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Anotace

DRABKOVA, Natilie. Vyuziti digitalnich platforem Mentimeter a Classroomscreen v
hodinach anglictiny na stfedni Skole. Hradec Kralové: Pedagogicka fakulta Univerzity Hradec

Kréalové, 2024. 234 s. Diplomova préce.

Diplomova prace se zabyva vyuzitim digitalnich platforem Mentimeter a Classroomscreen na
stfedni Skole. Teoretickd ¢ast je zaméfena na vyuZiti multimédii a digitalnich technologii ve
vzdélavani. Dale se vénuje vyukovym metodam, sumativnimu a formativnimu hodnoceni a
vyuzitim ucebnic v hodinéch anglického jazyka. Prakticka ¢ast rozebira 20 oducenych hodin, z
nichz polovina je oduc¢ena pomoci multimédii a digitalnich platforem a druhé polovina pomoci
ucebnic. Cilem této diplomové prace je zjistit, pfi jakém typu vyucovaci hodiny zaci dosahli
lepsiho vykonu, vysledki a u jakého typu Zaci projevili vétsi zajem a vice se zapojili do vyuky.

Vysledky jsou vyhodnocovany pomoci testll a observacnich archii.

Klicova slova: multimédia, digitdlni platforma, Mentimeter, Classroomscreen, hodina

anglického jazyka



Abstract

DRABKOVA, Natalie. The usage of digital platforms Mentimeter and Classroomscreen in
English lessons at secondary school. Hradec Kralové: Faculty of Education, University of

Hradec Kralové, 2024. 234 pp. Diploma Thesis.

The diploma thesis deals with the use of digital platforms Mentimeter and Classroomscreen in
secondary school. The theoretical part focuses on the use of multimedia and digital technologies
in education. It also focuses on teaching methods, summative and formative assessment and the
use of textbooks in English language classes. The practical part discusses 20 lessons taught,
half of which are taught using multimedia and digital platforms and the other half using
textbooks. This thesis aims to find out in which type of lesson the students achieved better
performance, results and in which type of lesson the students showed more interest and

engagement in the lesson. The results are evaluated using tests and observation forms.

Keywords: multimedia, digital platform, Mentimeter, Classroom screen, English lesson



RozSireny abstrakt v ceském jazyce

Préace s nazvem Wuziti digitalnich platforem Mentimetr a Classroomscreen v hodinach
anglictiny na stiredni skole se zamétuje na implementaci digitalnich platforem na stfedni Skole.
Cilem je zjistit moznosti vyuziti Mentimetru a Classroomscreen na SPS, SOS a SOU Hradebni
v Hradci Kralové. Konkrétné rozdily mezi dvéma odliSnymi skupinami zaku, ptficemz prvni
skupina nazvana experimentalni bude vyucovana s vyuzitim multimedialnich platforem a druha
bude vyucovana bez vyuziti multimédii. Hlavnim cilem je zjistit, ktera skupina zaka dosahuje
lepsich vysledkd, vice se zapojuje v rdmci vyucovani a zda vyuziti digitalnich platforem vede

k vétsi srozumitelnosti a systemati¢nosti vyuky.

Pro dosaZeni cilil je prace rozd€lena na teoretickou, metodologickou a praktickou ¢ast.
Teoreticka cast se dale déli do Sesti kapitol. Prvni dvé kapitoly podrobné zkoumaji pojem média
a multimédia a pronikaji do oblasti multimédii, zejména v kontextu vzdélavani a vyuky
anglictiny jako druhého jazyka (ESL). Tato ¢ast se také zabyva jejich vlivem na jednotlivé
jazykové dovednosti. Dalsi kapitoly pak rozsituji kritické pojmy medialni a herni gramotnosti
tim, ze zkoumaji vliv multimédii a socidlnich médii na studenty a pedagogy. Prace predklada
vyvazeny pohled na pfinosy a rizika spojend s jejich pouzivanim ve vzdélavacim kontextu.
Dalsi ¢asti jsou vénovany aplikacim pro vyuku jazykl se zvla$tnim zaméfenim na Mentimeter
a Classroomscreen a dal$i aplikace, které jsou dale vyuzivany ve vyzkumu. Nasledné jedna
kapitola pojednava o vyvoji riznych vyukovych metod s dirazem na komunikativni vyuku
jazyka (CLT) vzhledem k jejimu vyznamu v rdmci studie. Dalsi ¢ast se pak zabyva vyuzitim
ucebnic ve vyuce a hodnoti jejich vyhody a nevyhody. Nakonec je uveden rozdil mezi
sumativnim a formativnim hodnocenim, které slouzi jako dulezitd soucast praktické casti a

jedna z vyzkumnych otazek.

Metodologickd ¢ast se zaméfuje na zasady metodologie a popisuje kvantitativni a
kvalitativni metody, které budou pouzity v praktické casti. Tato cast také blize vysvétluje

vyzkumné otdzky a nastiniuje proces sbéru dat. Nakonec je uveden popis odborné skoly.

Pred vysvétlenim praktické Casti je dlilezité zminit, Ze jeji realizace se od abstraktu lisi
z divodu neptedvidanych problémi pfi realizaci. Plivodné bylo planovano, Ze implementace
vyzkumu bude probihat v riznych tfidach a vék a pohlavi zaki se budou lisit. Vyucujici vSak

od zaii vyucuje pouze ve dvou tiidach, takze nebylo mozné realizovat vyuku v jinych ttidach.

V praktické ¢asti je analyzovéano dvacet vyucovacich hodin vedenych s experimentalni

a tradi¢ni skupinou zakl. Kazda analyzovana vyucovaci hodina se sklada ze stru¢ného shrnuti,



cili vyuCovani hodiny, multimedialnich a jazykovych dovednosti a vysledkii na zakladé
pozorovani nezucastnénych a zucastnénych pozorovateld. Vysledky formativniho hodnoceni
jsou pro lepsi prehlednost promitnuty formou grafu. Vysledky praktické ¢asti budou vychazet
nejen z pozorovani a sbéru dat ziskanych z testl, ale také z reflexe provedené po kazdé

vyucovaci hodiné.

Pokud jde o zavér vyzkumu, ukézalo se, ze skupina tradi¢nich zak dosahla lepsich
vysledkii nez experimentélni skupina, coz bylo v rozporu s mym ptivodnim piedpokladem,
ktery ptedpokladal opacny vysledek. Nepiekvapilo mé vSak, Ze experimentalni skupina
projevila vétsi nadSeni a zajem o aktivity zprostfedkované Mentimetrem, Classroomscreenem
a dal$imi aplikacemi. Nakonec, instrukce promitané na obrazovce Classroomscreen nemély

zadny zv1astni vliv na lepsi srozumitelnost a ptehlednost.

Jedno z omezeni se tykalo neznalosti zakd a jejich styli uceni. Dalsi omezeni navic
souvisela se seznamem témat, kterd byla zaddna k vyuce v rdmci nasledujicich dvaceti
vyucovacich hodin. Nejvétsi diraz byl kladen na rozvoj dovednosti mluveni a psani a maly na
dovednosti ¢teni a poslechu. Nakonec nebyly ulozeny nékteré odpovédi z reflektivnich aktivit,
takze je nebylo mozné vyhodnotit. Nicméné¢ uvedena omezeni mohou byt podnétem k dalSim

vyzkumiim a mohou slouzit jako inspirace pro dalsi vyzkumné prace.
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Introduction

The thesis focuses on the implementation of digital platforms at secondary school.
Namely, the thesis aims to discover the potential of the usage of Mentimeter and
Classroomscreen in Vocational school secondary industrial school, college and vocational
school in Hradec Kralové.! The thesis’s goal is to find out the differences between two distinct
groups of learners, the first group called experimental will be taught with the usage of
multimedia platforms and the second group will be taught without any multimedia usage. More
specifically, the thesis aims to discover which group of learners achieve better results, get more
engaged within the lesson unit and whether using digital platforms results in more

comprehensible and systematic instructions.

To reach the objectives of the thesis, the thesis is divided into theoretical,
methodological and practical parts. The theoretical part is further divided into six chapters. The
first two chapters scrutinize the terms media and multimedia and delve into the realm of
multimedia, particularly within the context of education and English as a Second Language
(ESL) classes. This section also examines their effects on individual language skills. Then, other
chapters extend to the critical concepts of media and game literacy, by exploring the impact of
multimedia and social media on learners and educators. The thesis presents a balanced view of
the benefits and risks associated with their use in educational contexts. Other chapters are
dedicated to language learning applications with a special focus on Mentimeter and
Classroomscreen and other applications which are further used in the research. Subsequently,
one chapter is dedicated to the development of various teaching methods highlighting
Communicative Language Teaching (CLT) due to its prominence within the study. Then, the
next chapter concerns the usage of textbooks in the classroom, evaluating its advantages and
disadvantages. Lastly, the difference between summative and formative assessment is provided

which serves as an important component of the practical part and one of the research questions.

The methodological part focuses on the principles of methodology, describing
quantitative and qualitative methods that will be employed in the practical part. Also, this part
provides a further explanation of the research questions and outlines the data collection process.

Lastly, a description of the vocational school is provided.

! Vocational school secondary industrial school, college and vocational school in Hradec Kraloveé will be further
stated as SPS, SOS a SOU, Hradec Kralové
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Before explaining the practical part, it is important to mention that the implementation
of the practical part differs from the abstract due to unforeseen challenges in realization.
Originally, it was planned that the implementation of the research will be conducted in different
classes and the age and gender of learners will differ. The faculty teacher has been teaching

only two classes since September, so it was not feasible to teach in other classes.

The practical part analyses twenty lessons conducted with both the experimental and
traditional groups of learners. Each analysed lesson consists of a lesson summary, lesson
objectives, multimedia and language skills and the results based on the observations by non-
participant and participant observers. The results of formative assessment are projected in the
form of a graph for better clarity. The results of the practical part will not only be based on the
observations and the collection of data gained from tests but also on reflections done after every

single lesson.

14



Theoretical part

1 Media

This chapter will explore the definition of the term 'media’ and differentiate between old
and new media. Media serve as a crucial means of communication in society. However, the
concept of media has evolved over time. Chun, W. H. K., & Keenan, T., mention in the book
that “according to the Oxford English Dictionary (OED), media stems from the Latin medium
meaning middle, center, midst, intermediate course, intermediary (hence medium/average
height and spiritual medium).” 2 However, according to Chun, W. H. K., & Keenan, T., in the
18" century, the term changed its meaning to paper and money and later in the 19" and 20%
centuries the term began to resemble the contemporary usage representing newspaper and
magazine.® Media started to be used as a way of communication and have played a vital role in

facilitating communication within society since then.

Throughout history, people have been communicating via media, initially, in the form
of text, sound, drawing and later in the form of photography, video and animation. According
to Oxford Learner’s Dictionaries, the term media can be explained as “the main ways that large
numbers of people receive information and entertainment, that is television, radio, newspapers,
and the Internet.” # The aforementioned forms of communication are transmitted via these

communicators called mass media and their origin dates back to the 15™ century.

1.1 Development of media — old media and new media

Old media, therefore, are linked to the emergence of the printing press in the 15th
century, encompassing newspapers, magazines, and the earliest forms of mass media. Likewise,
Dooley asserts that the term media started to be used with the advent of printing press. °
Subsequently, with the introduction of television and radio broadcasting, as well as the
production of videotapes, films, and CDs. Chenoy states that these media all belong to the main

traditional or conventional mass media communicators.® Old media rely on physical

distribution channels, such as newsstands, bookstores, TV networks, and cinemas.

?W.H.K. Chun & T. Keenan, New Media, Old Media A History and Theory Reader (UK: Routlege, 2005), 2.
% Ibid, p. 3.
4 Oxford Learner’s Dictionaries. Definition/American_English/Medi. [online]. [cit. 2023-12-09]. Available from:

https://www.oxfordlearnersdictionaries.com/definition/american_english/media
5 B. Dooley, Media and History. (UK: Elsevier, 2011), 11.

& Ceil Chenoy, The Role of Old Media in New Communication Environment. (June 4, 2011): 2.
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Web Communication versus Traditional Communication

Web Traditional

Communication Communication
Complexity Multiple messages Two-to-three core
of Messages messages
Message Delivery Unfiltered Through a filter (the media)
Message Control  Decentralized control of Centralized control of

the message the message
Communications Interactive communications: One-way communications:
Interactions receiver communicates sender to receiver

back to sender

Figure 1. Web Communication versus Traditional Communication (Chenoy, 2011, 7)

According to this table, traditional media tend to be centralized and the message is
controlled which has a huge impact on public awareness and gained information (see Figure 1).
Alexander affirms that the dissemination of information used to be implemented via television,
radio and newspapers at coffee shops and pubs.” Thus, audiences were passive consumers of
media, as interaction and feedback were limited compared to modern possibilities thanks to the

internet.

New media were established along with internet development and digital technologies.
New media are as Vokes states connected to the ‘mobile phone revolution’ that began at the
beginning of the 21% century. ® In addition, it refers to digital publishing via online newspapers,
magazines and e-books. Moreover, it is associated with digital audio and video, for example,
podcasts, music downloads and video streaming. Consumers of new media take advantage of
immediate feedback which is provided via digital platforms and social media, such as
Facebook, Instagram, Twitter and so on. Immediate feedback and response can serve as a huge
advantage to the public as it provides instant information that can be found in multiple sources.
Information released via new media is decentralized, meaning that its content is not shortened
and regulated (see Figure 1). Chenoy claims that a wide range of information on existing
sources is not authentic and verified highlighting the importance of discerning sources for

accurate information.® In other words, not all sources available provide verified information.

" Alexander et.al. 4 pattern language. (New York: Oxford University Press, 1977), 220.
8R. Vokes, Media and Development. (London: Routledge, 2018), 3.
% Ceil Chenoy, The Role of Old Media in New Communication Environment. (June 4, 2011): 8.
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In summary, the primary distinction between these two types lies in their accessibility.
New media can be accessed by anyone who has access to the internet via electronic devices,
enabling users to give immediate responses and feedback. Users are also enabled to share
information and react to it instantly. It closely ties up with the speed of information and
responses to enquiries. Chenoy states “new media can amalgamate with old media and form
better techniques in future to reach out to a larger mass but the importance of old media in our
everyday lives would continue forever.”2° In other words, both old and new media continue to
coexist in the modern world, with the possibility of incorporating digital platforms to reach
wider audiences and engage with users. Any information can be announced in different forms,
such as text, sound, image or video via various mass media. Importantly, they have a massive

impact on how information is consumed, shared and understood by a wider public.

10 [bid, p. 18-19.
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2 Development of multimedia

Having explained the term media, this chapter will closely look at the meaning of
multimedia and their role and development in education. According to Collins dictionary, the
term multimedia ‘refers to computer programs and products which involve sound, pictures, and
film, as well as text.’!! In other words, when audio, video, text and picture are being used on
computers and other devices, we are speaking about the term multimedia. Mishra, S., & Sharma,
R. C mention in their book the authors Roblyer and Schwier who define multimedia as “A
computer system or computer system product that incorporates text, sound, pictures/graphics,
and/or audio.” > Multimedia compared to media, therefore, include not only one type of media

but more types of media on computer and digital devices.

2.1 Development of multimedia in ESL classes - Impact of the
use of multimedia on language skills
After defining the term multimedia and comparing it with the term media, this chapter
will provide a brief overview of the evolution of multimedia in education and ESL classes over

time. It will then explore how multimedia can be utilized to enhance language skills.

Based on the previously mentioned definition of multimedia, the incorporation of text,
sound, picture, video and audio into English as a second language (ESL) offers numerous
benefits, including the improvement of individual language skills. Claim argues that multimedia
have a big potential for enhancing the learning process.™® There are four major language skills
that are developed in the lessons. Listening and reading skills fall under the category of
receptive skills, while writing and speaking skills are considered productive skills. All four
language skills are noted in the table below for clarity and arrangement. The table below

outlines how different types of multimedia can be used to develop each language skill.

1 Collins dictionary. dictionary/english/multimedia. [online]. [cit. 2023-12-09]. Available from:
https://www.collinsdictionary.com/dic tionary/english/multimedia

12g Mishra, & R. C. Sharma, Interactive multimedia in education and training. (USA: 1GI Global, 2005), 3.

13 M, Zaim. "The power of multimedia to enhance learners’ language skills in multilingual class." Igniting a
Brighter Future of EFL Teaching and Learning in Multilingual Societies, ed. Lesley Harbon, Michael Guest, Loh
Chin Ee, JAyakaran a/I Mukundan (Indonesia: English Department FBS UNP Press, 2016), 24.

18
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Language skills Listening skills Reading skills Speaking skills Writing skills
Types of TV news, YouTube | Literary books, e- | Images, pictures, | Digital story-
multimedia videos, movies, books, textbooks, | charts, tables, telling,
reels workbooks, maps, videos, narratives, peer

interactive feedback

vocabulary

exercises and

quizzes

Figure 2. Language skills and multimedia

Listening skills belong to the category of receptive skills. Zaim defines listening skills
as the “skill to comprehend the information given orally by a speaker. “**He adds that “it is a
receptive skill.”*® The development of audio recordings and CD-ROMs started to have an
impact on listening skills. Learners could engage with authentic conversations, practicing
pronunciation and intonation. However, multimedia upgraded the listening process, Zaim
claims that the advent of audio-visual material enabled hearers to watch as well as listen.
16 Audio-visual material includes YouTube videos, TV news, movies, reels and others. Listeners
are allowed to not only listen to an individual piece of authentic conversation but also watch

the real-life scenarios.

Reading skills also belong to the category of receptive skills. Thanks to the written form,
learners can improve their reading skills and practice specific grammar tenses in textbooks,
workbooks and e-books. Undoubtedly, literary books and e-books have a positive impact on
reading abilities and skills. Reading skills are also closely tied up with vocabulary acquisition
and grammar. Being able to read requires a sufficient knowledge of grammar, vocabulary and
phrases. Suman recommends taking interactive vocabulary quizzes, gamified vocabulary
activities and reading short texts to practice acquired vocabulary and phrases.!’ These activities

can be taken on various interactive platforms that will be discussed further in this thesis.

Productive language skills are considered to be speaking skills and writing skills.
Speaking skills can be developed with the support of multimedia, such as presentations, images,

charts, maps and tables which are also called visuals. Zaim also mentioned previously

14 M. Zaim. "The power of multimedia to enhance learners’language skills in multilingual class." Igniting a
Brighter Future of EFL Teaching and Learning in Multilingual Societies, ed. Lesley Harbon, Michael Guest, Loh
Chin Ee, JAyakaran a/I Mukundan (Indonesia: English Department FBS UNP Press, 2016), 25.

15 Thid.

18 Ibid, p. 25.

7 Tbid, p. 88.
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mentioned types of multimedia stating that the incorporation of visuals enhances learners'
perception, with increased visual stimuli correlating to higher levels of learner engagement. 8
In other words, the more visuals are included in the lesson, the better for learners’ attention and
engagement. He also adds that there are various kinds of support including verbal, verbal-
pictorial, graphic and video presentation that positively affect the improvement of speaking
skills.!® He explains that verbal support demonstrated on slides provides learners with facts and
basic information about a certain topic. 2% It serves as background information and support to
learners. Another support refers to pictures and images. He describes that this particular support
boosts learners’ imagination and thinking process.?! Graphic support is associated with pictures,
charts and maps. Zaim claims that learners should be able to describe a certain object based on
previously acquired information and knowledge. 2? The last support refers to video presentation.
Zaim asserts that learners gain information about various cultural backgrounds, habits,
traditions, real-life situations and stories of English-speaking nations. 2 Listening to authentic

material in the lesson provide learners with the various accents and dialects.

Another productive skill is assumed to be writing skills. Writing might be improved via
various literary books and e-books as well as reading skills. Suman recommends using digital
storytelling, narratives and peer feedback to improve one’s writing skill. 2 Even though, peer
feedback might not be considered as a type of multimedia. Feedback can be given via
multimedia, such as social media. If learners receive positive or negative feedback on their

work, their writing skills might be improved.

Overall, teachers ought to give learners sufficient support before each activity which
develops individual language skills. Thus, this will encourage learners to listen, read, speak and

write if they learn some necessary information in advance.

Multimedia plays an essential role in contemporary society, facilitating communication,
information sharing, and message delivery through digital platforms. Its significance extends
to educational settings, where it has become an indispensable tool for both teachers and learners

in achieving educational objectives. When pedagogical approaches are accompanied by

18 Ibid, p. 25.

PIbid.

2bid, p. 26.

2 Tbid.

2 bid.

Zbid.
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multimedia, teachers’ work is facilitated helping to meet a certain objective. For instance,
Richards and Rodgers state that Communicative Language Teaching (CLT) requires speaking
activities that might be implemented by means of multimedia. % Thus, certain activity develops
particular receptive skill which helps teachers to accomplish their goals. Moreover, individual
language skills can be enhanced thanks to a certain form. Similarly, Zaim says that “multimedia
can enhance the learners’ ability to communicate orally and in written form with the language
being learned. ?° Both forms are necessary to be developed and positive outcomes and
consequences are, therefore, highly likely via multimedia. Eventually, as was previously stated,
multimedia assist lesson units and their incorporation develop and improve individual receptive

and productive skills.

2.2 Types of literacy — media and game literacy

After examining the impact of multimedia on individual language skills, this chapter
endeavours to clarify the concept of literacy, identify its primary types, and provide
comprehensive insights into the two types relevant to this thesis. Additionally, this part will
look at how the media can be incorporated into the lessons and why media literacy is crucial
according to some curricular documents. Moreover, this chapter will be concise as the main
topic of the thesis is not about learning about media, however, via media. The final part will

aim to define the relatively new term game literacy and will explain its relation to the topic.

The term literacy as Wendt asserts does no longer mean only the ability to read, it goes
even beyond. 2’ The ability to read is the core of the definition of literacy, however, other factors
ought to be taken in mind. Carroll argues that the present-day generation of learners is daily
confronted with the impact of the internet and digital technologies which must be considered
by educators who play a major part in the educational process and development of literacies. 28
Thus, the literacies relate to the abilities that Wendt names, such as fluency, the comprehension

and analysis of complex texts and effective social and electronic communication. 2° That,

23], C. Richards & T. S. Rodgers. Approaches and methods in language teaching (UK: Cambridge University
Press, 2001), 93.

M. Zaim. "The power of multimedia to enhance learners’ language skills in multilingual class." Igniting a
Brighter Future of EFL Teaching and Learning in Multilingual Societies, ed. Lesley Harbon, Michael Guest, Loh
Chin Ee, JAyakaran a/I Mukundan (Indonesia: English Department FBS UNP Press, 2016), 27.

27 Jullian L. Wendt, “Combating the Crisis in Adolescent Literacy: Exploring Literacy in the Secondary
Classroom,” American Secondary Education 41, no.2 (Spring 2012): 38

28 Jann Carrol, “From encyclopaedias to search engines: Technological change and its impact on literacy
learning,” Literacy Learning: the Middle Years 19, no.2 (June 2011): 27

2 Wendt, “Combating the Crisis in Adolescent Literacy,” 38.
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undoubtedly, leads to successful further development in the school and work environment.
Wendt mentions other standards which should be incorporated into the school curriculum, for
instance, critical thinking and dissemination of information. ** These standards and skills are
included in the types of literacy. Except for the following types of literacy, there is a wide range
of literacy including Numerical, Financial, Health Digital literacy and many others. All

literacies are closely connected with each other and every single one should be developed.

This thesis will only deal with media and game literacy. Media literacy refers to the right
understanding of the different media types, such as text, image, sound, video and animation. It
is also associated with evaluation, analysis and access to given information on television,
newspapers, magazines, websites, social sites and digital platforms. In other words, media
consumers have to be able to differentiate fact from opinion and recognize the reliability of
some sources and information. According to Metodicky portdl RVP.cz, the main objective of
media literacy is to lead learners to make use of media content effectively and under control. 3!
It is also mentioned that one of the key principles of media literacy is to have an understanding
of media content which is very often on the border between fiction and reality. 3> Learners
during ESL classes are given an opportunity to not only utilize the new media which are
incorporated in the lesson units but they are also learnt how to think critically and access only
the information which is valid and relevant. To elaborate on this term more, Burn, A., & Durran,
J. state that “media literacy draws attention to important connections between print literacy and
the way people engage with the media.”®® More specifically, how people perceive information

gained in printed newspapers and on new media, for example on social media.

Moreover, how the information is interpreted and distributed further (see Figure 3).
Burn, A., & Durran, J. add that the term media literacy has a function of being critical, cultural
and productive (see Figure 3).34 According to, Burn, A., & Durran, J., “Media literacy is at a

general level, in particular that it involves both a critical understanding of media texts as well

3 Ibid, p. 40.

3 Clanky.rvp.cz. Medialni vychova / Inspirace k realizaci. [online]. [cit. 2024-22-01] Available from:
https://clanky.rvp.cz/clanek/s/Z/87/MEDIALNI-VYCHOVA-—INSPIRACE-K-REALIZACI html

32 Clanky.rvp.cz. Medialni vychova / Inspirace k realizaci. [online]. [cit. 2024-22-01] Available from:
https://clanky.rvp.cz/clanek/s/Z/87/MEDIALNI-VYCHOVA-—INSPIRACE-K-REALIZACI html

3 Burn, A., & Durran, J. Media Literacy in Schools Practice, Production and Progression. London: Paul
Chapman Publishing, 2007, 3.
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as a creative ability to produce them.”® Cultural means production of discourse by various

authors possessing different social statuses, social roles, roots and dialects.

TABLE I.I Media literacy: a cultural-semiotic model

Cultural contexts Social functions Semiotic processes
Lived Cultural Discourse

Selective Creative Design/Production
Recorded Critical Distribution

Interpretation

Figure 3. Media literacy: a cultural-semiotic model (Burn & Durran 2007, 8)

Another explanation of cultural function, according to Burn, A., & Durran, J., is
associated with arts, music, drama and films, but also with the idea of multiculturalism.®
Multiculturalism represents the notion of more cultures commonly occurring in nowadays
media. People around the world produce art which is consequently brought to global media
enabling people to acquire knowledge of foreign states, cultures, customs and traditions. They

might also seek inspiration from different cultures, learn from them or offer support and help

when needed.

What is closely associated with media literacy is game literacy. Zagal uses the following
words to define what the game literacy is: “having the ability to understand meanings with
respect to games. Having the ability to make games.“ 3’ Bacalja refers to this definition stating
that game literacy has a close connection with a proper understanding of social and cultural
aspects of a game and the necessity to require skills to master a game. 3 Social and cultural
aspects include, for instance, communication with other people. Cultural aspects might also
represent the cultural and historical origin of a particular game, understanding historical events
and tools being used at the time. The development of game literacy can be beneficial for learners
with respect to lesson objectives. Mathe et.al. highlight that “Digital games have the potential

to address a variety of pedagogical objectives across a range of subject areas in education.”®

% TIbid, p. 7.

36 5 Burn & Durran, Media Literacy in Schools Practice, 2001, 9.
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In other words, teaching through games and digital platforms can result in positive outcomes in

the school environment.

Game literacy holds significant relevance for this thesis, especially considering the
widespread use of gamified learning platforms in education. Many digital learning tools, to be
introduced later, leverage gaming elements to engage and motivate learners. Games such as
Kahoot! and Quizlet are particularly popular in ESL classrooms due to their appeal to students.
These games encourage collaboration, as students often participate in group activities or play
individually, fostering increased effort and motivation. Learners access these games through
various devices like mobile phones, laptops, tablets, or school computers. While these games
typically track individual performance and are not anonymous, teachers can monitor students'
progress, evaluate their scores, and provide necessary support. This data can also serve as a

foundation for further learning and practice activities.

In conclusion, in the case of media literacy Burn, A., & Durran, J. put emphasis on
understanding media text and content in depth. They state that learners should know in what
way is the meaning of a particular image, text, sound or video produced by the author. In
addition, in what way does the layout, typeface and writing style influence both the content and
the meaning.*® Burn, A., & Durran, J. highlight that media literacy coexists with print literacy
which represents the term multiliteracy. “'Both literacies frequently occur in education. They
also add that media literacy is very often mistaken for ICT in education explaining that both
terms link with each other.*? When it comes to game literacy, the proper understanding of each

educational game might facilitate the learning process and lead to multiple benefits.

Burn, A., & Durran, J. claim that “To simplify the argument: as David Buckingham has
often asserted, learning through the media (of which e-learning is a subset) is not the same thing
as learning about the media. E-learning is not media literacy.” **This explanation is very
important for this thesis as the main focus will be learning through media rather than about the

media.

40 Burn & Durran, J., Media Literacy in Schools Practice, 2001, 151.
4 Ibid, p. 121,
% Ibid, p., 130,
% Ibid, p. 171.
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2.3 Multimedia and social media — benefits and risks (for
learners, teachers, for the content)
While incorporating multimedia into lessons offers significant advantages for both
learners and teachers, it's important to acknowledge the potential risks associated with their use.
This chapter will explore both the benefits and dangers of utilizing multimedia, particularly

focusing on social media and digital platforms.

On the one hand, communication via social media, such as Facebook, Instagram, Twitter
and so on might be beneficial for their users. Saini and Mir emphasize that “the scope and depth
of this integration have evolved significantly, ushering in a new era of education that is
characterized by digital connectivity, collaboration, and information accessibility.” *People
around the world can communicate via social media regardless of distance. Both teachers and
students frequently utilize social media for sharing information, providing feedback, and
submitting homework. Teachers can distribute educational resources through digital platforms,
providing learners with instant access. Saini and Mir define the social media as “library”
explaining that it has an informative function as well as communicative.*® All the necessary
information shared on other media, such as newspapers and television is posted there. They also
add that social media, compared to traditional textbooks, is provided with a vast amount of
information coming from various sources.*® It is believed that teachers who include social
media and digital platforms in the school curriculum and teaching unit make the lesson more
enjoyable and motivational for their learners. Moreover, social media and digital platforms can
be used when working on collaborative projects, making presentations and delivering speech.
Saini and Mir compare social media communication with teacher-learner communication which
is typical for traditional classroom setting. Social media communication, however, enables
learners to be engaged in group discussions and chats. *’The ability to participate in
conversations can be helpful for learners’ future career and professional and personal
development. O’Brien, Melinda L., author, et. al. claim that social media seems to be crucial
for social interaction and keeping up with other peers as learners are then more likely to feel

that they are part of a community and social group.*® A sense of belonging plays a very crucial

 Dr. Navneet Sainil , Sajad Ahmad Mir2,” Social Media: Usage And The Impact On Education,” Journal of
Namibian Studies, 33 S3 (August 2023): 4671

4 Tbid, p. 4672.

46 Tbid.

47 Tbid.

8 Melinda L. O'Brien,, author, “A qualitative study exploring teacher perceptions of the impact of social media
usage on middle level learners "(PhD. Diss. Millersville University of Pensylvania, 2020), 27.

25



role in growing up and becoming an adult. O’Brien, Melinda L., author, et. al. also mention that
sharing information on social media can have a positive effect on health as they commonly
share their feelings by using emojis, gifts and posts with their peers online giving them
immediate responses and help. *® Peers provide help, feedback and advice whenever and

wherever needed.

Social media have facilitated the learning process, gaining new information, sharing
materials and providing feedback. For these reasons, learning and teaching had never been
easier before. While the usage of social media in education has proved to be useful and practical,

some disadvantages of the utilization might occur when using social media irresponsibly.

On the other hand, social media can pose a considerable threat to its users. As previously
mentioned, information can be posted and accessed by anyone with a proper internet
connection. It is very common that some new information can turn into disinformation and
cause fear among people. Birkle, Diwes and Schnapp also also assert that social media
algorithms can tailor content to individual users' preferences, potentially manipulating their
opinions on certain topics.*® Therefore, it is crucial to educate learners, who are exposed to social
media and irrelevant content daily, about discerning relevant information, thinking critically, and
verifying information from various internet sources. Birkle, Dawes and Schnapp suggest teaching
learners about this treat, developing their knowledge, and educating and leading them in the right
direction. °* Another potential threat that new media, especially, social media can cause is
cyberbullying. Individuals might be humiliated, threatened and gossiped on social media. This can
result in mental distress, in most serious cases in mental breakdown. O’Brien, Melinda L., author.,
et al. say in their thesis that school results tend to be lower if learners have been bullied and the
same applies to school attendance which decreases if there is a sign of cyberbullying.®? It is not
only a problem for teenage learners, but also for children who frequently use social media. It has,
without doubt, a negative impact on health affecting not only learners but also their families. Saini
and Mir argue that “Students who fall victim to cyberbullying may experience emotional distress,
anxiety, and depression, all of which can negatively impact their academic performance and overall

wellbeing.”>® Not only are learners prone to mental problems, but also fail rate during examination.

%9 Tbid, p. 29.
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Privacy concerns also arise from social media use, as information shared on these platforms can be
accessed by anyone. Posting inappropriate content about schools or employers can pose a threat to
individuals' reputations. Another very serious issue concerns mental problems and addiction.
O’Brien, Melinda L., author., et al. state that regular users of social media are much more likely
to suffer from mental illnesses.>* It is claimed that learners who make use of social media more
often are much more susceptible to addiction and related problems. The reason for addiction might
as Saini and Mir state stem from the idea of missing something. *° This addiction may stem from
the fear of missing out and the pressure to keep up with peers, leading to detrimental effects on
learners' well-being and academic performance. As was mentioned before, social media accounts
for numerous threats, risks and traps when not being used with forethought. Mainly teachers and
parents play a vital role in teaching children how to use social media safely and how to react when
being negatively affected by it. If all precautions are taken, users are unlikely to fall into a trap and

be badly influenced by social media.

Having presented one of the most frequent benefits and risks of multimedia and social media
usage by learners and teachers, this part will concentrate on the most significant benefits and risks of
multimedia content. Multimedia content plays a crucial role in the present-day teaching environment.
ESL classes are more varied and liven up by videos, images and scenes from English-speaking
countries that can conduce to motivation and interest in learning English. A combination of picture,
sound and video contribute to a positive income. Learners can watch various real-life situations
presented by native speakers, they improve listening skills and learn new vocabulary connected with
certain topics. Moreover, thanks to multimedia, learners are enabled to experience various cultures,
regional dialects, slang or idioms commonly used in certain communities. Kamila Barbara
Grzeszezyk argues that “textbooks cannot compete with real-life language materials which attract
student's attention.” **When traditional learning styles via textbooks are compared with learning via
multimedia, multimedia offer a greater variety of sources than learning via textbooks. Another
benefit of multimedia is associated with interactive exercises and quizzes where learners can practise
a certain grammar issue, vocabulary or topic at their own pace. Multimedia in ESL classes allow

learners to interact with the language in ways that textbooks are unable to provide.

Having outlined some of the advantages of multimedia in ESL classes, this paragraph will

list its disadvantages. The most serious issue that very frequently occurs in the classroom

5% O'Brien, “A qualitative study exploring teacher perceptions,” 32.

5% Mir2, Sainil,” Social Media,” 4673

%6 Kamila Barbara Grzeszczyk, “Using multimedia in the English language classroom” (MA diss. Higher School
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environment is the overuse of multimedia. Kamila Barbara Grzeszczyk states that sometimes
teachers rely too much on the use of multimedia and consequently, teachers become passive
observers rather than active participants in the lesson unit. >’ In other words, she adds that multimedia
“serve as an assisting instrument to effective teaching and learning rather than a target, and
under no circumstance should not dominate the class.”®® Additionally, technical issues can pose
challenges, as certain multimedia content or files may not function properly on school
computers, potentially disrupting the lesson flow. Finally, the selection of multimedia content
must be carefully considered for relevance. Videos, for instance, should align with specific
topics and teaching objectives to ensure they contribute meaningfully to the learning

experience.

The chapter explored the role of multimedia, particularly in ESL (English as a Second
Language) education, discussing both its advantages and drawbacks. It emphasizes the benefits
of multimedia, such as its ability to diversify learning materials, engage students through
interactive exercises, and provide exposure to real-life language situations. However, it also
cautions against overreliance on multimedia, noting that it should complement rather than
dominate the teaching process. Technical issues and the need for relevant content selection are
highlighted as potential challenges. Importantly, if those drawbacks are limited, the ESL lesson
with the use of multimedia is likely to be entertaining, motivating and engaging for a vast

majority of learners.

>’ Grzeszezyk, “Using multimedia in the English language classroom,” 130.
58 11.:
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3  Technology-enhanced language learning (TELL)- language

learning applications

The chapter will explore both the benefits and challenges associated with technology-
enhanced learning, along with a list of various applications in this field. The integration of
technology into ESL classes has introduced numerous digital platforms and applications
designed to enhance language skills, facilitate collaborative work, and incorporate gamification
elements. Some applications leverage gaming experiences to motivate learners and foster
healthy competition among peers. The term ‘enhanced’ explains Akbari stating that “it is often
referred to as promoting or complementing the teaching and learning, using technology to
motivate students, to provide more authentic experiences for language use, to assist learning or
to increase engagement through fun activities.”®® Digital platforms and applications have
recently been brought to education replacing and upgrading traditional teaching approaches and
methods. Shoecraft declares that technology-enhanced language learning (TELL) has recently
increased in popularity during the COVID-19 pandemic. ® Learners can be taught via electronic
devices, such as computers, laptops, smartphones and other digital tools and technologies. It

has enhanced modern education providing learners with multiple benefits as well as drawbacks.

Flexibility and accessibility stand out as significant advantages of these applications.
They can be accessed from anywhere with an internet connection, a crucial aspect that both
learners and teachers relied on during the pandemic. Additionally, users have the freedom to
learn at their own pace, fitting their schedule and preferences. Another advantage is the
personalized nature of the learning experience. Learners can choose their preferred difficulty
level when practicing online and tailor the language content to meet their individual needs.
Furthermore, many learning applications are cost-free, eliminating the need for printed

materials like worksheets and workbooks, thus reducing expenses.

Technology-enhanced learning using language learning applications in ESL classes has
also had its disadvantages. Even though some of the learning apps can be accessed for free,
they usually provide only limited access. When it comes to the motivation while gaming, the
motivation is likely to sustain only a short period. Very frequently, learners are unable to enjoy
a certain game for a longer period which forces teachers to frequently replace or modify the

games. One of the drawbacks of learning applications is their individuality. Although some of

%9 Akbari et al. Student engagement and foreign language learning through online social networks. Asian-Pacific
Journal of Second and Foreign Language Education 1:4. (2016): 10.
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these learning apps offer free access, their functionality is often limited. Additionally, the
motivation derived from gaming experiences tends to be short-lived, leading to the need for
frequent game replacements or modifications by teachers. Another disadvantage is the
individualistic nature of these applications. While some provide learners with gamified
experiences, they lack the social interaction and face-to-face contact with peers that typically

occur in classroom settings when learners use them at home.

The integration of language learning applications into ESL classes has brought both
advantages and disadvantages. On the positive side, these applications offer flexibility and
accessibility, allowing learners to study at their own pace and customize their learning
experience to their individual needs. They also eliminate the need for printed materials,
potentially reducing costs. However, there are drawbacks to consider. While some apps offer
free access, they often have limited functionality. Additionally, the motivation derived from
gaming experiences tends to be short-lived, and the individualistic nature of these applications
can lead to a lack of social interaction among learners outside of the classroom environment.
Having outlined some of the advantages and disadvantages of English learning applications in
general, the next chapter will introduce some of the learning applications that will be later

utilized in the practical part.

Mentimeter

Mentimeter is a versatile application utilized for creating engaging presentations, live
polls, quizzes, surveys, and open-ended questions, among other interactive features. Its primary
function is to facilitate immediate feedback from the audience, with responses being
anonymous to encourage participation without inhibition. Similarly, Madiseh et.al. highlight
that Mentimeter has had many benefits ranging from anonymity to overcoming a lack of
confidence. ! The participation is, therefore, enhanced and the feelings of being judged by
someone resulting from a bad response can be avoided. Madiseh et.al. further mention that
Mentimeter is highly effective for those who struggle with ideas as the responses are posted on
the big screen and less creative learners can benefit from them. ®2 Thus, learners are provided

with the right answers and can learn from their peers. Moreover, Mentimeter serves as a

61 Madiseh et.al., “Integrating Mentimeter to Boost Students' Motivation, Autonomy, and Achievement,”
Computer-Assisted Language Learning Electronic Journal 24. no.3 (December 2023): 233.
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reflective tool for educators, enabling them to assess students' understanding and evaluate the
effectiveness of teaching materials and methods. Likewise, based on the research done on
Mentimeter, Madiseh et al, proves that “this tool is not only beneficial to teachers for assessing
students' understanding, but also for gauging their own teaching materials and teaching
methods.”® This means that the feedback functions as a way of verifying the materials used in
the lesson and whether the materials are relevant and appropriate. The materials should lead to
the fulfilment of lesson aims and objectives. In other words, Mentimeter can be also used as a
tool for assessing lesson objectives, if they were fulfilled or if any adjustments ought to be
made. This can be called a form of formative assessment that will be introduced further. Koch
and Dangin state that some tools provided on Mentimeter can check the understanding of the
overall lesson and therefore provide formative assessment. ®* Formative assessment is very
necessary during learning and teaching process as the learners get familiar with their progress
and teachers can plan the following lessons based on the results gained from formative

assessment.

As was previously stated, Mentimeter provides teachers and learners with several
benefits. It is particularly beneficial for receiving immediate feedback from learners who can
answer without being afraid of wrong answers thanks to anonymous responses. Furthermore,
this application will be used as the main application to meet the objectives of the thesis. Also,

it will be used during lessons with multimedia usage.

Classroomscreen

Classroomscreen is an application that allows teachers to create digital dashboards based
on lesson content and objectives. It helps teachers with time management and organization of
the entire lesson. Teachers can add multiple widgets, such as timer, clock, QR codes, random
name picker, text tool and many other useful tools. The application facilitates the teaching and
learning process as learners can see what is expected from them in individual lesson (see Figure
4). Teachers can add instructions and timer for individual activities and do not have to take

control of timing on their own (see Figure 4).

8 Ibid, p. 245
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Figure 4. Classroomscreen dashboard

Classroom screen therefore serves as a guide for teachers as well as learners. Bakar
proves that Classroomscreen enables teachers to add all sources used in the lesson, thus
managing the lesson effectively by projecting all important information and instructions for
each activity. ®® This application will be used as a digital dashboard projecting links to other

applications, QR codes, tasks and other useful widgets to monitor the lessons.

Classroomscreen provides teachers and learners with better navigation during the
learning and teaching process. A lot of widgets can be employed to improve lessons and meet
the objectives of the thesis. Equally to Mentimeter, this application will be used as the main

application in lessons with multimedia usage.

3.1 Game-based learning and gamification

Game-based learning via learning applications allows learners in the classroom to
compete with peers and compare and evaluate results. Christopoulos and Mystakidis define the
term gamification stating that “gamification, or gameful design, refers to the strategic
application of game design principles, mechanics, and elements into non-game

environments.”® According to Putu Chris Susanto et.al., “Using game mechanics improves

5 Ali, Bakar et.al., ,,Empowering Teaching with E-Learning Technologies: The Case of Using Classroom Screen,
Padlet, and Kahoot! Applications,” in Proceedings of the Inspirational Scholar Symposium (ISS) 2019, ed.
Bakar, Nordin, Shaharanee, Ishak, Yamin (Malaysia: Universiti Utara Malaysia, 2019): 281.
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motivation and learning in formal and informal conditions.”®’ It is believed that gamification in
education has a positive effect on the motivation of learners. However, to sustain motivation
and engagement, applications need to be regularly updated. While numerous game-based
learning applications are available for English language learning, only a select few will be

highlighted in this section for practical implementation.

Kahoot!

Kahoot is a widely used game-based learning application that caters not only to language
learning but also other subjects. Its versatility extends across all age groups, making it a popular
choice for social gatherings and sports events. Moreover, it can be used by all age groups as it
is commonly used in social and sports events. According to Kahoot! website, “Today, Kahoot!
is used by approximately over 8 million teachers globally, hundreds of millions of students and
families.”®® Educators have the option to assess vocabulary or grammar using Kahoot. This
platform can be particularly effective within the TTT approach (test-teach-test), where a
specific quiz serves as an initial test to gauge learners' understanding. Putu Chris Susanto
mentions in his article author Lime who claims that “Kahoot! can also be interpreted as an
interactive learning medium because it can be used in teaching and learning activities such as
holding pre-tests, post-tests, question exercises, material reinforcement, remedial, enrichment
and others. “®®Holding pre-tests and post-tests will be further utilized in the practical part. To
accomplish a learning goal and objective, Putu Chris Susanto highlights that every game has to
follow certain criteria: Multiple performances, Multiple paths, Feasibility, and Increasing

difficulty level.”

In terms of multiple performances, learners should have the opportunity to access the
test multiple times after their initial attempt, allowing them to practice and acquire new
information. Secondly, multiple paths refer to the exploration of different strategies for
acquiring new knowledge, thereby stimulating cognitive development. Thirdly, each test should

be designed based on the learners' existing knowledge and skills to ensure feasibility. Lastly,

57 Fajar Maulana Hidayat et al., ,,THE APPLICATION OF KAHOOT! IN QUIZ AS A LEARNING MEDIA
FOR ENGLISH LITERATURE SEMIOTIC MATERIAL FOR GAME-BASED TESTS,” Conference: Seminar
Ilmiah Nasional Teknologi, Sains, dan Sosial Humaniora (SINTESA)At: Universitas Dhyana Pura - Bali,
IndonesiaVolume:3 (November 2020): 2

88K ahoot.com/Company/About us. [online]. [cit. 2023-12-10]. Available from: https://kahoot.com/company/

69 Fajar Maulana Hidayat et al., ,,THE APPLICATION OF KAHOOT! IN QUIZ AS A LEARNING MEDIA FOR ENGLISH
LITERATURE SEMIOTIC MATERIAL FOR GAME-BASED TESTS,” Conference: Seminar Ilmiah Nasional Teknologi,
Sains, dan Sosial Humaniora (SINTESA)At: Universitas Dhyana Pura - Bali, IndonesiaVolume:3 (November 2020): 2

0 1bid, p.3.
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the level of difficulty should progressively increase by elevating the complexity of tasks and

challenges.

Kahoot! allows teachers to test learners' vocabulary and grammar, making it suitable for
the test-teach-test method. Additionally, the application supports interactive learning activities
such as pre-tests, post-tests, and material reinforcement. Furthermore, the effectiveness of
Kahoot! in achieving learning goals is highlighted through criteria such as multiple
performances, multiple paths for learning, feasibility based on learners' existing knowledge,

and the gradual increase in difficulty level.

Quizlet

Another testing platform that will be incorporated into the lessons with multimedia is
Quizlet. This application has been mainly used for testing vocabulary in the lessons. However,
learners can practice vocabulary individually and at their own pace at home. Quizlet was
founded by Andrew Sutherland in 2005. Since then, it has been used by approximately 50
million learners worldwide. Similar to the previously mentioned Kahoot!, Quizlet has not only
been implemented in ESL classes but also in other subjects. Quizlet has many options for how
to practice vocabulary. Similarly to Kahoot!, teachers have to create their own profiles and
create a set of words or phrases to be learned and practised by their learners. Learners do not
have to create a profile, they get access to a certain set which is provided by a teacher via code
or QR code. They can either practise on their own and then generate a test. Quizlet has recently
added new functions called Quizlet Live and Checkpoint. In the case of Quizlet Live, learners
work either in groups or individually. They are assigned to teams and their members are
expected to cooperate with each other as every individual gets a different order of questions on
the phone. In the case of Checkpoint, learners shall work individually completing a quiz

provided by a teacher.

Checkpoint serves as a form of formative assessment enabling teachers to get immediate
feedback about learners’ performance. Learners are given a test at the beginning of the lesson
to check their existing knowledge, potential mistakes and gaps which lead to further practise.
Alternatively, learners are given a test at the end of the lesson which serves as a form of
reflection to find out if all learners learnt what they were supposed to learn and how many
mistakes. According to research done by Erlia Novitasari and V Luluk Prijambodo, they

discovered that a majority of respondents found Quizlet usage easy and simple, entertaining
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and helpful. "* They also explored that learners have positive attitudes towards Quizlet, it

motivates learners and increases learners’ performance and engagement. "2

Quizlet is among the most commonly utilized applications for vocabulary practice.

Moreover, it assists learners ton acquire new vocabulary, all while being user-friendly.

Wordwall

Wordwall is an online platform that provides tools for creating interactive and engaging
learning activities, primarily focused on vocabulary building and language learning. It offers a
variety of customizable templates for teachers to create games, quizzes, and interactive
exercises with ease. Wordwall enables teachers to create the following games and activities:
Interactive games, Quizzes, Crossword puzzles, Bingo, Matching games, Survey and Polls and
many others. Mazelin et.al. highlight that Wordwall is an effective platform for learners as well
as teachers. They researched the utilization of this platform in the classroom and discovered
that Wordwall has a positive impact on learners’ performance, engagement and motivation
while learning. " Based on the general belief, this application is considered to be one of the
most frequently used among teachers teaching not only English and other languages but also
other subjects. Mazelin et.al. conclude that this application provides learners with immediate
feedback as the right answers are shown instantly. In addition, it provides leaderboards at the
end of each activity to show results and encourage learners to replay a certain activity. " As
was stated before, Wordwall includes many activities learners can be engaged in. Mazelin et.al.
declare that the most popular types of activities among learners are quizzes. " The quizzes will

be, therefore, utilized in the practical part the most.

Finally, all the previously mentioned applications and platforms for improving English
language will be used and combined during teaching practise and analyzed in the practical part.
Those platforms are one of the most favourite, effective and entertaining platforms used among

teachers in Czech schools.

"L Erlia Novitasari, V Luluk Prijambodo, STUDENTS’ ATTITUDES TOWARDS QUIZLET IN ENGLISH
VOCABULARY LEARNING, Magister Scientiac 50(2):150-167 (October 2022): 157

2 1bid, p. 165.

8 Nussrah Mazelin et.al., “USING WORDWALL TO IMPROVE STUDENTS’ ENGAGEMENT IN ESL
CLASSROOM ,* International Journal of Asian Social Science 12 no.8 (August 2022): 277

"4 Ibid, p. 278.

S Ibid, p. 279.
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4 Selected teaching methods and ESL methods
4.1 A brief history of teaching methods — pros and cons

Having scrutinized the usage of digital platforms in education, this chapter will outline
a brief history of teaching method analyzing the advantages and disadvantages. English
teaching methods have been developing throughout the centuries. They were formed based on
teaching styles and preferences at a certain time in history. Each teaching method reacts to the
following one explaining its lacks and weaknesses. One of the oldest methods is considered to
be the grammar-translation method derived from classical teaching of Latin and Greek which
was based on detailed explanations of the complex text. Babayev emphasizes that the grammar-
translation method is focused on explaining grammar rules using mother tongue.’® He further
mentions that only three language skills are developed apart from listening skills.”” Celce-
Murcia reacts to this method stating that whereas the grammar-translation method solely uses
the native language of learners, the direct method exclusively uses the target language within

the lesson.”® Which is considered to be a disadvantage by many teachers and learners.

In other words, learners and teachers do not actively use the target language in the lesson
following the grammar-translation method compared to the direct method. Babayev also refers
to the direct method stating that language is taught without the use of mother-tongue. ’° He also
argues that only listening and speaking skills are developed. There is no emphasis on the
development of writing and reading skills as mother tongue is needed. ¥Celce-Murcia states
that the direct method promotes teaching by native speakers and compares the direct method
with the reading approach which does not require almost any speaking skills since the only
skills needed are reading skill and reading comprehension. 8! However, some disagreement with
this approach occurred. Celce-Murcia mentions another method called Audiolingualism that
strongly disagrees with the previously stated method which does not consider the development
of other language skills, such as speaking, listening and writing.®? In the meantime, other

methods developed that had some lacks. Celce-Murcia adds that they primarily focused on

76 Javid Sabir Babayev, “Traditional methods versus communicative language teaching method,” The scientific
heritage No 123 (October 2023): 44.

"bid, p. 44.

8 Marianne Celce-Murcia, Teaching English as a Second or Foreign Language (USA: Heinle & Heinle,2017), 6
79 Javid Sabir Babayev, “Traditional methods versus communicative language teaching method,” The scientific
heritage No 123 (October 2023): 43.

8 Ibid, p. 44.

81 Marianne Celce-Murcia, Teaching English as a Second or Foreign Language (USA: Heinle & Heinle,2017),
6-7

8 Ibid, p. 7.
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linguistic structures and not on the social functions of the text. 8The last method is called the
Communicative approach considered to be one of the most effective methods. The emphasis is,
according to Celce-Murcia, on communication using authentic materials to present cultural
awareness.®* The role of communication is very crucial in recently developed methods and

those which have been commonly used in the lessons.

4.2 Communicative Language Teaching (CLT)

Communicative language teaching is believed to be a modern, innovative, effective and
entertaining teaching method based on communication. Babayev also affirms its effectiveness
in terms of the development of all language skills and its entertaining purpose.®®> Celce-Murcia
says that there has always been a focus on using language to communicate.®® He further states
that all four language skills should be included in teaching language.®’ For this reason, learners
are then more likely to comprehend the language in various contexts and forms. Babayev
stresses that this particular approach is considered to be the “leading method in educational
institutions”, in addition, all four language skills are developed and improved.®® He also
mentions that this approach leads learners to negotiate the understanding of text by
communicating with other learners and the teacher. ® They should also be encouraged to speak
freely and confidently without the fear of making mistakes. Celce-Murcia emphasizes the need
to incorporate four various competencies into language teaching to achieve communicative
competence: sociocultural, strategic, discourse and grammatical.’® The competencies are

further explained and displayed in the table below.

8 Ibid, p. 8.

84 Marianne Celce-Murcia, Teaching English as a Second or Foreign Language (USA: Heinle & Heinle,2017), 8
8 Javid Sabir Babayev, “Traditional methods versus communicative language teaching method,” The scientific
heritage No 123 (October 2023): 45

8 Marianne Celce-Murcia, Teaching English as a Second or Foreign Language (USA: Heinle & Heinle,2017),
18

8 Ibid, p. 14-15.

8 Babayev, “Traditional methods vs communicative,” 44.

8 Marianne Celce-Murcia, Teaching English as a Second or Foreign Language (USA: Heinle & Heinle,2017),
16

0 Ibid, p. 17.
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Figure I. Components of Communicative Competence

Figure 5. Components of Communicative Competence (Celce-Murcia 2017, 17)

Grammatical competence is based on applying grammar rules when forming sentences
and other linguistic elements. Celce-Murcia points out that this context is “the ability to
recognize the lexical, morphological, syntactic, and phonological feature of a language and to
make use of these features to interpret and form words and sentences.”® Grammatical

competence is crucial for interpreting and producing sentences in standard English.

The second context is a discourse that as Celce-Murcia states concentrates on the overall
understanding of given text, coherency and cohesion of text and he also mentions top-down and
bottom-up processing. % Coherency means that the text given or produced must make sense
and cohesion means that individual information must be logically connected. He explains the
top-down processing and bottom-up processing stating that bottom-up means “Identification of
isolated sounds or words contribute to interpretation of the overall meaning of the text.”%® In
comparison, top-down means “understanding of the theme or purpose of the text helps in the
interpretation of isolated sounds or words.”%In other words, when bottom-up process is applied
individual words must be defined to understand the text as a whole. Unlike this process, top-

down process draws on the overall understanding to understand particular words and phrases.

1 Ibid.
2 Ibid.
% Ibid.
% Ibid.
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Socio-cultural competence is associated with as Celce-Murcia highlights cultural
awareness stating that language users must be aware of cultural differences concerning different
ways of communicating, negotiating and different meanings of non-verbal communication. %
In case of non-verbal communication, facial expressions and gestures can differ in countries
worldwide. Celce-Murcia adds that “Sociocultural competence therefore includes a willingness
to engage in the active negotiation of meaning along with a willingness to suspend judgement
and take into consideration the possibility of cultural differences in convention or use.”% For

example, some moral principles and good manners of English-speaking countries might differ.

Lastly, strategic competence as Celce-Murcia mentions refers to “the coping strategies
that we use in unfamiliar contexts, with constraints due to imperfect knowledge of rules or
limiting factors in the application such as fatigue or distraction.”®” Strategic competence stands
for dealing with unfamiliar topics and vocabulary and finding other ways to negotiate the

meaning and transfer information ( see Figure 5).

All the competencies contribute to the overall communicative competence that is
necessary and leads to the effective use of the language. When it comes to the level of
satisfaction with this approach, there are certainly two different opinions. According to Celce-
Murcia, some teachers tend to be rather frustrated due to the reason that the communicative
approach does not have any universal criteria for the assessment of individual learners. % The
second group of teachers has a positive attitude towards this approach thanks to a wide range
of opportunities to create their own materials with a communicative focus. * Communication
competence is the leading competence in contemporary educational institutions and there will

be a major focus on it in the practical part.

% Ibid, p. 8.
% Ibid.
97 Ibid.
% [bid, p. 19.
9 Ibid.
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5 Teaching and learning with textbooks and other sources

The first part of the practical part will deal with teaching using multimedia and the other
half with textbooks and other additional materials, such as worksheets and so on. The previous
chapters have already explained the role and usage of multimedia in ESL lessons. Therefore,

this chapter will aim to clarify the role of textbooks and other materials in the classroom.

5.1 The role of textbooks in the classroom — pros and cons
Textbooks still play a very important component in contemporary ESL lessons, they are
used by teachers and learners daily. Gak argues that a textbook “represents a useful resource for
both teachers as course designers and learners as persons who are acquiring the English
language.”'® There are considerable benefits to its usage. A textbook serves as a guide to both
teachers and learners. Hutchinson and Torres claim that a textbook undoubtedly provides the
outline for the whole school year. 101What must be noted, however, is as Lee and Bathmaker
state “it is argued that the textbook cannot dictate the role of the teacher. Rather the teacher,
guided by his/her theoretical beliefs, decides the material which suits the needs of the learners.”
02Teachers follow the syllabus of textbooks throughout the year which must match the school
curriculum and learners are provided with lots of valuable information about an area they are

struggling with.

Individual exercises in units help learners to achieve their objectives. Gak also claims
that a textbook provides support for teachers and learners. 19 Learners get familiar with the
content of the entire book, what is required from them and what will follow one by one.
Hutchinson and Torres state that even parents get involved in teaching and learning process as
they can control what is being taught in the lesson and check the understanding with their
children. 1A textbook might also as Gak states simplify teachers’ preparation. 1% It might
appear as a huge advantage on the one hand, but on the other hand, Gak warns about the overuse

of textbooks and overreliance on them without making some modifications. 1% Teachers do not

190 Dragana M. Gak, “Textbook — an important element in the teaching process,” Hatchaba Journal, 2011: 78
101 Hutchinson, E Torres, ,,The textbook as agent of change,* Oxford University Press, 1994: 317

102 Rachel N. F. Lee and Ann-Marie Bathmaker, “The Use of English Textbooks for Teaching English to
"Vocational' Students in Singapore Secondary Schools: A Survey of Teachers' Beliefs, “ 38 no.3 (December
2007): 351

103 Dragana M. Gak, “Textbook — an important element in the teaching process,” Hatchaba Journal, 2011: 78
104 Hutchinson, E Torres, ,, The textbook as agent of change,* Oxford University Press, 1994: 320

105 Dragana M. Gak, “Textbook — an important element in the teaching process,” Hatchaba Journal, 2011: 79
106 Thid.

40



have to prepare other materials before lessons which might be time-consuming. Hutchinson and
Torres refer to that stating that a textbook saves a lot of time for teachers. 2*’However, if teachers
rely solely on one source, learners can be deprived of information coming from outside. Gak
adds that “for the learners the textbook is one of the most important sources of contact they
have with the language.” 1% Gak therefore advises that it is the learners who should be given
the chance to get involved in modifying textbooks to fulfil their needs.'% In other words, ESL
lessons should not be taught solely with textbooks, but rather with other additional materials.
Gak further states that textbooks might not be relevant for a target group and therefore learners’
needs cannot be met. 1% It means that some exercises can be too difficult or too simple for the
target group. Moreover, Gak states other disadvantages, such as “too much or not enough focus
on aspects of language and unrealistic timetable for completing the textbook.” *In another
way, not all language skills are equally practised and the activities in the textbooks are not likely
to be done within a certain period. Therefore, every teacher ought to select exercises that help
to achieve goals and objectives. The study done by Lee and Bathmaker shows that it is
recommended by many teachers to make or find other materials, such as worksheets to fulfil
learners’ needs because they should be the first priority. 112 If teachers select an adequate range
of exercises and activities which are manageable and timebound, the learners are then more

likely to achieve objectives.

Usually, all four language skills are mentioned, and their practice is included in each
unit. Grammar and topic vocabulary are probably the areas which interest a teacher the most.
Each unit concentrates on different vocabulary and grammar which correspond with the overall
topic. Each unit contains various types of activities. Gak divides them into four groups of
activities: warm-up, presentation, practice and consolidation activities. ** He explains that
warm-up activities usually serve as a repetition of the previous unit or topic, presentation
activities as presenting the new topic, practice activities as a way of practising newly acquired

knowledge and information and consolidation activities help to memorize and implement the

07 Hutchinson, E Torres, ,,The textbook as agent of change,* Oxford University Press, 1994: 318

108 Dragana M. Gak, “Textbook — an important element in the teaching process,” Hatchaba Journal, 2011: 79
109 Thid.

110 Thid.

1 Tbid, p. 80.

112 Rachel N. F. Lee and Ann-Marie Bathmaker, “The Use of English Textbooks for Teaching English to
"Vocational' Students in Singapore Secondary Schools: A Survey of Teachers' Beliefs, “38 no.3 (December
2007): 364-365

113 Dragana M. Gak, “Textbook — an important element in the teaching process,” Hatchaba Journal, 2011: 81.
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knowledge.'!* In this way, the lesson is usually implemented. So, it, undoubtedly, helps teachers

to manage lessons effectively.

Certainly, if it is necessary to devote some extra time to activities, the entire lesson can
be, for instance, only focused on practising vocabulary and grammar. Gak refers to that by
stating that teachers should “give extra practice to items that are frequently used or which
require extra time to learn.”**® Lee and Bathmaker did research based on the usage of textbooks
that showed that there was a lack of time devoted to speaking and pronunciation. }'® Generally,
speaking and pronunciation are considered to be the least practised skills in ESL lesson and
thus, there should be given attention to them as well. It might be one of the reasons why the
recently implemented method called Communicative language teaching primarily focused on

communication skills.

Any textbook contains a syllabus which means what will be taught in each unit. In other
words, the content of the entire course or a school year that will be followed in the classroom
setting. There is not only one syllabus, however, there are more syllabi which can be
distinguished from one another, but they might also share some similarities. Basim et.al. list six
different types of syllabi: structural, notional/functional, situational, skilled, task-based and
content.'*”  Structural syllabus as the name signifies consists of structures. Textbooks are
usually divided into parts of speech, such as verbs, nouns, adjectives etc. Basim et.al. states that
this type belongs to the most frequently used types of syllabi in contemporary textbooks. 18
Another type of syllabus is notional/ functional that is based on functions of the language.
Learners learn how to express themselves according to their needs. Basim et.al. mentions some
of the examples, such as approval, apologizing, request and so on. *° Situational syllabus is
based on teaching English through situations. Basim et.al defines the situational syllabus as
“The content of language taught is a collection of real or imaginative scenarios where language
occurs or is used.”'?® Skilled syllabus is based on four language skills incorporated into
textbooks. Basim et.al states that “The main aim of skill-based education is to master language

skills.”*2! Another type of syllabus is called content-based syllabus. Basim et al. clarifies that

114 Tbid.

115 Gak, “Textbook — an important element,” 81

116 T ee and Bathmaker, “The Use of English Textbooks for Teaching English,* 361

117 Basim et.al “Syllabus Concepts, Approaches and Types: A Theoretical Account,” College Of Basic Education
Research Journal 18, no.4 (December 2022): 10-16

118 Ibid, p.11.
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120 Tbid.
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various activities are performed using a second language and its primary function is to develop
language skills.'?? It is focused on a particular content that is used to acquire language, some
examples might include literature, history, geography and many others. Basim et.al. affirms that
the purpose of English is only as a means of communication. 2> Content syllabus uses English

only as a way of communication because the content is more important than the language.

In conclusion, textbooks provide a wide range of benefits as well as drawbacks for
teachers, learners and parents. Teachers are given content to follow which requires a minimum
preparation. Parents are enabled to explain to their children a particular aspect of language in
case of potential misunderstanding. However, selecting textbooks that correspond with syllabi
and learner needs can pose challenges for teachers. Also, if a textbook is the only source used
in the lessons, learners might be deprived of a broader view that authentic materials provide.
Traditionally, every lesson is implemented starting with warm-up activities to motivate the
learners, presentation activities that introduce a given topic and practice activities that control

whether learners understand a given topic and assess the lesson.

122 1hid, p.14.
123 1bid, p. 15
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6 Formative and Summative assessment
The last chapter will explain the difference between formative and summative
assessment, the major focus will be on formative assessment and types of formative assessments

based on evaluating language skills.

Two major types of assessment dominate in contemporary education: formative and
summative assessment. Formative assessment is used to monitor the progress of learners
continuously and usually does not grade learners, while summative assessment does grade
learners and examine knowledge gained after a longer period. Dixson and Worrel explain that
“formative assessment involves gathering data for improving student learning, whereas
summative assessment uses data to assess about how much a student knows or has retained at
the completion of a learning sequence.”'?* Formative assessment aims to find out to what extent
learners understand a given topic and what areas still need some practice. Dixson and Worrel
add that formative assessment provides an ongoing source of information to teachers about
current student understanding.” % The summative assessment also provides teachers and
learners with feedback which is not immediate though. For example, each unit is usually
finalized by summative assessment. However, during teaching practice, learners will be
primarily tested by formative assessment which will be the main source of feedback needed for

assessing performance and goals of the thesis.

6.1 Formative assessment

As was mentioned before, formative assessment is mainly used for assessing and
evaluating learners’ understanding and performance during lessons. Dixson and Worrel
highlight that “even though formative assessments can be sometimes graded (e.g. quizzes), the
grades are not noted; they only serve as feedback for both learners and teachers.” 12° They
further divide the formative assessment into two groups: spontaneous and planned.
Spontaneous can be recorded during a lesson in a form of teacher-learner interaction, for
example when asking questions regarding a certain topic. Planned assessment can be either

carried out in the form of quizzes, homework etc. 1#” Spontaneous assessments are usually

124 Dixson and Worrel, “Formative and Summative Assessment in the Classroom.” Psychological Science at
Work in Schools and Education 55, no.2 (March 2006): 153.

125 [hid, p. 154.

126 1hid, p. 155.

127 Tbid.
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carried out in the form of observations by the teachers. Planned assessment is recorded on a
piece of paper and brought to the following class. Cornelius adds another form of assessment
called exit ticket which is in the form of a question and must be submitted in a written form to
a teacher at the end of the lesson.'?® Based on that, the teacher creates the lesson plan for the
following lesson and adjusts the lesson to areas which should be practised. The practical part
will take into account all three types of assessment and based on that, the goals will be
evaluated. Wiliam & Thompson list three questions that shall be answered by a teacher after
receiving results and feedback: “What is working,” “What needs to be improved,” and “How
can it be improved?”'?® In another way, teachers should assess learners’ strengths and
weaknesses in a given topic and decide what ways will lead to improvement. Types of
assessment vary and depend on a practised skill, such as listening, reading, speaking and

writing.

6.2 Types of formative assessment — language skills

This part will list types of formative assessment based on language skills. The first
language skill that will be looked at is speaking. Speaking activities that might be implemented
in the classroom include discussions, interviews, presentations, role plays and many others.
Pacheco states that teachers can assess how confidently, fluently and accurately their learners
speak. 10 It is important to assess speaking and inform learners about areas they are good and
bad at. He lists four different strategies for assessing speaking: intensive, responsive, interactive
and extensive. **! Intensive listening as Pacheco mentions can encompass reading dialogues
with a partner or reading any piece of text aloud. Subsequently, teachers asses the ability to
pronounce individual sounds, focusing on intonation, stress and pronunciation. **? This type of
assessment, however, rarely occurs in secondary schools. The teacher concentrates on the
content of speech, accuracy and fluency. However, when it comes to accuracy and errors made
by a learner, teachers, according to Burnet, “should be supervisors for students, not editors.”

This quote means that a teacher should only focus on areas that are in advance selected because

128 Cornelius, K. E. “Formative assessment made easy: Templates for collecting daily data in Dixon and Worrell
Formative and Summative Assessment in inclusive classrooms.” Formative Assessment Made Easy: Templates
for Collecting Daily Data in Inclusive Classrooms 45, no.2 (May 2013): 16

129 Dylan Wiliam and Marnie Thompson. Integrating Assessment with Learning: What Will It Take to Make It
Work? (Routlege: UK, 2008), 64.

130 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 7.

131 Ibid, p. 8-9.

132 1bid, p. 7.
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otherwise it can be demotivating for learners. 13*The second type of speaking is responsive
speaking. Pacheco claims that responsive speaking includes interviews between learner and
teacher. So, the teacher asks spontaneous questions and the learner is supposed to react quickly,
spontaneously and without any preparation. 13 Thus, teachers evaluate if learners can come up
with ideas and opinions without preparation if the thoughts make sense. So, a teacher focuses
on fluency which is a key when assessing speaking. Burnet highlights that learners should be
encouraged to speak without interruption and a teacher should always correct mistakes at the
end the speech because otherwise the fluency would not be smooth and confident.'* The next
type of speaking is interactive speaking which as Pacheco mentions does not only include
teacher-learner interaction, but also other learners. This type of speaking includes as the term
stands for interaction in pairs or in groups, more extensive talks, discussions and roleplays. The
teacher then examines if learners can keep the conversation going, state, defend and reach
opinions. This type is very frequently used in the classroom as it boosts cooperation, negotiation

of meaning and opinion and overall develops learners’ communication skills.

The last one is called extensive speaking. He claims that during this type of speaking
learners are supposed to present something, tell a story or deliver an extended speech in front
of the class. The teacher then mainly assesses the logical order of thoughts, pronunciation and
accuracy.'® Probably, one of the most frequent activities is the presentation during which
learners not only develop communication skills but also presenting skills. Learners also have to
overcome the fear of presenting in front of the audience which helps them to become confident

and fearless speakers in the future.

The last skill which will be mentioned is writing. The aim of assessing writing is to
provide feedback to learners to find out what to improve. Burnet emphasizes the feedback as it
helps the learners improve a certain area and boosts motivation.'*” Types of reading activities
consist of imitative, intensive, responsive and extensive as Pacheco mentions. **® Imitative

writing is more commonly used in primary school than in secondary. Pacheco argues that it

133Tony Burnet, ,, Formative assessment in English* in Teaching and learning English 2020, 8.
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encompasses dictation of words and sentences and spelling activities. 13 However, some tests,
especially Cambridge tests include exercises to check the ability to note down individual letters
after they are spelled by a speaker. Imitative writing as Pacheco states stands for the ability to
produce sentences, using adequate grammatical forms, vocabulary, collocations, and idioms
relevant to a topic. 14° Teachers then check whether the learners can form sentences correctly
providing them with other alternatives and how to form other sentences so that the meaning is
the same. The third type is called responsive or sometimes called guided writing. Pacheco
affirms that this type is focused on a summary of some reports, descriptions, and interpretations
of charts and graphs, leading learners to express themselves in their own words. **! This might
be useful for writing a summary of any complex text or a speech. The last type is called
extensive writing. This involves writing an extensive piece of text. Pacheco mentions theses,
essays, or reports in which learners defend their opinions, express thoughts and support them
with some evidence.'*? Teachers subsequently check the logical connectivity of the text, if it is
coherent and if the evidence is relevant to a given topic. However, Burnet again states that a
teacher should not be too fastidious when it comes to correcting mistakes as it might have a
negative effect on learners’ motivation. *3This type of reading is beneficial for their further

studies.

When it comes to listening skills, Faizal claims that the listeners should be given a
chance to discuss a particular topic before the actual listening to get to know the topic. Also,
they should be encouraged to listen to as much as possible to improve their listening skills,
which very often has a long duration. ***Pacheco mentions four types of listening: intensive,
responsive, selective and extensive.!*® Intensive listening as Pacheco states examines
morphological elements, such as minimal pairs, stressed and unstressed syllables and learners
are subsequently supposed to distinguish them.!#® This type of assessment is probably the only
way how to differentiate phonemes, stress and other morphological and phonological elements.

In this case, the beginners should be presented with the correct pronunciation and other

139 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 11.

140 Tbid.

141 Tbid.

142 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 12.

143 Tony Burnet, ,, Formative assessment in English“ in Teaching and learning English 2020, 9.

144 Muhammad Faizal, S.Pd, Teaching Receptive Skills Listening and Reading, 5.

145 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 6.

146 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 6.
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phonological elements. Afterwards, they can practise on more demanding texts and analyze
them in more detail. 14’ The second type is responsive listening which is as Pacheco argues
more authentic and can occur in the classroom or outside it, such as asking for direction. It can
be assessed by open-ended questions which are evaluated based on the accuracy of responses.*4®
This type of listening has more practical usage than the previous one and assesses learners’
abilities to respond spontaneously and accurately at the same time. The third type is called
selective listening. Pacheco mentions that one of the most popular types of assessments is the
cloze-test. Learners listen to a particular piece of information, dialogue or conversation and are
supposed to fill in missing information. 1*° What is the most challenging is that individual words
and sentences stated by a speaker are only similar to text given and learners have to select which
kind of information is missing. The last type of listening is extensive listening. Pacheco affirms
that this type of listening is rather aimed at intermediate or advanced learners as it requires very

good listening skills. Learners are supposed to listen to dialogue or lectures to understand the

main idea.’ This is usually assessed in the form of multiple-choice tests.

Regarding reading skills, there are also strategies on how to assess the skill. Pacheco
mentions four different strategies: perceptive, selective, interactive, and extensive reading.’!
All kinds of reading types encompass the necessity of being able to scan and skim the tesxt.
Faizal draws a special attention to these skills. He explains both terms stating that scanning
means looking for a specific information whereas skimming means understanding of the overall
gist of a text.1>? Perceptive reading is, according to Pacheco, connected with linguistics and
phonetics. Learners are supposed to read individual words, phrases or sentences aloud and
determine some phonetic symbols or sentence elements. The type of assessment is either by
multiple-choice exercises or reading aloud.'®® This kind of strategy is the least used in secondary
schools. The second strategy is called selective reading. As Pacheco mentions this strategy is
primarily focused on grammatical and lexical aspects of the language. '** Teachers assess
grammar and vocabulary by filling in gaps or multiple-choice. The next strategy is interactive

reading which is very frequently used in contemporary classroom settings. Pacheco explains

147 Faizal, Muhammad. S.Pd, Teaching Receptive Skills Listening and Reading, 7.

148 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 6.

199 Tbid.

150 1bid, p.7.

151 Tbid.

152 Muhammad Faizal, S.Pd, Teaching Receptive Skills Listening and Reading, 17.

153 Allen Quesada Pacheco. Assessment of Young English-Language Learners: Formative and Summative
Strategies. (Costa Rica, 2002), 7.

154 Ibid, p. 10.
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that interactive reading usually draws on learners’ previous knowledge and understanding of a
given topic and keywords. 1*® This can serve as a pre-reading activity when learners look for
information about a certain topic usually before class because then they are more likely to be
engaged in discussion. Pacheco lists some types of assessment, such as multiple-choice, cloze
tasks, editing, ordering tasks and scanning. *°® One of the most common types of assessment is
multiple-choice which occurs in many textbooks. The last strategy to be mentioned is extensive
reading. He explains that this strategy is used when reading more complex text, such as articles
and essays focusing on global themes requiring global knowledge necessary for the overall
understanding. " This type of reading uses authentic materials, special terminology, and
technical vocabulary. Therefore, as Pacheco states, the learners are led to understand a given
text from a wider perspective, being able to summarize the text in their own words. The types
of assessment include text summary, short answers or ordering. 1°® Learners then assess how
accurately their learners can express themselves and provide a summary of a longer piece of

text.

This chapter outlined various types of formative assessment based on language skills,
particularly focusing on speaking, writing, listening, and reading. Speaking assessment
involves activities such as discussions, interviews, presentations, and role plays, evaluating
learners' confidence, fluency, and accuracy. Speaking assessment strategies include intensive,
responsive, interactive, and extensive approaches, each emphasizing different aspects of
communication. Writing assessment aims to provide feedback for improvement, focusing on
imitative, responsive, and extensive writing tasks to enhance learners' expression and
coherence. Listening assessment includes intensive, responsive, selective, and extensive
listening tasks, evaluating learners' ability to distinguish phonological elements, respond
accurately, and comprehend main ideas. Reading assessment strategies encompass perceptive,
selective, interactive, and extensive reading, focusing on linguistic analysis, grammar and
vocabulary comprehension, prior knowledge integration, and global understanding of texts.
Overall, these assessment strategies aim to support language development and provide learners

with valuable feedback for improvement.

155 |bid.
136 bid.
157 1bid.
158 |bid.
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7 Methodological part
7.1 Principles of methodology

The methodology is a descriptive case study that involves a detailed analysis of two
groups of learners (traditional and experimental groups). The research method that will be
implemented is a quantitative approach that relies on the collection of numerical data, more
specifically, results of tests in grades. Research questions will be answered through participant
and non-participant observations. Observation is a qualitative research method which which
systematically observes and records behaviours in school setting them.!®® It can be determined
from this paragraph that both qualitative and quantitative methods will be used and

implemented in the practical part of the thesis.

The reasons for implementing both methods are based on the assumptions claimed by
the following authors. Stausberg and Engler advise combining qualitative and quantitative
methods to meet the objectives of the research.’®® Therefore, both types of methods will be
combined. Qaddo explains that “research frequently draws upon data collected directly from
psycho-social interactions with the target population.”®! The observation and its results tend to
be biased. Qaddo states that the procedure and process of observation are very often subjective
which can have a huge impact on the final outcomes.'®? Therefore, the research will be
conducted through participant and non-participant observations. The author of the thesis will
conduct participant observation, while the faculty teacher will be engaged in non-participant

observation to ensure unbiased results.

To collect the data from observations, observation protocols will be filled by the
participant observer and the non-participant observer. Stausberg and Engler explain that this
type of observation (in which observation protocols are filled) is called structured, it is planned
and takes place in natural setting.’®® Participant and non-participant observers will fill in
structured observation forms which will be evaluated in the practical part. The observation

forms are included in the Appendices of the thesis.

159 Myasar Qaddo, ,,Participant Observation as Research Methodology:

Assessing the Validity of Qualitative Observational Data as Research Tools,* (July 2019): 2.
160 Stausberg and Engler, THE ROUTLEDGE HANDBOOK OF RESEARCH

METHODS IN THE STUDY OF RELIGION (London, New York: Routledge, 2011), p. 6
161 Myasar Qaddo, ,,Participant Observation as Research Methodology:

Assessing the Validity of Qualitative Observational Data as Research Tools,” (July 2019): 3.
162 Stausberg and Engler, THE ROUTLEDGE HANDBOOK OF RESEARCH

METHODS IN THE STUDY OF RELIGION (London, New York: Routledge, 2011), p.2
183 Ibid. p. 382
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7.2 Description of the methodology used in this thesis

Based on the theoretical part, multimedia have enhanced the learning and teaching
process bringing many benefits. At the same time, learning and teaching without any technology
and multimedia have still been implemented in many schools and yet a lot of learners achieve
good results when working solely with textbooks and copied worksheets. I have discovered that
no research has been done on whether the incorporation of both Mentimeter and

Classroomscreen results in the achievement of better results.

The research will be carried out in two classes and 20 lessons in total. Half of the lessons
will be conducted in a traditional manner, while the other half will follow an experimental
approach. Traditional lessons will be taught using textbooks, workbooks and worksheets
without any addition of technology. Experimental lessons will be taught with the
implementation of platforms Mentimeter, Classroomscreen and other platforms previously
described in the theoretical part. These two types of lessons will be compared and evaluated
according to the results of short tests taken at the beginning or at the end of the lessons and
according to observation forms. The types of questions used in tests will vary (multiple-choice
questions, gap-filling, open-ended...) and the types of questions in observation forms will not

be changed.

7.3 Research objectives and questions
The research will be carried out to find out which kind of lesson contributes to better
results, learners’ engagement and the organisation of lessons and more systematic instructions

provided to learners. Based on that, three research questions were formulated:
Q1: Which kind of lesson (traditional or experimental) contributes to better results?

The answer to this question will be found out according to test results in grades or

percentages.
Q2: During which kind of lesson are learners more engaged?

The answer to this question will be found out according to observations during each
lesson. It will be observed whether learners get more engaged and are more active during
lessons with the use of multimedia or without any multimedia. The results will be compared

and evaluated according to observation forms.
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The main objective of the observation method in each class will be whether learners pay
attention and get interested in individual activities and how it is demonstrated and exhibited by
learners. Namely, we can mention that it will be observed if learners are interested in
participating in games and activities with multimedia support by showing enthusiasm or if

learners are more interested in engaging in games and activities without multimedia support.

Q3: Do platforms Mentimeter and Classroomscreen help to structure and organise

lessons and do they provide more systematic instructions to learners?

The platforms provide features that help teachers to structure and plan the lesson. Some
features enable teachers to create the content of the lesson and give instructions that are visible
and available during the whole lesson. Based on that feature, it will be examined whether these
instructions help learners to easily navigate in individual activities and whether the instructions

given allow to manage and monitor lessons in a better way.

7.4 Description of the Vocational school secondary industrial
school, college and vocational school in Hradec Kralové
The teaching practice and the implementation of the practical part took place in the
school SPS, SOS a SOU, Hradec Kralové. The school has a long tradition dating back to the
1950s. Originally, the school was solely an engineering vocational school. However, gradually,
the school became a modern secondary school providing professional education in the academic
fields of engineering and electrical engineering, but also in Information technologies,

Information Services and Industrial Ecology - renewable resources energy. 164

Students in all fields of education have been prepared according to their own school
educational programs that are regularly updated and that enable the preparation of pupils
according to the current needs of the labor market using the modern technologies and school

equipment. 6

164 Hradebni cz. Historie-a-soucasnost-skoly. [online]. [cit. 2024-08-02]. Available from:

https://www.hradebni.cz/historie-a-soucasnost-skoly
185 Ibid.
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Aims of the school for the school year 2023/2024

Regarding the technical goals, the school aims to replace outdated PCs with modern PCs
and new technologies. Furthermore, the school puts effort into saving the school's operating
resources as much as possible and uses them mainly for the identified priorities. Another goal

is to ensure subsidies for education and leisure activities of children and youth.®

When it comes to educational goals, the school strives for continuous updates of the
school educational program so that individual fields of the school are in full compliance with
the framework education program. Another goal is to adapt teaching methods and forms as well

as teaching technologies and approaches as much as possible.’

166 Tbid.
187 Tbid.
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8  Practical part - introduction

The practical part will be divided into 2 main parts. The first part will analyze the
experimental group and the second part the traditional group. Each part will describe individual
activities used in every lesson, its objectives and classroom management. Further, the results of
tests and the comparison of observation forms filled by participant and non-participant
observers will be commented on. The comments and the findings will be not only based on the
observation forms and their records but also on reflection done after every lesson. In the case
of the tests, it was not possible to conduct a test at the beginning and end of each lesson.
However, each lesson was finished by a reflective activity which served as a form of formative
assessment that was conducted based on the given topic, lesson objectives and language skills.

Lastly, at the end of every analysis, three goals of the thesis will be evaluated.

8.1 Experimental group

The learners of the experimental group attend class 2F and study the field called
mechanical and electrical engineering. The class consists of 16 male learners. Based on the pre-
teaching observations, it is clear that most learners are actively involved in class. Thus,
providing a diverse range of activities during the lesson is crucial to keep them engaged. There
is one learner who needs additional support from the teacher and frequently asks for
simplification and clarification of the instructions. However, he is not diagnosed with any
specific disorders, such as dyslexia. Nevertheless, one learner is diagnosed with dyslexia and
also needs additional support from the teacher. In the case of any written assignments and tests,
the conditions have to be adjusted to his individual needs. Despite this aspect, the overall

research was not affected by that.

The group is called experimental since I implemented the usage of multimedia.
Primarily, I used the combination of Mentimeter and Classroomscreen and other applications
described in the theoretical part. The goal of the analysis is to ascertain whether the
experimental group of learners was more engaged in activities, got better results and was
provided with more systematic and comprehensible instructions than the traditional group of

learners.
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Textbook: Maturita Solutions Pre-intermediate (3" edition)

The textbook that was used in the experimental group was Maturita Solutions Pre-
Intermediate designed for pre-intermediate learners who are preparing for a school-leaving
exam known as “maturita” in the Czech Republic.®® The textbook covers 9 topics ranging from
travel, technology, education and many others. The textbook integrates skills practice in
listening, speaking, reading, and writing throughout each unit. It also includes access to digital
resources, such as e-books and audio recordings. The textbook further provides support for
teachers in the form of a teacher’s guide and answer key that might serve as supplementary

materials for lesson planning and assessment.

The textbook solely concentrated on the development of four language skills. Therefore,
the syllabus of the textbook can be considered a skill-based syllabus. In addition, the textbook
contains the functional syllabus which prioritizes the teaching of functional language, including
language for everyday interactions, social situations, and specific communicative purposes.
Students learn how to express themselves effectively in various contexts, such as making

requests, giving opinions, describing experiences, and more.

Lesson 1

Topic: Planning a holiday (Unit 6)

Number of learners: 8

Methods: Task-based, communicative language learning, critical thinking, direct method
Grouping: Individual work / whole class / pair work

Materials: Textbook, Mentimeter, Classroomscreen

Lesson objectives'®?
Remember: Learners recall new phrases for making suggestion, accepting / declining a
suggestion / expressing no preference
Learners recall new vocabulary connected to places, events and tourist attractions
Apply: Learners implement the usage of new phrases and vocabulary into speaking
activities

168 FALLA, Tim; DAVIES, Paul A.; PAULEROVA, Eva; DE LA MARE, Christina; STANNETT, Katherine et
al. Solutions: pre-intermediate. Third edition (Oxford: Oxford University Press, 2017).

169 All lesson objectives were defined according to Bloom’s taxonomy:

post/30 bloom'’s taxonomy examples of learning objectives for teachers [online]. [cit. 2024-20-02]. Available
from: https://educationise.com/post/30-bloom-s-taxonomy-examples-of-learning-objectives-for-teachers/
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Language skills Speaking skills Writing skills

Types of multimedia Mentimeter — word cloud Mentimeter—word cloud

Figure 6 Multimedia and language skills — lesson 1 (experimental group)

Summary of Lesson 1:

The lesson started with two brainstorming activities on Mentimeter in which learners
were supposed to answer two questions regarding holiday planning and tourist attractions. Their
responses were subsequently projected on the screen in the form of a word cloud on Mentimeter
and evaluated. The second activity was focused on learning new words and phrases connected
with planning a holiday. The learners were working with textbooks and completed one listening
task. Subsequently, the learners learnt phrases for making, declining and accepting suggestions
and practised the usage in the following exercises in the textbook. The final task was role play

in which learners practised new phrases and vocabulary (see Lesson plan 1).

Evaluation of lesson objectives:

The objectives of the lesson were fulfilled. I was observing the learners doing the tasks
and learners recalled the new phases and vocabulary in writing and speaking activities. After
each activity, I used a random name picker which picked an individual learner who was

supposed to either fill a missing information into the text or answer any question.

Results

Formative assessment

Since it was the first class taught in this lesson, no formative test was used for the
evaluation of the entire lesson. The formative assessment was conducted in the form of

observation during individual activities and final checking after each activity.
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Observation form:

This part will comment on the observation forms filled in during the lessons. The
objectives will be assessed based on the findings noted in the observation forms and reflection

done after the lesson.

Observation form: non — participant observer

According to the non-participant observation form, a vast majority of learners
demonstrated enthusiasm and interest in activities by completing activities very quickly. They
finished earlier than was expected, however, it did not affect the timing of the entire lesson and

activities continued smoothly.

In terms of the classroom atmosphere, it was relaxed so almost anyone felt stressed or
nervous during individual activities which would have a negative impact on the learning
process. However, one student got confused and lost in activities. In other words, he did not
know what to focus on and asked his classmates for help instead of the teacher. The teacher did

not notice that until the last activity.

Regarding the instructions and their comprehensibility, the teacher did not always
explain the instructions clearly so some learners were struggling with understanding and had to
ask other classmates who understood them and knew what was expected from them. If the
teacher had explained the instructions more thoroughly, she would not have spent some time
checking if everyone understood them well. Also, the understanding of the instructions should
have been checked by asking individual learners to explain the instructions to the rest of the

class (see observation forms lesson 1).

Observation form: participant observer

The learners got interested in activities, especially the brainstorming activity on
Mentimeter. They were not familiar with the usage of the application, but they were working
with it without any difficulties. The internet connection was quite fast, so we did not have to
wait for other learners. The screen was not shown to them immediately which evoked curiosity
in them. Once the answers were projected on the screen, they were surprised at how many

learners came up with the same, similar, or rather opposite answers.
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The classroom atmosphere was friendly and relaxed which caused positive reactions.
Except for one learner, who had difficulty understanding individual instructions. Not much
attention was paid by the teacher which resulted in a misunderstanding. I am aware of the fact
that I was more focused on the computer and the content of activities than on the learner which

was a mistake.

Speaking about the instructions, they were not explained clearly and comprehensibly
based on the learner’s feedback and response. Although the instructions were provided on
Classroomscreen, a vast majority of learners did not pay attention to them. The application can
be helpful and can simplify the teacher’s preparation. Therefore, the instructions should be

included there and specified so that all learners understand them (see observation forms lesson

1.

Comparison of observation forms:

When it comes to the engagement in the classroom. Both observation forms claim that

learners were interested in the lesson and its activities.

The classroom atmosphere was calm and relaxed which means that there were favorable

conditions for learning and teaching.

The instructions were not explained properly which escalated into misunderstanding and
confusion while doing the activities. Even though some basic instructions were projected on
Classroomscreen, the majority of learners did not pay attention to them (see observation forms

lesson).
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Lesson 2

Topic: Making suggestions, accepting and declining phrases

Number of learners: 8

Methods: communicative language learning, direct method

Grouping: Individual work/ whole class/ pair work

Materials: Workbook, Mentimeter, Classroomscreen, Wordwall

Lesson objectives:
Understand: Learners classify which phrases belong to making a suggestion, accepting a
suggestion, refusing a suggestion and expressing no preference
Analyze: Learners select phrases for making a suggestion, accepting, refusing a suggestion
and expressing no preference
Apply: Learners implement the usage of new phrases in a role-play
Evaluate: Learners agree on places of visit when performing a role-play

Language skills Speaking skills Writing skills
Types of multimedia Wordwall — multiple choice, | Mentimeter—-multiple
conversation wheel choice

Figure 7 Multimedia and language skills — lesson 2 (experimental group)

Summary of Lesson 2:

At the beginning of the lesson, the learners were introduced to the content of the lesson
projected on Classroomscreen where individual activities were included and contained links.
Subsequently, the learners revised the phrases learnt in the previous lesson on Mentimeter. It
was a form of formative assessment which will be evaluated in the form of a graph further. The
next activity which followed was a further practice on Wordwall. Learners were supposed to
opt for the right answer based on the statement — if a statement signifies decline, acceptance, or
a suggestion. In the next exercise in the workbook, learners matched the right phrases to
individual columns. Then, the learners got engaged in a speaking activity on Wordwall in which
learners were given a question and were supposed to answer positively, negatively, or neutrally.
The last activity was a role play in which learners were supposed to perform a role play with
their neighbours using phrases for making, accepting, declining suggestions and expressing no

preference (see Lesson plan 2).
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Evaluation of lesson objectives:

The objectives of the lesson were fulfilled. Initially, learners were supposed to fill in the
right answer into a sentence and a vast majority of learners answered correctly (see graph 1
below). I was observing the learners doing the tasks and learners recalled the new phases in
writing and speaking activities. During each activity, I used a random name picker which picked
an individual learner who was supposed to either fill a missing information into the text or
answer any question. Since only 8 learners attended the lesson, I was able to observe each

learner doing a specific task, assess his understanding and provide further explanation if needed.

Results

Formative assessment

___asking the question to the teacher?

7

1

Would you Let's How about
like

Graph 1 Mentimeter- lesson 2 (experimental group)

___goice-skating tomorrow!

8

0 Q

How about Let's Doyou
fancy

Graph 2 Mentimeter- lesson 2 (experimental group)

The formative assessment was given at the beginning of the lesson. The learners were

projected two questions and were supposed to answer them correctly. According to the chart 1
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listed above, 87,5% of learners answered correctly and 12,5 % of learners incorrectly.

According to the chart 2, 100% of learners answered correctly (see graph 1,2).

Observation form: non-participant observer

Learners showed enthusiasm in individual activities, they actively participated in
activities with the use of multimedia and digital technologies, such as Mentimeter and
Wordwall. Furthermore, they were curious to find out what the activities are going to be about.
They especially enjoyed the activities on Wordwall in which they called on their classmates and
asked them some questions. When it comes to the role play, it was not sufficiently checked as
there was no time for watching a pair performing their role play. It would serve as a reflective

activity and a summary of the entire lesson.

The classroom atmosphere was again relaxed and friendly, therefore, the learners did
not have to worry about anything and did not feel any uncertainty or pressure before the
activities. In the case of role-play, the teacher was observing them during their conversations.
Still, the learners were not shy to talk to their neighbours knowing that the teacher was

observing and listening to them.

The instructions provided before every activity were clear and thorough. If learners did
not understand the instruction, they raised their hands and asked for explanation and
simplification. Otherwise, they asked their neighbours. Based on the previous lesson and the
reflection, the teacher chose a learner and asked him for the explanation of the instruction to his

peers (see observation forms lesson 2).

Observation form: participant observer

The learners enjoyed the choice of activities which was diverse. They were not bored at
all due to this fact. Particularly, they enjoyed it when they chose a classmate and asked him a

question projected on Wordwall.

The atmosphere was friendly and happy so the learners evoked enthusiasm in individual
activities. They were not afraid to ask any questions regarding the instructions or vocabulary

they did not know.
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The instructions were projected on Classroom screen which I brought some special
attention to it. So, learners did not have to ask for clarification as often as during the previous
lesson. So, I noted down some progress in it. Still, some learners asked them to make sure they

understood them correctly.

Comparison of observation forms:

According to participant and non-participant observers, the learners got engaged in the

lesson, actively cooperated with the teacher and were interested in individual activities.

The classroom atmosphere was friendly, happy, and relaxed which means that there were

favourable conditions for learning and teaching.

The instructions were comprehensible for the learners. Both observation forms state that
in case of any misunderstanding, the learners asked for clarification and simplification of the

instructions (see observation forms lesson 2).

Lesson 3

Topic: Money — currencies, prices, shops and services and phrasal verbs
Number of learners: 11
Methods: communicative language learning, direct method, critical thinking,
brainstorming
Grouping: Individual work / whole class / group work
Materials: Workbook, Textbook, Mentimeter, Classroomscreen, Quizlet
Lesson objectives:
Remember: Learners recall phrases for making suggestion, accepting and declining
suggestion
Learners recall phrasal verbs connected to the topic Money
Understand: Learners classify individual currencies
Learners explain individual shops and services by their own words
Apply: Learners implement the usage of phrasal verbs into speaking activity
Create: Learners produce sentences using phrasal verbs

62



Language skills Speaking skills Writing skills

Types of multimedia Quizlet - flashcards Mentimeter -  word

cloud

Figure 8 Multimedia and language skills — lesson 3 (experimental group)

Summary of Lesson 3:

The lesson was initiated with the quick revision of the previous lessons which took place
before Christmas break. Two reflective activities on Mentimeter were projected on the screen.
The first activity was based on forming any suggestion which came to mind. Rather, learners
came up with the phrases and not the whole sentences. If they did not write the whole sentences,
they were asked to finish the sentences. The second activity was based on accepting or declining
suggestions. Learners wrote down phrases for accepting and declining suggestions that we
revised in the previous lessons. Subsequently, we started a new topic which was dealing with
money, currencies, shops and services. Learners matched the currencies with individual items
based on the recording. They were also asked to read the currencies out loud to check if they
understood the currencies and their symbols. The next activity was on Quizlet. The learners
were shown individual shops and services and were asked to describe them using their own
words. Then, learners were assigned to groups randomly and played against each other through
Quizlet Live, they matched vocabulary with the correct definitions. The game was repeated one
more time to practice the vocabulary. The lesson was finished with an activity on Wordwall in
which learners matched the prepositions with the correct verbs. There was no time for the final

activity based on the phrasal verbs and their practice (see Lesson plan 3).

Evaluation of lesson objectives:

The objectives regarding the phrases and new vocabulary were achieved and assessed
through observations. Still, it would have been better if I had checked the knowledge of phrases
and vocabulary on Mentimeter to acquire feedback and make sure everyone used the vocabulary

In context.
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Results

Formative assessment

The formative assessment listed below was again done on Mentimeter. It served as a
revision of the previous lesson which took place before Christmas so it was necessary to revise
the phrases. Overall, the majority of the learners came up with the right responses, so the
objective was fulfilled. There were some minor mistakes in the spelling which did not affect

the overall meaning and purpose of the activity (see figures 9,10).

Make a suggestion
30 responses

what about going to cinem

would you lik lets play hockey

shall we go to museum

let's play football

how about going t

idon't mind

Figure 9 Mentimeter word cloud — lesson 3 (experimental group)

Accept or decline a suggestion
23 responses

what an idea that's a good idea

tha

&

s like a good idea

Figure 10 Mentimeter word cloud — lesson 3 (experimental group)
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Observation form: non-participant observer

In the case of Mentimeter and the introductory activities seemed to be entertaining for
the learners. They used the feature ‘like’ to highlight the enjoyment. When it comes to the
listening activity, they did not enjoy it so much. The emotions evoked were neutral, there was
no sign of enjoyment. The activity on Quizlet was considered to be entertaining for the learners
as they showed signs of excitement since they could replay the game and have more chances of
winning the game. Overall, the applications used in the lesson proved to be more interesting for

the learners than working solely with the textbook.

According to non-participant observer, the atmosphere was considered to be too relaxed
and so disrespectful towards the teacher, especially during the game on Quizlet Live. The
learners were too loud during the game as they were supposed to cooperate with each other.
Although it can be obvious during activities and games like that, still the teacher has to be able

to keep respect in the class.

The instructions were not specified on Classroomscreen and the teacher relied on the
oral instructions rather than on the written ones or the combination of both. Again, the
combination of both types of instructions would help to keep the activities going without the
interruption caused by overexplaining them. For instance, when playing the Quizlet Live, the
learners became familiar with the game while playing it. They did not catch the instructions at

the beginning.

Observation form: participant observer

Regarding the interest in activities, it was noted that the learners got interested in the
activities on Mentimeter. One of the reasons was that they could see the prompts posted by their
peers, and they could use their mobile phones to give likes to individual slides. Quizlet Live
was an interactive and cooperative game during which the learners enjoyed playing with each
other and using mobile phones. They did not find the activities in the textbook and workbook
interesting as they are familiar with the activities and they might find the tasks mundane and

repetitive.

When it comes to the atmosphere, the learners talked loudly and were very noisy during

the game on Quizlet Live which I think did not have a big impact on the achievement of lesson
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objectives. However, the game took too much time and should have been shorter as there was

no time for any reflective activity at the end of the lesson.

The instructions were clear except for the instructions given before Quizlet Live as the
learners had not played any game on Quizlet Live before. I should have relied on the Classroom
screen and inserted the instructions. During the game, the learners had to ask me or their
classmates for further explanation. In my opinion, I believe that understanding the game

improves while playing, so it wasn't much of a mistake.

Comparison of observation forms:

Both observation forms state that the learners tend to be more interested in digital
applications with the possibility of using their mobile phones. The activities in the textbook and

workbook seem to be tedious for this group of learners.

The atmosphere was too relaxed which escalated into the noise in the classroom but only

during the game on Quizlet Live.

The instructions were not always comprehensible for the learners, especially before the

game on Quizlet Live which was new for the learners (see observation forms lesson 3).

Lesson 4

Topic: Second conditional

Number of learners: 12

Methods: communicative language learning, direct method, audio-lingual,
Grouping: Individual work / whole class / pair work

Materials: Workbook, Textbook, Mentimeter, Classroomscreen, Wordwall
Lesson objectives:
Remember: Learners recall rules for the second conditional
Analyze: Learners differentiate the meaning of the verbs lend and borrow
Apply: Learners implement the usage of the second conditional into writing activity and
speaking activity
Create: Learners produce and form sentences using the second conditional
Learners form sentences using verbs lend and borrow
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Language skills Writing skills

Types of multimedia Mentimeter

Figure 11 Multimedia and language skills — lesson 10 (experimental group)

Summary of lesson 4:

At the beginning of the lesson, the learners revised the difference between borrow and
lend learnt at the end of the previous lesson. They formed sentences on Mentimeter. Then, they
worked with the textbook, listened to the recording and answered the questions related to the
dialogue. Then, they were introduced to the second conditional and its rules and completed the
box with the rules. Subsequently, they practised forming sentences with the use of the second
conditional in the textbook and on Wordwall. The lesson was finished with the reflective
activity in which learners were supposed to make sentences using the second conditional on
Mentimeter. At the end of the lesson, the learners were assigned homework based on the second

conditional practice (see Lesson plan 4).

Evaluation of lesson objectives:

The lesson was based on the revision of borrow vs lend and the introduction of the new
grammar topic related to the second conditional. The objectives of the lessons were fulfilled as
the learners formed the sentences in which they differentiated the meaning of the verbs lend
and borrow. They were also able to come up with their own sentences using the second

conditional which was subsequently recorded and checked on Mentimeter.
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Results

Formative assessment

Join at menticom | use code 7289 9484 i Mentimeter

Make two sentences or questions: 1) use the verb lend in a sentence 2) use the verb borrow in
asentence

11 responses

Can | borrow your car plese?Can | | lent you some money & & | can lend you some money.Can |
lend you my money? borrowed some money & & borrow some money?

|lent my pen to Ladas mom. | | will lend you some money If you Could | borrow your car tonight /1l
borrowed some money from Honza want.Can | borrow this pen from you? lend you some money but you have

to pay me back

I lent a toys for my child. | borrow | borrow money from my bank every
money from my friend dayCanllend some money . | can lent you some money. know a
guy that borrowed money from bad
people. 2 %
| need lend money | borrow my dad's | lend some of my money to dominik.|
car borrowed some money from dominik.
© 0
w 2

Figure 12 Mentimeter formative assessment — lesson 4 (experimental group)

The previous lesson was taught by the faculty teacher and as an introductory activity, |
included an activity to make sure the learners understand the difference between lend and
borrow. Some responses included mistakes, so we had to go through them and correct them.
Even though all learners claimed that they understood the difference between the verbs lend

and borrow at the beginning of the lesson, it was not obvious from the activity (see figure 12).

i Mentimeter
Write down a sentence using the second conditional
If  had enough money; | If i wanted new mobile If had a better pc, | would If the earth was flat,
could buy myself a new car phone, i would get summer be the best player in the physics would make no
job world. sense.
If 1 didn't need new motorcycle If Iwould have had unlimited If Hradec Krdlové won derby Ifi had a car, | would be
chain| wouldn't buy one. money, | could buy everything against Pardubice, i would pizza driver.
v e [T T8 and everybody. laugh to my Pardubice friend
David
o ©
w 2

Figure 13 Mentimeter formative assessment — lesson 4 (experimental group)
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d Mentimeter
Write down a sentence using the second conditional

If i have alot of money, | If | needed to sleep, | could If Iwasn't talented gambler| If he needs money he
couldn't work always go home. wouldn't be a multi-milionaire. would go to summer job

O
»Q

Figure 14 Mentimeter formative assessment — lesson 4 (experimental group)

The formative assessment served as a reflective activity to make sure everyone could
formulate a sentence using the second conditional on their own. From the pictures above is
obvious that 75% of learners answered correctly and their sentences did not include any
grammar mistakes. 25% of learners made mistakes in the second conditional and used other

verb forms than was needed (see figures 13,14).

Observation form: non-participant observer

The learners showed enthusiasm, particularly during activities on Mentimeter, both at
the beginning and at the end of the lesson. They mainly enjoyed reading their classmates’
sentences and the originality of their responses. The interest could be also demonstrated by the

positive feedback (using thumbs-up) in the activity.

The lesson was again relaxed. There was a positive atmosphere and interaction between
the teacher and the learners. It was demonstrated by the learners showing enthusiasm and being
engaged in activities. Also, by the fact when they repeatedly asked some questions concerning
grammar and vocabulary when the teacher was going around the class and observing the

learners doing the work.
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The learners mostly understood the instructions. There was a significant improvement

in explaining the instructions and drawing attention to the board on Classroomscreen.

Observation form: participant observer

Based on my observation form, the learners got interested in activities on Mentimeter
as they could use their smartphones and comment on the responses written by their peers. When
they were working with the textbook, they were curious to understand the new grammar topic,

so they got involved in completing the activities in the textbook as well.

As for the classroom atmosphere, it was evident that learners were not afraid to ask any
questions regarding potential misunderstanding or confusion. So, the atmosphere was calm and

relaxed.

Regarding the instructions, the learners started immediately working on the activities,
therefore, it was obvious that the instructions were explained clearly. Before some exercises, |
chose some learners to explain the instructions according to the written instructions in the

textbook to their classmates as simply as possible.

Comparison of observation forms:

The observation forms match each other in most cases. In terms of engagement and
interest, they both claim that learners got engaged while doing the activities on Mentimeter.
However, only one claims that when the learners learn a new topic, they are also interested in

activities in the textbook and workbook.

The classroom atmosphere was again stable, which means relaxed and calm. Learners

were not shy to ask some questions.

Instructions were explained more comprehensibly than in the previous lessons which
was a huge improvement compared to the lessons before. The teacher started calling on the
learners and made them explain the instruction to the rest of the class (see observation forms

lesson 4).
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Lesson 5

Topic: Second conditional
Number of learners: 15
Methods: communicative language learning, direct method
Grouping: Individual work / whole class / pair work
Materials: Workbook, Textbook, Mentimeter, Classroomscreen, Wordwall
Lesson objectives:
Remember: Learners recall rules for the second conditional
Apply: Learners implement the usage of the second conditional into writing activity and
speaking activity
Create: Learners produce and form sentences using the second conditional

Language skills Speaking skills Writing skills

Types of multimedia Wordwall, pictures Mentimeter

Figure 15 Multimedia and language skills — lesson 5 (experimental group)

Summary of lesson 5:

The learners were provided with the revision of the second conditional and its rules
using Classroomscreen. Then, the learners practised forming sentences in the second
conditional on Wordwall. There was one activity focused on the practice which was originally
planned in the lesson plan. In the end, this type of activity was not implemented in the lesson.
Then, the learners practised the usage of the second conditional during the speaking activity on
Wordwall. They were supposed to form a question and ask any classmate. Subsequently, the
learners formed sentences according to the pictures projected on Classroomscreen and used the
structure “If I were you, I would...” The last activity was a reflective activity on Mentimeter
focused on the new topic concerning the structure ‘If [ were you, I would...” The learners were

making sentences using the structure (see Lesson plan 5).

Evaluation of the lesson objectives:

The objectives of the lesson were achieved. It was discovered through the reflective

activities at the end of the lesson. The learners formed sentences using the second conditional.
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Results

Formative assessment

The formative assessment assessed if learners can form sentences and questions in the

second conditional. The results shown below show that 85% of learners did not make any

mistakes and 15% of learners wrote their sentences incorrectly (see figures 16,17).

Make one sentence starting with If | were you and one question

If | were you, | would start
to learning math.

If i were you i would play
League of legends. What

would you do if you were me ?

If | were you | would find a

job

If | were you | would go home
.How are you?

If i were you, i would go to the
gymWhere would you go, if you
won a summer trip?

If l were you, I'd win.

o

)
i Mentimeter

If i were you i would start
working outWhat would you do
if you broke leg in Forest?

If | were you | would go out

%0
[ X5

Figure 16 Mentimeter formative assessment — lesson 5 (experimental group)

Make one sentence starting with If | were you and one question

If | were you | would stop
playing LOL. What would you
doif you were a piggy

If i were i would learn
englishWhat would you do if
you won a lottery

Ifiwere you, i would eat
more.

If | were you | would name
myself Hakari Kinji Would you
gamble if you were old
enough?

If i were you, | would drink less
alcohol. What would you do, if
you had Yamaha yzf-r125in
your garage

If i were you, | would go to
gymWhat would youdo, If | ate
your meal.

o

e
i Mentimeter

If | were you, I'd gamble.If you
were the strongest, would you
lose?

0
[ Y5

Figure 17 Mentimeter formative assessment — lesson 5 (experimental group)
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Observation form: non — participant observer

In terms of interest in the activities, the majority of learners enjoyed the interactive
activities, especially the speaking on Wordwall and the activity on Mentimeter. They
particularly enjoyed listening to their classmates creating the questions as they were paying

attention to them.

The classroom atmosphere was calm and relaxed. The learners had sufficient conditions

for learning and concentration.

The teacher repeated the instructions in case anyone did not understand. In other cases,
the learners asked for clarification and repetition. The teacher also made the classmates come

up with the right explanation of the instructions and chose a learner to explain them to the class.

Observation form: participant observer

The learners seemed to enjoy the activity on Wordwall in which they had to form a
question and choose any classmate they wanted to. The rate of interest, however, decreased
when I considered the number of thumbs-ups. I am aware of the fact that this type of reflective
activity might be rather repetitive as it is repeated every following lesson. This should be

replaced by a different type of activity another time.

I found the classroom atmosphere relaxed. There were favourable conditions for

learning and teaching.

The instructions were again given and projected on the Classroomscreen. In case of any

misunderstanding the learners raised their hands and asked for clarification of the instructions.

Comparison of observation forms:

Both observation forms state that the learners got involved in the speaking activity on
Wordwall mostly. The Mentimeter might seem to be mundane and repetitive as the type of

activity does not vary.

The classroom atmosphere was calm and relaxed which guaranteed appropriate

conditions for the learning and concentration.
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The instructions were repeated by the students and if anyone did not understand, they

raised their hands and asked for further explanation (see observation forms lesson 5).

Lesson 6

Topic: Second conditional / First conditional
Number of learners: 16
Methods: communicative language learning, direct method, grammar translation
Grouping: whole class / pair work
Materials: Workbook, Textbook, Mentimeter, Classroomscreen, Wordwall, Board game
Lesson objectives:
Remember: Learners recall rules for the second conditional and first conditional
Apply: Learners implement the usage of the second conditional and first conditional into
writing activity and speaking activity
Create: Learners produce and form sentences using the first and second conditional

Language skills Speaking skills Writing skills

Types of multimedia Wordwall Mentimeter

Figure 18 Multimedia and language skills — lesson 6 (experimental group)

Summary of lesson 6:

The lesson was initiated with the homework checking. Then, the rules of the first and
the second conditional were explained and both conditionals were compared with each other
using the platform Classroomscreen. Then, the learners practiced the contrast between the first
and second conditional on Wordwall. They were supposed to choose the right form of the verbs.
Another activity based on the practice was a board game in which learners asked their
neighbours questions in both conditionals and created responses to them. The lesson was
finished by the reflective activity on Mentimeter where learners were supposed to create

sentences using the first and second conditionals (see Lesson plan 6).
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Evaluation of the lesson objectives:

The lesson objectives were checked and evaluated according to the observation during
the individual activities. I observed learners while playing the board game and checked whether
they formed questions and responses correctly. In the case of uncertainty and confusion, I
supported them and provided help when needed. The learners understood the difference
between the first and the second conditional by the end of the lesson. The last activity examined

whether the learners could create sentences on their own. The lesson objectives were achieved.

Results

Formative assessment

The reflective activity for the entire lesson was again implemented on Mentimeter. The
first activity was multiple choice in which the learners were asked to choose the correct option.

100% of learners answered correctly (see graph 3).

If he goes shopping, he _

12

0
»e

Graph 3 Mentimeter — lesson 6 (experimental group)
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write one sentence in the first conditional and one in the second conditional

If it rains tomorrow, we will stay
indoors. If | had studied harder,
| would have aced the exam.

If | win the lottery, | will buy my
dream pc set-up. If | had more
money, | would buy Yamaha
yzf-r125.

If a want protein, i will buy it.If i
wanted protein, i would buy it.

If i had a lot of money, i would
buy Yamaha yzf-r125.1 will buy
new PC, if i have money

Ifi go there, will be latelf he
goes there He woud be
late

What will you do if you got hit
by a carWhat would you do if
you saw a car accident

If weather stays as it is right
now,we will go out We wouldnt
go outif there is a storm.

If i have a good job, i will be
richlf i had a lot of money, i
would buy new car

#6
[ 1N )

Figure 19 Mentimeter formative assessment — lesson 6 (experimental group)

i Mentimeter

write one sentence in the first conditional and one in the second conditional

The weatherls bad,it will rain. If If i want a drink i will buy it.If i BEEE B If | get a jackpot, 'l be
i were broke i would go to work. wanted a drink i would buy it. . . . invincible for 4 minutes and 22
SR K Gk ......... ls';ec‘;;:ds,lf | was the strongest,
0 H B '
HE SEEs
If you brake the car, i will kill If | get jackpot I'll be effectively Nah, I'd win
you.lf you miss the bus, you immortal for 4 minutes and 11
could ran10 km. secondslf | was hakari Kinji |
would gamble all day long.
o O
w 2

Figure 20 Mentimeter formative assessment — lesson 6 (experimental group)
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Another type of formative assessment was in the form of sentences. 70% of learners had
all questions grammatically correct. 30% of learners made mistakes in grammar (see figures

19,20).

Observation form: non-participant observer

The learners got interested mainly in activities on Wordwall, Mentimeter and the board
game. In the case of Mentimeter, they were curious to learn and practice the difference between
the first and the second conditional. They helped to understand the rules using the Czech
language to translate and contrast the sentences. They liked the activity on Mentimeter as they
could see other classmates’ responses and comment on them when checking. Even though there
was not any digital application used for this activity, learners enjoyed the board game as it was
something different compared to the previous lessons. They enjoyed speaking English

throughout the lesson.

The overall atmosphere was calm. Only, during the board game, the class was noisy

which might have interrupted some of the learners.

The instructions were clear for everyone and if anyone did not understand, he asked for

repetition and detailed explanation. It only happened in one case.

Observation form: participant observer

The most entertaining activity seemed to be the board game which learners have not
learnt for a long time during English lessons as they said. I pointed out that the learners tend to
get interested in original, new and updated activities and if they are repeated regularly, they
start to get bored and they find them uninteresting. I also noticed that the second activity on
Mentimeter was given 10 likes compared to the first activity, which was new for learners, which
was given 15 likes. Also, the board game was a good choice as they are not used to playing it

so often.

The atmosphere was relaxed and friendly. In case of any misunderstanding or problem,

I provided the learners with help and support.

The instructions were understood clearly as almost no learners needed further

explanation except for one learner who asked for the repetition.
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Comparison of observation forms:

The learners showed the biggest enthusiasm in activities which were new and so
attractive and interesting for them. It concerns the multiple choice on Mentimeter and the board

game.

The atmosphere was calm, relaxed and friendly. The learners were not afraid to ask

about anything and the teacher was very supportive during the activities.

The instructions were intelligible and understandable for all learners (see observation

forms lesson 6).

Lesson 7

Topic: Unit 5-7 revision
Number of learners: 15
Methods: communicative language learning, direct method, grammar translation,
instruction-based
Grouping: whole class / pair work / individual work
Materials: Workbook, Textbook, worksheet, Classroomscreen
Lesson objectives:
Remember: Learners recall the rules of the first and second conditional
Understand: Learners explain the difference between the first and the second conditional
Evaluate: Learners check the understanding of the grammar from units 5-7 according to the
mock test and its results
Create: Learners produce sentences explaining various vocabulary from units 5-7
Learners produce sentences using the grammar from units 5-7

Summary of lesson 7

At the beginning of the lesson, the class checked the homework with the teacher. The
teacher provided an explanation if needed and asked for the reason of their choice. Then, the
learners worked with the worksheet aimed at revising units 5-7. Further, the learners worked in
pairs and explained various vocabulary using their own words to their classmates. They also
asked them questions including vocabulary and grammar from units 5-7. Learners used their
textbooks and workbooks to check the vocabulary definitions. Then, the learners were supposed
to write a mock text concerning vocabulary in use and grammar. The teacher then provided

them the answer key on Classroomscreen. At the end of the lesson, the learners swapped the
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tests with the learners sitting next to them and corrected the tests mutually. In the end, they

graded the tests (see Lesson plan 7).

Evaluation of the lesson objectives

The comprehension of the conditionals was checked when we were correcting the
worksheet which was assigned as homework. Then, the learners were working in pairs and
individually. In the meantime, [ was observing the learners doing the activities and checked if
their oral and written responses are correct. They were a lot of problems concerning the
vocabulary knowledge which resulted in average results of the mock test. In the case of

grammar, a vast majority of learners answered correctly.

Results

Formative assessment — mock test

The results shown below show that 20% of learners would get a mark 1, 20% of learners
mark 2, 40% of learners mark 3, 20% of learners mark 4 and 0% of learners mark 5. To sum
up, a vast majority of learners would get a mark 3, which is an average grade (see figure 21,

graph 4).

Assessment table:

The assessment table was used for assessing the mock test.

20-17 1
16-14 2
13-11 3
10-8 4
8-0 5

Figure 21 Score table — lesson 7 (experimental group)
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number of learners

ml
n2
m3
[
H5

Graph 4 Formative assessment — lesson 7 (experimental group)

The graph shows a number of learners and the grades.

Observation form: non-participant observer

The learners were engaged in activities even though they usually tend to be bored when
it comes to the revision for the upcoming test. The worksheet consisted of two engaging
activities which were implemented right at the beginning which activated the learners. They
were also curious to know their results and they particularly enjoyed the activity when they

swapped the worksheets and corrected their classmates' worksheets.

The atmosphere was mostly calm. Only at the beginning, the class was noisy, however,
it was obvious because the learners were working in pairs and discussed the vocabulary and

questions.

The instructions were provided on the worksheets. The teacher explained them once and
it was sufficient for all learners. In case of misunderstanding, they relied on the written

instructions.

Observation form: participant observer

I did not expect that the learners would be engaged in the tasks as much as they did.
They particularly enjoyed the first task when they had to explain and define the meaning of the

words. They had to make use of critical thinking a bit and it was I think the reason why they
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enjoyed the task. Moreover, they liked the mock test as they wanted to know the results. They

found it useful as they got to know what to focus on at home when preparing for the test.

The atmosphere was calm and friendly. During the first two activities, the learners made
some noise, but it was not intolerable towards other learners. All learners were working within

the same amount of time which was great for taking the test at the end.

The instructions were comprehensible and understandable for all learners as they were

doing what they were supposed to do.

Comparison of observation forms:

In terms of interest in activities, both observation forms claim that the learners got
involved in speaking tasks as well as the mock exam due to the fact they could correct the tests

of their classmates.

The atmosphere was calm and friendly. The learners were given favourable conditions

for completing the tasks.

All learners understood the instructions instantly and did not have to ask for clarification

(see observation forms lesson 7).

Lesson 8

Topic: Final revision test — unit 5-7
Number of learners: 16
Methods: instruction-based, direct method
Grouping: whole class / individual work
Materials: Tests, Bridge
Lesson objectives:
Apply: Learners select the correct form of verbs to fill in the gaps. The learners select the
correct vocabulary, compound nouns and linking verbs to fill in the gaps.
Create: Learners produce a text according to instructions in the test

Summary of lesson 8

The lesson started with the instructions for each exercise in the test. Then, the learners
wrote the test by the end of the lesson. If any learner finished earlier, he was given a newspaper

to read from (see Lesson plan 8).
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Evaluation of the lesson objectives

The lesson objectives can be assessed according to the test results provided in the section

‘Results.’

Results

Summative assessment

The learners were writing a unit test which is a type of summative assessment. The
results are recorded in the chart below. The results of the tests are as follows: 6 % of learners
were given mark 1, 38 % of learners mark 2, 44 % of learners mark 3, 6 % of learners mark 4

and 6% of learners mark 5 (see graph 5, figure 22).

number of learners

ml
m2
m3
[ I3
u5

Graph 5 Summative assessment — lesson 8 (experimental group)

Score table:

50-45 1
44 - 38 2
37-29 3
28 —22 4
21-0 5

Figure 22 Score table — lesson 8 (experimental group)
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Observation forms

No observation forms were filled in as the learners were writing the unit test the whole

lesson.

Lesson 9

Topic: Revision test correction, past perfect
Number of learners: 15
Methods: communicative language learning, direct method, grammar translation,
instruction-based
Grouping: whole class / pair work / individual work
Materials: Textbook, worksheet, Classroomscreen, Mentimeter
Lesson objectives:
Understand: Learners rewrite the sentences including mistakes made in the test and provide
correct solutions.
Analyze: Learners modify the sentences including mistakes.
Evaluate: Learners check the scores in the tests. Learners check the correct answers with
the teacher.
Create: Learners transform sentences using past perfect. The learners create sentences
starting with After using past perfect

Language skills Writing skills

Types of multimedia Mentimeter

Figure 23 Multimedia and language skills — lesson 9 (experimental group)

Summary of lesson 9

At the beginning of the lesson, the learners were distributed the tests and provided with
the score table mentioned in lesson 8. Then, the learners worked in pairs and corrected the
mistakes in the worksheet. When the learners finished correcting the mistakes, they went to the
computer and typed down the correct answers. The teacher provided an explanation and
clarification if necessary. In the other half of the lesson, the learners were introduced to a new
topic, which is past perfect. They were explained the basic rules of past perfect. Further, they

practiced the usage in the textbook and transformed the sentences into past perfect. The last
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activity was dedicated to past perfect summary. The learners created sentences and posted them

on Mentimeter (see Lesson plan 9).

Evaluation of lesson objectives

The lesson objectives regarding the test correction were fulfilled as the learners
corrected the mistakes on the computer so everyone could see the correct answers. The learners
were tested if they could create sentences using past perfect and if they could understand the

usage. The objectives were fulfilled as the picture below shows.

Results

Formative assessment

At the end of the lesson, it was assessed whether the learners could create sentences
using past perfect. The results are shown below. After this activity, the learners were given

homework aimed at practising past perfect and past simple.

I was surprised by the number of correct answers. The learners claimed that they had
not heard of the past perfect before and almost everyone wrote down sentences without any
mistakes. (92% of learners had no mistakes (11 learners), 8% of learners made one mistake (1

learner). (See figures 24,25).

id Mentimeter

Write down sentences one in past simple and one in past perfect starting with
after, before or when

Before | reached 13,1 had When | won the tournament | When | was outside | went to Before | saw the film | had

built Tesla's coil
transformer.

Iwent to bed afteribrushed
my teeth.| had brushed my
teeth before i went to bed

had already been the best
player of the world

After she had moved out, |
found her notes. After he did
buy anew carhe crashit.

my friends house When | got
home someone had cleaned
my room

Before i strarted going to
the gym.ihad had small
muscles

seen the trailer.

Afteriget home,ihad
breakfast

#0
)

Figure 24 Mentimeter formative assessment — lesson 9 (experimental group)
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4 Mentimeter

Write down sentences one in past simple and one in past perfect starting with
after, before or when

Before | went to the shool Before | came to training | After sunshine shine i had After | had hitted jackpot | became

already had shover. | went to had already had launch woken practically immortal for 4 minutes

school and 11 secondsWhen | became
dnd snack immortal | had beaten up Kashimo

&0
»Q

Figure 25 Mentimeter formative assessment — lesson 9 (experimental group)

Observation form: non-participant observer

The learners got interested and were engaged in the lesson. During the test correction,
they were paying attention to the instructions and explanations and carefully filling in the
exercises. They also enjoyed the fact that they could work in pairs and discuss the right answers.

They found enjoyment in coming to the computer and typing down the correct solutions.

The atmosphere was relaxed. The learners were not shy to discuss the right answers with

the teacher and ask for the solution and the reason for a certain verb form.

The instructions were simple and comprehensible. They were written in the worksheet

clearly so the learners did not have to ask again.

Observation form: participant observer

When it comes to the interest in individual activities, the learners got engaged when they
were asked to come to the computer and type down their answers. They liked the fact that they
could work with the computer. They were not as much interested as in the previous lesson in
the activity on Mentimeter. As I have already mentioned, the learners’ interest in Mentimeter

gradually decreases.
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The atmosphere was relaxed especially at the beginning of the lesson. I noticed that at
the end of the lesson, the learners started to be a little bit bored about doing the activities on
Mentimeter which seemed to be repetitive for the learners. The reason for their behaviour and
mood might have also resulted from the time of the lesson. It was an afternoon lesson so the

learners felt ready to go home and had a lack of energy.

The instructions seemed to be clear and comprehensible for the learners as they did not

ask any questions.

Comparison of observation forms

When it comes to correcting mistakes, both observation forms mention the interest in
these activities. However, only the observation done by the participant observer claims that the

learners got bored when they had to fill in the reflective activity on Mentimeter again.

The atmosphere was mostly relaxed. Only the observation by the participant observer
states that the learners were bored at the end of the lesson as they might be looking forward to

going home.

The instructions were clear and comprehensible as both observation forms assert (see

observation forms lesson 9).

Lesson 10

Topic: Past perfect/ Past simple

Number of learners: 15

Methods: communicative language learning, direct method, grammar translation,

instruction-based

Grouping: whole class / individual work

Materials: Textbook, worksheet, Classroomscreen,Wordwall, Kahoot!

Lesson objectives:
Remember: The learners recall the rules for past perfect.
Understand: The learners discuss the contrast between past simple and past perfect
Apply: The learners contrast past simple and past perfect
The learners implement the usage of past simple and past perfect in speaking activity
Apply: The learners contrast past simple and past perfect
The learners implement the usage of past simple and past perfect in speaking activity
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Language skills Speaking skills

Types of multimedia Wordwall, Kahoot!

Figure 26 Multimedia and language skills — lesson 10 (experimental group)

Summary of lesson 10

Initially, the learners checked the homework which was assigned in the previous lesson
with the teacher. Then, the learners practice the contrast between past simple and past perfect
on Wordwall. Subsequently, the contrast was practised by finishing the sentences on their own
on Wordwall. Further, they were given worksheets for practising past perfect tense. The lesson
is finished with a game focused on practising past perfect in Kahoot! In the end, the learners
were given homework which they should complete and bring to the following lesson which was

taught by the faculty teacher (see Lesson plan 10).

Evaluation of lesson objectives

The evaluation of lesson objectives was implemented through observation during the
tasks and a number of right answers. The lesson objectives should have been evaluated

according to the scores gained in Kahoot!

Results

Formative assessment

Unfortunately, the results gained in Kahoot! were not saved and therefore, the lesson

could not have been evaluated based on the results.

Observation form: non-participant observer

The learners who were creating the sentences were engaged and interested in creating
the sentences. Other students were just sitting, listening and got bored a little bit. They quite

liked the exercises in the worksheets in which the key was provided so they could check the
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answers instantly. Otherwise, the activity they particularly liked was Kahoot! It was perhaps

because they had not been playing it before.

The mood and atmosphere was calm most of the time. When the teacher said that the
last activity was going to be Kahoot! the atmosphere was liven up with the game and the learners

came alive while playing the game.

The instructions were explained clearly and comprehensibly.

Observation form: participant observer:

The learners were engaged during all activities. I think they particularly enjoyed playing
Kahoot! and when they had to finish the sentences. The class was curious about the fact how a

certain learner finished a sentence.

The atmosphere was diversified by the game on Kahoot! Otherwise, the mood and

atmosphere were quite calm.

The instruction were explained clearly as no one had to ask for repetition.

Comparison of observation forms

Regarding the interest in activities, the participant observation form claims that all
learners were engaged in all activities. However, the participant observer states that the learners

did not enjoy the activity in which they were supposed to finish the sentences on Wordwall.

The atmosphere was calm for almost the entire lesson. At the end of the lesson, the

learners were activated by playing the game on Kahoot!

All instructions were comprehensible as there was no need to explain them again (see

observation forms lesson 10).
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8.2 Traditional group

The learners of the traditional group attend class 3A and study the field called
information technology. The class consists of 13 male learners. Based on the observations done
prior to the teaching, some learners tend to be quite passive and are not engaged in the lesson
immediately which means that the teacher has to call them on regularly. Two learners raise their
hands every single lesson and tend to be hard-working and studious. Sometimes, they are the
first learners who complete a task within a short period of time. The teacher does not give them
any extra activity or task to work on. They are asked to sit quietly or help other classmates if

they are struggling.

The group is called traditional since I did not implement the usage of multimedia, such
as videos, digital applications or interactive presentations. Primarily, I used a combination of
textbook, workbook and other additional and authentic materials described in the theoretical
part. The goal of the analysis is to ascertain whether the traditional group of learners was more
engaged in activities, got better results and was provided with more systematic and

comprehensible instructions than the experimental group of learners.

Textbook: Maturita Solutions Intermediate (3™ edition)

The textbook that was used in the experimental group was Maturita Solutions
Intermediate designed for intermediate learners who are preparing for a school-leaving exam
known as “maturita” in the Czech Republic.'’® The textbook covers 9 topics ranging from food,
leisure time, technology, education and many others. The textbook integrates skills practice in
listening, speaking, reading, and writing throughout each unit. It also includes access to digital
resources, such as e-books and audio recordings. The textbook further provides support for
teachers in the form of teacher’s guide and answer key that might serve as supplementary

materials for lesson planning and assessment.

The textbook solely concentrated on the development of four language skills. Therefore,
the syllabus of the textbook can be considered a skill-based syllabus. In addition, the textbook
contains the functional syllabus which prioritizes the teaching of functional language, including

language for everyday interactions, social situations, and specific communicative purposes.

170 EALLA, Tim; DAVIES, Paul A.; PAULEROVA, Eva; DE LA MARE, Christina; STANNETT, Katherine et
al. Maturita Solutions Maturita Solutions 3rd Edition Intermediate Student’s Book. Third edition (Oxford:
Oxford University Press, 2017).
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Students learn how to express themselves effectively in various contexts, such as making

requests, giving opinions, describing experiences, and more.

Lesson 1

Topic: Unit 1 - revision
Number of learners: 11
Methods: communicative language learning, direct method, critical thinking, instruction-
based
Grouping: whole class / individual work / pair work
Materials: Textbook, workbook, worksheet
Lesson objectives:
Remember: Learners recall new vocabulary
Understand: Learners describe the meaning of given vocabulary
Analyze: Learners compare the usage of past tenses
Learners differentiate the usage of used to/ get used to
Evaluate: Learners assess their knowledge based on the final score in Mock test

Summary of lesson 1

The lesson started with a brief introduction of the teacher and making the name sheets.
The learners were given worksheets (student A, student B) and worked in pairs. They mutually
described the vocabulary given using their own words. Then, the learners worked with the
textbook and completed the exercises focused on past tenses, used to/ get used to. Then, the
learners worked in pairs again and discussed the questions containing phrasal verbs from unit
1. Other half of the lesson, the learners worked on the mock test and corrected the mistakes

based on the key provided. In the end, they also counted the scores and shared it with the class.

Evaluation of lesson objectives

The teacher checked if the learners recalled the given vocabulary while observing the
learners. The learners were then randomly asked if they could describe the vocabulary to the
class. The teacher called the learners on and they gave the correct answers. During another
speaking activity, the teacher was observing the learners. Subsequently, they were supposed to

answer questions in front of the class.
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Results

Formative assessment

It was assessed how successful the learners would be If they wrote a unit test. They had
a chance to find it out in the mock test. The chart below provides the marks the learners would

be given. The learners were assessed according to the score table:

Score table:

14 -12
12-10
10-8
8-6
6-0

QB WIN|F-

Figure 27 Score table — lesson 1 (traditional group)

number of learners

0%

9% 0%

ml
u2
m3
4

m5

Graph 6 Formative assessment — lesson 1 (traditional group)

According to the graph above: 73% of learners would get mark 1 (8 learners), 18%
would get mark 2 (2 learners) and 9% of learners would get mark 3 (1 learner). No one would

be given marks 4 and 5 (see graph 6).
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Observation form: non-participant observer

They were engaged in the activities immediately when they were asked to work in pairs.
They cooperated with each other only when they were asked to do so. They enjoyed the revision

test and were pleased with the final results.

The atmosphere was relaxed. They were not stressed by the teacher’s attitude and

behaviour. They were not afraid to ask questions when they needed help and clarification.

The instructions were clear, there were no questions from the learners. They started
working after they heard the instructions. All of them were doing what they were supposed to
do. Apart from the last activity in which some of the learners did not know what to do but they
did not ask for repetition of the instructions. On the other hand, the teacher hadn’t asked the

learners to repeat the instructions.

Observation form: participant observer

The learners seemed to be quite shy at the beginning. However, during the lesson, I
found out that the learners were not shy but only passive. It seems that the learners particularly
enjoy working in pairs. They tend to be shy and do not want to answer when the teacher asks
them a question. They only answer when the teacher asks them directly. The learners liked the
way they could practice for the following revision test so everyone was working on the

exercises.

I thought that the learners were shy at the beginning which resulted in a quiet
atmosphere. It was the first lesson I taught in this class so the learners were analyzing my style
of teaching and personality. However, then I discovered that this class tends to be rather passive

and needs to be activated in the class.

All instructions were simple and clear to all learners.

Comparison of observation forms

The observation forms do not match one another partly. Regarding the interest in the

activities, all learners got engaged and interested.
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The atmosphere was calm. However, participant observation states that some learners
were shy and passive which resulted in the learners being distant and reserved. The non-
participant observer claims that all learners were active and not afraid to ask for anything they

needed. The faculty teacher did not observe any sign of worry or uncertainty.

Instructions also do not match. The non-participant observer states that learners did not
know what to do during the last activity. The participant observer did not state that as I did not

notice that some learners did not know what to do (see observation forms lesson 1).

Lesson 2

Topic: Unit 1 — phrasal verbs — speaking, writing a message
Number of learners: 11
Methods: communicative language learning, direct method
Grouping: whole class / individual work / pair work
Materials: Textbook, worksheet
Lesson objectives:
Remember: Learners recall polite requests and select which one are used with to infinitive
and which ones with ing form
Apply: learners implement polite requests into their writing
Analyze: Learners compare the usage of past tenses
Learners differentiate the usage of used to/ get used to
Create: Learners produce their own sentences using the key phrases (polite requests)
Create: Learners formulate a written answer to a message

Summary of lesson 2

The lesson is started with a similar activity to the previous lesson. The learners choose
a classmate to work with who was different from the one in the previous lesson and discussed
the questions including the phrasal verbs. Then, the lesson was dedicated to writing activity.
The learners worked on a pre-writing activity, which was learning the key phrases needed for
writing a message. The learners then read the example message and highlighted the key phrases
learnt in the previous activity. Then, the learners worked in pairs again and asked a partner a
couple of questions using key phrases from the previous exercise. Furthermore, the learners
matched sentences with other sentences to practice writing skills. All of these activities served
as pre-writing tasks. The learners then tried to write their own message. In the remaining time,

the volunteers read their messages and shared them with the rest of the class.
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Evaluation of lesson objectives

The lesson objectives were evaluated based on the observations and responses of the
learners. Also, when the learners were sharing the messages with the class, I could assess
whether the learners’s messages contained the key phrases and whether they fulfilled the
instructions. The rest of the class submitted their responses and I could assess them at home. I

brought them to the class the following lesson.

Results

Formative assessment

The learners had to submit their writing papers at the end of the lesson which served as

a reflection of the lesson and also a type of formative assessment.

The writing papers were assessed according to fulfilment of the instructions. 11 Learners
submitted the reading assignment out of them 6 learners (55%) fulfilled the instructions, and

45% of learners did not fulfil the instructions.

Observation form: non-participant observer

When it comes to their interest in activities, most learners seemed to enjoy the activities.
They started answering questions asked by the teacher immediately. Only, when they were
discussing the phrasal verbs, they did not see the point of why they had to answer them again

in front of the class if they did so in pairs.

The atmosphere was relaxed and friendly. No one was afraid to ask and respond to

questions.

A majority of learners understood the instructions stated during the lessons. Only, one
pair of learners did not understand them because they were not paying attention to the teacher,

they were not listening and were talking with each other instead.
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Observation form: participant observer

They were interested in a vast amount of activities. Only, the activity focused on
practicing phrasal verbs through speaking. The learners were bored as they did not want to
repeat them in front of the class. I made them repeat the answers because I wanted to hear
everyone talking and answering correctly. I needed to do that to verify the objectives of the

lesson.

The atmosphere was calm and relaxed. Only, during the speaking, learners were bored

and did not want to talk in front of the class again.

The instructions seemed to be comprehensible and clear as no one asked for repetition

and further explanation.

Comparison of observation forms

Both observation forms claim that the learners got engaged in most activities. During

the speaking task, the learners got tired of repeating the responses again.

The atmosphere was calm and relaxed. There was no pressure in the class, so everyone

could be fully involved in the lesson without feeling nervous.

The instructions were comprehensible. Some learners were not listening as they were

talking to each other and not paying attention (see observation forms lesson 2).

Lesson 3

Topic: Unit 1 — revision, writing a message

Number of learners: 9

Methods: direct method, instruction based

Grouping: whole class / individual work

Materials: tests, worksheet

Lesson objectives:
Remember: Learners recall new phrases for polite requests
Apply: Learners implement the usage of new phrases and vocabulary into writing a
message and an answer
Create: Learners write an advertisement and write a response to that using phrases for polite
requests
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Summary of lesson 3

The learners were distributed the tests, they were told the instructions and wrote a
revision unit test. Then, the learners submitted the tests to the teacher. The learners were then
distributed the messages and the teacher commented on the mistakes and fulfilment of the
instructions. The learners were then randomly given the messages written by their classmates
and wrote a response to them according to the instructions provided on the board. The responses

were then evaluated and assessed by the teacher.

Evaluation of lesson objectives

The objectives were evaluated according to the results of the test. Other objectives were

evaluated based on the fulfilment of the instructions.

Results

Formative assessment

The test was assessed according to the score table provided below. The chart shows a

number of learners and their marks.

Regarding the tests results, when it comes to the assessment of the writing papers. 82%
of learners fulfilled the instructions and 18 % of learners did not. The results are better than in

the previous lesson when the messages were assessed.

Regarding the test results, 45% of learners were given mark 3, 22% of learners marks 2

and 4, 11% of learners got mark 5 ( see Figure 28, graph 7).

Score table:

39-35 1
34-30 2
29-225 3
22 - 17 4
16-0 5

Figure 28 Score table — lesson 3 (traditional group)
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a number of learners

ml
m2
m3
mé

m5

Graph 7 Formative assessment — lesson 7 (traditional group)

Observation form: non-participant observer

The learners found the idea of writing responses to the messages interesting. They
completed the task right away. They particularly liked the design of the worksheet. However,

there was not enough space for writing long answers so the learners were limited by length.

The atmosphere was relaxed. The teacher told them that they had a particular problem

with sticking to the instructions. However, she told it in a friendly way so there was no pressure.

The first part of the instructions was comprehensible for the learners. Everyone was
listening to be able to know what they should do. The second part of the instructions was told

after some of the learners started writing and they were not listening. It led to knowing what to

do.

Observation form: participant observer

I think that the learners liked the idea of writing responses to their classmates. However,
I noticed that they were struggling with the limited space so they had to adjust their writing
style.

The atmosphere, in my opinion, was relaxed. The learners were not interrupted by
anyone and while writing the tests, there was silence. Also, when writing the responses, all

learners were focused on the writing process.
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The instructions were explained comprehensibly and simply. They were also being

written on the board so they could see them and follow them when writing.

Comparison of observation forms

The learners liked that they were randomly given a classmate and they were supposed

to write down a response.

The atmosphere was calm and relaxed which means that learners could work on the

writing task without being disturbed by anyone.

Only the instructions do not match. Non-participant observer took notice of some
learners who did not know what to do as they started working on the writing task while the
teacher was explaining the second part of the instructions. I did not notice that as I was

explaining the instructions (see observation forms lesson 3).

Lesson 4

Topic: Unit 1 — test correction, writing a message, unit 2 — vocab, speaking
Number of learners: 8
Methods: direct method, instruction-based, grammar translation, communicative language
learning
Grouping: whole class / individual work / group work
Materials: tests, worksheet, textbook, exercise books
Lesson objectives:
Remember: Learners recall vocabulary for leisure activities and sport activities
Understand: Learners classify collocations into groups
Analyze: Learners sort out and match the verbs with nouns to form a collocation

Summary of lesson 4

At the beginning of the lesson, the learners were distributed their tests. After that, they
checked the score and count the points and asked the teacher for clarification immediately.
Then, they were distributed their messages and responses which were corrected by the teacher.
They are listed with a few mistakes and reasons for not fulfilling the instructions. Then, they
were distributed the worksheets and the teacher introduced a new topic, which is leisure time.
The learners were asked what their free time activities are and they shared them with others.

The next activity focused on the collocations connected with sports and leisure activities. The
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learners were asked to create three groups and they were supposed to match the verbs with
suitable nouns. The learners subsequently studied the rules of forming those collocations in the
textbook and discussed them with the teacher. The last activity was focused on the revision of

the collocations and each learner was asked to make one collocation as a reflection of the lesson.

Evaluation of lesson objectives

The objectives were fulfilled as I asked some of the learners questions and they were to
answer. The learners were assessed if they could form given collocations. The teacher asked

them to form them and say them out loud.

Results

Formative assessment

The formative assessment was managed in the form of observation and asking the
learners to answer certain questions during the lesson and at the end of the lesson which served

as a reflective activity.

Observation form: non — participant observer

The learners were a little bit overwhelmed by the number of activities. On the other
hand, the lesson had a fast pace and the learners were fully involved in the lesson. So, in the

end, the number of activities aroused excitement in learners.

The atmosphere was relaxed and funny. The learners enjoyed when they were listening

to their classmates’ responses when the teacher asked them what they do in their free time.

The instructions were almost clear. In the last activity, the learners did not see a point in
repeating the collocation if they had just checked them. I saw the point as the teacher needed to

finish the lesson in a meaningful way.
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Observation form: participant observer

The learners were provided with several tasks and activities during the lesson. It was
necessary to start a new topic. Maybe, the activity concerning the collocation should have been

shortened.

I found the atmosphere to be friendly and funny. The learners seemed eager to share

various activities they engage in during their free time.

The instructions were comprehensible as no one seemed to struggle with them.

Comparison of observation form

The interest in activities was observed through the learners’ comments and answers,

especially during the activity in which they were asked what they do in their spare time.

The atmosphere was funny and relaxed. The learners were laughing during individual

activities and had fun doing them.

The instructions were comprehensible and clear even though some of the learners
disagreed with the repetition of the collocations even though it was beneficial for them (see

observation forms lesson 4).

Lesson 5/ Lesson 6

Topic: Unit 2 — leisure activities, likes and dislikes, present perfect and past simple
contrast

Number of learners: 8

Methods: direct method, critical thinking, communicative language learning
Grouping: whole class / individual work / pair work / group work

Materials: worksheet, textbook, workbook

Lesson objectives:
Remember: The learners recall the rules for present perfect and past simple
Understand: Learners recall phrases for likes and dislikes
Learners recall vocabulary for leisure activities and sports
Apply: Learners implement the new phrases and vocabulary into speaking activity
Analyze: Learners differentiate the meaning between present perfect and past simple
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Summary of lesson 5 / lesson 6

The lesson is initiated with a short revision of phrases for expressing likes and dislikes.
Each learner expressed one phrase and shared it with the class. Then, they work with the
worksheet and match the phrases into the correct columns. Then, the learners used the phrases
in the speaking activity and asked their neighbours what activities they like and dislike. The
learners then share what they found out about their neighbours with the rest of the class. The
second half of the lesson was dedicated to contrast between present perfect and past simple.
The learners distinguished the differences and completed a task in the textbook. The task was
subsequently checked with the teacher. The last activity of this lesson was a gap-filling activity

in which the learners filled in missing verbs in the correct form.

The second lesson started with the grammar rule box in which learners filled in the rules
based on the activities done in the previous lesson. The next activity learners worked on was a
speaking activity called “have you ever.” The learners were given a set of prompts which they
were supposed to transform into questions starting with “have you ever.” The last activity was
again repetition of the contrast between past simple and present perfect which was then checked

with the teacher together.

Evaluation of lesson objectives

The objectives were checked during the gap-filling activities during which I asked
individual learners to fill in a verb in a correct form. During speaking activities, | was observing
and listening to them during the activity and then called some learners on to share what they
had found out about a classmate in the class. So, I could check if they understood the difference

between the tenses and if they formed the tenses correctly.

Results

Formative assessment

The learners were assessed during the activities through observations and listening as

was described in the previous section.
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Observation form: non-participant observer

When considering the interest in activities during both lessons, overall, the learners were
engaged in doing the activities. They seemed to enjoy them as the activities were accompanied

by laughter. They stayed focused even on more demanding activities.

The atmosphere was relaxed and friendly. The learners seemed to enjoy doing the tasks

and activities. They were accompanied by a happy and funny mood.

The learners immediately started working when the instructions were explained. There
was no need to clarify them. The individual misunderstanding was corrected and clarified by a

classmate.

Observation form: participant observer

Initially, I was a little bit nervous about managing two lessons in a row. | feared the
possibility of the lessons becoming dull. However, I approached the topic in an engaging way,
knowing that many learners were interested in sports. To make the lesson more appealing, 1
included pictures in the worksheets. Surprisingly, the learners remained attentive and engaged
throughout the lesson, which included a variety of activities and employed various forms and

methods.

The atmosphere was as | have already mentioned funny and friendly. The learners were

not afraid to ask questions if any misunderstandings and problems arose.

The overall instructions were comprehensible and clear to everyone.

Comparison of observation forms

Both observation forms state similar thoughts and opinions. They agreed on their

interest in activities thanks to the topic and the variety of different activities, forms and methods.
The overall atmosphere was funny, friendly and relaxed at the same time.

The instructions were clear and further explained in the case of misunderstanding (see

observation forms lessons 5, 6).
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Lesson 7

Topic: Present perfect / past simple, eating out

Number of learners: 11

Methods: direct method, communicative language learning, audio lingual
Grouping: whole class / individual work / pair work

Materials: textbook

Lesson objectives:
Remember: Learners recall new phrases for rating
Analyze: Learners differentiate past simple and present perfect in conversation
Learners identify the context of a dialogue
Apply: Learners implement the usage of new phrases into writing activity

Summary of lesson 7

The lesson was primarily based on the listening practice. At first, the learners were to
listen to a recording from TV show Friends. They were supposed to note down sentences in
past simple and present perfect. This activity served as a revision of the previous lesson
concentrating on the contrast between past simple and present perfect. Then, the new topic was
introduced focusing on eating out. The learners then matched vocabulary with the pictures and
completed a food quiz focusing on the knowledge of food and eating habits. Learners
subsequently listened to a dialogue set in a restaurant. Then, new phrases were introduced based
on the listening task. The learners then matched phrases for positive and negative ratings into
columns. The reflective activity was implemented in the form of writing. The learners wrote

down one phrase used for positive review and one for negative one.

Evaluation of lesson objectives

The evaluation of the lesson objective was again implemented based on the observation

and the reflective activity at the end of the lesson.
Results

Formative assessment

The learners were observed during the activities. The learners were tested if they

remember the positive and negative review phrases and typed them down.
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Observation form: non-participant observer

The learners did not show any particular interest in the activities. They seemed to be
uninterested in doing the listening tasks and working solely with the textbook. There was

nothing original.

The atmosphere was boring and tiring. The overall lesson seemed to be boring for the
learners. Their tone of voice when responding seemed monotonous. The learners were
completing mundane tasks. They would have been much more interested if the tasks had been
combined with some interactive and communicative tasks. The teacher was working with the
textbook and wanted to complete the whole page, but it was not necessary. Some activities and

exercises should have been skipped and avoided.

The instructions were overall explained clearly and simply. Learners had no problem

understanding them.

Observation form: participant observer

The learners seemed to be interested in the first activity when they had to find sentences
containing certain verb phrases. Otherwise, they were not particularly interested in listening

tasks in the textbook.

The atmosphere was neutral. The learners did not evoke any emotions or at least I did
not hear any comments on the tasks. Neither was interested nor bored and reluctant to do

something.

The instructions were explained clearly as there were no comments and questions

regarding the understanding of the tasks.

Comparison of observation forms

Both observation forms do not match each other. I thought that learners found enjoyment
in the first activity, however, | was misled. The faculty teacher told me that learners were bored

and not into doing anything.
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The atmosphere was boring according to the non-participant observation form. In my
opinion, I found the atmosphere neutral due to no reactions and emotions evoked (see

observation forms lesson 7).

The instructions were clear and comprehensible as they were no questions.

Lesson 8

Topic: Present perfect simple / continuous
Number of learners: 8
Methods: direct method, communicative language learning, audio lingual, critical
thinking, scenario-based, collaborative learning
Grouping: whole class / individual work / pair work / group work
Materials: textbook, workbook, pantomime cards
Lesson objectives:
Remember: Learners recall the rules of present perfect simple/ continuous
Understand: Learners explain the difference between present perfect simple/continuous
Apply: Learners implement the usage of present perfect continuous into collaborative
activity
Create: Learners produce sentences using present perfect simple and continuous forms

Summary of lesson 8

The lesson started with the listening task as a revision of the previous lesson which was
based on listening. Then, the learners completed the rule box explaining the difference between
present perfect simple and continuous. Then, there were two exercises dedicated to the practice.
The lesson was finished with the scenario-based activity, which was pantomime inspired by the
board game Activity. The learners were divided into two groups and performed a scene and
others guessed what scene it was when saying the answers in present perfect continuous. The

group with the most correct answers won.

Evaluation of lesson objectives

The objectives were evaluated based on the checking after each activity. Also, in the
form of observation done by the teacher. Only, the last objective connected with producing and
creating sentences was not accomplished as the activity was not implemented due to a lack of

time at the end.
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Results

Formative assessment

The lessons were assessed by observations and checking done by the teacher after each
lesson. The lesson should have been passed by the reflective activity focused on the difference
between past simple and present perfect, which would have been more meaningful to
accomplish the lesson objective. This was, however, not implemented because of the lack of

time and the final activity at the end.

Observation form: non-participant observer

The learners were not really engaged in the lesson, they were rather bored. When they
were asked to work on their own, they were not listening to the instructions, they were doing
something else. It also took them a long time before they started working on the exercises. They

were not participating in the lesson.

The atmosphere was relaxed and boring at the same time. It was due to the reasons

mentioned previously.

The instructions were explained intelligibly and clearly, though the learners were not

paying special attention to them due to their uninterest in the topic of the lesson.

Observation form: participant observer

The learners did not find it interesting to complete the exercises in the textbook again.
However, to my mind, I think that their interest was lived up during the last collaborative
activity. However, some of the learners felt ashamed and did not want to participate, and I had

taken those possibilities in mind while working on the lesson plan.

The atmosphere was quite boring. The learners did not feel like participating in the

lesson and did something else instead of the exercises.

The instructions were clear and comprehensible. Still, it took a lot of time before they

started completing and working on the tasks.
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Comparison of observation forms

To sum up, the observation forms accumulated nearly the same piece of knowledge. The
interest of learners was not kept throughout the whole lesson. Only, when performing the
pantomime, the learners started to laugh and made fun of other learners. Despite the
comprehensible instructions, the learners weren't paying attention during their explanation,
likely due to boredom, significantly affecting the overall atmosphere of the lesson (see

observation forms lesson 8).

Lesson 9

Topic: Present perfect simple / continuous

Number of learners: 8

Methods: direct method, communicative language learning, grammar translation, critical
thinking

Grouping: whole class / individual work

Materials: textbook, workbook

Lesson objectives:
Remember: Learners recall the rules of present perfect simple/ continuous
Understand: Learners explain the difference between present perfect simple/continuous
Apply: Learners implement the usage of present perfect continuous, for and since into
writing activity
Create: Learners produce sentences using present perfect simple and continuous forms, for
and since

Summary of lesson 9

At the beginning of the lesson, the learners are asked to study the rules of present perfect
simple and continuous in pairs. They mutually explained the rules and discussed them with the
teacher again. The teacher provided a summary of the rules on the board. Then, the learners
practised the contrast between these two tenses in the workbook. Also, they practised the usage
of for and since in the workbook. At the end, each learner made one sentence using present

perfect simple and one in present perfect continuous using for and since in both sentences.

Evaluation of lesson objectives

The objectives of the lessons were fulfilled. In the section below, a positive score on the

reflective activity is described.
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Results

Formative assessment

The objectives were assessed in the form of reflective activity. The learners were writing
sentences on the board and the teacher was assessing the mistakes. As it was written on the
board, there were no recorded pictures of the sentences. Still, I counted the mistakes and
evaluated the score based on the mistakes made. The graph below shows how many mistakes
learners made in this task. The results show a quite positive score as 88% of learners wrote
sentences without mistakes and 1 learner (12%) with one mistake. It stands for a good
understanding of the lesson topic and a thorough explanation of the given topic. The results

might have been affected by the subsequent sentences written by their classmates.

Observation form: non-participant observer

This lesson tended to be appealing to the learners. They particularly enjoyed the
discussion at the beginning. They were sharing and discussing ideas together. When it comes
to the gap-filling tasks, they did not evoke any particular interest. However, they were keen on

typing the sentences on the board and sharing them with others.

The atmosphere was calm. There were favourable conditions for both teaching and

learning.

There were no problems with the instructions. All learners understood them instantly

and started working immediately.

Observation form: participant observer

In my opinion, the entire lesson seemed to be interesting and engaging for the learners.
They enjoyed writing sentences on the board as well as the gap-filling tasks as they finally got
to grips with the tenses. Having compared it with the previous lesson, the learners understood

the difference and were able to use both sentences without uncertainty or misunderstanding.

The atmosphere was calm. There were favourable conditions for both teaching and

learning.
The instructions were comprehensible and clear for all learners.
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Comparison of observation forms

Regarding the interest in individual activities, according to the faculty teacher, they
evoked interest only in particular activities except for gap-fill. I noticed that the learners were
keen on working on the exercises implemented during the entire lesson. So, the observation

forms do not match each other.

The instructions were clear and comprehensible and the atmosphere was calm, so the

convenient conditions were created and kept (see observation forms lesson 9).

Lesson 10

Topic: Compound nouns
Number of learners: 8
Methods: direct method, communicative language learning, critical thinking, grammar
translation, brainstorming, audio-lingual
Grouping: whole class / individual work / pair work / group work
Materials: textbook, workbook, compound nouns cards
Lesson objectives:
Remember: Learners recall individual compound nouns
Apply: Learners implement the usage individual compound nouns into writing activity and
speaking activity
Create: Learners produce and form sentences using compound nouns

Summary of lesson 10

The lesson began with a brainstorming activity. The teacher introduced the topic of
compound nouns and explained its meaning. The learners were supposed to come up with
various compounds in pairs. The teacher then wrote them on the board. Then, the learners were
assigned to three teams and were given compound noun cards. They matched a suitable noun
to form a compound. Afterwards, they marked the stress and decided if it was put on the first
or the second noun. Thereafter, the learners read the rules for forming compound nouns and
discussed them with the teacher. The learners then practised the usage of compound nouns in
the workbook. The last activity was reflective in which each learner was given one compound
and was supposed to come up with a sentence using grammar from previous lessons. Lastly, the

learners were given homework for the upcoming lesson.
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Evaluation of lesson objectives

The lesson objectives were fulfilled. It was checked during the observation and learners’

responses. Also, when the learners were writing down sentences including compounds on the

board.

Results

Formative assessment

The learners were formatively assessed through observations and written responses on
the board. The results were assessed based on the mistakes made. The results were as follows:
64% of learners (7) made no mistakes in sentences. 36% (4) made one or two mistakes either

in a compound or in grammar.

Observation form: non-participant observer

The learners were engaged throughout the whole lesson. They were engaged in it,
discussing the correct answers and responding to the teacher and their classmates. They were

very active in the lesson and showed enthusiasm in the activities.

The atmosphere was calm and happy. The learners were laughing during the last activity
because some of the sentences seemed funny to them. The conditions were favourable for both

the teacher and the learners.

The instructions were clear and comprehensibly explained, there was no need for

repeating them.

Observation form: participant observer

The learners seemed to enjoy all the activities. Their attention was sustained, and I think
I attracted the attention of all learners. They particularly enjoyed the brainstorming task —

coming up with the compounds. Also, the last activity — typing down the sentences.

The atmosphere seemed to be happy and enjoyable. All learners were 100% into doing

the tasks.
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The instructions were explained in a simple and clear way. So, no repetition was needed.

Comparison of observation form

The observation forms do match each other. The interest in activities was maintained

throughout the whole lesson.
The atmosphere was calm and happy at the same time.

The instructions were comprehensible and clear (see observation forms lesson 10).

8.3 Research results

The research was carried out in two classes, one of them was called the experimental
group and the other traditional group of learners. In the experimental group, the learners were
taught with multimedia usage and through platforms Mentimeter and Classroom screen. On the
other hand, in the traditional group, the learners were taught using textbook and other additional
materials. Based on three research questions, the practical part was conducted and evaluated
according to the results recorded in the observation forms. The learners were also formatively
assessed which was recorded in the form of a graph. The learners’s performance was also
recorded through the results of reflective activities. It was noted down how many mistakes
learners made. This will, however, not be a part of the evaluation of the first research questions
as there were more activities implemented in the experimental group than in the traditional
group. The answers were not recorded in the traditional group as they were written on the board
and subsequently wiped. This is one limitation of the study which might, however, encourage

other future studies.

The research questions were set as follows:
Q1: Which kind of lesson (traditional or experimental) contributes to better results?
Q2: During which kind of lesson are learners more engaged?

Q3: Do platforms Mentimeter and Classroomscreen help to structure and organise lessons and

provide more systematic instructions to learners?
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The test results will be depicted in the graph, evaluated and mutually compared. Also,
the results will be for better clarity recorded in the table below and further evaluated and

mutually compared.

Formative assessment — test results

1) Experimental group

number of learners

ml
=2
m3
m4
H5

Formative assessment (mock test)

number of learners

ml
m2
m3
| I
u5

Summative assessment (unit test)
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2) Traditional group

number of learners
0%
e B OR ml
m2
m3
4
H5
Formative assessment (mock test)
a number of learners
ml
m2
m3
u4
m5
Summative assessment (unit test)
1) Experimental group
Comprehensibility of
Number of lesson Engagement in Atmosphere instructions, the
activities (Q2) advantage of
Classroomscreen (Q3)
Lesson 1 Yes Calm, relaxed No
Lesson 2 Yes Friendly, happy Yes
Lesson 3 Yes Too relaxed Not always
Lesson 4 Yes Relaxed, calm Yes
Lesson 5 Yes Calm, relaxed Yes
Lesson 6 Yes Calm, relaxed, friendly Yes
Lesson 7 Yes Calm, friendly Yes
Lesson 8 - - -
Lesson 9 Not always Relaxed, bored Yes
Lesson 10 Not always Calm Yes

Figure 29 Results — experimental group
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2) Traditional group

Number of lesson Engagement in Atmosphere Comprehensibility of
activities (Q2) instructions (Q3)

Lesson 1 Yes Calm Not always
Lesson 2 Yes Calm, relaxed Yes

Lesson 3 Yes Calm Not always
Lesson 4 Yes Relaxed, funny Not always
Lesson 5 Yes Funny, friendly Yes

Lesson 6 Yes Funny, friendly Yes

Lesson 7 No boring Yes

Lesson 8 No boring Yes

Lesson 9 Not always calm Yes

Lesson 10 Yes Calm, happy Yes

Figure 30 Results — traditional group

Discussion of research results

When it comes to the results of the tests (Q1), it was found that the traditional group of
learners got better results. They might have been affected by the difficulty chosen and the author
who created a certain test. I created both of the mock tests and the faculty teacher made the unit
tests. However, the mock test given to the traditional group was also created by me and
approximately 40% of learners were given mark 3 both from mock test and the unit test.
However, 73% if learners of traditional group were given mark 1 from mock test and 0% of

learners were given mark 1 from the unit test. Most learners (45%) were given mark 3.

Regarding the engagement in activities (Q2), experimental group of learners was overall
more engaged and interest in activities on Mentimeter, Classroomscreen and other digital
applications. It was, however, discovered that a choice of activities, particularly on Mentimeter
should vary as the learners might find the activities repetitive and mundane. It is also evident
from the table that in lessons 9 and 10, the learners started to be bored as the activities did not

vary. It might also encourage further studies.

The last research question was based on the comprehensibility of instructions and
whether the usage of Classroomscreen results in more systematic instructions (Q3). The
comprehensibility of instructions in experimental class equals the comprehensibility of
instructions in the traditional group. The usage of Classroomscreen does not have a significant

impact on the understanding as a vast majority of learners did not pay any special attention to
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them. If they had been written down more specifically and in detail, the instructions would

have been more systematic and clearer for the learners.

The last column shows the atmosphere, which was not a part of the research questions
but played a major role in teaching and learning process. The atmosphere was mostly calm and

relaxed.

To sum up, the traditional group of learners got better results than the experimental
group of learners, which means that the usage of multimedia does not have a significant effect
on the achievement of better results. However, it was discovered that the experimental group of
learners were more enthusiastic about the usage of multimedia and digital technologies and
found the lessons more appealing than the traditional group. In terms of the instructions, the

usage of technology did not help with the better comprehensibility of the instructions.

Other comments and limitations of the study

A significant constraint of this study was my initial unfamiliarity with the individual
learners, as I was teaching them for the first time and in the process of becoming acquainted
with their learning styles and personalities during my teaching practice. The second limitation
concerns the syllabus and individual topics [ was assigned to teach the learners. The topics were
primarily based on vocabulary, grammar, speaking and writing. Therefore, there was less
emphasis on listening and reading skills as was originally planned. The last limitation refers to
the fact that some of the answers were not properly recorded and saved, therefore, the some of
the reflective activities could not be evaluated and assessed. However, all of the limitations

discussed might provoke interest in writing further studies and research.
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Conclusion

The diploma thesis aimed to ascertain which group demonstrates superior academic
performance, higher engagement levels during lessons, and whether the integration of digital
platforms leads to more organized and understandable instruction. The thesis’s goals were based
on three research questions that were further evaluated according to observation forms, test

results and reflection sessions.

The theoretical part described the development of media and multimedia in education,
discovered the advantages and disadvantages of social media. Following chapters were focused
on the description of the game literacy and digital platforms listing some of them, such as
Mentimeter, Classroomscree, Wordwall, Kahoot! and Quizlet. Other chapters were concerned

about teaching methods, textbook usage and formative and summative assessment.

The practical part provided an analysis of twenty lessons in total, paying special
attention to lesson objectives and evaluation of three research questions based on the
observation forms and reflection sessions. Further, there was a separate chapter focused on the

research results and other comments and limitations.

When it comes to the research results, it was revealed that the traditional learner group
outperformed the experimental group, contrary to my initial assumption which anticipated the
opposite result. However, it did not come as a surprise that the experimental group displayed
greater enthusiasm and interest in activities facilitated by Mentimeter, Classroomscreen, and
other applications. Lastly, the instructions projected on Classroomscreen did not have any

special effect on better comprehensibility and clarity.

One of the limitations concerned the unfamiliarity with the learners and their learning
styles. Furthermore, other limitations related to a list of topics which were assigned to teach
within the following twenty lessons. The biggest emphasis was put on the development of
speaking and writing skills and little on reading and listening skills. In the end, some the
answers from reflective activities were not saved so they were not likely to be evaluated.
Nevertheless, the aforementioned limitations might encourage further theses and might serve

as an inspiration for further research papers.
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Appendices

Appendices A (figures related to theoretical part)

Figure 1. Web Communication versus Traditional Communication (Chenoy, 2011, 7)

Web Communication versus Traditional Communication

Complexity
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Message Control
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Figure 2. Language skills and multimedia
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Figure 3. Media literacy: a cultural-semiotic model (Burn & Durran 2007, 8)

TABLE I.1 Media literacy: a cultural-semictic model

Cultural contexts

Social functions

Semiotic processes

Lived
Selective

Recorded

Cultural
Creative
Critical

Discourse
Design/Production
Distribution
Interpretation
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Figure 4. Classroomscreen dashboard
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Figure 5. Components of Communicative Competence (Celce-Murcia 2017, 17)
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Appendices B (graphs and figures related to practical part)

Graph 1 Mentimeter — lesson 2 (experimental group)
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Graph 2 Mentimeter- lesson 2 (experimental group)
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Graph 3 Mentimeter — lesson 6 (experimental group)
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Graph 4 Formative assessment — lesson 7 (experimental group)

number of learners
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Graph 5 Summative assessment — lesson 8 (experimental group)
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Graph 6 Formative assessment — lesson 1 (traditional group)
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Graph 7 Formative assessment — lesson 7 (traditional group)

a number of learners

Figure 6 Multimedia and language skills — lesson 1 (experimental group)
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Figure 7 Multimedia and language skills — lesson 2 (experimental group)
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Figure 8 Multimedia and language skills — lesson 3 (experimental group)
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Figure 9 Mentimeter word cloud — lesson 3 (experimental group)
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Figure 10 Mentimeter word cloud — lesson 3 (experimental group
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Figure 11 Multimedia and language skills — lesson 4 (experimental group)
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Figure 12 Mentimeter formative assessment — lesson 4 (experimental group)
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Figure 13 Mentimeter formative assessment — lesson 4 (experimental group)
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Figure 14 Mentimeter formative assessment — lesson 4 (experimental group)
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Figure 15 Multimedia and language skills — lesson 5 (experimental group)
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Figure 16 Mentimeter formative assessment — lesson 5 (experimental group)
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Figure 17 Mentimeter formative assessment — lesson 5 (experimental group)
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Figure 18 Multimedia and language skills — lesson 6 (experimental group)
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Figure 19 Mentimeter formative assessment — lesson 6 (experimental group)
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Figure 20 Mentimeter formative assessment — lesson 6 (experimental group)
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The weather s bad,it will rain. If If i want a drink i will buy it.If i [ 1 1] ] B If | get a jackpot, Il be
i were broke i would go to work. wanted a drink i would buy it. . . . invincible for 4 minutes and 22
Ly EX g ds.If | was the strongest
. EEEEEEEES secondsifiva gest,
O HE B '
E SEEs
If you brake the car, i will kill If | getjackpot I'll be effectively Nah, I'd win
you.lf you miss the bus, you immortal for 4 minutes and 11
could ran 10 km. secondslf | was hakari Kinji |

would gamble all day long.

L Xz)
)

Figure 21 Score table — lesson 7 (experimental group)

20-17 1
16-14 2
13-11 3
10-8 4
8-0 5

Figure 22 Score table — lesson 8 (experimental group)

50-45 1
44 - 38 2
37-29 3
28-22 4
21-0 5
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Figure 23 Multimedia and language skills — lesson 9 (experimental group)

Language skills Writing skills

Types of multimedia Mentimeter

Figure 24 Mentimeter formative assessment — lesson 9 (experimental group)

i Mentimeter
Write down sentences one in past simple and one in past perfect starting with
after, before or when
Before | reached 13, | had When | won the tournament | When | was outside | went to Before | saw the film | had
built Tesla's coil had already been the best my friends house When | got seen the trailer.
transformer player of the world. home someone had cleaned
’ my room.
|went to bed afteribrushed After she had moved out, | Before i strarted going to Afteri get home, i had
my teeth.| had brushed my found her notes. After he did the gymi had had small breakfast
teeth before i went to bed buy anew carhe crashit. muscles.
o ©
w 2
Figure 25 Mentimeter formative assessment — lesson 9 (experimental group)
d Mentimeter
\Write down sentences one in past simple and one in past perfect starting with
after, before or when
Before | went to the shool Before | came to training | After sunshine shine i had After | had hitted jackpot | became
already had shover. | went to had already had launch Soken practically immortal for 4 minutes
school and 11 secondsWhen | became
and snack. immortal | had beaten up Kashima.
e ©
w2

Figure 26 Multimedia and language skills — lesson 10 (experimental group)

Language skills Speaking skills

Types of multimedia Wordwall, Kahoot!
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Figure 27 Score table — lesson 1 (traditional group)

14-12

12-10

10-8

8-6

6-0

VL WIN =

Figure 28 Score table — lesson 3 (traditional group)

39-35 1
34-30 2
29-22,5 3
22-17 4
16-0 5

Figure 29 Results — experimental group

Comprehensibility of

Number of lesson Engagement in activities | Atmosphere instructions, the

(Q2) advantage of

Classroomscreen (Q3)

Lesson 1 Yes Calm, relaxed No

Lesson 2 Yes Friendly, happy Yes

Lesson 3 Yes Too relaxed Not always

Lesson 4 Yes Relaxed, calm Yes

Lesson 5 Yes Calm, relaxed Yes

Lesson 6 Yes Calm, relaxed, friendly Yes

Lesson 7 Yes Calm, friendly Yes

Lesson 8 - - -

Lesson 9 Not always Relaxed, bored Yes

Lesson 10 Not always Calm Yes

Figure 30 Results — traditional group

Number of lesson Engagement in activities | Atmosphere Comprehensibility of
(Q2) instructions (Q3)

Lesson 1 Yes Calm Not always
Lesson 2 Yes Calm, relaxed Yes

Lesson 3 Yes Calm Not always
Lesson 4 Yes Relaxed, funny Not always
Lesson 5 Yes Funny, friendly Yes

Lesson 6 Yes Funny, friendly Yes

Lesson 7 No boring Yes

Lesson 8 No boring Yes

Lesson 9 Not always calm Yes

Lesson 10 Yes Calm, happy Yes
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Appendices C (lesson plans)

Lesson plans — experimental group

LESSON PLAN 1

Subject: speaking, vocabulary, grammar

Date and time of the lesson: 15.12. 2023

Class: 2F

Topic: Unit 6- planning a holiday

Number of learners: 8

Lesson objectives:

Remember: Learners recall new phrases for making suggestion, accepting/ declining a suggestion/ expressing no
preference

Learners recall new vocabulary connected to places, events and tourist attractions

Apply: Learners implement the usage of new phrases and vocabulary into speaking activities
Didactic materials used:

Textbook, Mentimeter, Classroom screen

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
7:10 - Mentimeter — brainstorming Met. Communicative learning/ critical thinking
7:20 Answering questions on Mentimeter Act. Type: speaking — brainstorming, discussion
Gr.: individual work/ whole class
Discussion in class Mat.: Mentimeter

Met.: direct method

7:20—-25 | Tourist attractions — vocabulary Act. Type: vocabulary: multiple matching
Exercise 2 Gr.: individual work/ whole-class
Choosing which words are places and Mat.: textbook

which events

7:25-28 | Listening task — planning a holiday Met.: communicative learning/ direct method
Selecting vocabulary from the previous | Act. Type: speaking — interview, listening — listening a
task that the speakers mentioned particular information

Gr.: individual work/ whole-class
Mat.: textbook
Key phrases — making suggestions

7:28-33 | (exercise 4) Met.: direct method
Selecting phrases with to infinitive and | Act. Type: grammar — multiple matching
ing form Gr.: individual work/ whole-class
Mat.: textbook
Key phrases
7:33-40 - Complete the phrases with the
words Met.: direct method
Act. Type: vocabulary —filling in gaps
Speaking — using the new phrases Gr.: individual work/ whole-class
7:40 - 45 - Ex.7 Mat.: textbook
- Checking with the teacher
Role play Met.: direct method/ communicative language learning
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7:45-55

Ex. 9

Extra

activity: travel personality test

Learners take a quiz about
travel personality

Act. Type: speaking —interview
Gr.: pair-work
Mat.: textbook

Met.: direct method/ task-based/ communicative language
learning

Act. Type: speaking — role play

Mat.: textbook

Join at menticom | use code 8213 6587

WHICH PLACES/

TOURIST

ATTRACTIONS DO
_PEOPLE VISIT

- WHEN THEY GO
ABROAD? WRITE
AT LEAST THREE
PLACES

Waiting for responses
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Join at menticom | use code 8213 6587 M Mentimeter

AT DO YOU HAVE TO CONSIDER
BEFORE GOING ON HOLIDAY - WHAT
NGS DO YOU HAVE TO

Al NGE/PLAN? WRITE AT LEAST 3

IDEAS
17 responses some source of water food

some activities
with who should i go

weather

Speaking

Planning a holiday
I can discuss and plan a holiday trip.

1 SPEAKING Describe the photo, Where are the people?
What are they doing?

2 VOCABULARY Check the meaning of the tourist attractions
below. Which are places and which are events?

Tourist attractions art galler val church
concert festival monun ical safari park
old tow urant
shopping dist

3 Read the task below. Then listen to a
candidate doing the task. Which attractions from
exercise 2 do they mention?

You are planaing a trip
trip with your friend and

afriend. Discuss the

p 7 SPEAKING Work in pairs, Take turns to make suggestions.
o the best way 1o travel around using the prompts below. Your partner either accepts the
suggestion, or declines it and suggests something else. Use
4 KEY PHRASES Lok at the phrases for making suggestions expressions in exercises 4 and 5

(1-6) and say what follows them: ) verb + -ing, b) infinitive
with to, ¢ infinitive without to.

taurant some
sive hotel  book the hot

hire bicycles

Making
1 Shall we 5 What

g0 0n an out-of to

mexcursion  travel by underground

2 Lets 6 Itwould be nice
3 Doyou fanc 7 Wecould al B+ Vocabulary Builder City tourism: page 12¢
4 Why de ?

i Speaking Strategy

5 KEY PHRASES Complete the phrases with the words
below. i you don't understand something someane

both good like mind on't panicl Ask for
really  sounds n o sur
Accepting a suggestion
That!. like a great idea. 7
Whata? 2
" that ide: .
That'sa*. B
bl 8 (EED) Read the Speaking Strategy. Then listen to

another candidate doing the task in exercise 3. How many
times does the candidate ask for clarification? Which words
did she not understand?

Declining a suggestion

‘mnot”

9 Work in pairs. Read the task below and make notes.

Expressing no preference

Student A: You are the tourist.
don't

Student B: You live near the famou
are pianning a trip with a friend o a famous town in
your country. Discuss the trip with your frien
© the best way to travel around.

o the best pla

own.

and agree on

Listen again. Which phrases from exercises 4
and 5 did the speakers use?

10 SPEAKING Role-play a conversation to the class.

DD units Toudsm

@ inning a holiday o

* Mentimeter -
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LESSON PLAN 2

Subject: Grammar, speaking, listening

Date and time of the lesson: 18.12. 2023

Class: 2F

Topic: Unit 1 — making suggestions, accepting and declining phrases

Number of learners: 8

Lesson objectives:

Understand: Learners classify which phrases belong to making suggestion, accepting a suggestion, refusing a
suggestion and expressing no preference

Analyze: Learners select phrases for making a suggestion, accepting, refusing a suggestion and expressing no
preference

Apply: Learners implement the usage of new phrases in a role-play

Evaluate: Learners agree on places of visit when performing a role play

Didactic materials used:
workbook, Wordwall, Mentimeter, Classroom screen

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL

136




Classroom screen — lesson introduction
Mentimeter — two questions for the revision of the
previous lesson

Wordwall — making suggestion
- The learners choose the right answer

Workbook - p. 70 exercise 2
- Thelearners match the phrases to columns

Wordwall — speaking

- The learners fill in missing information and
other learners answer — refuse, decline or
express no preference

Speaking strategy and role play
- Thelearners listen to a model
conversation and they perform their own
role play with the neighbour

Met: Direct method

Act. Type: grammar — multiple choice
Gr.: individual work

Mat.: Mentimeter

Met.: direct method, communicative language learning, task-
based

Act. Type: grammar — multiple-choice

Gr.: whole-class teaching

Mat.: Wordwall

Met. : direct method
Act. Type: grammar — multiple choice
Gr.: individual work/ whole-class

Met.: communicative language learning
Act. Type: speaking — interview

Gr.: whole class

Mat.: Wordwall

Met.: communicative language learning
Act. Type: speaking — role play

Gr.: pair-work

Mat.: textbook
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Planning a holiday
I can discuss and plan a holiday trip.

1 Complete the tourist attractions with a, e, i, 0 and u.

2m_ s o |

3s f r p_rk

4f st v |

Sc.m v |

6 ch__rch

Te _ncrt

8s5q 1

oth_ ¥

10 _Idt_wn
Nr_st__r nt
2p_rk

B sh_pp_ngd str_ct
Woope N is

2 Put the phrases into the correct groups.
Doyoufancy . ? Either suggestion is fine by me.
Idon't mind. |don't think that's a great idea.
1like that idea, 1'd rather not. It would be nice .
I'm not sure about that.  1'm not very keen on that idea,
Let'sdothat. Shallwe .7 Yes, Why not?
That sounds fike a great idea. That's a really good plan
They're both good ideas. We could always ... Let’s ..
What a good idea! Whatabout_.? Why don'twe ..?

Making suggestions

AW e wN -

Expressing no preference

Be=®

Making, accepting and refusing suggestions.

by Kehldcifhlch

3 Complete the sentences with the words below.
about buy nice park repeat
say town walk worth

1 The nicest restaurant is in the centre.

2 What the hotel near the station?

3 There'sa little hotel in the Old Town

4 It's near the cathedral, which s also a
visit.

5 Sorry, did you “Indian restaurant?

6 Could you that, please?

7 The cathedral near the isvery historic

and atmaospheric
8 Wecan
9 We could always _
4 Listen to two people discussing a trip to a city.
Choose the correct answers.
1 They choose the more expensive / cheaper hotel
2 There are a number of restaurants that serve local /
foreign food
3 They decide to buy / not to buy a travel card.

or we can take the tram,
atravel card.

Speaking Strategy

If you don’t understand something someone has said,
don't panic| Ask for clarification. You can use these phrases:
Borry,ddyousay...7  Could you repsat that, plasse?
Pardon?  Sorry, what does ‘toursst sttraction’ mean?

5 Read the Speaking Strategy and the task below. Then make
notes on each of the four points.

You are planning a trip with a friend to a famous town in
your country. Discuss the trip with your friend and agree on:

® places to stay ® ways to travel around
® interesting buildings, * good restaurants
monuments, etc.

1 Are there any good places to stay? How much do they cost?
Where are they?

2 What interesting buidings or monuments are there to see?

3 What's the best way to get around?

4 Are there any good places to eat? Type of food? Where?
First recommendation: _

Second recommendation.

6 Now do the task from exercise 5 using your notes.

Making
suggestion

Refusing

Accepting
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LESSON PLAN 3

Subject: grammar, vocabulary, speaking, writing

Date and time of the lesson: 5.1. 2024, 10:55 — 11:40

Class: 2F

Topic: Money — currencies, prices, shops and services and phrasal verbs
Number of learners: 8

Lesson objectives:

Remember: Learners recall phrases for making suggestion, accepting and declining suggestion
Learners recall phrasal verbs connected to the topic Money

Understand: Learners classify individual currencies

Learners explain individual shops and services by their own words

Apply: Learners implement the usage of phrasal verbs into speaking activity
Create: Learners produce sentences using phrasal verbs

Didactic materials used:
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Mentimeter, Classroom screen, Wordwall, textbook, workbook, worksheets, Quizlet

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:55- Mentimeter Brainstorming
11:00 - Learners recall phrases for Act. Type: phrases - brainstorming
making suggestions, accepting Gr.: individual work/ whole class teaching
suggestion and declining Mat.: Mentimeter
suggestion
- They write them down in a form
of word cloud
11:00- -
11:07 Money - currencies and prices
- Learners read the currencies and | Met.: Direct method, communicative language learning
phrases and match the Act. Type: speaking —interview, listening —for a particular
currencies with countries then information
listen to descriptions and match | Gr.: individual work/ whole-class
the prices with individual items | Mat.: textbook
- P.74/2,3
11:07- Quizlet/ Quizlet Live
11:22 - Learners learn new vocabulary | Met.: Communicative language learning, critical thinking
through flashcards Act. Type: vocabulary — description, matching
- Learners explain individual Gr.: whole-class teaching, group work
shops and services Mat.: textbook, Quizlet
Quizlet Live
- Learners are assigned to groups
randomly and play against each
other, they match vocabulary
with the correct definitions
- Learners fill in gaps and count
the mistakes after final checking
) Met.: Direct method
Shops and services vocabulary Act. .Tyr.joe': vocabulary — matching, Iabe'lling
- Learners label the pictures with Gr.: individual work, whole-class teaching
the correct word Mat.: workbook
- Workbook — p.74/2
11:22- Money - phrasal verbs
11:27 - Learners choose the right Met.: Communicative language learning

preposition connected with a
particular verb

Act. Type: speaking - interview
Gr.: whole-class teaching
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Mat.: Wordwall

Questions — phrasal verbs Met.: Communicative language learning
11:27-35 | Learners ask and answer questions Act. Type: speaking - interview
related to previous activity Gr.: pair- work

Mat.: worksheets

11:35-40 | Lesson summary/ conclusion Met.: direct method/ communicative language learning

Act. Type: speaking - interview
Gr.: whole class
Mat.: -
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Spending power
1 can talk about different shops and services.

l white Y-l'uﬂ]es -
——— akilo

Unit map

@ Vocabulary

Numbers and currencies
Shops and services
Shopping

Verbs to do with money
Business
In school
® Word skills

Verb + infinitive of -ing form

@ Grammar
Second conditional
Past perfect

@ Listening Honesty pays

@ Reading Aaron Levie

Mont Blanc Lorenzo di Medici fountain

@ Speaking A photo comparison SPEAKING Look at the photos. In pairs, guess which of the items is the most
and presentation expensive and which is the least expensive.

2 Read aloud the numbers and currencies below. What other currencies do you know?
| Numbers and currencies
$500 = five hundred dollars
€3,500 = three thousand five hundred / three and a half thousand euros
250,000 = two hundred and fifty thousand rupees
£1 million = 3 million pounds
| vas billon = three point five / three and a half billion yen

@ Writing An opinion essay
@ Culture 7 Wall Street

Listen to the descriptions of the items in exercise 1. Complete the prices
using the numbers below. Which is the most surprising, in your opinion?

500 3500 5400 6850 10,000 12,000
4 VOCABULARY Work in pairs. Where would you buy the items in exercise 12
Match them with six of the shops and services below. Then listen and check.

Shops and services baker's bank butcher’s charityshop chemist's
coffeeshop  clothes shop _cosmetics store delx(dell:alessm) DIY store

@ Vocabulary Builder page 120
@ Grammar Builder page 136

@ Grammar Reference page 137
@ Extra speaking task page 142

estateagent’s florist's gard s jeweller's
launderette newsagent's optician's post office shoeshop stationer's ~takeaway
1 3 5
2 4 6

Unit7 Money

pess

ae 9 g@
< 55 FQ
e )

D

%ﬁ
0 QY
AL

Vocabulary

Spending power
I can talk about different shops and services.

1 the numbers. 3 Where can you do these things? Complete the answers
xymbou £,€3and¥. with the words below.
p . bank charity shop de atessen) estate agent's
¢ launderette  DIYstore optician's takeaway
¢ g Where can you

i h 1 buy cold meat, cheese, olives, et ?
2 buya hot meal to eat at home?

3 keepyour money?

4 get glasses for your eyes?

S buy cheap second-hand things?

—— | P & find houses and flats for sale?
’ 7 wash your dothes?
‘/ 8 buy things to decorate yous house?
4 Listen to four dialogues. Which shops are the
ople in?

5 Compl ialogues with the bel
1 bargain discount pricetag sale

2 Where can you buy these things? Complete the names of
the shops with the correct words.

Emma Are those jeans new?
Kelly Yes,|boughtthemina®
Emma  How much were they?

Kelly  Well, | looked at the * and it sald
£45. But when | got to the till, the sales assistant
gave mea £20° 50 they were
only £25

Emma That was a* !

2 coupon receipt refund special offer

Fred ¥d like to buy this scarf, please, Can | use
this* 71t says | can have a
£5 discount

Sales assistant No, Im afraid you can only use it on
fullprice items. This scarf is already on

Fred OK. Ill buy it anyway: Actually, it's a present.
1f my friend doesn't like it, can she bring it
backand geta’

Sales assistant  Yes, if you give her the

Unt? toney
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Topic: Money 7A

1) Mentimeter - revision
2) Currencies and prices -
student’s book p. 74/2,3
3) Quizlet Live - shops and

services
Q Copncns Cromenge o

4) Workbook - shops and
services - p. 74/2
5) Wordwall - money phrasal

verbs
F I @

6) Speaking . ia
| @ﬁ%@@?gzasv

Join at menti.com |use code 6476 8169 M Mentimeter

Accept or decline a suggestion

Waiting for responses

Join at menti.com | use code 6476 8169 Al Mentimeter

Make a suggestion

Waiting for responses
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Shops and services

baker's a shop that sells bread and
cakes

an institution for receiving,
keeping, and lending money

butcher's

charity shop a store where donated items
are sold

chemist's drugstore

How much money did you spend on Christmas?

Have you ever lent money to someone? How much?

Do you know anyone who has already got into debt?

Have you ever borrowed some money from someone? How much?

Do you still live off your parents or do you have some part-time job? (summer job)

Have you ever invested in something?

How much money did you spend on Christmas?

Have you ever lent money to someone? How much?

Do you know anyone who has already got into debt?

Have you ever borrowed some money from someone? How much?

Do you still live off your parents or do you have some part-time job? (summer job)

Have you ever invested in something?
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LESSON PLAN 4

Subject: writing, speaking, grammar

Date and time of the lesson: 10.1. 2024

Class: 2F

Topic: Second conditional

Number of learners: 11

Lesson objectives:

Remember: Learners recall rules for the second conditional

Analyze: Learners differentiate the meaning of verbs lend and borrow
Apply: Learners implement the usage of the second conditional into writing activity and speaking activity
Create: Learners produce and form sentences using the second conditional
Learners form sentences using verbs lend and borrow

Didactic materials used:

Textbooks, workbooks, Mentimeter, Wordwall

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
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8:00-8:10

8:10-8:15

8:15-8:20

8:20-25

8:25-8:30

8:30-35

8:35-45

Mentimeter - revision of verbs lend
and borrow
- Leaners form sentences using
verbs lend and borrow

Listening dialogue
- Learners listen to a dialogue
and answer the question in
the textbook — 76/2
Checking

Rule table -76/3
- Learners complete the rule
box with the correct terms
Checking

Second conditional practice
- Learners practice forming
sentences in the second
conditional
76/4

Wordwall — second conditional
practice
- Learners practice forming
sentences in the second
conditional

Mentimeter — the second conditional

- Learners form sentences in
the second conditional on
their own

- checking

Speaking — the second conditional

- The learners make questions
based on the same question in
the textbook and ask their
neighbours

Checking

HW - workbook 75/1

Direct method

Act. Type: writing sentences
Gr.: individual work

Mat.: Mentimeter

Met.: direct method/ audio-lingual/ communicative language
teaching

Act. Type: listening to a dialogue, speaking — answering
question

Gr.: individual work/ whole class

Mat.: textbook

Met.: direct method, communicative language learning
Act. Type: speaking — discussion

Gr.: individual work/ whole-class

Mat.: textbook

Met.: direct mehod, communicative language learning
Act. Type: speaking — discussion, writing — matching
sentences

Gr.: individual

Mat.: textbook

Met.: direct method

Act. Type: grammar — multiple-choice
Gr.: individual work/ whole class
Mat.: textbook

Met.: task-based

Act. Type: writing — forming sentences
Gr.: individual work/ whole class
Mat.: textbook

Met.: communicative language learning
Act. Type: speaking - discussion

Gr.: pair work/whole-class

Mat.: textbook
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1) Mentimeter - lend/ borrow
2) second conditional - textbook
p.76/2,3,4

3) wordwall - practise

‘Second Conditional .
wordwallnat/rascurcel/T

4)HW - 75/1
5) Mentimeter - forming
sentences

6) second conditional - speaking
textbook 76/7

L Grammar
Second condrtlonal

text  work sym.. trotfichght timetable  temer

waste your money on DVDs and games.
8 if1 the lottery, I'd buy my mum a new car,

2 Complete the money-saving tips with the correct form of
the verbs in brackets.

I can talk about imaginary d their
1 Complete the ith the 3 Complete the inthe q
correct form of the verbs below. bebwmmnumnedfwmdmemmbrmm
be can feel have help notstayup nottake win Then do the quiz.
1 Ifyou had a problem, | you,
211 more time, I'd see more of my friends.
31 the bus to school if | had a bike.
4 Ifyou solate, you wouldn't be so tired in 1 you (686} 8 106d BCcident?
the moming, {7 film it on my mobile
5 How if sam didn't () call the police
invite you to his party? ] help the people in the accident
6 My parent: 1 didn't revise for
Ex’;::c 2 i ool 2 your friend . (give) you a present
7 You afford a new mobile if you didn't Yok you ot Hkayt

ask your friend to change it
[ keep it and say nothing
(can) speak perfect English?

(know) that a classmate wias
cheating in an exam?
(] tell the teacher
(] talk to the classmate about it
[ nothing
5 you (break) your friend's mobile?
(7] give him / har your mobile
() buy a new one
[ gay that you didn't break it

6 you (fincl) €100 in school?
[ keepit

] give it 10 a teacher

() mve it 1o a charity

4 Now write your answers to the quiz in exercise 3 as
conditional sentences.

1 Il saw a road scadent, I'd

(save)a lot of maney. 2
3
‘or two In the winter, they _ (can)
tum dlown their heating and save money. 4
6 ‘students. Rgticn 5
fees and accommedation. 7
IFwe y time
left e
much electricity.

unit7 money (EEIN
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Second conditional
ituations and their

| can talk about imaginary

1 SPEAKING Look at the photo of Sdo Paulo. What does it
tell you about the lives of people who live in this city?

2 (FEED) Read and listen to the dialogue, Who do you

agree with more, the boy or the girl?

Girl  What are you doing?

Boy 1'm doing my geography project. Look at this photo, It's
shocking that some people have so much and others have 50
little! The world would be much better if money didn’t exist.

Girl  What do you mean? If money didn't exist, how would you
buy things?

Boy If you needed something, you would make it. If you couldn’t
make it, you would swap with somebody else.

Girl  Soif I wanted a new mobile phone, how would | get it?

Boy You don't need things like that! I'm talking about essentials:
food, dothes, that kind of thing. At the moment, millions of
people haven't even got those.

Girl If money didn't exist, life wouldn't be better for poor people.

Boy No?| think it would. If nobody had any money, everybody
would be equal

3 Readthe ' <! box and complete rule a with infinitive, 5
past simple and would. Use the examples to help you. Then
find seven second conditional sentences in the dialogue in

exercise 2.

LEARN THIS! Second conditional

a We use the second conditional to describe an imaginary
situation or event and its result.
If shops didn’t exiat, we would buy everything online.
imaginary situation result
We use the ' _inthe if clause and we use
2 +1 in the main dause

@

b We can put the main dause first.
Id buy you a present if | had enough money
© We use could to mean wouid + be able to. It is also the
past simple of can.
If | won the lottery, | could stop work
IF she could spesk English, she'd get a jobr in the USA

6

»+ Grammar Builder 78 page 136

4 Match 1-6 with a—f and make second conditional sentences
using the correct form of the verbs in brackets.

111 _(need) money, _
2 Iftablet computers {not cost) so much,
31 (be) upset
4l {can) buy clothes really cheaply
s Ifi {have} a credit card,
6111 __{not have) a mobile phone, 7
al (ask) my dad to buy ane for me.
b (can) shop online
c ift {shop) at the charity shop.
di _(get) a holiday job.
el (use) my mum's laptop to send messages.
f if the coffee shop in my village _ (close)
DD unie? Money

Complete the money tips with the second conditional. Use
the correct form of the verbs below.

an get make save sell swap

ney tips!

? Cosmetcs are not cheap. You a fortune
fyou? your own. Ofive oll, salt and lemon
are Mree cheap and effective ingredients.

1 Clothes shapping costs a kot of maney. If you
) clathes with your friends, all o you
4 something new to wear ~ for free!
1 How many old books, DVDs and games have you got on
your shehves? If you ® them all online, you
A ¢ usethe maney tobuy new ones!

Think about the questions below and make notes.

What would you do if
1 there were no shops in your town?

2 you had a rich relative’s credit card?

3 2 shop assistant gave you too much change?

4 you saw somebody stealing from a shop?

S you needed to earm money during the summer holiday?
6 you won €1 million?

7 you could have a free holiday anywhere in the world?

8 a friend needed money to buy some new clothes?

SPEAKING Work in pairs. Ask and answer the questions in
exercise 6.

What would you do if there were no shops in your town?

I'd do all my shopping onfine. What about you?

v0

What would you do if you...
a wallet in the street?

A B C D
el "‘]’c‘i’#(;d will find B GERTE

E
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LESSON PLAN 5

Subject: English - writing, speaking, grammar
Date and time of the lesson: 11.1. 2024,11:50-12:35

Class: 2F

Topic: Second conditional
Number of learners: 15
Lesson objectives:
Remember: Learners recall rules for the second conditional

Apply: Learners implement the usage of the second conditional into writing activity and speaking activity

Create: Learners produce and form sentences using the second conditional
Didactic materials used:
Textbooks, workbooks, Mentimeter, Wordwall, Classroom screen

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
11:50-55 - The second conditional rules | Met. Direct method
- The teacher revises the rules | Act. Type: grammar - rules
for the second conditional Gr.: whole-class
Mat.: Classroom screen
Wordwall — second conditional
11:55- practice Met.: communicative language teaching
12:02 - Learners practice forming Act. Type: grammar-forming sentences
sentences in the second Gr.: whole class
conditional Mat.: textbook
Speaking — the second conditional
12:02-09 Met.: communicative language learning
- The learners make questions Act. Type: speaking — discussion
based on the same question in | Gr.: pair work / whole-class
the textbook and ask their Mat.: textbook
neighbours
Checking
Wordwall - speaking
12:09-16 - The learners make questions Met.: communicative language learning
and ask their classmates Act. Type: grammar — forming questions
Gr.: individual work/ whole class
Mat.: wordwall
If | were you pictures
12:16:23 | Learners make sentences about the Met.: communicative language learning
pictures using If | were you (the man, Act. Type: speaking — forming sentences
the girl), | would.... Gr.: whole class
Mat.: Classroom screen
Mentimeter — making sentences
12:23-28 Met.: direct method / communicative language learning

- The learners make sentences
on their own
HW - workbook 75/3,4

Act. Type: grammar- forming sentences and questions

Gr.: individual/ whole-class
Mat.: workbook
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12:28-35

The learners are given
homework and in the

remaining time they start
working on it
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Second conditional

I can talk about imaginary and their
1 Complete the d conditic with the 3 Complete the second in the quiz
correct form of the verbs below. below with the correct form of the verbs in brackets.

be can feel have help notstayup nottake win
1 if you had a problem, | you,

2 If1 more time, I'd see more of my friends.

31 the bus to school if | had a bike

4 Ifyou 5o late, you wouldn't be so tired in
the moening,

5 How if Sam didn't
Invite you to his party?

6 My parents cross if | didn't revise for my
exams

7 You afford a new mobile if you didn’t

waste your money on DVDs and games.
8 If1 _ the lottery, I'd buy my mum a new car,

~

Complete the money-saving tips with the correct form of
the verbs in brackets.

READERSH

fwe (borrow) books and DVDs
from libraries, we. (not have to)
buy them.

Ifwe (drink) water from the tap.
rather than bottled water, we
(save) a ot of money.

If everyone —
o two In the winter, they
If degree courses (e) shorter,
students . (spend) less on tuition
fees and accommodation.

(tum off) the lights every time
(nct use) so

(wear) an extra jumper
(can)

Ifwe
we left 3 room, we
much electricity.

Then do the quiz.

What w

ould youdoif ...

1 you (se€) a road accident?

{7 film it on my mobile

| call the police

(") help the people in the accident
2 your friend
that you _

| throw It away
") ask your friend to change it
[ keep it and say nothing

(give) you a present
{not like)?

3 you (can) speak perfect English?
) move 1o Britain cr the USA
| become an interpreter
[ learn move languages

4 you ({know) that a classmate was
cheating in an exam?
(7] tell the teacher
| talk to the classmate about it
| nothing

5 you (break) your friend’s mobile?
(7] give him / her your mobile
| buy a new one
[l say that you didn't break it

6 you (findd) €100 in school?
[ keep it

_] give it 10 a teacher

| qive it 1o a charity

4 Now write your answers to the quiz in exercise 3 as
conditional sentences.

1 Il saw a road scodent, ['d

Unit? boney

Join at menticom |use code 3768 0854

Make one sentence starting with If | were you

and one question

Wiaiting for responses -..
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4
Lesson content: I
1) Second conditional rules
revision
2) wordwall - practise

3) second conditional - speaking
textbook 76/7
5) speaking - wordwall

6) If | were you - pictures

7) Mentimeter - sentences and
| questions
© 8) HW - workbook 75/3,4

Second Conditional ..
wordwollret/resource/7.

second conditional -...
wortwolnet/rescurce/7.

Grammar -

Second condi oqal )

If + past simple, would +

background  poll

s —
the second conditional:

infinitive

If I had more money, |
would travel around the
world

If | were you, | would
(wouldn't)..........

If | were you | would drink more

water.
If | were you, | wouldn't eat fast

18LCollective.com

B&e @B 8

work sym... traffic light  timetable

clock

randomizer sound level  image timer

toxt

| can talk about imaginary

1 SPEAKING Look at the photo of Sdo Paulo. What does it
tell you about the lives of people who live in this city?

Read and listen to the dialogue. Who do you
agree with more, the boy or the girl?

Girl  What are you doing?

Boy I'm doing my geography project. Look at this photo, It's

shocking that some people have so much and othérs have so
little! The world would be much better if money didn't exist.
What do you mean? If money didn't exist, how would you

Girl

buy things?
Boy
Girl
Boy

make it, you would swap with somebaody else.
Soif 1 wanted a new mobile phane, how would | get it?

people haven't even got those.
Girl
Boy
would be equal,

3 Read the Learn this! box and complete rule a with infinitive,
past simple and would. Use the examples to help you. Then
find seven second conditional sentences in the dialogue in
exercise 2.

LEARN THIS! Second conditional
Q a We use the second conditional to describe an imaginary
situation or event and its result,
If shops didn't sxist, we would buy everything online.
imaginary situation result
We use the' inthe if clause and we use
2 in the main dause.
b We can put the main clause first.
Id buy you a present i | had enough money
€ We use could to mean would + be able to. It is also the
past simple of can.
If 1 won the lottery, | o op work
If she could speak English, she'd get a jobr in the USA,

B

>+ Grammar Bullder 78 page 136

4 Match 1-6 with a—f and make second conditional sentences
using the correct form of the verbs in brackets.
111 {need) money, ____
2 Iftablet computers {not cost) so much,
31 (be) upset
41 {can) buy clothes really cheaply
s if1 {have) a credit card,
6111 _(not have) a mobile phone,
al {ask) my dad to buy ane for me.
b (can) shop online.
c ift {shop) at the charity shop.
di _(get) a holiday job.
el (use) my mum’s laptop to send messages.

f if the coffee shop in my village (close)

DD unit7 Money

If you needed something, you would make it. If you couldn't
You don't need things like that! I'm talking about essentials:
food, clothes, that kind of thing. At the moment, millions of

If money didn't exist, life wouldn't be better for poor people.
No? | think it would. If nobody had any money, everybody

5 Complete the money tips with the second conditional, Use
the correct form of the verbs below.

can get make save sell swap

Money tips!

1 Cosmetics are not chaap. You'  fortune
fyou?  yourown. Ofive oll, salt and lemon
are tree cheap and effective ingredients.

1 Chothes shapping costs a lot of maney. If you
3 clothes with your friends, al of you
4 something new to wear — for free!

1 How many old books, DVDs and games have you got on
your shaives? If you * them all online, you
¢ usethemoneyto buy new ones!

6 Think about the questions below and make notes.

What would you do if

1 there were no shops in your town?

2 you had a rich relative’s credit card?

3 2 shop assistant gave you too much change?

4 you saw somebody stealing from a shop?

S you needed to eam money during the summer holiday?
& you won €1 million?

7 you could have a free holiday anywhere in the world?

8 a friend needed money to buy some new clothes?

7 SPEAKING Work in pairs. Ask and answer the questions in
exercise 6.

What would you do if there were no shops in your town?

I'd do all my shopping online. What about you?
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What would you do if you...
a wallet in the street?

A B C
find "‘]’c‘i’n”c:d will find
E

10f12 > g 52

Second Conditional Test & Share

by Mkurkoval .
# Edit Content More v

Which movie

you (star) in

if you (be) an

actor/actress

B

second conditional 2 Share

by Juliagutsu92 % :
# Edit Content Set Assignment W Bookmark More v
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LESSON PLAN 6

Subject: writing, speaking, grammar

Date and time of the lesson: 12.1. 2024,7:10-55

Class: 2F

Topic: Second conditional/ First conditional

Number of learners: 16

Lesson objectives:

Remember: Learners recall rules for the second conditional and first conditional
Apply: Learners implement the usage of the second conditional and first conditional into writing activity and
speaking activity

Create: Learners produce and form sentences using the first and second conditional
Didactic materials used:

workbooks, Mentimeter, Wordwall, Classroom screen, board game, worksheet

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
7:10-7:15 | Homework check Met.: Direct method
- Workbook - 75/3,4 Act. Type: grammar — forming sentences

Gr.: whole-class
Mat.: workbook

7:15-20 Rules - the first and second Met.: Direct method, Grammar translation
conditional Act. Type: grammar-rules
- explaining the rules of the first | Gr.: whole class
and second conditional using | Mat.: Classroom screen
the Classroomscreen

7:20-27 Wordwall — practice Met.: communicative language learning, direct method,
- The learners practice forming | grammar translation
sentences in the first and Act. Type: grammar — forming sentences
second conditional Gr.: whole-class
Mat.: Wordwall
7:27-40 Board game - the first and second Met.: direct method, communicative language learning
conditional Act. Type: grammar — forming questions, speaking - discussion

Gr.: pair work

- The learners play board game | Mat.: Board game
and form questions and
answers in the first and
second conditional

7:40-50 Mentimeter Met.: direct method/communicative language learning,
- making sentences and grammar translation
multiple choice (the first and Act. Type: writing — forming sentences, multiple choice
the second conditional) Gr.: whole class

Mat.: Mentimeter
The learners make sentences on their
own
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7:50-55 HW - workbook 75/3,4
0:02 v0
If | free
on Saturday, I'll help
you with the painting
e |
B 10f15 > ) £3

First or second conditional?

by Susanbutt

Technical/Vocational

| Education || English || ESL
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1) homework check

2) The first and second
conditional rules

3) (wordwall practise)

P B
< 4) worksheet practise
"~ 5) board game

6) Mentimeter revision of

conditionals
7)Kahoot - 15t and 2nd conditional

.+ If | miss the bus, | will get a taxi.

fi iti

| v:

The SECOND conditional:

The FIRST conditional:

 If they go to school, they will write g

¥
a text. a

= possible events, likely to happen
in the future

., write o text.

If | missed the bus, | would get a
taxi.

If they went to school, they would | k‘y{

= ynreaql, imaginary situations,_
unlikely to happen

._.-—xar- =t ] m I'i T s ', "{!@J .0
,il 3 { =1 Y \ i 3
I 3 B A :
TT—yT — v vw—' T - .
PSLHAS)E RESOUREY &
TR g | 3
... IF YOU 2
What will METTHE | ... IF You L IFIT
S LA AMERICAN GO oUT RAINS
LAETRWENEN PRESIDENT  TONIGHT? TONIGHT?
you do... | ? | |
TmEE e || 5
... IF YOU ... IF YOU . if you
Tom Cruise | CAN'T ARE SICK | could speak
" walk by the | SLEEP  TOMORROW | perfect
' classroom? l ) ' TONIGHT? | 2 }l English?
Al RS AsT Y | v Jl :
T :] "o ” 13
... IF YOU ... if you ... IF YOU
FOUND broke your ;h'lm: SAW YOUR
‘ $100 oN frie nd’s CAUGHT | TEACHERIN
‘ THE favourite 2 A POLICE
| STREET? VDMLY, | FIRE CAR?
. s e gy | S
R 1%
... IF YOU
... IF YOU | S
HIT A CAT I ISETARAY
WITH YOUR ‘
k™
r 20 S IR T
[ [
. - IFYOU ... if your
SPOKE  best friend
{ PERFECT | forgot your
| RUSSIAN? || birthday?

Ll iy

I Finish]|
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| Grammar L

Second conditional
| can talk about imaginary situations and their
1 Comple i ith the 3 Complete the ional q in the quiz
correct form of the verbs below. it of the
be can feel have help notstayup nottake win
1 Ifyou had a problem, | you,
211 more time, |'d see more of my friends.
31 the bus to school if | had a bike.
4 Ifyou 50 late, you wouldn't be so tired in (see) a 103d accident?
the moming, {7 film it on my mobile
S How you if Sam didn't ) call the police
Invite you to his party? () help the people in the accident
6 M t: f 1 didn't revise for
“ :; :;c" 2 e A 2 your friend (give) you a present
7 You afford a new mobile if you didn't "‘a:h"l‘:‘wm oot Neey?
waste your money on DVDs and games. B ik s lner‘(d NP,
8Ifi_ the lottery, I'd buy my mum a new car, = Keep it and say nothing
2 Complete the money-saving tips with the correct form of 3 you (can) speak perfect English?
the verbs in brackets. ) move to Britain cr the USA
() become an interpreter
) leam more languages
D )(
Fg /A \ D'E T; 4 you_____(know)thata classmate was
o f cheating in an exam?
(] tell the teacher
| talk to the classmate about it
[ nothing
5 you (break) your friend'’s mobile?

(] give him / har your mobile
| buy a new one
(] say that you didnt break it

6 you {finc) €100 tn school?
) keepit
] give it 10 a teacher

| give it 10 & charity
- 4 Now write your answers to the quiz in exercise 3 as
conditional sentences.
1 I | saw a road sccident, [d
2
3
4
5
) 6
7 lFwe _ (tumoff) the lights every time
weleftaroomwe __ (notuse)so
much electricity.
Unit7 Money (3
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LESSON PLAN 7

Subject: grammar, writing

Date and time of the lesson: 15.1. 2024, 11:55-12:35

Class: 2F

Topic: Unit 5,6,7 revision

Number of learners: 15

Lesson objectives:

Remember: Learners recall the rules of the first and second conditional

Understand: Learners explain the difference between the first and the second conditional
Evaluate: Learners check the understanding of the grammar from units 5-7 according to the mock test and its
results

Create: Learners produce sentences explaining various vocabulary from units 5-7
Learners produce sentences using the grammar from units 5-7

Didactic materials used:
Workbook, textbook, worksheets, Classroom screen

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
11:50-55 | HW check Met. direct, grammar translation
- Learners check the homework Act. Type: grammar — forming sentences, writing, speaking -
according to the key provided discussion
by the teacher Gr.: whole class teaching

Mat.: worksheet

11:55- Worksheet revision Met. Task-based, direct, communicative language learning
12:10 Learners explain various vocabulary from | Act. Type: speaking — forming sentences, explanation,
units 5-7 using their own words discussion
Learners ask their classmates questions Gr.: pair work
including the grammar and vocabulary Mat.: worksheet, textbooks, workbooks

from units 5-7
Learners use their textbooks and
workbooks in case of misunderstanding

12:10-25 | Mock test Met. Task-based, instruction-based, direct method
Learners write mock test concerning the | Act. Type: writing a test
grammar and vocabulary from the units | Gr.: individual work

5-7 Mat.: worksheets
12:25-35 | Correcting the tests Met. instruction-based, direct method
Act. Type: writing — correcting mistakes
The learners swap the tests with their Gr.: individual work
neighbour and correct the mistakes Mat.: worksheets/ classroom screen

according to the key provided by the key.
They also grade it.
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C. ate

a. has never travelled
a. will rain

b. visited

a. have not started

b. have just seen

b. are going to travel
b. has studied

e N N e N N

jeweller's, newsagent’s, stationer’s, a cosmetics store

Tom WILL DO that if you pay him to do it.

If he is absent, we WON'T HAVE an English test.
If | WERE you, | would trust her.

If you don't start at once, you WILL BE late.

If today was Sunday, | WOULD GO fishing.

4 Ach %A

& N N L

JLVVLIICT O TILVVOUY LTIl O, OLULIVIILT O U LWUVOTTILLILO OVl

Tom WILL DO that if you pay him to do it.

If he is absent, we WON'T HAVE an English test.
If | WERE you, | would trust her.

If you don't start at once, you WILL BE late.

If today was Sunday, | WOULD GO fishing.
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Revision Unit -5, 6, 7
Student A

1. Guess the word: describe the words using your own words to your classmate, do not use
the given word!

Hairdresser, engineer, rewarding, estate agent, submarine, spectacular, refund

2. Speaking questions:
What would you do if you lost your boarding pass?
Have you ever had any problems during the security check?
Did you run out of money after Christmas shopping?

Mock test:

1) Verb tenses. Instructions: Choose the correct option for each sentence. Be careful with the
verb tenses — present perfect simple, past simple, will, or going to.

1. Yesterday, I (eat) sushi for the first time.
a. eat b. eating c. ate d. have eaten
2. She (never/travel) to Asia before her recent trip to Japan.
a. has never travelled b. never travelled c. never travels d. had never travelled
3. Ithink it (rain) later, so you might need an umbrella.
a. will rain b. is raining c. rains d. rain
4, We (visit) the museum last weekend.
a. visit b. visited c. will visit d. are visiting
5. They (not/start) the project yet.
a. have not started b. did not start c. not start d. will not start
6. I (just/see) a movie at the cinema.
a. will just see b. have just seen c. just saw d. am just seeing
7. Next summer, we (travel) to Europe.
a. are going to travel b. will travel c. travelled d. have travelled
8. She (study) for the exam for hours.
a. studied b. has studied c. studies d. will study
2) Vocabulary — shops and services. Write down a shop or service which fits the description.
1. a shop selling necklaces, bracelets and rings =
2. a shop that sells newspapers and magazines =
3. a shop which sells pens, paper, envelopes =

4. a shop where you can buy some make-up, shampoos, etc. =
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3) The first or second conditional.

Complete the sentences with the correct form of the verb in brackets.

1 Tom (DO) that if you pay him to do it.

2 Ifheis absent, we (NOT HAVE) an English test.
3 Ifl (BE) you, [ would trust her.

4 If you don't start at once, you (BE) late.

5 Iftoday was Sunday, I (GO) fishing.

4. Linking words

Instructions: Choose the appropriate linking word to complete each sentence.

—

. I love playing basketball; , my brother prefers soccer.
a. however

b. therefore

c. in addition

d. consequently

2. We had a great time at the party; , it was too loud.

a. meanwhile

b. nevertheless

. on the other hand

o

d. otherwise

W

. She enjoys cooking; , she often tries out new recipes.

a. on the contrary

o

. therefore
c. meanwhile

d. similarly
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Revision Unit -5, 6, 7
Student B

1. Guess the word: describe the words using your own words to your classmate, do not use
the given word!

Solicitor, sports coach, repetitive, locksmith, multicoloured, crowded, receipt

1. Speaking questions:
What would you do if you lost your hand luggage?
Have you ever had any problems during the flight?
Are you going to look for a summer job in the future?

Mock test:

1) Instructions: Choose the correct option for each sentence. Be careful with the verb tenses —
present perfect simple, past simple, will, or going to.

1. Yesterday, I (eat) sushi for the first time.
a. eat b. eating c. ate d. have eaten
2. She (never/travel) to Asia before her recent trip to Japan.
a. has never travelled b. never travelled c. never travels d. had never travelled
3. Ithink it (rain) later, so you might need an umbrella.
a. will rain b. is raining c. rains d. rain
4, We (visit) the museum last weekend.
a. visit b. visited c. will visit d. are visiting
5. They (not/start) the project yet.
a. have not started b. did not start c. not start d. will not start
6. I (just/see) a movie at the cinema.
a. will just see b. have just seen c. just saw d. am just seeing
7. Next summer, we (travel) to Europe.
a. are going to travel b. will travel c. travelled d. have travelled
8. She (study) for the exam for hours.

a. studied b. has studied c. studies d. will study

2) Vocabulary — shops and services. Write down a shop or service which fits the description.
1. a shop selling necklaces, bracelets and rings =

2. a shop that sells newspapers and magazines =

3. a shop which sells pens, paper, envelopes =

4. a shop where you can buy some make-up, shampoos, etc. =
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3) The first or second conditional.

Complete the sentences with the correct form of the verb in brackets.

1 Tom (DO) that if you pay him to do it.

2 Ifheis absent, we (NOT HAVE) an English test.
3 Ifl (BE) you, [ would trust her.

4 If you don't start at once, you (BE) late.

5 Iftoday was Sunday, I (GO) fishing.

4. Linking words

Instructions: Choose the appropriate linking word to complete each sentence.

—

. I love playing basketball; , my brother prefers soccer.
a. however

b. therefore

c. in addition

d. consequently

2. We had a great time at the party; , it was too loud.

a. meanwhile

b. nevertheless

c. on the other hand

d. otherwise

3. She enjoys cooking; , she often tries out new recipes.
a. on the contrary

b. therefore

c. meanwhile

d. similarly
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LESSON PLAN 8

CONTENT

METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL

- Test instructions (5 min)

- The learners are told the
instructions to each exercise in
the test

Writing a test (40 min)
- The learners write the final
test

Extra activity: Reading Bridge
- If some learners finish writing
the test earlier, they can read
some articles in the magazine
Bridge

Met. Instruction-based

Act. Type: Telling the instructions
Gr.: individual work/ whole class
Mat.: tests

Met. Instruction-based

Act. Type: writing — tests (gap-filling, multiple choice), writing
a particular piece of text

Gr.: individual work

Mat.: tests

Met.: direct method

Act. Type: reading articles
Gr.: individual work

Mat.: Bridge
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LESSON PLAN 9

Subject: English — grammar, vocabulary

Date and time of the lesson: 22. 1. 2024

Class: 2F

Topic: Final revision test correction, past perfect

Number of learners: 16

Lesson objectives:

Understand: Learners rewrite the sentences including mistakes made in the test and provide correct
solutions.

Analyze: Learners modify the sentences including mistakes.

Evaluate: Learners check the scores in the tests. Learners check the correct answers with the teacher.

Create: Learners transform sentences using past perfect. The learners create sentences starting with After using
past perfect

Didactic materials used:

Worksheets, textbooks, Classroom screen, Mentimeter

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
13:10-15 | Test distribution Met. Instruction-based
- Thelearners are given tests | Act. Type: Score check
and they check the points Gr.: individual work/ whole class
according to the table Mat.: tests
provided
13:15-30 | Test correction Met.: Direct method, communicative language teaching
- The learners work in pairs Act. Type: grammar, vocabulary — correcting mistakes
and correct the mistakes in Gr.: pair work
the worksheets Mat.: Microsoft Word/ worksheets

- Checking with the teacher

13:30-40 | Checking Met.: direct method, communicative language teaching
- The learners come to the Act. Type: grammar, vocabulary — correcting mistakes
board and correct the Gr.: whole class

sentences on the computer | Mat.: Microsoft word, worksheets
- The teacher provides
clarification if necessary

13:40-50 | Past perfect explanation Met.: direct method, communicative language teaching,
- Thelearners are provided grammar translation
with the new topic and the | Act. Type: grammar — sentence transformation
teacher explains the rules. Gr.: whole class/ individual work
- The learners fill in the Mat.: textbook/ Classroom screen

exercise in the textbook and
transform the sentences
- 78/5
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13:50-55

Mentimeter - reflective activity
- The learners write down
sentences in past perfect
starting with After

Homework instructions

Met.: direct method, communicative language teaching,
grammar translation

Act. Type: writing — writing sentences

Gr.: whole class/ individual work

Mat.: Mentimeter

Met. Instruction-based
Act. Type: filling in gaps
Gr. Whole class

Mat.: Workbook
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Past perfect = predminuly as
had/ hadn't + past participle

¢ past perfect past simple now future

.. after, when, before

an event that happened earlier than the other
event

, e.g. After | had parked my car, | went to the

shop.

Join at menticom | use code 5318 6508

o Mentimeter

Write down a sentence starting with After using

past perfect

Waiting for responses --.
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In November 2013, James Howells started searching an enormous
rubbish dump. He was locking for 2 computer hard drive which

he had thrown away three months earlier. The hard drive contained
7,500 bitcoins (a virtual currency that people use online), He

had bought the bitcoins for almost nothing in 2009, but by 2013
the value of a single bitcoin had risen to over $1,000, So, the
value of Howells's collection had increased to $7.5 million,

In 2010, Howells, who works in IT, had taken his computer apart
because he had spilled a drink on it. He had first kept the hard
drive and had sold the other parts. When in 2013 he heard about
the value of the virtual currency, it was too late. He had thrown
the hard drive away! He had totally forgotten about the bitcoins.
Howells never found the hard drive - and unfortunately, hie hadn't
saved any of his data, p

1 Read the text. Where is Howellss hard drive? How much is
it worth? Did he find it?

2 Look at the examples of the past perfect highlighted in the
text in exercise 2. Find all the other examples. Complete
rule ain the Learn this! box.

LEARN THIS! Past perfect

a We form the past perfect with'
past participle.

b We use the past perfect when we are already talking
about past events and we want to talk about an even

or? and the

earlier event.
When | got to the classroom, the lesson had started
now
past ‘L future
The lesson started. | got to the classroom.

© We often use the past perfect with after or when.
When | got to the bus station, the bus had already left.
After 'd called Magaie, | watched afilmonTY,

| 4 Compl

&

3 llead rules b and cin the Learn this! box. Explain the
in meaning bet: below.

1 When he threw away the computer, Howells forgot about
the bitcoins.

2 When he threw away the computer, Howells had forgotten
about the bitcoins.

»» Grammar Bullder 70 page 136

Unt? Money

the Use the past perfect form of the
wverbs in brackets. Remember that go can have two past
participles. (See Look out! box on page 64.)

1 Afterl _(leave) the newsagent's, | realised |
__(forget) to buy a paper.
2 | didn't know that deli was so expensive. |
never _ (buy) anything there before.
3 When | got to the shopping centre, most of the shops
...... already _ _(close}
4 We didn’t have any bread because |
tothe baker's,
5 My sister wasn't there when | got home because she
(go) to the cinema.

USE OF ENGLISH Rewrite each pair of sentences as one

sentence, using after.

1 1 bought a lottery ticket. Then | went home.
AfterI'd bought a lottery ticket, | went home.

2 | went to the cosmetics store. Then | went to the
hairdresser’s.

3 | paid for the flowers. Then | left the shop.

4 Jim did some shopping. Then he caught the bus home.

5 My dad left university. Then he became a teacher.

6 The chemist's dosed down, Then a charity shop opened in
the same building.

6 Complete the text with the phrases below. Use the past
perfect.

{not ge)

buy his ticket not check the numbers lose

lose his ticket  win the lottery  take the lottery company
When Martyn Tott learned that he ! , he was,
of course, delighted. He * _ months earlier at
his local newsagent’s. He * at the time, but he

hlewhewasﬂlewlnnerbemmehea!wuysdmethesme
six numbers. But there was a problem. He *
Manynlhn’smmputerremrdspmvedl}mhewasthe
winner, but the lottery company refused to pay him
Md\wndckﬂ.’l\mymnlaw he was almost penniless.
but ¢ the battle.
Hesaidhewbhedhehndnempla)edmelwery'

Read the sentences beluw Then think of explanations for

the situation or event using the past perfect. What had

happened?

1 Aman was holding a lottery ticket and smiling.

2 The car drove onto the pavement and hit a lamp post.

3 Adeaner found a wallet under the seats in the cinema

4 Asecurity guard stopped a woman outside the
department store.

S The boy opened the envelope, read the letter and started
to dance around.

8 SPEAKING Take turns to ask and answer questions about

the sentences in exercise 7.

Why was the man smiling? | He had won some money. J
Ve —/ o

!
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LESSON PLAN 10

Subject: English — grammar

Date and time of the lesson: 24.1.2024

Class: 2F

Topic: past perfect

Number of learners: 15

Lesson objectives:

Remember: The learners recall the rules for past perfect.

Understand: The learners discuss the contrast between past simple and past perfect
Apply: The learners contrast past simple and past perfect

The learners implement the usage of past simple and past perfect in speaking activity
Apply: The learners contrast past simple and past perfect

The learners implement the usage of past simple and past perfect in speaking activity
Didactic materials used:

Worksheets, workbooks, Wordwall, Kahoot!, Classroom screen, Mentimeter

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
8:-8:05 Homework Check Met.: Direct method/ grammar translation
- The learners check their Act. Type: homework check
homework with the teacher | Gr.: whole class
77/1,2 Mat.: workbook
8:05-12 Wordwall practice Met.: Direct method, communicative language teaching,
The learners practice past perfect by | grammar translation
multiple-choice filling Act. Type: grammar — multiple choice
Gr.: whole class
Mat.: Wordwall
8:12-8:19 | Wordwall practice Met.: direct method, communicative language teaching
- The learners practice past Act. Type: grammar — finishing sentences
perfect tense by completing | Gr.: whole class
the sentences Mat.: Wordwall
8:19-26 Past perfect practice Met.: direct method, communicative language teaching,
- The learners practice past grammar translation
simple and past perfect Act. Type: grammar — matching, finishing sentences
Gr.: whole class/ individual work
Mat.: Worksheets
8:26-33 Kahoot! Met.: direct method, communicative language teaching,
- Learnersfill in gaps the right | grammar translation
answers Act. Type: grammar —filling in gaps
Gr.: whole class/ individual work
Mat.: Mentimeter
8:33-45 Homework - 77/4 Met.: instruction based
- The learners are given Act. Type: grammar — filling in gaps
homework Gr.: whole class
Mat.: workbook
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Past Perfect

by Gtrebejo

Grammar

Past perfect

AT T TS

I didn't want
to go to

the cinema
because.

& Share

# Edit Content

- )
e O 6
PN

I can talk about events happening at different times in the past.

Read the example of the past perfect. Then look at the
timeline and answer the question below.

A it hom L] <

it 1 S

T T T
past now  future

When did somebody tidy my room? A (] 8[J c (]

2 Complete the sentences with the past perfect form of the

verbs in brackets.

1 Tom (take) his bike apart and was trying to
fixit

2 shetook out a letter which she (keep)ina
drawer for years.

3 When | clicked 'buy, the price fincrease),

4 1was cross when the computer suddenly switched of {

because |

$ He couldn't move back to London because he
(sell) his flat there.

{not save) my document

3 Complete the text with the past perfect form of the verbs.
in brackets.

A family in Wales has tried, without success. to get their
hands on £5,000 which belongs to them. Six months.
&go, Richard Williams found & note inside a book. It was

from his father, Allan Jones, who * (die) two
years earlier. The note told Richard about 8 metal box with
£5.000 Inside - maney that his father *

(save up) during his lifetime. Before he died, his father

& ___ (bury) the box in the garden, near the house.
Then he * (write) a note for the family.

He'® (draw) a small map too, showing the
exact location of the money.

Unfortunately, since Allan's death, the Williams family

$ (6o} some building work, They ”

(add) two rooms ta the back of house ~ directly on top of
the buried money! ‘If we tried to got the money now, we'd
cause 100 much damage. It would cost more than £5,000
to repair it says Richard, who * (not know)

kurvym-ru about his father's money until be found the note,

4 Rewnite the following sentences using one past perfect
verb and one past simple verb.

1 I bought a ticket, then | checked the numbers.

After )

2 We bought some chicken, then we made dinner.
When

3 My parents went out, then | got home.

4 The sun came out, then we arrived at
After
S I took my bike apart, then | cle

ned every piece

at the hoted
7 1spoke to my dad, then | applied for the job
After
8 She read the letter, then she began to laugh
When

5 Lok at the updates showing what Callum did yesterday.
Then write lik ple. pas
perfect and the past simple.

Gcallum19
Just got up, It's late - but it's the weekend!
10: No milk! Toast for beeaklast.

&30

1411 Shopping In town, looking for a new skataboard.
1210 I've found a great skateboard! I'm buying i
1252 Mesting friends for hunch in town. I'm early!
1545 Fnished my homework. Phew!

1723 Practising the guitar. Concert tomorrow!

1904 Great! Pasta for dinnert

2125 Watching a DVD - but it's boring.

2215 Reading & magazine about extreme sports.
2231 Time for bed. Good night!

1 get up / have breakfast

2 have breakfast / go shopping

buy a skateboard / meet friends for lunch

4 finish his homework / practise

5 have dinner / watch a DVD

6 read a magazine / go to bed

unit7 Money (EZI

173

More v



Past perfect = predminuly_cas i 1) Homework check: workbook
had/ hadn't + past participle 77/1,2
2) Wordwall practise
L oo L
Past perfect t..
past perfect past simple now future % i o

3) Wordwall practise

after, when, before

o
:1_‘ 3 @ Past Perfect - Rand... °
%, an event that happened earlier than the other MR el
& event N 4) Worksheet past simple vs past
perfect
e.g. After | had parked my car, | went to the = 5) Mentimeter
shop. - 6) Kahoot

Homework: workbook 77/4

Join at menticom | use code 5318 6508 o Mentimeter

Write down sentences one in past simple and

one in past perfect starting with after, before or
when

e.g.When | came to the train station | had already had a breakfast.
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0:01 v0

The sun before |

ready to go out.

D
had set,

A B

set, had
been

set, was

had been

) el
Lesson plans (traditional group)
LESSON PLAN 1

Subject: Vocabulary, grammar, speaking, writing
Date and time of the lesson: 13.12. 2023
Class: 3A
Topic: Unit 1 - revision
Number of learners: 11
Lesson objective
Remember: Learners recall new vocabulary
Understand: Learners describe the meaning of given vocabulary
Analyze: Learners compare the usage of past tenses
Learners differentiate the usage of used to/ get used to
Evaluate: Learners assess their knowledge based on the final score in Mock test
Didactic materials used:
Textbook, workbook, worksheets
TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /

MATERIAL
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8:55 —
9:05
9:05-9:20
9:20-30
9:30-40

Vocabulary revision
Describing vocabulary

Grammar revision- past simple,
continuous, past perfect, used to/get
used to

p.17

Checking

Answering questions using phrasal
verbs

Checking
Final revision — mock test
Based on vocabulary, phrasal verbs

and past tenses

Learners asses the knowledge based
on the key provided

Met. Communicative learning/ critical thinking

Act. Type: speaking, descriptive activity(describing a word, or a
phrase)

Gr.: pair-work

Mat.: sets of vocabulary - worksheet

Met.: direct method

Act. Type: grammar: filling in gaps
Gr.: individual work/ whole-class
Mat.: workbook

Met.: communicative learning
Act. Type: speaking — interview
Gr.: pair-work/ whole-class
Mat.: worksheets

Met.: instruction-based
Act. Type: writing (writing a particular type of text)
Mat.: sheets of paper
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Worksheet — Unit 1 revision
Student A

1. Guess the word : describe the words using your own words to your
classmate, not to use the given word !

Aggressive, adolescent, concern, engaged, enthusiastic, irritated, retire,
private, safety, urgent

2. Speaking: Discuss the questions in pairs

Questions:
Who is someone you truly admire and look up to in your life?
When was the last time you ran out of your pocket money? Why, what did you buy?

Did you use to put up with some problems with your parents when you were
younger?

Who is the person you get on with the best?

Have you ever had to go back on a promise or commitment, and if so, how did you
handle the situation and its consequences?

3. Revision test

1.After watching the film, she couldn't help but feel a deep connection to the characters
and their struggles.

a) Distrustful b)emotional c) enthusiastic

2. Sara's view on the upcoming exam made her anxious, as she anticipated difficulty
and failure instead of focusing on her preparation and capabilities.
a) Optimistic b) pessimistic c) dependent

3. lhadto a creative excuse for being late to the meeting because of unexpected
traffic on the way.
a) Lookup b) split up c) make up

2. Match the words and phrases with the definitions.
a) get away with

b) retire

c) settle down

d) emigrate

e) grateful

1) to leave your own country in order to live in another country
2) to start living a quiet and calm life in one place, especially when you get married
3) to not be caught or punished when you have done something wrong
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4) feeling that you want to thank someone because of something kind that they have done, or
showing this feeling
5) to stop working, usually because you have reached a certain age

Telling stories ahout the past

4 Choose the correct verb forms to complete the sentences.
1 While we were cycling / had cycled home from school, we talked about our favorite movies.
2 Martin changed the channel on the TV after Jenny was leaving / had left the room.
3 Graham was reading a book when | saw / was seeing him earlier.
4 |visited / was visiting my aunt and uncle in Argentina three times when | was a small child.
5 Thebuilder didn't go home at five because he didn't finish / hadn't finished repairing the ceil
6 By the time the train arrived in Chicago, Amy ate / had eaten all her sandwiches.

Key:

1) b,b,c
2) A)-3,B)-5,C-2,d-1,e-4
3) Were cycling, had left, was, visited, hadn’t finished, had eaten

14-12.....1
12-10....2
10-8...... 3
8-6....... 4

Worksheet — Unit 1 revision
Student B

b) Guess the word : describe the words using your own words to your
classmate, not to use the given word !

Pessimistic, toddler, married, distrustful, complimentary, grateful, bitter, calm,
optimistic, emigrate
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€) Speaking: Discuss the questions in pairs

Questions :
Where do you usually look up a new word?
When was the last time you had to get away with some problem?
Were you brought up in a strict way or more democratic way?
What do you want to do for a living when you grow up?
What do you think is the right time/ age to settle down?

d) Revision test

1.After watching the film, she couldn't help but feel a deep connection to the characters
and their struggles.

b) Distrustful b)emotional c) enthusiastic

4. Sara's view on the upcoming exam made her anxious, as she anticipated difficulty
and failure instead of focusing on her preparation and capabilities.
b) Optimistic b) pessimistic c) dependent

5. lhadto a creative excuse for being late to the meeting because of unexpected

traffic on the way.
e) Lookup b) split up c) make up

2. Match the words and phrases with the definitions.
a) get away with

b) retire

c) settle down

d) emigrate

e) grateful

1) to leave your own country in order to live in another country

2) to start living a quiet and calm life in one place, especially when you get married

3) to not be caught or punished when you have done something wrong

4) feeling that you want to thank someone because of something kind that they have done, or
showing this feeling

5) to stop working, usually because you have reached a certain age
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Telling stories about the past

4 Choose the correct verb forms to complete the sentences.
1 While we were cycling / had cycled home from school, we talked about our favorite movies.
2 Martin changed the channel on the TV after Jenny was leaving / had left the room.
3 Graham was reading a book when | saw / was seeing him earlier.
4 |visited / was visiting my aunt and uncle in Argentina three times when | was a small child.
5 Thebuilderdidn’t go home at five because he didn't finish / hadn't finished repairing the ceil
6 By thetime the train arrived in Chicago, Amy ate / had eaten all her sandwiches.

Key:

1) b,b,c
2) A)3,B)-5,C-2,d-1,e-4
3) Were cycling, had left, was, visited, hadn’t finished, had eaten

14-12......1
12-10....2
10-8...... 3
8-6....... 4
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Use of English

formofthe 9 Circle the

b was hippéﬁing
b was thinking

d
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LESSON PLAN 2

Subject: writing, speaking

Date and time of the lesson: 15.12. 2023

Class: 3A

Topic: Unit 1 — phrasal verbs - speaking, writing a message

Number of learners: 11

Lesson objectives:

Remember: Learners recall polite requests and select which one are used with to infinitive and which ones with ing
form

Apply: learners implement polite requests into their writing

Create: Learners produce their own sentences using the key phrases (polite requests)
Create: Learners formulate a written answer to a message

Didactic materials used:
Textbook, worksheets

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:55- Phrasal verbs — speaking Met. Communicative language learning
11:05 - Learners discuss the Act. Type: speaking - discussion
questions in pairs Gr.: pair - work
- Sharing answers with the Mat.: worksheets
teacher
11:05—- 15 | Writing a message Met.: direct method, communicative language learning
Textbook — p. 17 Act. Type: speaking — discussion, reading — text- related
Pre- writing: key phrases revision, guestions, pre-writing -- discussion
reading a sample message and Gr.: whole-class teaching
answering questions Mat.: textbook

1.Speaking — reasons for having a pen
friend

2. Reading an advertisement and
discussion

3. Reading an example answer
message and discussion

4. Key phrases —when it is used to
infinitive and when ing form

11:15-20 | Pre-writing: Speaking Met.: direct method, communicative language learning
Exercise 5 Act. Type: speaking — discussion, asking — text- related
- Learners ask a partner about | questions and responding to them , pre-writing -- discussion
given prompts using key Gr.: park - work
phrases from the previous Mat.: textbook
exercise

Checking the questions with the
teacher
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11:20 -
25

11:25-
35

11:35-40

Pre-writing: Multiple matching —
exercise 7
- Learners match sentences
with other sentences and
add extra details

Writing a message
- According to instructions in
ex. 3
- As homework — for those
who will not manage to do it
in class

Volunteers share their messages with
the teacher

Met.: direct method, language learning
Act. Type: pre-writing — multiple matching
Gr.: individual work

Mat.: textbook

Met.: direct method, communicative language learning
Act. Type: writing a particular piece of text
Gr.: individual work
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Who is someone you truly admire and look up to in your life?
When was the last time you ran out of your pocket money? Why, what did you buy?

Did you use to put up with some problems with your parents when you were
younger?

Who is the person you get on with the best?

Have you ever had to go back on a promise or commitment, and if so, how did you
handle the situation and its consequences?

Where do you usually look up a new word?

When was the last time you had to get away with some problem?
Were you brought up in a strict way or more democratic way?
What do you want to do for a living when you grow up?

What do you think is the right time/ age to settle down?
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Writing
A message

1 can write a message in response to an advertisement.

1 SPEAKING Workin pairs. What is a penfriend?
Think of three reasons why somebody might want a
penfriend in a different country.

Hil My name is Adam. I'm sixteen
years old and | live in Newcastle in
the UK. I'm looking for a penfriend
from any country in the world. Send
me a message and tell me about
vourself and your family. Also, could
you please tell me why you are
looking for a penfriend? Thanks -
and | hope to hear from you soon!

Click here to reply to Adam

ds above. What i ion does Adam as|

p
3 Read the task and the message below. Does Domin
provide all of the information that Adam a:

4 KEY PHRASES Look at the polite requests below. Which
one does Adam use in his advertisement? Which one does

Dominik use in his message?

Polite requests

Would it be possible for youto ... ?

Could you please ... > Would you mind if .. ?
Would you mind (+ -ing form)? | wonder if
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LESSON PLAN 3

Subject: Writing

Date and time of the lesson: 18.12. 2023

Class: 3A

Topic: Revision test unit 1, writing a message

Number of learners: 11

Lesson objectives:

Remember: Learners recall new phrases for polite requests

Apply: Learners implement the usage of new phrases and vocabulary into writing a message and an answer
Create: Learners write an advertisement and write a response to that using phrases for polite requests
Didactic materials used:

Tests, worksheets

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:00- Revision test — unit 1 Met. Instruction based
10:30 - Grammar, vocabulary, writing | Act. Type: writing
a message phrases Gr.: individual work
Mat.: Tests
10:30-45 - Distribution of writing papers | Met.: instruction based, direct method
- message Act. Type: writing — writing an answer to a message
Writing an answer to a message Gr.: individual work

- Writing an answer according Mat.: worksheets
to instructions in textbook
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Writing
A message

I can write @ message in response to an advertisement.

1 SPEAKING Work in pairs. What is a penfriend?
Think of three reasons why somebody might want a
penfriend in a different country.

Hil My name is Adam. I'm sixteen
years old and | live in Newcastle in
the UK. I'm looking for a penfriend
from any country in the world. Send
me a message and tell me about
vourself and your family. Also, could
you please tell me why you are
looking for a penfriend? Thanks -
and | hope to hear from you soon!

Click here to reply to Adam

2 Read the advertisement from a website for intemaﬁqn |
penfriends above. What information does Adam ask

4 KEY PHRASES Look at the polite requests below. Which
one does Adam use in his advertisement? Which one does

Dominik use in his message?

Polite requests
Would it be possible for you to ... ?

Could you please ... > Would you mind if ... 2
Would you mind (+ -ing form)? | wonder if ...
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Message: f _— \\\I\

. O

Unit 1
1 Complete the sentences. Use the past perfect, past continuous, or past simple.

1 When Rachel and Carlos got married, they ( not / be) engaged for very long
—only a few weeks.

2 You obviously (not/listen) when | (ask) you to turn down
the music.

3 It (rain) when we (leave) the cinema.

4 | ( not/ buy) anything, because | (leave) my wallet at home.

5 Tessa’s father bought her a second-hand car after she (pass) her driving test.

2 Match the words with the explanation:

toddler centenarian concerned makeup elderly

1 This person is one hundred years old.
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To invent something — e.g. a story, an excuse

Worried about someone or something.

We use this word to describe an old person.

a W N

This child is learning to walk, speak ( 1-3years)

3 Choose the correct phrasal verb to complete the sentences.

gotupto gotaway with  put up with go backon  walked outon get along with look up
go through with

1 Ted promised to do a bungee jump with us, but he’s really scared about it. He’ll never
it.

2 You said, ‘I'll help you to organise the party,’ so don’t your promise.

3 Canyou this word in the dictionary for me? | don’t understand what it means.

4 Everybody knows he killed his wife, so | do not understand how come he a murder.
5 1don't like the new classmate. it’s difficult to all of his sarcastic jokes.

6 My brother and | don’t each other.

7 The started wasn’t very tasty, but the main course it.

8 Instead of getting married he pregnant girlfriend.

9 Tell me what you at the weekend.

4 Circle the intentions with the tone of voice you are most likely to use:

1 Remembering something from the past: arrogant nostalgic sympathetic
2 Thanking somebody: accusing bitter grateful

3 Praising somebody: calm complimentary optimistic

4 Complaining about something: optimistic enthusiastic miserable

5 Use the following words in a sentence. One word = one sentence.
LIVEUP TO

RUN OUT OF

GO IN FOR

SPLIT UP

6 Explainin English:
PASS AWAY

RETIRE
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INHERIT

IN MY THIRTIES

7 Translate:

Zvykl jsem si vstavat v Sest rano.

Nejsem zvykly délat domaci ukoly.

Kdyz jsem byl maly, chodivaval jsem s babi¢kou kazdou nedéli do kostela.

LESSON PLAN 4

Subject: grammar, vocabulary, speaking, writing

Date and time of the lesson: 4.1. 2024, 10:00-45

Class: 3A

Topic: Unit 2 - leisure activities, writing a message, unit 2 — vocab, speaking
Number of learners: 8

Lesson objectives:

Remember: Learners recall vocabulary for leisure activities and sport activities
Understand: Learners classify collocations into groups

Analyze: Learners sort out and match the verbs with nouns to form a collocation
Didactic materials used:

Worksheets, textbook , exercise book

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL

10:00- Test results/ vocabulary revision Met. Direct method

10:10 Tests are distributed Act. Type: test correction

Checking Gr.: whole class

Mat.: tests

10:10- Messages Met. Direct method, communicative language learning

10:15 - Distribution and correction Act. Type: speaking - interview

Gr.: whole-class
Mat.: worksheet —messages

10:15-25 | Collocations and matching Met. Communicative language learning, critical thinking
- Thelearners form individual Act. Type: collocations - matching
collocations in groups Gr.: group work
- Checking with the teacher Mat.: worksheets
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10:25-30

10:30-40

Collocations rules
- The learners read about rules for
forming collocations
- Checking with the teacher

Reflective activity — forming collocations
and sentences
- Each learner is given one
collocation and makes a
sentence using the collocation

Met. Direct method

Act. Type: collocations-rules

Gr.: individual work, whole-class teaching
Mat.: textbook

Met. Direct method
Act. Type: collocations- forming sentences
Gr.: individual work, whole-class teaching
Mat.: exercise book

GO

DO

PLAY

bowling aerobics baseball
cycling archery basketball
dancing athletics board gam
fishing ballet chess
jogging exercise cricket
riding gymnastics football
running judo hockey
sailing karate rugby
skating kung-fu snooker
skiing tackwondo squash
swimming tai chi table-tennit
wrestling yoga volleyball
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LESSON PLAN 5,6

Subject: grammar, vocabulary, speaking

Date and time of the lesson: 5.1. 2024, 10- 10:45, 10:55 — 11:40

Class: 3A

Topic: Unit 2 — leisure activities, likes and dislikes, present perfect and past simple contrast
Number of learners: 8

Lesson objectives:

Remember: The learners recall the rules for present perfect and past simple
Understand: Learners recall phrases for likes and dislikes

Learners recall vocabulary for leisure activities and sports

Apply: Learners implement the new phrases and vocabulary into speaking activity
Analyze: Learners differentiate the meaning between present perfect and past simple

Didactic materials used:
Worksheets, textbook, workbook

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:00 - Likes and dislikes phrases Met. Direct method
10:10 The learners recall some phrases for Act. Type: grammar — matching
expressing likes and dislikes and then Gr.: pair-work
match the phrases into 2 columns Mat.: worksheet leisure time
10:10 - Asking questions about likes and dislikes | Met. Direct method/ communicative language learning
11:17 Learners find out which activities their Act. Type: speaking - interview
classmates like and dislike doing Gr.: pair-work/ whole-class

Mat.: worksheet — leisure time
Checking

What did you find about your
classmates?

10:17 - Textbook — present perfect/ past simple
10:27 contrast
p.22-ex.2,3
10:27 - The learners distinguish the difference Met. Communicative language learning, critical thinking,
10:45 between these two tenses and match the

direct method

Act. Type: grammar —filling in gaps
Gr.: whole-class teaching

Mat.: textbook

phrases to tenses

Ex. 5 — Barbie boy
The learners fill in gaps missing verbs in a
correct form

Learn this — grammar rules
The learners read the grammar box

10:55 - Speaking — Have you ever Met. Communicative language learning, critical thinking
11: 20 Act. Type: grammar —filling in gaps
Gr.: individual work, whole-class teaching
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11:20 -
30

11:30-40

The learners ask their classmates
questions — have you ever and
classmates add extra information in past
simple

Workbook — present perfect/ past
simple

Leisure time activities and sports

The learners fill in gaps missing verbs in a
correct form

checking

Mat.: textbook

Met. Communicative language learning
Act. Type: speaking - interview

Gr.: pair- work

Mat.: leisure time worksheet

Met. Direct method

Act. Type: grammar —filling in gaps
Gr.: individual work, whole class
Mat.: worksheet
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smiarmeaning fothe f
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words,

1 1can stil remember

1
Jason —
3 [ haven't played table

7 My brother has:

L~

Leisure time

1. Likes/dislikes

Sort out the phrases into two columns:

1 love/like playing..., | amvery keen on....[verb + ing), | am not a huge

it ot e

fan of..., | can't stand...(ygrh#ing) , | am not into..., ... isn't my cup of tea, 'm
passionate about verb+ [ng, | hate_verb + Ing), | enjoy (verb+ jng, I'm crazy
about.....(verb + ing), | can't bear (verb+ ing)

Dislikes

1. Ask each classmate following questions and note down the answers:

Which sports or activities do you
dislike doing?

Which sports or activities do you
enjoy doing?
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Present perfect/ past simple speaking

nsx .. for dirnctions when you wers tost? MAVE | afightand lost?
BAKE | brosd athoma? HOLD & newbom baby?

BITE | into an appie that had a wormin 47 LY _aite?

BREAK .. your arm or leg? LOSE | .. tha key to your house?

AL [ o112 MAKE | 2 actsion that you regretted sherwards?
lery - while watching a film? PLANT | atree?

bo . bunges jumping? READ .. abookin English?

DRAW | something on  pavement with apiecs of chalk?  RUN - amarathon?

DRINK | tomato juice? SEND | an email to someone by accident?

EAT [ rawnsn? SPEND |... the whole day doing nothing?

FALL ... down the stairs and hurt youssif? STEAL [ anytning ina shop?

FEED | pigeons in = park? [TAKE | part in & sports competition?

FIND  |...a walletwith & lot of money in it? TELL  [...3tie to make someane happy?

aET [ into trouble at schoor? [THROW ... a stonainto a river?

[GIVE .. bad advice to anyons? WRITE ... posm?




LESSON PLAN 7

Subject: Writing, speaking, listening, vocabulary

Date and time of the lesson: 6.1. 2024, 10:55-11:40
Class: 3A

Topic: Present perfect/ past simple, eating out
Number of learners: 11
Lesson objectives:

Remember: Learners recall new phrases for rating

Analyze: Learners differentiate past simple and present perfect in conversation
Learners identify the context of a dialogue
Apply: Learners implement the usage of new phrases into writing activity
Didactic materials used:

textbooks
TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:55 - - Listening — past simple/ Met. Audio lingual
11:00 present perfect Act. Type: listening - dialogue
Gr.: individual work
Learners listen to a dialogue | Mat.: YouTube, sheets of paper
from TV show Friends and
write down sentences in
past simple and present
perfect
https://www.youtube.com/watch?v=
TutcOUvVLOIO
11:00 - Vocabulary - food Met.: direct method
03 Learners match the vocabulary with Act. Type: vocabulary - matching
the pictures above Gr.: individual work/ whole class
p.23/1 Mat.: textbook
checking
11:03- Food quiz Met.: direct method, communicative language learning
11:08 - Learnersfill in the quiz in Act. Type: speaking — discussion
pairs and check the answers | Gr.: pair-work
- P.23/2 Mat.: textbook
11:08- Listening Met.: task-based, communicative language learning
11:15 - Learners read the listening strategy | Act. Type: speaking — discussion
and listen for clues and missing Gr.: pair-work
information Mat.: textbook
-ex. 3,4,5
11:15- Vocabulary — matching Met.: direct method
11:17 Learners match the phrases with the | Act. Type: vocabulary - matching

descriptions
Ex. 6

Gr.: individual work/ whole class
Mat.: textbook
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https://www.youtube.com/watch?v=Tutc0UvL0I0
https://www.youtube.com/watch?v=Tutc0UvL0I0

11:17-21

11:21-31

11:31-40

Listening
Matching the phrases with the type
of restaurant

Speaking

Answering the questions in pairs
p.23/8

checking

writing
one sentences with positive review
and one with negative

Met.: audio-lingual

Act. Type: listening for a specific information
Gr.: individual work/ whole class

Mat.: textbook

Met.: communicative language learning, direct method
Act. Type: speaking - discussion

Gr.: pair work

Mat.: textbook

Met.: communicative language learning, direct method
Act. Type: writing sentences

Gr.: individual/ whole class

Mat.: textbook
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Listening
Eating out
{can identify the context of a dialogue.

| VOCABULARY Match each photo (A-D)with a -
ypeofdish 3 (REEN) Read the Listening Strategy. Than ster to two
from the list below. Which dishes da you like or dislke? extracts and answer the questions.
Fooddishes curry ple pudding risotte
g Extract]
salad sandvich  soup  stew stir-fry 1 Yehyisthe mantaling to the yeater?
A R—— ez % 2 What simeof day Is the dizlogua taking place?
2 SPEAKING Work in pairs. Do the food quiz. Then check B2
- your answers at the battom of the page, 3 Whowspeasingl .
-l 4 \Ynere s the spaakert

s EEIED (istento between two teenagers. For
‘each quastion, write e correct speaker: Matthew (M) or
Scarlert (S} Make a note of the words that helped youto
decide on the answers.

Which pesson .

e
u W@uwﬂla‘ﬂpﬂ_

www.BANDICAM.com

» pl o  0:06/0:55

Present Perfect vs Past Simple video 5
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LESSON PLAN 8

Subject: grammar, speaking, listening

Date and time of the lesson: 7.1. 2024, 11:50-12:35

Class: 3A

Topic: Present perfect simple/ continuous

Number of learners: 8

Lesson objectives:

Remember: Learners recall the rules of present perfect simple/ continuous

Understand: Learners explain the difference between present perfect simple/continuous
Apply: Learners implement the usage of present perfect continuous into collaborative activity
Create: Learners produce sentences using present perfect simple and continuous forms

Didactic materials used:
Workbook, textbook, pantomime cards

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
11:50-55 | Dialogue listening Met. Audio-lingual, direct method, communicative language
Learners listen to a dialogue between learning
two speakers talking about seeing a Act. Type: listening — listening for opinion
movie and they discuss which speaker is | Gr.: individual work/ whole class teaching
more enthusiastic Mat.: textbook
11:55- Learn this! Met. Direct method, communicative language learning
12:00 - Learners complete the rules for | Act. Type: speaking —interview, discussion
the present perfect continuous | Gr.: pair work/ whole-class
- P.24 Mat.: textbook
12:00- - Making sentences and answers | Met. Communicative language learning, critical thinking
12:05 in present perfect continuous Act. Type: grammar — making sentences
- Ex.4,5 Gr.: whole-class teaching, individual work

Mat.: textbook

12:05- Present perfect continuous practice Met. Direct method
12:10 - Learners practice the use of Act. Type: grammar — making sentences
present perfect continuous Gr.: whole-class teaching, individual work
- P.21/1 Mat.: workbook
12:10-13 | Present perfect simple/ continuous Met. Direct method
contrast Act. Type: grammar — rules
- Learnthis Gr.: whole-class teaching, individual work
- Learners fill in the rules and Mat.: textbook
differences between these two
tenses
Present perfect simple/ continuous
contrast
- Learners practice the contrast
- P.21/3
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12:13-
12:18

Pantomime — present perfect

continuous

- Learners work in groups and
make pantomime scenes

Met. Scenario-based, collaborative learning
Act. Type: grammar — making pantomime
Gr.: group work

Mat.: pantomime cards
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PRESENT PERFECT CONTINUOUS

What have | been doing?

L_ TEACHTHIS

You've been singing in
the shower.

You've been doing the
housework.

You’ve been flying a
kite in the park.

You've been watching
a 3D film.

You've been riding on
a roller coaster.

You've been studying
for an exam all night.

You've been eating
spaghetti in an Italian
restaurant.

You've been working
out at the gym.

You've been painting
your house.

You've been playing
badminton at the
sports centre.

You've been doing
your homework in the
library.

You've been
sunbathing on the
beach.
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LESSON PLAN 9

Subject: grammar, writing
Date and time of the lesson: 10.1. 2024, 8:55-9:40

Class: 3A

Topic: Present perfect simple/ continuous
Number of learners: 8

Lesson objectives:

Remember: Learners recall the rules of present perfect simple/ continuous

Understand: Learners explain the difference between present perfect simple/continuous

Apply: Learners implement the usage of present perfect continuous, for and since into writing activity
Create: Learners produce sentences using present perfect simple and continuous forms and for and since

Didactic materials used:
Workbook, textbook

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
8:55-9:05 | Present perfect simple/ continuous rules | Met. Direct method / grammar translation
Act. Type: grammar — rules, writing, speaking
- Learners study the rules of Gr.: individual work/ whole class teaching
present perfect simple and Mat.: textbook
continuous, how they are
formed and explain the rules to
the neighbour
- For each rule they make their
own sentence
- Sharing and checking
9:05-9:12
Short summary on the board
- The summary is provided on the | Met. Direct method, communicative language learning
board, learners check it with Act. Type: speaking — interview, discussion
their explanation and come up | Gr.: whole-class
with example sentences Mat.: textbook
9:12-9:22 | Present perfect simple/ continuous
contrast Met. Communicative language learning, critical thinking
- Learners form the sentences Act. Type: grammar — forming sentences
either in present perfect simple | Gr.: whole-class teaching, individual work
or continuous using the verb Mat.: workbook
given
Workbook —21/4
9:22-9:27 | For and since practice
- Workbook - 21/2
- Learners form the sentences Met. Direct method
either in present perfect simple | Act, Type: grammar — forming sentences
or continuous using the verb Gr.: whole-class teaching, individual work
given + for or since Mat.: workbook
9:27-9:40 | Forming sentences

- Learners form 2 sentences —in
present perfect simple/
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continuous including for and
since
Writing on the board

Met. Direct method/ grammar translation
Act. Type: writing- forming sentences
Gr.: whole-class teaching, individual work
Mat.: textbook
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LESSON PLAN 10

Subject: writing, speaking, vocabulary, pronunciation
Date and time of the lesson: 12.1. 2024, 10:55-11:40

Class: 3A

Topic: Compound nouns
Number of learners: 11
Lesson objectives:
Remember: Learners recall individual compound nouns

Apply: Learners implement the usage individual compound nouns into writing activity and speaking activity
Create: Learners produce and form sentences using compound nouns

Didactic materials used:

Textbooks, workbooks, compound nouns cards

TIME CONTENT METHOD / ACTIVITY TYPE / GROUPING OF LEARNERS /
MATERIAL
10:55- - Brainstorming Met. Communicative language learning, brainstorming
11:00 - The learners think about Act. Type: vocabulary — brainstorming, speaking
the meaning of compound | Gr.: pair work/ whole class
nouns and come up with Mat.: -
examples in pairs
11:00- Compound nouns cards Met.: communicative language learning, critical thinking
11:09 -Learners match the nouns with Act. Type: vocabulary matching
suitable nouns to form a compound | Gr.: group work
noun Mat.: compound nouns cards
Checking the meaning
Compound nouns and pictures Met.: task-based, communicative language learning
11:09- Act. Type: vocabulary - matching
11:14 Matching the individual words with | Gr.: whole-class/ individual work
pictures Mat.: textbook
11:14-16 | Pronunciation - stress Met.: task-based, communicative language learning, audio
The learners decide if the stress is lingual
put on the first or second word Act. Type: pronunciation — stress, speaking - discussion
Gr.: individual work/ whole class
Mat.: textbook
11:16-18 | Grammar box Met.: task-based/communicative language learning, direct
- The learners read the rules | method, grammar translation
for forming Act. Type: grammar - rules
- compound nouns Gr.: whole class
Mat.: textbook
11:18-25 | Workbook —22/1,2
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11:25-35

11:35-40

Learners practice individual
compound nouns — match the
words with pictures

Writing sentences on the board

Each learner is given one compound
and use it in a sentence

HW -22/3

Met.: task-based/communicative language learning, direct
method

Act. Type: vocabulary - matching

Gr.: individual work/ whole class

Mat.: workbook

Met.: direct method

Act. Type: writing — making sentences
Gr.: individual work/ whole class
Mat.: -
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Word Skills

Compound nouns and adjectives
I can use compounds correctly.

ING Look at the photos. What do they have in
ommon? Which is the most spactacular, in your opinion?

0 Match the nouns below with the photos in
xercise L Some nouns go with more than one phote.
ompound nouns  flood fghts  football pitch
inroad mountai range  safety net  sed shore
jwimming poal  tennis court  tenns player  tower bist

LEARN THIS! Compound adjectives
Compound adjectives ate adjectives formed from Lwo

eaten record-breaking wur-dwred
cempotng Jhl\?‘l‘l‘ﬁ\vtniwm,:
«cshmemcremmm

[2l Listen and repeat the compound nouns from
1% 2 Which ward |s stressed: the first or second?

6 VOCABULARY Work in pairs. Read the Learn thisl box.
M(mwﬁﬂﬁmrﬂ] Decide which sparts venues from exerases 2and S you are
stk likely to describe with these compound ld]e‘ﬂhlu;
Ee (Wiiteboand) o with a hyoher Compound adjectives 25-metre  400-metre
tierary, airconditioned  brightly it elght-lane eighteen-hole
fulksized open-alr solar-heated soundprool
well-2quipped

LUisten to four students a
facility for their school, Match the fac
with the spe.nkers (1—4) There Iso"ng

k 2 Underline at east one example of each type
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%mhAindB!o’miPﬁns b awell-catipped art an
help you. find three more 4 phrspeed Wi-F netweork 8

d 330023t theatre
& an ablwieather fouthall pitchi

8 SPEAKING Which facllity from

most for your school? 2 Canthe
one choice? )

Flood lights
Football pitch
Main road
mountain range
Safety net
sea shore
swimming pool
tennis court
tennis player
tower block
athletics track
basketball court
bowling alley
boxing ring
climbing wall
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Golf course
ice rink
dance studio
weights room

Appendices D (observation forms)
a) experimental group

Lesson 1 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 15.12. 2023
Time: 7:10-7:55

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes, especially the first two on Mentimeter. The learners seem to enjoy them.

2. Describe the classroom atmosphere.

Friendly, relaxed. I did not pay attention to one learner who was struggling with my instructions (I
did not understand them). But I noticed that a bit later which was a mistake. | was more focused
on the computer than weak learners, which was a mistake.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Not always, I am aware of the fact that I should have checked the understanding more then just
once and ask other learners to explain the instructions to other learners before all activities.

Lesson 1 (non-participant observer)
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Observation form — experimental group
Class: 2.F
Date: 15.12. 2023
Time: 7:10-7:55

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes, completed activities right away.

2. Describe the classroom atmosphere.

Relaxed, except for one student who was getting a bit depressed as he didn’t understand the
instructions. Moreover, he expressed that in a way that he doesn’t know what to do.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Not always= due to not paying attention, doing something different or whatever. I recommend
checking the understanding of the instructions.

In one activity= the students couldn’t do the exercise as they may not understood the instructions.

Lesson 2 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 18.12. 2023
Time: 11:50-12:35

1. Are learners interested in individual activities? If so, how is it demonstrated?

Diverse activities. Not bored. Enjoyed when they had to choose a classmate to respond to a question.

2. Describe the classroom atmosphere.
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Relaxed, friendly.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Clear, comprehensible. In ca se of misunderstanding — raised hands.

Lesson 2 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 18.12. 2023
Time: 11:50-12:35

1. Are learners interested in individual activities? If so, how is it demonstrated?
Curious to learn more. (what it is going to be about)
Actively participating (role play, wordwall, phrases)

Listening: not interested — didn’t know what they should listen to — were talking to each other and not
listening to the teacher

2. Describe the classroom atmosphere.

Relaxed, friendly.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Mostly. Sometimes the teacher adds up the instructions during an activity.

Sometimes students themselves ask for clarification.
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Lesson 3 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 5.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

They particularly liked the activities with multimedia usage — Mentimeter, Quizlet Live.

2. Describe the classroom atmosphere.

Quite noisy.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Not always clear instructions. Quizlet Live — did not understand them properly

Lesson 3 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 5.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
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9

Yes. The first two activities were interactive. They enjoyed that — using “likes’
Listening — neutral, no emotions evoked, no sign of enjoyment

Quizlet — yes, sign of enjoyment, excitement, asked for replaying the game

2. Describe the classroom atmosphere.

Too relaxed — not respectful towards the teacher

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Not always clear instructions. Quizlet = some learners were discussing the instructions while
playing. They didn’t catch the instructions.

Lesson 4 (participant observer)

Observation form — experimental group

Class: 2.F

Date: 10.1. 2024

Time: 8-8:45
1. Are learners interested in individual activities? If so, how is it demonstrated?
Showed enthusiasm in all activities.
2. Describe the classroom atmosphere.
Relaxed, Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
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Instructions clear.

Lesson 4 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 10.1. 2024
Time: 8-8:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

Lend x borrow = yes, immediately engaged. 2™ conditional = yes, enjoyed reading each other’s
sentences

Gr. Ex.: they were practising grammar — immediately started working, seemed engaged

2. Describe the classroom atmosphere.

Relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Yes - mostly

Lesson 5 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 11.1. 2024
Time: 11:50-12:35

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes = got interested in Mentimeter using their mobile phones. Completed activities in textbook right
away.
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2. Describe the classroom atmosphere.

Calm, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Always comprehensible.

Lesson 5 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 11.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
Yes= got engaged in talking (asking and answering questions)

They listened to each other’s answers, paying attention classmates’ answers

2. Describe the classroom atmosphere.

Calm, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Yes. Instructions were repeated by students. If anyone isn’t sure if he understood correctly, he asks for
clarification.
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Lesson 5 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 11.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
Yes= got involved in talking (asking and answering questions)

They listened to each other’s answers, paying attention classmates’ answers

2. Describe the classroom atmosphere.
Calm, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Yes. Instructions were repeated by students. If anyone isn’t sure if he understood correctly, he asks for
clarification.

Lesson 6 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 12.1. 2024
Time: 7:10-7:55

1. Are learners interested in individual activities? If so, how is it demonstrated?
Yes= they seem to enjoy new and updated activities. They particularly liked the board game.

2. Describe the classroom atmosphere.
Relaxed, friendly.
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3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes, the instructions were explained clearly.

Lesson 7 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 15.1. 2024
Time: 11:50-12:35

1. Are learners interested in individual activities? If so, how is it demonstrated?

Wordwall — Yes, they actively watched the sentences on the board. They were listening to each other,
participating.

Boardgame — yes, engaged

Mentimeter — yes, started immediately writing, enjoyed the answers on the board

2. Describe the classroom atmosphere.
Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Yes. One student didn’t understand so he asked for clarification

Lesson 7 (participant observer)
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Observation form — experimental group
Class: 2.F
Date: 12.1. 2024
Time: 7:10-7:55

1. Are learners interested in individual activities? If so, how is it demonstrated?

Neutral- they didn’t evoke any emotions in many activities. When it comes to mock test —
they liked that they could find out what their results are.

2. Describe the classroom atmosphere.
Calm, friendly.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions

Lesson 7 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 12.1. 2024
Time: 7:10-7:55

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes — cooperating in pairs, working on the tasks, engaged in the activity.

2. Describe the classroom atmosphere.
Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions
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Lesson 8 — no observations filled

Lesson 9 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 22.1. 2024
Time: 13:10-13:55

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes — particularly enjoyed typing down the sentences on PC.

2. Describe the classroom atmosphere.
Relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions

Lesson 9 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 22.1. 2024
Time: 13:10-13:55
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1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes — in pairs they were discussing the correct answers. But overall — not always engaged.

2. Describe the classroom atmosphere.
Relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions

Lesson 10 (participant observer)

Observation form — experimental group
Class: 2.F
Date: 24.1. 2024
Time: 8-8:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

They particularly enjoyed Kahoot! However, they did not seem to be engaged in other
activities.

2. Describe the classroom atmosphere.
Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions, no one had to ask for clarification
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Lesson 10 (non-participant observer)

Observation form — experimental group
Class: 2.F
Date: 24.1. 2024
Time: 8-8:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

1t and 2™ activity — partly (the students who were creating the sentences were interested,
engaged, listening. The others were not into it, they were just sitting, bored, not active

Exercises — engaged, immediately started working

Mentimeter — yes, enjoyed, they immediately started typing the sentences

2. Describe the classroom atmosphere.

Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Yes — comprehensible and understandable instructions, no need for clarification
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b) Traditional group

Lesson 1 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 13.12. 2023
Time: 8:55-9:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
Shy at the beginning.

Enjoyed the activities focused on unit test revision.

2. Describe the classroom atmosphere.
Calm., quiet atmosphere.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Simple and clear instructions.

Lesson 1 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 13.12. 2023
Time: 8:55-9:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
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Yes — engaged in the activities. Cooperated with each other.

2. Describe the classroom atmosphere.

Relaxed. Students were not stressed by the teacher’s attitude. Not afraid to ask questions when they
needed clarification.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Simple and clear instructions. All learners were doing what they were supposed to do. However, two
learners didn’t know what to do and they did not even ask for clarification.

Lesson 2 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 15.12. 2023
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

Not always. They were against repeating the answers in front of the class when practising
phrasal verbs.

2. Describe the classroom atmosphere.

Calm, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Simple and clear instructions.
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Lesson 2 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 15.12. 2023
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
Yes — they were talking and discussing questions — seemed to be engaged.

The last activity — No. They did not want to talk. They were just sitting and staring at the
board (they didn’t see the point — they had already answered the questions in pairs).

2. Describe the classroom atmosphere.
Relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Yes, students know what to do. If not — it can be due to not listening and talking to each other.

Lesson 3 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 18.12. 2023
Time: 10:00 — 10:45

1. Are learners interested in individual activities? If so, how is it demonstrated?
Yes — they particularly liked writing responses to their classmates during writing task.

2. Describe the classroom atmosphere.

Relaxed.
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3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible and simple instructions.

Lesson 3 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 18.12. 2023
Time: 10:00 — 10:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes — they seemed to be enjoying the activity. Completed the task right away.

2. Describe the classroom atmosphere.
Relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
1* past of the activity — everyone knew what to do.

2" part — the instructions were introduced while some students were writing the message and they
were not listening.

227



Lesson 4 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 4.1. 2024
Time: 10:00 — 10:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

Partly — some activities should have been shortened so some learners started to get bored. But
other activities were engaging and appealing for the learners.

2. Describe the classroom atmosphere.

Funny, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible and clear.

Lesson 4 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 4.1. 2024
Time: 10:00 — 10:45

1. Are learners interested in individual activities? If so, how is it demonstrated?

At the beginning — seemed to be overwhelmed by a number of activities. But then, they
started to enjoy the lesson.
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2. Describe the classroom atmosphere.
Funny, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Almost clear.

Lesson 5-6 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 5.1. 2024
Time: 10:00 — 10:45, 10:55 — 11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

Yes — engaged in all activities.

2. Describe the classroom atmosphere.
Relaxed, friendly.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
No need to clarify the instructions. Clear and comprehensible.

Lesson 5-6 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 4.1. 2024
Time: 10:00 — 10:45
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1. Are learners interested in individual activities? If so, how is it demonstrated?

Partly — some activities should have been shortened so some learners started to get bored. But
other activities were engaging and appealing for the learners.

2. Describe the classroom atmosphere.
Funny, relaxed.

3. Does the teacher provide clear instructions? Do the learners understand the instructions?

Comprehensible and clear.

Lesson 7 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 6.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
Interested in the first activity.

Not in listening tasks — boring

2. Describe the classroom atmosphere.
Neutral.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible and clear.

Lesson 7 (non-participant observer)
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Observation form — traditional group
Class: 3. A
Date: 7.1. 2024
Time: 11:50 -12:35

1.Are learners interested in individual activities? If so, how is it demonstrated?

Not interested in the activities. Nothing original.

2. Describe the classroom atmosphere.
Boring, tiring.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible and simple.

Lesson 8 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 6.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

Not interested in the activities. They were tired of completing the exercises in the textbook.
However, liven up by the last activity.

2. Describe the classroom atmosphere.
Boring, tiring.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible and simple.
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Lesson 8 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 6.1. 2024
Time: 10:55-11:40
1. Are learners interested in individual activities? If so, how is it demonstrated?

Not engaged in the lesson. They were not listening to the instructions — doing something else.

2. Describe the classroom atmosphere.
Boring, too relaxed

3. Does the teacher provide clear instructions? Do the learners understand the

instructions?
Comprehensible instructions — but the students were not listening to them and playing attention to the
teacher.

Lesson 9 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 10.1. 2024
Time: 8:55-9:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

Engaged in the lesson — due to the fact that they finally understood the differences between
the tenses.

2. Describe the classroom atmosphere.
Calm.
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3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible instructions

Lesson 9 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 10.1. 2024
Time: 8:55-9:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

Appealing lesson. The learners enjoyed discussing and havind debate with their peers.

2. Describe the classroom atmosphere.
Calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible instructions.

Lesson 10 (participant observer)

Observation form — traditional group
Class: 3. A
Date: 12.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?

The learners evoked enthusiasm in the lesson. Especially enjoyed the brainstorming task.
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2. Describe the classroom atmosphere.
Happy, enjoyable

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?
Comprehensible instructions.

Lesson 10 (non-participant observer)

Observation form — traditional group
Class: 3. A
Date: 12.1. 2024
Time: 10:55-11:40

1. Are learners interested in individual activities? If so, how is it demonstrated?
The learners evoked enthusiasm in the lesson. Actively participating in the lesson unit.

2. Describe the classroom atmosphere.
Happy, calm.

3. Does the teacher provide clear instructions? Do the learners understand the
instructions?

Comprehensible instructions.
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