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Abstract

This diploma thesis aims to examine teachers’ English lessons at lower-secondary Czech
schools, their transformation, and their adoption by English teachers. It also compares learners’
and teachers’ overall perceptions of concepts. The theoretical part of the thesis explores terms,
such as teacher, teacher’s profession, and teacher’s roles in different contexts. The empirical
part consists of several interviews with the teachers of English, and questionnaires administered
to their learners. The research results mostly confirmed what authors of scientific literature had
postulated, although some surprising facts were revealed as well.



Introduction

Growing up, we spend most of our time at school. This institution becomes an important part
of our daily life and so do the people we meet in it. Apart from our classmates, teachers have a
major role in our education and their contribution to the learning process cannot be denied. In
25 years, pedagogical studies have led to the proliferation of studies exploring teachers’ roles.
Although researchers show their indubitable interest in this topic, their opinions often vary.
Additionally, Czech literature often tends to generalize and frequently does not focus on
teachers’ roles in specific subjects. English as a foreign language, along with Mathematics and
Czech, is one of the core subjects learners study at Czech lower-secondary schools. However,
only a few writers have been able to conduct systematic research about the roles of English
teachers. For this reason, we believe introducing this topic to the Czech audience is useful and

almost vital.

The diploma thesis intends to discover which teacher’s roles are adopted by English teachers at
Czech lower-secondary schools. As teachers’ roles undergone a great transformation, it focuses
on the teachers’ perceptions of roles from teachers’ and learners’ points of view. For this reason,
the theoretical part of the diploma thesis examines two main constituents of education: teachers
and learners. The sections concerning teachers are more extensive and it explores the definitions
of a teacher, teacher as a profession, and their current and historical roles in different teaching
methods. Additionally, it deals with online teaching, teachers’ roles during the covid pandemic,
and their hypothetical impact on the roles of English teachers today, which is thoroughly
discussed in the empirical part. The second chapter of the theoretical part deals briefly with
learners, their psychological needs and development chosen according to the targeted group of

respondents.

The empirical part describes the research procedure and the results. For the thesis, the selected
research methods are a semi-structured interview for English teachers and a questionnaire for
their learners. After a thorough analysis, the collected data will be compared with the theoretical

part and a conclusion will be inferred from the findings.

This diploma thesis is unique in that it takes account of general teachers’ roles, teacher’s roles

in English lessons and it assesses online teaching during the covid pandemic, its conditions, and

its overall impact on both, English teachers and their learners. We strongly believe that this

topic gains traction and becomes more important. We all live in a dynamic society and the world

transforms very quickly. With that comes an evolving character of the English language as well
8



as a shift in its teaching. In that regard, English teachers should react to this fact and their roles
in English classes should reflect that change. This diploma thesis aims to show how English

teachers and their learners are aware of the world they live in.



THEORETICAL PART
1 Teacher
When it comes to the characterization of a teacher or teacher’s profession, local and foreign
literature offers various definitions (Priicha, 2002, p. 17). However, these are rarely present in
publications dealing with the topic as the term is considered general knowledge (Stastna, 2008,
p. 115). As the term “teacher” is dominant throughout the whole diploma thesis, several
definitions are mentioned to show that what might appear generally clear, can be perceived by
various authors differently.

1.1 Definition of a teacher

At the beginning of the 21% century, authors start to react to changing school and social
environments. Walterova (2001, p. 11) reflects that in her definition saying that a teacher
becomes a manager, diagnostician, and consultant. They manage classroom work, diagnose
learning styles, and consult situations that are linked to learning difficulties. Teachers take care
of the social well-being, health, and safety of their pupils in ordinary and extraordinary
situations. Walterova believes that teacher is an educator and protector of moral, cultural, and

spiritual values as they are becoming relative in the postmodern society.

After thorough literature research, it seems Jaroslava VaSutova is one the most quoted expert
in the pedagogical field. VaSutova appears to agree with Walterova, even though her definition
is not so extensive. Nevertheless, the social approach is apparent in both authors’ definitions.
Vasutova (2004, p.16) describes the teacher as a person who preserves social peace, culture,
and values. They should have a sense of common decency; solidarity and they should be aware
of the consequences of their actions for the benefit of others. Vasutova claims that empathy and

responsibility are teachers’ essential qualities.

Only one year later, Vladimira Spilkova provides a definition that shows the shift in people’s
perception of the teacher’s profession. She believes the teacher is no longer a leader and the
centre of education, but instead they are the facilitator of a child’s learning and development
(Spilkova, 2005, pp. 55-56). According to Stastna (2008, p. 116), this change is caused mainly
by the influence of technology, science, and ICT development. As a result, the position of a

teacher resembles that of a partner and co-worker rather than a classroom leader.
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Spilkova’s exhaustive explanation of what being a teacher entails includes claims that teachers
ought to respect each child’s individual development and create a safe environment in which
pupils are allowed to make mistakes and where they can experience the learning process

naturally.

Even nowadays teacher's profession is viewed from a traditionally educational perspective. A
notable example can be found in the pedagogical dictionary in which Mares, Priicha, Walterova
(2009, p. 326) define a teacher as a qualified worker in the pedagogical field. They characterize
a teacher as a person who generally incentives and leads others in their learning. Traditionally,
the teacher has been viewed as an intermediary of their knowledge to their pupils. Nowadays,
a teacher partakes in the educational environment, climate of the classroom, organizes and
coordinates pupils’ activities. They also lead and assess the teaching process and its outcomes.
1.2 Teacher’s profession

Profession means an occupation connected to certain qualifications, specific knowledge, or
skills. Such occupation usually cannot be carried out without legal authorization (Priicha, 2002,
p. 19).

From a historical point of view, the teacher’s profession has been appealing to teachers and
other specialists in ancient times. It was then that teaching became a real occupation. In ancient
Greece and Rome, there were teachers specialized in rhetoric, grammar, geometry, astronomy,
or any subject acknowledged by Marcus Fabius Quintilianus! in the 1% century AD. Pricha
speaks about another strong pedagogical figure from our history. Jan Amos Komensky, one of
the most influential figures in history and culture, was also interested in the teacher’s profession

as we could find many mentions in his works (Prtcha, 2017, p. 136).

Teaching became expertise in the 19" century, which was due to the rise of professions and the
increased credibility of sciences (Welker, 1992, p. 16). However, 19" century requirements
drafted for teachers were very similar to those stated in the 21% century (Priicha, 2017, pp. 136-
137). In the 19" century, women started to dominate this profession. At that time, women had
only a few opportunities to put their skills to use and teaching seemed suitable, because society

saw them as morally upright and constant (Welker, 1992, p. 16).

Even though the teacher’s profession has a long history, it was not until the 20" century that

teachers were allowed to get a university education. Until then, they were denied proper high

1 Marcus Fabius Quintilianus was Roman rhetorician, writer, teacher of pedagogy and rhetoric.
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education which was responsible for their decreased competence and fewer possibilities to
make decisions in education (Kohout, 2002, p. 57). Currently, in the 21% century, when it comes
to educational concepts and approaches to the teacher’s profession, we remain at semi-
professional inclining to de-professional level as teachers were left with almost no professional

autonomy for a long time (Spilkova, 2007, p. 8).

1.3 Teacher’s roles
Numerous studies (for example, Havlik, Kota, 2011; Fontana, 2014; Harmer, 2007) have

attempted to explain the term “role”. A role describes a relationship between an individual and
the environment or society. Each role or social status is defined by a set of expected and ethical
manners (Havlik, Kot’a, 2011, p. 161). In the same vein, Fontana (2014, p. 295) claims that a
role is represented by someone who is a role model for others at specifically defined social
positions. Regarding teachers’ roles, Harmer (2007, p. 25) adds that the ability to adopt different

roles is characterized by a teacher’s good art.

Teachers usually do not realize how much they influence their learners. Although most children
would not desire for teacher’s career, they would gain an idea about what teachers are like based
on their personal experience. Fontana avers that good teachers represent good role examples,
so they cultivate positive impressions and attitudes towards teachers and education. On the other

hand, unsuitable teachers achieve the exact opposite (Fontana, 2014, p. 295).

Data gathered from multiple sources at various times shows teachers’ roles are understood by
each author differently and the perception of their roles over time varies. At the end of the 20"
century, Stech (1995, pp. 25-26) states that teacher adopts four roles. The hermeneutic role
enables them to interpret information comprehensibly to help learners orient in the world and
understand it. When adopting a guide-interpret role, they help learners to seek a sense of
recognition and learning. Via the communicator role teacher processes, structures, and shares
information. Through the manager role, they monitor effectivity of learning and constantly

adjust what is taught to the outside world.

At the beginning of the 21% century, Anderson (2001, p. 2) reflects changes occurring in social
and educational backgrounds. He acknowledges other roles teachers embrace in their
profession. The role of the designer of an educational experience involves planning,
administering the instructions and evaluating learners. However, evaluating learners does not
cover any social or educational changes, since it is an old part of education. Tasks involved in

this role are fairly traditional in the pedagogy literature. When a teacher adopts the role of
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facilitator and co-creator of a social environment, they ensure a successful learning process.
Anderson presumes that teacher has higher subject expertise than their learners, so they can be

put in the role of subject matter expert.

The shift in teachers’ roles between the 20™ and 2centuries is noticeable. Stech sees the teacher
as the centre classroom’s attention. They transmit their acquired information; help learners
study and they are responsible for learners’ knowledge and its comprehensible convey.
Anderson on the other hand starts to care about how learners feel in the classroom. He
emphasizes the importance of knowledge, but unlike in Stech’s case, the importance lies with

the teachers.

In contrast to Anderson, Czech author Prokop (2003, p. 57) speaks about eight teacher roles. In
comparison to other Czech authors, he offers some unique types of teacher roles. Prokop says
that the teachers adopt the following roles:

e Society representative — teacher conveys ethical rules and society’s rules
e Judge — teacher assesses learners via marks

e Source of wealth — teacher possesses knowledge and skills

e Institution — teacher supports and forms the learner

o Referee — teacher deals with conflicts between learners

e Detective — teacher reveals discipline misdemeanours

e Role model — teacher as model example learners look up to

e Supporter — teacher encourages and supports learners to believe in themselves

As was previously mentioned, Jaroslava Vasutova seems to be one of the most quoted experts
in the pedagogical field. Her acknowledged overview of teachers’ roles can be found in the
book Teacher’s profession in the Czech Educational Context. According to Vasutova (2004, p.

81), there are seven teacher roles.

In the role of provider of knowledge and experience, teacher transforms what they know to

implement it into the curriculum, and they convey the information to their learners.

The teacher as an adviser and supporter makes sure that children are taken care of in terms of
education, social interactions, and behaviour. They monitor learners’ activities in and outside

the school and guide learners via teaching strategies.

Being a designer and creator, the teacher evolves new learning strategies, activities, materials,

and tools to secure his learners’ innovative teaching process.
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The role of the diagnostician and clinician, the teacher intervenes in communication with
parents, school partners and children. He diagnoses social-pathological relations, learning
needs, interests, and difficulties of his learners.

The teacher is a reflective assessor who assesses their behaviour and pedagogical work as well
as their learners, their progress, change of behaviour, or their results in general. The teacher
assesses change in the teaching process, curriculum, and education itself.

Considering the teacher as classroom and school manager, they need to take care of the
equipment of the staff room or classroom. They manage the school and learners’ agenda, also
organize events in and outside of the school. The teacher leads the classroom, they ence
relationships within and outside of the classroom, they create an upbringing program.

The last role Vasutova speaks about is the social and cultivational model. The teacher is
supposed to be the essence of moral values, sophisticated and ethical behaviour. He is a role

model for interpersonal relationships.

We can see all three authors agree that teachers’ roles are mostly linked to teachers’ interactions
with someone else, usually learners. But in today’s concept, teachers adopt diverse roles and
not always it is connected to learners. Vasutova (2007, p. 69) talks about teachers’ roles in
connection to the school curriculum where the teacher finds himself in two roles — creator,
user, and mediator. The first role refers to the teacher as a creator of their curriculum, which
strengthens the primary teacher’s autonomy. The teacher makes a decision about the
curriculum’s aims, content, and assessment. The second role refers to the teacher as a mediator
and user. Unlike the first role, this role rather decreases the teacher’s autonomy due to the
curriculum which was created outside the school. Nevertheless, certain autonomy’s aspect can

be seen in the teacher’s personal approach to the curriculum (Vasutova, 2004, p. 74).

This thesis is primarily targeted at English teachers, yet in literature, there are few books talking
about this field specifically. More often, we can find sources that mention teachers’ roles in
general. Jeremy Harmer is one of the few authors who speak about English teachers’ roles.
Harmer (2007, p. 25) in the coursebook How to teach English talks about five roles teacher
adopts in the classroom. If the teacher stands in front of the classroom, they are the centre of
the action, dictates everything and gives limited space for learners’ responsibility, then they act
like controller. This role is convenient when teachers want to explain grammar or make an
informative presentation. However, when learners took part in projects or in activities that

involve cooperation, the teacher should adopt a prompter. This way, they can push them to
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better results and encourage them to achieve more. The role of the assessor can follow because
learners might need to hear feedback on their performance. Of course, the role of assessor
teachers adopt by grading their learners. If teacher consults things or provides language
information so they take the role of resource. The last role Harmer mentions is the role of tutor.
The teacher becomes a tutor when he responds to what their learners are doing and advises them
on what should be their next step.

Later, Harmer (2015) enriches his list of teachers’ roles with three additional ones. Harmer
points out that teachers can adopt the role of organizer when they need to organize their
learners as well as activities in language learning. The teacher plays a participant role when
they leave the traditional model of organizing learning activities and joining the learners. He
explains that roles need to be changed and it is up to the teacher’s judgement when it is
appropriate to use one role or a completely different one. Being an observer, the teacher should
not only observe learners’ activity but also objectively reflect on their teaching activities and

materials brought to the lesson.

Most studies, such as Stech (1995), Prokop (2003), Vasutova (2007), or Harmer (2007, 2015)
show that teachers’ roles are perceived in quite similar ways. By describing teachers’ roles, it
is evident that authors might give teachers’ roles different names, but they often emerge, or they
are the same. We are told that their teacher’s roles and demands that society expects teachers
to meet are quite high. This is something other authors also agree on. School is represented by
its teachers, which feels to be the most classical utterances in Czech pedagogy. The principle
of this timeless utterance makes an impression, a teacher’s personality is responsible for
learners’ upbringing and education only. However, we need to be reserved about teachers’
imminent responsibility for schoolwork or children’s raising and learning (Vasutova, 2004, p.
68). Nonetheless, if children look up to the teacher and they see the human being they would
one day like to be, they were given a gift. The gift has the same value as the whole education

they were provided by their teacher (Fontana, 2014, p. 295).
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1.4 Teacher’s roles in the historical context
Teaching methods have undergone several changes in the past. This chapter focuses on teaching

methods’ development, how teachers’ roles evolved in these systems and compare them
together. According to Mazacova (2014, p. 15), there are three lesson models which have
significantly influenced education concepts in our schools.

1.4.1Traditional system — Herbartism
German philosopher, psychologist, and teacher J.F. Herbart (1776-1841) established the
traditional didactic system. This system was focused on acquiring knowledge based on prior
information. Therefore, Herbart’s system relies on inner connections and context. He formed
four cognition stages: clarity, association, system, and method. However, Herbart’s students
developed a new didactic system that spread throughout Europe in the 19" century. This system
believed in stereotype application and information absolutization but ignored other
circumstances, such as physical or emotional learners’ development (Mazacova, 2014, pp. 15-
16). Somr and Hruskova (2014, p. 415) talk about the complete misinterpretation of Herbart’s
thoughts taken by his students, so-called “herbatists”. These authors claim that teacher is
arrogated the main role in Herbart’s pedagogy.

1.4.2Progressive system — Pragmatic pedagogy
At the beginning of the 20" century, American philosopher, teacher, psychologist John Dewey
(1859-1952) castigates Herbartism. He rejects one—way intellectualism without learners’ active
engagement. The key to his education reform was the thought of “learning by doing”. He
emphasized learners’ activities, individual work, problem learning, or project importance.
Dewey’s idea spread all over the world, however, after some time it showed its faults as well.
Problems occurred in unilateral practicism and pedocentrism. Highly criticized was the
decreasing level of education (Mazacova, 2014, p. 17). In Dewey’s pedagogy, the teacher’s
role is to mediate, not delegate the curriculum (Nebeker, 2002, p. 16). Therefore, the teacher
is considered more as a facilitator and becomes more passive as the learners’ active role
increases.

1.4.3Current system — constructivist educational concept
In the current educational system, teachers identify themselves with pedagogical constructivism
which has a strong connection to cognitive psychology. The important fact about this system is
that learning does not start at school, an happens outside it as well. Learners come to school
with prior knowledge and experience to think about it and evolve it. However, the teacher’s
significant role is to help learners to reach the best possible level of development (Mazacova,

2014, p. 18). Constructivism impels teachers to adopt the role of facilitator. The teacher guides
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learners by asking appropriate questions, offers more solutions to one problem. They help their
learners and support them (Kalhous, Obst, 2009).

The current system mixes traditional and pragmatic systems. It chooses effective aspects of
both and implements them into today’s educational concept, which applies also to teachers’
roles. In the constructivist concept, the teacher does not dominate the lesson and emphasis is
put on the learners and their active cognition. Nonetheless, the teachers cannot be omitted

because, without a teacher, learners would not be able to reach their learning goals.

We believe that teachers’ roles abide by the current didactic system, which is currently used.
For illustration, Fisher (2004) presents ten effective strategies which are utilized within
educational units. The strategies below are in congruence with the teachers’ roles we discussed

in the previous chapter.

Asking questions Discussion Divergent thinking
Mental mapping Current didactic system Cooperative learning
Leadership of individuals Climate

Planning

Evaluation Learning by thinking

So far, we have dealt with teachers’ roles from the historical point of view, applicable to all
disciplines. However, since this diploma thesis pays attention primarily to English lessons, we

aim to take a closer look at the roles of English.

1.5 English teacher’s role in respect of teaching methods
In language teaching, there has been an enormous change, especially in the 20" century.

Presumably, more than any other subject, teaching English was practiced in various forms in
English classrooms all over the world (Thanasoulas, 2002) and various teaching trends have
undergone serious scientific scrutiny and observations (Brown, 2002, p. 27). While teaching
Maths or Physics transforms without any greater significance, teaching English can hardly say

the same (Thanasoulas, 2002). According to Richards and Rodgers (2014), some language
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methods and approaches (Direct Method or Audiolingualism) could have been popular at the
time they were invented but might have been replaced by newer ideas. However, some of them
such as Communicative Language Teaching was universally accepted and achieved high
methodological status.

As language teaching methods evolved, so did the teacher’s role which experience a great but
expectable shift. As Herbart, Mazacova, Somr and Hruskova (2014) confirm in traditional
teaching, teachers adopt the main role. This is the same for language teaching until the 20"
century as well when studying language is done the via the extended classical method (Celce —
Murcia, 1991), now called the Grammar Translation Method.
1.5.1Grammar Translation Method (GTM)

Grammar Translation Method has its roots in medieval learning of Latin and Greek which, at
the time, was a part of elementary education. Classical languages were intended to interpret the
works of great writers, so the lessons were usually dedicated to their translation (Arikan, 2014,
p. 3). As the name suggests, this teaching method is based on teaching grammar (Liu, 2007, p.
69). Larsen — Freeman (2011) and Richardson, Rodgers (2014) summarize GTM principles as

follows:

1) It emphasized the study and translation of the written language, as it is considered superior

to spoken language.

2) Successful learners are those who are able to translate one language into another in written

form, even if they cannot communicate orally.
3) The main language skills that are practised are reading and writing.

4) Teachers play an authoritarian role in the classroom and the predominant interaction is

between teacher-student.

5) Students must learn grammatical rules overtly and through a deductive approach apply this

knowledge in exercises.
6) Students have to know verb conjugations and other grammatical paradigms.
7) The basic unit of teaching is the sentence.

8) The student's native language is the medium of instruction, and it is used as well to compare

with the language studied.
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From Larsen — Freeman and Richardson, Rodgers (1986) overview, it can be noticed that GTM
IS a precise and strict language teaching method. Reading and writing are dominant but Arikan
(2014, p. 5) adds that although pronunciation is often neglected, learners are expected to

pronounce in an intelligible manner while reading out loud.

Larson — Freeman (2011) state that teachers’ role within the classroom is traditional meaning
that they adopt the main role. Liu (2007, p. 69) also calls it the “teacher-centred model”. This
makes learners passive participants, as they do everything they are told, so they can learn what
the teacher knows.

Several complaints have been raised against the Grammar Translation Method. In conclusion,
it is generally considered that GTM has been considered as it renders an uninspired classroom
environment and deprives learners of any creativity (Kaharuddin, 2018, p. 235). Approaches
and methods that followed the Grammar Translation Method were mostly its critics in spite of
the fact they still assigned the teacher the main role in the classroom. The method which follows
GTM was called the Direct Method.
1.5.2Direct Method (DM)

Grammar Translation Method appeared ineffective in terms of using the target language
communicatively, which is Direct Method became more popular. Its basic rule forbids any
translation (Larson — Freeman, 2011). Direct Method does not use the mother tongue (unlike
GTM) and shifts from literary language to everyday spoken English (Liu, 2007, p. 70).
Richardson and Rogers (2014) state the basic principles applied to Direct Method:

1. Classroom instructions were conducted exclusively in the target language.
2. Only everyday vocabulary and sentences were taught.

3. Oral communication skills were built up in a carefully graded progression organized around

question-and-answer exchanges between teachers and students in small, intensive classes.
4. Grammar was taught inductively.
5. New teaching points were introduced orally.

6. Concrete vocabulary was taught through demonstration, objects, and pictures; abstract

vocabulary was taught by association of ideas.
7. Both speech and listening comprehension were taught.

8. Correct pronunciation and grammar were emphasized
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If we compare Grammar Translation Method to Direct Method, it is apparent, that the Direct
Method is strongly against GTM. Celik (2014, p. 21) alleges that in comparison to the TGM,
the teacher’s role is less dominant because learners are expected to be actively involved in
language production. However, we still speak about the teacher’s main role in the classroom.
Celik (2014, p. 21) also claims that there is strong demand the teachers’ creativity, language
proficiency, and energy. As for criticism, Liu (2007, p. 70) mentions two doubts about this
method. If we do not translate sentences, how do we prevent misunderstanding? And do we
apply Direct Method in language teaching within elementary courses? Richardson and Rodgers
(2014) also state that the Direct Method put a lot of pressure on the target language proficiency
of the teacher as learners are heavily dependent on their knowledge which is congruence with

Celik’s statement.

We already mentioned that the 20" century was prolific when it comes to new methods and
approaches in language teaching. According to Tamura (2006, p. 174), the period between the
1950s and 1980s is known as the Age of Methods. Numerous methods such as Silent Way,
Total Physical Response (TPR), Suggestopedia, The Natural Approach, Community Language
Teaching, or Audio — Lingual Method were invented. In our research, we would like to briefly
focus on Audio — Lingual Method and TPR, since Natural Approach and Community Language
Teaching (CLL) were replaced for their drawbacks (Celik, 2014) and Silent Way or
Suggestopedia alternatively viewed (Richards, 1996, p. 4). Furthermore, authors agree (Brown,
2000; Larson — Freeman, 2011; Richardson, Rodgers, 2014) that all methods mentioned above
preserve the teacher’s main role, besides CLL where the teacher’s role is accepted rather as a
facilitator (Harmer, 2007).
1.5.3 Audio—Lingual Method (ALM)

The Audio — Lingual Method is an immediate reaction to personnel’s army needs during World
Word Il. (Cereal Sierra, 1995, p. 116) as Americans needed to be orally proficient in the
languages of their foes (Maleki, 2005, pp. 2-3). This method reacts to Direct Method, and it is
its modification (Abu Melhim, 2009, p. 39). According to Liu (2007, p. 70), it is directly
connected to linguistics and psychology. As a reaction to the old methods, Liu adds that

listening and speaking are language skills that prevail in the Audio-Lingual Method.

20



Prator & Celce-Murcia (1979) in Brown (2007, p. 106) summarize the characteristics of ALM
by the following points:

1. New material is presented in dialog form.

2. There is dependence on mimicry, memorization of set phrases, and over-learning.
3. Structures are sequenced by means of contrastive analysis and taught one at a time.
4. Structural patterns arc taught using repetitive drills.

5. There is little or no grammatical explanation: grammar is taught by inductive analogy rather

than deductive explanation.

6. Vocabulary is strictly limited and learned in context.

7.There is much use of tapes, language labs, and visual aids.

8. Great importance is attached to pronunciation.

9. Very little use of the mother tongue by teachers is permitted.

10. Successful responses are immediately reinforced.

11. There is a great effort to get students to produce error-free utterances.
12. There is a tendency to manipulate language and disregard content.

From Prator & Celce-Murcia’s stated principles we may see that Audio — Lingual Method is in
congruence with GTM and DM in terms of teaching by drilling. Overall, these principles are in
congruence with Abu Melhim’s statement that ALM is a modified Direct Method. Liu (2007,
p. 70) adds that the Audio-Lingual Method offers language laboratory drills and tape recordings
in practice as speaking and listening are considered as the centre of this method, which is
mentioned in the introduction of ALM. Nonetheless, Celik (2014, p. 35) claims that ALM was
criticized for a teacher-centered approach, therefore we might conclude that teacher still adopts
the main role in the classroom. In addition, Liu comments on other negative aspects of ALM
saying that learners are often unable to transfer theoretical knowledge into practice. Celik
(2014, p. 35) speaks about simple memorizing in forms which might be the reason why learners

cannot utilize their theoretically acquired skills in practice.
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1.5.4Total Physical Response (TPR)
Brown (2007, p. 332) characterizes TPR as a language teaching method that is dependent on

physical or kinaesthetic exercise which accompanies language practice. Sariyati (2013, p. 52)
claims that the psychologist who created TPR had in mind that children should acquire a foreign
language as they do in their mother tongue by listening to their parents’ commands. According
to Richards and Rodgers (2014), learners primarily listen and perform in TPR classes. First, the
teacher demonstrates the command, group of volunteers imitates the action. After several
command repetitions, the rest of the class joins (Celik, 2014, p. 116).

Larson — Freeman (2011) in Celik (2014, p. 116) allege TPR’s basic rules:

1. Meaning in L2 is conveyed through actions. Memory connections are made via physical
responses. At the beginning stages, language instruction should trigger the right brain. The L2
should be presented in chunks, rather than individual and isolated words.

2. Listening comprehension should precede speech production, but speaking is the ultimate

goal.

3. Oral language is primary to written language.

4. The teacher can direct student behaviour with the use of imperatives.

5. Students learn through observation of the action, as well as performing it.
6. Low anxiety is central to learning.

7. Students should not memorize the commands. Novelty is important in checking

comprehension

8. Errors are considered natural and are treated inconspicuously.
9. Effective learning can be enhanced with fun in the classroom.
10. Students begin to speak when they are ready

TPR as well as the other methods which are invented as a reaction to GTM, put in the centre of
their attention speaking, listening, and daily used English. Unlike ALM, TPR does not demand
formulas memorization and instead of a drill, it is open to fun activities in the classroom.
Because learning language via TPR happens predominantly by teacher’s commands, we can
state that teachers still adopt the main role. However, Larsen — Freeman (2011) say that teacher

is in the centre of the classroom only in the beginning. As learners become more language
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proficient, teachers and learners can switch roles. Richards and Rodgers (2014, p. 97) claim
that TPR “typically deals with only the very beginnings of stages of learning” which Brown
(2007, p. 77) perceives as a limitation because the method loses its distinctiveness for more
proficient learners. He adds, that in today’s classroom, TPR is used rather as an activity which

Brown considers a more useful way to utilize this method.

To sum up, Grammar — Translation, Direct, Audio — Lingual Method, Suggestopedia, or Total
Physical Response have come into view during the history of language teaching. As they
underwent researchers’ scrutiny, each of them could find both their weak and strong points
(Thamarana, 2015, p. 63). However, there was a relentless need for communication
(Thanasoulas, 2002) which in the late 1960s or early 1970s led to the establishment of
Communicative Language Teaching (CLT). Ozsevik (2010) in Celik (2014, p. 192) avers that
Communicative Language Teaching has become very popular not only in classes where learners
acquire English as a second language but also with learners who do not need English as a
primary means of communication. Along similar lines, Thamarana (2015, p. 63) agrees with
Ozsevik in CLT’s popularity among English learners all over the world today. That is why our
historical overview is finished by CLT’s description.
1.5.5Communicative Language Teaching (CLT)

The Communicative Language Teaching or the Communicative Approach is based on the
theory that successful language learning is dependent on how well learners acquired
communicative skills or competence (Al Asmari, 2015, p. 976) which means learners’ ability
to communicate in the target language in an appropriate way (McLaren, 2010). Until the late
20" century, learning foreign languages was anchored in behaviour psychology and
structuralism. This means that learning was dependent on repetition and habit forming (Celik,
2014, p. 185). However, this approach was heavily criticized (Hymes, 1971; Savignon 1972;
Richards, 2005) saying that learners are not part of the perfect environment where everybody
knows what and when something should be said. Learners should be able to use language in

real-life situations they encounter with.

The essence of CLT is communicative competence (Al Asmari, 2015, p. 977) which involves
linguistic competence, sociolinguistic competence, and discourse competence. Linguistic
competence includes vocabulary and grammar. Sociolinguistic competence deals with coherent
and consistent communication, how to initiate, contribute and end it. Discourse competence

means to communicate effectively without any problems (Savignon, 2002, pp. 8-9).
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Furthermore, Canale and Swain (1980, p. 4) add to the list strategic competence which includes

how to use appropriate communication strategies.

As for CLT’s principles, Berns (1990, p. 104) in Celik (2014, pp. 187-188) makes a summary
saying that:

1. Language teaching is based on a view of language as communication. That is, language is
seen as a social tool that speakers use to make meaning; speakers communicate about something

to someone for some purpose, either orally or in writing.

2. Diversity is recognized and accepted as part of language development and use in second

language learners and users, as it is with first language users.
3. A learner’s competence is considered in relative, not in absolute, terms.
4. More than one variety of a language is recognized as a viable model for learning and teaching.

5. Culture is recognized as instrumental in shaping speakers’ communicative competence, in

both their first and subsequent languages.
6. No single methodology or fixed set of techniques is prescribed.

7. Language use is recognized as serving ideational, interpersonal, and textual functions and is

related to the development of learners’ competence in each.

8. It is essential that learners be engaged in doing things with language— that is, that they use

language for a variety of purposes in all phases of learning.

In his summarized CLT principles, Berns shows that CLT is a unique teaching approach. Unlike
others, CLT does not prefer any language skills as it puts communication in the first place. It
accepts diversity and allows teachers and learners to utilize different types of techniques,
methods, language varieties, or cultural aspects of language. Furthermore, it demands learners
to be active participants, therefore there seems no compelling reason to argue that there has
been a shift in the teacher’s role. Richards and Rodgers (2014, pp. 77-78) develop the claim

saying that teachers in CLT function as “needs analysts” so they serve mainly as facilitators.

This historical part of language teaching has been included for several reasons. It presents
influential past English teaching methods and it shows how teachers’ roles have changed. Based
on our historical overview, it can be observed that the teacher’s dominant role prevails except
for CLL and CLT. Today, Communicative Language Approach appears to be the most popular

teaching method (approach) in ESL classes all over the world, the Czech Republic included.
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Regarding ESL popularity and the constructivist educational concept, we mean to ascertain
what type of teachers’ roles is adopted in English lessons at Czech lower secondary schools.
Not only we are interested in teachers’ role types but also in which teachers’ roles are
specifically adopted. Notwithstanding, this matter is discussed in the empirical part of the

diploma thesis.
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1.6 Teacher’s profession and new roles in the 21% century
In many aspects, the teacher’s profession is a demanding job. Daily, teachers need to deal with

two aspects of teaching, which is the subject they are specialized in and the pedagogic-
psychological side of their job. Teachers’ profession goes through changes despite being one
of the most prestigious ones (Pricha, 2017, p. 186). No matter in which decade or century we
live in, people still feel the urge to change the educational system. Yet not many people think

about how learners have changed.

In the 21% century, teachers face several problems. With changing society, it is believed learners
change into more open and freer individuals. For this reason, teachers need to deal with
discipline problems more than ever before. In the lessons, the learner’s style of communication
without a doubt changed and Kyriacou (1996, pp. 97-98) speaks about learners’ reasons to
impropriate behaviour and demotivation. Even though Kyriacou’s reasons originated at the end
of the 20" century, data from National Centre for Educational Statistics say that 40 % of
teachers face learners’ challenging problems. This behaviour adversely affects the learning

process (Norazman, 2019, p. 23). According to Kyriacou (1996, pp. 97-98) learners are usually:

e bored

e exposed to long-term mental activity

e unable to fulfil given task

e expressing social behaviour

e not confident enough in their schoolwork
e experiencing emotional problems

e having wrong attitudes

e not threatened by negative consequences because there are not any

The key to discipline in the classroom is for learners to accept the teacher’s position. Therefore,
they accept the teacher’s competence to lead learners’ behaviour and education (Kyriacou,
1996, p. 99). This supposed ongoing phenomenon is connected to the other part of today’s
education which is motivation. Naturally, society wants teachers to be professionals in their
fields of study and experts in teaching. However, there are authors (Kohoutek, 2008; Amin,
2016), who believe that society does not see learners these days are not as motivated as they

used to be.
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Regarding decreased motivation, Kohoutek (2008, p. 12) alleges that today’s education is not
about acquiring knowledge. Teachers need to show children how to create mental techniques
which are specific, effective, and useful in the real life. We strongly believe that Kohoutek is
trying to say that today’s teachers are required to educate, raise, inspire, and motivate. This
belief is confirmed by Amin (2016, p. 40), who claims that previous generations were
consciously driven to study, so meaning that they had strong inner motivation. On the other
hand, today’s generation is motivated by its life interest, emotions, and engagement matter

rather than by studying (Amin, 2016, p. 40).

Yet, motivation is not negligible in the learning and teaching process. As Purnama et. al (2019,
p. 6) state: ,, Motivation is the influential factor in the learning activity. Without motivation,
goals of learning are hard to be achieved because the students’ effort and desire affect the
learners in achieve the learning goals.” Therefore, we may deduce that today’s teachers need

to adopt the motivator’s role.

Recent studies show that teachers’ new roles might also have come with huge innovations in
Information and Communication Technologies (ICT). During 21% century ICT developed
rapidly, and the development continues. Incorporating ICT into various educational contexts
brings changes to teaching and learning (Huang, 2018, p. 3). A broader perspective was adopted
by Salehi (2012, p. 40), who argues that these days, technology is used as means to develop
different language skills, so English teachers often face new practices in their subject. Although
English teachers are used to subjecting innovations, they are not so fond of new ideas. Despite
the fact, that the use of technology in language lessons is practiced since the 1960s utilizing

televisions, tapes, or video recorders.

Integrating ICT into learning has its benefits, barriers, and challenges. Using ICT enhances
learners’ creativity, independence, ICT literacy and language competence. Nevertheless,
technology may support cheating, lack of confidence among learners, decreased level of
interaction between teacher and learners and among learners and finally, obstructions for
teachers (Joseph 2012, pp. 431-432).

Whether we decide to utilize ICT in lessons or not, we cannot avoid that completely anymore.
The past decade has seen the rapid development of ICT in many ways. Ansari and Malik (2013,
p. 64) point to a survey conducted by Henry J. Kaiser, who explored rapid development and
ICT changes. Kaiser discovered that children from 8 to 18 are constantly multi-tasking as they

via ICT listen to music, instantly message their friends, etc.
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What is more, Ansari and Malik talk about Dr. Welsch’s statement in which he says that these

tools need to be used positively and request proper guidance for children to do so.

Our assumption of the ongoing urgency of the issue supports Jansen (2015, p.1): “The world
children grow up in today is increasingly multimodal due to ever new technologies Okeke, Van
Wyk & Phasha researchers argue that these technologies shape what it means to be literate in
the 21st century as it continues to impact on how information is communicated and exchanged”.
Therefore, we may state that in the 21 century, teachers should be able to adopt the role of
ICT literates so they can keep pace with the world and most importantly, their learners’ needs.
1.6.1Online teacher’s roles and Covid — 19 pandemics
However, there is a certain reason why we speak about ICT literacy roles among teachers and
why we believe teachers should be educated in this field. The coronavirus pandemic in 2020
caused the whole educational process to need to be transferred into an online environment as
learners were not allowed to leave their homes. This made the whole world reconsider their

educational system, ICT possibilities and we believe in teachers’ roles as well.

Even, before the pandemic started, some pieces of study provided information about online
teachers’ roles. Based on Baran’s et al. (2011, p. 425) research of literature, it is stated that
generally experts agree on face-to-face learning differs from online learning and therefore it

needs to have its own pedagogy.

In the past 25 years, a number of researchers have sought to determine online teachers’ roles.

To put it chronologically, Berge (1995, p. 3) defines four roles the online teacher adopts:

e Pedagogical — presents the role of educational facilitator realized by asking questions
and probing for learners’ answers developing critical thinking

e Social —teacher creates a friendly and social environment and at the same time supports
cooperation

e Managerial — this role is the essence of rules, norms for decision-making, timetable and
objectives for discussion

e Technical — this role endeavours to say that teacher needs to feel comfortable with the

platform and the system his dealing with

Seven years later, Coppola et al. (2002, p. 169) hold a similar point of view as Berge and focus
on the roles of virtual professors. Unlike Berge, Coppola omits the pedagogical aspect of online

teaching and establishes three main online teachers’ roles.
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These are:

e Cognitive role — it focuses on mental processing, e.g.: information storage, thinking
e Affective role — it targets influencing the relationship between learners, teacher and
learners and the classroom atmosphere

e Managerial role — it involves class and lesson management

As we can see, Coppola’s et al. roles match with teachers’ roles in face-to-face classes. Even
though teachers’ roles in an online environment may differ, it may be noted that there are
teachers’ roles that can be applied to both environments. Additionally, Kulp (1999) asserts there
are online teachers’ skills that are in congruence with face-to-face ones, such as subject

expertise, pedagogical expertise, or technological skills.

Moving on to different points of view, Goodyear (2001, p. 69) presents his overview of

teachers’ roles. He says there are eight roles teachers adopt in the online environment.

Content facilitator
Researcher Technologist
ASsessor Online teacher Designer
- -~ Manager /
Advisor / counsellor Process facilitator administrator

Nevertheless, Goodyear’s online teacher’s roles list shows us, his summary does not
significantly differ from teachers’ roles in a classroom environment. So far, he adds one

additional role of technologist, and the rest remains the same.

To conclude our online teacher’s roles overview, more recently Bawane and Spector (2009, p.
390) summarized online teacher’s roles available in the literature, excluded overlapping cases

and made a list of eight teacher’s roles categories.
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1) Professional role

2) Pedagogical role

3) Social role

4) Evaluator role

5) Administrator role

6) Technologist role

7) Advisor / counsellor role
8) Researcher role

According to a variety of authors (Berge, 1995; Kulp,1999; Goodyear, 2001; Coppola et al.,
2002; Bawane and Spector, 2009; and Baran et al., 2011), it is obvious that learning and
teaching online is not a new phenomenon. It is relevant fact to point out, that this type of
education usually does not take into account children as learners, because it usually concerns
adults. There are several pieces of study on how the pandemic of covid influenced education
regarding the teacher’s stress, the impact of the pandemic on families or learners, behavioural
and cognitive changes among learners and many more. Nonetheless, teachers’ roles in Covid —

19 pandemic and studies dealing with this topic occur sparsely, if at all.

However, there are recent studies that tell us about changes in teachers’ work during the covid
pandemic. To demonstrate, the Czech School Inspection report states, that during covid
pandemic teachers had little time to prepare study materials for the online environment (CSI,
2020a).

Other changes are connected directly to using digital technology. Czech school inspection
report also shows that Czech teachers have low competencies when it comes to using ICT and
almost half of them felt they needed support. It is clear, in that case, the Czech education system
was methodically unprepared despite our today’s emphasis on digitalization. Regarding almost
one year of online teaching, there was a significant development in those types of teacher
competencies (CSI, 2020a; CSI, 2021b).

Additionally, teachers had to react to demotivated learners or learners who struggled with using
ICT. Teachers were supposed to be able to help if any technical problems occurred (CSI, 2020b,
Rokos & Vancura, 2020). From the social point of view, Dopita and Vrana (2021) mention that
during online teaching, social bonds were weakened or disappeared as most of the interaction

was done via the internet or mobile phone.
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As a result, our aim is to investigate which teacher’s roles were applied in distance learning, if
the roles of online teachers were the same as we stated in the theoretical part of the thesis and
if the roles differed in comparison with face-to-face teaching. Authors supposedly agree on
online teachers’ roles and face-to-face teachers’ roles are different which is supported by Czech
authors who confirm the change in teachers’ work during the pandemic as online teachers.
However, the precise examination of this matter will be thoroughly discussed in the empirical

part of this diploma thesis.

To summarize, as we already suggested, a teacher’s profession and its daily routine transformed
rapidly simultaneously with the dynamic society and the changes we live in today. Jan (2017,
p. 51) characterizes 21% century teacher as a person who needs to take into account what their
learners need and prepare them for future challenges. He believes that a teacher’s job is
considered to be complex and demanding. That is why he claims that to build a good teaching
force, it is important to have a quality professional development program for the teachers.

Ansari and Malik (2013, pp. 61, 66) provide more complex explanation. In their opinion, the
teacher is obligated to fulfil the goals of both parents and students. Parents expect the teacher
to prepare their children for the future goals and snare. Society expects teachers to help children
to become independent and self-regulated learners. They point to the 21 century aspect of
learning though. These authors believe that traditional teaching with chalk and prepared lecture
is gone. Their role as teachers happened to change quickly as the pacing world around them
and they need to adjust to it. Because what they learned in school could no longer be enough.
Teachers need to have a diverse set of skills; they need to widen their horizons to keep pace

with our immense world of science and technology.

Liu and Low (2015, pp. 1,3) state that in the 21% century there is a demand for developing
multiple intelligences and holistic education for learners to be enabled to reach their maximum
potential. Educational environments of the 21% century should be filled with places, ideas and
people who are technologically driven, often on a virtual rather than on a physical basis. The
teacher is responsible for such an environment. Liu and Low believe that teacher is no longer
one-subject professional. The centre of his attention is the student, and he takes responsibility
and custody for preserving values that are cherished by society. That is why they hold an
opinion people who apply to be teachers should be carefully selected, to raise standards in their

recruitment and increase ongoing professional development and quality.
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2 Learner
The learner can be either someone who is being educated regardless of age, hence learner can

be a child, an adolescent, or an adult. Or as a learner is considered a child who attends
elementary and lower secondary school (Priicha, Walterova, Mares, 2009, p. 389).
2.1 Psychological and pedagogical development

Our research is focused on lower secondary school learners, which Langmeier and Krejcifova
(2006, p. 143) call the first stage of puberty or “pubescence phase” which children experience
between 11 to 15 years of age. On the other hand, Obst (2016, p. 22) speaks about the phase of
“pubescence with prepuberty phase” which occurs between the age of 11 and 13 years old and
“puberty”” which is marked from 13 to 15 years of age.

The prepuberty phase is characterized by vitality, impetuousness, and increased activity. These
features demand a teacher who is energic, fond of children and tolerant of the manifestation of
these features. If a discipline problem occurs, it is important to take into consideration that it is
normal and after overcoming this period of psychological development, it vanishes (Obst, 2016,
p. 22).

Unlike the prepuberty phase, which is viewed as optimistic and energetic, the puberty phase
itself brings individuals to introversion. Learners in puberty have an inner need for emotional
stimuli and this increased emotional sensibility should be accepted by authorities, as learners at
that age demand a sensible and discreet approach (Obst, 2016, p. 22).
2.2 Cognitive development

At that age, we may observe several changes and improvements in children’s thinking
(Langmeier, Krej¢ifova, 2006, pp. 150-152). The first point worth mentioning is that children
start to operate with more general and abstract points, e.g.: justice, right, or truth. This
corresponds to Piaget’s theory which is based on operational structures and their stages. With
that level of development matches his fourth stage of learning. Piaget (1964, pp. 177-178)
presumes in that stage “...child reaches the level of what | call formal or hypothetic — deductive
operations, that is he can now reason on hypotheses, and not only on objects. He constructs
new operations, operations of propositional logic and not simply the operations of classes,
relations and numbers.” Piaget’s theory is connected to the next improvement Langmeier and
Krej¢ifova mention. The pubescent child is not satisfied with a simple solution. He or she tries

to find other solutions, makes hypotheses and gradually accepts or rejects them.
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Moreover, these authors say that children can create presumptions that are not based on non—
real occurrences as well as using logical operations without specified content. Pubescents are

prone to philosophical speculations, too.

Nevertheless, the new way of thinking — formal abstract — is a presumption for understanding
many school subjects. Consequently, it is the core of every scientific work and modern society’s
organization. This way of thinking allows learners critical attitude both to thoughts of theirs or
others, and it is no longer satisfied with the seen or heard. It distinguishes between assumption
and facts and if the assumption is proven wrong formal—abstract thinking allows the individual

to replace it (Langmeier, Krejcitova, 2006, p. 152).

By these statements, Macek (1999, p. 58) adds that there is aroused ability to think about current
possibilities, each problem’s solution, and awareness of competence and effectiveness when

dealing with the problem.
Langmaier (1983) in Obst (2016, p. 23) summarizes cognitive development in five points:

1) Individual is able to work with general and abstract terms. The learner is able to slowly
abandon illustrative templates and work on the level of symbolic thinking. Just now, the
individual understands terms such as justice, truth, law, etc.

2) Learner is not satisfied only with one solution. The individual seeks alternative solutions
and makes systematic assessments and evaluations.

3) Puberty brings the ability to create assumptions that are not based on reality. Learner
compares fantasy to reality. It is a stadium of critical assessment of people’s behaviour
compared to speculative norms.

4) In puberty, the child can apply logical operations and deduce the right conclusion
without specific support. This thinking is essential to understanding algebra and the laws
of physics or chemistry.

5) Children in puberty can think of thinking and make a judgement about judgment.

In adolescence, learner — teacher relationship depends on the learner’s relationship with the
subject. In general, girls tend to have better relations with teachers and schools than boys.
Unlike girls who prefer teachers’ personal and pedagogical characteristics, e.g.: appearance,
relationship with learners, willingness to give a piece of advice and many others, boys

determine their attitude according to teacher’s didactic characteristics (Kohoutek, 2002, p. 280).
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EMPIRICAL PART

The theoretical part of this diploma thesis was divided into two parts. The first part focused on
the teacher. It introduced the teacher in terms of their definition, profession and their roles.
Considering that teachers’ roles are the topic of the thesis, the next chapter follows the brief
lists of teachers’ roles and expands the topic further starting with the historical backgrounds
of teachers’ roles in general. The following chapter still dealt with the teachers’ roles from the
historical point of view but this time, it described specific methods used in English lessons in
the past. The last chapter of the first part discussed new teachers’ roles in the 21 century. Its
focus was online teaching before and after the pandemic of Covid — 19. As learners are the
other essential part of the teaching process, the second part of the theoretical part aimed to
shortly describe the learner. It briefly explained their psychological, pedagogical and
cognitive development so we could better understand the process they were going through.

3 The aims of the empirical part

The empirical part of this project aims to find out how English teachers at lower secondary
schools perceive teacher roles, which roles they adopt and how are teachers’ roles perceived by

their learners.

3.1 Particular aims
e to describe how teachers perceive their roles

e to identify which teacher’s roles are the most frequent ones present in lessons

e to discover whether there is a difference between English teachers’ roles at
lower-secondary grammar schools and lower-secondary schools

e to find out whether English teachers adopt roles not mentioned in the literature

e to discover if teacher’s roles have transformed during their pedagogical practice

e to analyze if or how teacher’s roles changed during a covid pandemic

e to describe teachers’ perception of ICT in lessons

e to identify the teacher’s position in the class

4 The methods of the research
In our research, we employ both qualitative and quantitative research. Qualitative research is

typical for a small number of respondents (Barker, 1999, p. 10) and is represented by an
interview in our research. The interview is accompanied by a questionnaire, which is
characteristic for collecting data from a large number of subjects (Prticha, 2014, pp. 114 — 115),

therefore, it represents the quantitative part of our research.
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Usually, we encounter three types of interviews: structured, semi-structured, and unstructured.
A structured interview was chosen since it comprises a sequence of fixed questions, easily
localized topics and it minimizes the interviewer’s influence on the interviewee (Hendl, 2005,
166 -181). According to Miovsky (2006, p. 162), the structured interview has advantages in the
field of social psychology and other fields where interpersonal comparing is required. He adds
that, since a structured interview is very similar to a questionnaire, it allows the researcher to
quantify qualitative data. Hendl (2005, pp. 173 — 174) contributes to advantages stating that
structured interviews are convenient when the researcher has limited time or cannot repeat the
interview. However, both Miovsky and Hendl agree that structured interview provides only a

little space for respondents to fully express themselves.

To record the interviews, it is important to first obtain participants’ consent and inform them
about the intentions to use the gained data; the purpose of the research, its expected results, and
the topic’s overview ought to be clearly explained to the communication partner. Additionally,
the anonymity of all participants and people mentioned in the research must be ensured
(Svaficek et al., 2007, pp. 62—165).

4.1 The structure of the interview
The main research method of this diploma thesis is a structured interview, which contains

sixteen questions. The first five questions offer the respondents space to answer freely without
any given options. The following six questions are based on the list of teachers’ roles handed
to the teachers during the interview. In the last four questions, teachers again express their own

opinions. The last question provides respondents with space to add any comments they wish.

The first three questions focus on general information about the teachers. The following two
questions target teachers’ opinions, inquiring about their own definition of a teacher (Qs4) and

their views on which roles English teachers at lower-secondary schools adopt (Qs).

To answer questions six to eleven, teachers are handed a list of teachers’ roles which was based
on Czech and foreign literature. Based on that list, teachers are asked to share which roles they
think they adopt, which roles are the most frequently adopted by teachers in their classes and
whether they would expand the list or omit any of the roles mentioned. These questions also
target changes in teachers’ roles in general (Q10) and consequently about the covid pandemic
(Q11). Questions twelve and thirteen deal with the integration of ICT in the lessons and learners’

motivation to learn in English lessons.
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The end of the interview focuses on the historical background. Teachers are presented with a
very brief overview of the evolution of teachers’ position in the class and today’s teaching
approach. Teachers then decide whether they agree on utterance or not (Q14) and state their
judgement if today’s school conception is more teacher or learner-oriented and why (Qzs). In

the last question (Q1s), teachers can add any comment they have in mind.

4.2 The structure of the questionnaire
As a supplementary research method, we used a semi-structured questionnaire. Generally,

questionnaires are most frequently used in pedagogy, psychology, or sociology or the research
of public opinion. Under the term questionnaire, as defined by Pricha (1995, p.43) we
understand the process of gathering information by using questions. Generally, questionnaires
are most frequently used in pedagogy, psychology, sociology, or public opinion research. Types
of questionnaires are in congruence with types of interviews, dividing them into structured,
semi-structured and unstructured types of questionnaires. In the semi-structured questionnaire,
a respondent is given several questions but does not have to follow their order (Reichel, 20009,
pp. 118 — 119). Seeing as our questionnaires were distributed among learners at the lower-
secondary schools, semi-structured questionnaires were selected as the best option since they

give learners specific questions but allow them certain freedom in their answers.

Seeing the benefits of complementing teachers’ statements with their learners’ opinions, both
an interview and a questionnaire were used in the practical part of the thesis. By combing
interviews and questionnaires we believe to have increased the validity and reliability of the
results. It also deepened our understanding of both sides. The questionnaire contained fourteen

questions which were similar to questions in the interview but were adjusted to learners’ age.

5 Respondents

The interview was done with eight qualified English teachers, and it was conducted in the Czech
language. As the interview was intended to be anonymous, each teacher was given a number
from one to eight. While filling in the questionnaire, learners mark their teacher based on the
assigned number. The questionnaire was distributed among 120 learners from lower-secondary
schools and grammar schools. They completed the questionnaires online via Google Forms and

they filled out them anonymously.

6 The description of the research procedure
First, it was necessary to test whether the interview and questionnaire questions are intelligible

to their recipients. For this purpose, one teacher with almost 30 years of teaching experience
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and one learner of the same age as the targeted learners were asked to partake in beta testing of
the interview and the questionnaire. This attempt proved to be successful and both teacher and
learner confirmed that our research methods were used in a comprehensible manner. After that,
the questionnaire was uploaded online via Google forms and several English teachers were
contacted. They were asked if they were willing to share the questionnaire with their learners
and, subsequently, answer some of the questions themselves. All teachers were given the

author’s email address and phone number to prevent any problems.

Overall, the research itself was done at the end of the school year and it went relatively quickly.
Within one month, all data needed were collected. On average, each interview took
approximately 15 minutes and teachers reported that the completion of the questionnaire took

about the same time.

7 Data analysis

7.1 Interviews’ interpretation and analysis
First, eight interviews were conducted with qualified English teachers. There are five main

categories:

e general information about the teacher
e teacher’s characteristics and their roles from the respondent’s point of view
e teacher’s roles gathered from the literature and additional questions:
o roles applied in English teachers’ lessons
o dominant roles in English teachers’ lessons
o redundant roles in English teachers’ lessons
o alleged teachers’ roles missing in the literature
e expected teacher’s roles (connected to ICT literacy and learners’ motivation)

e teacher’s roles from the historical perspective and current situation

In this part of the diploma thesis, there are collected teachers’ answers to the questions from the

interview. The example of one whole interview with Teacher 6 is transcribed in the appendix.

7.1.1 TEACHER 1
Teacher 1 teaches at a lower-secondary school, and she is finishing her first year of teaching.

She defines a teacher as somebody who conveys knowledge, engages learners in learning and
motivates them to learn on their own, not only at school. In her opinion, teachers’ roles are to

motivate children, create materials, maintain discipline and explain things.
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Upon being given a list of teacher’s roles?, she states that in her English lessons, she believes
she adopts the roles of provider of knowledge and experience, adviser and supporter, designer
and creator, social and cultivational model and a prompter. Nevertheless, she says that being a
provider of knowledge and experience is the dominant teacher’s role that occurs in her lessons.

Teacher 1 does not think any of the listed roles could be omitted, nor would she add any.

Even though Teacher 1 has had only one year of pedagogical practice, she feels that her roles
in the lessons have changed. When speaking about her beginnings, she claims she used to create
more study materials, which does not happen too often nowadays. Instead, Teacher 1 relies on
the textbook more. Besides this, she mentions that her motivation to teach has decreased
throughout the school year. The next question was focused on the change of teachers’ roles
during a pandemic, but since Teacher 1 did not teach during the pandemic, this question could
not be answered. Teacher 1 believes the pandemic’s impacts can be seen in today’s form of
education regard to using ICT in lessons. Generally, from the Teacher’s 1 point of view, using
ICT is beneficial and important as it amuses and activates children in English lessons. She feels
that the pandemic changed her perception of ICT because now she apprehends ICT as a more
natural part of her life. As an example, she speaks about frequent communication with learners

via online platforms or assigning homework online.

As far as learners’ motivation is concerned, Teacher 1 confides that she shares the literature’s
belief that learners are demotivated. She states that children are "absolutely uninterested in
anything”. Furthermore, according to Teacher 1, learners seem to be appreciative only of their
mobile phones. She then compares the current situation to her school years where watching a
movie was considered a reward, which she believes is something rather aggravating today’s

learners.

Teacher 1 agrees with the notion that in the current educational system teacher functions both
as a leader and advisor in the classroom functions. However, she supposes that English lessons
at Czech lower-secondary schools are planned in a way that respects the requirements of SVP

because teachers must obey them.

7.1.2 TEACHER 2
Teacher 2 teaches at a lower-secondary grammar school and has spent 20 years at school as a

teacher, 6 years of maternity leave included. Regarding the definition of a teacher, Teacher 2

describes this term as a person who introduces new topics and pushes learners to achieve better

2 The interview with teacher’s roles is also listed in the appendix.
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results, but also as someone who is the learner’s companion in lessons. She specifically
mentions that she does not hold the view of authoritative teaching. Regarding the teacher’s
roles, Teacher 2 speaks about being an introducer of language study at lower-secondary
grammar school, because she presumes lower-secondary schools’ approach to language study
is a bit different.

From the listed teacher’s roles, she believes she adopts every role in her English lessons, being
a provider of knowledge and experience, an adviser and supporter, a designer and creator, a
diagnostician and clinician, a reflective assessor, a classroom and school manager, a social and
cultivational model, a controller and prompter. Teacher 2 says that in her English lessons, she
is predominantly the provider of knowledge and experience, the advisor and the supporter, the
controller, and the prompter. She does not think that any of the stated teacher’s roles is needless;
however, she alleges that the role of designer and creator is not needed as many materials can
be found in literature or online. At the end of this part of the interview, Teacher 2 adds that our

literature overview of teachers’ roles lacks the role of ICT literates.

During her pedagogical practice, Teacher 2 has noticed some changes in her roles. Nowadays,
she is more often a classroom diagnostician and utilizes reflexive assessment. Moreover,
Teacher 2 shares her experience regarding the change in teachers’ roles during the pandemic.
She talks about the partnership between her and her learners and draws attention to the fact that
this partnership was more equal during online teaching than in regular classes. She remembers
how they helped and supported each other without learners taking advantage of any of their
teacher’s weaknesses. Teacher 2 notes that at the beginning of online teaching, learners helped
her to use ICT as she struggled with it and that is why she believes their relationships have

strengthened.

It should be noted that even though Teacher 2 initially struggled with ICT, her perception of it
now differs radically. She no longer rejects it and tries to engage ICT in her English lessons as
well. Furthermore, she adds that lessons can be taught more interestingly and effectively thanks
to ICT. Speaking of learners’ motivation in English lessons, Teacher 2 notices learners’

demotivation in learning grammar.

As Teacher 2 mentioned at the interview’s beginning, she is more comfortable in the role of
facilitator in lessons. She agrees that the current educational system combines the teacher’s
dominant role and the facilitator’s role in lessons. Nevertheless, Teacher 2 notes that this usually

depends on the teachers and their boundaries. She imparts her learners may believe that lessons
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are taught according to their needs, but eventually, it follows the needs of the teacher and
utilizes textbooks.

7.1.3 TEACHER 3
Teacher 3 has spent 3 years of teaching practice at a lower-secondary grammar school. When

it comes to a teacher’s definition, he notes that in today’s concept, the teacher is a cheerleader
who tries to engage learners in learning. Consequently, Teacher 3 holds the view that the
teachers’ roles are the same as the teacher’s definition, therefore teacher is not just a person
who conveys information or knowledge, but rather somebody who endeavours to make children
want to learn on their own. The teacher may tell learners about grammar or interesting
vocabulary, but from the Teacher’s 3 point of view, their primary goal is to motivate learners

to learn.

After assessing the list of teachers’ roles provided to Teacher 3, he proclaims he adopts almost
every teacher’s role besides the role of designer and creator and controller. Otherwise, in his
English lessons, he functions as a provider of knowledge and experience, adviser and supporter,
diagnostician and clinician, reflective assessor, classroom and school manager, social and
cultivational model, and prompter. Teacher 3 presumes that his English lessons are mainly
based on his role of provider of knowledge and experience, adviser and supporter, and social
and cultivational model. When asked whether he thought about some teachers’ roles as
unnecessary, Teacher 3 answered that he did not think English lessons needed teachers to
be a designer and creators. According to Teacher 3, there are abundant resources of English
teaching materials, and thus it is unnecessary for teachers to create their own. Conversely,

regarding all listed teacher’s roles, Teacher 3 does not think the list lacks any other role.

Teacher 3 does not believe his roles have changed during teaching practice, but he notes that
his roles were certainly impacted by covid pandemic. As there were no public events and
learners could not go to school, he did not have to adopt the role of classroom and school
manager. He comments on his colleagues, saying that he has noticed some of them had
problems with digitalization and creating materials because there are different levels of ICT
literacy at their schools. Other than that, Teacher 3 believes that his teachers’ roles remained

the same.

Teacher 3 is not only an English teacher but also an ICT teacher, though he claims he uses ICT
in his English lessons rather sparsely. He perceives ICT positively regardless of online teaching

and says that due to the pandemic, he and his colleagues have learnt to save more paper by
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uploading many materials or tests online even now. However, Teacher 3 claims that his learners

use an ICT maximum twice a month.

The data gathered in the theoretical part of this diploma thesis suggest that learners’ motivation
for learning English is decreasing. A notion, with which Teacher 3 wholeheartedly disagrees.
He avers that English has become a big part of learners’ everyday life, namely by watching TV
series, reading books, or listening to songs; thus, he is of the opinion they can see future benefits

from learning it.

Teacher 3 thinks that teachers today are important figures in the class, but they do not dominate
the classroom environment, as proposed by the constructivist educational system. Additionally,
he discusses learners’ different English levels and also talks about difficulties he faces when
having to adjust the lessons to every learner’s needs. Based on these grounds, Teacher 3 claims

that English lessons respect the teacher’s needs rather than the learners.

7.1.4 TEACHER 4
Moving on to Teacher 4, who has been teaching at lower-secondary school for 13 years with 3

years spent on maternity leave. Regarding the teacher’s definition, Teacher 4 mentions that she
has recently needed to reconsider her opinion. She sees the teacher as a mentor or a guide, who
helps children to discover for themselves how to learn., Teacher 4 elaborates that in her opinion,
the teacher is mainly a tutor who raises young learners. She proclaims it might be learners’
belief that English teachers also function as dictionaries, but she does not assume this role in
her lessons. Teacher 4 opines that the teacher’s roles are to provide life or language experience
and to be there for children; to be the person children can rely on and can come to when they

are troubled.

When asked about teacher’s roles presented by literature, Teacher 4 answers that in her English
lessons she adopts every listed teacher’s role. In her opinion, she is a provider of knowledge
and experience, adviser and supporter, designer and creator, diagnostician and clinician,
reflective assessor, classroom and school manager, social and cultivational model, controller
and prompter. Similarly to Teachers 1, 2, and 3, she reiterates that the role of provider
knowledge and experience and the role of adviser and supporter are the ones that dominate in
her lessons. Furthermore, in Teacher 4 the roles of social and cultivational model, prompter and
controller prevail in her English lessons as well. Teacher 4 believes that every stated teacher’s
role has its purpose and for that reason, she would not exclude any and prefers the list of

teacher’s roles as it is.
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Teacher 4 also mentions changes that happened during her pedagogical practice. In her career,
she intended to be mainly the source of information, but over time, she feels that now her
priority is children. She has a feeling that in her English classes, she predominantly supports,
gives advice, monitors, and encourages children, and information and knowledge are a
secondary part of lessons. As Teacher 4 continues to speak about changes in her roles, she says
that the pandemic only amplified this major change. She remembers that her learners wanted to
talk about things other than school and the psychological aspect dominated their online English

lessons.

As the interview moves onto the debate on pandemics and ICT, Teacher 4 admits that pandemic
certainly altered her perception of ICT in a positive way. She had to get acquainted with it and
now she feels she wants to implement it in her English lessons as well. However, she adds the
school she teaches at does not have the needed equipment to do so. She would very much like
to assign homework via the internet and work online more, but the school’s conditions are not
in favour of it. As for the learners’ motivation to learn English, Teacher 4 does not think that
learners are demotivated; on the contrary, she believes that due to the omnipresence of English
in the online environment, mainly on social networks, children are used to such a degree that
they consider school a place where they can develop their skills to learn more about the topics

they are interested in but do not understand well enough yet.

The next debate revolves around the teacher’s role in the classroom and whether teachers today
are both facilitators and leaders at the same time. Teacher 4 shares this belief and tries to
implement it in her English lessons as well. She holds the opinion that today’s English lessons
at Czech lower-secondary schools are adjusted to teachers’ needs, and they want and do not

want to do.

7.1.5 TEACHER 5
A teacher with an assigned number five is a teacher who has been teaching at a lower-secondary

school for 13 years. Teacher 5 describes a teacher as a person who educates, informs, and raises
children. In his view, the teacher’s roles include an information provider, a supporter, a result-

oriented person, an organizer, and an instructions provider.

Regarding the list of teachers’ roles, Teacher 5 states that he adopts every teacher’s role in his
English lessons. He works as a provider of knowledge and experience, adviser and supporter,
designer and creator, diagnostician and clinician, reflective assessor, classroom, and school

manager, social and cultivational model, controller and prompter. Teacher 5 confesses that his
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major role in English lessons is a controller, in spite of the fact he aims to give his learners more
autonomy. In Teacher 5’s view, being the provider of knowledge and experience is a matter of
course when it comes to his English lessons. The rest of the teachers’ roles are — in his English
lessons— in balance. Teacher 5 believes that teachers should adopt every role from the list, but
he lacks some. He suggests that teachers should also be moderators, i.e. somebody who

connects learners and creates conditions for a debate without fear of participation in.

Answering the question about changes in his pedagogical career, he mentions a similar change
as Teacher 4. Both Teacher 4 and Teacher 5 state that in their pedagogical beginnings, they
intended to be mainly the source of information. Nevertheless, their attitude has transformed
and now they often neglect the role of an information provider, and they prefer to be a social
and cultivational model. Teacher 5 adds that he used to be the main figure in his lessons, but
now he endeavours to be more of a listener, and he adjusts his English lessons to learners’
needs. Unlike Teacher 4, Teacher 5 reports that during the Covid pandemic he was mainly a
provider of knowledge and experience. He talks about the prevalence of control, assigning tasks
and providing feedback., Teacher 5 also reminisces about his attempt to implement all five
language skills (reading, listening, writing, speaking) into his English lessons. He remembers

it as difficult, but possible.

Teacher 5 shares the same experience as Teacher 2 and Teacher 4. All three teachers report that
their perception of ICT changed after the covid pandemic, and they feel that ICT should be a
more integral part of the English lesson as well; Teacher 5 opines it plays a major part in
learners’ life and claims that his perception of ICT has always been positive, nonetheless its
valuable influence was fully acknowledged only after the pandemic. As Teacher 5 is inspired
by his English lessons, he says that children are motivated to study the language. Nowadays,
children are surrounded by English every day and everywhere and Teacher 5 sees this as the
main reason why young learners find English attractive. They want to express themselves in

English lessons and to show what they know.

Like every teacher before him, Teacher 5 believes that in the present day, teachers are both
leaders and advisors in their lessons. However, in Teacher 5’s opinion, English teachers at
lower-secondary schools follow SVP, their lessons are adjusted to their needs, and they do what

they want to do without considering their learners’ needs.
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7.1.6 TEACHER 6
As well as Teacher 2 and Teacher 3, Teacher 6 teaches at lower-secondary grammar school.

She is an experienced English teacher with 22 years of pedagogical practice. During that time,
she also spent seven and a half years on maternity leave. Speaking of the teacher’s definition,
she says that a teacher should be a person educated in their field of study who tries to impart
their knowledge to the best of their ability. She says these efforts mirror the teacher’s
personality as well. In Teacher 6’s opinion, the teacher should be an open and friendly person,

but they should keep their distance from their learners.

Considering teachers’ roles, Teacher 6 believes that teachers convey information, raise learners,
educate, and guide them. Teacher 6’s approach is similar to Teacher 1’s and Teacher 4’s. At
this level of education, she put emphasis on the teacher’s relationship with learners.

Additionally, she avers that the teacher is a role model as well.

Looking at it, concerning the question regarding the teacher’s roles, she tells us that in her
English lessons she adopts roles of provider of knowledge and experience, adviser and
supporter, diagnostician and clinician, reflective assessor, social and cultivational model,
controller, and prompter. Two remaining teacher roles we are left with, she finds debatable. She
does not adopt the role of designer and creator. Instead of creating new materials, she
recycles or revives her old ones. She states that role of classroom and school manager is adopted
only if she is a class teacher. Referring to dominant roles in Teacher 6’s English lessons, she
proclaims she is mainly a prompter and then the provider of knowledge and experience,
supporter and advisor, controller. She believes that none of these roles is needless, but she adds

that sometimes the role of psychologist might be requisite.

Turning to our next point of the interview, Teacher 6 speaks about the changes in her teaching
career. Similarly to Teacher 3, she claims that there have been no notable changes. She says
that she endeavours to be more meticulous and cautious about giving feedback and
remembering tasks. However, the rest of her teaching routines appear to be the same.
Furthermore, there is a general agreement among teachers (Teacher 1 — 5) that covid pandemic
brought both positive and negative experiences into their teaching careers. Rather unexpectedly,
Teacher 6 considers online teaching better than teaching at school in some ways, and she seems
to be more aware of its benefits than the rest of the interviewed teachers. According to Teacher
6, her teacher’s roles remained unchanged, apart from the role of reflexive assessor, as there

were fewer marks than usual.
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As for ICT and its utilization in her English lessons, there is an indication that her perception
of it did not change after the covid pandemic. She reports having a positive attitude even before
its usage was inevitable. Moving on to the next point of the interview, Teacher 6 shared res
general assumption that today’s generation is less motivated to study than the previous ones.
She talks about English being everywhere and being a great part of learners’ life and, as a result,
they can get a false impression they already know the language. Nevertheless, she states learners

still make basic mistakes and they have greater motivation to do something about it.

Based on the collected answers it can be stated that teachers generally agree with the statement
that teachers today combine teacher-centered and facilitator models in their lessons, including
Teacher 6. She says that today’s English lessons are focused mainly on learners’ needs because
effective learning of languages is based on them. She considers speaking the main part of
English lessons and this cannot be achieved without learners’ active participation, so their needs

must be respected.

7.1.7 TEACHER 7
Teacher 7 revealed she has been teaching at a lower-secondary school for 29 years. Regarding

the definition of a teacher, Teacher 7 says this person must teach something, they need to be
educated and present a role model for their learners. At the same time, the teachers must
understand children’s needs, they must be empathetic and obliging. She says according to her,
being a teacher at lower- secondary school is about teaching firm basics and that is what she
believes the teachers are there for. In Teacher 7’s opinion, the main role of a teacher is to
educate children and to make her subjects interesting. She suggests that she often feels she takes

on the role of an actor as well.

With regards to the teacher’s roles list, Teacher 7 tells us she adopts all roles in her English
lessons being a provider of knowledge and experience, adviser and supporter, designer and
creator, diagnostician and clinician, reflective assessor, classroom and school manager, social
and cultivational model, controller and prompter. Teacher 7 holds the view that the roles of
provider knowledge and experience, adviser and supporter, controller and prompter are
dominant in her English lessons, same as Teacher 6 has said. She does not believe that the list

of teachers’ roles contains any useless ones, and she would not change it.

Changes appear to be a significant aspect of a teacher’s career as all interviewed teachers except
Teachers 3 and 6 reported having experienced some. Teacher 7 seems to share the same

experience as Teachers 4 and 5, stating her approach toward children has transformed and she
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feels more open to their needs and opinions these days. Moreover, she supposes that when
learners registered the change in her behaviour, their attitude towards her has transformed as
well. Regarding covid pandemic, Teacher 7 says her the role of designer and creator
dominated during online teaching as their school was rather task-oriented and learners needed
to do a lot of assignments at home. Therefore, there were many materials that had to be prepared
by English teachers. She claims she tried to take on the roles of advisor, supporter and prompter
as well, but she felt quite limited. Teacher 7 says that her perception of ICT was definitely
positively influenced by covid pandemic, and she appreciates what she had learnt very much.
As of now, she uses online exercises for test practice, warm-ups, or speaking. She also says
using ICT in her lessons is convenient to her because it makes her job simpler than it used to
be.

Literature leads us to a compelling opinion that today’s children are demotivated to learn
English at school. Nevertheless, Teacher 7 states that she does not see it that way. When talking
about teaching in the past, she comments that back then it was difficult to teach and motivate
children to learn English as people did not or could not travel and English was not as widespread
as it is now. She then compares it to the present-day situation and recalls how during covid

pandemic children watched Netflix and how their motivation to learn English only increased.

Teacher 7 concurs with the statement regarding the current educational system: she believes
teachers today are both facilitators and leaders in their lessons. She admits she is not the
dominant figure in her English lessons and is influenced by her learners” when it comes to the
lessons’ content. When asked about the focus of the lesson, Teacher 7 opines that today’s
English lessons are indisputably led by the needs of the Ministry of Education. She says that
teachers are strictly instructed on what they ought to teach and, therefore, learners’ needs are

not the priority.

7.1.8 TEACHER 8
The last interviewed teacher is Teacher 8 with 19 years of pedagogical practice. She spent 5

years on maternity leave and is currently teaching at a lower-secondary school. Teacher 8’s
opinion is in congruence with Teacher 7’s. She says that teacher is obliged to teach learners
something and to raise them. She adds that, at lower-secondary schools, it is important to
convince children to study subjects and prepare them for life. Speaking of teachers’ roles, she
avers that her main role is to teach children the English language. She perceives the role of
coordinator as her secondary role because she needs to recognize learners’ aptitudes and adjust

her lessons accordingly.

46



Speaking of listed teacher’s roles, Teacher 8 agrees with Teacher 2, Teacher 4, Teacher 5, and
Teacher 7, claiming she adopts all listed teacher’s roles in her English lessons; in other words,
Teacher 8 represents the provider of knowledge and experience, adviser and supporter, designer
and creator, diagnostician and clinician, reflective assessor, classroom and school manager,
social and cultivational model, controller and prompter. She believes that her main role in
English lessons is to be the provider of knowledge and experience, and the controller. Teacher
8 admits she does not feel comfortable being a diagnostician and clinician in her English lessons
and she would exclude the role from the list. She also claims that the teacher’s roles list is

sufficient, and she would not add any other role.

Teacher 8 reports the same change as Teachers 4,5 and 7. She adds that her teaching career has
been heavily influenced by technological development, and she talks about enormous and fast
progress, which Teacher 8 has found quite difficult to adapt to. However, she appreciates it with
regard to the covid pandemic. She acknowledges that many roles such as controller or prompter
were completely omitted in online teaching. Teacher 8 reports the same dominance of the
designer and creator role as her colleague Teacher 7. Nonetheless, that was when she saw
the perks of fast technological progress. She needed to create a lot of materials, but at the same
time, the online environment helped her a lot. Based on what she has said, it can be inferred
that she would seek it under normal conditions, too. Overall, she perceives ICT usage in her
English lessons positively, but she admits that she came to this conclusion mainly due to the

pandemic.

Teacher 8 does not see demotivated children in her English lessons. On the contrary, she says
children are highly motivated because they can see the purpose of their learning. Likewise, she
does not share the belief that previous generations were motivated more than today’s learners.
She says that it is noticeable that parents tell their children they need to learn English to succeed

in future schools and jobs, and this motivates them the most.

As for the proclamation about the current educational system combining the roles of the leader
and the facilitator, Teacher 8 thinks that it is true, and it is applied at Czech schools today.
Nevertheless, she also acknowledges it is often dependent on the teacher’s personality. She
claims that she tries to regularly listen to her learners’ needs and does not have a problem
adjusting her lessons to them. However, she is under the impression English lessons at Czech
secondary schools are predominantly led by teachers’ needs. As every teacher (except Teacher
6) said, the teacher has boundaries in the forms of RVP, SVP, or Ministry of Education and
they must respect them.
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Questionnaires’ interpretation and analysis
The semi-structured questionnaire is used as a supplementary research method for this diploma

thesis. The questionnaire was distributed online by selected English teachers and based on their
choice of learners. The Questionnaire contains the same categories as the interview and
questions were intended to be as similar as possible to those in the interview. However, they
still needed to be altered and simplified for learners’ better comprehension.
7.2.1Q1: Learners’ classes

The answers to Q1: Which class do you visit? can be seen in Figure no. 1. This figure shows
that most learners visited 8" grade, in which there were 47 respondents.® 19 respondents visited
ot grade, and 12 respondents were learners of 7" grade. In total, there were 78 respondents
from lower-secondary schools. As the total number of respondents was 120, this shows us that
the remaining 42 respondents visited lower-secondary grammar schools. 15 respondents were
from the 2" grade of lower-secondary grammar school (sekunda)®. Subsequently, 14 learners
were from 1% grade (prima) and 13 learners visited 4" grade (kvarta). However, there were not
any respondents from 6" grade or 3™ grade of lower-secondary grammar schools (tercie).

Q;: Which class do you visit?
50
45
40
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| I I

6th grade 7th grade 8thgrade 9thgrade prima  sekunda tercie kvarta

o o1 o

Figure no. 1: Number of respondents

3 Questionnaire’s distribution among classes was meant to be as equal as possible. However, teachers chose to
distribute it based on the availability and convenience of the classes they taught. That is why the research sample
is not balanced. However, this should not have any influence on learners’ answers.

4 In English speaking countries, there is not an equivalent to these classes’ names. Therefore, we decided to keep
the Czech name and translate it in way a foreigner can understand it as well.
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7.2.2Qz: Learners’ gender
Q2: You are: male x female? dealt with respondents’ gender. Seen from Table no. 1, we know

that there was a slight prevalence of girls as out of 120 respondents participating in our research
56 were male and 64 were female respondents.

Gender No. of obs. Percentage
Male 64 53.34%
Female 56 46.67%

Table no. 1: The gender structure of the research sample
7.2.3Qz3: Learners’ teachers
In questionnaires, learners were supposed to mark their English teacher’s assigned number
which they were given during the interviews. In Qs: The questionnaire is anonymous. Please,
choose an assigned number of your English teacher learners and chose between Teacher 1
to Teacher 8. Figure no. 2 illustrates how many learners belonged to which teacher. Given to
results, we can see that most respondents were taught by Teacher 4 with 18 learners and Teacher
1 with 17 learners. 16 respondents stated that their English teacher was Teacher 5, and 15
respondents were taught by Teacher 6. Taking the middle ground, Teachers 3, 7 and 8 asked 14
learners to participate in the research. According to Figure no. 2, the lowest number of

respondents was alleged to be Teacher 2 with 12 learners.

Q,: The questionnaire is anonymous. Please, choose an
assigned number of your English teacher.

Teacher 8 I

Teacher 7 I

Teacher 6 I —

Teacher 5 I
Teacher 4 I
Teacher 3 I

Teacher 2 I

Teacher 1 I

0 2 4 6 8 10 12 14 16 18 20

Figure no. 2: Teacher’s assigned number

49



7.2.4Q4: Learners’ definition of a teacher
Following Qs: How would you explain what teacher means to somebody who is not

familiar with the term? indicates that learners have quite diverse opinions about the term
“teacher”. We summarized all 120 answers and then created a table of four corresponding
categories. As depicted by Table no. 2, learners viewed teachers in 4 basic categories. Data
show that 87 learners, which is a vast majority, saw a teacher in their primary teacher’s role as
a source of information and school worker. 13 learners thought of the teacher from the character
point of view whereas 11 learners stated that the teacher is an educated person with a need for
further education. The remaining 9 respondents did not fit any from the previous category and
were included in the option “other”. In that category, learners depicted a teacher as a coach or

as a person who cannot teach but knows the subject.

Teacher is... Number of answers

...somebody, who teaches at school, 87
educates children, conveys the experience,

information, and knowledge

...somebody, who is funny, nice, supportive, 13

patient, does not judge

... somebody, who is educated and needs to 11

educate further

Other 9

Table no. 2: Learners’ comprehension of a teacher
7.2.1Qs: Learners’ opinion on the roles of English teachers
Similarly, as with the previous question, Qs: What does an English teacher have to do in
their lessons? targets respondents’ personal opinions on teachers’ roles. This time, they were
supposed to express their opinions about English teachers particularly, not teachers in general.
The applied principle was the same as in the previous question. Learners’ answers were put
together and based on that, a table with 5 categories was designed. Table no. 3 reveals that in
67 cases respondents stated teachers were supposed to communicate in and speak English.
Next, in 54 cases it was stated by learners that English teachers were to teach English. When
comparing Table no. 2 and Table no.3, it indicates that learners’ opinions match regardless of

speaking in general terms or speaking in terms of English as a subject. 18 learners putting their
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English teacher in the category “To be helpful, patient, and make opportunities for learners to
speak”. Subsequently, 17 individuals claimed their English teachers played games with them.
18 learners were in congruence in putting their English teacher in the category “To be helpful,
patient, and make opportunities for learners to speak”. From data in Table no. 3, we can see it
resulted in the lowest value of children who said their English teachers talked to them in their
lessons, which was alleged by 12 respondents.

Teacher’s task Number of answers
To communicate and speak in English 67

To teach English 54
To be helpful, and patient, and make 18

opportunities for learners to speak

To play games, English videos, and films 17

To talk to children 12

Table no. 3: English teacher’s tasks

7.2.1Qs: Learners’ assessment based on literature research — all roles

For the next four following questions, learners were given this list of teacher’s roles:

A) They are a source of information

B) They advise their learners and support them

C) They create new study materials and teaching methods

D) They communicate with the learners and their parents

E) They keep a record of their learners’ progress

F) They are in charge of classroom equipment and school events

G) They are role models for learners

H) They manage the classroom and activities taking place during the lesson

I) They prompt learners to achieve better results

The results are provided in Figure no. 3 are connected to Qs: Select all activities your English
teacher does in your lessons. This figure shows 107 out of 120 respondents (89.17%) have
English teachers who provide information and would advise and support them during the
English lesson. 100 learners (83.33%) stated that their English teacher prompted them to

achieve better results and 92 learners (76.67%) confirmed their English teachers keep a record
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of their learning progress. The option “They communicate with the learners and their parents”
was chosen by 82 respondents (68.33%) and 76 respondents (63.33%) stated their English
teachers manage the classroom and activities during lessons. In 74 cases (61.67%) learners
claimed that their English teachers created new study materials and teaching methods. Data in
Figure no. 3 also suggests there are 68 learners who consider their English teachers their role
models. The least frequently chosen answer was the option in which learners stated their
English teachers were in charge of classroom equipment and school events, selected only by 34
respondents (28.33%).

Qs: Select all activities your English teacher does in your lessons.

They prompt learners to achieve better resu | tS
They manage the classroom and activities taking place. .
They are role models for learners I
They are in charge of classroom equipment and school. . T
They keep a record of their learners’ progress — IE—
They communicate with the learners and their parents
They create new study materials and teaching methods I
They advise their learners and support thenm |
They are source of information

0 20 40 60 80 100 120

Figure no. 3: English teacher’s lesson activities
Question 6: lower-secondary vs. lower-secondary grammar school

In Qs We were also interested in possible differences between English teachers’ roles at lower-
secondary grammar schools and at lower-secondary schools. As leaners could pick an unlimited
number of options, we are aware of possible discrepancies in the interpretation. Nonetheless,
Figure no. 3 indicates that learners mostly claimed their English teacher conveyed information,
advised, and supported them. However, a significant difference was spotted in option “They
prompt learners to achieve better results”. Respondents at lower-secondary grammar schools
opted for this answer in 38 cases, whereas at lower-secondary schools, this option was chosen
in 64 cases. Although both Figure no. 4 and Figure no. 5 indicate other teachers’ roles were
adopted at both schools in the same frequency, we can observe that Figure no. 5 shows learners

chose more answers than learners at lower-secondary grammar schools.
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Qg: Select all activities your English teacher does in your lessons.

They prompt learners to achieve better results
They manage the classroom and activities taking. ..
They are role models for learners
They are in charge of classroom equipment and..!
They keep a record of their learners’ progress
They communicate with the learners and their. ..
They create new study materials and teaching..'
They advise their learners and support them
They are source of information

0 5 10 15 20 25 30 35 40 45
Figure no. 4: English teacher’s lesson activities at lower secondary grammar school

Qg: Select all activities your English teacher does in your lessons.

They prompt learners to achieve better results
They manage the classroom and activities taking place...
They are role models for learners
They are in charge of classroom equipment and school events
They keep a record of their learners’ progress
They communicate with the learners and their parents
They create new study materials and teaching methods
They advise their learners and support them

They are source of information

Figure no. 5: English teacher’s lesson activities at lower secondary school

7.2.1Q7: Learners’ assessment based on literature research — most frequent roles
Qy7: Select all roles that are adopted by your English teacher in lessons the most meant to
uncover which roles are the most frequently adopted by English teachers according to their
learners. As evident in Figure no. 6, English teachers are thought to be predominantly the source
of information, which was confirmed by 90 respondents (75.00%). Subsequently, 86
respondents (71.67%) suggested that their English teachers are advisors, supporters, and
prompters. 63 respondents believed that their English teachers kept a record of their progress
and 48 learners (40.00%) stated their English teachers often invented new study materials and
teaching methods. According to Figure no. 6, 43 respondents (35.83%) were under the

impression that their English teachers were often classroom and activities managers as well as

53



communicators. A slightly lower number of 38 respondents (31.67%) stated that their English
teacher presented a role model to them. The least frequently chosen answer “they are in charge
of classroom equipment and school events” appeared only in 34 cases (28.33%) and is in
accordance with the results of the consequent Qg where respondents expressed an opinion the

teacher’s role is not needed in the English lessons.

Q-: Select all roles that are adopted by your English teacher in lessons the
most.

They prompt learners to achieve better resu s
They manage the classroom and activities taking place. .
They are role models for learners — m————
They are in charge of classroom equipment and school. . F—
They keep a record of their learners’ progress
They communicate with the learners and their parents T ——————
They create new study materials and teaching methods — m———————
They advise their learners and SUPPOIT thenm
They are source of i NTormati O/

0 10 20 30 40 50 60 70 80 90 100

Figure no. 6: The most frequent English teacher’s roles

Question 7: lower-secondary vs. lower-secondary grammar school

To distinguish between the two types of schools, we sorted the collected data and created two
figures describing the most frequently adopted English teacher’s roles as perceived by their
learners, similarly to Qs. In this comparison, the gathered data showed that the results are in
congruence with answers in Qe. Regardless of the type of school they teach at English teachers,
are mainly the source of information, advisors, supporters, and prompters to their pupils.
Nevertheless, when comparing the research samples from Figure no. 7 and Figure no. 8, it is
noticeable that English teachers at lower-secondary grammar schools were seen most frequently
as advisors and supporters, while at lower-secondary schools, respondents stated their English

teachers were predominantly the source of information and prompters.
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Q-: Select all roles that are adopted by your English teacher in lessons the
most.

They prompt learners to achieve better results
They manage the classroom and activities taking place...
They are role models for learners
They are in charge of classroom equipment and school...
They keep a record of their learners’ progress
They communicate with the learners and their parents
They create new study materials and teaching methods
They advise their learners and support them
They are source of information

Figure no. 7: The most frequent English teacher’s roles at lower secondary grammar school

Q;: Select all roles that are adopted by your English teacher in lessons the
most.

They prompt learners to achieve better results
They manage the classroom and activities taking place...
They are role models for learners
They are in charge of classroom equipment and school...
They keep a record of their learners’ progress
They communicate with the learners and their parents
They create new study materials and teaching methods
They advise their learners and support them
They are source of information

Figure no. 8: The most frequent English teacher’s roles at lower-secondary school
7.2.1Qs: Learners’ assessment based on literature research — redundant roles
When answering Qs: If you could choose, which teacher's role would not be needed in your
English lessons? 68 learners (56.67%) chose the option “They are in charge of classroom
equipment and school events”. Regarding Q7, this result suggests it is the least adopted teacher’s
role in the English lessons of our research sample. Therefore, it appears English teachers and
their learners share the same opinion about this teacher’s role, which is confirmed by Figure

no. 6’s, no. 7°s and no. 8’s data.
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Afterwards, 27 learners (22.50%) opted for an answer “They manage the classroom and
activities taking place during the lesson” and 24 learners (20.00%) hold the view their English
teachers did not have to be their role models. 15 respondents (12.50%) believed their English
teachers did not need to create new study materials and methods. Nevertheless, learners thought
communication and monitoring were important as only 9 respondents (7.50%) wished their
English teachers forwent this role. Moreover, only 8 learners (6.67%) would have appreciated
it if the teacher’s task of keeping a record of their progress was eliminated. The two least
selected answers concerned teachers’ motivation to prompt learners to achieve better results,
chosen by 5 respondents (4.17%), and the teacher’s role as the source of information, which
was selected in only 1 case (0.83%). Lastly, the data reveal that respondents from our research
would not have wanted their English teachers to stop advising them and supporting them as no

one had chosen this answer.

Qg: If you should choose, which teacher's role would not be needed in your
English lessons?

They prompt learners to achieve better results =

They manage the classroom and activities taking place..
They are role models for learners

They are in charge of classroom equipment and school..
They keep a record of their learners’ progress
They communicate with the learners and their parents
They create new study materials and teaching methods

They advise their learners and support them

They are source of information

60 70

o
=
o
N
o
w
S
N
o
1
o

Figure no. 9: Unnecessary English teacher’s roles
7.2.1Qq: Learners’ assessment based on literature research — missing roles
In Qq: According to you, is there any teacher’s role missing? If so, please write which one,
results indicated that the vast majority of respondents did not feel the produced list lacked any
teacher’s role. However, there were some learners who suggested a few ideas regarding
supplementary teacher’s roles, such as tutor, strict person, helpful person, somebody with an

individual approach, or a guide.
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7.2.1Q10: Learners’ assessment based on literature research — teaching changes
Moving on to, Qio: Are you under the impression your English teacher’s approach to

teaching has changed after the covid pandemic? in Figure no. 10 we can observe that 47
respondents (39.17%) stated their English teachers’ attitude towards teaching has not changed
much after the covid pandemic. 37 respondents (30.83%) were under the impression that their
English lessons did not change at all after the pandemic was over. On the other hand, 31 learners
(25.83 %) chose the option “rather yes”, which signifies a change observation, and only 5
learners (4.16 %) asserted their English lessons have definitely changed after the covid

pandemic.

Q1o: Are you under the impression your English
teacher’s approach to teaching has changed after the
covid pandemic?

No I
Not really [ —
Rather yes - [

ves [

0 10 20 30 40 50

Figure no. 10: English teacher’s roles post-pandemic change
7.2.1Q11: Learners’ assessment based on literature research — ICT changes
As seen in Figure no. 11, covid pandemic did not alter the ICT usage in English lessons in 65
cases (54.17%). However, according to 28 learners (23.33%), ICT usage in their English lessons
changed after the covid pandemic. Surprisingly, 27 respondents (22.50%) stated that did not

use ICT in their English lessons at all.
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Q4 If you use Information and communication
technology (=ICT) in your English lessons, is it being
implemented in the lesson more frequently than it was

before the pandemic?

70
60
50
40
30
20
10

Yes, we use ICT more  No, we use ICT justas No, we do not use ICT at
frequently than before the often as we did before the all
pandemic pandemic

Figure no. 11: /ICT’s post-pandemic utilization in English lessons

7.2.1Q12: Learners’ assessment based on literature research — subject’s popularity
With regards to Q12: Do you like learning English at school?, data in Figure no. 12 suggest
that learners have rather a positive attitude towards learning English at school. 37 learners
(30.83%) claim that they like learning English at school with some extra information as well.
The trend continues with 30 learners (25.00%) who like learning English at school.
Subsequently, 22 learners (18.33%) chose the answer “rather yes” and 14 learners (11.67%)
expressed an indifferent attitude voting for the option “I don’t care”. Conversely, 13 (10.83%)
learners preferred the answer “Not really” and the option “No, I don’t like learning English at
school” was selected by 4 learners only (3.33%), making it the least chosen answer in this

question.
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Q4,: Do you like learning English at school?
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learning learning like learning
English at English at English at
school and school school
something
extra as well

Figure no. 12: Learners’ motivation in English lessons

7.2.1Q13: Learners’ assessment based on literature research — teacher’s approach
Last question in the questionnaire Q13: Which statement fits your English teacher the best?
aimed at English teacher’s approach to teaching their subject and the gathered data are
interpreted in Figure no. 13. This figure suggests that the majority of respondents chose the
option “They do both”, for which they opted in 65 cases (54.17%), meaning that English
teachers of our research sample combine both directive approach and facilitator’s approach.
Following 28 respondents (23.33%) thought their English teachers always told them what to
do. At last, 27 respondents (22.50%) suggested their English teacher encouraged their initiative

and supported their ideas.
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Q,3: Which statement fits your English teacher the best?
70
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20
10

They always tell us what  They usually encourage They do both
to do us to take initiative and
they support our ideas

Figure no. 13: English teacher’s teaching approach

Comparing the two types of schools where the research was conducted, we discovered in Figure
no. 14 that learners at lower-secondary grammar schools were less likely to be told what to do
as this option was chosen by 4 learners (9.52%). On the contrary, 24 learners at lower-secondary
schools (30.77%) suggested they were always told what to do. Both Figure no. 14 and Figure
15 indicate that English teachers support their learner’s ideas seeing as 11 learners at lower-
secondary grammar schools (26.19%) and 16 learners at lower-secondary schools (20.51%)
opted for this answer. Eventually, a combination of both approaches was perceived by 27
learners (64.29%) at lower-secondary grammar schools and in 38 cases (48.72%) at lower-

secondary schools.

Q45 Which statement fits your English teacher the best?
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They always tell us what to  They usually encourage us They do both
do to take initiative and they
support our ideas

Figure no. 14: English teacher’s teaching approach at lower-secondary grammar school
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Q,3: Which statement fits your English teacher the best?
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They always tell us what to  They usually encourage us to They do both
do take initiative and they
support our ideas

Figure no. 15: English teacher’s teaching approach at lower-secondary school
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Summary and discussion
This diploma thesis dealt with teachers’ roles adopted in English lessons at Czech lower-

secondary schools. The topic of teachers’ roles seems to be popular among authors from the
general point of view. Nevertheless, there appears to be a lack of sources in regard to the roles
of English teachers at Czech schools specifically. For this reason, we chose this issue as the
main topic of our thesis. To acquire a better perspective, eight English teachers were
interviewed and an online questionnaire was distributed among their learners at lower-
secondary grammar schools and lower-secondary schools. However, we are aware of several
limitations of the research, such as the sample of respondents (120 learners), and therefore we
must emphasize that the results need to be interpreted with caution.

Both foreign and local literature (Stech, 1995; Anderson, 2001; Prokop, 2003, Vasutova, 2004;
Harmer 2007, 2015) is prolific when it comes to teachers’ roles. For our purposes, it was
decided to utilize the supposedly most cited teacher’s roles stated by Vasutova and Harmer.
Their stated teacher’s roles were put together, but at the same time, the summary of roles tried
to avoid any overlaps. In the end, we created a new teacher’s roles list. During the interviews,
all English teachers stated that they consider the teacher to be an educator or source of
information® (see an empirical part, pp. 33 —43) which is in congruence with what their learners
thought (see Table no. 2). From the data analysis it can also be deduced English lessons at lower
secondary and lower secondary grammar schools are perceived both as leaders and facilitators
of the lessons (see Figure no. 13 and Figure no. 14). Results show that learners predominantly
consider their English teachers the source of information, advisors, supporters, and prompters
(see Table no. 2, Table no. 3, Figure no. 3 and Figure no. 6). These findings are consistent with
those we obtained during the interviews with the English teachers. However, children at lower-
secondary schools tended to be in more need of the teacher’s prompter role than children at
lower-secondary grammar schools. In our research, we discovered teachers’ approach to
conducting their lessons changes with the length of pedagogical practice. This study also
confirms that the majority of our respondents consider the overview of teachers’ roles as

proposed by various authors in the literature to be sufficient.

Returning to the theoretical part of the diploma thesis, the authors refer to changes in 21%
century education which is also connected to the covid pandemic as it transferred the whole

education process into the online environment. However, this phenomenon was not new, and

5 This term was used as general term as it was meant to unify the English teachers’ statements.
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several studies were conducted regarding the topic (Berge, 1995; Kulp,1999; Goodyear, 2001;
Coppola et al., 2002; Bawane and Spector, 2009; and Baran et al., 2011). Their results state that
teachers’ roles are complemented by ICT usage during online teaching and the rest is in
correspondence with face-to-face teaching. English teachers noted that their roles during the
pandemic certainly changed. However, there was a surprising fact that the change was different
with each teacher regardless of the pedagogical practice length or gender. Teachers agreed that
covid pandemic definitely made their work more complicated. There was only one exception
(Teacher 6), who stated that online teaching was in some ways even better than face-to-face
teaching.

Interviewed teachers shared the same opinion as experts in the theoretical part regarding ICT.
A notable number of English teachers (except Teacher 3 and Teacher 6) reported their positive
attitude towards ICT which was predominantly altered after the covid pandemic. Due to this,
English teachers alleged that ICT’s implementation is remarkably beneficial in English lessons,
makes their work easier (Teacher 7 and Teacher 8), and secures effective ways of practice.

Nonetheless, there are discrepancies between the learners’ and teachers’ opinions.

The majority of English teachers claimed their attitude toward ICT is positive and they aim to
utilize it more frequently in their lessons. Yet, Figure no. 10 and Figure no. 11 tell us learners
have not noticed any significant change in lessons and claim the ICT usage in the English
lessons has remained the same. Nevertheless, it is important to bear in mind the possible bias

in these answers and to interpret it cautiously.

A majority of English teachers reported that their learners do not seem to be demotivated when
it comes to learning English. Although, studies say (Kyriacou, 1996; Podlahova, 2004;
Norazman, 2019) that children tend to have discipline problems and therefore their motivation
to learn decreases, in our research we were proven otherwise. What is more, even though
Kohoutek (2002) alleged that girls are more likely to study harder than boys, our research
proved no such thing, and it showed us that motivation is in both genders equal. Surprisingly,
in one case (Teacher 1) we learnt that children are not interested in anything. Teacher 2 observed
that children are not interested in some parts of learning English, e.g., grammar. Comparing the
results from the theoretical and empirical part, Teacher 6 was in complete congruence with
Kohoutek’s (2008) assertion. Nevertheless, the rest of the English teachers suggested they
thought learners were motivated to study English as they are surrounded by it, and it is an
important part of their everyday life. This statement is supported by Figure no. 12 which
illustrates children are in favour of studying English.
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The area where significant differences have been found include the English teacher’s position
in the lesson. Whilst learners appear to agree with experts’ opinion (Kalhous, Obst, 2009;
Mazacova, 2014) that the current educational concept combines teacher’s role of a leader and
facilitator (see Figure no. 13, no. 14, no. 15), English teachers seem to be hesitant in that part.
Deduced from the gathered data it can be stated that English teachers care about their learners,
and they try to meet their needs. In that regard, none of the English teachers stated they prefer
a teacher-centred teaching model. However, there was a general agreement that Czech English
teachers either created English lessons according to their own needs or that they had to obey

other superior official organs or documents, e.g., SVP.
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Conclusion
The diploma thesis aimed to clarify which teacher’s roles are adopted at Czech lower-secondary

schools by English teachers. The central questions of this diploma thesis were the perception
of the roles of English teachers, the adoption of said roles and their change as seen by English
teachers and their learners. The study was dedicated to teachers’ roles from various English
teachers’ perspectives in terms of the types of schools they were teaching at, the length of their
pedagogical practice, or gender. Simultaneously, their learners were supposed to provide their
personal perspectives regarding their English teachers’ roles to increase the results’ reliability

and validation. Results from the empirical part show that these aims were achieved.

The purpose of this study was to shine some light on the topic of teachers’ roles, but at the same
time to link it to literature sources which were also an important part of the empirical part of
the thesis. The theoretical part defined terms such as teacher, teacher’s profession, and teacher’s
roles. The second part of the theoretical part was firmly devoted to teachers’ roles from different
perspectives. It was aimed to describe teachers’ roles from the historical perspective, online
teachers’ roles concerning the covid pandemic and teachers’ new roles in the 21% century. In

the end, it was aimed to describe the targeted group of respondents.

As was stated in the beginning, in the empirical part, we sought to clarify teachers’ roles
perceptions, adoption, and change by each English teacher and their learners. Based on the
combination of qualitative and quantitative methods of research we could gain the necessary
data to meet the aims. By using a structured interview, we were able to implement the
qualitative part of the study. During the interviews, we ascertained English teachers agreed with
professional literature and its teacher’s roles, but their adoption changed throughout their
pedagogical career and covid pandemic (online teaching). They reported their work had
suffered from covid pandemic but in the end, they found it beneficial, and they noted they now
feel more confident when it comes to their ICT skills. However, when it comes to the second
part of the survey, there are some discrepancies. In the quantitative part of the study, data were
gathered via a questionnaire for English teachers’ learners. It shows that learners did not notice
any change in their English lessons and lessons’ ICT utilization, despite their English teachers’

statements.

Regardless, of the type of school English teachers were teaching at, they are most likely to be
arrogated with the role of an information source, a supporter, an advisor, and a prompter. In

general, English teachers and learners agree they are motivated to study English. Both groups
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also share a general agreement that English teachers are the centre of the lessons, but
simultaneously, there is an effort for active learners’ participation as well. Based on the results
of the empirical part, we can state that today’s English teachers feel like facilitators rather than

leaders of their learners.

The main reason for choosing this topic was our interest. As our Z generation was born at the
peak of the 20" century, so we were still learners taught traditionally. Yet professional literature
and our research reveal, there has been a shift in society’s perception of teachers’ roles and
teachers are no longer regarded as leaders or dominant figures in the lessons. Therefore, the Z
generation is asked to teach in a way they have never experienced before. Although we are
aware of the thesis’s several limitations, such as the number of respondents, research sample
distribution or possible misinterpretation of the English teacher’s interview, we sincerely hope
that some new light has been shed on the topic. English is a dynamic subject and with the
available data and literature analysis, it can be stated Czech pedagogy deals with it rather
scarcely, if at all. For this reason, we believe it is important to encourage the debate regarding
this topic so that future English teachers can be adequately prepared and make English lessons

enjoyable for everybody.
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Resumé
Tato magisterska diplomova prace se zabyvala rolemi ucitelti anglického jazyka na 2. stupni

ZS. V praci byl zohlednén jak pohled zak, tak i jejich ucitelit a zamétena byla predeviim na
vnimani, zastavani a zménu roli uciteld anglického jazyka v souvislosti s riznymi aspekty.
Témito aspekty byly napt. pohlavi ucitele, délka ucitelské praxe, typ skoly, na které dany ucitel
uci, nebo pandemie Covidu 19. Celd magisterska diplomové prace je rozdélena na dvé dil¢i
casti: teoretickou a praktickou. Teoreticka ¢ast se dale déli na dvé hlavni ¢asti. Prvni Cast se
veénuje uciteli a druha ¢ast zakovi. Prvni ¢ast tvodem definuje ucitele, jeho profesi a obecné
role, které ve vyuce zastava. Dale se zabyva historickym kontextem a jmenuje role, které ucitel
zastaval v riznych metodach vyuky. Zavér této Casti vénovany soucasnym rolim uditele.
Nejprve obecné pojednava o online vyuce. Dale ji propojuje se studiemi, které vznikly na toto
téma v souvislosti s online vyukou za pandemie Covidu 19 a fesi potencialni dusledky této
vyuky na role ucitele. Na ¢ast prvni plynule navazuje druha ¢ast, ktera se stru¢né zabyva zakem

a popisuje jeho dusevni vyvoj ve spojitosti s uéenim.

Prakticka cast se zabyva analyzou rozhovoru a dotazniku. Rozhovor byl veden s 8 uciteli
anglictiny ze zékladnich skol nebo niz§ich gymnazii, ktefi nasledné distribuovali souvisejici
dotaznik svym zadktim. Vyzkumné nastroje byly pouzity ke komparaci nazorti obou skupin
respondentl. Zamérem bylo zajisténi co nejobjektivnéjsich vysledkt a naplnéni stanovenych

cilt prace.
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Appendix 1 — Semi-structured questionnaire for learners in the
Czech

Dobry den, mé jméno je Markéta Faltynkova a tento dotaznik je dilezitou soucasti mé
diplomové prace. Mym cilem je zjistit, jak Zaci na 2. stupni ZS a nizsich rocnikii viceletych
gymnazii. vnimaji role ucitele ve vyuce anglického jazyka.

Dékuji vam za vas cas a za pravdivé vyplnéni dotazniku.

1. Do kter¢ tiidy chodite?
a) 6. tiida
b) 7.tiida
c) 8. ttida
d) 9. tfida
e) prima
f) sekunda
g) tercie
h) kvarta

2. Jste:
a) chlapec
b) divka

3. Dotaznik je zcela anonymni, proto prosim vyberte oznaceni pro vaSeho ucitele anglictiny.

Ucitel 1 — Ucitel 8
4. Jak byste vysvétlili pojem ucitel, nékomu, kdo ho nezna?

5. Co vSechno musi ucitel pfi vyuce anglictiny délat?

Podle odbornikii zastava ucitel ve tiide tyto role:
A) Je pro zaky zdrojem informaci
B) Radi zakum a podporuje je
C) Vytvaii nové materialy a metody uceni
D) Komunikuje s zaky i rodici
E) Sleduje pokrok zaku
F) Zajistuje vybaveni tiidy a skolni akce

G) Jde zakim osobnim piikladem



H) Ridi veskerou vyuku a déni ve tfidé

I) Nabada zaky ke spolupraci a pobizi je k lep§im vykontim

6. Vyberte vSechny moznosti, které si myslite, ze vas ucitel anglického jazyka vykonava ve
vyuce.
7. Vyberte vSechny role, které podle vas vas ucitel anglitiny zastava ve vyuce nejvic.
8. Pokud byste si m¢li vybrat, kterou roli ucitele angli¢tiny byste vynechali?
9. Je n&jaka role ucitele angliCtiny, kterd vam ve vycétu chybi? Pokud ano, napiste jaka.
10. Pozorujete, ze by ucitelé po pandemii covidu néjak zménili sviij pristup k vyuce
anglictiny?
a) Ano
b) Spise ano
c) SpiSe ne
d) Ne

11. Pokud uzivate ve vaSich hodindch anglictiny informacni technologie, vyuzivate je ted’
Casté¢ji nez pred pandemii?
a) Ano, pouzivame ICT vic nez pied pandemii
b) Ne, ICT pouzivame v hodinach stejné jako pied pandemii

c) Ne, ICT v nasi vyuce viibec nepouzivame

12. Ucite se anglictinu ve skole radi?
a) Ano, rad/a se u¢im ve $kole i néco navic
b) Ano, rad/a se ué¢im ve skole
€) Spise ano
d) Spise ne
e) Ne, angli¢tinu se ué¢im nerad/a

f) Je mito jedno

13. Které tvrzeni nejlépe vystihuje vaseho ucitele AJ?
a) Ucitel nam vzdy fika, co a jak mame délat
b) Ucitel zpravidla podporuje nasi iniciativu a napady

c) Ucitel déla oboje

II



Appendix 2— Semi-structured questionnaire for learners in
English

1. Which class do you visit?
a) 6" grade
b) 7" grade
c) 8" grade
d) 9" grade
e) Prima— lower secondary grammar school — 1% grade
f) Sekunda
g) Tercie
h) Kvarta
2. Youare
a) male
b) female
3. The questionnaire is anonymous. Please, choose an assigned number for your English

teacher.

Teacher 1 — Teacher 8
4. How would you explain what teacher means to somebody who is not familiar with the term?

5. What does an English teacher have to do in their lessons?

According to the experts, teachers in their lessons adopt the following roles:
A) They are a source of information
B) They advise their learners and support them
C) They create new study materials and teaching methods
D) They communicate with the learners and their parents
E) They keep a record of their learners’ progress
F) They are in charge of classroom equipment and school events
G) They are role models for learners
H) They manage the classroom and activities taking place during the lesson

I) They prompt learners to achieve better results

6. Select all activities your English teacher does in your lessons.
7. Select all roles that are adopted by your English teacher in lessons the most.

8. If you should choose, which teacher’s role would not be needed in your English lessons?

I



9. According to you, is there any teacher’s role missing? If so, please write which one.
10. Are you under the impression your English teacher’s approach to teaching has changed
after the covid pandemic?
a) Yes
b) Rather yes
c) Not really
d) No

11. If you use Information and communication technology (=ICT) in your English lessons, is it
being implemented in the lesson more frequently than it was before the pandemic?
a) Yes, we use ICT more frequently than before the pandemic
b) No, we use ICT just as often as we did before the pandemic
c) No, we do not use ICT at all

12. Do you like learning English at school?
a) Yes, I like learning English at school and something extra as well
b) Yes, I like learning English at school
c) Rather yes
d) Not really
e) No, I don’t like learning English at school

f) Idon’tcare

13. Which statement fits your English teacher the best?
a) They always tell us what to do
b) They usually encourage us to take initiative and they support our ideas
c) They do both

v



Appendix 3 — Structured interview for English teachers in Czech

Obecné informace o respondentovi

1.
2.
3.

Oznaceni pro ucitele
Skola, na které ucitel uéi (ZS x gymnazium)

Délka ucitelské praxe

Charabkteristika ucitele a jeho roli obecné na zdkladé nazoru respondenta

4.
S.

Jak byste definovali pojem ucitel?

Jaké role podle vés ugitelé anglického jazyka na 2. stupni ZS zastavaji?

Charabkteristika roli ucitele dle literatury

Podle zahrani¢ni 1 tuzemskeé literatury ucitelé zastavaji tyto role:

10.
11.

A) Poskytovatel poznatkti a zkusenosti / Zdroj informaci

B) Poradce a podporovatel / Nékdo, kdo zaktim napovida

C) Projektant a tvirce

D) Diagnostik a klinik

E) Reflexni hodnotitel / Hodnotitel

F) Ttidni a $kolni manazer

G) Zastava socializa¢ni a kultiva¢ni roli

H) Kontrolor

I) Pobizejici osoba

Z uvedeného seznamu vyberte prosim vSechny role, které ve vyuce anglického jazyka
zastavate.

Jsou né&jaké role, které zastavate vic nez ostatni? Pokud ano, které?

Jsou podle Vs nékteré ze jmenovanych roli zbyte¢né? Proc?

Doplnili byste tento vycet o n¢jaké dalsi role? Které?

Zménily se n&jak Vase role v pribéhu Vasi pedagogické praxe? Pokud ano, jak?

V navaznosti na ptedesSlou otazku, muizete fict, jak se zménily (pokud se zménily) Vase

role béhem pandemie Covid 19?

Domnélé nové role, které ucitelé zastdavaji

12.

Jaky je Va$ nazor na zaclenéni ICT? Zménilo se néjak vase vnimani ICT po pandemii?

vvvvvv

nez predeslé generace. Sdilite tento ndzor? Pro¢ ano, pro¢ ne?

Role ucitele z historického hlediska



Literatura zminuje, ze v minulosti existovaly dva koncepty postaveni ucitele ve vyuce.
Zpocatku v centru vyuky stal uditel, ktery fidil veskerou cinnost zakti. Druhy smér byl
orientovan na zaka a ucitel hral spise roli poradce. O soucasném systému se tvrdi, ze kombinuje

oba tyto sm¢ry.

14. Domnivate se, ze je to pravda?
15. Domnivite se, Ze se vyuka anglického jazyka na 2. stupni v ¢eskych ZS tidi dle potieb
zéka nebo ucitele? Proc€ si to myslite?

16. Je néco, co byste chtéli doplnit nebo fict?

Dé&kuji za vas cas!

VI



Appendix 4 — Structured interview for English teachers in English

Respondents’ general information

1. Teacher’s assigned number
2. School English teacher works at

3. The length of pedagogical practice

Teacher’s characteristics and their roles according to respondents
4. How would you define the term “teacher”?

5. Which roles do English teachers adopt in lessons at lower secondary schools?

Teacher’s roles characteristics according to the literature
According to the local and foreign literature, teachers in their lessons adopt the following roles:

A) Provider of knowledge and experience

B) Adviser and supporter

C) Designer and creator

D) Diagnostician and clinician

E) Reflective assessor

F) Classroom and school manager

G) Social and cultivational model

H) Controller

1) Prompter

Please, select all roles you adopt in your English lessons from the list of teacher’s roles.

6
7. Do you adopt any of these roles more than the other ones? If so, which ones?
8. Do you find any of the-listed teacher’s roles useless?

9. Would you add any other teachers’ roles to the list?

10. Have your roles changed during your pedagogical practice? If so, how?

11. Regarding the previous question, can you describe how your roles have changed (if they

have changed) during the covid pandemic?

Assumed roles adopted by teachers
12. What is your opinion of ICT’s implementation in the lessons? Has the pandemic altered
your perception of it?
13. Today’s learners are said to be more difficult to get motivated in English lessons than

the previous generation. Do you share this opinion? Why or why not?

VII



Teacher’s roles from the historical point of view

Literature mentions that in the past, there were two concepts of the teacher’s position in the
class. In the beginning, the teacher was the centre of all attention, and they oversaw all learners’
activities. The other concept was learner-oriented; a teacher was mainly a facilitator there. The

current educational system is claimed to be combining both concepts.

14. Do you think it is true?
15. Do you believe that lower secondary Czech schools follow teachers’ needs or learners’

needs in English lessons? Why do you think so?
16. Is there anything you would like to add or say?

Thank you for your time!
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Appendix 5 - Teacher’s 6 interview transcription
Ptepis rozhovoru Ucitel 6

T: Nejprve vas poprosim o délku vasi ucitelské praxe. Jak dlouho ucite?

U: No, podle toho, co se pocita. Ja u¢im od osmnacti. Pravé v Lingvé jsem zacinala a byla jsem
jesté na gymnaziu a zacinala jsem pravé ve Skolkach. A potom postupné vlastn¢ béhem celé
vySky jsem ucila vSechny vékovy skupiny. Jako od Skolek az po dospély, méla jsem potom i
pomaturitni kurz. To byly myslim posledni dva roky na vysce a méla jsem hodn¢ hodin. Jako
cela vysoka Skola, takZe to bylo...

T: TakZe v fadech let cca?

U: V tadech let cca, no tak ted’ka uz je to tak 22 let.

T: 22 let. A pocitate do toho 1 matetskou?

U: I matefskou, teda no.

T: A kolik let jste prosim byla na matetské?

U: Sedm a putl.

T: Dobte, ma prvni otazka tedy je. Jak byste podle vas definovala pojem ucitel? Jaka je vase
definice ucitele?

U: Ucitel by mél byt ¢lovek vzdélany ve svém oboru, ktery se snazi predat své znalosti a zakiim
nebo studenttim a formou riznych metod a jak nejlépe umi a dovede. A urcité se do toho, jakym
zpusobem projektuje jeho osobnost. Takze mél by to byt asi ¢lovék otevieny a pratelsky, ale
zéaroven, aby tam bylo pofad urcité, jak to mam fict... Urcity odstup si udrzet potad od téch
studentii. Takze pratelsky ano, ale ne kamarad uplné¢.

T: Dobre. Jaké role si myslite nebo podle vas ucitelé anglictiny zastavaji na druhych stupnich
zakladnich §kol nebo praveé na téch nizsich gymnaziich?

U: Jaké role?

T: Ano, jaké role. Dam piiklad, tieba jedna z roli miize byt, Ze predava informace. Ze je to
néjaky predavatel informaci.

U: TakZe na druhém stupni zakladnich Skol...

T: Jojo, na druhém stupni zakladnich $kol nebo na niZz§im gymnaziu. Co vSechno ten ucitel
musi délat jakoby.

U: Hm, tak urcité jak jste fikala pfedava informace, vzdélava, vychovava, privodcuje, jak se
dneska tika, ale taky urcité u téch mladsich déti si myslim, Ze je to trosku jiné nez u téch starSich.
Musi to byt hodné o tom vztahu. Je to jejich, no jako pritvodce... Nevim, jak bych to definovala,
ale upln¢ mé& asi nenapada to spravny slovo, ale asi ano. Pfedava informace, zase to stejné, co

jsem fikala u toho prvniho. U téch nizsich ro¢nikti nebo ano, vlastné niz§iho gymnazia, tak si
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myslim, ze tam jde hodné o ten vztah mezi tim ucitelem a téma détma, Ze by ho mé&li mit jistym
zpusobem jako svilj vzor, mozna vic, nez déti starSi si myslim.

T: Dobte, dékuju. Ja vam tady dam seznam roli, které uvadi literatura. Jsou to jednak nasi autofi,
tak i zahrani¢ni a poprosim vas, abyste se na to podivala a jakmile to budete mit, tak mi prosim
feknéte.

U: S ¢im souhlasim jakoby?

T: Nenene. Zatim se jenom mrknéte, co vSechno to obsahuje, ja jsem se tam snazila vypsat i
jakoby, co to znamena.

U: Hm. Tady je vlastn¢ hodné¢ zahrnuto, kdyz je to vlastn¢ tfidni, ale to vlastné nemusi byt
tiidni.

T: Jo, tak tady k tomu seznamu se pak poji i dalsi otazky.

U: Aha? Dooobfe.

T: Ja bych vas nejdiiv poprosila, abyste mi fekla, které role si myslite, Ze ve vasi vyuce na tom
niZ8§im gymnaziu zastavate. Co tam vSechno délate.

U: Mam fict jenom pismena staci?

T: Ehm, mtzete mn¢ prosim fict pismena a jak se to jmenuje?

U: Mmm, takZe ur¢ité A — poskytovatel poznatkti a zkusenosti. I B — poradce a podporovatel.
Ehm, ted’ka konkrétné ja, co délam.

T: Anoo, vy, co délate ve vasi vyuce.

U: A, nevim, jestli vytvaiim nové materialy, to asi ne, ale snazim prichézet a neustale vymyslet
nové véci a nové projekty tieba na zakladé néjakych, ktery mam zkuSenosti, S kterymi mam
zkusenosti a snazim se to jako neustale ozivovat a troSicku obmeénovat, tak bych fekla. Ehm,
pokud jsem tfidni, tak urcité i diagnostik a klinik, ale samoziejm¢e se mize stat, ze i ve tide, ve
které nejsem tiidni ucitel, tak kdyz vidim, ze néco neni Upln¢ dobfe, tak se snazim poradit.
Tteba tedka mam, zrovna uvedu piiklad (konkrétni nazev tiidy), coz jsou vlastné¢ sedmaci a
kde vidim, tfeba vidim dva slabé zaky, hodn¢ slabé. Tak se snazim pravé komunikovat pres
ttidniho ucitele s rodic¢i, ehm, Ze je tieba potieba n¢jaké doucovani nebo intenzivni péce, zmeénit
trosku pfistup k tomu studentovi

T: Takze D taky.

U: D taky. Hodnotil ano, ale spise fakt potom na tom konci roku. Sleduji pokrok zak urcité.
Ehm, pokud je n&jaky markantni rozdil mezi tfeba mezi za¢atkem a koncem at’ uz pozitivni
nebo negativni posun, tak jim to urcité sdélim. Ale pokud je to takové standartni, tak to vétSinou
netfesim, ale vlastné hodnotim téma zndmkama i teda slovné. Slovné se vyjadiuju, pokud je to

néco negativniho, tak se snazim spiS$ to fesit osobné nez pred tiidou. To bylo Ecko, reflexni
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hodnotitel. Ehm, zajistovani tfidy a Skolni akce... To pouze v pfipadé, Ze jsem tfidni. Ehm,
potom... Nooo, snazim se i o G, zastavat socializa¢ni a kultivaéni roli. Jit osobnim ptikladem,
to uréité. Kontrolor... Ridi veskerou vyuku a déni ve tiidé. To ano, ale nevim, jestli ten
kontrolor neni takovy direktivni jakoby autoritativni ndzev, nevim, jestli to samo v sobé&
neimplikuje ...

T: To by mélo spis naznacovat, zZe tiidu, ne Ze ji mate pod kontrolou, ale Ze je tam jakasi kazen.
U: To si snad doufam myslim, ze urcité jo. Jsem kontrolor v tom piipadé€. A urcité, pobizejici
osoba jsem hodn¢ ze své vlastni podstaty osobnosti.

T: Dobte. Ehm, jsou podle vas n¢jake role, které zastavate vice nez ostatni? A pokud ano, tak
ktere?

U: Nez ostatni role neZ ostatni ucitelé?

T: Nez ostatni role, které jsou tady vyjmenované. Jestli jsou n¢jaké, které markantné zastavate,
fakt hodné, které tfeba vy¢nivaji.

U: Takze to I, urcité ta pobizejici osoba jednoznacné pobizim k lep§im vykontim. Ehm, ale ne
jakoby vykonatsky, ale... ale spi§ motivacné. Jako to se snazim, aby to byla spi$ pozitivni
motivace nez vyburcovat vylozené, ze ndm jde o znamky, ale spi§ néjakym zplisobem
namotivovat, aby sami chtéli se zlep§ovat. Ehm, pak bych fekla, e Ac¢ko a Bétko hodng,
poskytovatel poznatka a zkuSenosti a poradce a podporovatel. Takze nejvic si myslim za m¢ A,
B, I a potom mozna i to H, kontrolor ve smyslu snazim se, aby ... Prost¢ mam rada, kdyz je
tam, jak to mam fict... Prosté klid pro tu préci, chci, aby pracovali, aby mi, jak vy fikate
neskakali po hlave.

T: Dobfte. Jsou podle vas néjaké z téchto jmenovanych roli zbytecné? A jestli ano, tak proc?
U: Myslim, zZe zbyte¢na neni asi zadna z nich. Kazda ma svou si myslim... Své zastoupeni, sviij
vyznam.

T: Chybi vam tam né&jaka role? Doplnila byste to o néco?

U: Asi, asi ne. Si myslim, Ze ty nejdulezitéjsi jsou tady vyjmenované. Hm, psycholog
maximalné trosku nékdy. A, myslim si, Ze tam je, Ze to hraje taky velkou roli. Ehm, umét fict
V pravy cas to pravy.

T: Dobte. V prubchu vasi praxe, zménily se u vas néjak role a pokud ano, tak jak?

U: Hmmm...

T: Ve smyslu, jakoze tfeba jestli néjaka zacala vic dominovat nebo jestli se naopak néjaka
upozadila. Nebo jestli se ve vasi vyuce néjakym zptsobem v kontextu téch roli néco zménilo.
U: Mmmm. No myslim si, ono je vlastné taky rozdil, kdyZ jsem byla na jazykové skole a Ze

jsem ted’ na gymnaziu, ale asi mozna kladu vétsi diiraz na duslednost, ale nevim, jestli teda tady
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V té roli..

T: To nevadi.

U: Nooo, tak na dislednost jakoby opravdu, kdyz je hrozné dulezité, a to spousta uciteli d¢la,
s letitou praxi, je vlastné néco feknete, zadate a tim, jak téch tfid mate tfeba devét nebo deset,
tak ¢lovek by prosté nemél zapominat na to, co zadal a méla by tam byt vzdycky zpétna vazba
a vzdycky vystup. To je strasné diilezité jako se snazim na tohle davat pozor. Nékdy je to teda
hrozné t¢zké, kdyz méate rodinu a taky tfi déti Skolou povinny. Ale vSechno to mit pod kontrolou.
Myslim si, ze se snazim nebo vétsi diraz taky opravdu ted’ kladu na to davat si na to pozor,
hlidat si ty vystupy, aby opravdu to mélo... Ale jinak si myslim, Ze ne. Myslim si, Ze je to porad
takové stejné.

T: Potom v névaznosti na piedesSlou otazku, kdyz jsme tady méli pandemii covidu, zménily se
n¢jak vase role? V prabehu té online vyuky, pokud se n¢jak zménily teda.

U: J4 musim fict, ze se asi jako Upln€ vymykam, tady tim, ale ja fikam, Ze to §lo. Ja jsem teda
méla vSechny hodiny podle rozvrhu, beze zbytku, a to jsem méla doma ti1 déti, ktery to, jsem
se taky musela vénovat. Samoziejmé vic nez normalné, protoze ti to neméli takto, Ze by méli
vSechny hodiny, protoze byli ve tfeti tfid¢ a v sedmé. Dv¢ ve tieti a jedno v sedmé. A myslim
si, Ze to jde. Dé¢lala jsem to... Dokonce bych fekla, Zze mnohdy to bylo i lepsi, co se tyce toho,
ze ty déti, ti studenti, si myslim, zZe né¢kdo tika Gplny opak, ze nebyli tolik soustfedéni, ale mné
se zdalo, ze pravé naopak se nerozptylovali tieba tim, Ze si povidali, jo a taky nem¢li tolik
hodin. VSichni pravé neméli tolik online hodin. A samoziejm¢, bylo to takové nahoru dola, ale
nezmenila se ta role si myslim za mé. Mozna jsem byla tolik ten hodnotitel, t€ch zndmek bylo
min. O to vic... Ja jsem tfeba pozorovalo to, zZe velice pozitivn¢ hodnotim to, ze jsem je méla
piimo do usi, co se tyCe tfeba vyslovnosti. V jazyce mi to pripadalo jako skvéla véc, Ze jsem
slySela, nevim... Chyby ve vyslovnosti, nedokonaly ptizvuk nebo néco. TakZe to mélo i sva
pozitiva a nefekla bych, Ze se to n¢jak vyznamné zmeénilo.

T: Dobte, dékuji. Co se tyce informacnich a komunikac¢nich technologii, to jest€¢ mozna porad
troSku souvisi s tou pandemii, tak zménilo se néjak vase vnimani téchto technologii po
pandemii?

U: Ani ne. Tak ja jsem méla pozitivni vztah k tém technologiim uz predtim. Vzdycky jsem
zatazovala do vyuky videa, néjaky kahoot, klasika. Obcas néjakou hru, tfeba jednou za tyden
si zahrajeme nebo online cviceni. TakZe to jsem byla zvykla. Vnimam to hodné pozitivné v tom,
Ze to prostiedi Teamsu. Ze mi piipadalo tipIn& skvély, Ze pravé, jak jsem mluvila o té zp&tné
vazbé, o tom vystupu, Ze to je tak vyborné zpracovany ty Teamsy. Ze jsem vidéla, kdo mi to
poslal, kdo mi to poslal pozdé, kdo mi to neposlal. Pokud jsem zadala tieba néjakou pisemnou
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praci nebo... Narazila jsem na spoustu dobrych zdroji, kdy vlastn€ jsem jim néco poslala, kdy
si udélali n¢jaky kol a samo mi to vyhodnotilo, ze vlastné jim to opravilo tu praci a jsem vidéla
vlastné vysledek. Takze pfislo mi to fajn.

T: Dobra, ted’ trosku z jiného soudku. Dneska se mluvi o tom, Ze dneSni zaky v hodinach
anglického jazyka ve Skole je t€z8i motivovat nez nase predeslé generace. Myslite si, ze je to
pravda?

U: Jo.

T: A pokud ano, tak proc€.

U: Myslim si, Ze ur€ité€ je to pravda, protoze zrovna ted’ka jsem to feSila nedavno s kamaradkou.
Vykladaly jsme si o tom i s kolegama. Myslim si, Ze je to proto, Ze ta angli¢tina na jedné stran¢
je vSude a anglicky, kdyZ si vezmeme veSkery ty socialni média. Jo, ja nevim, kdyz ted’ka
budeme mluvit o Tik Toku, Instagramu, in Vibu, tak vSude vlastné vétSina videi je v angliéting.
Dneska jsou na to zvyklé. Takze, ptichdzeji... Nebo Netflix, kdyz vezmu, vSichni dneska
sledujou Netflix nebo HBO. Sledujou to dost Casto v originale, vétSinou teda s Ceskyma
titulkama a musim fict, Ze hodn¢ Casto pochytaji dobrou vyslovnost zvlast, kdyz jsou
talentovani jakoby maji vrozeny talent vlastné k jazyktim, nebo ptedpoklady pro to studovat
jazyky a byt dobii v jazycich. Takze pochytaji vyslovnost, urcité si rozsiii slovni zasobu a pak
kdyz vezmu tieba Play station, a riizné hry. Kluci teda hodn€ hodné. Ti maji obrovskou slovni
zéasobu vétsinou, ti teda ktefi v tom jedou. A maji pocit, Ze ten jazyk umi. Jo, maji ¢asto pocit,
my uz to umime a angli¢tina je v pohod¢, protoZe ano. Angliétina je skvéla na domluveni a
urcité je jednodussi na takovy... Jak to mam fict? Ty prvni pokusy domluvit se s nékym, kdo
neni Cech jsou asi nejsnadngj§i pravé v angli¢ting, protoZe za prvé to maji viude kolem sebe,
jsou na to zvykli a nez v némciné nebo ve Spanélstiné dejme tomu. Jo, protoze v némciné se
striktné musite naucit pravidla. Ale ja pofad tvrdim, protoZe jsem byla taky na tom (ndzev
Skoly) v jazykové tfid¢, tak a némcinu jsem taky méla a koncili jsme jakousi Grovni C1, Ze ta
néméina je jednodussi. Ze angliGtina, pofad fikam, angli¢tina méa décka nejvétsi slovni zasobu
ze vSech jazykl. A hlavné, co si myslim, Ze je demotivujici pro né, je taky to, Ze ta uroven
maturity je B1. Myslim si, Ze je to Spatné&, Ze je to B1. Myslim si stoprocentné, Ze gymnazia by
méla mit B2. Nemluvim o jinych skolach, ale myslim si, ze gymnazia jednoznacné v dnesni
dobé& B2, aby pravé ta motivace byla vyssi. ProtoZe, my kdyz mame ucebnici, ted’ka jsme méli
(nazev ucebnice), tak mame Pre — intermediate prvni druhy ro¢nik a pak mame tieti Ctvrty
ro¢nik Intermediate. VétSina ucitell to ani nestihne, jo. Kolikrat skonci u, ja nevim, tieti lekce
intermediate a védi, ze to t€ém déckam staci. A ty décka to veédi taky. TakZe vlastné oni na konci
druhéku, jo vys$siho gymndzia, jsou na tirovni maturity. Ta motivace kles4, a j& se prave snazim,
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proto tady tu jsem ta hodné pobizejici osoba v tom. Protoze v tom, Ze fikdm, Ze my jsme tady
na gymnaziu, jste Sikovni. A vzdycky fikam, ano, vy se domluvite, ale neustale se délaji chyby.
Az ptekvapivé kolik chyb se dé€la v testech. Jo takovy to, on the picture misto in the picture,
¢leny jsou $patné, ja nevim. Takovyto dvojity comparative, more smarter. Porad to délaji, ale
jsou presvédceni o tom, ze ten jazyk se vlastné domluvi, Zze jsou v pohodé. Coz vlastng, oni se
domluvi, ale potad se snazim se fikat, ale nejde ndm o se jen domluvit, ale chcete dosdhnout
urcité urovné. Jste na gymnaziu. Samoziejme, ze tam hraji roli dalsi faktory, to, ze jsou v té
Skole, ehm, j4 nevim od 8 do 4, Ze uz se nemohou tolik soustfedit. Ale snazim se je prosté
motivovat tak, aby pochopili, Ze to nestaci. Takze tak. Jak fikam, nepouzivame think, fikdme
guess, believe, suppose, from my point of view, in my opinion a tak dal. A takovy ty véci jako
ne | like, ale I'm a fan, takze snazim se jim vzdycky fikavat, ze za tohle budu strhavat body.
Ale v tomhle praveé nejsem moc dusledna. Ale aby pochopili, Ze to prosté nestaci. Jo, oni viibec
nemaji takovou tu ambici, dneska ta generace viibec, byt fakt hodné dobii v nééem. Ze jim staci
spousta véci. Mn¢ to staci. Mné staci trojka, mné staci ¢tyika. To néjak ud€lam. Mam pocit, ze
to tak ¢asto maji. Ze my jsme takovi nebyli. Nevim, ale to tak ik4 kazd4 generace, Ze my jsme
takovi nebyli. Ale opravdu si myslim, Ze ne no. A samoziejm¢, pokud to prostiedi je volnéjsi
celkové, tak potom to samoziejmé neuvétitelnou mérou prispiva k tomu, ze ten pristup je
takovej.

T: V posledni ¢asti tady tohoto interview se budeme vénovat historii. Literatura zminuje dva
koncepty postaveni ucitele ve vyuce. Nejprve byl ucitel clovek, ktery dominoval v té tridé, fidil
veSkerou ¢innost zaki. Pak reakci na to bylo, ze se ten smér snazil orientovat na zéka a ucitel
tam byl spi$ v roli poradce. O soucasném systému se tvrdi, Ze kombinuje oba tyto piistupy. Mné
by zajimalo, jestli si myslite, ze je to pravda?

U: Je to hrozné individudlni. Ja urc€ité se snazim kombinovat oba dva. Ja si myslim, Ze ten ucitel
je velice dilezity, ale ta aktivita, kor v jazycich, by méla byt na Zacich. Takze ja se fakt snazim,
aby mluvili. Aby byli zvykli mluvit. A musim fict, Ze co pozoruju, ted’ka vlastné to bude 7 let,
co tady jsem. A opravdu, kdyz mame déti rozdéleny na skupiny a vezmu si tu druhou skupinu,
kde se tolik nemluvi, nebo jsme spojenti, je tam obrovskej rozdil. Pfitom ten potencial si myslim,
Ze je tam stejnej, protoze jsou tam tieba osmi letd gymnazia. A kde je velky ptedpoklad, Ze se
budou dobie vyvijet. Pravé, chei fict, Ze to mluveni a ta orientace na toho zdka je podle
Vv jazycich neskutecné dillezita, protoZe fakt, to jsem chtéla fict, kdyz si vezmu ty dvé skupiny
a ted’ka si vezmu ta osmiletd gymnazia, kde nebyli rozdéleni podle vstupniho testu, tak je tam
obrovskej rozdil. A ti sami studenti mi to hlavné fikaji. My nejsme zvykli mluvit. Ja... Cht&ji
tieba prejit k ndm, ale boji se, Ze to nezvladnou, Ze na to nejsou zvykli... A to je pravé zajimavy,
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ze nékdy jsou tam ty protichlidny tendence, ze mi staci a ja nechci. Oni totiz v ten moment, v tu
danou hodinu, v ten den, kdy uz jsou unaveni uvitaji, kdyz ten ucitel fekne tak se dneska
budeme bavit nebo nebudeme nic délat nebo dneska to bude volny, udélejte si jen cviceni ve
workbooku. Ale ve finale, chtéji ten jazyk umét. Takze tam jsou dvé takovy jako... A kvitujou,
kdyz pak ud¢€late navic a snazite se. Pravé, jak bylo to online, tak kolega prave, co jsem s nim
mluvila, tak natoc€il takovy video s déckama. Oslovil néjaky décka, ktery uc¢im na tu anketu na
toho nejlepsiho online ucitele. A oni natocili asi deseti minutovy video z riznych tfid, a to mé
fakt jako dojalo. Fakt jsem jako brecela nékolikrat. Oni opravdu, az mé to jako neuvétitelnym
zpusobem piekvapilo, jak oni vnimaji, jak jsem to musela mit naroéné. Ze jsem se opravdu
snazila ty hodiny vist, tak jak ve §kole. Ze se i zlepsili. Ze jsme ... Nékdo tika, Zze v covidu to
neslo. Absolutné nesouhlasim.

A pravé fikali, Ze ocefiujou, Ze mluvi. Ze se snazim, aby oni byli zapojeni, Ze se snazim pfinyst
pokazdy néco jinyho do té¢ hodiny. Neuvétitelnou stylem to tam jako opakovali, Ze se snazim,
aby to bylo zabavny. A byla jsem fakt pfekvapend, jsem fikala, oni nevnimaji, oni to prosté
berou jako fakt. A neberou. Oni to ve finale... Ti snaZivi, ti, kterym na tom zalezi, ale 1 néktefi
jini mé prekvapili, Ze si toho vazi a ze to oceni.

T: Myslite si, ze ta dneSni vyuka, bud’ na tom nizSim gymnaziu nebo na tom druhém stupni
zékladnich skol se spis tidi podle potfeb Zaka nebo podle potieb ucitele?

U: No, otazka je, co jsou ty potteby zéka a co jsou ty potieby ucitele.

T: No, ja myslim, Ze jste mi ¢astecn¢ odpovedéla, ale ve smyslu, jestli jakoby ta vyuka vic
orientovana na toho zdka nebo na toho ucitele.

U: Jo... Jako u mé konkrétné urcité na toho zéka. Ja chci, aby oni byli ti nejaktivné;si. Ja se
hodn¢ ptam, nenechavam moc prostor pro to, aby nic nedélali a prost¢ mym cilem je, aby oni
Z toho néco méli, aby z té hodiny a z téch stravenych tady méli potom... Aby tam byl prosté
znatelnej pokrok. Aby oni méli pocit, Ze se néco naucili. Ne pocit. Aby se opravdu néco naucili.
Co se tyc€e slovni zasoby, gramatiky, no prosté vSech dovednosti, ktery jsou potieba v tom
jazyce prosté zvladnout. Pevné véfim, ze je nés takovych pievaha.

T: Super. Moje posledni otdzka je, jestli chcete néco dodat nebo doplnit?

U: Asi ne, ja jsem rozpovidala!

T: Dobte, tak jo. Moc d&kuyji!
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