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INTRODUCTION

This diploma thesis is based on my twenty-eight years' experience with primary and
secondary education as a teacher of English. | enjoyed studying English and French in the
Canadian province of Quebec where | spent eleven months. It was an unforgettable experience
for me as a student but also as a future teacher. Based on that previous experience | decided to
devote my time and energy to teaching, to gaining knowledge and skills in practice and also by

continuing my studies at the University in Hradec Kralové.

Due to the topic being very extensive, | concentrated on the area of teaching vocabulary
in a practical way and | added my own experience with teaching vocabulary during the virus
Covid 19 pandemic quarantine. At first, | introduced, sketched and summarized generally some
theoretical backgrounds and basic legislation for English as a foreign language. The first chapter
deals with the position of English as a foreign language within the Framework Educational
Programme for Basic Education and describes the influence of The Common European
Framework of Reference for Languages. Chapter one is concerned with the education of
children with special needs and exceptionally gifted children. The second chapter presents the
ideas of the specialists about their choice of suitable textbooks for Czech students and how the
vocabulary should be presented and taught. The third chapter concentrates on information about
motivation and presents The Gardner’s theory of multiple intelligences and characterizes each
intelligence from the point of view of suitable teaching activities, materials and instructional
strategies. The focus of the thesis is the fourth chapter which is devoted to teaching vocabulary
in an entertaining way to motivate students and the interconnections with The Gardner’s theory

of Multiple Intelligences.

The fifth chapter presents a combination of research conducted concerning a reading
project using pupils’ diaries. Pupils created their own stories based on a chosen topic. The
diaries are described in detail with specific examples. The main part of the chapter is the small
exploratory research conducted via 30 questionnaires that were based on interconnections
between the Gardner's multiple intelligence theory and pivotal methods for vocabulary learning.
The last part is an introduction to a new programme for teaching vocabulary called WocaBee

with the results that my classes reached during the Covid 19 quarantine.

| used italics for citing my teaching experience. For naming pupils, word learners and
students were used because we regularly meet those expressions in the media, talking with

colleagues at work or at home
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1. AIMS AND STRUCTURE

The thesis follows two aims. The first aim of the thesis is in connection with the key
issue regarding methods of teaching vocabulary. I try to capture some information in order to
help me understand the system and structure of teaching English as a foreign language to pupils
in basic schools in the Czech Republic. Currently, the English language holds the position of
being a crucial language to the general public, from early childhood to old age. Considering my
personal experience with teaching, | focused on pupils of basic schools and their education.
They need English because they communicate with the world via social networks, emails, by
watching films and listening to music. Briefly, there are given examples of the most important
documents which are connected to educational strategies of the Czech Republic, and thereafter
international documents for teaching English. I introduce the Gardner’s theory of Multiple
Intelligence as the suitable technique for teaching vocabulary to emphasise pupils' intelligence

and support individualization in the Czech Republic.

The second aim is practical, and it is focused on three small research modules
interconnected with the Gardner’s Theory of Multiple Intelligence. The first is the vocabulary
diaries research, then I will show the results of the questionnaire based on the pupils’
intelligence and the last chapter concerning the practical part will introduce the programme for
teaching vocabulary called WocaBee. Due to the Covid 19 virus, | added my practical
experience with teaching vocabulary online. The data from the programme WocaBee was

gathered during the quarantine and | will present this data in the last chapter.

1.1. Connected with English teaching

To open the topic of teaching English as a foreign language, it is necessary to get to
know the fundamentals about the educational programmes for basic schools. The first chapter
will introduce curricular documents. These are developed at two levels: the national level and

the school level.

The Framework Educational Programmes define binding educational norms across
various stages: pre-school education, basic education and secondary education. The school level
consists of school educational programmes (SEPs), forming the basis of education at the
individual schools. (FEP BE, p.8 [online])

11



It is useful to know what level of language proficiency my students will try to

accomplish. The requirements for foreign-language education specified in the FEP BE are

based on The Common European Framework of Reference for Languages: Learning, Teaching,

Assessment. For the purpose of the thesis the abbreviation CEFR will be used. The CEFR

presents the common language policy of the European Union and the idea of plurilingualism.

The core of the CEFR is a description of various levels of language proficiency and category

overviews which describe how to use the language (topics, functions, types of texts,

competencies etc.) (CEFR, 2001, p.24). The six reference levels (Figure 1) are becoming widely

accepted as the European standard. Basic education learners are supposed to reach the A2 level

or A2+. The CEFR levels are used to identify textbooks level. It is usually written for
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Level A2 is called a basic user and it is described in Figure 1.

The CEFR quite a fundamental document, it can be justified as a manual for ELT
teachers to refer to. In comparison with The FEP BE, the CEFR involves only language

specifications as opposed to the FEP BE which provides various subjects for basic schools.

There are four important skills specified in CEFR for the level A2. According to
outcomes in listening comprehension, pupils should understand simple and clearly articulated

speech and conversation and understand the meaning of the thematic areas.

According to speaking, pupils should ask about basic information and react
appropriately in ordinary formal and informal situations, for example when talking about their
family, friends, leisure time and other acquired topics. They should be able to tell a simple story

or event, describe people, places and things from their everyday life.

Pupils like talking about their friends and what they were doing at the weekend. This is

a good starting point for the lesson.

The third requirement is their reading comprehension. Pupils should find the required

information in the simple authentic materials and understand it.

Pupils enjoy reading about some news, stories and other articles from the magazines.
My experience is with a Gate and Bridge however the Gate is an English educational magazine
at the CEFR level A2-B1, whereas the Bridge is for B1-B2 level.

Writing is necessary for learners to complete the basic information in the form and they
should be able to write easy texts about themselves and the family, school, leisure time and

other acquired topics. Pupils should react to simple writing tasks.

The curriculum is focused on the sound and graphic form of the language — development
of pronunciation skills and the ability to differentiate between some elements of the

phonological system of language, word and sentence accent, intonation, and spelling.

Pupils like dialogues and conversation about some interesting and current topics and
especially making up stories and easy texts. Developing pronunciation skills and phonological
system of language is included in most textbooks published in Oxford or Cambridge and pupils
can practise not only via exercises but also in Multi ROM. | focus on vocabulary learning and
according to CEFR pupils should develop sufficient vocabulary for oral and written
communication related to the thematic areas and communication situations; this includes work

with a dictionary.

13



Thematic areas are home, family, housing, school, leisure, culture, sport, health care,
feelings, and mood, eating habits, weather, nature and town, shopping and fashion, society and
its problems, job choice, modern technologies and media, travelling, some facts about English

speaking countries.

The second international document is European Portfolio which is based on the CEFR.
There is a Language Passport, a Language Biography and a Dossier. The Dossier consists of a
pupils’ documents, homework, and tests. The ELP supports the development of learner

autonomy, plurilingualism and intercultural awareness.

Cited from the ELP: ... “its aims are to help learners give shape and coherence to their
experience of learning and using languages other than their first language. It is also designed to
motivate learners by acknowledging their efforts to extend and diversify their language skills
at all levels and to provide a record of the linguistic and cultural skills they have acquired (for
the learners to be consulted, for example, when they are moving to a higher learning level or
seeking employment at home or abroad.” (ELP, 2010, p.1, [online]).

While Covid 19 teaching in quarantine, | created a portfolio for each pupil. | had been
teaching in 3 classes in the basic school. Every pupil had their own file with photocopies of
homework, projects, and tests. It takes a lot of time and effort to do this, but finally a complete
set of documentation is produced which | can look at or use to show either parents or pupils for
some further explanations or clarifications. Such a resource would be useful for pupils to keep
for their own benefit. Via the portfolio, pupils could see their process of learning and if they

were improving or not.

To conclude the summary of programmes, I must mention the School Educational
programme (SEP).

“School Educational Programmes are developed by individual schools themselves,
based on principles set out in the appropriate Framework Educational Programme. As a tool,
the schools can use the Manual for Developing School Educational Programmes (‘“the

Manual”), which exists for each Framework Educational Programme.” (FEP BE, p.6 [online]).

In the SEP characteristics there are pedagogical and educational strategies with regards
to teaching children with special educational needs and also how to incorporate cross-curricular

themes.

14



According to teaching foreign languages, every SEP specifies how to teach
exceptionally gifted children and how to teach disabled children. There is a chapter for
evaluation and auto evaluation. Each school has a different approach to their learners’ needs,

but the basic methods always come from FEP BE.

1.2. Framework curriculum timetable

According to the FEP BE the educational content of the educational field Foreign
Language has a weekly time a distribution of 3 teaching hours and is compulsory for the third
to ninth forms. If the pupils are interested and the legal guardians give their consent, the
instruction of Foreign Language may begin at a lower form; the pupils must be offered the
instruction of English prior to other languages. If the pupils (their legal guardians) select a
language other than English, the school must demonstrably inform the pupils’ legal guardians
of the fact that the educational system may not guarantee continuity in the education of the

selected foreign language during the pupil’s transfer to another elementary or grammar school.

(FEP BE, p.112 [online])

Pupils more and more often attend private English lessons to study because they have
problems at basic schools and their parents or teachers recommend them to study individually
or in a small group to improve their English. Moreover, the number of pupils with educational

needs has been increasing rapidly, and they have been integrated into basic schools since 2005.

1.3. Education of pupils with special educational needs

This chapter describes education of pupils with special educational needs. This topic is
included in the thesis because it relates to teaching vocabulary. Students with special
educational needs must be taught with a special approach. We meet increasing number of these
students in our classes, and it is important to be educated in and gain knowledge of, special
pedagogy in order to understand how the pupils behave and why. Teachers are required to be

agreeable and patient but also consistent.

| appreciated the courses at university that were practical, and we were thrown to
situations that any teacher could actually experience. We could try out the situations acting
pupils with special educational needs. Those pupils demand special methods and teaching

techniques.
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According to the FEP BE there is a definition for the pupils with educational needs.

“Such pupils are considered as pupils with special educational needs who suffer from
chronic health conditions (physical disability, visual and/or hearing impairment, mental
retardation, autism, speech impediments, simultaneously handicapped with multiple disabilities
and learning or behavioural developmental disorders), physically handicapped pupils (physical
debilitation, long-term illness and mild mental-health disorders leading to learning and
behavioural problems) and socially disadvantaged pupils (coming from a family background
with a low socio-cultural position, at risk of sociopathic phenomena, having court-ordered
institutional care or education in a juvenile correction institution and pupils in refugee status
and asylum-seekers)”. (FEP BE, p.115 [online])

As stated in the FEP BE, in all forms of educational organization, it is necessary to
create such conditions for the pupils that would enable their successful education and satisfy
their special educational needs. For the education of pupils with a chronic health condition
and/or physical handicap, it is necessary to combine special educational approaches, alternative
methods with modified methods. Elementary education of pupils with a chronic health
condition and/or physical handicap requires the professional preparedness of pedagogical
employees, a stimulating and accommodating school environment which, with the contribution

of all supportive measures and thus facilitates their social integration.

1.4. Education of exceptionally gifted pupils

Teaching exceptionally gifted pupils needs a particular way of behaving and treating
them. | believe that teachers are more afraid of teaching pupils with disabilities than
exceptionally gifted ones, but it is a real challenge and responsibility to teach the exceptionally
gifted pupils in such a manner that they have acceptable results. | found out that with my own
teaching experience, it is useful to use Gardner’s theory of intelligence for those exceptionally
children. Determining the intelligence of the student helps to choose what appropriate methods
of teaching vocabulary are. The education requires much effort, additional work and advanced
planning generally. Every pupil is an individual, and they need different approaches and
strategies for learning however there are certain similarities in their interests, and it is the most
difficult task for a teacher to recognize them. Education of exceptionally gifted pupils should

be based on the principles of individualization and internal differentiation. It means the pupils
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are given individual education plans with augmentation of the educational content; the pupils
have the possibility to attend some subjects with older pupils. Everything depends on the right
communication between the school and parents. If there is no communication, the exceptionally

gifted child finishes the basic school with average studying results or worse.

Some students felt inferior when | gave additional work to one exceptionally gifted
learner. | explained that he needed more work because he was always ready to do more and
became bored. The next day | was asked by the headmaster, why I did not have the same

approach for all learners and that some parents were complaining about it.

Foreign language teaching has been developing since 1989 because of the unceasing
deluge of songs with English lyrics, mass media, films and computer games and this language
surrounds us in gastronomy, ICT technologies and other branches. Pupils communicate in
English via the network (Facebook, Twitter) and e-mails. They listen to music, watch films,
play computer games and read books, magazines, and watch cartoons. There is a White Book
(Narodni program rozvoje vzdélavani v Ceské republice Bila kniha, 2020 [online]) on the
national programme for the development of education in the Czech Republic. The economic,
political and educational proclamations of the White Book for the years 2015-2020 is the latest
version. The White Book opened a discussion on differentiation and individualization in the
Czech education system. Until then, the education system focused on the quantity of obtained
facts rather than on the quality of teaching and its form. Nowadays we are free for discussions

and education must not stagnate if it wants to adapt to those changes and continue to develop.

It is written in the White Book that to assure equitable access to education is one of the
basic preconditions for giving everybody the opportunity to find their own educational path and
development, and to be able to complete and amend it according to their needs throughout their
life. This applies to the whole population — from the exceptionally gifted to individuals with
physical or social disadvantages. (Narodni program rozvoje vzdélavani v Ceské republice Bila
kniha, 2020, p.17 [online])

I try to find in every pupil at least a little flame of interest in learning and motivate them

for learning. This is the most demanding for me as a teacher.

“The increase of the specific abilities of individuals, institutions and the whole
education system results in more efficient learning on the part of each pupil and student. In
other words, if the pupils are to learn well, and teachers to teach well, they all need suitable
conditions to be able to do that.” (Vzdélavani, 2020[online])

17



2. TEXTBOOKS AND TEACHING VOCABULARY

There is a question that is raised in the SEP about any conception of the textbooks. It is
known that there are varieties of SEPs with special requirements on textbooks. The textbooks
must fulfil certain standards. In this chapter, I will present opinions of the linguists who

describe functions, aspects and suitable textbooks related to vocabulary teaching.

When | started to teach, it was difficult to choose a suitable textbook and I used a lot of
materials. The chapter 2.1. presents the basic function of the textbook. The following chapter
sums up the aspects. The Chapter 2.3. shows the key elements for what is considered to be a
good choice and 2.4. mentions some basic advantages and disadvantages of using textbooks
associated with vocabulary teaching. The following chapter describes two textbooks Project
and More! that | have been using in my lessons. There are some examples of vocabulary
activities in both textbooks. For example, the activities developing vocabulary and integrating
of CLIL. The last chapter shows how to work with dictionaries in the classroom. However,
dictionaries are rapidly being replaced in the classroom by students who prefer to now use

mobile phone translation applications.

Pricha speaks about the renaissance of textbooks. He defines the textbook as an
educational construct, as a creation designed for specific purposes of education, where it acts
as an element of a curricular project, as part of a set didactic resource and as a way in which to
use school didactic texts. (Priicha, 1998, p.13). Knecht, Manak include in this extensive group
of resources exercise books, readers, dictionaries, proceedings, hymns, atlases, collections of
tasks, books and other materials. (Knecht, Janik, 2008, p.272)

There are some teachers who prefer their own materials because they found the
textbooks boring, unsuitable for their classes and students. Harmer states that these teachers
consider the textbooks to be boring, suffocating, and unsuitable for students and teachers in
their class. However, this solution is unthinkable for most educators because it is very
demanding, both in terms of time and in terms of the creativity and inventiveness of the teacher.
(Knecht, Janik, 2008, p.272)
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2.1. Function of the textbook

The basic function of the textbook is the way how information is presented. The
textbook is created according to curriculum documents and focused on approaches and aims of

education. (Knecht, Janik, 2008) show three basic functions of textbooks:
1) Curriculum project
2) Didactic
3) Educational resource for learners

I use textbooks for 90 % of teaching because I concentrate on demanding forms of work
organization in the classroom, | have not the time or energy to prepare the whole plans for
lessons and that is why a textbook is a main, suitable resource. | prepare some interesting files

to motivate learners.

Illustrations which fulfil the function of non-verbal information must be clear and
understandable, appropriate and suitable for the learners' age. Not only is the design of
textbooks important but also the content. Topics about everyday situations, current and actual

life problems attract learners' motivation.

Textbooks should support required attitudes and values like gender stereotypes,
stereotypes with minorities, refugees. However, what are the relevant aspects for textbooks?
According to Manak, the proper functions are pupils' motivation, presentation and transferring
of information, leading pupils, differentiation of pupils' approach to learning, - supporting of
pupils' self-evaluation and encouraging pupils to use learning strategies and to have desirable
attitudes and values. (Manak, 2007, p.13-14)

2.2. Aspects

All textbooks accepted for Czech schools are created in accordance with curriculum
documents, primarily with Framework Educational Programme for Basic Education. FEP BE
(FEP BE, 2007, p.33, [online]). The CEFR, developed by the Council of Europe, was designed
to provide a transparent, coherent and comprehensive basis for the elaboration of language
syllabuses and curriculum guidelines, the design of teaching and learning materials, and the
assessment of foreign language proficiency. The CEFR describes foreign language proficiency
at 6 levels: Al and A2, B1 and B2, C1 and C2.
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The reference framework has an impact on textbooks and other teaching materials.
Currently, the content of the textbooks is based on the above mentioned six levels. The CEFR

enables teachers to understand and determine the suitability of the textbook for their learners.

Learners can understand sentences and frequently and can use expressions related to the
areas of experience most immediately relevant to them (very basic personal and family
information, shopping, places of interest, employment, etc.). They can communicate in simple
sentences, describing everyday tasks requiring no more than a plain and direct exchange of
information on familiar and routine matters. Learners can describe in modest terms aspects of

their past, environment and matters related to his/her immediate needs.

As for understanding reading, they read short simple texts and can find specific
predictable information in simple ones, in advertisements, prospectuses, etc. They can
understand short simple personal letters. Regarding writing, short simple notes and reports
about their basic needs are taught. They can write a very simple personal letter, such as a
thanking someone for something. (CEFR, 2001[online])

According to the content of textbooks, it must be factually right, and it is assumed that
correctness of English textbooks is indubitable. The textbook must be well-structured and
interesting with suitable illustrations. Learners should be motivated to work individually, in
pairs or in groups. Didactic components are educational games, projects, exploratory mini

projects, tests etc.

Teachers prefer textbooks completed with further information and documents giving a
guidance to practise with a workbook, teacher's book, CD, or CD-Multi Rom. The textbook
should allude to printed dictionaries, electronic information resources and internet websites.
Currently, textbooks are commercially produced, and it seems quite difficult to influence the

contents at the authors-editors level.

2.3.How to choose the right textbook?

The choice of the textbook depends primarily on the teacher's ability to decide what the
most appropriate material for his or her students is. A generally known rule is that all students
are individually different, and students create the class. That is why it so complicated to find
one textbook for all learners in the class. In this respect, one textbook cannot be selected for all

classes of the same year. The textbooks must consider and set certain criteria which they insist
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on and guarantee the suitability of a textbook for a given class. When | started teaching and 1
had no experience with textbooks, | felt clueless and asked myself many questions. | can
recommend Harmer's nine key elements for choosing a suitable textbook for any class. He
recommends noting down the price, availability, the design and appearance, methodology,

skills, syllabus, topics, stereotyping and a guide for teachers. (Harmer, 2000, p.119)

2.4. Advantages and disadvantages of using textbooks

As a teacher | must ask myself the following questions like what the textbooks provide
according to vocabulary, why it should be used, etc. Harmer focuses on advantages in using
textbooks in ESL classes. The textbook contains entertaining materials and progress in all
aspects of the language with revisions and plans what to learn in step by step manner. Textbooks
can be considered as systematic for teaching vocabulary and allow self-learning at home for

pupils or students. (Harmer, 2000, p.120)

Graves (Graves, 2000, p.112) writes about disadvantages of teaching with textbooks.
He mentions irrelevancy for certain group where it is, used and problems with old content in
textbooks which is one of the discussed issues nowadays. What is updated today is outdated
tomorrow. Textbooks must be re-edited regularly, and old editions are useless and thrown away.
It is waste of textbooks. Teachers are often pressed to finish the textbook in unrealistic time and
that is why they are forced to jump over some activities or cut them out completely in order to

complete the syllabus.

2.5. Czech and foreign textbooks

Currently, there is a flood of textbooks for basic schools on the Czech market either
from foreign publishers or from Czech publishers. According to the law and statements issued
by the Ministry of Education, Youth and Sports of the Czech Republic, approval clauses (2009
¢. j. 1 052/2009 - 20), it is necessary for the use of textbooks in teaching. The content of
textbooks has to correspond with the educational objectives set out by the Education Act, the

Framework Educational programme. (Schvalovaci dolozka, 2013, [online])

For the purpose of the thesis | have focused on two foreign textbooks: Project 1 and
MORE!1. They are frequently used in our basic schools. Project textbooks have been used in

the Czech Republic since the 1990s. It was one of the first textbooks | used as a learner. The
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MORE! 1 textbook is becoming increasingly popular among pupils and teachers. | introduced
the textbook MORE! 1 at eight-year grammar school in Pielouc¢ in 2010 and | was very satisfied
with the textbook. | recommended the textbook to my colleagues in adjacent schools and they

have still used them.

2.6. The textbook PROJECT 1

Firstly, I would like to mention the following information to characterize the textbook
written by Hutchinson. The Projectl textbook, fourth edition, has six units. These interrelated
units support one another, respecting the principle of progress from the known to the unknown
and from the simpler to the more complex. The vocabulary covers basic topics such as animals,
food, weather, movies and households. Another basic and necessary part of the language is
pronunciation. The textbook deals with intonation, rhythm, and strong and weak forms. As we
know, in the framework of the FEP, it is necessary to integrate the language into other subjects.
The authors of the textbooks are aware of this requirement. The topics cover the curriculum,
which include activities related to culture, theatre, history, transport, and biology such as

animals, etc. (Hutchinson, 2008, p. 2-3)

The Project textbook is a nice guide for learners. There are different ways in which to
present new vocabulary to them. Pupils like illustrations and the pictures help stimulate the
learner's imagination. A clear presentation under each picture is also helpful. Learners are given
the opportunity to practise the pronunciation of all new vocabulary. All new lexical sets are
followed by a practice exercise to familiarize students with the language and to provide
consolidation. The new language which is presented at the beginning is practised and used in

relation to the grammar.

Multi-skilled activities give students the opportunity to develop their understanding of
English in varied contexts. Learners are also given the opportunity to act out (role play) reading

texts themselves whenever possible.

Chosen topics such as culture life are found to be interesting and comprehensive. Pupils
can learn about aspects of life in English-speaking countries. Motivational texts show "English
in use™ across a wide range of other subject area. The materials are also available on the DVD
and on other resources. Learners can absorb some of the basic vocabulary needed for talking

about other subjects by revising vocabulary learned in the unit.
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Tasks are assigned in each unit and draw together the language topic of the unit.
Students build up their knowledge and learn how to get the best out of the set tasks. Songs
further develop listening skills and consolidate language. They offer an enjoyable way to round-
off the unit. Pronunciation activities practise important aspects of English pronunciation.
Popular rhyme and tongue twisters make pronunciation practice fun. Total physical response
activities make pronunciation come alive as students respond physically to the sounds they hear.

Units have extra vocabulary practice that relates directly to the unit. Focusing on the
language from the text will increase the students' vocabulary. It is fun to make vocabulary
groups of four students with mixed ability. They get a vocabulary heading, for example food
and they should write down as many words as they think of. The group with most words writes
it on the board with the correct spelling. Then another group is asked to write additional words.

The winning group loses a point for every word they did not have.

There are some vocabulary activities from the teacher’s textbook (Project 1, 2014, Tviii)
that | would recommend using for practising and developing learner's vocabulary.

Vocabulary Bingo

Pupils are asked to write down five new words they have learned recently in the unit.
Then they are given definitions. The first pupil who has five of the given words' shouts "Bingo!"
Then he/she says the words.

The ABC games

Pupils are asked to write down an English word starting with each letter of the alphabet.

The person with the most correct words is the winner.
The Whisper circles

The class is split into three or four groups. Ideally each group should sit in a circle but
if there are too many, they can be in a row. One pupil from the circle is asked to write down a
word from a unit (secretly). This student must whisper the meaning to the next student. No
repetition is allowed. The student who hears the definition must pass on what they heard to the
next student and so on until the last person in the group is reached. This person must then say
what the word is. If it is correct the group gets one point. Then they repeat this exercise with
every student. The group with the most points is the winner. The pupils learn to choose their

definitions carefully and pronounce words as well as they can.
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While Covid 19 teaching in quarantine | had to find solutions for pupils, but also their
parents in order to provide them the most effective way for pupils to learn online at home.
Project fourth edition was displayed online and for example, | sent the link to my students with
vocabulary from Unit 6 and exercise 2 with the topic clothes. (Project 1 Fourth Edition, 2020,
[online]). They could click on the link and work with it and practice it. Listening was always
inseparable part of practising. For pupils it was a pleasant change and enjoyable way how to
practise vocabulary via textbook online exercises. However, | would appreciate the system
more if the whole Project 1 online, as it was presented by Novd Skola s.r.o. Their books were
all online with many interactive exercises which were integrated straight into pages. (Novd
Skola, 2020, [online]).

2.7. The textbook MORE! 1

Another textbook which has been used by my students is the second edition MORE! 1
It is a four-level English course from highly respected authors that inspire young teenagers to
learn. As it is said in the introduction, this new edition is bursting with added features and an
even more user-friendly design to capture young teenagers' imagination and help improve their
learning. The course encourages reading for pleasure with new adventure photo stories and
engaging texts. Both CLIL sections, now an integral part of each lesson, and mini projects
inspire teenagers' natural curiosity. In addition to dedicated grammar, vocabulary and the skills
sections, the textbook also helps improve students' exam results with new exam skills sections
and learning tips in the Workbook. Each level of the textbook offers 80 to 90 hours of teaching
material and a rich choice of digital components for the teacher and students. Cyber Homework
and web resources provide homework and language practice that is enjoyable for students,
while the Presentation Plus DVD-ROM, Test builder CD-ROM and DVD provide additional
support with teaching and monitoring of the students' progress. (More! 1, 2014, introduction)

Cross-curricular learning (CLIL) in subjects such as Math, Geography, Music, Science

and ICT is an inseparable part of the textbook.

The Teacher's resource Pack which contains entry tests, tests for each unit, term tests
and an end of year test. Unit tests are single page tests with grammar, vocabulary, functions and
listening material from each unit. Vocabulary is tested in two or three different ways with tests
for spelling, identifying lexis and using new words in the correct context. (Puchta and Stranks,
2014, p.4)
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Vocabulary practice in MORE! 1

While teaching students online due to the Covid 19 teaching quarantine restrictions |
realised that cyber homework and online resources are very helpful for pupils who are required
to study at home. It was only necessary for me to the link and they found it enjoyable. I only
sent the link http://www.newmore-online.com/morel/menu.html which they found easy to use
and also found it to be enjoyable. They practised reading and listening comprehension as well
as grammar and vocabulary. After finishing each exercise, they received immediate feedback
in the form of an evaluation. They pressed a check button and received the resulting score:
correct and incorrect. When | spoke to them, they were motivated to do their homework and
they could see immediate results. | use the online resources MORE!1 with some of my private
students and sometimes to complete teaching online. However, the MORE!1 textbook is not

either available online as | mentioned before in connection with the Project 1.

2.8. Teaching dictionary skills

Dictionaries are very important material for students, and they are cited in FEP BE to
be an important material in vocabulary learning. (RVP ZV, 2013, p.28, [online]). Students
frequently need to research language on their own if they are studying autonomously, when
correcting homework and when they need to find a new word for a project or as part of an

assignment. They have to search for the meanings of word in reading and listening texts.

Teachers should show students how important helpers the dictionaries are in the
acquisition of English. Students who are interested in the language usually purchase bilingual
dictionaries or electronic translators because they frequently hope that they will find an instantly
usable translation of the word in their mother tongue. This attitude might be tolerated at the
early stages. For beginners the idea of a one-to-one correspondence between words in two
languages seems to be attractive: the easiest and the best. Many bilingual dictionaries fail to
give sufficient information about grammatical context, dissimilarities and connotation. As an
example: A word in L1 might have six or seven equivalencies in the L2; these equivalencies
are just offered as a list of words and provide no information about which one to use and when.
If a student uses a bilingual dictionary his results should be compared with a monolingual

dictionary.

Advanced learners prefer Monolingual dictionaries. The dictionaries are in the book

form or on CDs or they are available on the internet. Their definitions are written in a language
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which is simplified, avoiding the possibility that the definition is more difficult to understand
than the word itself. Monolingual dictionaries contain definition, different meaning meanings
that the word has, a pronunciation guide, what other words it collocates with and when it can
be used. The dictionary also offers example sentences so that a student gets a very good idea
how they can use this word. Around the intermediate level, students should definitely start to
work with it. In reference dictionaries, a student looks up a word to see what meanings it has,
how it is used, and the way it is spelled and pronounced. (Longman Dictionary of Contemporary
English, 2009).

Such dictionaries might also contain the difference between British and American
usage, similar words (and differences among them), frequency in different media (whether the
word occurs in written or spoken form, its level of formality, connotations. This is very
important for further studying vocabulary and vocabulary enrichment. There is no information
or specifications about British or American English in FEP BE. Nevertheless, a lot of textbooks
which are used in basic schools are published in Oxford or Cambridge and they use what is

referred to as the “language of the Queen”.

I use British English in my lessons and the textbooks are also based on British English.
However, | also explain the difference between both forms of the English language using
examples especially when | teach the culture themes. Even the 9-year-old pupils start by
learning the basic information about the UK, the USA, Canada, New Zealand and Australia.

The Longman Dictionary shows the difference.

My teaching online during Covid 19 quarantine made me realise that Longman
Dictionary of Contemporary English is a great tool for my students. I shared it and it was used

to revise vocabulary, its meanings, collocations, pronunciation and spelling.

To conclude this chapter, | must admit that it was crucial for me to choose a convenient
textbook with available, interesting, colourful, catchy topics, various types of exercises and
good quality supplements and appendices (vocabulary lists, a grammar summary, CD, charts,
and visual aids). It is almost impossible to find a textbook which would be acceptable for each
and every pupil in the classroom. | have been working with the textbooks More! Project,
English File, Face to Face and Maturita Solutions. | chose the textbooks More!l and Projectl
because they are determined for basic schools and | added my own experience while teaching
pupils in quarantine. Definitely, textbooks are a necessary part of my teaching practice and it
must be stressed that their online versions provide considerable assistance while teaching for

the teachers and learning for the pupils under quarantine conditions. There should be always
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some time dedicated to teaching dictionary skills. It is necessary to show students that using a
dictionary on daily basis is highly beneficial. The dictionary skills are useful when we need a
student to recognise a metaphorical meaning or identify typical phrases the word occurs in.
Dictionary skills mean to be able to read, understand and use pieces of information that is given
there. So, such information in the dictionary should be explained to students. Finally, it should
be noted that dictionaries are rapidly being replaced in the classroom by students who prefer to

now use mobile phone translation applications.
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3. MOTIVATION AND MULTIPLE INTELLIGENCES AS A
DECISIVE FACTOR IN TEACHING VOCABULARY

When | reflect upon the techniques of teaching vocabulary, | realised that motivation
plays an important role in learning. If pupils are not motivated, or, | could say driven by
something either by the methods, strategy, or perhaps even their own talent, they would not
move forward in their acquisition of English. That is why I concentrated on Gardner’s Theory
of Multiple Intelligences. I thought that if | found the connections between the type of pupils’
intelligences and the methods or techniques of teaching vocabulary, it would be phenomenal.
In the previous two chapters I realised that the FEP BE also places emphasis on teaching pupils
with special needs or exceptional children. I think that it was simply a question of different
terminology and those children could be categorised according to their intelligences for all
subjects, and not only for languages. Chapter two was engaged in textbooks and as it was stated,
it is necessary to find the textbook which would motivate pupils, make them happy and get
them to pay attention. It would be great to have textbooks prepared for example for pupils with

musical intelligence.

Currently, pupils are categorized into classes according to their names, or to be more
precise, according to the first letter in the surname. If they were divided according to the
Gardner’s theory, they would be separated into classes with schoolmates who are talented or
interested in a similar subject or problem. They would be able to discuss the issues which are
close to their hearts and it could result in them raising their levels of enthusiasm and happiness
in learning. | feel that it could be the right motivation or at least start-up of the pupils’ passion
and eagerness for learning. It would be easier for teachers to find the methods or strategies to
teach English because every intelligence differs, and pupils with a certain intelligence have
different approaches to learning. This chapter is devoted to motivation connected with learning

vocabulary from the point of view of the intelligences.

The word motivation expresses certain eagerness and willingness and a reason why to
do so, longing and wish. Gardner states that: ““... motivation involves four aspects, a goal,
effortful behaviour, a desire to attain the goal and favourable attitudes toward the activity in

question.... the goal is a stimulus which gives rise to motivation...” (Gardner 1985, p. 50).

Motivation is the desired goal which is activated by elementary sources. Deckers
distinguishes internal that can be either biological (e.g. hunger) or psychological (e.g. interest),

and also external sources such as incentives and goals. Deckers explains that incentives and
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goals pull an individual toward a specific result and internal motivations push an individual into
action (Deckers, 2010, p. 1).

Motivation is divided between internal and external motivation. (Pricha, Walterova,
Mares, 2008, p.127). Internal motivation is based on the pupil’s interest in the theme, and
activities that make sense and are suitable and acceptable for them. Pupils should feel
comfortable and relaxed in learning. External motivation is based on bonuses, and rewards.
Getting marks is kind of external bonus and our education system is based on that. Marks
express a range of success in learning. However, that is not the point of my interest, it would

be another topic for a thesis.

When | teach English, | concentrate on pupils’ gestures and their reactions to my tasks.
I need them to be curious, but they must feel that they are able to do it. | think the best method
is by teaching through games, drama playing or by listening to music and watching films. They
are motivated by their success. It means that when they play games for example, they are
engaged in practicing vocabulary within a programme and then they win. The victory gives
them the reason to continue and be better. Other pupils love dialogues, role playing or drama
playing, and those activities are great examples of getting pupils involved in learning. Their
bonus is their performance where they are awarded applause. However, not all pupils are
motivated in this way. Others hate acting and showing themselves in public, even in the
classroom. There can be awkward moments of silence because they are shy, or they simply do
not like it. Their interest may lie elsewhere, for example in counting. However, teaching via

games is very useful and gets pupils involved in the curriculum.

Pupils can have different feelings about the subject because of the teacher who was
teaching them previously. The teacher and that teacher’s method may now be completely
different. However, pupils are also influenced by their family backgrounds and finally, by class
ambience. Those influences might change pupils’ motivation. There are certain methods or
strategies that a teacher might use and can be completely discouraging. | am persuaded that it
would not happen if the teacher knows exactly what intelligence the pupil is at and how to work

with him or her.

It is seemingly impossible for a learner to fulfil their language goals without adequate
motivation. Motivation is one of the most important factors in learning. We want children to
enjoy learning. Enjoying means being motivated. It is important to find out what they like, enjoy
doing and to know their desires, passions, and skills. | always search for their talent because if

they are good at something, they like it and they want to be better. During my studies at
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university, and after a long- lasting period of teaching, | have found the theory that confirmed
my approaches and strategies in teaching. The name of the theory is Gardner’s Multiple
Intelligence Theory. (M)

This theory is based on the idea that every learner is intelligent in some way. Howard
Gardner’s theory of multiple intelligences was described and presented in his book Frames of
Mind. | read the book in Czech and it is called “Dimenze mysleni.”(Gardner, 2018).

On the basis of ethnological, psychological and other research, Howard Gardner, who
founded the theory, established certain types of intelligences. He wanted to show that it is
possible to adapt teaching to individual needs and the requirements of pupils. For understanding
how to teach children in an effective way, teachers should realise at which level of intelligence
their learners are. In the beginning Gardner recommended seven intelligences then he added
natural intelligence and existential to his theory. Every intelligence works autonomously of the
others. The basic seven intelligences are abridged in Figure 2. In my practical part, | will work

with seven intelligences also in my questionnaires.

Students have distinctive qualities. For example, a few students prefer visual aids over

aural aids. These are stated here:
1. Verbal/linguistic — the ability to use language effectively and creatively.

2. Logical/mathematical — the ability to use numbers effectively to see abstract patterns,

and to reason well.

3. Musical/rhythmic — an ability to recognize total patterns and sensitivity to rhythm, pitch,

melody.

4. Visual/spatial — the ability to orient oneself in the environment, to create mental images,

and a sensitivity to shape, size, colour.

5. Bodily/kinaesthetic — the ability to use one’s body to express oneself and to solve

problems.
6. Intrapersonal — the ability to understand oneself and to practise self-discipline.

7. Interpersonal — the ability to understand another person’s moods, feelings motivations,

and intentions.
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Figure 2: Gardner's M1 1

3.1. Characteristics of each group from the point of view of teaching

vocabulary.

I will characterise each group from the point of view of teaching methods that should be
effective for those pupils within that group. | will start with Verbal/Linguistic intelligence.
Gardner specifies that these types of people are strong in using words well, both in written and
spoken form. These individuals are able to study languages and the languages become necessary
and ubiquitous parts of their lives. They are very good at writing stories, memorizing
information, and reading. People with linguistic-verbal intelligence remember written and
spoken information and enjoy reading and writing. They work in some fields where they can

debate or give speeches. They like explaining things and use humour when narrating.

Baum et al. (2005) places emphasis on following strategies for the development of pupils with
verbal/linguistic intelligence. These include texts, language games, manuals, novels and
newspapers. In addition, theatre playing, speaking, making dialogues, are all activities that are

perfect for the Verbal/linguistic intelligence.
Logical-Mathematical Intelligence

Gardner defines Logical-Mathematical Intelligence as the ability to analyse problems logically
and solve mathematical operations and conduct scientifically research. People whose strength
lies in Logical-Mathematical Intelligence are good at reasoning, and recognizing patterns, and

they can use numbers very effectively. They become mathematicians, and accountants and they
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can argue very well. These individuals tend to think conceptually about numbers, relationships,
and patterns. (Gardner’s Theory of MI, 2017, [online])

According to Baum at Al. (2005) the following are suitable strategies for Logical-Mathematical
Intelligence. These include graphs, charts, diagrams, timelines, inventions, computer

programmes, business plans and logical crosswords, riddles, brain teasers and puzzles.

Musical Intelligence

People who have strong musical intelligence are good at thinking in patterns, rhythms, and
sounds. They have a strong appreciation for music and are often good at musical composition

and performance (Gardner’s Theory of M1, 2017, [online])

According to these strategies everything that can be based on music is motivating for pupils.
People with musical intelligence love singing and playing musical instruments and they
remember songs and melodies. It would be great to teach them new vocabulary based on songs
and musicals. When practising dialogues, pupils can record them. Rhyming is great way of

learning new vocabulary.

Visual-Spatial Intelligence

People whose strength lies in Visual-Spatial Intelligence are good at visualizing things. These
individuals are often good with directions as well as maps, charts, videos, and pictures. People
with Visual-Spatial Intelligence read and write for enjoyment. They are good at putting puzzles
together. They love interpreting pictures, graphs, and charts and they are good at it. Drawing,
painting, and the visual arts leads them to be architects, artists and as another example
engineers. (Gardner’s Theory of MI, 2017, [online]).

According to Baum et al. (2005), suitable strategies for people with the Visual-Spatial

Intelligence are graphs, pictures, designs, diagrams, films, maps, models and inventions.
Bodily-Kinaesthetic Intelligence

Those who have high bodily-kinaesthetic intelligence are said to be good at body movement,
performing actions, and physical control. People who are strong in this area tend to have
excellent hand-eye coordination and dexterity. People with bodily-kinaesthetic intelligence are

skilled at dancing and sports, enjoy creating things with his or her hands, have excellent
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physical coordination and are able to remember by doing, rather than hearing or seeing.
(Gardner’s Theory of M1, 2017, [online]).

Gardner describes the Bodily-Kinaesthetic Intelligence as the skills of individuals to use the
body or parts of the body in order to solve a problem or create something. This intelligence is

important for dancers, actors, athletes, surgeons, craftsmen and mechanics. (Gardner, 1999)

According to Baum et al. (2005), there are several following methods that support this group

which includes acting, miming, dancing activities, painting, games requiring movement.

Personal intelligence

Gardner divides personal intelligence into two intelligences. Intrapersonal and interpersonal.
Individuals whose strength lies in intrapersonal intelligence are good at being aware of their
own emotional states, feelings, and motivations. They tend to enjoy self-reflection and analysis,
including daydreaming, exploring relationships with others, and assessing their personal
strengths. People with intrapersonal intelligence are philosophers, writers, theorists and
scientists. (Gardner’s Theory of M1, 2017, [online]).

Baum et al. (2005) recommend the strategies based on poems, self-reflection, diaries, plans,

and autobiographies.

The other personal intelligence is interpersonal intelligence. While intrapersonal intelligence
pupils concentrate on themselves, the interpersonal intelligence individuals effectively

cooperate with others and try to understand them.

Those who have strong interpersonal intelligence are good at understanding and interacting
with other people. These individuals are skilled at assessing the emotions, motivations, desires,
and intentions of those around them. (Gardner’s Theory of MI, 2017, [online]).

Methods which place emphasis on the intelligence are generally anything related to organizing.

They like to research and prepare projects. Their role is always leading.

| presented seven intelligences because Gardner originally stated them and then he added other
two. My practical part is based on the questionnaire based on those seven intelligences.

Language teachers today have to be aware that pupils have different strength and even

learning potentials but with MI Theory we can teach effectively in different ways. It is a good

33



idea to give a student MI test to see which intelligence he is. Then the teacher can create an
ambience for each pupil by choosing the method. (Armstrong, 2009, p.51).

The MI classroom is designed to support the development of the ‘whole person’ and the
environment and its activities are intended to enable students to become more well-rounded
individuals and more successful learners in general. Some linguistic activities are as follows:
student speeches, storytelling, debates, journal keeping, small and large group discussions,
worksheets, word games, listening to cassettes or talking books, etc. The literature on Ml
provides a rich source of classroom ideas and can help teachers think about instruction in their

classes in unique ways. (Richards and Rogers, 2014, p.237)

Pupils want to do as they like. It gives them a chance to be imaginative as much as
possible. According to their wishes and interests. The ability to be creative and to gain as much
as possible is directly proportional to their talent. They are motivated because they do what they
like. They are good at it and they can influence the learning only in the way which is very
natural to them. Teachers do not force them to learn because learners found the acceptable,
suitable and likeable way themselves If we know the type of intelligence; we can choose not

only the textbooks and teaching materials but also the methods and approaches for learners.

It is interesting that teachers can support the strengths of the pupils by choosing the right
method for those pupils. For example, the Total Physical Response places emphasis on
language learning through physical action using Bodily —Kinaesthetic intelligence while the
Communicative approach is important for the Interpersonal Intelligence student. It is not
important to rely on speaking or when teaching vocabulary, but pupils should use their senses
via movement, colours, and sounds and take advantage of the space available in the classroom
or enjoy the open spaces of parks or forest. Playing during teaching is great way how to deepen
relationship among pupils and MI interconnect pupils that does not divide them. It helps bring

unity to the class.

Whenever we had group work, the pupils were left to choose with whom they wanted to
be with in a particular group. It allowed them to create a group with their schoolmates who
were of the same intelligence. | must admit that after my own teaching experience, | am able to
recognise the intelligences after a certain length of time while teaching in the classroom. A
group of similar pupils usually cooperate with one another. However, if there is someone who
has a different intelligence than the rest of the group, then those individuals do not usually
cooperate and will only sit and watch. This is the perfect time to ask them if they want to remain

where they are or want to be with another group. It is the teacher’s responsibility to arrange
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appropriate teaching ambiance for pupils but sometimes it is better to let pupils decide on their

own.

To conclude this chapter, there is a fascinating idea about interconnection between
teaching, motivation and the Gardner’s Theory of Multiple Intelligences. Pupils whose
Verbal/Linguistic intelligence is the weakest can get opportunity to use other means of
communication in order to understand the English as a foreign language, and to feel
comfortable and motivated. Effective method of vocabulary teaching is to find out the pupil’s
intelligence. Good teachers systematically add activities for other intelligences than
Verbal/Linguistic in order to get the attention of all pupils and make them feel passionate.
Thanks to knowledge of the Gardner s Multiple Intelligence Theory, pupils can take advantage
of their strength but also develop their weakness. Then they can be made to feel that learning

is meaningful for them.
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4. HOW TO TEACH VOCABULARY

This chapter completes information about entertaining ways and effective techniques to
teaching vocabulary in basic schools. A brief summary of active and passive vocabulary will
be presented at the beginning of the chapter. | will discuss gradation sources that teachers could
find useful as well as the vocabulary size and CEFR levels in English required at basic schools
in the Czech Republic. The thesis was written while the Czech Republic was in quarantine
because of the virus Covid 19 pandemic and that is why teaching online became a necessary
part of all teaching experience. My own online teaching experience based especially on the use
of the WocaBee programme for teaching vocabulary will be discussed further on the chapter
4.9.

4.1. What does knowing a word mean?

“Knowing” a word is complex. There are different levels of knowledge about a word
from knowing what a word means in a single, everyday context to understanding the different
meanings of a word including how it is used in quite specialised contexts and how it is used in
connection with other words. It is vital to get across the meaning of the item clearly and to

ensure that your students have understood correctly with checking questions.

The students need to know whether the word is a verb / a noun / an adjective etc. to be
able to use it effectively. Problems can appear with pronunciation. This can be particularly
problematic for learners of English because there is often no clear relation between how a word
is written and how it is pronounced. It is very important to use the phonemic script, highlight

the word stress and drill them.

For example, man-men / information (uncountable) and if the word is followed by a
preposition (e.g. depend on). Bachelor is a neutral/positive word whereas spinster conjures a

more negative image. The situations when the words are not used. Is it formal/neutral/informal?

Collocation is one way in which words occur together. Richards writes about
collocations that we say: describe things 'in detail' not 'in big detail'... and to ask a question...you
'raise your hand' you don't 'lift your hand'. It is important to highlight this to students to prevent
mistakes in usage later. Collocation refers to words that are found together in language
(make/bake/eat a cake). The words that go together, it has a lot to do with teaching in context.
The words should not be thought of in isolation. If we are choosing collocations that we are

going to teach during lessons, we always keep their frequency, level, topic (relevance) in mind.
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It is important to teach collocations during lessons; students can speak and write in a more
natural way then, and they have a wider range of vocabulary. At the elementary level, it is better
to teach them in chunks. e. g. we have a meal rather than take a meal). (RICHARDS, 2015,
p.300).

What the affixes (the prefixes and suffixes) may indicate about the meaning. If we look
at the word substandard when it is dissected, we can see some signs. In this word sub means

under. This is particularly useful at a higher level.

As | mentioned in the chapter about textbooks and dictionaries, we can find collocations
and pronunciation in textbooks. Dictionaries show a metaphorical meaning or identify typical
phrases the word occurs in. The next chapter will describe the factors of teaching vocabulary.

4.2.The factors of teaching vocabulary

Your students are the best source of evidence that you are providing the amount of
vocabulary input correctly. Not all students have the same ability to learn vocabulary. Time,

repetition opportunities and learning habits play an unforgettable role in teaching vocabulary.

The number of words you can teach will also depend on how many chances you can
find in your lesson to repeat them. If you have enough time, resources or activities in your
repertoire for you to repeat each word you set out to teach a minimum of 5 to 8 times through

deep processing tasks within the lesson.

A native English-speaking person knows between 10,000 (uneducated) to 20,000
(educated) word families. A person needs to know 8,000-9,000-word families to enjoy reading
a book. Studying heritage language learners reveal that a person with a vocabulary size of 2,500
passive word-families and 2,000 active word-families can speak a language fluently. The
English vocabulary contains about 800,000 words (total with inflections, words typical for
regions, group of people, slang). (Nation, 1990, p.11)

To learn a second language is not only necessary but it enriches our brain. Charlemagne
said: “To have another language is to possess another soul.” Language creates reality.

(Charlemagne, [online]).

Gogoi (Gogoi, 2015, [online]) in the article about active and passive vocabulary
explains the difference between them. Active vocabulary consists of those words which are

used accurately and confidently. For example, in speech, fluency and ability to reproduce
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correct sounds, pronunciation, intonation, rhythm etc. All have their part to play. On the other
side, the Passive vocabulary consists of those words, the meaning of which can be understood
when they appear in speech or the written word of others but which we cannot use in our speech
or writing because we are not fully conversant with them. With passive vocabulary, the person
does not know the precise meaning of a word and he does not make any use of those words in
communication. Sometimes he can understand the meaning of that word only to a certain extent
depending on the context. Passive vocabulary refers to the receptive side of language. A good
communicator tries to turn passive vocabulary into active vocabulary. Words from passive
vocabulary shift to active vocabulary after some years. There is no hard and fast rule of
acquiring active vocabulary. The only requirement is the student’s enthusiasm and effort with
some proper directions (intentional usage, recognition in reading and listening, exposure).
(Gogoi, 2015, [online]).

This raises the question about required number of words that are necessary for basic
school pupils to learn. According to FEP BE, pupils should finish the basic school with
maximum A2 level obtained. The vocabulary size and CEFR levels in English are based on the
Vocabulary size and the common European framework of reference for languages. Written by
James Milton, and Thomai Alexiou, in 2009 it states the following: for students at the level Al
<1500 and for students at the level A2 1500-2500. They checked the vocabulary of students
that passed Cambridge exams at different levels, so their results are empirical. (Milton and
Alexiou, 2009, p.200, [online]).

Two competing publishers, Pearson and Cambridge, provide vocabulary lists marked
for each individual level: Pearson presents pages for teachers who want to save time and
improve the quality and relevance of the English classes. These teachers use The GSE Teacher
Toolkit. It makes it quick and easy to find learning objectives, grammar, and vocabulary and
course book recommendations all mapped out to the GSE and CEFR formula. (GSE toolkit,
2020 [online]). Cambridge University Press offers The English Vocabulary Profile. It gives
reliable information about which words (and importantly, which meanings of those words) and
phrases are known and used by learners at each level of the CEFR. The English VVocabulary
Profile is making the A1-C2 English VVocabulary Profile available free of charge to teachers
and educationalists around the world. (The CEFR for English: English Profile, 2015, [online]).

Another resource of gradation is called the Extensive reading foundation. The ERF
announced that many publishers had generously allowed their materials to be shared online,

free of charge, during this time of crisis. Graded Readers are books of various genres that are
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specially created for learners of foreign languages. They may be simplified versions of existing
works, original stories or books that are factual in nature. They are ‘graded’ in the sense that
the syntax and lexis are controlled in order to make the content accessible to learners of the
language. Publishers normally issue reader series with 4-6 different reading levels to suit a
range of skill levels and allow progress over time. The ERF comprises a valid, ‘authentic’ type
of literature aimed at a specific readership. (Graded Readers, 2020, [online]).

Language competences are not indicated by the amount of acquired curriculum, but by
the pupil's final ability to communicate in a foreign language at a given language level (Al —
A2 in basic schools). In addition to textbooks, which are marked with the language level directly
on the cover or inside the methodological textbook for teachers, the European Language
Portfolio is a very useful and illustrative tool for teaching foreign languages. As | mentioned in
the first chapter, I think it very useful material for individuals because there are the outputs for
individual language competences. Pupils and teachers can see what improvements from the
very beginning of the studying programme. In addition, teachers can use the portfolio to guide

students to self-assessment and to monitor their partial progress.

4.3. How to teach vocabulary in entertaining ways?

As stated in the previous chapters, it is important to engage pupils who are having the
lesson and make them feel comfortable in learning, regardless of the topic being taught. I think
about the Gardner’s theory of M, all intelligences showed a particular interest in playing. It
seems that all pupils like playing, which is a perfectly natural thing to do. At this point, I will

introduce the Fun Cards.

"Do not...keep children at their studies by compulsion but by play.” This motto was
said by a Greek philosopher Plato who lived in 427-347 BC. This motto is used in my favourite
company Creativo which was founded to meet the expectations of many teachers and parents.
They create engaging and highly favoured games for learning English. Fun Card English
materials are designed by Pawet Dwornik and published by Creativo. They consist of English
Idioms, Fun cards English word formation and many others. The set consists of 100 idioms
with pictures and clear, easy to understand definitions. Additionally, there are 100 questions
that are perfect to make your students talk and use the idioms in context. Idioms are phrases and

meaning cannot be derived from the usual meaning of the words. For example, the idiom “it is
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raining cats and dogs.” With this set students not only learn the idioms but also learn how to

use them. (Creativo, 2013 [online])

Figure 3: Fun cards 1

Who is
PJ - -C
en.-y
num - T
one in your

unigue of country?

special someone o something
people hate

Doyoukmwdn‘/one
who is no sp - -Ng
chic.-n,
but is very fit?

no longer
particularly young

Figure 4: Examples of cards 1

There is also the possibility to download worksheets of games. They are great for
revision. They can also be used as homework or testing materials. This is the example of
worksheets. Figure 5 shows worksheets that can be used for many topics. They can be cut up

and divided, and pupils can get only one piece of the worksheet. For example, the first one on
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the page is focused on words related to a restaurant and the words for hotel rooms. Other topics
are places where people do sports and different types of sport. Other topics are planets and
space, natural disasters and landscape, clothes and electronic devices, negative feelings and

positive feelings, family members and many others.

1. 2N -
A

RASE O VoLABYLARY TASX 893 VoAZUARY

bill / double room / dormitory / tip / single room / menu hang out with friends / old-fashioned / torn / stay in / rest / worn )
These are hotel rooms. These adjectives describe clofhes.
These are words related to a restaurant. gl Things people do in their free time. J
hoxing / volleyball / court / pitch / athletics / track ) happy / depressed / hored / worried / interested / relaxed
These are places where people do sports. These are negative feelings.
These are different sports. Jo il These are positive feelings. J
Earth / comet / Jupiter / Mars / spaceship / universe f friend / niece / hushand / schoolmate / classmate / wife
These are planets. These are family members.
These words are related fo space. J These are people you know.
ﬁale /valley / hurricane / tsunami / earthquake / mountain ) mushroom / ice cream / biscuits / onion / cake / lettuce
These are natural disasters. They are all sweef.
These words are related fo landscape. ) They aren't sweet. J
elegant / fashionable / camera / casual / sneakers / stereo (" chicken/ watermelon / sausage / near / lemon / trkey
mmmdom You can find them iIn the meat deparfment.
These are electronic devices. o [essrofnta —J
www creativo-english.com Yo creative english.com

Figure 5: Vocabulary worksheets 1

There are other worksheets with a possibility to download them.
e Fun Card English Game Instruction
e XXL Fun Card English 1 worksheets (16 crosswords)
e XXL Fun Card English 2 worksheets (16 crosswords)
e XXL Fun Card English 3 worksheets (320 picture puzzles)
e XXL Fun Card English 4 worksheets (320 questions)
e XXL Fun Card English 6 worksheets (640 conversation questions)

e XXL My First Exam Grammar Worksheets
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https://drive.google.com/open?id=1w2SiC_71k2Ss7KE_flMzE1yti7ec9tEd
https://drive.google.com/open?id=1yJxSKgCakwUsKdqEbAJB8JpeSCvtEozA
https://drive.google.com/open?id=1F6BaDz7roZNfB2wj-7w-Ujg8PIz00TLR
https://drive.google.com/open?id=1H5iciOXdgC7gYzNDbJQZJItF5KvDVbmR
https://drive.google.com/open?id=1QonQHwUB9n-pQchhsm6J2qGmrTlxPLDL
https://drive.google.com/open?id=1TxnoHMXyhgxa6iy7Ng5nyQokh4qEo3-i
https://drive.google.com/open?id=10AaTOco7FMfU90lMYbgk_HooV3eapkBK

e XXL My First Exam Vocabulary Worksheets
e XXL My First Exam Situations Worksheets

I have been using the cards during lessons and learners like them. Worksheets are quite
useful for revising or testing. The language would not be acquired without paying attention and
memory usage. Regularly using the cards keeps vocabulary "fresh".

4.4. Audio-visual aids and showing pictures

Visual aids are great especially for pupils with a Spatial Intelligence. Audio aids are
helpful for Musical Intelligence and Logical- Mathematical Intelligence. It is also important

when the teacher who wants to draw or paint, can draw or paint.

<@REASONS TO USE \/\SUAL§L)>

Www.norkthstorpaths. corn Ckwiens b2

*VISUALS ARE PERMANENT * VISUALS ALLOW TIME #V/ISUALS PREPARE
(sPoken WoRDS DisaPPeae) FOR LANGUAGE PROCESSING STUDENTS FOR TRANSITIONS

e (=

e VISLALS
[r HELP A\.Li]
y STUDENTS

e VISUALS HELP KiDS /\RQRQ }5
SEE WHAT You MsArl

2 4
) V\Ws sil@.\.P
BUILD |NDEPENDENCE

-VlSuAL*kﬁm NWLE - VISUALS HAVE No ATTITUDE
BETWE IWNTS -NOTONE *NOFRUSTRATION
AND PEDPLE ~ “NO DISAPPROVAL

Figure 6: Using visual aids 1
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https://drive.google.com/open?id=1jC9DCz7X2eJKudyMu_PiSV_ZfnvZuxdp
https://drive.google.com/open?id=1a8Eg-M6x4_kUcj5DamxVoMk5xMkhMtkc

My students like visual aids because they help them to reduce uneasiness. They usually help all
students and they have no tone. If you want to say something which frustrates you, the visual

aids can be a great support.

Visualisation can bring to the classroom activities that are more vivid and make them more
memorable. It combines left and right brain functions (language and imagination) and can help
students to develop their ability to create different sensory images. It helps with calming
learners when they are disturbed or are energetic during a lesson. It brings variety into teaching.

It helps learners to relax making them more receptive (Gogoi, 2015, [online]).

My pupils know that when | show my hand during teaching and, for example, bend my
little finger, it is to remind them that they have the possibility of working with a dictionary. We
also often close our eyes and imagine the word written or in context. | also let them talk about

it to support them. These activities love pupils with Bodily — Kinaesthetic Intelligence.

Pictures can be used to clarify for example adjectives and prepositions. Pictures can be

funny, and pupils enjoy learning with them.

ADJECTIVE + PREPOSITION
Related to
Married to m Accastomed to

B 'j'
How are you related (—i ?

\u’rq to him? Is he your
’/’: il cousin? She had grown
She’s married to John. X\\ of accustomed to his long
. b I A absences.
Disappointed to _ Allergic to
"'m”g" i | By 57 '
n L )))‘)\ gl

L
- . ¢
He was disappointed to My dad’s allergic to

see she wasn't at the > \{,{ -

party. Ve \ .

Cruel to Anxious to
\ o) Aﬁgghed to ,
. .,
N ‘4*.‘-«' ? T
1 can't stand people who 2 ™~
are cruel to animals. | Ve never seen two I'm anxious to get home
people so attached to to open my presents.
each other.

<~ ESLCOM

Figure 7: Adjective and preposition 1
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4.5.Showing real objects and other techniques
The objects which the teacher can easily bring to the classroom should be shown to the
students. For example, stick, stone, maps, clock. To teach some words, the teacher should
perform the action like walking, writing, laughing, etc. in the class. Other ways to use visual

aids in teaching are to use:

e Scales (a description of an essay: excellent, very good satisfactory, weak)

e Items related by topic (types of fruit, articles of clothing)

e Items which are similar in meaning (pretty, lovely, attractive...)

e Items which form “pairs” (synonyms, opposites...)

e Items grouped within “word families” (biology, biologist, biological), derivatives (pleasant,
unpleasant)

e Items grouped by a grammatical similarity (adverbs of frequency, prepositions, irregular
plurals)

e Items grouped by style: neutral (cigarette), colloquial (ciggy), American and British English
(petrol, gasoline) (Gogoi,2015, [online])

Showing real objects is the perfect approach for all intelligences, and largely depends on the
way in which those objects are presented by the teacher to the pupils. In my own teaching
experience, | had several different approaches to doing this, depending on the type of
intelligence shown by the students. Verbal - Linguistic Intelligence pupils learn best by
repeating vocabulary after me and then they write it in their diaries or on cards. Logical -
Mathematical Intelligence pupils learn best by categorizing the subjects and they love
analysing them. Spatial Intelligence pupils love to draw the subjects in their diaries and design
their own by visualizing them. Musical Intelligence pupils make up rhythms which represent
the objects, or they compose simple songs with the new words. Bodily-Kinaesthetic Intelligence
pupils touch and move the objects and they show by dancing or moving the objects named, thus
procuring knowledge through bodily positions. Interpersonal Intelligence like organizing
everything and | often cooperate with them while showing them the real objects they in turn
assist me. They are in some ways an extension of myself in how they help me. Intrapersonal
Intelligence pupils love having their own space and I leave them to work alone and decide for

themselves how to realise what is the best way for them to learn.

44



Mental lexicon is a mental dictionary that contains information regarding a word's meaning,

pronunciation, and syntactic characteristics. (Mental lexicon, 2001, [online]).

Rose Fire Truck I I Taxi I
| Dais
u Hearse I
Red
Black Tie
. Tuxedo
Cardinal White |

Dove

Panther I

Crow
Zebra

Figure 8: Mental lexicon 1

4.6. Teaching vocabulary in context

Context relates to the words that come just before and after a word, phrase or statement
and help to understand its meaning. Vocabulary is easier to learn in context rather than each
word separately without any context. However, it is the way in which the teacher associates the
context with the new vocabulary that is important in order to gain a more meaningful and more
complex cognitive process, which in turn leads to memorizing the information provided.
Gardner’s theory of Multiple Intelligences describes how pupils with different intelligence

prefer different context.

For Verbal-Linguistic Intelligence pupils context relates to stories which are either
written, or audio versions or spoken. Logical-Mathematical Intelligence prefer context with
numbers and patterns logically explained. Spatial Intelligence pupils need the context shown in
films or charts, or maps and colours which assist them to understand differ the context. The
Musical Intelligence pupils can listen to music and find the context in lyrics. For Bodily-
Kinaesthetic Intelligence pupils the perfect approach is mapping in context and interacting with
movement. It can also be some activity which can then be associated with the vocabulary.
Interpersonal Intelligence pupils like to imagine the situation or context related to them. Pupils
with Intrapersonal Intelligence prefer their own forms of reflection and they are usually shy to

talk about what they have discerned, but it does not mean they do not make their own
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associations. After experiencing the meaning of the word means in its many contexts, students
can get a complete understanding of its meaning. In conclusion, only if students are motivated
in relation to the context when learning new words, will they be able to gradually develop their

language competencies.

To conclude teaching in context, it is important to associate a new word with a word
that is already known to the students and in such a way that is meaningful for them with regards
to their intelligences. Pupils have channels of intake, their senses, using sight (visual aids,
pictures, miming...) taste, and smell, hearing and touch...During my reading project I used a
variety of associations to teach vocabulary. This will be described in chapter 6. Another
important step when teaching vocabulary in context is to recommend using the words actively
and the teacher should introduce and use new English words during lessons. For example, if
they have already been taught the instructions such as “Read!” or “Write! etc., they should be
used regularly by the teacher and spoken in English not in Czech. This is especially true for
those pupils Verbal/Linguistic, Logical-Mathematical and Musical Intelligences. These groups
like a more thorough interpretation about the word formation. Words can be grouped into

clusters based on their affixes which help learners to understand the meaning of the word.

4.7. Writing down vocabulary

There are many different ways of writing down vocabulary. Some good methods are
lexical notebooks, lexical cards and vocabulary diaries. However, we can find technology on
the internet or programmes that enable any student to write down new vocabulary. | am going
to present the programme WocaBee because | have had very good experience during the Covid
19 quarantine teaching online using this programme. VVocabulary diaries are part of my reading
project research and more information about the project will be found in chapter 4.9. As | teach
also privately, 1 recommend for some students The Gold list method (How to get fluent with
Dr. Popkins, 2020, [online]), for some students but the method is not often successful. | have

found that pupils usually give up after a period of time writing down the new vocabulary.

The method is based on writing. It is important to create the first page in the notebook

which is then referred to as the head list.

"Open your book to the first double spread. Now write the first twenty-five words or
phrases down, one below the other, on the left-hand side of the individual page. Include any

integral information such as gender or plural forms of nouns or irregular aspects of a verb’s
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conjugation. Don’t rush the writing. Enjoy the physical process. Think about what you’re
writing as you do it." (How to get fluent with Dr.Popkins, 2020, [online])

It is an interesting system of learning vocabulary, but it only works if the learner who
starts to write using this method keeps on using it. My students tend to give up because of time
constraints. However, | think it could be suitable for Logical-Mathematical Intelligence or
Verbal-Linguistic Intelligence pupils.

According to lexical cards, Selivan thinks that words are not used in isolation and therefore it
is extremely useful to record new words together with their lexical partners (collocations) and
in grammatical patterns that they occur in. Ideally, lexical notebooks should be organised by
topics, such as work, health, appearance etc. (Lexical notebooks or vocabulary cards?, 2017,

[online])

It is shown in a similar format to that in figure 9.

WORK

_was called in for an interview
go on maternity / paternity leave
| am a fast leamer
doesn’t have any qualifications (=digrees, diplomas, ceriificates...)
doesn’t meet the requirements = not suitable
Make the most of it

_steady
demanding j_ob
stressful

YYYYYYYYYY

Figure 9: Selivan’s lexical notebook 1

Word cards, also known as flashcards, are small cards with the English word on one side and

the L1 translation on the other. In recent years, with the increased interest in vocabulary
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acquisition in general, word cards have been undergoing something of a resurgence in

popularity. (Lexical notebooks  or  vocabulary  cards?, 2017, [online])

front back

very cruel; showing no mercy

dictator

ruthless killer

Throw away these old magazines —
be ruthless!

Figure 10: Selivan’s lexical cards 1

I also use lexical cards which | make with my pupils or they make them during the lesson
when using vocabulary. To retain the knowledge they have learned, each pupil puts the new
words into an envelope with the topic or date. They have a folder with the envelope, and they
can practise the vocabulary from the envelopes during lessons. | also record the cards but only
in my private lessons. | think there are several advantages but also disadvantage of making
cards. Some pupils do not like making them and after some time they lose them. Or lose interest

in them.

4.8. Revising vocabulary

There should be time in lessons for revising vocabulary (e. g. warm-ups or homework
targeted at particular words). Pupils should learn the vocabulary by themselves at home (e. g.

as homework) but it is not enough. It is also important to revise vocabulary as often as possible.

All activities targeted at revising vocabulary are based on communicative activities,
discussions, and role-play requiring use of the words. Making the use of the vocabulary in
written tasks can be realised in crossword puzzles, word games, memory games, matching
pictures to words, matching the words to other words (collocations, synonyms, opposites...)
Using prefixes or suffixes to build new words from given words is also quite useful. Other
possibilities are classifying items into lists and filling in gaps in sentences. | think it is useful to

revise vocabulary from the previous lesson at the beginning of the lesson. If there are new words

48



in the lesson, they can be revised at the close of the lesson. (E.g. write a paragraph containing

new words).

Scrivener names several exercises on lexis.(Matching pictures to lexical items,
matching parts of lexical items to other parts, e.g. beginnings and endings, collocations,
synonyms, opposites, sets of related words, classifying items into lists, using given lexical items
to complete a specific task, filling in crosswords, grids or diagrams, filling in gaps in sentences,

memory games). (Scrivener, 2005, p.237)

Revising vocabulary should be interesting for pupils and not boring. They should see
their progress and if they keep European Language Portfolios as it was mentioned in previous
chapters, they can save the revising materials and look back to see their improvement.

4.9. Technology

In this chapter | would like to briefly sum up some impacts of technology on learning
vocabulary. | will be mainly presenting the WocaBee program and my own results with the
programme during the virus Covid 19 pandemic quarantine, which has had a significant impact

on teachers and students alike.

English is becoming quite a common language in the Czech Republic and some
expressions are seen in the street, in shops, in magazines, newspapers, advertisements and on
TV or on the Internet. Pupils like playing computer games, listening to music and watching
films or serials in English. The motivation is to understand all of them. I know that pupils are
interested in listening to music or watching films and this is the main key for opening their mind
and attracting their attention to gain their pleasure, happiness and enthusiasm in learning

vocabulary and becoming fans of English.

Today, technology has an enormous impact on all aspects of teenage life, which simply
cannot be ignored. Today‘s teenagers feel connected to the rest of the world — and indeed they
are. They are also used to exploratory learning. This level of independence needs to be extended
to activities in the language — learning classroom. And the implications for the classroom are

huge.

All textbooks I use for teaching have educative programs on CD ROMs such as Project,
MORE, English File, and English for Life. | became a member of IATEFL (The International
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Association of Teachers of English as a Foreign Language) and we communicate through e-
mails or blogs, but it is possible to find documents, files, and photos.

During my lessons I use a website called Help for English created by Marek Vit . HiS
website is well organised, and he also has an additional programme called English me that is
a paid for service, but it is worth of trying. There is a section only for vocabulary and all pupils
can find the level that suits them and improve themselves. | also recommend this page to my

students because they can practise every day if they want to.
I would cite Dudeney and Hockly:

" Being an online learner, oneself is the fastest and the most effective way of getting
insights into the online learning and teaching process, as well as familiarity with the tools and
software.” (Dudeney and Hockey, 2007: p.142)

The authors, Dudeney and Hockley, specialize in online and distance learning. The book
has two main goals: introducing a wide range of teaching possibilities for those teachers who
are not fully aware of computer technology and Internet and provide ideas for classroom

activities.

Technology Enhanced Language Learning (TELL) is designed to follow a set format of
exercises such as filling in gaps in texts, matching sentence halves and doing multiple-choice
activities. The philosophy of TELL is mainly connected with the use of the Internet and web-
based tools. Dudeney and Hockly see a big potential in TELL because the Internet is available
to learners at homes and it has become a natural and integrated part in their lives. (Dudeney and
Hockly, 2007:p.150)

Technology, especially the Internet provides new opportunities for authentic tasks and
materials, as well as access to a wealth of ready-made materials. Among the high numbers of
these pages mainly the web pages of the British Council (BC, 2019) should be emphasized, as
they provide not only exercises and activities available for ELT, but also theoretical background

information and allow to use portable devices like mobile phones or MP3Players.

When | was put into quarantine because of the virus Covid 19, | realised that online
teaching and the use of the internet, online dictionaries, and online books was the only possible
way in which to continue teaching and how to continue to communicate with my pupils. In the
beginning it was extremely difficult to organise everything. If I mention as one example student
registration, either for online books, the WocaBee programme or using Skype as the programme

for online communication, | began to realise how many parents cannot work with or are not

50



familiar with computers. It took a lot of time and patience on my part to explain to them how
to register, but, finally, they were registered, and we could start the class. | have had about thirty
pupils from my basic school ZS Zivanice participating and another 25 who | am privately
teaching. Only one pupil from the basic school was not able to communicate online. This was
due to the fact that the pupil came from a socially disadvantaged family and not because the
pupil did not want to learn online. However, | did manage to maintain contact with the pupil

via the mobile phone.

As | already mentioned in the chapter about textbooks, | appreciated the online pages
of Nova $kola s.r.0. (Novd Skola: MIUC projekt, 2020, [online]).Pupils could practise by using
the textbook called Listen and play interactively. There were various exercises based on various
intelligences of pupils. All competencies were practised in an interactive way. (Appendix 4).
Thanks to the online Project, pupils were able to practise all language competencies. In
Appendix 5, | illustrated some vocabulary exercises that we were able to practise in this way.
Pupils enjoyed the experience of learning online. When | was working with the books online, |
found it to be beneficial and meaningful. However, | also found that learning new vocabulary
and practising by use of the online textbook was not enough. | was searching for some
programme in which I could insert the new words and phrases for individual class. This was in
order that the pupils would be motivated, and they would systematically practise the vocabulary
which I would prepare for them. | was searching for a programme that would definitely support

the individual intelligence of pupils and I finally found a suitable programme called WocaBee.

The programme WocaBee is a new application, designed to support students to learn
foreign language words quickly, easily and effectively. The teacher manages the class: adding
word packages once or twice a week. Students must complete each package by a given deadline.
The teacher is able to see finished homework assignment and assess each student individually.
The web app means no installation is required and it it designed to work on every device —
smartphone, tablet or computer. Pupils can play and learn at the same time and words are
pronounced clearly and loudly. (WocaBee, 2019, [online]).

The programme is new, but it is rapidly becoming very well-known both to teachers and
pupils alike. In Tydenik Skolstvi, there was an article about the programme WocaBee, which
highlighted the fact that it brought revolutionary methods to learning new vocabulary in the
basic schools. Pupils enjoy learning and they are motivated. And this is of particular interest to
teachers who want to motivate their pupils and keep their interest in learning in an entertaining

way. Teachers have the opportunity to enter some information about what level (according to
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CEFR) the pupils they teach have reached and which textbooks they should subsequently use
in the classroom. Then the teacher creates the packages with a new vocabulary or phrases and
pupils can learn these packages at home. As a bonus, pupils get points which are called
Wocapoints and then they can compete in the classroom with their schoolmates. (Tydenik
skolstvi, 2019, [online]).

The programme has become well known and is used by more and more schools and its
popularity has greatly increased particularly during the Covid quarantine. There is even a
championship taking place among the schools who are using the programme. (Jarni wocabee
Sampionat, 2020, [online]). | personally was astounded by the programme WocaBee and the
success it has shown in helping to teach vocabulary in the basic schools and the way in which
pupils are motivated and interested in learning. | will share the results of almost three months

experience of using WocaBee during the Covid 19 quarantine in a practical part of the thesis.
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5. TEACHING VOCABULARY IN A PRACTICAL WAY

The second aim of this thesis is to describe teaching vocabulary in a practical way. It is
based on the reading project assigned to students along with their diaries, and a questionnaire
and the last part the program Wocabee. All parts are interconnected with vocabulary teaching.
The practical part was divided into three main chapters. The first chapter is based on the reading
project, the next chapter evaluates a small research element based on questionnaire and the third
part introduces the programme WocaBee which | used as a meaningful tool for teaching
vocabulary online during the Covid 19 quarantine. All of the projects materialised because of
my interest in teaching vocabulary effectively with the appropriate approach based on the

Gardner’s theory of Multiple Intelligence.

5.1. Reading project with the pupils’ vocabulary diaries

The first practical part was based on a reading project with vocabulary diaries that
revolved around a story about a witch. The idea came about from teaching my private students.
Finally, we had 30 stories that were made up by pupils who were aged between 11 to 15 years
old. The topic of the story was “Witches” because of the Halloween feast. We were talking
about witches and the pupils had an idea to write a story about a witch. (Figure 11) I was very
surprised about the level of interest shown by them and by just how much they were interested
in it. I gave them the opportunity to think about the name of their witch. This was the first step.
When they had the name, they found a picture on the internet and created their story. | was
simply a facilitator for pupils as they produced their stories up to their conclusion. It was
interesting to see how the students could be creative and happy about writing a story. | helped
younger pupils only when | realised that they needed additional help such as handouts which

would assist them.
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Figure 11: Witches tale 1

The students were searching for new vocabulary and finally started to write down their
own lists of words in the form of a handout. They were then able to use these handouts to make
a diary that would serve them as a source for learning and revising. My role was that of an
adviser and guide for them. The design and accomplishment were completely due to the work
done by the students. One story writing task with one handout was finished in two 45 minutes
lessons. Learners' creativity is supported and developed by the exercise focused on the meaning
of the new words. Antonyms, homonyms, synonyms, homophones are used in these exercises.
Finally, the learners were able to write down feedback with their own comments. Students could
help each other and work individually or in groups, but they had to hand over their own story.
The groups were not fixed. Initially students started to work with someone and then they has
the option that they could, if they preferred, work alone or with someone who perhaps liked
mathematics or someone who loved music, or who was better suited to them.
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This project was based on the individual intelligence of pupils. I could observe how
pupils prepared their diaries with a variety of approaches and how they used the new vocabulary
to work with the new words in creating stories. Pupils who wrote down their own word lists on
handouts or who composed stories, could choose the way that was the most appropriate for
them. They were free to do so which gave them the opportunity to be themselves and choose a
design that was most suitable for them. In contrast to textbooks, which are published for a wider
public, they designed and gradually worked on their own materials and they were also
ultimately the person responsible for publishing the finished work. As stated in chapter 3,
Gardner divided pupils into 7 categories. During the project | could see that the students were
grouped together not according to their marks or name but according to their talents and

interests and they cooperated very well.

After the experience with the stories about witches, we started to write vocabulary
diaries. Vocabulary diaries are notebooks created by learners. The words are written down with
relevant pronunciation and associations. For example, in selection the word “bowl”, a symbol
or a picture of a bowl is drawn with something that a learner likes very much. Someone might
draw strawberries, followed by crisps or chocolates. | recommend to the students to try to
imagine something that they would love to be in the bowl. One student said: “D¢laji se mi boule
za usima”! With this association is the Czech word boule with the English word bowl. However,
another student looks at the way in which it is written and he underlines” B O W” and to my
surprise, he draws a bow and instead of an arrow is the letter “L”. Learners can share their ideas
if they want to. Pre-teaching the new words by their associations is very useful because the
learners are individuals and as the Gardner’s theory showed also of different intelligence's.

When searching for new words, pupils used English — English dictionaries and the
younger pupils the Czech — English dictionaries. They could find pronunciation, collocations,
synonyms and relationships with other words. Sometimes they may also find pictures.
However, for pupils from the basic school, it is better to search in a dictionary with the Czech

translation.

When the learners find the word in the dictionary, they practise using the lexical items.
They write it into their vocabulary diary and draw a little symbol or a picture. The next step is
to think about the association with the word. Some of the made-up associations are read out as
means of inspiring the other students. With the agreement of the learners selected words may

be written on the board or notice board.
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In their diaries the students can translate the words into Czech and some prefer Czech
translations all of the time especially the Logical-Mathematical Intelligence pupils and Verbal-
Linguistic Intelligence pupils. Pupils with all intelligences needs to put vocabulary into its
context. However, different intelligence pupils differ in the way in which they choose the
context as | mentioned in the chapter 4.6. Pupils communicate about the topic, and diaries are
a kind of game for them. Finally, the learners receive immediate feedback from their
schoolmates. Pupils express their ideas and opinions freely and they feel responsible for the
diaries. That is also why they pay attention to them. Because of the internet and mobile
communication, we started to register the stories and make videos of pupils. Their individual
story can be changed into a little drama or dialogue. This technique is very successful especially

for Bodily-Kinaesthetic and musical intelligence pupils

5.1.1. Examples of planning a story

In this chapter there are examples of tasks and stories that were created by the learners.
The topic was a story about a witch. The task was as follows: Write an interesting story about
a witch. Do not forget to describe her life, age, where she lives, her hobbies, her favourite music
or colour and try to use new vocabulary. If you have more ideas, do not hesitate to write more.

Finally, find a picture on the internet which you can use to describe your witch and print it.

The following story was written by a 15-year- old boy from my course. The fig. 12
illustrates the story that was made up by the learner called Jirka. He followed the above-
mentioned instructions and created the story. He had to find some words that he did not know
in the dictionary. After writing the story, he created some handouts.
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vhile she laughs and pets her cats. She loves her cats. She

~ changes them into terrible monsters and sends them to scare

kids. She is single but she lives with dozen of cats and she loves

their company. She can turn herself into the cat as well and she can
also chooses her look as the cat. Her favourite activity is watching

her monsters terrifying the kids and she feels happy when the I

7

worried child pisses their pants. Her favourite music style is her cats

meowing. They are the best music band. She hates small kids

‘because they were rude to her when she was young. She is a
~ witch. |

Figure 12: Jirka's story

Learners are used to creating their own handouts. They can work in pairs, small groups or

individually according to their wishes. Every learner has their own story to create. Some of

them cooperate and help each other but others prefer working alone. Firstly, they look up new

words in the dictionary and write down some synonyms. Some of them search or the Czech

translation to be sure. Then they start with pictures or symbols written alongside each new word

and make up the associations. (Figure 13)

57



Figure 13: Jirka's Handout 1

The enthusiasm they bring to the task and how they develop their ideas is unforgettable.
There are the moments when the teacher can feel very proud of her pupils. Associations are
entertaining for pupils and finding rhymes makes them happy. The rhyming words are later
used for cooking up some poems. When the poem is ready, they can draw a small symbol, or a
picture related to the poem. Sometimes it is difficult for some learners and | must admit that
today's children have problems when it comes to taking up a pencil and creating sketches. They
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are so used to playing on computers and drawing using computer-based programmes that it is
sometimes quite demanding work to catch their attention and keep them focused. That is also
why it is important to find the best way to change their approach to particular tasks. Finally,

they can prepare some crosswords or quizzes, or alternatively use a letter cruncher. Figure 14

5.1.2. Remembering the new words

The stories and handouts that the students create serve as a vocabulary book with
pictures, rhymes, crosswords, and other options. These are creations of the pupils and at the end
of the academic year we have an exhibition of vocabulary diaries. That is why pupils are
motivated to assemble their individual diaries in such a way that they can be proud of what they
have done and what they have achieved. It works! It took me a long time to find out the best
way to whip up their interest to endeavour, but the diaries are great motivators for the students.
It is also a record of what the individual student has done during the school year. And it can
also be used as a means to motivate students in lower years who can see what can be achieved

by them if they work hard.
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5.1.3. Vocabulary diaries evaluation

Vocabulary diaries were an idea that came from pupils. It is important that | was a
facilitator, and that I listened to them and followed their ideas. It is also far better to have a topic
to work on that pupils like. Children have imagination and fantasy and they like to associate
words and signs or pictures. The handouts are based on associations. However, for some
learners it can be difficult to draw a picture or to make this association. It depends on their
intelligence. A reading project in conjunction with writing diaries can be very successful.
Learners like it, they realise their own ideas, read stories and at the same time practise
vocabulary. Because of the availability of a variety of technologies, we started to register the
stories and make videos of pupils. Their individual stories can be changed into little dramas or
dialogues. However, this is not true for all intelligences, for example intrapersonal intelligence

pupils need more time and help.

5.2.The questionnaire

The second practical part was a small research element based on a questionnaire about
learning and practising vocabulary. This involved pupils from the basic school attending the
year eight classes. | had 30 respondents in total. | have used as my subjects 16 boys and 14
girls. They had been informed about the Gardner’s theory before they completed the
questionnaire. The participants did not have a limited time for completing the questionnaire,
but they finished within 35 minutes. Respondents answered 14 questions. These pupils attend
my private lessons once a week for 60 minutes. The pupils use the textbooks ""Project”” and

""More’" at school and sometimes when they are with me.

The questions offered many options on how to respond. A very important and interesting
question was number 14 because this question is about the type of Seven Intelligences. Answers
provided by the respondents surprised me very much, because when | saw the responses to
question 14, | suddenly knew, that my thinking about multiple intelligences was being
confirmed, and that the standard of English being displayed was according to CEFR at the A2

level.

The main intention of the questionnaire was to investigate whether learners differ
according to Gardner’s theory, if there are key elements or clues to motivate them so they learn

vocabulary effectively and with enthusiasm and that they also remember the words. If there are
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interconnections between the Gardner's theory and methods of vocabulary learning. Some
questions are focused on the way in which pupils learn vocabulary and remember it. The
questions are also oriented to the importance of learning vocabulary. The aim of other questions
was in order to investigate which type of activities learners consider as the most useful and
interesting. The questionnaire is attached as Appendix 1 The questionnaire is anonymous.
Participants wrote about their English learning experience in my private lessons. The
questionnaire was written and fulfilled in the Czech language, to avoid misunderstanding and
confusion. The other personal information was related to the sex of the pupil. The

questionnaires were completed during February 2019.

There follows the results of the questionnaire. Every question was put into the graph

18

16 4

14 4

12 A

10 A
H Boys

W Girls

Graph 1: What is the sex of the respondents?

It is obvious from the graph above, that the number of boys is 16 and girls 14, so for the

questionnaire results, the numbers of boys and girls are almost balanced.
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Graph 2: How long have you been studying English in my private lesson?

Four girls have been studying English for 5 years and 3 boys 5 years also. In the middle
of the graph, there are 2 girls, who have been studying for 4 years and 7 boys also. The shortest

studying time has been studied by a group of 8 girls and 6 boys.

5
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2 M Boys
m Girls
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When | hear Whenlsee  When| Whenl  Whenlcan Ifllearn Whenl find
them them write them imagine learnthem themin them out of
them witha asagroup  English the text

specific  of thematic speaking
subject or words ambience
situation

Graph 3: What is the best way in which to remember new words?

After counting all responses, | found that the best way, according to the respondents,
how to remember the new words was by the use of imagination related to a specific subject or
situation. This appears to be the best way for boys. The girls answered in the same way, but
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also, they prefer English speaking ambiance. None answered with the variation that they
remember vocabulary only by hearing.

M Boys

M Girls

It suits [t doesn’t suit It partly suits

Graph 4: Learning vocabulary according to the textbook wordlist?

Six pupils had the same results and learning vocabulary according to the textbook
wordlist suited them. Three boys did not like learning vocabulary according to the textbook and
neither did 7girls. For the last graph surprisingly 7 boys wrote that they partly like learning

vocabulary according to the textbook. Only one girl responded the same way.

16

14

12 ~

M Boys

W Girls

Very important Less importent than learning Loss of time
grammar

Graph 5: Vocabulary is for me
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The same number of boys and girls considered learning vocabulary very important, only
two less important and no one thought that it was a waste of time.

18

16

14

12

10

M Boys

| Girls

Isthe same as the text Is bigger than text Is smaller than text
book content book vocabuary book vocabuary
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Graph 6: | think that my vocabulary

One girl thought that her vocabulary was the same as the textbook content, 16 boys and

13 girls thought their vocabulary has become enlarged. No one thought it had become smaller.
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Graph 7: 1 would like to learn vocabulary
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Most pupils 15 boys and 11 girls were satisfied with learning vocabulary.

18
16
14
12
10
8
6
A M Boys
2 M Girls
0 T T
I don’t search for If I don’t know the If I don’t know the
unknown vocabulary vocabulary,search in vocabulary, | search
the dictionary them and write and |
make some
association

Graph 8: When | read text

All of the boys and girls found that writing new words and creating associations

increased their vocabulary.

14

12

10

M Boys

W Girls

Daily Once aweek Only before Onlyin the
Eexams leszon

Graph 9: | repeat vocabulary

Only 1 boy stated he repeated vocabulary daily, as opposed to 6 girls who stated they
repeat it every day. Two boys repeat the vocabulary once a week as do 4 girls. 1 boy and girl
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stated they revise vocabulary but only before exams. Twelve boys and 3 girls only repeat during

the lesson.
6
5
4
3
m Boys
2 .
W Girls

Homealone At home with my Withmy friends Inthe group at
family schoolorin
course

Graph 10: I prefer to repeat the vocabulary

This graph shows a variety of ways pupils like learning vocabulary using their own best
method. Interestingly, 5 boys and 1 girl like learning at home alone. There were 3 boys and 4
girls who like studying at home with their family which includes parents, grandparents or
siblings. The same number, 3 boys and 4 girls like repeating vocabulary with their friends.
The largest number of respondents 10 (5 boys and 5 girls) like revising vocabulary in a group

at school or on a course.
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Graph 11: | practise my vocabulary
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| found that 3 boys and 5 girls practise vocabulary by writing and feedback. The second
group (2 boys and 4 girls) say the words out loud. No one practised vocabulary by creating
sentences. Surprisingly only boys (4) practice vocabulary using a computer program. The

largest group of 7 boys and 5 girls practise by associations.

4.5

4
35 -
3 -
25 -
2 1 M Boys
1,5 -
W Girls
1
05 -
a A T T

Reading of foreign- Listening Conversation with Translation of Chat
language texts films, music anative speaker or music
advanced learner  texts, magasines

Graph 12: How do you learn?

What are the best ways to learn vocabulary? My pupils learn differently. The first group
4 boys and 1 girl learn by reading foreign texts. The other pupils learn by listening to music and
watching films. Conversation with a native speaker or an advanced student is preferred by 3
boys and 4 girls. Translation of music and text in magazines is the preference of 3 girls and 2
boys. The last blue column and red one show that 4 boys and 2 girls practise vocabulary by

chatting.

M Boys

B Girls

Regular English{jcommunication onlyin Regular English with partly explanation in  Irregular English with elements of Czech
English) Czech

Graph 13: Communication with a teacher during a lesson
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As shown in Graph 13, six boys and 5 girls want to communicate regularly only in
English. The same number of boys and girls (6) want to speak English regularly but partly and

4 boys and 3 girls prefer irregular English speaking with elements of Czech.

B Compositions, stories

B Translations

Waord games

B Completing the text

 Films, songs

Graph 14: Following the same rules for marks at school, write down a number between 1 and
5 according to the following scale: 1 =the most, 5=the least

From the point of view of my pupils, boys evaluated Compositions & stories and Word
games as the best way to practise vocabulary. The second favourite was translation. The third
favourite was completing the text and Films and songs. All those activities were evaluated by
mark 1. The worst mark 5 was matched 6 times to Films, 4 times to Completing the text and to

Compositions & stories and Translation was just 3 times.

For my girl pupils, they evaluated Compositions & stories and Word games as the best
for practising vocabulary, as did the boys. The Translation was as popular with girls as with
boys. Completing the text was less popular with just one girl evaluating completing the text

with a mark 1. No girls evaluated films by mark 1.

The worst mark 5 was matched 6 times to Completing the text. Three times it was for

translation and films or songs, once for compositions & stories and word games.

While the boys do not like Films and songs, the girls like them more than completing
the text.

Both boys and girls enjoy Compositions & stories and Word games and Translation. It
is obvious that my teaching methods are liked by both boy and girl pupils. They like writing
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stories that are focused on a certain topic, for example, Halloween and witches. The stories are
enclosed in the attachments with working sheets.
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Graph 15: What teacher's approach do you like?
Neither boys nor girls like the direct approach of the teacher. This information did

not surprise me because | know my pupils and | know that the communicative approach is the
best approach for them. The same number of boys and girls (13) want the Teacher to shape the
lesson to their skills and demands. The teacher is in the role of a facilitator and not a leader.

Just one boy and one girl would like to have free lessons with just a minimal

involvement of the teacher for example when revising some important points of study.
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Graph 16: Write next to the figure yes if it expresses yourself, write no next to the part that does not
express you?
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5.2.1. Questionnaire evaluation

The questionnaire had 14 questions and every question was put into the graph. The
questions were associated with the topic vocabulary learning, methods and Gardner’s theory
about the multiple intelligences. Learners enjoy learning vocabulary if teachers are able to find
the best way for learners to learn. The comments are about the intelligence level that students
believe they are at and how it is bound to vocabulary learning.

Bodily-Physical Intelligence (BPI)

Five boys and 2 girls have chosen this type of intelligence. Interestingly, they remember
the vocabulary actively, not just by writing and listening without any movement or action but
they like learning in English speaking ambiance. Connection and associations help with
learning and practising vocabulary. They like some topics to talk about. Pupils with Bodily-
physical Intelligence learn from the text, they prefer word games, films, and songs. Learning
vocabulary is very important to them. While boys are learning only within lessons or before the
tests, girls learn vocabulary daily. According to my questionnaire, BPI appreciates the teacher
as a facilitator who conforms to the pupils' skills. Interestingly they do not like completing

songs. All pupils (BPI) would never choose Musical intelligence.

Intra-personal Intelligence (INTRAPI)

This type of intelligence has been chosen by 1 girl. She remembers the vocabulary best
when she studies individually. She does not like teamwork much and she must first write the
word with its pronunciation and then she makes associations. She always thinks that she is not
good enough and needs to improve herself. She loves writing stories or compositions and
translations. She hates word games and watching films without any reading comprehension.
Learning vocabulary is very important to her and regularly being able to talk only in English
too, but she revises vocabulary only before tests. She likes practising new words by listening to
my recordings. She would never choose Inter-personal intelligence. According to my

questionnaire (INTRAPI) appreciate a teacher as a facilitator who conforms to the pupils' skills.
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Inter-personal Intelligence (INTERPI)

Three girls and 1 boy have chosen this type of intelligence. They remember the
vocabulary in English speaking ambiance. They like learning vocabulary according to the
textbook and learning is very important to them. Pupils like the way in which they learn
vocabulary and they are satisfied with a learning vocabulary process. They qualify their
vocabulary more broadly than their schoolmates do at school. When it comes to the revision of
the new words, they repeat them once a week. They like repeating the words with their family,
friends, and schoolmates but not alone. When they practise vocabulary, they prefer writing with
feedback or speaking aloud. They prefer a conversation with a native speaker, chatting and
some translations of texts (music, from magazines). If the pupils with Inter-personal
Intelligence learn from the text, they prefer word games, compositions, and stories. According
to my questionnaire, INTERPIBPI appreciates the teacher as a facilitator who conforms to the

pupils' skills.

Musical Intelligence (M)

Two girls and 1 boy have chosen this type of intelligence. They remember the
vocabulary when they learn in English speaking ambiance and when they imagine the word
with a specific subject or a situation. They do not like learning vocabulary according to the
content in the textbook. Pupils like the way in which we learn vocabulary and they are satisfied
with a learning vocabulary process. They qualify their vocabulary more broadly than their
schoolmates do at school. When carrying out revision of the new words, they repeat daily. They
like repeating the words alone, with their family, friends, and schoolmates. When they practise
vocabulary, they like making up associations and saying words out loud. They mainly learn by
listening to authentic materials for example music, and films. During lessons, they appreciate
regular English speaking as well as some Czech explanations. If the pupils with Musical
Intelligence learn from the text, they prefer completing songs, and word games. According to
my questionnaire, INTERPI appreciates the teacher as a facilitator who conforms to the pupils'
skills.

Visual-Spatial Intelligence (VS)

Four boys and two girls have chosen this type of intelligence. They remember the

vocabulary when they find out the meaning of the word in the text themselves without the help
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of the teacher. They also remember new words when they can connect the word with a specific
subject or situation. They like some topics to talk about. They like learning vocabulary
according to the content in the textbook; only one person does not like it. Pupils like the way in
which they learn vocabulary and they are satisfied with a learning vocabulary process. All
pupils qualify their vocabulary more broadly than their schoolmates do at school. According to
the revision of the new words, they repeat only in the lesson. Two girls repeat once a week.
They like repeating the words alone, with their family, friends and at school with schoolmates.
When they practise vocabulary, they like making up associations, reading and foreign language
texts, translating songs and working with a computer program. They mainly learn by reading
foreign texts, translating texts from songs and magazines. During lessons, they appreciate
regular English speaking with a little Czech explanation. If the pupils with Visual-Spatial
Intelligence learn from the text, they prefer composition/ story writing, translations, and word
games. According to my questionnaire (VS) appreciate the teacher as a facilitator who conforms

to the pupils' skills.

Mathematical-Logical Intelligence (ML)

Only 1 boy has chosen this type of intelligence. He remembers the vocabulary when he
can see it written down. He likes learning vocabulary according to the content in the textbook.
He would like to spend more time on vocabulary, but he thinks that learning vocabulary is less
important than grammar. He qualifies his vocabulary more broadly than his schoolmates do at
school. He looks up the new words, writes them in the notebook and makes up the associations
to the words. According to the revision of the new words, he repeats only in the lesson. The
best way in which to learn them is by translation of texts (songs, magazines). During lessons,
he appreciates regular English speaking (communication only in English). If the pupils with
Mathematical- logical intelligence learn from the text, they prefer composition/ story writing,
completing the text (songs). According to my questionnaire (ML) appreciates the teacher as a

facilitator who conforms to the pupils' skills.

Linguistic intelligence (L1)

Four boys and three girls have chosen this type of intelligence. They remember the new
words when they can connect the word with a specific subject or situation. They also like to

connect the words with some topics or themes. They like learning vocabulary according to the
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content in the textbook. Pupils like the way how they learn vocabulary and they are satisfied
with a learning vocabulary process. All pupils qualify their vocabulary more broadly than their
schoolmates do at school. According to the revision of the new words, the girls repeat daily and
boys only in the lesson. They like repeating the words at school with schoolmates, with their
family and friends. When they practise vocabulary, they like making up associations as well as
writing with feedback. One boy prefers speaking aloud. They mainly learn by conversation with
a native speaker or an advanced learner. Other learners like chatting and listening to the
recordings. During lessons, they appreciate regular English speaking with a little Czech
explanation. If the pupils with Linguistic Intelligence learn from the text, they prefer
composition/ story writing, translations, and word games. According to my questionnaire (LI)

appreciate the teacher as a facilitator who conforms to the pupils' skills.

According to my small research there was one interesting point. There is a certain
interconnection between vocabulary learning and M1 theory. M1 is associated with motivation
and it can help teachers to find a way to encourage, motivate and develop a kind of inner wisdom
about students learning. They appreciate the teacher as a facilitator who conforms to the pupils'
skills. BPI pupils do not like completing songs. They love movement and the method TPR is
suitable for them. They also like to talk about topics and Communicative language teaching is
a good method to use. All pupils (BPI) would never choose Musical intelligence. On the other
side the pupils with Musical Intelligence learn from the text, they prefer completing songs, and
word games. Pupils with Visual-Spatial Intelligence mainly learn by reading foreign texts,
translating texts from songs and magazines. During lessons, they appreciate regular English
speaking with a little Czech explanation. If the pupils with Visual-Spatial Intelligence learn
from the text, they prefer composition/ story writing, translations, and word games. They like
translating. There was only one pupil with Mathematical-Logical Intelligence, and he learns by
translation of texts, for example songs and magazines. He is systematic and all presented
methods would be suitable for him. He qualifies his vocabulary more broadly than his
schoolmates do at school. He looks up the new words, writes them in the notebook and makes
up the associations to the words. ML pupil remembers the new words when he can connect the
word with a specific subject or situation. Communicative language teaching is suitable for him
as is the audio-lingual method. Students with INTERPI are recommended to teach in the

communicative way, they love games and group in contrast with INTRAPI.
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5.3. The programme WocaBee

In this chapter I will introduce the results of my teaching and my pupils’ intensive
learning during the Covid 19 quarantine using the programme for teaching vocabulary. This
programme was presented in chapter 4.9 and | found the programme because | needed the
additional tool for my pupils to help them with and motivate them in learning vocabulary. At
the same time, it was necessary for me to support my pupils to learn intensively and to
manage the class while adding word packages interconnected with the textbook they were
using to learn with. This revolutionary method is based on an artificial intelligence which
means that it can offer pupils a suitable strategy for practising the vocabulary in such a way
that suited their individual needs. It is based on individualisation as is required in the FEP BE
and also because it was already written down in the White book. This was also previously
mentioned in chapter 1.4. It reminds me of the Gardner’s theory of Multiple Intelligence
because it sets out the pupils' approach to studying. Firstly, I will introduce the way in which
to create the classes, then how to prepare the packages with the new vocabulary and then the
methods of practising and revising vocabulary will be illustrated. Finally, 1 will demonstrate

how to prepare the test.

5.3.1. How to register and create the classes?

| teach three classes and that is why | had to count the number of pupils in every class and then
I wrote down the names of each pupils in that class. There is an exact description how to register
the classes. Then | received the registration code for students which must be sent to each pupil
with the instructions as to what they should do next. Every pupil gets the code with an
explanation of how to register themselves. (Appendix 6). Pictures of the WocaBee programme
can be legible enough in e-forms if they are enlarged to a maximum size. After the pupils were

registered and matched with their class, | could see all my classes online and start to create my first package.
(Figure 15).
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Figure 15: Division into classes

I chose vocabulary that was in the textbook for example in Unit 2, and then tried to interconnect
it with the pages we were using whilst working with the online textbook. When | saw that there
were more new words, | then thought it necessary to create a new package. There is a sample
to illustrate the forming of a new package with the chosen vocabulary. | was also able to set
some conditions for each of the packages. | could state the name of the lesson and which
package to use, for example L2 New Zealand. I could then validate of the package, which means
that the package must be completed and practised in allotted time span. | could also quantify

the new vocabulary and use a minimum of 8 and maximum of 20 new words for the pupils to

learn. (Figure 16)

Nowy batk

Figure 16: New package creation

76



All packages that | created are shown with their details (Figure 17)

Figure 17: New package creation

Every package is introduced to pupils at the beginning of the lesson and the vocabulary
is presented to them. Then the practice starts (pupils can complete the letters forming new
words, and they can choose from several options, assign, match, etc.) The application can read
words out loudly, so it is easier for children to learn or remember the correct pronunciation.
There is a time limit set for completing the package (it is recommended 1 week). After this
time, it will not be possible to open the package. Dates for individual packages are always
displayed. Atthe same time, the application notices where the student makes mistakes and then
the student has the opportunity to practise the problematic word again and again. Green icons
are displayed when the package is completed. All that students have to get two green icons for
the completed package. If the students want to continue practising, they can also collect three

icons which is optional. (Figure 18)
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Figure 18: Green icons

For completing the task, as well as for subsequent practice, students earn points, the so-called
WocaPoints. As a teacher, I monitor the activity of all children and their results. This gives

me a clear overview about every pupils’ activity at home and as a self-study pupil. (Figure 19)
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Figure 19: Practice of new words

I used this application during the Covid 19 quarantine, and it was great for me because the
programme served as a test tool. When | saw that pupils had completed their practice tasks, |
created a test. The test can be planned for an exact day and time, and | was able to choose the

number of new words for each test. The results are shown as points and percentages to pupils.
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I was also able to see the details of the test that each pupil took. It is interesting to see, which

words are problematic and how it differs from pupil to pupil. (Figure 20)
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Figure 20: The results of tested vocabulary

Pupils are motivated by gaining the Wocapoints. It is great to watch their enthusiasm and
passion in learning new vocabulary. | then cancelled the Wocapoints gained by those pupils in
order to let other pupils also have a chance to gain the Wocapoints, and also to motivate those

pupils who were last, and it worked. (Figure 21)

~
Ne]



o Hry

Seznam studentt

w
&

WocaPoints Spl

"I
[ R (I I (]
g
g

]

[}

<]

o000 0000000

[}

§
2
O g o g a2 @
3 { 1 8 § 8 &8 8 R 8 R
" » " ) . ) 2
3 & @ = B s 8 3 8 8 3
~ n » "~ ~ e ~ ~ ] 3
R RO Tl e

(]

Poslat zpravu viem

3

Vynulovat WocaPoints body

Prehled aktivit

1t

Nastaveni tfidy

Figure 21: Wocabee scale

Finally, 1 must say that it is very helpful, because there are also pictures in the
programme that | can use to introduce new words when I teach online. I even play games with
them and they can play interactively among them. | also have the ability to send emails to all
group or to individuals. This revolutionary method can offer a suitable strategy for weaker
pupils as well as the gifted ones. It is based on an artificial intelligence programme that can
offer students the opportunity to practise the vocabulary in such a way that it suits the individual
needs of the learners. It is an excellent tool for weaker pupils as well as the gifted ones. The
weaker pupils can practise vocabulary according to their needs. It means that they can work at
their own pace. They can go as fast or as slowly as they want to, or even pause or stop if they
need to. The gifted pupils have the opportunity to improve themselves and a teacher can monitor
their activity and their results. The activities can also be modified individually online as the
teacher has the possibility to access each pupil, in addition to being able as the teacher to access
the whole group. It is very interesting to monitor the exact words with which a pupil has
encountered problems. If I have time in the future | would definitely like to conduct research in
order to determine if there are any interconnections between the types of intelligence and the

problematic words.
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CONCLUSION

The thesis followed the current situation on teaching vocabulary in basic schools in the
Czech Republic from two principle points. The first aim was to capture some information in
order to help me understand the system and structure of teaching English as a foreign language,
because English holds the position of being a crucial language to the general public.
Considering my personal experience with teaching, | focused on pupils of basic schools and
their educational needs. Briefly I introduced the most important documents which are connected
to education strategies of the Czech Republic, and thereafter international documents for
teaching English. Because | am a more practical person than theoretical, | followed my own
experience with teaching vocabulary. 1 realised that the best technique of teaching could be
based on the Gardner’s theory of Multiple Intelligences with emphasis on pupil’s intelligence
and supporting individualization as it was recommended in the White book. Regarding the
documents, | would recommend creating a portfolio for each pupil based on the European
Portfolio because this document can support the development of pupils in learning English.
While Covid 19 teaching in quarantine, | created portfolios for my pupils and through these
portfolios, pupils could see their individual process of learning. | presented SEP characteristics
because of educational strategies and with regards to teaching children with special educational
needs. Each school has a different SEP programme and different approach to their learners.
There is a question that is raised in the SEP about the conception of the textbooks. However,
the textbook must fulfil certain standards according to the requirements of Czech law. While
Covid 19 teaching in quarantine I had to find a solution for pupils, but also their parents in order
to provide them with the most effective way for pupils to learn online at home. 1 realised that
cyber homework and online resources are very helpful for pupils and enjoyable for them. The
online textbooks Projectl, and MORE! 1 provide considerable assistance to the teacher while
teaching and learning for the pupils under quarantine conditions. The textbooks are created to
be meaningful for all intelligences. Dictionaries are very important helpers in the acquisition of

English.

When | reflected upon the methods of teaching vocabulary, | realised that motivation
plays an important role in learning. If pupils are not motivated, or, | could say driven by
something either by the methods, strategy, or perhaps even their own talent, they would not

move forward in their acquisition of English. That is why I concentrated on Gardner’s Theory
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of Multiple Intelligences. I thought that if I found the connections between the type of pupils’
intelligences and the methods of teaching vocabulary, it would be phenomenal. | realised that
the FEP BE also places emphasis on teaching pupils with special needs or exceptional children,
and | think that it was simply a question of different terminology and those children could be
categorised according to their intelligences for all subjects, and not only for languages. Chapter
two was engaged in textbooks and as it was stated, it is necessary to find the textbook which
would motivate pupils, make them happy and get them to pay attention. It would be great to
have textbooks prepared for example for pupils with musical intelligence. Howard Gardner
established certain types of intelligences because he wanted to show that it is possible to adapt
teaching to individual needs and the requirements of pupils. | introduced teaching in context
from the point of view of their intelligences interconnected with the Gardner’s theory of
Multiple Intelligences. It is important to associate a new word with a word that it is already
known to the students and in such a way that is meaningful for them with regards to their
intelligences. There are many different ways of writing down vocabulary and | also presented
some entertaining ways of learning vocabulary based on writing like lexical cards, The Gold
list method or lexical notebooks. There are several advantages but also disadvantages of making
cards because some pupils do not like making them and after some time, they lose them, or lose

interest in them.

The second aim of the thesis was to describe teaching vocabulary in a practical way and
it was based on a reading project, a small research element based on a questionnaire, and the
third part which was realised due to the Covid 19 quarantine, was the programme Wocabee for
teaching, practising, revising and testing new vocabulary. The first project the reading diaries
were kind of a game for pupils. They were able to express their ideas and opinions freely and
they felt responsible for the diaries. Their individual stories were made up on the basis of the
Gardner’s theory of MI. The stories and handouts that the students created, served as a
vocabulary book with pictures, rhymes, crosswords and other options, but the design always
reflected the pupils’ intelligence. These were creations of the pupils and at the end of the
academic year they can have an exhibition of the vocabulary diaries. That is why pupils are
motivated to assemble their individual diaries in such a way that they can be proud of what they
have done and what they have achieved. It is also a record of what the individual student has
done during the school year and motivation for lower year’s pupils who can see what can be

achieved by them if they work hard. However not all learners feel comfortable in the creation
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of diaries. This is not true for intrapersonal intelligence pupils who need more time and help.
The second practical part was a small research element based on a questionnaire about learning
and practising vocabulary. The main intention of the questionnaire was to investigate whether
learners differ according to Gardner’s theory, if there are key elements or clues to motivate
them so they learn vocabulary effectively and with enthusiasm and that they also remember the
words. If there are interconnections between the Gardner's theory and methods of vocabulary
learning. Some questions were focused on the way in which pupils learn vocabulary and
remember it. The questions were also oriented to the importance of learning vocabulary. The
aim of other questions was in order to investigate which type of activities learners consider as
the most useful and interesting. The results were commented via each intelligence which is
bound to vocabulary learning. Ml is associated with motivation and it can help teachers to find
a way to encourage, motivate and develop a kind of inner wisdom about students learning.
Finally, the last practical part was based on my experience with the programme Wocabee. | am
personally astounded by this programme and the success it has shown in helping to teach
vocabulary in basic schools and the way in which pupils are motivated and interested in
learning. | shared the results of almost three months experience of using Wocabee during the

Covid 19 quarantine.
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Appendix 1: The Questionnaire for Analyzing learning vocabulary and

methods

Cil dotazniku: Zjistit, jakym zpiisobem se Zdci:
a) uci slovni zasobu (nova slovicka)

b) procvicuji slovni zdsobu

¢) které metody jim vyhovuji

Vyberte pouze jednu z danych moznosti

Datum: Divka/chlapec
Anglicky jazyk se u¢im................ roky/rokii.

Uceni se novym slovickiim:

1) nova slovic¢ka si nejlépe zapamatuji:

a) kdyz je slySim

b) kdyz je vidim napsana

¢) sam/a si je napisi

d) kdyz si je mohu spojit s konkrétnim ptedmétem nebo situaci

e) kdyz se je mohu ugit jako skupinu tematicky podobnych slov (napf. nabytek, ovoce...)
f) pokud se je u¢im v anglicky mluvicim prostiedi

g) kdyZ si je sam vyvodim z textu, ktery je obsahuje

2) Uéeni slovi¢ek podle seznamu v ucebnici mi:
a) vyhovuje
b) nevyhovuje

¢) ¢aste¢né vyhovuje

3) Ucit se slovicka povaZzuji za:
a) velice dualezité
b) méné diilezité, nez uceni se gramatice

¢) ztratu casu

4) Myslim, Ze moje slovni zasoba:

a) odpovida rozsahu ucebnice

b) je §irSi nez slovni zadsoba v ucebnici

¢) je mensi nez slovni zasoba v ucebnici

5) Chtél/a bych, abychom se slovni zasobé vénovali:

a) vice
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b) méné

¢) sou¢asny stav mi vyhovuje

6) Uceni z textu:

Pricteni textu si:

a) slovicka, ktera neznam, nevyhledavam

b) slovicka, ktera neznam, vyhledam ve slovniku

¢) slovicka, ktera neznam, vyhledam, vypisu do slovni¢ku a vytvoiim si k nimasociaci

7) Slovicka si opakuji:

a) denn¢

b) 1x za tyden

C) jen pted testem ¢i pisemnou praci

d) jen v hoding

8) Slovicka si nejradéji opakuji:

a) sam/a doma

b) doma s rodi¢i, prarodi¢i nebo sourozencem
¢) ve dvojici s kamarddem

d) ve skuping s kamarady ve $kole ¢i v kurzu

9) Slovicka si procvicuji:

a) psanim a zpétnou kontrolou

b) odfikavanim nahlas

¢) tvofenim vét

d) pomoci vyukového programu na pocitaci

e) tvofenim asociaci

10) Jakym zpiisobem se u¢is?

a) Ctenim cizojazycnych texti (Casopisy, knihy, Internet)

b) poslechem autentickych materialt (hudba, filmy...)

¢) konverzaci s rodilym mluv¢im nebo pokrocilejs$im studentem
d) prekladem textti (hudebnich, v ¢asopisech...)

¢) chatovanim

11) Komunikace s vyu¢ujici/m p¥i vyuce:

a) Pravidelna anglic¢tina (komunikace jen v angli¢ting)
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b) Pravidelna anglictina s ¢aste¢nym vysvétlenim v Cesting

c¢) Nepravidelna anglictina s prvky cestiny

12) Podle danych Kritérii ohodnot’ jednotliva cvi¢eni. Skala odpovida hodnoceni ve §kole,

tzn. 1 = nejvice, 5 = nejméné

Ze zpusobii, jak procvicovat slovni zdasobu mdm nejradéji:
Slohova cviceni, napt. piibéh .....
Preklady.....

Slovni hry (pisemné i Gstni).....

13) Jaka forma pFistupu uéitele ti vyhovuje?
a) uditel striktné vede vyuku, dle svého planu
b) uditel se ptizptisobuje schopnostem zaka a dle toho také probiha vyuka

¢) ucitel nechava vyuku volné plynout dle schopnosti zaka a pouze ho koriguje

14) V daném schématu ozna¢ jednu ¢ast, ktera je ti nejbliZe p¥i vyuce (zna¢enim ANO) a poté ozna¢
jednu ¢ast, ktera ti neni blizka (ozna¢enim NE)

Schéma teorie mnohonasobné inteligence

logicko-matematicka verbalné-jazykova
$eni neverbalnich  efektivni uZivani jazyka
problémd, v Gstni | psané formé,
prace s &isly, matefsky jazyk,
symboly, znaky, cizi jazyky,
deduktivnia  vysvétiovani,
induktivni  vyuka

intrapersonalni U320V’

porozuméni sobé samému, ik galosné-pphybové
i Sy koordinace, flexibilita, rovnovaha,
uvédomovani viastnich siinych uvédomovani viastniho téla,
a S'GW;" s"""r::é ; vyjadfovani pocitd pomoci téla,
schopnost soust n rychlost, hbitost
interpersonalni vizualné-prostorova
komunikaéni dovednosti, orientace v prostoru.
porozun:\éni pgcuum schopnost navigace,
jinych lidi, prostorova predstavivost
empatie, hudebni

tymova spoluprace  vnimani, rozlisovani
a interpretace
hudebnich a zvukovych
podnétu,
porozuméni melodii
rytmu a zabarveni zvuku

Zdroj: hitp://deti.mensa.cz

Dékuji moc vSem Zakum za pravdivé vyplnéni dotazniku. Be. Zuzana PospiSilova
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Appendix 2: The sample of the questionnaire
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Appendix 3: Sample of vocabulary diaries and tests

Written by: LOACA  yrays

AR

Age:
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2ol .;-‘ .
i o witch story

o - P

= by.(ératodz......

....cm. She has W‘/ short.#z4k/ ”%' hair. Her eyes

E are L ienns and she has a4 57 s mouth with /:/{*j’f

2 2

Lo it
R S .
..u{u?-/-.-n'.. A
22 &

uses Ak w4, not to stink. She loves iy

e N AL

mushrooms. She hates -::ié?.fé.«.fﬁ%& her body and .%:s%éy her teeth.
Her best friend in the forest is a «2://2:%. spider. She is aﬁd‘.’./{(..

witch but most visitors can't leave because they die from 2Z2%5..

stink.
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Appendix 4: Listen and Play

Listen and Play online p.10 and 11 - reading and listening activities

C 8 metamasne e e an @

My P TOW AL e o

® NN \|7[

: 5 : IC Listen. Choose one of the =

SN ap . S| seriren i) o professions and talk about it.
__________________ IC Listen. Choose one of the

iyt Yy = professions and talk about it.

([@ tisten. Read.
American national festivals

-~ —
- T (S T T

P'_‘_

S Mjuveipes () W «Cstranyi0,11 9\0\[{_,’-@

) ElQ ol

Listen and Play - American national festival — activities online

L B “e 9
% ()
H
‘.
T
‘. Strany 10, 11
o IC Listen. Choose one of the -
professions and talk about it.
Te Listen. Choose one of the
= professions and talk about it.
Listen. Read.

American national festivals

I. —— . -

S Mjue|ps i () B < stanyio,11 Q\O\m’@

) 5|Q e
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Listen and Play textbook online p.22 and 23

P o™ ®-NN" \|[7

b 1 iﬁ.m ps T () W «stany22,23 )

Strany 22, 23

Read the story. Act out the
situation,

NNl O Y

Listen and play textbook online p. 22 - Reading and acting exercise

a

* -4\ 8N \[A]

= () . « Strany 22, 23 ) 4 [3
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©
@

m

[Hiedat

 Anglicky jazyk pro 4. roénik, 2...

Strany 22, 23

Readthcstorv.mmmho
situation.
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Appendix 5: Project textbook online

Project online

C 0 s i i e

OXFORD

Vocabulary practice 1

O 8 e it sbm s o vt
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Vocabulary practice 2

Vocabulary practice 3

S i

.

Projec
Vecausary
Mo Pe o pan o Pe sardercen
" ——— D -
o Sy @ e
M — B~ I
A 9 -

LT A
e W]
L LT

108




Appendix 6: WocaBee application

WocaBee application

WocaBee
Because Vocabulary
Matters!

Order your free trial now (1 month)!

W ORDER £ ORDER § REL TRIAL 19

T S

@ P " - he 52
e |
WATTemg 1 ot wwrd by 8 Tee Tewe e ww (bety pSerses S ee S rve
P

WarTengZ: Thvs S irnad st A SR 1) Dy SNt Sy 1y
e oot wartt

‘talt - ZUZANA POSPISILOVA

Tut e Pt
—

[

e 8 et
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Wocabee - Codes for pupils
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