching in authoritative
texts, resulting in limited knowledge about how to integrate appropriate pronunciation

instruction into second language classrooms (Derwing, Munro 2005, 381).

However, there's been a notable shift in recent years, with a growing interest in
pronunciation teaching. Roach (2009) says that renewed attention is evidenced by the
emergence of numerous publications on the subject and the active participation of
pronunciation teachers in professional conferences such as TESOL. This reflects a
recognition of the importance of pronunciation in language learning and communication,
as well as a commitment to exploring more effective and engaging teaching methods in

this domain (Roach 2009, 6).

Another comment on pronunciation teaching can be seen in Harmer (2007). He
claims that many teachers of English as a foreign language emphasize grammar and
vocabulary study, functional dialogues, and participation in listening and reading
activities to develop their students' language skills, neglecting pronunciation instruction.
Nevertheless, teaching pronunciation last but not least contributes to improved
comprehension and intelligibility, ultimately empowering students to communicate more

effectively in English (Harmer 2007, 248).

3.1 Teaching segmental and suprasegmental aspects

Pronunciation teaching encompasses both segmental and suprasegmental
elements of speech. It is crucial that teachers involve both these aspects into their lessons,
because for example Sharma (2021) believes that it helps the learners produce intelligible

pronunciation for the communication (Sharma 2021, 70).

To Harmer (2007), pronunciation materials and curricula tend to begin with small
segmental elements and progress to larger suprasegmental features. However, critics
argue that this linear approach overlooks the holistic understanding of pronunciation.
Consequently, learners may struggle to grasp how these diverse elements integrate within

spoken expressions (Harmer 2007, 369). Therefore, suprasegmental aspects should be
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prioritized in pronunciation instruction, as they exert a more significant influence on

overall intelligibility.

Finally, according to Celce-Murcia et al. (2008), on the segmental level teachers
should focus on teaching phonemes in the second language that are absent or distinct from
those in the first language, or addressing areas where differences in pronunciation may
pose challenges. With regards to the suprasegmental and prosodic aspects of language, it
is suggested by the author that they have a greater impact on intelligibility than individual
segmental sounds. Therefore, it is proposed that an emphasis on suprasegmentals and
prosody should precede or be integrated with any initial treatment of segmental contrasts

in pronunciation instruction (Celce-Murcia et al. 2008, 323).

3.2  Why to teach pronunciation?

3.2.1 The importance of pronunciation

Many language learners may agree with the fact that pronunciation is a crucial
aspect of language learning and communication, which plays an important role in
speaking to express our ideas and also in reading, not only reading aloud, but also silent
reading, where the way we hear the language is also important. To Prodanovska-Poposka
(2017), pronunciation plays a crucial role in speaking, and insufficient pronunciation
abilities can lead to significant drawbacks for speakers. These may include diminished
self-confidence in speaking, reluctance to address groups, and decreased engagement in

social interactions (Prodanovska-Poposka 2017; 778).

Pandia Disha (2018) claims that to foster effective communication, precise
pronunciation is indispensable, as it exerts a significant influence on the comprehension
of word meanings. Last but not least, good pronunciation can contribute to leaving a good
first impression. Unfortunately, many individuals learning and using the English language
often overlook the significance of pronunciation. Some underestimate and neglect it,
believing that pronunciation holds less weight than speaking fluently or learning grammar
and vocabulary. However, the reality is that pronunciation holds very significant

importance (Pandia Disha 2018, 16-17).
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Kelly (2000) offers similar point of view on the importance of pronunciation when
he states that proper pronunciation is essential for successful communication and can lead
to a better understanding of content and improvement in general language skills (Kelly
2000, 11). Therefore, it is very important that students interact with pronunciation during
their studies, best from the very beginning. Otherwise, during communication may occur

many inconsistencies.

3.2.2 The aim of teaching pronunciation

According to Morley (1991), the aim of pronunciation should not be based on
achieving a perfect and flawless speaking skills like of a native speaker. Much more
effective is setting realistic goals such as to develop functional intelligibility,
communicability, increased self-confidence, and the ability to monitor and modify speech
beyond the class. These objectives collectively strive to enhance the student's spoken
English, making it easily understandable, tailored to their specific needs, and fostering a

positive self-image as a foreign language speaker (Morley 1991, 500 - 506).

Also, Scrivener (2005) underscores the importance of understandable
pronunciation as the ultimate aim of oral communication and the potential value of form-
focused instruction and corrective feedback in pronunciation development (Scrivener,
286). Furthermore, it is important to recognize that intelligible pronunciation is crucial
for understanding between native and non-native speakers, and that effective
communication can be achieved without necessarily attaining native-like pronunciation
(Pandya Disha 2018, 17). This highlights the importance of promoting intelligibility and

effective communication over native-like pronunciation.

3.2.3 Therole and position of pronunciation teaching according to curriculum
documents

This section will explore the teaching of pronunciation within the framework of
curriculum documents mandated by the educational system of the Czech Republic. The

reason for that is to understand how the pronunciation is treated there in comparison to
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other language systems, whether it stands out or it is considered a part of instruction of

other systems, such as lexis.

The first to be discussed is called RVP ZV, which is Czech abbreviation, and the
equivalent in English would be Framework Education Programme for Basic Education.
RVPs are centrally processed pedagogical documents that are approved and issued by the
Ministry of Education, Youth and Sports. Separate RVP is issued for each level of
education. Concerning the lower secondary level, the main aim at this stage based on the
information given by RVP is developing sufficiently intelligible pronunciation and ability
distinguish the elements of the phonological system of the language by hearing, word and
sentence stress, intonation and controlling the spelling of the acquired vocabulary
(MSMT 2023, 27). In this document, it might be worth noting that pronunciation is not
mostly covered in the RVP ZV in a separate part, but it is embedded in other categories,
especially while discussing vocabulary development with greater focus placed on the

model's pronunciation. It may be evident in statements like:

e  Pupil understands information in simple listening texts when spoken slowly and
clearly

e Pupil understands the teacher's instructions and questions, which are
communicated slowly and with careful pronunciation

e Pupil understands words and simple sentences if they are spoken slowly and
clearly and relate to the topic being taught

e  Pupil understands the meaning of simple and clearly pronounced speech (MgMT
2023, 26 - 28).

Another very important documents for English as a foreign language or any other
foreign language education are CEFR (Common European framework of Reference for
Languages) and CEFR Companion Volume, a document updating the CEFR, which
remains valid. These documents set international standards for describing language
abilities and skills. In the following part, phonological competences on the level A2 will

be listed, which respond to the lower secondary English classes.

e Pronunciation is generally clear enough to be understood but conversational

partners will need to ask for repetition from time to time.
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A strong influence from other language(s) he/she speaks on stress, rhythm and
intonation may affect intelligibility, requiring collaboration from interlocutors.
Nevertheless, pronunciation of familiar words is clear.

Pronunciation is generally intelligible when communicating in simple everyday
situations, provided the interlocutor makes an effort to understand specific sounds.
Systematic mispronunciation of phonemes does not hinder intelligibility, provided
the interlocutor makes an effort to recognise and adjust to the influence of the
speaker's language background on pronunciation

Can recognise and reproduce sounds in the target language correctly if carefully
guided.

Can articulate a limited number of sounds, so that speech is only intelligible if the
interlocutor provides support (e.g. by repeating correctly and by eliciting
repetition of new sounds).

Can use the prosodic features of everyday words and phrases intelligibly, in spite
of a strong influence on stress, intonation and/or rhythm from other language(s)
he/she speaks.

Prosodic features (e.g. word stress) are adequate for familiar, everyday words

and simple utterances (CEFR, 80).

To conclude, these documents indicate that teachers should concentrate on

phonemic recognition, articulation of limited phonemes, using prosodic features.

Generally, the focus should be placed on overall phonological control with the aim to be

intelligible enough, not necessarily one hundred percent correct.

3.3  What pronunciation model to teach?

According to Kelly (2000), English has evolved significantly beyond its origins,

with diverse varieties spoken in regions like Britain, Ireland, the USA, Australia, and

Canada. As it spreads globally, new variations emerge. This expansion presents

challenges for English teachers, who must decide which pronunciation model to teach.

Previously, Received Pronunciation (RP) was favoured in Britain, symbolizing status and

education. However, its use is declining (Kelly 2000, 14). To Scrivener (2005), teaching

an accent that differs from one's natural speaking style can indeed be challenging.
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Therefore, it's important for students to focus on pronunciation that ensures their
understanding in contexts where they are likely to use the language. In many cases, it's

suitable and genuine to:

teach the pronunciation the teacher naturally speaks;
b. acknowledge local variations that the teacher is aware of;
c. emphasize any accent differences present in the course material. This approach

maintains authenticity while prioritizing effective communication for students

(Scrivener 2005, 286).

In conclusion, it's beneficial for teachers to instruct students in the English model
most commonly used or heard in their local environment, rather than strictly adhering to
Received Pronunciation. Additionally, teachers should introduce students to various
English varieties to prepare them for real-world interactions, where they are likely to

encounter diverse accents and dialects.

3.4 Therole of a teacher in teaching pronunciation

In teaching pronunciation, the teacher assumes a specialized role characterized by
Morley (1991) as that of a 'speech coach' or 'pronunciation coach.' Beyond correcting
errors, the 'speech coach' is tasked with offering informative insights, providing periodic
models, offering cues, suggestions, and constructive feedback on performance, setting
high standards and providing overall support and encouragement to the learner (Morley

1991, 507).

A very similar opinion has, for example, Pandya Disha (2018), who believes that
teachers play a crucial role in facilitating pronunciation improvement. Acting as both
facilitators and correctors, teachers guide students through pronunciation challenges and
provide necessary feedback. He adds that teachers must be attentive to students'
pronunciation errors, as unchecked mistakes can compound over time. By addressing
errors promptly and effectively, teachers prevent the reinforcement of incorrect
pronunciation habits. Furthermore, teachers serve as motivators, encouraging students to
actively engage in English pronunciation practice. By fostering a supportive and
encouraging learning environment, teachers inspire students to take ownership of their

pronunciation improvement journey (Pandya Disha 2018, 17-18).
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3.4.1 Native or non-native model

When considering the impact of the teacher's native or non-native speaker status
on pronunciation teaching, it is essential to mention again that the goal of teaching
pronunciation should not necessarily be the mastery of native speakers' norms, but rather
international intelligibility (Morley 1991, 500 - 506). According to Harmer (2007), the
traditional emphasis on native speaker norms in pronunciation teaching is being
challenged, and the focus is shifting towards comprehensibility and effective

communication (Harmer 2007, 249).

To Kelly (2000), teaching models now tend to align more closely with teachers'
own accents, because few teachers could consistently teach with an accent significantly
different from their own, even if they wanted to (Kelly 2000, 15). Furthermore, it has
been suggested that non-native English-speaking teachers can be good models for second
language learners, although many may lack confidence in teaching pronunciation (Roach

2009, 5-6).

In conclusion, Brinton (2022) suggests that the native or non-native speaker status
of the teacher may not be the determining factor in effective pronunciation teaching. The
determinative factor whether the teacher is good in teaching this phenomenon may be
rather their knowledge background and enthusiastic approach. He argues that most
pronunciation experts today concur that the best pronunciation teachers (regardless of
native or non-native speaker status) are those who have appropriate training, dedication,

and are inspirational models for their students (Brinton 2022, 21).

However, the teacher is not the only language model in the classroom. To some
extent, peers are also language models for one another. In pronunciation teaching,
listening activities are widely used and audio files are also language model. Concerning
the importance of listening in teaching pronunciation, Fadwa (2010) claims that it is
especially important since it provides the perfect opportunity to hear voices other than the
teacher's, enables students to acquire good speaking habits as a result of the spoken
English they absorb, and helps to improve their own pronunciation. The author adds that
familiarity with different accents aids in comprehending pronunciation more effectively.

Therefore, teachers should allocate class time to exposing students to the accents they are
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likely to encounter beyond the classroom setting (Fadwa 2010, 8 - 9). Deduced from the
statements above, listening to multiple accents, including also the non-native ones, is
beneficial for students, because in real life they will hear many English varieties and they
will not speak only to native speakers. Therefore, the audios do not have to be strictly

recorded only by natives.

3.5 Challenges of teaching pronunciation

According to Harmer (2007), two common challenges may arise in pronunciation

teaching and learning process:

e Auditory Perception: Some students may struggle to hear and differentiate
pronunciation features that instructors aim to teach. This difficulty can be
particularly pronounced when speakers of different first languages encounter
sounds not present in their native language. For instance, Czech language
speakers may face challenges distinguishing between the English sounds /6/ and

/6.

o Articulatory Familiarity: Another challenge arises from the physical
unfamiliarity students may encounter when attempting to produce certain sounds
in a foreign language. While infants are born with the capacity to produce all
human sounds, individuals tend to lose familiarity with certain sounds as they

focus on specific languages during development. (Harmer 2007, 249-250).

3.5.1 Comparison of English and Czech concerning pronunciation

Students' native language significantly influences their perception and production
of English, particularly in the realm of pronunciation (Harmer 2007, 250). Many
specialists, such as Harmer or Celce-Murcia, agree that first-language transfer plays a
substantial role in pronunciation, wherein differences in phonological systems and
phonetic inventories between languages lead students to substitute familiar sounds from

their native language for unfamiliar sounds in the target language. To Celce-Murcia et al.
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(2008), there should be placed more focus on teaching aspects in the second language that
are absent or distinct from those in the first language, or addressing areas where

differences in pronunciation may pose challenges (Celce-Murcia et al. 2008, 323).

The main differences between English and Czech phonological systems will be
shown in the following table. The table focuses both on segmental and suprasegmental
phonological features of these languages. In the first slot phonological aspect is indicated
and differences are compared in the two following slots. The very last slot demonstrates
implications for teaching, it means what should the teacher focus on when teaching that

concerned aspect. The data are mostly retreived from the book by DuSan Melen,

Vyslovnost anglictiny na pozadi ¢eStiny, 2010, pages 12-52.

Table 1: Comparison of English and Czech concerning pronunciation

Aspect

English

Czech

Implications for

Teaching

Segmental Features

Vowels - More vowels (20) | - Fewer vowels (10) = Teach vowel quantity
including with no basic and articulation
diphthongs contrast between differences

short and long

- Vowel length - Vowels relatively H Focus on contextual

affected by independent of | variations  affecting

following consonant = surroundings vowel length

- Crucial importance | - Negligible impact Provide exposure to

of vowel quality and | of timbre on vowels | various English

timbre accents and voices

- Tongue position - Tongue typically in = Emphasize tongue

differs, not in contact with lower | position adjustment

contact with lower  incisors for English

incisors pronunciation
Consonants - Absence of Czech @ -Different consonant Highlight differences

sounds /1, t, d’, n, x/

- Voiced vs.
voiceless contrast

inventory, absence
of /6, 3, w/

- Contrast between
voiced and voiceless

in consonant inventory
and pronunciation
Teach how voicing
affects syllabic

affects vowel consonants quantity in English
duration

- Aspiration of - Lack of aspiration | Focus on aspiration in
voiceless in Czech consonants = English pronunciation

consonants (e.g., /p,
t, k/)

Suprasegmental Features
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Syllable

Word Stress

Elision

Linking,
Liaison

Rhythm

- Predominance of
closed syllables

- Stressed syllables
differ in length,
pitch, and vowel
quality

- Importance of last
stressed syllable in
intonation

- Stressed syllables
have longer
duration, different
pitch

- Stress placement
varies, influencing
word meaning

- Common in fast
speech, particularly
after certain
consonants

- Smooth transition
between words

- Crucial for
intelligibility of
speech

- Tendency for initial
consonant clusters

- Stressed syllables
always at beginning
of word

- Gradual intonation
patterns

- Stress fixed on first
syllable

- Stress does not
change meaning

- Not a prominent
feature in Czech

- Typically, separate
pronunciation of
neighbouring words

- Rhythm less
emphasized
compared to English

Teach syllable division
and patterns specific to
each language
Highlight differences
in stress placement
and syllable structure

Provide instruction on
English intonation
patterns and cadence
Teach differences in
word stress patterns
and its placement

Address complexities
of stress placement and
its implications

Teach awareness of
elision for improved
listening
comprehension

Focus on teaching
linking for better
understanding of
connected speech
Provide rhythm-
focused exercises to
improve pronunciation

3.5.2 The most common pronunciation mistakes of Czech learners of English language

In continuation with the previous topic on comparison of Czech and English

phonological systems, the following table concentrates on the typical pronunciation

mistakes of Czechs who learn English, because those are the phenomena which cause

most difficulties and should be given priority for teaching and practice. The data are

retreived from the book by DuSan Melen, Vyslovnost angli¢tiny na pozadi ¢estiny, 2010,

pages 71-75.
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Table 2: The most common pronunciation mistakes of Czech learners of English language

Pronunciation Common Mistakes Result
Aspect
Vowels Incorrect duration: Not Mispronunciation of short: "bit",
differentiating between short, medium: "bid", "beat", Long:
medium, and long vowels based "bead"
on following consonants
Misplacing vowel quality in Indefinite vowel /o/ or /1/ in
unstressed syllables native words
Neglecting length variation in Notobserving longer duration in
diphthongs diphthongs  influenced by
following consonants
Consonants Voiced consonants in final Pronouncing "buzz" /baz/ as
positions:  Fully voiced or /bas/
replaced by voiceless
counterparts
Incorrect assimilation of paired Pronouncing "backbone"
consonants /baekbaun/ as /bagbaun/
Difficulties with /n/ at the end of Pronouncing "sing" /siy/ as /sin/
words or before vowels or /sik/
Lack of aspiration in /p, t, k/ Pronouncing "cool" without
aspirated /k/
Incorrect articulation of /0, &/ Pronouncing /9/ as /d/ or /dz/
Interchanging /v/ and /w/ Exchanging "veal" for "wheel"
Rhythm Not respecting quantitative Failing to distinguish length
relationships within words between English and Czech
words
Not reducing quantity in Violating rhythmic
unstressed syllables within words = characteristics
Melody Misplacement of stress in Incorrectly rising unstressed

sentences

Inadequate intervals in sentence
melody

4 How to teach pronunciation

4.1

Approaches to teaching pronunciation

syllables at the beginning of
sentences

Making English speech seem
too monotone

In the pronunciation teaching literature, there are three significant approaches to
teach pronunciation namely analytic-linguistic approach, intuitive-imitative approach and

integrative approach. However, there are also another approaches, for instance deductive
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and inductive. The mentioned approaches are associated with different methods of

language teaching. They are discussed as follows.

4.1.1 Explicit and implicit pronunciation teaching

As Dalton and Seidlhofer (2001) state, explicit instruction is characterized by
clearly stating the lesson's objective (e.g., learning specific phonological rules or
vocabulary) to the learner. In contrast, implicit instruction does not explicitly disclose the
lesson's goal. Nonetheless, learners in implicit instruction settings may still discern the
goal despite the instructor's intentions. A key distinction between implicit and explicit
instruction lies in the use of metalanguage. Explicit instruction employs metalinguistic
terminology to formally describe rules, whereas implicit instruction generally avoids

using such terminology (Dalton, Seidlhofer, 2001, 69).

To Harmer (2007), some educators may neglect explicit pronunciation instruction.
These teachers argue that students seem to acquire adequate pronunciation naturally
without formal instruction. However, the fact that some students develop reasonable
pronunciation without explicit teaching shouldn't obscure the benefits of prioritizing
pronunciation in lessons (Harmer 2007, 248). The author adds that the instruction of
pronunciation not only raises students' awareness of various sounds and sound
characteristics (along with their meanings) but can also significantly enhance their
speaking abilities. Focusing on speech sounds, illustrating their articulation points in the
mouth, guiding students to recognize word and phrase stress patterns, and explaining the
mechanics of intonation - all these elements provide supplementary insights into spoken
English. They contribute to the overall aim of improving students' comprehension and
overall clarity in communication (Harmer 2007, 277). Therefore, pronunciation learning
can be done through acquisition without any formal instruction, on the other hand, the
instruction may be very beneficial for students, as it strengthens their speaking ability and

comprehension.
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4.1.2 Analytic-linguistic approach

Teaching pronunciation using an analytic-linguistic approach involves focusing
on producing correct sounds in the target language, in addition to listening and imitation
(Celce-Murcia et al. 2010, 2). This approach emphasizes detailed attention to
suprasegmentals and voice-quality features, as well as their forms and functions in
interactive discourse (Morley 1991, 488). Research has shown that pronunciation
teaching benefits from understanding of the relationship between accent and
pronunciation teaching (Derwing, Munro 2005, 383). Furthermore, a study on the
effectiveness of teaching the pronunciation of inflection through the analytic-linguistic
approach found it to be a promising method (Sharma 2021, 89). It indicates that there are
specific aspects of pronunciation, such as suprasegmental ones, that would benefit from

analytic-linguistic approach to teaching them than others.

Phonics

In teaching pronunciation with analytic approach, using phonics is one of the most
used tools. Siqueira et al. (2016) describe the phonics method as a method of literacy
which first teaches the sounds of each letter and then mix these sounds together to achieve
the full pronunciation of the word. Especially, synthetic phonics, which emphasizes
teaching the sounds of each letter and blending them to achieve the full pronunciation of
words, has been recognized as an effective method for initial literacy. Also, this approach
helps students form connections between words and their pronunciation, aiding in the
acquisition of decoding and spelling skills (Siqueira et al. 2016; 84). The authors also
mention embedded phonics, which is an approach to teaching reading that integrates
phonics instruction directly within the context of authentic texts, rather than teaching it
as a standalone skill. In this method, phonics skills are taught opportunistically as they
are needed during the act of reading real literature or text. This approach aims to provide
immediate application and reinforcement of phonics knowledge within meaningful
reading experiences, enhancing both reading comprehension and phonics mastery

simultaneously (ibid, 85).

In the context of ESL classrooms, the use of phonics for teaching pronunciation

has gained attention over the years. Groff (1983) emphasizes that the systematic and
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intensive teaching of phonics information, known as explicit phonics teaching, has been
recommended as part of reading instruction for many years (Groff 1983; 218).
Furthermore, phonological-based instruction, including phonological awareness and
phonics instruction, has been found to be effective in enhancing early literacy skills

among young learners (Pandya Disha, 15).

Jo n‘j
Phonics
Code Word Challenge

Use the grid below ta jill in the names of the creatures
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1=a 6=f M=k | 16=p| 21=u
2=Db I=g 12=1 | 17=q| 22=v
3=c B=h | 13=m| 18=r| 23=w
4=d 9=1i ld=n| 19=5s5| 24=x
5=e 10=j| 15=0| 20=1t| 25=y

Figure 2: Example of phonics (Jolly Learning 2024)

4.1.3 Intuitive-imitative approach

Teaching pronunciation using the intuitive-imitative approach involves relying on
learners' ability to listen to and imitate the rhythms and sounds of the target language
without the intervention of explicit information (Celce-Murcia et al. 2010, 2). Research
has shown that the intuitive-imitative approach involves extensive use of repetition and
phonetic symbols to teach pronunciation, which are popular techniques in this method
(Buss 2016, 1-3). Additionally, teachers tend to use intuitive-imitative approaches along
with traditional techniques such as dictation, reading aloud, and dialogues in teaching
pronunciation (Dalton, Seidlhofer 2001, 70). Therefore, these techniques go hand in hand

with this approach, because repetition and productive activities are crucial for it.

However, it is important to note that the intuitive-imitative approach has also been

subject to criticism. Some studies have indicated that this approach may result in a failure
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to distinguish L2 sounds after considerable exposure to the sounds, and it may be
comparatively less effective in pronunciation teaching than the analytic-linguistic
approach (Buss 2016, 1-3). In conclusion, the intuitive-imitative approach to teaching
pronunciation has been widely used and has shown effectiveness in certain aspects of
pronunciation learning. However, it is important to consider its limitations and potential

criticisms.

4.1.4 Integrative approach

In integrative approach, as Dalton and Seidlhofer (2001) state, pronunciation is
viewed as an essential aspect of communication, integrated into meaningful task-based
exercises rather than isolated drills. Students engage in activities that focus on
pronunciation within context, enhancing their learning experience. Emphasis is placed on
suprasegmental features like rhythm, stress, and intonation, explored through extended
discourse rather than just phonemes and words (Dalton, Seidlhofer 2001, 71). What is
more, Khan and Soomro (2022) describe its growing acceptance and use of the integrative
approach to teaching English language, demonstrating its effectiveness in incorporating
diverse teaching and learning qualities within the same classroom or session (Khan,
Soomro 2022, 272). According to Pardede (2018), an integrative approach, which
incorporates pronunciation practice with the teaching of other language aspects, and in

communicative situations, has been recognized as beneficial (Pardede 2018; 143).

4.2 Teaching models

There are many teaching models which can be used in pronunciation teaching.
Three of them will be discussed here for the purpose of this thesis. The TTT model, ESA
model and PPP model.

The Test-Teach-Test (TTT) framework offers a structured approach to language
instruction. It begins with a test to assess students' knowledge of a specific language point,
followed by targeted teaching to address gaps or build on existing knowledge. A second
test then measures the effectiveness of the instruction (Ontesol, 2024). The ESA (Engage,

Study, Activate) framework offers an alternative approach to language teaching.
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According to Harmer (2007), "Engage" involves emotional involvement to enhance
learning. "Study" focuses on understanding the structure or form of a language concept.
"Activate" prompts students to apply their language knowledge through communicative
tasks (Harmer 2007, 66 — 67). The last model, PPP, will be discussed in the following
paragraphs. There is put more attention to this model in the comparison with the two

previous ones, because it will be exploited in the practical part.

PPP model

The Presentation-Practice-Production (PPP) model is widely recognized in the
realm of language pedagogy. This model, comprising three integral stages — presentation,
practice, and production — has gained widespread recognition and adoption within
language teaching methodologies. For instance, Oryza et al. (2022) demonstrate the
applicability of this model in language instruction. The author highlights the versatility
of the PPP model in addressing various language components, including pronunciation
(Oryza et al. 2022; 149-150). Rezvani et al. (2014) discuss the application of the PPP
method in teaching speech acts, demonstrating its adaptability beyond grammar
instruction to address pragmatic aspects of language use. This illustrates the flexibility of
the PPP model in accommodating diverse language teaching objectives (Rezvani et al.

2014; 42).

In the teaching practice in the PPP model, according to Criado (2013):

e in the presentation phase: educators introduce new language concepts,
sounds, or structures to learners through various means such as audio-
visual aids, demonstrations, or explanations. This initial exposure serves
to lay the foundation for comprehension.

e Following the presentation, the practice stage comes, where learners
engage in structured activities designed to reinforce their understanding
and application of the newly introduced language components. These
activities may include drills, exercises, or interactive tasks aimed at

honing pronunciation skills and enhancing linguistic proficiency.
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e Finally, in the production phase, learners are encouraged to actively
utilize the language in authentic contexts. Through tasks such as role-
plays, discussions, or presentations, students have the opportunity to

demonstrate mastery of the language and express themselves fluently

(Criado 2013; 99-100).

On the other hand, PPP model may be criticized and have also its drawbacks. For instance,

Criado (2013) sees the disadvantages as follows:

The traditional Presentation-Practice-Production approach, while widely acknowledged
for its effectiveness in language teaching, has faced criticism for its tendency towards
teacher-centered instruction, potentially hindering the establishment of a truly student-
centered learning environment.[...[This high degree of teacher control may limit
opportunities for student autonomy and active participation, thereby detracting from the

development of critical thinking skills and learner independence (Criado 2013; 107).

Also, Harmer (2007) has a very similar opinion. He argues that PPP model restricts the
autonomy of students and limits learning opportunities by primarily focusing on what the
teacher imparts, with an underlying assumption that everything taught will be effectively
learned (Harmer 2007; 66). This teacher-centredness is a problem for pronunciation
teaching, because students may have limited opportunities to actively participate in the

learning process.

Overall, the PPP model has been widely employed in language teaching, including
pronunciation instruction, and its adaptability to various language components and
teaching objectives underscores its significance in facilitating language learning and skill

development.

4.3 Pronunciation instruction

As said above, there is a wide range of approaches in pronunciation instruction.,
The activities a teacher can exploit within pronunciation training differ according to the

approach chosen and can range from e.g. highly focused techniques like drilling to more
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expansive activities such as prompting students to actively observe specific pronunciation
features within listening texts. Furthermore, Pronunciation teaching involves two key
aspects: productive and receptive skills. For receptive skills, students must learn to
distinguish between phonemes, especially when contrasts don't exist in their L1, and then
apply this knowledge to their production. Drills are useful for both skill types, while
noticing tasks with listening texts are particularly effective for developing receptive skills
(Kelly 2000, 15). The techniques and activities will be discussed in the following
paragraphs.

4.3.1 Listen-and-repeat Exercises

According to Foote and McDonough (2017), one of the most conventional
approaches to teaching pronunciation is the listen-and-repeat method. In this approach,
teachers provide learners with a model—such as their own pronunciation, an audio track,

or a video—and have students repeat after it (Foote, McDonough 2017, 1).

To Scrivener (2005), prioritizing reception first and production afterward is the
recommended approach to teaching pronunciation, because getting students to produce
the sounds themselves can be challenging. It is essential to first raise their awareness that
there is something to work on. The initial step is to help them hear the differences.

Therefore, receptive awareness precedes productive competence (Scrivener 2005, 288).

To Harmer (2007), one of the main challenges in teaching pronunciation is that
students often struggle to produce sounds they cannot distinctly hear. This makes it
crucial for educators to develop students' auditory discrimination skills before expecting
them to accurately produce the sounds. By focusing on receptive awareness, students
learn to identify and differentiate between similar sounds in the target language. Once
students can reliably hear the differences, they are better equipped to work on their

pronunciation. This method not only makes students more aware of the specific sounds
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they need to work on but also builds their confidence as they transition from recognizing

to producing these sounds accurately (Harmer 2007, 250).

a 158 7607287 Listen and repeat.
VI

went invite
wore very
runway visit
watch verb
wait love

Figure 3: Example of listen-and-repeat exercise (Keddle et al. 2020,
52)

4.3.2 Shadowing

Shadowing is in Foote’s and McDonough’s words a long-standing pronunciation
practice method resembling a listen-and-repeat exercise. However, instead of learners
hearing a model speaker and then repeating afterward, they are encouraged to closely
follow the speaker with only a brief delay. This results in the model speaker and the
learner speaking simultaneously. Learners typically aim to mimic the speaker's speech
style as closely as possible, including rhythm, stress, intonation, and other aspects of

pronunciation (Foote, McDonough 2017, 1).

4.3.3 Drilling

According to Kelly (2000), pronunciation practice in the classroom commonly
involves drilling as a primary method. At its simplest, drilling entails the teacher
pronouncing a word or structure and the class repeating it. Drilling serves the purpose of
assisting students in attaining improved pronunciation of language items and aiding them

in retaining new vocabulary (Kelly 2000, 16).

Basuki (2018) also believes that drilling is fundamental method practiced in
teaching-learning pronunciation. The author argues that to have a good mastery of

pronunciation, repetition/drill to reception/hearing the correct sounds and rules of
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pronunciation of language should be continued over as long a period of time as possible
(Basuki 2018, 60).

b Say the words. Write the vowel sounds.

1 pack /&/ park /ai/
2 shot / / short [/ /
B=Ms—==// these [/ /
4 pull [/ / pool / /
S5=Had:-— 7 ./ hard [/ /
6 fox = forks [/ /
7 live !/ leave [/ /
8 hood / / heard / /

Figure 4: Example of drilling exercise (Hutchinson 2014, 80)

4.3.4 Minimal pairs

Minimal pairs refer to words or phrases that vary by only one phoneme. Kelly
(2000) suggests that teachers can leverage minimal pairs effectively in the classroom to
address pronunciation challenges encountered by students. By contrasting words that
differ by a single sound, learners can pinpoint and work on specific phonetic distinctions,

thereby improving their pronunciation skills (Kelly 2000, 18).

Additionally, Harmer (2007) claims that this technique is commonly used to direct
learners' focus towards specific aspects of pronunciation. The process typically begins
with students listening to pairs of words and practicing distinguishing between the two
sounds. If students demonstrate proficiency with these sounds, the instructor may proceed
to another pronunciation topics or simply conduct a brief review exercise as a
reinforcement. However, if students encounter challenges in discerning between the
sounds, the instructor may use other techniques or practice this phenomenon using more

exercises of similar character (Harmer 2007, 252-253).

2 and )

a (Y212 Listen and repeat.

1 watch  wash 6 chip ship

2 choose shoes 7 catch cash

3 which  wish 8 chop  shop
4 cheese she's 9 chair share
5 match mash 10 cheap sheep

Figure 5: Example of minimal pairs exercise (Hutchinson 2014, 81)
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4.3.5 Spelling activities

According to Kelly (2000), Integrating pronunciation closely with spelling work
is logical, as it allows exploration of the various ways sounds can be represented.

Homographs and homophones offer valuable opportunities for such integration.

For instance, with homophones, students could listen to a sentence and select the
word with the correct spelling from a list provided. Classroom exercises can also focus
on the characteristics or impacts of specific letters within words, enriching students'

understanding of spelling and pronunciation simultaneously (Kelly 2000, 20).

Example 7: Sounds of ou Level: elementary

Students are asked to listen to a recording and see how many different pronunciations they
can find for the ou spelling in words like the following:

could rough
country  sound

foul thought
ground  though
house through

out uncenscious
round young

Figure 6: Example of spelling exercise (Harmer 2007, 262)

4.3.6 Chaining

Chains represent according to Kelly (2000) unique drill formats wherein learners
repeat a basic prompt provided by the teacher, augmenting it with additional word
components. Various types of chains exist, including back chain, front chain or

substitution chain.

For instance, back chaining proves highly beneficial for pronunciation learning
and practice, particularly when learners encounter words or phrases that are too long or

difficult to articulate. Moreover, back chaining directs attention to the phonemes
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contained within the chosen word, facilitating focused phonetic practice (Kelly 2000, 16-

17).

Back chain
The sentence is drilled and built up from the end, gradually adding to
its length. Certain parts may be drilled separately, if they present
problems. Each part of the sentence is modelled by the teacher, and the
students repeat.

...told him.

wouldve...

..would've told...

| would've told him.

If I'd seen him...

If I'd seen him, | would've told him.

Figure 7: Example of chaining exercise (Kelly 2000, 16)

4.3.7 Listening activities

Teaching pronunciation is closely connected with listening. Unlike speaking
activities develop the productive skills, listening develops the receptive ones. Kelly (2000)

stated that:

many listening activities in the classroom aim to replicate the authenticity of everyday
communication, which can significantly aid students in noticing pronunciation features.
For instance, before engaging in a listening task, students can be introduced to the
meaning and pronunciation of a specific language aspect and practice it in controlled
settings. Subsequently, the listening exercise can prompt students to focus on this area of
language and its pronunciation within a narrative context. Alternatively, an extended
listening session may precede a stage where students are prompted to elicit and drill
pronunciation. Indeed, positioning the listening exercise first may heighten the
importance of pronunciation elements for comprehension and increase the likelihood of
students noticing them. Initially, students would need to listen attentively and interpret
the use of the language and related pronunciation features selected for study in order to

complete assigned tasks (Kelly 2000, 21).

Fadwa (2010) claims that listening is especially important tool in pronunciation
teaching as it provides the perfect opportunity to hear voices other than the teacher's,
which enables students to acquire good speaking habits as a result of the spoken English

they absorb, and helps to improve their own pronunciation (Fadwa 2010, 8). Listening
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serves as a valuable tool in teaching English as a Foreign Language (EFL), as it sharpens
learners' ability to discern various aspects of pronunciation and identify elements of target
language sounds. Over time, students develop the capacity to differentiate between
different sounds, recognize stress patterns, grasp intonation, and understand rhythm.
Fadwa (2010) suggests that for example, listening to broadcasts proves particularly
beneficial for enhancing students' pronunciation, intonation, and tone. Such activities
offer exposure to authentic language usage and relevant topics, facilitating a deeper

understanding of the target language (ibid, 11).

Finally, Hancock (2022) argues that even though pronunciation is commonly
associated with speaking skills, yet its significance for receptive abilities should not be
overlooked. He states that learning pronunciation is as essential for improving learners'
listening comprehension as it is for enhancing their speaking proficiency. While learners
might communicate clearly without employing connected speech features, they must also

develop the capacity to understand these aspects receptively as listeners (Hancock, 2022).

Listening and pronunciation
5 Listen and tick (V) the sentence you hear.
1 a _ Lisa, why do you like your job?
b || Lisa, why don't you like your job?

When do you leave New York?

b Where do you live in New York?

o

3 a _|What do you do on Tuesday evenings?

b || What do you do on Thursday evenings?

4 a _|She really loves singing

b | He really loves singing,

5a She reads a lot.

b | She eatsa lot

6 a Where does she go on Sundays?

b | What does she do on Sundays?

Figure 8: Example of listening exercise (Soars,
Soars 2011, 23)

4.3.8 Reading activities

Even in reading activities where the primary medium is written text, pronunciation
practice can be effectively integrated. Abimanto (2020) emphasizes the potential of
reading aloud to enhance English pronunciation, particularly for non-English students.
The author also claims that studies underscore the positive impact of reading aloud

activities on pronunciation improvement (Abimanto 2020, 173). And as Kelly (2000)
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claims, when a text is read aloud, whether by the teacher or the students, opportunities
for pronunciation work naturally arise. Various types of texts, such as poems, rthymes,
excerpts from plays, or song lyrics, can be utilized creatively in the classroom to provide
ample scope for pronunciation exercises (Kelly 2000, 22). Therefore, it is evident that

reading aloud activities play a significant role in improving pronunciation skills.

4.3.9 Teaching pronunciation using IPA

The International Phonetic Alphabet (IPA) is a set of symbols that linguists use to
describe the sounds of spoken languages. For example, web Britannica says that
“International Phonetic Alphabet (IPA) is an alphabet developed in the 19th century to
accurately represent the pronunciation of languages. One aim of the International
Phonetic Alphabet (IPA) was to provide a unique symbol for each distinctive sound in a
language—that is, every sound, or phoneme, that serves to distinguish one word from
another” (Britannica, 2024). According to Rajab (2013), the use of IPA in pronunciation
teaching has been shown to be effective in improving the pronunciation skills of English
as a Foreign Language (EFL) learners. The integration of IPA transcription codes using
both audio and visual teaching methods has been found to enhance the speaking and
writing skills of EFL learners (Rajab 2013, 654). What is more, according to Harmer
(2007), when teachers introduce IPA symbols in language classroom and show students
how to work with them, they can learn how to pronounce new words without the teacher’s
help. He also adds that providing learners with terminology and tools like the phonetic
alphabet can help them analyse and categorize English, aiding their understanding of

language structure (Harmer 2007, 251).

Furthermore, the effectiveness of teaching pronunciation using IPA is influenced
by the teaching approach adopted. As stated before, in the section 4.1.4., an integrative
approach that combines pronunciation practice with teaching other language aspects in

communicative situations is considered beneficial. (Pardede 2018, 143).

Below there is a table containing phonetic IPA symbols. Paired consonants are

highlighted in bold.
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Vowels Diphthongs Consonants

B it bead er cake P pin 8 sue
I hit ol | toy b bin z 200
U book | ar high t to J she
u food o) beer d do 3 | measure
e left ua fewer k cot h hello
a about ea where g __got m more
31 shirt U go tf church n no
o call av | house d3 Judge il sing
® hat f fan 1 live
A run _ Y van r red
a: far T 3] think | j | yes
D dog 0 the w ‘wood

Figure 9: International Phonetic Alphabet (Kelly 2000, 2)

Also, it is good to mention that for Czech learners can be used a simplified version
of this transcription. As Foneticky ustav UK (2024) claims, “If the result of our
transcription is intended for Czechs who are familiar with the sound system of Czech, we
can "commit" certain simplifications.” (Foneticky ustav UK, 2024). Those simplifications
are mostly used in transcription of consonants, when in the Czech transcription the
diacritical marks which do not exist in IPA can be used. For instance, we can use symbols

like /f &’ § 7 & dz 11/ in the Czech transcription (Foneticky ustav UK, 2024).

| 2 Phonetics revision B\

Sweet Sue has sent Smart Alec a secret message.
Can you work it out?

/a1 O1gk ju: fud wot [ 02 mju'zizom 'keafali. 82 Birvz a:
'gourn ta sti:l 82 'treza on 0a £2:0 av 'dz@njuari./

I think ...

Figure 10: Example of exercise using IPA (Hutchinson 2014, 81)

5 Textbooks in pronunciation teaching

5.1 The role of textbook

According to Sikorova (2011), the concept of "The role of the textbook" refers to
its expected functions in teaching and learning, as well as the characteristics it should
have. To her, the role of the textbook remains relatively stable within a specific

understanding of teaching and learning (Sikorova 2011, 2).
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According to Cunningsworth (1995), textbooks should be viewed primarily as a
tool to achieve pre-established aims and objectives based on learner needs. They serve
multiple roles, including providing presentation materials, practice activities, reference
material on grammar, pronunciation and vocabulary, inspiration for classroom activities,
and support for both teachers and learners. However, it's crucial that coursebooks do not
dictate course content or teaching methods. Instead, they should support the partnership

between teacher and learner (Cunningsworth 1995, 7).

In teaching, teacher practice and textbook utilization are closely intertwined
(Sikorova, 2011, 2). However, as Cunningworth (1995) says it's crucial that coursebooks
do not dictate course content or teaching methods. Instead, they should support the
partnership between teacher and learner The relationship between teacher and coursebook
should be collaborative, with each side contributing its unique strengths towards shared

goals (Cunningsworth 1995, 7).

The role of textbooks in teaching pronunciation is also important. Derwing and
Munro (2005) claim that traditional ESL textbooks have been criticized for not explicitly
incorporating research findings into pronunciation teaching, leading to a lack of formal
preparation for ESL teachers in this area (Derwing, Munro 2005, 380). Furthermore,
Derwing (2013) adds that there is a lack of specific focus on pronunciation in general-
skills ESL textbooks, indicating a gap in addressing pronunciation in instructional
materials (Derwing et al. 2012, 25). However, recent surveys indicate a positive trend,
showing an increase in resources and materials dedicated to pronunciation teaching in
textbooks. This suggests a promising shift towards the inclusion of pronunciation

activities within textbooks (Derwing et al. 2012, 36-37).

39



Practical Part

6 Research Description

This research examines 4 selected textbooks for lower secondary English classes
in terms of teaching pronunciation. The aim of this research is to find out how
pronunciation teaching is presented/practiced in the textbooks and how they lead to the
production of pronunciation aspects. The research investigation will result in an analysis
of pronunciation exercises and the pronunciation phenomena contained in them, in terms
of their quantity, proportion and form in selected English language textbooks.
Pronunciation is very important in language teaching and this research can answer the

question how textbooks work with this phenomenon.

In the pre-research phase, there was also an idea to work with audio files attached
to the exercises. It is obvious that audio files are important aspects of teaching
pronunciation, as they serve as language models. It would be beneficial to discover
whether the textbooks offer a variety of English accents and language models. However,
due to technical difficulties in finding software that could reliably assist with this, the
final version of this research relies solely on the paper-based information from the

textbook exercises.

6.1 Research Questions

For the aim of this research, these are the research questions which are the

foundation for the later analysis:
1. Is pronunciation presented in the selected textbooks and in what form?
2. Is pronunciation practised in the selected textbooks and in what form?

3. Does the textbook lead to the production of pronunciation aspects and in what

form?
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6.2 Research Sample

In the following paragraphs the 4 selected textbooks that this research examines

will be introduced.

1. Project3

This English textbook is called Project 3. The author is Tom Hutchinson, and it
was published by the Oxford University Press. This book is from 2014, the fourth edition.

2. Your Space 2

The English textbook called Your Space 2 was published by Czech publishing
house Fraus in collaboration with Cambridge University Press. It is from 2020 (the second
edition) and it is a Czech edition of the previous version published by only Cambridge
University Press in 2013. The authors are Julia Starr Keddle, Martyn Hobbs and Helena

Wdowyczynova.

3. New Headway Elementary

This English textbook is called New Headway Elementary, and the authors are
Liz and John Soars. This book is the fourth edition and was published in 2011 by the

Oxford University Press.

4. Solutions Elementary

Solutions Elementary is an English textbook by authors Tim Falla and Paul A
Davies. This book was published by the Oxford University Press in 2018 and it is the
third edition.

Therefore, the research sample consists of English language textbooks for the
lower secondary classes of general mainstream schools from mostly foreign authors and
publishers. The criterion for selecting this particular sample of textbooks was primarily

their frequency of use in elementary school teaching based on my own experience.

6.3 Method
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The method wused for the purpose of this research was textbook
evaluation/assessment. According to Cunningsworth (1995), when evaluating a
coursebook, we often form a general impression by quickly scanning its contents to assess
its potential, strengths, and weaknesses. This initial overview allows us to gauge various
features such as the quality of visuals, the layout's attractiveness and clarity and the
sequencing of materials. This overview is best suited for a preliminary evaluation.
However, this quick overview may not uncover significant omissions or weaknesses.
Therefore, more detailed analysis and examination are necessary to ensure that the
coursebook aligns effectively with the needs and goals of the learners and educators.

(Cunningsworth 1995, 7).

In continuation with Cunningsworth (1995), one of the methods to assess a new
coursebook is using checklists, focusing on factors such as how it addresses given criteria.
Evaluating how the book deals with these items provides valuable insights into its
suitability. Using checklists, there are many possibilities which criteria can be evaluated,
and which questions can be asked. For instance, checklists may consist of questions such

as:
o Are there reference sections for grammar, vocabulary, pronunciation, etc.?

e Does the coursebook include material for pronunciation work? If so, what aspects
of pronunciation are covered? Individual sounds, word stress, sentence stress,

intonation, etc.? (Cunningsworth 1995, 1-3).

The checklist-based approach was used for textbook review and analysis in the
context of this thesis and research. The reason is that the study must be more thorough
than relying just on a broad overview and an initial impression. One checklist was created
for the purpose of this research. Firstly, each textbook is analysed individually and later

there are presented data form all the textbooks showing the overall results.

In the textbook analyses, the exercises were categorized into stages based on the
PPP model and the criteria were following. Firstly, to the presentation stage were
classified exercises in which students are provided with an explanation, a model to apply
to the concept. The example of such an exercise can be seen in the figure number 11.
Secondly, the exercises which focus on learners being engaged in activities designed to
apply presented phenomena to achieve accuracy were classified in the practice stage.

Such an exercise can be seen in the figure number 12. Thirdly, the criteria for the
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production phase were whether the exercise focuses on fluency, i.e. the free use of
language in real-life situations. This stage was not found in the textbooks, because it is
very difficult to measure based only on the paper-based information. This stage relies
heavily on the teachers how they work with the exercises and the students. However, such
an activity can be for example discussions, role-plays and many others. These criteria are
based on the opinion of Criado (2013), mentioned in the theoretical part discussing the

PPP model.

3 Read the Listening Strategy. Then match phrases
(1-12) with the way they are pronounced in connected
speech (A-L). Listen and check.

1 goingto

ON®> HwN

Figure 12: Example of an exercise classified in the presentation stage (Falla, Davies 2017, 99)

Pronunciation
3 Listen and complete the chart. Practise saying |
the verbs.
S 2 | hz
N = |
likes comes teaches

Figure 11: Example of an exercise classified in the practice stage (Soars, Soars 2011, 14)

7 Analysis of the Textbooks

7.1 Project3

7.1.1 Pronunciation exercises

In this textbook, the exercises focusing on teaching pronunciation are not given

attention in each unit, but there is dedicated own space on one double page in the final
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section for them, which is indicated in the table of contents. This section is called
"Pronunciation" and contains always two exercises per unit. The exercises are clearly
divided into categories based on the phenomena presented in them, for example short
vowels, long vowels, Diphthongs, etc. What is more, most of the exercises are divided
into sections for extra practice. The instructions are clearly stated, so lower secondary

students should not have any problems understanding them.

7.1.2  Analysis

Project 3 Analysis

Total number of exercises: 12 (7 %)

PPP Model

In how many exercises?

Presentation Practice Production

4 (33 %) 7 (58 %) 0 (0 %)

Analysing exercises of this book based on the PPP model, an indication of
presentation can be seen in 4 of them, where there are given brief instructions about for
example short and long vowels, diphthongs and consonants. However, the majority of the
exercises belongs to the practice stage, when learners practice given phenomena through
listening, repeating, writing, etc. Finally, there is no exercise that can be classified in the
typical production stage. There are exercises developing productive skills, however, those
exercises were not automatically classified in the productive stage for the purpose of this
research. Speaking and writing is used only for practicing, not for achieving fluency. This
is the reason why none of the exercises was classified in the production stage and these

criteria apply for all the books.
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Using IPA

In how many exercises?

10 (83 %)

Concerning the use of IPA in the pronunciation exercises, it is present in 10
exercises, which is 83 %. Firstly, there are exercises containing phonological symbols for
individual sounds, namely short and long vowels, diphthongs and consonants. These
symbols are showed next to the words containing these sounds for presentation or these
symbols should be identified by learners in given words and written to the slots next to
them for practice. Secondly, there are also exercises focused on the phonetic transcription
of whole words. These exercises are based on the same principal, which is that students

are given a transcription of selected words, and they should recognize them and write

them down.

Segmental and suprasegmental aspects

In how many exercises?

Segmental

Suprasegmental

12 (100 %)

0 (0 %)

What do the exercises focus on?

e Short Vowels — 3 (75 %)

e Long Vowels —3 (75 %)

e Diphthongs — 4 (66 %)

e Voiced Consonants — 8 (66 %)

e Unvoiced Consonants — 7 (58 %)

In this textbook, there is given attention only to the segmental phonological
aspects, which means individual phonemes. Unfortunately, exercises on suprasegmental
aspects, like word stress, intonation, etc. are totally missing. It is good to mention here

that this does not correspond with the findings from the theoretical part, because it is

45




suggested by the authors that suprasegmental aspects have a greater impact on

intelligibility than individual segmental sounds.

Speaking, writing, listening, reading

In how many exercises?

Speaking Writing Listening Reading

10 (83 %) 7 (58 %) 11 (92 %) 12 (100 %)

It can be claimed that the exercises covered in this book contain both production
and reception. There is an audio for almost each exercise, so the activities are based on
listening, i.e. reception. There are some exercises that can be considered developing also
productive skills, when the students are asked to repeat or write down the words, but again,
this speaking and writing is used for practice, not for free use of language and achieving

fluency.

Pronunciation phenomena difficult for Czech learners

In how many exercises? 6 (50 %)

There are phenomena which may cause problems for Czech learners in 6 exercises
out of 12. As mentioned previously, the suprasegmental aspects are missing, so, there is

focus only on individual phonemes, for example /6, , w, 9, 1), & /.

7.1.3 Conclusion

To conclude, there are a total of 12 exercises on pronunciation, which is
approximately 7 % of all the exercises of this book. If we consider that the book is used
one or two years, the number is rather low in my opinion and extra activities and resources

may be needed to find by the teachers using this book. There is focus only on the
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segmental phenomena, on practicing individual sounds and phonemes, the
suprasegmental phenomena are not present. The typical production exercises are missing.
There is speaking and writing covered in the exercises, but as stated previously, it is
speaking or writing only for practice. Concerning the PPP model, there are 4 exercises on
presentation and all the rest, except one exercise, is for practise stage. Finally, in almost
every exercise is present [PA. There are lots of phonological transcriptions and students

can see how the transcription works, which may be beneficial for their future studies.

7.2 Your Space 2

7.2.1 Pronunciation exercises

In this textbook, the exercises on teaching pronunciation are given attention in 7
units out of 8. There is only one exercise in each of those units. The exercises are indicated
in the content table in the beginning of the book, which is great for the orientation. All
the exercises are indicated in the table of contents and they can be found under the name
“Soundbite”. There is also indicated what the topic of the exercises is and again, all the
exercises are divided into sections. In this book into section “a” and “b”, for extra practice.
The instructions are clearly stated, so there should not be any problem with understanding

them.

7.2.2  Analysis

Your Space 2 Analysis

Total number of exercises: 7 (4 %)

PPP Model

In how many exercises?

Presentation Practice Production
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0(0 %) 7 (100 %) 0 (0 %)

Analysing based on the PPP model, all the exercises belong to the practice stage,
when learners practice given phenomena through listening, repeating, writing, etc.

Therefore, the presentation and production stages are completely missing here.

Using IPA

In how many exercises? 6 (86 %)

Concerning the use of IPA, it can be found in 6 exercises. There are not exercises
focused on the phonetic transcription of whole words, but there are symbols only for the
individual phonemes practised in the given exercise, mostly indicated under the title

“Soundbite” and followed by instructions.

Segmental and Suprasegmental Aspects

In how many exercises?

Segmental Suprasegmental

5(71 %) 2(29 %)

What do the exercises focus on?

e Short Vowels — 1 (14 %) e Word Stress — 1 (14 %)

e Long Vowels —0 (0 %) e Linking -1 (14 %)

e Diphthongs — 1 (14 %)

e Voiced Consonants — 4
(56 %)

e Unvoiced Consonants — 3

(42 %)
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In this textbook, there is given attention to the segmental aspects in 5 exercises.
Only one exercise practices a vowel sound and diphthong, the rest is on consonant sounds.
Finally, one exercise focuses on the suprasegmental aspect, specifically word stress,
where the stressed syllable should be underlined, and the last exercise focuses on linking

in connected speech.

Speaking, writing, listening, reading

In how many exercises?

Speaking Writing Listening Reading

7 3 7 7

Both reception and production are included in each exercise. There is an audio for
each exercise, so the activities are based on listening. Students are asked to repeat what
they hear or write down new words, but again, this speaking and writing are only for

practice.

Pronunciation phenomena difficult for Czech learners

In how many exercises? 6 (86 %)

What is good, almost every exercise contains phenomenon or phenomena which
may cause problems for Czech learners. These are for example the sound of final “s” and
“d”, or the difference between /w/ and /v/. Concerning suprasegmental aspects, there is
given attention to word stress, which can be problematic, and also how to pronounce the

structure “have to” in connected speech.

7.2.3 Conclusion
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In conclusion, there are 7 exercises on pronunciation in the whole book (only 4 %
from all the exercises), which is the lowest number, so in my opinion extra activities and
resources might be needed to find by the teachers using this textbook. There is focus on
both segmental and suprasegmental phenomena, which is positive. Concerning the PPP
model, all the exercises are for the practise stage, so again, extra work of the teachers
should be done if they wanted some materials for presentation or production stage. IPA
is present in almost every exercise, but not as extensively as in Project 3, where the
students were asked also to transcribe the words. Here, the IPA is used only for the

indication what is practised in each exercise.

7.3 New Headway Elementary

7.3.1 Pronunciation exercises

In this textbook, the exercises focusing on teaching pronunciation are not
indicated in the table of content at the beginning of the book, therefore, careful research
must be done through all the units to look for them. It is not very practical, and it would
be much better if thew were indicated in the table. Also, the exercises are not given
attention in each unit and neither they have any common title. What is more, in some
cases, there is not written exactly in the instruction of the exercise what it focuses on, so
it is necessary go through the exercise and deduce the topic. This could be problematic
for some students, so the teacher should be prepared with their own instructions. The
previous books had their exercises divided into two or more extra sections, the majority
of the exercises in this book are not divided and each exercise has only one task to be

completed. There are only two exercises containing two tasks.

7.3.2  Analysis

New Headway Elementary Analysis

Total number of exercises: 14 (6 %)
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PPP Model

In how many exercises?

Presentation

Practice

Production

6 (43 %)

13 (93 %)

0 (0 %)

Analysing exercises of this book based on the PPP model, an indication of
presentation can be seen in 6 of them and the percentage is the highest compared to other
books. Mainly suprasegmental aspects are presented, for example, intonation is presented
using rising and falling lines above the sentences. However, the vast majority of the
exercises belongs to the practice stage, when learners practice given phenomena through

listening, speaking/repeating and writing. Finally, there cannot be found any exercise

which would belong to the production stage.

Using IPA

In how many exercises?

5 (36 %)

Concerning the use of IPA in the pronunciation exercises the number
of them using IPA is not very high. It is used in only 5 exercises out of 14.In

two exercises transcription of whole words can be found, the rest of the exercises contains

only transcriptions of individual phonemes which are practised there.

Segmental and Suprasegmental Aspects

In how many exercises?

Segmental

Suprasegmental

4 (29 %)

10 (71 %)

What do the exercises focus on?
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e Short Vowels — 4 (29 %) e Word Stress — 6 (42 %)
e Long Vowels —4 (29 %) e Intonation — 6 (42 %)

e Diphthongs — 4 (29 %) e Assimilation —2 (14 %)
e Voiced Consonants — 4 (29 %)

e Unvoiced Consonants

—4(29 %)

In this book, there is given attention to both, segmental and suprasegmental
phonological aspects. However, this is the first book where there are more exercises on
suprasegmental aspects, specifically on word stress, intonation and assimilation, than the
exercises on the segmental ones. It is good to mention here that this finally corresponds

with the findings from the theoretical part, mentioned also while analysing Project 3.

Speaking, writing, listening, reading

In how many exercises?

Speaking Writing Listening Reading

10 3 14 14

All exercises from this book are focused on reception. There is an audio for almost
each exercise, so the activities are based on listening. Like in the previous books, after
listening comes repeating and practising the given phenomena, so the productive skills
are also developed to some extent. What is new here, there are four exercises which
focuses only on the receptive skills. The purpose of them is only listen to the audio and
there are no other tasks such as repeating the words heard. Therefore, the activities

develop mainly receptive skills.

Pronunciation phenomena difficult for Czech learners

In how many exercises? 9 (64 %)
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There are phenomena which may be considered to cause problems for Czech
learners in total of 9 exercises. It is mostly about the suprasegmental aspects like
intonation and word stress, which are used differently in Czech. From the segmental
aspects, the most problematic could be the schwa sound /o/. Beneficial for Czech students

is also the practise of final suffixes “-s” and “-ed”, which can be both voiced or voiceless.

7.3.3 Conclusion

To conclude, there are a total of 14 exercises on pronunciation (6 % of the all
exercises). The number is higher than in the previous two cases, but the percentage is not
very different. Still, in my opinion, extra activities may be needed to include by the
teachers. There is focus on both phonological aspects, but what is good that the
suprasegmental are given priority and are more present in the exercises. Concerning the
PPP model, again, the vast majority of the activities belongs to the practise stage, 6 of the
exercises have some aspects of presentation, and finally, there is no exercise that could
be classified in the production stage. The main difference between the previous two books
is that here there is not very common the use of IPA. There are only few symbols
or transcriptions, but the reason may be that there is given more attention to the
suprasegmental aspects. Finally, phenomena difficult for Czech learners can be found in

9 out of 14 exercises, which is more than a half.

7.4 Solutions Elementary

7.4.1 Pronunciation exercises

In Solutions, the exercises on teaching pronunciation are not given attention in
each unit and like in New Headway, they are not indicated in the content like for example
exercises of grammar. Therefore, it is needed to go through every page and look for them.
Some exercises are given the title “Pronunciation”, but there are also exercises on
pronunciation which do not have this title. Some exercises also work with an additional

box, which explains the theory before later practise. This box is called “LOOK OUT” in
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one case, in another cases “LEARN THIS” or “Listening strategy”. So, there is not any
general sign how the pronunciation exercises are indicated, which could be confusing. On
the other hand, the instructions are simple and clearly stated, and there is only one task to

focus on in each exercise.

7.4.2  Analysis

Solutions Elementary Analysis

Total number of exercises: 22 (5 %)

PPP Model

In how many exercises?

Presentation Practice Production

9 (41 %) 20 91 %) 0 (0 %)

Analysing the exercises concerning the PPP model, 9 exercises can belong to the
presentation stage and the percentage is almost the same in comparison with the New
Headway. These exercises give instructions about the individual sounds, i.e. segmental
aspects, but the majority of them present information about connected speech, mainly
with reference to listening. Nevertheless, like in all the previous books, the vast majority
of the exercises belongs to the practice stage, when learners practice given phenomena
through listening, repeating or writing. Finally, no exercise can be classified in the typical

production stage.

Using IPA

In how many exercises? 6 (27%)
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IPA is present in 6 exercises, which is 27 %. In comparison with other books, the
percentage is the lowest. Two exercises include transcription of whole words, and the rest
of the exercises contain only symbols for individual sounds, in all cases of consonants.
Lastly, these symbols are used only in the instructions, therefore students themselves do

not have to use or write them.

Segmental and Suprasegmental Aspects

In how many exercises?

Segmental Suprasegmental

10 (45 %) 12 (55 %)

What do the exercises focus on?

e Short Vowels — 6 (27 %) e Word Stress — 8 (36 %)
e Long Vowels —5 (23 %) e Linking -1 (5%)
e Diphthongs — 5 (23 %) e Elision —3 (14 %)

e Voiced Consonants — 5 (23 %)
e Unvoiced Consonants

-5(23 %)

This textbook is the second one where the suprasegmental aspects exceed the
segmental ones. Specifically, 55 % of the exercises focus on them, which is more than
half. Therefore, this textbook also meets with the theoretical findings mentioned also in

the analysis of the previous books.

Speaking, writing, listening, reading

In how many exercises?

Speaking Writing Listening Reading

10 1 20 22
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Based on the analysis, the exercises covered in this book are more focused on
reception. Lots of exercises contain an audio file, so the activities are connected with
listening. Unlike in the previous books, the productive skills are not developed so much,
speaking or repeating is present in 10 exercises and writing is only in 1 exercise. The
reason can be that there are more presentation exercises which focus more on the theory

than the practice.

Pronunciation phenomena difficult for Czech learners

In how many exercises? 16 (73 %)

There are phenomena which may cause problems for Czech learners in 16
exercises, which is really positive. The majority of them focuses on suprasegmental
aspects, such as word stress patterns, elision and general features of connected speech.
Concerning the segmental aspects, the focus is on the sounds of final suffixes, such as

final “-s” or “-ed”.

7.4.3 Conclusion

In conclusion, there are 22 exercises on pronunciation (5 % of the all exercises).
This book has the highest number of them, however, considering the percentage, the
number does not stand out. So, even in this case extra materials would be needed to
prepare by the teacher. There is bigger focus on the suprasegmental aspects than the
segmental, which is positive discovery. Concerning the PPP model, 41 % of the exercises
contain presentation, which is also better than in the other books. The rest is for practise
stage, which means that again, the production stage is missing. On the other hand, IPA is
used here less, in only 27 % of the exercises. Finally, 73 % of the activities practise

phenomena which may cause problems for Czech students, which is very positive.

7.5 Overall analysis of the textbooks
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Overall Analysis

Total number of exercises: 55 (5%)

PPP Model

In how many exercises?

Presentation Practice Production

19 (36 %) 47 (85 %) 0 (0 %)

Analysing all the exercises concerning the PPP model, 19 exercises can belong to
the presentation stage. These exercises mostly give instructions about connected speech,
mainly with reference to listening. Nevertheless, the vast majority of the exercises
belongs to the practice stage, when learners practice given phenomena through listening,
repeating or writing. Finally, no exercise from all the books can be classified in the typical

production stage.

Using IPA

In how many exercises? 27 (49 %)

IPA is present in 27 exercises, which is 49 %. Some books use transcription of
whole words in their exercises, however, some of them use only symbols for individual
sounds, in most cases of consonants. In some books the transcription is practiced in the
exercises, nevertheless, some use phonetic symbols only in the instructions, therefore

students themselves do not have to use them or write them down.

Segmental and Suprasegmental Aspects
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In how many exercises?

Segmental Suprasegmental

31 (56 %) 24 (44 %)

What do the exercises focus on?

e Short Vowels — 14 (25 %) e Word stress — 15 (27 %)
e Long Vowels — 12 (22 %) e Linking -2 (4 %)
e Diphthongs — 14 (25 %) e Intonation — 2 (4 %)
e Voiced Consonants e Assimilation — 2 (4 %)
—21 (38 %) e Elision—3 (5 %)
e Unvoiced Consonants
- 19 (35 %)

Generally, there is given attention to segmental phonological aspects in every
book from this research and the content is more or less the same. Concerning the
suprasegmental phonological aspects, their quantity and content are not the same in the
books. For example, Project 3 is the only book which does not include them in its
exercises and New Headway Elementary is the only one who works with intonation.
Word stress and aspects of connected speech are in all books which include the
suprasegmental aspects. Overall, there are more exercises focused on segmental aspects

than the suprasegmental ones in all the books.

Speaking, writing, listening, reading

In how many exercises?

Speaking Writing Listening Reading

37 (67 %) 14 (25 %) 52 (95 %) 55 (100 %)

In general, all the books are more focused on reception. The books use an audio

for almost each exercise, so the activities are focused on listening. Typically, after

58



listening comes repeating and practising the given phenomena, which means that the
production is also present in some extent. Only in New Headway, there are four exercises
which focus only on the reception. The purpose of them is only listen to the audio and

there are no other tasks. To conclude, the activities develop mainly receptive skills.

Pronunciation phenomena difficult for Czech learners

In how many exercises? 37 (67 %)

There are phenomena which may cause problems for Czech learners in 37
exercises, which is 67 % of all exercises. They focus on segmental aspects, such as final
“-s” or “-ed” suffix sounds and also phonemes like /6, 8, w, 9, 1, & /. Great number of
exercises focuses also on suprasegmental aspects, such as word stress patterns, elision

and general features of connected speech.

7.5.1 Conclusion

To conclude all the textbooks, there are 55 exercises on pronunciation in them and
the overall percentage is 5 %. This indicates that the textbooks treat pronunciation almost
identically considering the proportion of the exercises. Concerning the PPP model, 36 %
of the exercises belong to the presentation stage. Only one exercise from all the books
belong to the production stage and the rest, 85 % of the exercises, is for practise stage.
Therefore, this indicates that the authors of textbooks put most focus on the practice stage.
IPA is used in 49 % of the exercises, which is not excellent, but also not so bad. Overall,
there is bigger focus on the segmental aspects, but the suprasegmental aspects are not so
much behind, the difference is only 7 exercises, 12 %. Concerning reception and
production, more focus is placed on developing the reception, because there is lot of
listening activities. Finally, 67 % of the activities practise phenomena which may cause
problems for Czech students. Taking into consideration that only one book is published
by Czech press, the fact that more than half of the exercises are helpful for Czech students

with phenomena difficult for them, is very positive.
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8 Summary

Now comes the final summary. The theoretical part of this thesis deals with
general knowledge concerning pronunciation and the largest part deals with its teaching.
Topics such as what is the role of textbook in pronunciation teaching, what kind of
language model learners could be exposed to, what role the teacher has in teaching
pronunciation, what challenges may arise in teaching pronunciation, and many others
have been discussed. The theoretical part also describes what kind of teaching model can
be applied in the classroom, what can be the approaches to teaching pronunciation and

the most important part describes pronunciation instructions.

The practical part involves the analysis of English textbooks for the lower
secondary classes. The analysis was done through checklists to systematically examine
selected aspects within each textbook. The aim of the analysis of these textbooks was to
find out whether and how pronunciation is presented and practised in the textbooks. It
was also investigated whether the exercises lead to the production of pronunciation
phenomena (not only just their reception), whether the textbooks use The International
Phonetic Alphabet, whether segmental or suprasegmental elements are given more
priority, and whether the textbooks contain phenomena that are problematic for Czech

learners of English.

From the analyses, it was found that the greatest emphasis with regard to the PPP
model is placed on the practise phase. The vast majority of the exercises, 85 %, belong to
this phase and in my opinion this phase is adequately represented in the textbooks.
However, the same cannot be said about the other two phases. In total, only 36% of the
exercises were devoted to presentation. The implication of this is that if a teacher wants
to work conscientiously with pronunciation, they must find their own materials and
resources for this phase when working with these textbooks. The typical production phase
was hardly covered at all and the reason may be that the production phase is difficult to
measure in this research. There is some speaking and writing in the exercises, however,
they serve only for further practice, so they do not lead to the free use of language and
achieving fluency. Also, it depends on the teachers how they work with the exercises and

their students, therefore, an idea for further research can be to observe the real-life classes
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and focus on how teachers work with the production phase in them. As for the use of IPA,
some textbooks use it extensively, such as Project 3 or Your Space 2, others don't use it
as much in their exercises. So, it probably depends on whether the use of IPA is important
for the school when choosing a textbook. The overall analysis also suggests that more
attention is paid to the segmental elements of pronunciation than to the suprasegmental
ones. Again, this may mean that teachers would have to find their own materials to
practise the suprasegmental elements. Research has also shown that more exercises work
more with receptive skills than with productive skills, as they focus a lot on listening.
What is positive, especially if we take into account the fact that the textbooks were
published mostly by foreign authors, is that more than 60% of the exercises practice
phenomena problematic for Czech students. Therefore, from this point of view, the
textbooks should be suitable for the Czech ESL environment and can help Czech students

with their pronunciation of phenomena problematic for them.

Finally, further work could be done on this research and topic. For example, the
textbooks could be taken into real classes and recommendations for practice could be

made from any perceived shortcomings.
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Appendix 1: Check List for Textbook Analyses

Title

Total number of exercises:

PPP Model

In how many exercises?

Presentation

Practice

Production

Using IPA

In how many exercises?

Segmental and Suprasegmental Aspects

In how many exercises?

Segmental

Suprasegmental

What do the exercises focus on?

Speaking, writing, listening, reading

In how many exercises?

Speaking

Writing

Listening

Reading




Pronunciation phenomena difficult for Czech learners

In how many exercises?




Appendix 2: Project 3 - Sample of Pronunciation Exercises

C @Z@ Listen, check and repeat.

[ 2 Voiced and unvoiced consonants  \\

a @m Listen and repeat.

Voiced Unvoiced
/b/  bull cub /p/  pull
/g/  game bag /k/  came
/d/ do bad it/  two
vl view of i few

cup
back
bat
off

b m Listen. If you hear the word with the

voiced consonant, clap your hands.

1 bull  pull 5 do
2 cub cup 6 bad
3 game came 7 view
4 bag back 8 of

s

[T Diphthongs 3

two
bat
few
off

a Some English vowel sounds have two

parts. We call these diphthongs. Listen and repeat.

/et/  make /as/  down
/ai/  nine /au/  those
/21 boy

b Write two more words for each sound.

| 1 Shortvowels

leal
1o/

where
near

| Unit 3 |

[ 1 Consonants
a Most consonants in the phonetic alphabet are
the same as normal letters. Look.

p=/ipf m=ml d=/dl

b Find the words. Use the list of vowel sounds in
the phonetic alphabet on page 79.

1 /bas/ 6 /a:fta'nuin/
2 /drop/ 7 [I'bravkan/
3 /taun/ 8 /fen'testik/
4 /dem/ 9 /'reilwer/

5 /gud/ 10 /a'raund/
c Listen, check and repeat.

TR

—————————

| 1 Silent letters )

a The phonetic alphabet only shows the sounds.
Silent letters are not shown. Look at these words.
Which letters are silent?

1 lamb Naem/ 5 know /mav/

2 two ftuz/ 6 plague /pleig/

3 when /wen/ 7 under /'anda/

4 friend /frend/ 8 walk Iwark/

b Write the words.

1 /huy/ 4 /nit/ 7 /wot/

2 /'sarons/ 5 /a:nsa/ 8 /'kemist/
3 /leta/ 6 /park/ 9 /bild/

n

QE) Listen, check and repeat.

a (®Y2.2) These are short vowel sounds. Listen

and repeat. Close your left hand each time.

h rich
o/  clock
/e/  bed
v/ book

faef
fal
/A

bad
centre
mum

b Write two more words for each vowel sound.



Appendix 3: Your Space 2 — Sample of Pronunciation Exercises

Soundbite
( sl 121 hz) ,:J

113 ©607.223 Listen and repeat.
eats works sleeps

reads goes listens

watches finishes loses

a
1
2
3

©114 607224 Write the words in the
correct columns. Then listen and check.
spends collects starts catches plays
pushes likes wears washes surfs
brushes cycles uses talks phones

sl - hal

/

1207 ©607.299 Listen and repeat
several times.
She sells seashells on a seashore.
The sun shines on a shop sign.
Shannon’s sometimes shy.

b ©207 ©607.300 Listen again and
the /| sounds and underline
the /s/ sounds.

a

Soundbite
(47 sl
»

&

¥l d/ndr )

132 1607255 Listen and repeat the verbs.
1 talked finished
2 arrived played
3 started decided

133 ©607.256 Listen to the verbs.
Are they 1, 2 or 3?

sailed 7 watched travelled stayed
followed worked lived cooked studied

(ol jaw))

a 222 7607322 Listen and repeat.

1 Don't drQp litter, take it home!

2 There’s a photo of a bottle on my
mobile phone.

3 Yoghurt pots can get stuck on their
bodies.

4 Iwant to go swimming at my local
beach.

b 222 7607323 Listen again.he
/n/ sounds and underline the 0/ souny

(Word stress |

a 233 9607335 Listen and repeat.
bookshop sports shop
shoe shop music store !
tennis racket memory card
swimming pool  computer game
changing room newsagent’s

b 233 ©607.336 Listen again and
underline the stressed syllables.J




Appendix 4: New Headway Elementary — Sample of Pronunciation Exercises

Pronunciation

< Listen to three different pronunciations of -ed.
worked
lived

hd/ started

n
Id/

5 Listen and write the Past Simple verbs in

n d/ hd/
PiSlinciation
3 Listen and tick (V) the sentence you hear.
1 a _|He'’s from ltaly.
b __ She's from Italy.
2 a _ What’s his name?
b | What's her name?
3 a __ Your English is good.
b _ You're English, Good.
4 a ___ Wheres she from?
b | Where’s he from?
5 a __ His teacher is from England.
b | He's a teacher in England.
6 a (ou aren’t English.
b | We aren't English.

the chart. Then practise saying them.

d
2 Listen to the words. Write them in the

correct column.

&

Listen again, and repeat the words.

Stress and intonation

4 Listen and respond to eight sentences about
Darcey and David. Correct the wrong sentences.

Dy o Lonien, (s rws )

(Shelives in England. ("No,she dosen't She wes )

Listen and check. Practise again.

3 Listen and repeat the requests.
Notice how the intonation falls and rises.

- B

Can | have a coffee, please?

W

Could you tell me the time, please?

Practise the conversations in exercise 1.



Appendix 5: Solutions Elementary — Sample of Pronunciation Exercises

Listening Strategy

Unstressed words can be difficult to catch in natural
speech. Being able to recognise the unstressed form of
words will help you to understand them when you hear
them.

ateesssRdt e ana,

4 Read the Listening Strategy. Then listen. How are
the italicised unstressed words pronounced?
1 Pizza's from Italy.
2 Here are two apples.
3 Where's your cup?
4 |can help you.

5 I'm going fo the café.
6 saltand pepper

7 Here’s some cheese
8 This apple is for you

4 DICTIONARY WORK Look at the dictionary extracts below.
How are the stressed syllables indicated?

outfit raotfiv/ October /ok'taobary

P,

July dsulay magazine /mgazin/

audience “xdians/

5 Underline the stressed syllables in these words.
Use a dictionary to help you. Then listen and check.

1 collection 5 dangerous 9 wonderful
2 pyjamas 6 magazine 10 twenty-one
3 understand 7 audience N computer
4 disaster 8 amazing 12 seventeen

7 Underline the stressed syllables in the highlighted
words. Then listen again and check.

1 Good SFEEMOON BVERYBNE, and welcome to the show!
2 We are proud to present an BXciting new designer- Zizi

Malek!

3 Our first models, Tonya and Stella, are EGMIAR down the
catwalk now

4 His trousers are difficult to describe They look a bit like
pyioima bottons -

5 The reporters are taking lots of photographs of him.

7 BXED rronuncaTion Listen and repeat these third
person singular verb forms, Pay attention to the sound of
the endings.

Ailz/or iy knows loves visits works
B: Az finishes washes uses

8 (IR rronuNcIATION Listen and repeat these third

person singular verb forms, Do they have ending A or B?

comes dances goes likes lives shares
teaches watches

YV YYE LSS I YIS 1a3L JUET NG,

4 Listen, check and repeat. Copy the pronunciation.

T

LOOK OUT! Past simple endings

You may not hear the past simple ending very clearly in
connected speech if the following word begins with a
consonant.

We played tennis yesterday.  can sound like

We play tennis yesterday.

I cooked dinner last night.  can sound like

I cook dinner fast night.

However, we can usually identify past tense forms from
the context or from other words in the sentence.




