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Abstract

Travnickova, M. European Mobility of Students in Erasmus Programme with
Intercultural Focus. Diploma thesis. Brno: Mendel University in Brno, 2015.
The diploma thesis is focused on the cultural patterns and motives the Czech
and Belgian students are influenced by when selecting a country for their
Erasmus+ exchange study programme. Further, a development of students’
soft-skills after the exchange programme as well as their attitude to further
international mobility is analyzed. After a realisation of primary and secondary
research, a relationship was revealed between the individualism dimension of
selected countries and students’ home country, confirming the hypothesis that
the Czech and Belgian students choose more individualistic countries. Further,
there was proven a positive correlation in terms of the development of a
student’s skills. Also, the students tend to be more mobile within Europe as well
as worldwide. In the end, the benefits of Erasmus+ exchange study programme
are discussed and suggestions aimed to the representatives of department of the
foreign affairs proposed.

Key Words

Country cultural dimension, Culture, Erasmus Programme, Erasmus+, Europe,
Hofstede’s intercultural dimensions, Mobility, Soft-skills, Students, Tertiary
education

Abstrakt

Travnickova, M. Evropska Mobilita Studentiti v Erasmus Programu s
Mezikulturnim Zameérenim. Diplomova prace. Brno: Mendelova Univerzita
v Brné, 2015.

Tato diplomova prace je zameérena na vliv narodniho kulturniho pozadi pro
ceské a belgické studenty pri jejich vybéru zemé na vyménny studijni pobyt
Erasmus+. Déle je zjistovan vyvoj tzv. soft-skills studenti a postoj k dalsi
zahrani¢ni mobilité po navratu ztohoto programu. Na zakladé primarniho a
sekundarniho Setfeni byla statisticky zjiSténa spojitost mezi stupném
individualismu v domaéci a ve vyjizd€jici zemi, kterou si studenti vybrali. To
potvrzuje hypotézu, Ze si ¢esti a belgicti studenti vybiraji vice individualisticky
hodnocené zemé dle Hofstedeho specifikace. Také byla statisticky potvrzena
pozitivni korelace vyvoje tzv. soft-skills studenti po néavratu ze zahranic¢ni
mobility a dle vysledkii jsou po této mobilité studenti vice otevieni k evropské i
svétové mobilité. V zavéru jsou diskutovany pozitivni stranky Erasmus+
vyménného studijniho programu a predstaveny navrhy cilené zastupctim
oddéleni zahranic¢nich styki na terciarnich institucich téchto dvou zemi.

Klicova slova

Erasmus Program, Erasmus+, Evropa, Hofstedeho mezikulturni dimenze,
Kultura, Mobilita, Narodni kultura, Soft-skills, Studenti, Terciarni vzdélavani
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1 Introduction

Each person is influenced by variety of factors when making a decision. Such
decisions might be conscious, but the majority of the decisions are made
without about knowing one was dealing with them, which can be called as
unconscious decision-making. It has been proven by many researchers that
around 50% of our personal traits are inherent and are given by the genes we
get when we are born. The other 50% of our behaviour is influenced by the
environment in which we were raised and have lived (such as family, friends,
teachers, neighbours, etc.). The combination of both — inherent and learned
patterns, gives everybody their personality and the attitude to life.

It is clear that people living in the same region, respectively country, behave
alike and have very similar attitudes to life (for example the perception what is
good, what is bad, how one should one behave in public, whom to respect and
many others). These behavioural patterns are in everybody, one can hardly
change them and they are reflected in one’s daily life and in personal decisions.

Moreover, everyone also feels that also inhabitants among different continents -
Europe, Asia, Africa, America and Australia differ in their behaviour. In terms of
Europe, one could admit that there are many countries with diametrically
opposed way of life; however in comparison with the rest of the world, one could
still find similarities among European countries rather than in European and for
example Asian countries. Out of this, an assumption could be made that it
should be culturally easier for Europeans to travel and live within the borders of
Europe rather than in the rest of the world.

Since the fifties of the 20t century, when the European countries started to
integrate themselves into what is today known as the European Union, there
were many initiatives to support Europe as a single nation. Nevertheless, it is
clear that all individual European countries will keep their national sovereignty
together with their cultural heritage (tangible and intangible also) as such a
transformation would take not only decades, but centuries. The mindset of the
people cannot be changed in such an extent in such a short period of time.
However, many programmes for support of mobility within Europe started in
the early eighties. One of them, called Erasmus — an international exchange
programme, was established in 1987 and its variations continue till today. Such
mobility helps to exchange not only the knowledge and the know-how; its
purpose is much deeper. It slowly changes the mindset of young people about
other nations (not only about European countries), it changes their attitude to
international mobility - travelling, living and working beyond the borders of
their home country. Such awareness is crucial for the further development of a
unified Europe.

One of the most important factors of successful economy is labour mobility.
When there are workers demanded in one country, the unemployed labour force
could come from a second country and fill the demand-supply gap in the labour
market. If such a gap will not be covered, the first country might lose the market
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opportunity and the labour force from the second country will stay unemployed.
Both countries, respectively whole union of countries, will suffer. That is an easy
example why international labour mobility is important. It is easy to describe,
though more difficult to act. As was said earlier, the mindset of people —
inherent and given by the environment cannot be changed easily. One could say
that it is impossible to change during one’s life or in other words, one
generation.

Coming from the results of the deep sociological research of Danish scientist
Geert Hofstede (where he described the differences and interactions among
national cultures), the Czech Republic is scored as a very uncertainty avoidant
nation and Belgium as extremely uncertainty avoidant. That means that Czechs
and Belgians should try to minimize the occurrence of unknown and unusual
circumstances and to proceed with careful changes step by step by planning and
by implementing rules, laws and regulations. This is further connected with the
perception of the time horizon, especially the future, where, based on Hofstede’s
results of another dimension — long-term vs. short-term orientation — the
Czechs are scored as very long-term oriented and Belgians as extremely long-
term oriented. These nations attach more importance to the future. They
foster pragmatic values oriented towards rewards, including persistence, saving
and capacity for adaptation.

When assuming that Czech and Belgian university students are influenced by
their cultural background and both are trying to avoid uncertainty and are more
oriented towards the future, it should be clear that when making a decision,
these two cultural dimensions will be reflected in their selection. Thus, they
should for the exchange programme choose such a country, which will be close
to their values and cultural background. In order to make the diploma thesis
more concrete, the main focus will be done on the other two dimensions —
individualism/collectivism degree and masculinity/femininity degree — in a
student home country compared to the selected countries to be able to provide
reliable results and conclusions. When analyzing the Czech Republic and
Belgium, both nations tend to be more masculine (competitive, assertive,
ambitious and emphasize the power) and more individualistic (where they
stress personal achievement and are expected to stand up for themselves).
Based on the assumption, that in order to minimize uncertainty and when
thinking in the future patterns, the majority of Czech and Belgian students
should select a country for their Erasmus exchange study, which will tend to be
more individualistic and more masculine on the Hofstede’s scale.

Further, the students experiencing such an exchange study should feel more
open towards other nations and towards mobility itself and could be willing to
travel within the borders of Europe more likely than without such experience. In
majority of cases, this might turn into international mobility outside Europe as
well. The students should also feel more comfortable in the international
environment including the international labour market and therefore are more
likely to work in one of the multinational companies in their home country as
well as abroad. Such mobility brings the students great competitive advantage
and skills many companies already include into their job requirements. Among


http://en.wikipedia.org/wiki/Pragmatism
http://en.wikipedia.org/wiki/Reward_(psychology)#Psychological_reward
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these skills can be counted: openness and perspective in terms of international
issues, good knowledge of foreign language, problem-solving ability, bearing
responsibility, decision-making ability, and reading and understanding of work
instructions. Other important factors the employers are seeking for are: verbal
and written communication skills, presentation skills and expressing one's own
opinion and stressful situations management. All these so called “soft skills” can
be developed during an international exchange and are further very valued in
the labour market.

The universities participating in the international mobility programmes
represent an important component in the student decision-making process as
well. It is not unusual that the selection and administrative process for Erasmus
student exchange programme is very time demanding and lengthy. In some
cases, it might discourage some of the potential participants. However, it is
always on everyone to evaluate the pros and cons and decide accordingly. In
order to understand the organisational and administrative part of the whole
process connected to Erasmus exchange study programme, it was important to
realize discussions with the representatives of both Czech and Belgian foreign
study department employees who are involved in the Erasmus selection and
realisation process. Not only the administration part, but mainly their
experience with the outgoing students of the exchange study process was
discussed. In the end of the thesis, based on the results from the research, the
motives of students for their country selection are described and
recommendations and suggestions for the university representatives are
proposed.
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2 Objectives of the thesis

The diploma thesis deals with the mobility of university students and their
attitude to mobility. The centre of interest is European mobility; however world
mobility is not excluded as the European mobility can be seen as an assumption
for mobility beyond the borders of Europe. The countries selected for the
purpose of deeper analysis are the Czech Republic and Belgium based on their
similar cultural background in terms of proven methodology by Dutch scientist
and sociologist Geert Hofstede. One of his most significant pieces of research
was the analysis and description of the differences and interactions among
national cultures and identifying key cultural dimensions for each participated
country. Therefore, it was decided to ground the assumptions of this thesis
exactly on this methodology.

Out of the available sources an interesting outcome can be observed. In the
academic year 2012/2013 out of all Czech Erasmus students there is majority of
those travelling to European countries which are culturally similar to their home
culture. The same result has been also seen in the case of Belgium. Therefore a
question could be asked: Is there any connection of home cultural background
to the choice students are doing when selecting foreign university for their
studies on Erasmus programme?

For the purpose of verification of such a hypothesis students were surveyed after
returning back from Erasmus+ exchange study programme to their home
university. These university students were at that time on the bachelor level and
were present on a foreign university between September 2014 and February
2015. This target group was intentionally chosen as these students have had
fresh experience and therefore their answers should be given great importance.

The first objective of the thesis aims to prove or reject the hypothesis that Czech
and Belgian students choose a foreign country for the purpose of their
Erasmus exchange study programme based on the cultural similarities in the
host country with their home country. Especially, two cultural dimensions from
Hofstede’s methodology were selected - individualism/collectivism degree and
masculinity/femininity degree. In the terms of both dimensions, Czechs and
Belgians are described as more individualistic and masculine which will be
presented later in the thesis. It is clear the students are usually not aware about
such cultural factors and choose the country based on their personal
preferences; still these preferences are driven by unconscious values and
behaviour encrypted in each person by the culture, respectively nation, in which
the person is living. At this stage, there must be given a remark that students’
selection of the foreign country cannot be driven by the home cultural
background only, however is also influenced by the financial sources of the
student or his family and current offer of the foreign placements at the host
universities the home university has contract with. In order to concentrate and
prove the significance of the cultural dimension in this decision-making process,
the students were asked several questions about financing and placements
availability to better complete the bigger picture of the selection process.
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The second objective of the thesis is to prove that based on students’ opinion the
Erasmus programme has positive effect on ones’ self perception and the soft
skills. For proving this, students were asked about the development of their
skills during their stay abroad and benefits they gained from this stay. Also
there were several questions trying to uncover the contrast of one’s skills before
and after Erasmus study programme. Here, a remark must be done. The results
of the questionnaire for this part might not be seen as unbiased because there is
the students perception about their own skills included and it does not have to
be always objective. Nevertheless, as there has been sufficient amount of
respondents and the statistical analysis was applied, the general result can be
taken as significant. Further, it is difficult to measure these soft skills and the
student’s critical self-evaluation and self-perception might be more valuable
than any measurement done by a third party.

The third objective of the thesis is connected with the mobility itself and so that
the students experiencing Erasmus exchange study programme are
afterwards more open to be mobile and move abroad for further studies or
work. In this part, the students were asked about their opinion in terms of their
perception to further travel, study, work or stay abroad (within the borders of
Europe as well as beyond them). It is clear that the respondents tended to be
mobile already as they participated on Erasmus+ exchange study programme.
However, the emphasis has been placed on the current attitude to mobility
(after Erasmus+ experience) including the further plans and motives which
might lead to foreign mobility.

The sources for proving all three objectives were selected carefully. Majority of
secondary sources are resulting from literature about mobility, Europe,
Erasmus and Erasmus+ programme, and cultural dimensions. Therefore the
main sources were always connected to the research and the material of
European Commission and the Dutch scientist Geert Hofstede. To complete and
help to statistically prove the three main statements above, there was also
concluded a primary research, where students were surveyed by means of an
on-line questionnaire and experts in the field of foreign affairs were interviewed
at both selected universities. The expected amount of answers from the on-line
questionnaire is not exactly stated as it has been more important that the
questionnaire itself were answered truthfully and with care.

The outcome from the questionnaire was collected to be statistically adjusted
and subjected to an analysis in order to be able to display an objective sample of
answers. With the help of these answers the three hypotheses discussed above
are planned to be statistically and reasonably proven or rejected. The expert
interviews serve as additional information source to administrative process of
Erasmus programme and help to clarify an unclear problematic and will
complete the topic in general. All the results serve as a source of information for
the recommendations directed to both selected Czech and Belgian universities
about their portfolio of contracting foreign universities and resulting offer for
domestic students. The author of the thesis hopes that this research will help the
future Erasmus+ exchange study applicants as well as the wuniversity
representatives to meet their demand for the mobility.
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3 Methodology

The diploma thesis consists of two main parts — theoretical and practical. The
empirical knowledge about the topic was gained from available written and
electronic sources, where the majority was coming from information and data of
the European Commission and the Dutch scientist Geert Hofstede’s
publications. For a complete picture, other adequate sources were analysed and
the deductive empirical method was used. The theoretical part is followed by the
practical part, where there is quantitative research (the questionnaire) and
qualitative expert interviews described and the results of the whole primary
research are presented. In the end, the discussion and conclusion are presented
together with the recommendations for the representatives of selected
university’s department of foreign affairs.

The chapter Literature overview introduces the term Europe in terms of the
common European identity versus national identity of its inhabitants. There are
also European values mentioned. Following, there is a topic of culture and
national dimension of the culture discussed. The basic methodology used is the
theory of cross-cultural communication based on the six dimension of culture
typical for each nation. The Czech as well as Belgian culture within this
framework is introduced and the similarities as well as differences are
presented. The next subchapter is related to increasing importance of mobility
and education within the borders of Europe and the competences (skills)
demanded in the labour market. Also the mobility as a tool for increasing the
employability is analysed because it is closely related to the topic of this thesis.
The last subchapter is dedicated to the description of the exchange study
programme Erasmus (respectively Erasmus+) and the analysis of the data
related to outgoing mobility of students of the two selected countries and more
specifically, of the two selected universities — Mendel University in Brno, Czech
Republic and UC Leuven-Limburg, Belgium.

The chapter Primary Research consists of detailed description of the design,
data completion, evaluation, validity, limitations and statistical methods used
when processing the primary research. For the primary research two data
sources were selected. The first channel were bachelor students of both above
mentioned universities, who filled in an on-line questionnaire, which was
focused on three main topics related to the three hypotheses stated — culture as
a factor influencing a student decision-making about a country selection for
Erasmus, positive effect of Erasmus on students’ self perception and their soft
skills, and increasing mobility of students who experienced Erasmus. As the
second channel, there were experts in the field of international relations and
Erasmus selecting process and administration interviewed in order to complete
the applicability of above mentioned hypotheses.

The chapter Results describes the key findings of both — secondary and primary
research together with the summarization of the empirical evidence presented
in the theoretical part. The results of the data collected and adjusted are
revealed in this part and deep analysis and discussion follows. Moreover, based
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on the results, the recommendations for the representatives of selected
university’s department of foreign affairs are stated and substantiated.

In the final part of the thesis, the chapters Discussion and Conclusion serve as a
recapitulation of the key findings and facts, and reveal the final interpretation
about the correctness of the three hypotheses. The recommendations for future
mobility at the selected universities are summarised as it has been the main
objective of the thesis from the beginning. At the very end, there follows the list
of used sources, so called References. In the Appendix, the original
questionnaire, questions asked during the personal expert interviews and
detailed tables and graphs with results to each question of the on-line
questionnaire are all presented. Further, the detailed results of the statistical
analysis of the questionnaire are revealed there as well as the statistical tables
used for the correlation analysis.



Literature overview 19

4 Literature overview

“Europe will not be made at once or according to a single plan. It will be built
through concrete achievements.”

- Robert Schuman, French politician and initiator of the European integration

4.1 Unified Europe

The second smallest continent in the world but the one with the richest history;
variety of communities, countries and empires, which were created in peace and
destroyed by the wars in order to be again built up during the centuries — this is
Europe. There are strong cultural similarities but also great differences between
the European inhabitants and their behaviour. Divided by the mutual
disagreements and unified in order to protect themselves against common
enemy (or let call him competitor). These days, fortunately, the European
countries seem to cooperate and help each other as it is common in the family.

4.1.1 European identity

Collective identity is a way of behaviour realized in a group or collective, which
is unique and distinguishes this group from other groups. It is such an identity,
where the individual is strongly influenced by its environment — a collective or a
group, and takes its values and behaviour as his own, which is unconsciously
shaping a part of his or her personal identity.

The analysis of European identity lies in the social psychological approaches
and in the concept of social or collective identity. According to social
psychological theories, personal social identity is part of a person’s concept of
self and refers to the psychological link between individual and social groups. It
is closely connected with the term European consciousness; and both are caused
by specific thought orientation, related lifestyle and social ethos, which lead to
accepting allegiance to Europe as natural. An important aspect in perception of
European identity depends on appropriate pro-European education system on
the primary and secondary schools, which forms a cornerstone for European
consciousness of the university graduates.

It has to be mentioned there has been a great struggle between European
identity and national identity, since the historical development in Europe. Each
country in Europe constitutes its own political unit and its national identities
have developed over a long period of time and are deeply rooted in the national
histories of the countries. Yet, European identity is a matter of the last few
decades and is not and cannot be rooted in its citizens. One could argue that
Europe has long common history and development which could create such
common identity; however, as the differences among the European countries
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are so great and since there were conflicts between the nations in recent history,
there cannot be such a strong common identity which would be called the
European identity. (Fuchs, et al., 2011)

European dimension of education was introduced to the member states of the
European Union with the aim to discover Europe as a value and become aware
of its benefits. Additionally, the Council of Europe called for support for
fundamental values, especially regarding FEuropean cultural diversity,
democracy, environmental balance, human rights, fairness and security in 1991.

The implementation of common European dimension is based on three aspects:

1. Learning about Europe (acquisition of comprehensive knowledge of
European culture, history economy and politics)

2. Learning from Europe (personal experience and intercultural contacts,
European values)

3. Learning for Europe (cultivation of the relation to Europe and the
European Union, responsible life in a unified Europe)

One must distinguish from unacceptable distortion of the last one mentioned,
which could lead into propaganda in favour of further violent unification of
Europe. (Labischov4, et al., 2013)

4.1.2 European values

In order to change the perception about Europe as a set of individual nations
and cultures to common peaceful place for living without any barriers, there
were created seven so called European values, the cornerstones of the common
identity of Europeans:

1. Individual liberty (everyone has his or her own private space into which
no one should intrude)

2. Human dignity (every human being has an inherent worth that he or she
cannot be deprived of nor he or she can sell it or transfer)

3. Rule of law (governmental power is legitimately exercised only in
accordance with publicly disclosed laws adopted and enforced in
accordance with established procedure; thus, rule of law limits
government arbitrariness and power abuse and also includes the
principle of equality before law)

4. Solidarity (union of interests, purposes, or sympathies among members
of a group; fellowship of responsibilities and interests)

5. Civil society (possibility for citizens to participate in public life without
the need to be active in political parties)
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6. Democracy (government based on majority rule and the consent of the
governed the existence of free and fair election, the protection of
minorities and respect for basic human rights)

7. Private ownership (the owner has the right to dispense with the property
according to his or her preferences, to decide whether to use it or not, to
exclude others from using it, or to transfer ownership)

(International project of CR, 2008)

These seven basic values should be common for everyone in Europe, even in the
world. If so, it is a beginning for mutual agreement in terms of basic common
merits and it can be further developed.

To complete the idea of common European values, it must be mentioned that
these days only a minority of European inhabitants perceive themselves as
“Europeans”. A great majority of people is still living in conviction of the
nationalism; they are patriots and are persuaded that they must protect their
culture against ubiquitous internationalization. However, they cannot be
criticized, as some of the cultural perceptions and institutions evolve very slowly
and any incentives may be insufficient, yet it needs decades, maybe centuries to
be changed.

4.2 Cultural diversity

Culture is set of thoughts, emotions and behaviours in relation to its
environment. Even thought people are born into a culture, it is not innate.
Culture is learnt. It influences one’s thinking, feeling and acting. In many
aspects, the term culture and communication can be used interchangeably.
Through the process of socialisation, individuals learn dominant values and
self-identities of their particular culture. Geert Hofstede (2001) described
culture as “the collective programming of the mind that distinguishes the
members of one group or category of people from another”.

The term national culture is set of values, attitudes and beliefs shared by
individuals of a specific country. It includes quite stable personality
characteristics and patterns that are modal among the adult members of the
society. Legal, political and economic differences even among countries of
European Union are obvious. To be able to orientate in such a variety of
cultures, there were developed valuable frameworks to better understand the
differences between national cultures. There is an abundance of anthropologists
and sociologists in this area including Geert Hofstede, Edward T. Hall, Fons
Trompenaars and Charles Hampden-Turner to name a few.

Although there are different levels of culture, the national culture gives
individuals their basic assumptions and values, and therefore contributes
heavily to their way of viewing the world. As this is learnt at early age and
relatively unquestioned, national culture values are more difficult to change
than other levels of culture. (Brunet-Thorton, 2010)
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As Geert Hofstede (2001) stated, “We assume that each person carries a certain
amount of mental programming that is stable over time and leads to the same
person’s showing more or less the same behaviour in similar situations.” He
continued that because the person’s behaviour is to some extent predictable and
not purely random, the social patterns can exist. He also proved with his
extensive statistical calculations that there is high correlation between the
behaviour of his respondents which has affirmed the statement that national
cultures are extremely stable over time. This is obviously a matter of institutions
(traditions, customs, but also perception of good and bad) which are present in
the national culture. Some of them can be changed in few years (such as
fashion), for some it takes hundred of thousand years to be changed (for
example the position of women in society). However, if some dramatic occasion
happens, these cultural institutions might be changed overnight. Such an
occasion could be revolution, important technological progress or natural
disaster.

Discussing the impact of cultural mindset on students in Erasmus exchange
study programme, the disparity among the national cultures in Europe must be
stated. One of the major sources of so called cultural clash is the language. Since
almost every country in Europe has its unique language, problems arise not only
in communication, but also in understanding of the thoughts one person wants
to pass to another. Using common language for communication between
persons of two nations is not such a great obstacle — at least in the case of
university students, however understanding the real meaning of what one is
saying is absolutely different dimension to discuss. This misunderstanding can
sometimes happen even between people speaking the same language as their
mother language. (Hofstede, et al., 2010)

An important problem to mention is so called reverse culture shock. A person
who has lived a certain time in a foreign cultural environment and experienced
the process of acculturation (a process of adopting the cultural traits or social
patterns of another group) might after his return home struggle with reverse
culture shock. This person (let it be a male) will usually unconsciously compare
the home culture with what he experienced abroad and may feel the need to
reintegrate again. During his stay abroad he could have changed his attitude,
behaviour and way of living according to the foreign cultural environment and
now, when he returns home he might feel as if his original culture is foreign.
One could argue the “software of the might” cannot be changed whatsoever,
however as a person experiences new situations and faces new problems, it is
sure that it will affect him and will change his perception of the world. Thus, the
personal culture might be changed but not globalized. As was described in the
previous chapter, the national culture and national institutions are very difficult
to change and were proved to be relatively stable over time.

4.2.1Six dimensions of culture

In the 1960s and 1970s a Dutch sociologist and scientist named Geert Hofstede
conducted a survey in the multinational company IBM. The survey was focused
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on cultural differences among the nations and after executing large research
study he was the first one who scientifically proved different national values
worldwide. He created four dimensions and each country received rating based
on the results from his survey. These original dimensions were:
individualism/collectivism, uncertainty avoidance, power distance (strength of
social hierarchy), and masculinity/femininity (task-orientation versus
person-orientation). After some years an independent research led him to add
fifth dimension called long-term/short-term orientation. In 2010, based on
Dr. Minkov’s study the last, sixth dimension, was added and named indulgence
versus self-restraint (an extent to which people try to control their desires and
impulses based on the way they were raised).

This impact study serves as a framework for cross-cultural communication and
psychology. All the six dimensions are described below to be able to better
understand the meaning of each of them, in order to comprehend the chosen
methodology used for the purpose of this thesis.

1. Individualism vs. Collectivism

The fundamental issue addressed by the first dimension isthe degree of
interdependence a society maintains among its members. It has to do with
whether people’s self-image is defined in terms of “I” or “We”. In individualist
societies people are supposed to look after themselves and their direct family
only. In collectivist societies people belong to groups that take care of them in
exchange for loyalty.

2. Uncertainty avoidance

The second dimension has to do with the way that a society deals with the fact
that the future can never be known: should people try to control the future or
just let it happen? This ambiguity brings with it anxiety and different cultures
have learnt to deal with this anxiety in different ways. The extent to which the
members of a culture feel threatened by ambiguous or unknown situations and
have created beliefs and institutions that try to avoid these is reflected in the
score for uncertainty avoidance.

3. Power distance

The third dimension deals with the fact that all individuals in societies are not
equal. It expresses the attitude of the culture towards these inequalities amongst
the members of the society. Power distance is defined as the extent to which the
less powerful members of institutions and organisations within a country expect
and accept that power is distributed unequally.
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4. Masculinity vs. Femininity

A high score (masculine) on this dimension indicates that the society will be
driven by competition, achievement and success. The success is defined by the
winner, the best in the field — a value system that starts in school and continues
throughout organisational behaviour. A low score (feminine) on the dimension
means that the dominant values in society are caring for others and quality of
life. A feminine society is one where quality of life is the sign of success and
standing out from the crowd is not admirable. The basic issue is what motivates
people - desire to be the best (masculine) or enjoying what you do (feminine).

5. Long-term vs. Short-term orientation

Every society has to maintain some links with its own past while dealing with
the challenges of the present and the future. Societies prioritize these two
existential goals differently. Those with a culture which scores high, take a
pragmatic approach: they encourage thrift and efforts in modern education as a
way to prepare for the future. Societies who score low on this dimension, for
example, prefer to maintain time-honoured traditions and norms while viewing
societal change with suspicion.

6. Indulgence vs. Self-restraint

One challenge that confronts humanity, now and in the past, is the degree to
which little children are socialized. Without socialization person does not
become “human”. Indulgence stands for a society that allows relatively free
gratification of basic and natural human drives related to enjoying life and
having fun. Restraint stands for a society that suppresses gratification of needs
and regulates it by means of strict social norms. One could admit the similarity
with the previous dimension (long-term/short-term orientation) and
uncertainty avoidance. However, this one focuses more on the extent to which
people try to control their desires and impulses, based on the way they were
raised. Relatively weak control is called “indulgence” and relatively strong
control is called “restraint”.

(Hofstede, 2015)

4.2.2 Czech Republic versus Belgium

The two selected countries — the Czech Republic and Belgium — reached scores,
based on the results of The Hofstede Centre available in the year 2015, scores
which are described in following table. The results are commented based on
author’s own perception of the description of the dimensions in the previous
chapter and the scores the countries achieved.
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Czech Czech Belgium Belgium
Dimension | Republic | Republic 5 5
score result
score result
) Indlw‘(llsuallsm g More Very
. > individualistic 75 individualistic
Collectivism
. Very Extremely
2 Unce.rtalnty 74 uncertainty 94 uncertainty
avoidance . .
avoidant avoidant
Power More Very
3 distance 57 hierarchical 65 hierarchical
society society
Masculinity More More
4 VS. 57 masculine 54 masculine
Femininity society society
Long-term vs. Very Extremely
5 Short-term 70 long-term 82 long-term
orientation oriented oriented
Very More
6 Indulgenf:e 29 indulgent 57 restrained
vs. Restraint . .
society society

Table 1 — Country scores of the Czech Republic and Belgium (Hofstede, 2015);
adjusted by the author

For the purpose of the diploma thesis two dimensions were selected as they fit
best into the issue of mobility and the decision-making process when selecting a
country for exchange study of Czech and Belgian students. The first dimension
is called individualism/collectivism and the second one is entitled
masculinity/femininity. In the following subchapters the two countries’
similarities and differences are discussed. It is important to mention that the
country score does not show a country’s absolute position worldwide; it rather
describes its position relative to other countries. It is also very difficult to select
one dimension and describe it separately without any broader context of other
dimensions as only after understanding all together they create a complete
picture of country’s values and culture. Nevertheless, due to the scope of the
diploma thesis only these two dimensions were chosen.
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4.2.2.1 Individualism vs. Collectivism

The Czech Republic, with a score of 58, is a more individualistic society. This
means there is a high preference for a random social framework in which
individuals are expected to take care of themselves and their immediate families
preferably. In individualistic societies offence causes guilt and a loss of
self-esteem, the employer — employee relationship is a contract based on mutual
advantage, hiring and promotion decisions are supposed to be based on merit
only, management is the management of individuals. (Hofstede, 2015)

In terms of university students who experienced study abroad under Erasmus+
exchange study programme, it might mean great demand for formal part of the
programme (variety of paper work from both sides - home and host university)
as well as problems with integration into specific more collectivist cultures and
accepting their group spirit.

Belgium, with a score of 75 is very high on the individualistic index. This means
that the Belgians favour individual and private opinions, taking care of
themselves and immediate family rather than belonging to a group. In the work
environment, the relationship with work is contract based, the focus is on the
task and autonomy is favoured. The management is the management of
individuals and the recognition of one‘s work is expected. People can voice their
opinion, but towards power holders a less direct style is preferred than amongst
peers. The Belgian culture (together with France) houses a “contradiction”:
although highly individualistic, the Belgians need a hierarchy. This combination
(high score on Power distance and high score on Individualism) creates a
specific “tension” in this culture, which makes the relationship so delicate but
intense and fruitful once you manage it. Therefore, the manager is advised to
establish a second “level” of communication, having a personal contact with
everybody in the structure, allowing to give the impression that “everybody is
important” in the organization, although unequal. (Hofstede, 2015)

In the case of Belgian university students on Erasmus+ exchange study
programme, the integration into more collectivistic cultures can be seen as an
obstacle. For instance, group work with members from some collectivistic
countries might lead to disagreements and great misunderstandings. On the
other side, Belgian students should be able to split off their home community
quite easily and therefore should overcome the cultural shock faster.

It has been proven by extensive research that individualistic societies are highly
correlated with a country’s economic development, modernisation, and
technology. When a country experiences economic development and becomes
more “rich”, it happens to be also more individualistic. (Hofstede, 2001)

Comparing the two selected countries, both were scored as individualistic. In
the case of Belgium, the dimension seems to be more relevant and significant;
therefore the results out of the primary research (the questionnaire) are
expected to be more straightforward rather than in the case of Czech Republic.
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4.2.2.2 Masculinity versus Femininity

The Czech Republic scores 57 on this dimension and is thus more masculine
society. In masculine countries people “live in order to work”, managers are
expected to be decisive and assertive, the emphasis is on equity, competition
and performance and conflicts are resolved by fighting them out. (Hofstede,
2015)

In relation to university students who study abroad under the Erasmus+
exchange study programme the masculinity dimension brings the desire for
competition, achievement and success. Students will do almost everything to be
the best. A conflict might arise when facing a person (or being in society) with
more feminine dimension. These two people might not understand the reasons
which underlie their behaviour and decision making. On the other side, there
can be conflicts when interacting with people from other masculine society.
A communication collision caused by pure competing without concrete objective
might happen. Nevertheless, once the two persons from two masculine
countries reach same direction, they might build a perfect hardworking team.

With 54 on average, Belgium has an intermediate score on this dimension.
Balancing in the middle of these dimension contradictions can be found. A
confrontational, win-lose negotiating style (typical of the US and Anglo
countries) will not be very effective in Belgium. This could mean that the
decision process may be slower, as each point of view is considered so that
consensus can be achieved. Belgians strive towards reaching a compromise,
winning a discussion is generally less important than achieving mutual
agreement. (Hofstede, 2015)

When focusing on university students in Erasmus+ exchange study programme,
a confrontation can happen when working out some group project and making
decision about it. If more members from more feminine and collectivistic
societies will be present, these people and Belgian students might not
understand each other due to different perception about the importance of its
result. On the other side, as the score is close to 50, it can be easier for Belgians
to put themselves into the role of others and see the hidden drivers of these
more feminine cultures.

4.3 Mobility and education in the EU
4.3.1Significance of mobility

The term mobility is described as the ability of a person or a thing to be, without
any big barriers, mobile — to move. From this definition it is clear that the
ability of a person to be mobile can be affected by the factors which restrain the
person to be mobile. Therefore if the society is interested in increasing mobility,
it should concentrate on eliminating its barriers. These barriers can be many,
from personal barriers caused by social cohesion, health state or the level of
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knowledge of foreign language, up to organization of legislative barriers. A
significant barrier is the question of financing connected with the mobility.

The mobility can the categorized in many ways (such as: based on group of
people or based on the length of stay), however the most suitable for this thesis
is division of types of mobility based on the real conditions of mobility:

1. Geographical mobility (physical mobility in terms of regions of states)

2. Virtual mobility (real physical mobility if not needed; examples can be an
e-conference, an e-seminar, or a video-conference)

3. Combined mobility (combination of geographical and virtual mobility)
(Pittnerova, 2013)

Erasmus+ study exchange programme can be seen as pure geographical
mobility, as the students really move from one country to another. They live in a
new country for couple of months and experience the daily life of locals; they
learn about the local or national standards, customs and traditions; and usually
they learn the local language together with English (which is spoken by majority
of such exchange students). It is not an exception that these students keep
contacts after returning back to their home country. Sometimes they decide to
continue full-time studying at a university abroad, or they find a job abroad and
move there for few years and then they could stay there for the rest of their life.
It is also often that these students find their life partners on such exchange
programme and move to the home country of the partner. However, it is
becoming more common to combine Erasmus+ geographical mobility with the
virtual mobility, where the students are using virtual space for communication,
study, work and other aspects of life. (Abramuszkinova Pavlikova, 2011)

Definitely, the Erasmus+ exchange study programme serves not only for the
purpose of sharing the academic knowledge, but the main purpose (and not
always fully mentioned) is mobility. Students involved will start to perceive not
only Europe but the world differently and will feel less afraid of travelling and
moving abroad. It can be seen as a kind of precursor for labour mobility,
because for such “Erasmus-experienced” graduates it is easier to find a job in an
international company or in a company abroad. Regarding a recent study of the
European Commission — so called Erasmus Impact Study (2014), the
unemployment rate of Erasmus students five years after graduation is 23%
lower comparing to graduates without such an Erasmus experience. Moreover,
there are already companies having such an experience included in the
requirements for the offered position.

The benefits of labour mobility were stated in the context of Lisbon strategy to
make the EU “the most dynamic and competitive knowledge-based economy in
the world capable of sustainable economic growth with more and better jobs
and greater social cohesion” (a draft from Lisbon European Council 2000). The
labour mobility is seen as beneficial in terms of reducing unemployment and
matching labour supply to labour demand. (Boswell, et al., 2011) Its greatest
benefit is seen as development of human resources and strengthening of global
competitiveness of the European Union. (Pittnerova, 2013)
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On the other side, there also emerge problems with EU labour mobility. One of
these is called social dumping which refers to the practices of hiring workers or
subcontracting firms from other EU country to carry out work for lower salary,
social protection or working conditions than are typically afforded to domestic
workers. This can be disputable as such outsourcing outflows the jobs for local
workers (of country A) who then become unemployed, it influences the family of
such a worker as it lowers their standard of living; and finally, it affects domestic
government which has to pay out more on social benefits for these unemployed.
In the country, where the outsourced job is realized (country B), it gives the
labour jobs, nevertheless, these people usually earn very low salary and need to
work in conditions, the workers of country A would not accept. However as
there is a free market, all this is part of natural competition and it is necessary
for sustaining the competitiveness of the whole EU. (Boswell, et al., 2011) The
job can be only outsourced, if there is demand for such a job (including the
salary and working conditions acceptable by the workers) in country B. If the
salary offered for labour in this country would be unacceptable, nobody would
take the job. It is all dependent on the factors influencing the situation in the
domestic (country A) and outsourced (country B) market conditions.

4.3.2 Importance of tertiary education

In general, the significance of university education has become greater than it
used to be couple of years ago. This is proven by various statistics; one of them
is an OECD report from the year 2012, whose outcome can be seen in the figure
below. Further, one of the EU objectives is continuous increasing of the amount
of tertiary educated people. In the following figures there can be observed rapid
increase of students and graduates in selected countries. The percentage of
young people, who entered tertiary education increased in the Czech Republic
from 28% to 61% and in Belgium from 32% to 34% between the years 2000 and
2010. (OECD, 2012)
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Figure 1 - The percentage of young people entering tertiary education in 2000 and
2010 (OECD, 2012)

The percentage of first-time graduates from tertiary institutions rapidly
increased in the Czech Republic from 12% to 38% between the years 1995 and
2010 as can be observed in following figure. For Belgium there were no data in
the report of OECD form 2012. Nevertheless, detailed analysis of the Czech
Republic and Belgium tertiary students, graduates and institutions follows later
in this chapter.
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Figure 2 - The percentage of first-time graduates from tertiary institutions in 1995 and
2010 (OECD, 2012)

The tertiary education in the Czech Republic and Belgium has developed a lot in
recent years. This can be proved in the following figures, where a significant
increase can be seen in terms of quantity of institutions offering bachelor,
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master and post graduate studies in the Czech Republic as well as amount of
students and graduates studying tertiary institutions in both countries.

The following table shows a significant increase in the quantity of tertiary
institutions in the Czech Republic over the past decade. The amount of
institutions was in the year 2013 more than double when compared to the year
2000. A rapid increase can be seen in the amount of private schools up to the
year 2013 (increase by more than 500% when compared to the year 2000),
whereas the number of public institutions is relatively stable over time.
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Figure 3 - Tertiary institutions in CR (CZSO, 2014); adjusted by the author

In the next figure one can observe a significant increasing trend of students
(dark red — in thousands) and graduates (light red — in thousands) between the
years 2001 and 2010 in the Czech Republic. Starting from the year 2010 the
amount of students is decreasing, however, the amount of graduates still keeps
increasing as there is usual lag of three to five years between the beginning of
studies and graduation. The standard length of Bachelor studies is three years
and for Master studies it is two years. Nevertheless, some tertiary institutions
keep old model of Master studies (Bachelor and Master together), which takes
five years. The standard length of Doctoral studies is three years. The
percentages in the graph represent the respective percentage amount of the
population between 20 and 29 years. It is clear this amount is increasing during
the whole period.

Based on Ministry of Educatign in the CR, there were 368,304 students and
91,539 graduates in 2013. (MSMT, 2014) There are unfortunately no data for
the year 2014, but it is expected that the trend will be slowly decreasing.
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Figure 4 — Students and graduates of the tertiary institutions in the CR between
2001-2012 (CZSO0, 2012)

In 2014, there were 33 universities and more than 30 other higher education
institutions and colleges in Belgium, which is comparable to the quantity of
higher education institutions in the Czech Republic in the same year. (41CU,
2014) Further, an increasing trend can be seen in the percentage in young
population, who participated in tertiary education. Even though an increase of
the trend is not as rapid as in the case of the Czech Republic in the past decade,
the amount of tertiary educated Belgian people slightly increases in time. Also
comparing to Czech students, who represent in average 25% of young
population, the Belgian students represent in average 60% of comparable age
group.
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Figure 5 — Belgian students in tertiary institutions as percentage of population aged
20-24 (Eurostat, 2014(a)); adjusted by the author
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In the case of the graduates of tertiary institutions in Belgium, there are in
average 42% of people in the young population (between 25 and 34 years), who
reached university (or other higher education) degree. The most common type
of degree studied in Belgium is the Bachelor programme and based on the
statistics and recent literature it is taken as attainable in terms of education. The
standard length of Bachelor studies is three years and for Master studies it is
one to two years. It must be mentioned that the higher public education in the
Czech Republic is free, whereas in Belgium, tuition fees are collected.
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Figure 6 - Belgian population (25 - 34 years) with tertiary education attainment
(Eurostat, 2014(b)); adjusted by the author

In 2010, more than 44% of young Belgians had a diploma of higher education,
which places Belgium on the seventh position within EU-27. In the same year,
around 21% of the Czechs had higher education diploma. This means, there are
twice more tertiary educated young people in Belgium than in the Czech
Republic, despite the tuition fees collected in Belgium. This conclusion is
interesting and may be caused by different cultural perception about the
importance of higher level education between these two countries. Further
research focused on cultural differences related to mobility and education in
terms of these two countries is provided in the next chapters.

The employability of graduates depends on which field each student decides to
study. Each student should realize their responsibility for future employment.
What is now seen as strength to freely choose a study programme may turn out
to be a weakness in terms that there might occur oversaturation in demand for
certain professions. Therefore it is very important for such a graduate to be able
to offer as much knowledge, skills, and experience to have some kind of a
competitive advantage over the others in the labour market. (Gottlichova, 2014)
One of such competitive advantage can be international experience (study or
work), as it contains openness and perspective in terms of international issues
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of the student and is usually connected with very good knowledge of a foreign
language.

4.3.3 Competences demanded in the labour market

In the years 2004 and 2012, Czech National Institute of Education realized a
survey about employers’ requirements on candidates in the Czech and European
labour market. The most important competences demanded by the employers
related to the skills and abilities of the candidates are presented in the figure
below. A majority of these can be influenced on the tertiary level of education or
more intensively, during an international exchange mobility such as Erasmus+.

Among the four most important competences demanded over time (significant
in both years) belong problem-solving ability, bearing responsibility,
decision-making ability and reading and understanding work instructions. All of
them represented in average 80% importance (in the year 2012) for the
employers when selecting a suitable candidate for a position offered.
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Figure 7 - Competences demanded in the Czech and European labour market (Lepic,
et al., 2012); adjusted by the author

In addition to this, three new significant competences were identified as
important for employers in the survey realized in 2012: verbal and written
communication skills (88.2%), presentation skills and expressing own opinions
(78.6%), and stressful situations management (775.2%). (Lepi¢, et al., 2012)

All these competences are mainly influenced by the culture, in which the person
is growing up and are definitely more developed during last years of his studies,
usually on the tertiary level. Many of the theoretical knowledge turns into ability
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without even recognizing when working on the group projects, presenting the
results of personal or group work and just discussing problems in the class.

Very important factor is the phase of independence, where the person learns,
how to solve daily situations by himself. (Lumley, et al., 2014) This can be
perfectly experienced during an exchange stay in a foreign country (such as
Erasmus+ exchange study programme), as will be analyzed in the following
chapters.

4.3.4 Mobility as a tool for higher employability

As mentioned earlier, the focus of Erasmus+ programme is not only
international academic knowledge sharing, but also about increasing of the
mobility of the students which will later be part of the European labour market.
If the objective of the European Union is to become competitive worldwide, the
member states must be competitive and effective in what they have geographical
and cultural predispositions for and in what they are able to effectively produce.
One of the important factors is stability in the labour market of single states, but
also whole EU. When one country (A) is growing slower or is affected by an
external economic shock in comparison to the rest of the union, it may have an
excess of labour, because there are not enough jobs to satisfy the labour supply.
If there is another country (B) which could employ the labour of the country A
(the reason can be fast economic growth or demand for certain professions
domestic market of country B does not supply), the demand-supply in the
union could be balanced if the workers would be willing to move from country A
to country B. This assumption is partly substantiated by the results of the
regression analysis performed by Milan Palat, where there was found significant
negative correlation between the crude rate of net migration and the
unemployment rate in EU15 countries in the reference period among the
majority of analysed countries. (Palat, 2013)

However, people are not always willing to move abroad because of the job as
they are socially dependent on their family and friends in their home country.
These people usually do not know the foreign language (or at least think that
they do not reach the level comparable with the native speakers) and have
prejudices about anything foreign (so called xenophobia). Therefore, the labour
mobility is one of the big obstacles the European Union has to deal with. A
significant part of the labour market is covered by the university graduates as
could be seen in the previous subchapters. The exchange programme called
Erasmus has been running for several years. One of the objectives of the
programme has been to prepare the students to actively participate in the labour
market with European dimension.
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4.4 Erasmus programme

The Erasmus Programme has been part of the Lifelong Learning Programme,
which was planned for the years 2007 — 2013 and has been one of the most
popular programmes of the European Union in terms of education with
practical preparation for further employment. In terms of a tertiary education,
Erasmus has been the biggest programme supporting European cooperation in
the area of mobility. There are 90% of European universities from more than 30
countries included in the project. (Krnanska, et al., 2010)

The Erasmus programme has its roots in the year 1987 through a project of 11
member states (Belgium, Denmark, Germany, Greece, France, Ireland, Italy,
Netherlands, Portugal, Spain and Great Britain) and a total of 3,244 students
studied abroad in the first year. In 1998, another 6 countries joined the
programme — namely Czech Republic, Hungary, Poland, Romania, Slovakia and
Cyprus. In the first academic year, there were 879 Czech students sent to study
abroad.

In 2007, the programme was included into the Lifelong Learning Programme
(LLP) of the European Union for the length of 7 years (2007 — 2013). The main
objectives of Erasmus can be formulated as following: a support of mutual
relationships and cooperation among the universities within the framework of
European area, increase of the level of transparency and compatibility of
qualification of tertiary education in Europe, improvement in the level of
teaching of foreign languages, and awareness about the educational systems in
different states. One of the objectives not explicitly mentioned, but very
significant, is increasing the mobility of participants and thus enhancing greater
employability within the European framework.

The budget for Erasmus was more than 40% of the budget of LLP and counted
6.97 billion EUR. Student willing to apply for Erasmus study programme had to
be enrolled into a bachelor, magister or post gradual study programme of
accredited tertiary education institution. Such study programme had to be in
the length of 3 to 12 months and realized in one of the 27 countries of EU
+ the members of EEA (Iceland, Lichtenstein, Norway, and Switzerland) + the
candidate countries (Croatia, Turkey).

In January 2014, the new programme called Erasmus+ came into force, which
has followed the programme of Lifelong Learning Programme. Erasmus+ was
approved on November 19th 2013 by European Parliament, and with the budget
of 14.7 billion EUR it became a flagship programme of the European
Commission for the years 2014 — 2020 with the aim of supporting international
mobility and cooperation in terms of education. (Pittnerova, 2013)

In the recent report of the European Commission, called The Erasmus Impact
study, it was proven by more than 78 thousands of respondents that Erasmus
programme has positive impact on its participants in terms of mobility,
internationalization and employability, as the students learn the important
skills (such as openness and curiosity about new challenges, problem solving
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and decision-making skills, confidence, tolerance towards other personal values
and behaviours) demanded by the employers in the labour market. (EU, 2014)

The last statistics of student’s mobility were published in June 2014 by the
European Commission and are related to the academic year 2012/2013. In this
academic year, a total of 212,522 students were sent to study abroad and 55,621
students for working placements, which makes total of 268,143 students sent on
Erasmus mobility. That represents yearly increase of 6%. Also a key milestone
was reached: the 3 millionth student was sent abroad, as can be seen in the
following figure. (EC, 2014(b))
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4.4.1Erasmus in the Czech Republic

In the Czech Republic, in total 7,299 students were sent abroad to study or train
in the academic year 2012/2013. Out of that, 6,185 students were sent to partner
higher education institutions to study and 1,114 students were sent for work
placements (internships) abroad. As part of the mobility, 314 students were sent
to Belgium, and the most popular countries were Germany (1,145 students),
France (720 students), and Spain (702 students).

On the other side, there were in total of 6,437 students going to the Czech
Republic to train or study in the academic year 2012/2013. Among the students,
there were 125 Belgian students and the biggest group represented 915 Spanish
students, 795 French students, and 615 Turkish students.

If comparing the year 2000 and 2013, there was an enormous increase in the
quantity of the outgoing students on Erasmus mobility by more than 250%.
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Figure 9 - Development of outgoing Czech students in Erasmus mobility (EC,
2014(a)), adjusted by the author

In selected Czech higher education institution - Mendel University in Brno,
there was following amount of outgoing students on the international mobility:

Academic year: Students (study + internship):
2009/2010 245
2010/2011 259
2011/2012 423
2012/2013 325
2013/2014 378

Table 2 - Students of Mendel University in Brno participating in international mobility
between 2009 and 2013 (Mendelu, 2015)

From the table above it is obvious that the amount of outgoing students is
increasing every year and with the launch of a new mobility programme,
Erasmus+, much greater growth in amount of outgoing students is expected as
the budget available is more than double when compared to the previous
Erasmus programme.

The following table describes amount of students and a percentage of total
outgoing mobility of five most favourite countries the students of Mendel
University in Brno chose for their outgoing international mobility (internships,
exchange study and intensive study programme) in past five years (2009 —
2014). It is obvious that the “most popular” European countries in all five
academic years were: Austria, Finland, France, Germany and Spain. The
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percentage shows the portion of how many of total outgoing students were sent
into the specific country in a respective year.

Percentage of outgoing students at Mendel University in Brno

Academic year
Country

2009-2010 | 2010-2011 | 2011-2012 | 2012-2013 | 2013-2014
Austria 25| 10% 23 9% 31 7% 32 | 10% 30 8%
Finland 31| 13% 61| 24% 82| 19% 35| 11% 36 | 10%
France 28 | 11% 19 7% 42 | 10% 38| 12% 41| 11%
Germany 25| 10% 32| 12% 44 | 10% 0] 0% 25 7%
Spain 15 6% 24 9% 39 9% 19 6% 36 | 10%

Table 3 — Number of outgoing students at Mendel University based on the selected
country (Mendelu, 2015)

To clearly compare the students’ country selection with the topic of intercultural
dimension, let’s look at the following table, which contrasts these most popular
European countries among the students of Mendel University in Brno with the
individualism/collectivism and masculinity/femininity dimensions of these
countries based on the classification of The Hofstede’s Research Centre.

Chﬁhvtlfi'.lahsén VvS. Masculinity vs.
oliectivisim degree Femininity degree
(o=Collectivistic; (o=Feminine; 100=Masculine)
100=Individualistic) B 1Ine; B ui
. More .
Austria 55 individualistic 79 Very masculine
. Very .-
Finland 63 ‘ndividualistic 26 Very feminine
France 71 . Yery - 43 More feminine
individualistic
Very .
Germany 67 ‘ndividualistic 66 Very masculine
. More ..
Spain 51 ‘ndividualistic 42 More feminine

Table 4 — Country cultural dimension based on research of The Hofstede’s Centre
(Hofstede, 2015); adjusted by the author
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From the table it is obvious that all these countries are scored as more or very
individualistic. That only supports the theory that Czech students are selecting
countries culturally similar to their home country - in this case the countries
which tend to be more individualistic (people look more after themselves and
their direct family rather than belonging to groups that take care of them in
exchange for loyalty).

Taking into account the dimension masculinity/femininity, there cannot be
stated the same conclusion, since some countries reveal to be culturally more
masculine and some more feminine. Nevertheless, analysing deeper the scores,
one could state that in all cases except Finland the scores tend to be resulting
into the masculinity direction or just close to the borderline between the
masculinity and femininity.

4.4.2 Erasmus in Belgium

In Belgium, in total 7,741 students were sent abroad to study or train in the
academic year 2012/2013. Out of that, 6,412 students were sent to partner
higher education institutions to study and 1,329 students were sent for work
placements (internships) abroad. As part of the mobility, 125 students were sent
to the Czech Republic, and the most popular countries were Spain
(1,527 students), France (1,155 students), and the United Kingdom
(656 students).

On the other side, there were a total of 6,437 students going Belgium to train or
study in the academic year 2012/2013. Among the students, there were 314
Czech students and the biggest group represented 1,892 Spanish students, 1,289
French students, and 1,187 Italian students.

If comparing the year 2000 and 2013, there was increase in the quantity of the
students by more than 80%.
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Figure 10 — Development of outgoing Belgian students on Erasmus mobility (EC,
2014(a)), adjusted by the author

In selected Belgian higher education institution, UC Leuven-Limburg, Belgium,
there was the following amount of outgoing students on the international
mobility:

Academic year: Students (study + internship):
2009/2010 114
2010/2011 153
2011/2012 220
2012/2013 231
2013/2014 220

Table 5 - Students of UC Leuven-Limburg, Belgium participating in international
mobility between 2009 and 2014 (UCLL, 2015)

From the table above it is obvious that there is a trend of increasing amount of
outgoing students every year and with the launch of new mobility programme,
Erasmus+, much greater growth in amount of outgoing students is expected as
the budget available is more than double comparing to Erasmus programme.

The following table describes amount of students and a percentage of total
outgoing mobility of five most favourite countries the students of UC
Leuven-Limburg, Belgium chose for their outgoing international mobility
(internships, exchange study and intensive study programme) in past five years
(2009 — 2014). It is obvious that the “most popular” European countries in all
five academic years were: France, Germany, Spain, The Netherlands and the
United Kingdom. The percentage shows the portion of how many of total
outgoing students were sent into the concrete country in a respective year.
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Percentage of outgoing students at UC Leuven-Limburg, Belgium

Academic year
Country
2009-2010 | 2010-2011 | 2011-2012 | 2012-2013 | 2013-2014
France 23| 19% 28 | 15% 32| 14% 34| 13% 32| 13%
Germany 2 2% 3 2% 10 4% 25| 10% 17 7%
Spain 7 6% 20 | 10% 24 | 10% 21 8% 20 8%
The 17| 14% 15 8% 16 7% 13 5% 10 4%
Netherlands
UK 8 7% 14 7% 16 7% 20 8% 10 4%

Table 6 - Number of outgoing students at UC Leuven-Limburg, Belgium based on the
selected country (UCLL, 2015)

To clearly compare the students’ country selection with the topic of intercultural
dimension, let’s look at the following table, which contrasts these most popular
European countries among the students of UC Leuven-Limburg, Belgium with
the individualism/collectivism and masculinity/femininity dimension of these
countries based on the classification of The Hofstede’s Research Centre.

Individualism vs. Masculinity vs.
OIEEITALTI G LR Femininity degree
(o=Collectivistic; (o=Feminine; 100=Masculine)
100=Individualistic) B ’ B
France 71 . Yery - 43 More feminine
individualistic
Very .
Germany 67 individualistic 66 Very masculine
. More ..
Spain 51 ‘ndividualistic 42 More feminine
The Very ..
Netherlands 8o individualistic 14 Extremely feminine
Extremely .
UK 89 ‘ndividualistic 66 Very masculine

Table 7 - Country cultural dimension based on research of The Hofstede’s Centre
(Hofstede, 2015); adjusted by the author
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From the table it is apparent that all these countries are scored as more, very,
and in the case of the United Kingdom extremely individualistic. That only
supports the theory that also Belgian students are selecting countries culturally
similar to their home country - in this case the countries which tend to be more
individualistic (people look more after themselves and their direct family rather
than belonging to groups that take care of them in exchange for loyalty).

Taking into account the dimension masculinity/femininity, the same conclusion
cannot be stated, since some countries are culturally more masculine and some
more feminine. Nevertheless, analysing deeper the scores, one could state that
in all cases except The Netherlands the scores tend to be resulting into the
masculinity direction or just close to the borderline between the masculinity and
femininity.
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5 Primary research

A deep analysis of secondary data as well as primary research was necessary.
There were two main sources of secondary data research used in the diploma
thesis as was mentioned in the previous chapters. These sources were retrieved
from the European Commission and the methodology of national cultural
dimension theory created by Dutch sociologist Geert Hofstede. Apart from that,
other related sources were analysed to complete the bigger picture. A deep
parsing of the literature and available data was needed as this cross-cultural and
sociological topic is very complex and needs detailed understanding.

Moreover, it was necessary to collect the primary data to give the thesis its
originality and significance. There were two methods of retrieving the data for
the primary research:

1. An on-line questionnaire given to the university students in the selected
universities in the Czech Republic and Belgium.

2. Personal interviews with the representatives of study departments in the
selected universities in the same countries.

The first method, an on-line questionnaire, is quantitative research, in which
the students of two universities — Mendel University in Brno, Czech Republic
and UC Leuven-Limburg, Belgium — were asked to participate and share their
experience and perception of their exchange study in a foreign country.
Therefore the respondent group was targeted to the university students of the
bachelor studies who participated in Erasmus+ exchange study in one of the
European countries in the winter semester 2014 (from September 2014 to
February 2015). These students were expected to answer sincerely and
truthfully as they had fresh experience from the exchange study programme.

The second selected method, the personal interviews, was chosen to complete
the topic by qualitative research method and to reveal potential administrative
and bureaucratic gaps in the selection and realisation process of Erasmus
(respectively Erasmus+) programme. The next expectation from the interviews
was to better understand the motives of the students when selecting the country
for an exchange study. The interviews were directed to the representatives of
foreign study department and to the coordinators of Erasmus+ programme at
both selected universities.

5.1 Research design

The questionnaire was created in order to obtain the newest observations and
observations from the students, who just returned from their foreign exchange
study. There were three research questions addressed to this study analysed —
so called hypotheses (H):

1. Hi1 - The Czech and Belgian university students selecting a country for
Erasmus (respectively Erasmus+) exchange study programme are
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influenced by their national cultural background and choose a country
similar to their cultural dimension in terms of individualism/collectivism
degree and masculinity/femininity in their home country, designated by
Geert Hofstede’s study and The Hofstede Centre research.

2. H2 — Erasmus+ exchange study programme has positive effect on
examined students’ self-perception and their soft skills demanded by the
employers in the labour market.

3. H3 - Students experiencing Erasmus+ exchange study programme are
afterwards more open to be mobile and move abroad for further studies
or work.

These hypotheses were stated as the mobility of labour is becoming a more
important and relevant topic for the whole European Union nowadays. Also
possessing the soft skills demanded in the labour market is critical for the
university graduates in order to succeed and get a job in one of the more
common multinational companies in FEurope. Based on a remarkable
observation of the data presented by the European Commission an interesting
assumption was made: Is there any reason why both Czech and Belgian
university students prefer to travel for an Erasmus exchange study programme
to Germany, France, Spain and the United Kingdom? Analysing deeply the
Hofstede’s research of national cultural dimensions and evaluating the students’
responses together with the expert interviews might bring a clearer explanation.

There are four main parts of the questionnaire: Demographic, Country
selection, Personal skills’ development, and Mobility. The first part serves for
identification of the respondent (the age group, gender, home university, field of
study, selected country for Erasmus exchange study programme, and financing
of education), whereas the other three parts are aimed to answer the three
hypotheses stated above.

The average time to fill in the questionnaire was 10 minutes in order to attract
the potential respondents to find time for it. The questionnaire was presented in
an on-line layout via web-based programme called Google+ for the period of
two weeks in both countries. In the introduction, there was a preface written
with brief explanation of the purpose of the questionnaire and a commitment to
safeguard anonymity. As students from two countries were researched, English
was selected as a common foreign language and the questionnaire was aimed to
be written comprehensibly in order to minimize the language-caused
misunderstandings. There was an assumption that all the students have at least
basic knowledge of English in order to be able to fill in the questionnaire
truthfully. The original version of the on-line questionnaire can be found in the
Appendix of this thesis.

There were more types of questions and more types of answers used in the
questionnaire. The objective of the research was to find the students’
behavioural patterns in terms of their selection and experience of the exchange
study programme they recently attended. There were a total of 26 questions, out



Primary research 46

of which 22 to 24 were displayed for the individual student based on their
answers to previous answers of the questionnaire. There were these types of
answers offered as they best fit the desired objective of the research:

— Yes/No reply: 7 questions were this type, to see the respondent’s current
opinion; in some cases selecting either yes or no meant that the
respondent was able to further see only questions related to his previous
preferences in the answers.

— Closed answers: 13 questions of this type to avoid individual answers and
to be able to later statistically compare the respondents’ preferences;
a respondent could choose only one answer to be able to define his
current position.

— Closed multiple-choice answer: 1 question of this type to avoid individual
answers and to be able to later statistically compare the respondents’
preferences; this type of an answer was chosen because a single closed
answer could not be sufficient to define respondent’s current position.

— Statement reaction by degree: 4 questions were this type; a matrix of
statements related to one question to be able to closer determine a
student’s reaction to the question asked under different factors; each
statement could be answered separately by assigning it a weight on a
scale from either 1 to 5 or 1 to 10 (usually the scale 1 to 5 was sufficient as
it was connected with the perception of one's own skills or assigning the
importance to the specific factor, however in one case the scale 1 to 10
was chosen as the respondents may not have had a clear answer due to its
connection to their cultural patterns which are unconsciously perceived).

— Open answer: 1 question of this type to give a respondent space to closely
describe his opinion and position; it was part of the closed answer’s type
in order to give a respondent space to describe his/her opinion.

In the case of expert interviews, the questions were designed for the qualitative
purpose and not purely for the statistical analysis. The objective of the
interviews was familiarization of the real process of the Erasmus+ programme
administration and detection of possible space for improvement. Another
objective was to determine number of partner universities, mainly partner
countries of both selected universities and possible effect the offered placements
have on the Czech and Belgian students’ choices when selecting a country for
Erasmus+ exchange study programme.

5.2 Methods of data completion

The questionnaire was created in an on-line layout via web-based programme
called Google+ to ensure fast and easy access to the data source. The selection of
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an on-line questionnaire helps to avoid human factor mistakes when retyping
the data from a survey on paper to a computer.

The questionnaire was sent to Czech and Belgian students via a representative
of the student department on students’ university e-mail. The on-line
questionnaire was available for the Czech respondents from April 14t to April
24th 2015 and for the Belgian respondents from April 20th to April 30th 2015 on
the website http://goo.gl/forms/q7zMrc6YWDb. Afterwards, the answers were
retrieved in an Excel format from the web portal for further analysis and
evaluation.

As all of the respondents experienced Erasmus study program in the same
period of time (from September 2014 to February 2015), there were
distinguished only two major groups of answers and thus division based of the
country of the home university — Czech or Belgian.

There were in total 57 respondents (34 Czech students and 23 Belgian students)
to the questionnaire and the answers were made a thorough statistical analysis.
Further information about the method of statistical adjustment follows later in
this chapter. At the end of the on-line questionnaire, there was a possibility for
the respondent to enter his/her E-mail address in order to be given a feedback -
a report with aggregate answers and conclusions.

In the case of the expert interview, there were a total of 4 interviews realized.
Two of them were retrieved from the representatives of the international
relations of Mendel University in Brno:

— Respondent A, former Erasmus Coordinator of the Faculty of Business
and Economics of Mendel University in Brno, now the Deputy Head of
Department of International Relations and Internationalization of
Mendel University in Brno; and

— Respondent B, Erasmus Institutional Coordinator, Department of
International Relations and Internationalization of Mendel University in
Brno.

The other two expert interviews were retrieved from Belgian representatives of
the international relations of UC Leuven-Limburg, Belgium:

— Respondent C, Departmental Coordinator of International Office, UC
Leuven-Limburg, Belgium; and

— Carina Saelen, International Relations Coordinator of UC
Leuven-Limburg, Belgium.

5.3 Research evaluation

After retrieving the data from the on-line platform of the questionnaire, the
respondents were divided into two main groups based on their home university
and analysis was done for testing the correlation among several answers.
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The objective was not necessarily to conclusively answer the hypothesis, but
rather to document the behavioural patterns and experience of the respondents
which possibly influenced them when selecting the country for their Erasmus+
exchange study. The next objective was to evaluate the effect which such an
experience has had on their further personal development and their attitude to
mobility.

The questions were designed to indirectly ask for these motives, so it is
supposed the answers are true and valid based on the unconscious
decision-making driven by the cultural patterns when filling in the
questionnaire.

As the expert interviews were more informative than scientific, only comparison
of answers of the two institutions could be observed. Out of the list of the
offered placements, the effect on students’ choices when selecting a country can
be influenced. This is discussed later in the chapter Results.

5.4 Validity

There were given all assurances possible to the respondents to assure the
anonymity of their replies. In the case of personal interviews, the experts were
informed and agreed with the disclosure of their replies in the diploma thesis.

There is no direct evidence that some on the replies should not be valid. All the
questions and answers were written in comprehensible English as there was a
premise that all the respondents had at least basic knowledge of this language.
Therefore, the language-caused misunderstandings should be minimized.

In the case of the validation of the personal interviews, the answers for the same
university were compared and in the case of some uncertainty or even a
contradiction, the reasons were identified and answers adapted.

5.5 Limitations

There are limitations which should be clarified and revealed to the reader of this
thesis. In the questionnaire, questions asked in the original research done by
Hofstede in 1960’s were avoided; however, there are some similarities in the
culture-related questions.

The questions asked during the personal interviews were in general the same for
all the experts. Nevertheless, some of them were adjusted based on the
specialization of the expert. The purpose of the questions was rather informative
than scientific to complete and better understand the answers of the students in
the questionnaire.

Another limitation can be seen in the choice of the benchmark — original
Hofstede’s and The Hofstede’s Centre research. The purpose of the thesis was
not to confirm or reject his hypothesis about the cultural setting in the two
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countries, but rather to identify the motives the students might have for
selecting a country for their mobility and further personal development.

The data retrieved from the primary research are cross-sectional, which means
they represent an observation in a single point of time. Explanatory
cross-sectional data have an inherent problem: the objective of the research was
to describe certain behaviour pattern in terms of student mobility. However, the
factors influencing these are developing over time and might change. Therefore
it is beneficial to revise on the earlier (secondary) data.

Finally, the approach of the thesis is entirely focused on culture — its similarities
and/or differences in the two selected countries may it itself be a limitation. As
the culture cannot be measured, it is impossible to quantify it into clear results.
The only method in this case is analysis of the answers of the two countries and
retrieving the motives influencing the students’ decision-making in terms of the
European mobility.

5.6 Statistical methods

Information about a population can be considered scientifically valid only when
it meets the following four criteria:

1. Itis descriptive and not evaluative (judgmental).
2. It is verifiable from more than one independent source.

3. It applies, if not to all members of the population, at least to a statistical
majority.

4. Tt discriminates: that is, it indicates those characteristics for which this
population differs from others.

(Hofstede, 2001)

In the case of this diploma thesis, special attention was given to meeting these
four criteria. Instead of analysing the whole population, a certain group of
people was analysed within two nations. The group has been described as
students from bachelor’s programmes at certain university with Erasmus
exchange study experience. There were two such groups analysed —students
from Belgium and the Czech Republic, and the relative national characteristics
evaluated. For better orientation in the thesis, there is used term “students” for
description of the “population” mentioned above.

For a statistical analysis of some of the questions from the student survey,
simple statistical methods were used — calculations of a mean value, median
and standard deviation of the data sample.

An arithmetic mean or an average refers to a central value of a discrete set of
numbers - specifically, the sum of the values divided by the number of values.
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A median is the number separating the higher half of a data sample,
a population, or a probability distribution from the lower half.

A standard deviation is a measure that is used to quantify the amount of
variation or dispersion of a set of data values. A standard deviation close to zero
indicates that the data points tend to be very close to the mean of the data
sample, while a high standard deviation indicates that the data points are
spread out over a wider range of values.

(StatSoft, 2015)

Specific answers were selected for further statistical elaboration — a correlation
analysis. A correlation (ry,) is a single number that describes the degree of
linear relationship between two variables (X and Y). Zero value of the
correlation coefficient means linear independence. The extremes indicate
deterministic linear positive or negative relationship. Sign of the coefficients
indicates direction of the linear relationship (+ means positive relationship, -
means negative relationship). The correlation can be calculated as the ratio of
covariance (syy) and the square root of the multiplication of the two respective
variances (s? and sf, ), where n represents number of observations. (William,

2006)

The correlation between two variables (X and Y) can be calculated as follows:

Sx
Iyy = 4

y
/s% g

Where the covariance is calculated as follows:

XX = X)(Y-Y)
Sxy = n—1

And the variance of each variable (X and Y) accordingly:

i (X —X)?
n—1

2 ?=1(Y_?)2
S ———————————————————————
n—1

2
X S

y

Further, it is tested, whether the correlation coefficient (ry,) is statistically
significant (different from zero).


http://en.wikipedia.org/wiki/Sample_(statistics)
http://en.wikipedia.org/wiki/Statistical_population
http://en.wikipedia.org/wiki/Statistical_dispersion
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The null hypothesis Ho, against the alternative hypothesis H; tested:
Ho: pxy = 0
Hyi:pyy # 0
T-statistics for verifying the statistical hypothesis is calculated as follows:

Iyy VDL — 2
/1—r,%y

A determination of the number of degrees of freedom of the sample (k):

t=

k=n-2

Next, a significance level is chosen. In statistics, the significance level 5% is
usually used. Therefore, for the purpose of the thesis, the significance level
a (0.05) has been chosen. The calculated t-statistics is compared with the
critical table values.

t(1—ﬁ);k - t(l—O’TOS);k = too7s)k

The statistical table of quantile t-distribution is commonly available and are
enclosed in the Appendix.

If the calculated t-statistics is greater than the critical table values

[t] > teo,975)k

, the null hypothesis Hy is rejected. That means that the correlation coefficient
I'yis statistically significant (different from zero).

If the calculated t-statistics is smaller than the critical table values

lt] < t,075):k

, the null hypothesis Ho cannot be rejected. That means that the correlation
coefficient ryy is not statistically significant (equals to zero).

The correlation analysis was performed in more cases, where there was
especially searched for a positive correlation between two factors (answers).

First of all, it was crucial to find positive correlation in the case of the answers
called “Statement reaction by degree”, where the respondents were assigning
the weight based on their perception of their own skills before and after the
Erasmus+ exchange study experience. As the questions were connected to their
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skills’ development, finding a positive correlation would mean the students are
improving their skills, or at least, they are more confident with those skills,
which complies with the second hypothesis that Erasmus programme has
positive effect on one’s self perception and soft skills.

Further, it was important to find connection between the student’s perceptions
of future, respectively his/her perception of future career development. The
students were asked for assigning a weight, how important the factor of future
career development was important while making a decision about the country.
In another question later in the questionnaire, the students were asked whether
they think that after their recent mobility they got such a competitive career
advantage for future. In this case, finding a positive correlation between these
two answers could be crucial for the understanding of motives driving the
student’s selection of a country and his/her self-development and future
mobility attitude.
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6 Results

After a long preparation time for the research and thorough discussion with all
the individuals involved (representatives of universities from both participating
countries, former and current students who experienced Erasmus mobility and
native speakers), the answers itself were collected very quickly. The preparatory
time was crucial for successful collection of the answers in order to display
statistically relevant data which will help to answer the three hypotheses stated
in the beginning. Due to the nature of the thesis — an international sociological
topic, the questions for the online survey had to be formulated in
comprehensible English language and very carefully defined so that the
respondents would not be pushed into predetermined results.

As the topic of the thesis is more culturally oriented, it is very complicated to
reveal quantitatively and confirm statistically certain behaviour pattern in terms
of student international mobility, their skills development and further mobility
effect. Also, the factors influencing these are developing over time and might
change.

6.1 Quantitative data presentation

Out of 85 Czech bachelor students, to whom the questionnaire was offered, only
34 complete answers were received. In the case of Belgium students, the
questionnaire was sent to 80 students and out of that 27 complete answers were
received. It makes total of 57 respondents (which is 36% of all addressed
students). All the students from both universities were asked for their
participation through an official e-mail from a study department representative.
The questionnaire was written in comprehensible English and available to each
student for 12 days. The students were briefly informed about the purpose of the
survey and their anonymity was guaranteed. All the answers were filled in
completely which helped to gain a bigger picture about each respondent’s
behavioural pattern. The students were also offered the possibility of feedback
with aggregate results and conclusions. More than half of the students (exactly
31 out of 57) offered their e-mail address showing their further interest for
feedback.

A majority of the respondents were aged 20 — 25 as expected. There was only
one person older than 25 years. Surprisingly, a great majority were females, who
represent 75% of all the respondents. There were two higher education
institutions involved — Mendel University in Brno, Czech Republic (with 60%
share of the answers) and UC Leuven-Limburg, Belgium (constituting the
remaining 40% of answers). More than 50% of all the respondents study the
field Business, management and administration; the other two most
represented fields of studies were Agriculture, food, forestry and fishery and
Law. All the respondents answered they are full-time students. As it is obvious
from the following figure, 75% of all the respondents contribute to their basic
study expenditures (40% contribute by less than 50% to their basic study
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expenditures, and 35% contribute by 50% and more to their education). That is
evidence of an active participation in one’s own education and an important
step toward self-development and independence.

I, personally, finance my basic study expenditures
(e.g. accommodation, food, tuition fee, books)

No, | do not contribute to the financing of my
: 25%
education P

Yes, | contribute by less than 50% 40%

Yes, | contribute by 50% and more 35%

Figure 11 — Financing of study expenditures; results from the questionnaire; own
research

6.1.1 Country selection

In order to be able to answer the first hypothesis — whether the home country
cultural patterns have an influence on students’ country selections for
Erasmus+, the respondents were asked to name the country where they recently
were on their Erasmus+ exchange study programme. In the next question, they
were asked again for a selection of a country. This second selection was
presented to the students as their choice if there were no limitations (such as
finance or placements available). In the following figures and tables, the results
are presented.

In the next figure, a percentage of total respondents of each university (Czech
and Belgian) can be seen divided into the countries where they were on their
Erasmus+ exchange study programme.

In the case of the Czech students, the portfolio of countries differs a lot
(respondents selected 18 countries) comparing to the Belgian students, where
the respondents selected only 9 countries. This might be caused by a limited
offer of the placements in these countries. The most commonly chosen countries
in the case of Czech students were Finland (12%), France, Greece, Poland and
Turkey (each 9%). In the case of Belgian students, the most commonly chosen
were Spain (35%), Ireland (22%), Finland, France and Germany (each 9%).
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Country of HOST university students of Country of HOST university students of UC
Mendel university in Brno were on Erasmus+ Leuven-Limburg were on Erasmus+
United Kingdom — 3% United Kingdom 4%
Turkey | 9% Turkey | 0%
Sweden |EEE——— 3% Sweden | 0%
Spain | 0% Spain 35%
Slovenia |E—— o Slovenia | 0%
Portugal — 6% Portugal 4%
Poland ‘ 9% Poland | 0%
Netherlands ———————— 6% Netherlands 4%
Lithuania | 3% Lithuania 0%
Italy ——— 30 Italy | 0%
Ireland [ 6% Ireland 22%
Hungary e 3% Hungary 0%
Greece 9% Greece | 0%
Germany l_ 6% Germany 9%
France | 9% France 9%
Finland ‘ 12% Finland 9%
Estonia |EEE—— 39 Estonia 0%
Bulgaria |EEEEE———— 39 Bulgaria 0%
Austria | 3% Austria 4%

Figure 12 — The location of the host university where the respondents stayed during
their Erasmus+ exchange study programme; results from the questionnaire; own
research

For the same question, a simple statistical analysis was performed. In the table
below, the arithmetic mean value, median and standard deviation of the country
scores can be seen for individualism/collectivism and masculinity/femininity
dimension of all the countries the respondents selected. To each country
selected by each respondent, there was assigned a value (a country score of both
above mentioned dimensions based on The Hofstede’s Research Centre scores
for each country). Out of these values, this simple statistical analysis was
calculated.

Total Total Mendel Mendel UCLL UCLL
INDIV/ | MASC/ INDIV / MASC / INDIV/ | MASC /
COLL FEMIN COLL FEMIN COLL FEMIN

MEAN 58.509 | 46.667 56.588 44.824 | 61.348 | 49.391

MEDIAN 63.000 | 43.000 61.500 44.000 | 63.000 | 42.000

ST.DEVIATION 16.686 | 19.865 18.637 21.443 | 13.176 | 17.372

Figure 13 — Cultural dimension of students’ country selection of their Erasmus+
exchange study programme; results from the questionnaire; own research

From the table above, a very important conclusion can be made. The
respondents experienced their Erasmus+ exchange study programme in the
countries which tend to be more individualistic. On the other side, these
countries tend to be more feminine.
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Within the individualism/collectivism dimension and in all three cases — Total
(total sample), Mendel (sample of students of Mendel University in Brno) and
UC LL (sample of students of UC Leuven-Limburg), the mean determines the
value from 56.558 to 61.348, the median determines the value from 61.0 to
63.0, and the standard deviation is in the range from 13.176 to 18.637. That
confirms the hypothesis that these countries tend to be more individualistic.

Within the masculinity/femininity dimension and in all three cases — Total,
Mendel and UC LL, the mean determines the value from 44.824 to 49.391, the
median determines the value from 42.0 to 44.0, and the standard deviation is in
the range from 17.372 to 21.443. That supports the hypothesis that these
countries tend to be slightly more feminine, however since it is close to the value
50, it means these countries selected are on the border with the masculinity
dimension as well.

Comparing the results of Mendel University in Brno and UC Leuven-Limburg, it
can be observed that in the case of Belgian students, their selection was more
deterministic (closer to the expected value) than in the case of Czech students.
Belgium, a country being rated as extremely uncertainty avoidant (score 94 on
Hofstede’s scale), is expected to have inhabitants who will make decisions very
carefully, which has been just proven.

In the next figure, a percentage of total respondents of each university (Czech
and Belgian) can be seen divided into the countries which the students would
choose for their Erasmus+ exchange study programme if there were no barriers
or limitations (such as finance or placements available).

Country of HOST university students of Country of HOST university students of UC
Mendel university in Brno would choose for Leuven-Limburg would choose for Erasmus+
Erasmus+ (if there were no barriers) (if there were no barriers)
United Kingdom esssssssssssssm—" 0% United Kingdom 13%
Switzerland j——— 3% Switzerland | 0%
Sweden 9% Sweden 4%
Spain |EE——— 3% Spain 30%
Slovenia — 39 Slovenia | 0%
Other | 0% Other 9%
Norway 12% Norway 4%
Netherlands 12% Netherlands | 0%
Italy | 0% Italy 4%
Ireland pe———— % Ireland 4%
Iceland | 0% Iceland 4%
Hungary 0% Hungary 4%
Germany me——— 3% Germany 0%
France 12% France 13%
Finland 18% Finland 0%
Denmark me—— % Denmark 0%
Cyprus [ 39 Cyprus 0%
Croatia 0% Croatia 4%
Austria | 3% Austria 4%

Figure 14 — The location of a host university the respondents would choose for their
Erasmus+ exchange study programme in there were no barriers or limitations; results
from the questionnaire; own research
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The most preferred countries in the case of Czech students were Finland (18%),
France, The Netherlands and Norway (each 12%). It is worthy to repeat that
Finland and France were also very often chosen in the previous question by the
Czech students. In the case of Belgian students, the most preferred countries
were Spain (35%), France and the United Kingdom (each 13%). Here, it is
worthy to mention that Spain was also very often chosen in the previous
question by the Belgian students and that 85.7% of Belgian students who
experienced their Erasmus+ exchange study programme in that country would
have chosen Spain again.

For the same question a simple statistical analysis was performed. In the table
below, the arithmetic mean value, median and standard deviation of the country
scores can be observed for the individualism/collectivism and
masculinity/femininity dimensions of all the countries the respondents selected.
To each country selected by each respondent, a value was assigned (a country
score of both above mentioned dimensions based on The Hofstede’s Research
Centre scores for each country). Out of these values, there was this simple
statistical analysis calculated.

Total Total Mendel | Mendel UCLL UCLL
INDIV/ | MASC/ | INDIV/ | MASC/ | INDIV/ | MASC/
COLL FEMIN COLL FEMIN COLL FEMIN

MEAN 66.579 | 38.807 | 68941 | 33.029 | 63.087 | 47.348

MEDIAN 69.000 | 42.000 | 70.000 | 26.000 | 60.000 | 43.000

ST.DEVIATION 13.526 | 23.476 | 11.845| 23.629 | 15.294 | 20.997

Figure 15 - Cultural dimension of students’ country selections of their Erasmus+
exchange study programme if there were no limitations; results from the questionnaire;
own research

From the table above, a very important conclusion can be made. If there were
no barriers to choice, the respondents would select the countries for their
Erasmus+ exchange study programme which tend to be more individualistic.
On the other side, these countries tend to be more feminine.

Within the individualism/collectivism dimension and in all three cases — Total
(total sample), Mendel (sample of students of Mendel University in Brno) and
UC LL (sample of students of UC Leuven-Limburg), the mean determines the
value from 63.087 to 68.941, the median determines the value from 60.0 to
70.0, and the standard deviation is in the range from 11.845 to 15.294. That
confirms the hypothesis that these countries tend to be more individualistic. In
the case of Czech respondents, the results are even more determining and so
that Czech students choose more individualistic countries.
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In terms of the masculinity/femininity dimension and in all three cases — Total,
Mendel and UC LL, the mean determines the value from 33.029 to 47.348, the
median determines the value from 26.0 to 43.0, and the standard deviation is in
the range from 20.997 to 23.629. That supports the hypothesis that these
countries tend to be more feminine, however since it is close to the value 50, it
means these countries selected are on the border with the masculinity
dimension as well. In the case of Czech respondents, the results are even more
determining and so that Czech students choose more feminine countries.

Further, the students were asked for their experience before the Erasmus+
mobility — particularly what influence the predetermined factors had on their
decision-making about the host country. They assigned a weight to the factor on
the scale from 1 to 10 (1 = not important; 10 = very important). From the figure
below it is clear that the most importance the students assigned to the
“Language” (9 out of 10), followed by the “Future benefits in the labour market”
(7 out of 10) and “Quality of education at the host university” (7 out of 10). Two
other important factors were “Host country image” and “Safety in the host
country”. The factor “Finance” is neutral for the students; and two last factors —
“Distance from my home country” and “Cultural similarities of host and home
country” are more or less unimportant for the respondents. That does not mean
they really have such a conscious effect on them, as unconscious motives driving
the student for choosing a country they selected might be hidden.

When deciding about a country, where | wanted to spend

my Erasmus+, | particularly focused on:
(1- not important, 10 - very important)

\
Future benefits in the labour market | 7

Quality of education at the host university 7
Language 9
Host country image | 6
Distance from my home country | 2
Safety in the host country 6

Cultural similarities of host and home country 3

Finance } 5

Figure 16 — Median of the factors influencing the students’ country selection; results
from the questionnaire; own research

A simple statistical analysis was realized, as well. The table below describes the
mean, median and standard deviation of the answers.
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ST.

FACTOR MEAN MEDIAN DEVIATION
Finance 5.5 5 2.952
Cultural similarities of host and home 3.6 3 5 282
country
Safety in the host country 6.0 6 2.800
Distance from my home country 3.5 2 2.680
Host country image 5.5 6 2.612
Language 7.7 9 2.655
Quality of education at the host
university 6.6 7 2:595
Future benefits in the labour market 6.8 7 2.619

Table 8 — Median, mean and standard deviation of the factors influencing the
students’ country selection; results from the questionnaire; own research

The results of the analysis above just confirm the statement that following
factors are important for a student when making a decision about a host
country: “Language”, “Quality of education at the host university”, and “Future
benefits in the labour market”. On the other side, it is confirmed that the
following factors are unimportant (at least consciously) for a student: “Distance
from my home country” and “Cultural similarities of host and home country”.
The results of the other factors deviate a lot and verge to neutrality, therefore
clear statistical conclusion cannot be given as more samples would be required

to confirm the importance of them.

Later in the questionnaire, the students were asked whether they think the
recent Erasmus+ experience gave them a competitive advantage which will help
them in their future career. Observing the answers (Yes/No were substituted by
the comparable values 10/1) against the weight (importance on the scale from 1
to 10), which each respondent gave to the factor “Future benefits in the labour
market” in the previous question was very beneficial, as there was proven a
positive correlation in the answers. That means the greater the weight they gave
to the factor, the more likely they answered positively and believe they gained a
competitive advantage after the recent Erasmus+ experience.

6.1.2 Student skills development

The next significant part of the questionnaire was defined to detecting the
development of 12 predefined soft skills of a student in order to be able to
answer the second hypothesis — whether Erasmus+ exchange study programme
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has positive influence on a student’s soft skills. These soft skills were carefully
chosen and are very close to those demanded by the employers in the labour
market, which was presented earlier in the chapter Theoretical background.
There were two questions asking the same — self-assessment of own skills. Once
before, and once after a student’s recent Erasmus+ experience. The respondents
were asked to assign a weight on the scale from 1 to 5 (1 = very weak; 3 =
average; 5 = very good). Afterwards, a simple statistical analysis including a
correlation analysis was performed and interesting outcome was detected: there
was statistically proven a positive correlation between the students’ skills before
and after Erasmus+ exchange study mobility in 11 out of 12 predefined areas.

From the following table it is easy to read that the mean value, how the students
evaluated their skills in the respective areas before they experienced Erasmus+
exchange study programme, is in the range from 2.8 to 3.5. Also the median
gives the value from 3 to 4. As the standard deviation is in the range 0.714 and
1.005, the results can be taken as quite accurate.

BEFORE | experienced'this. Erasmus+ _exchange
study, | feel that my SVI\(IIélrSe:m the following areas MEAN MEDIAN DEV|S,;r'i'|ON
(1 - very weak, 3 - average, 5 - very good)

Presentation skills 3.0 3 0.886
Self-confidence 2.8 3 0.875
Stressful situation management 3.0 3 0.886
Foreign cultures understanding 3.0 3 0.973
Awareness of my strengths and weaknesses 2.9 3 0.718
Correct decision-making 3.1 3 0.714
Responsibility 35 4 0.984
Individual problem solving 3.4 3 0.858
Team work 3.5 4 0.825
gﬁgﬂi;geand understanding of text in the foreign 31 3 0.934
Writing an essay in the foreign language 2.8 3 0.982
Eﬂ;ﬁl{(ﬂlgg about an academic topic in the foreign 8 3 1005

Table 9 - Median, mean and standard deviation of the soft skills of the students before
their Erasmus+ experience; results from the questionnaire; own research

Compared to the results of answers how the students evaluate their own skills
after their Erasmus+ exchange study programme experience, a clear conclusion
could be made. In all areas, the mean value and median of the analysed sample
increased when compared to their self-assessment before the programme. That
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means the pre-defined soft skills, which are greatly desired in the labour
market, are improved after the Erasmus+ mobility. Even though the
self-assessment is rather subjective, it is important that a student perceives the
improvement which increases his self-confidence and later motivates him for
further personal development.

The mean results from the following table prove that the students evaluated
their present skills (after they experienced Erasmus+ exchange study
programme) in the range from 3.5 to 4.1. Also the median gives the value 4 in all
the areas. As the standard deviation is in the range 0.662 and 0.855, the results
can be taken as quite accurate.

énci/[e\lrsmlzatﬁe;th :\txgggaemg ?Ivsekrl;l/lzggz:) MEAN | MEDIAN | el
Presentation skills 3.7 4 0.745
Self-confidence 3.8 4 0.732
Stressful situation management 3.5 4 0.782
Foreign cultures understanding 4.1 4 0.817
Awareness of my strengths and weaknesses 3.7 4 0.827
Correct decision-making 3.6 4 0.855
Responsibility 4.0 4 0.803
Individual problem solving 3.9 4 0.803
Team work 3.9 4 0.673
Eﬁgﬂiggeand understanding of text in the foreign a1 4 0.662
Writing an essay in the foreign language 3.9 4 0.748
Speaking about an academic topic in the foreign 39 4 0.789
language

Table 10 - Median, mean and standard deviation of the soft skills of the students after
their Erasmus+ experience; results from the questionnaire; own research

Further, it was crucial to realize a correlation analysis. The main objective was
to seek a positive correlation between the values the students answered in the
previous two questions about the personal soft skills development. As it is
apparent from the table below, a positive correlation was found between the two
values in all 12 areas. After calculating the t-statistics and comparing it with the
t-critical value, it was decided whether the correlation is statistically significant.
In all 11 areas (exception was only “Speaking about an academic topic in the
foreign language”), there was statistically proven an occurrence of positive
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correlation between “before” and “after” Erasmus+ mobility status of a student
personal skills.

Having these two results — evidence of an increase in mean value and median
and statistically proven correlation between the two values, it can be concluded
that the Erasmus+ exchange study programme has positive influence on a
student’s soft skills and helps him/her to increase these competences, which are
so desired in the labour market. Herewith, it complies with the expectations and
perception of the students regarding the importance of Erasmus+ exchange
study programme in their future career.

Correlat!on T-statistic T-critical Significant
analysis

Presentation skills 0.62223 5.89474 2.00404 Yes
Self-confidence 0.40381 3.27350 2.00404 Yes
Stressful situation management 0.41137 3.34710 2.00404 Yes
Foreign cultures understanding 0.37969 3.04383 2.00404 Yes
Awareness of my strengths and 0.46519 3.89728 2.00404 Yes
weaknesses
Correct decision-making 0.49899 4.27017 2.00404 Yes
Responsibility 0.41339 3.36692 2.00404 Yes
Individual problem solving 0.58469 5.34502 2.00404 Yes
Team work 0.47377 3.98973 2.00404 Yes
Reading and understanding of 0.44153 3.64949 2.00404 Yes
text in the foreign language
Writing an essay in the foreign 047684 |  4.02316 2.00404 Yes
language
Speaking about an academic 023119 |  1.76229 |  2.00404 No
topic in the foreign language

Table 11 — Correlation analysis of the students’ soft skills before and after the
Erasmus+ experience; results from the questionnaire; own research

6.1.3 Mobility attitude of the students

In the last part of the questionnaire, there were a variety of questions focused on
the complex behavioural patterns in terms of mobility of the students, which
were designed in order to help to answer the third hypothesis — whether the
students tend to be more mobile after their recent Erasmus+ experience. Out of
the outcomes of the questionnaire, great results can be observed.

The students were asked whether they had any other experience with an
international mobility programme. In total 63% of the respondents had not
experienced another mobility programme before and thus this recent Erasmus+
exchange study programme mobility was their first one. Another 37% of the
students experienced a mobility programme before, whereas the most common
length of the programme was up to three months.
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The students were asked whether their interest into the international affairs at
their home university had changed after their return from Erasmus+. In total
49% of the respondents replied they started to be more interested than before
their recent mobility. The others stated their interest was the same as before.

In order to understand whether the students tend to be more mobile after their
recent Erasmus+ exchange study experience, several questions focusing on
different types of mobility had to be asked. In the questionnaire, questions were
included which related to further participation in another international
programme, or personal opinion about living more than 1 year abroad. Further,
the students were asked about their attitudes to studying as a regular student
abroad, to work full-time in a foreign country or to be relocated abroad. Last,
there was a question related to openness of having a life-partner from abroad.
Surprisingly, the respondents answered to all the questions very positively and
in all cases there are always more than 86% of respondents who are open to
further mobility, which can be seen in the figure below.

In general, | am open to:

EHNo HYes
Participate in another international mobility 7%
programme again 2%
Live abroad (>1 year) ] 88%
Study abroad as a regular student 28% 86%
Workingabroad full-time h ) 38%

Be reallocated abroad as part of my job 4%

96%

. 14%
Have a life-partner from abroad 86%

Figure 17 - Students’ attitudes to future mobility; results from the questionnaire; own
research

Analysing the questions more deeply, additional valuable information can be
observed. Out of the respondents who answered that they would like to
participate in another international mobility programme again, the most
popular mobility would be: repeated study abroad for 1 to 2 semesters (selected
by 47% of the respondents), and an internship programme (selected by 39% of
the respondents). Only four respondents answered negatively to the question of
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further participation in the international mobility. As a reason, the most
commonly answered was: no further interest in international mobility and
graduation.

Further, it was interesting to reveal the results of the students’ territorial
attitude to mobility (see the figure below). There were three different areas
distinguished: the same country a respondent was now on Erasmus+, another
European country, and another country (except Europe) worldwide. In all three
cases (working, studying or living abroad), the majority of respondents was
willing to be mobile within the borders of Europe. It could be observed most
clearly in the case of working abroad full-time, where 60% of the respondents
willing to work abroad answered they would prefer one of the European
countries. An unexpected finding has been revealed as well: in the case of
studying, and even more in the case of living abroad, the respondents were very
likely to prefer a country beyond the borders of Europe. That points to an
unforeseen hypothesis that the European mobility experience might lead to the
world mobility very quickly.

In general, | am open to:

70%
B m Inthe same
country | was now
= on Erasmus+
40%
M In another
30% . European country
20% -
lIn another country
10% - (exceptEurope)
worldwide
0% I— -

Working full-time Study abroad as 2 Live abroad (>1year)
abroad regular student

Figure 18 - Students’ territorial attitude to future mobility; results from the
questionnaire; own research

In the case of the respondents who answered they are not willing to live more
than 1 year abroad (only 12% of total respondents), they were asked for possible
reasons for such a statement. There were predefined answers to which a
respondent assigned a weight (1 = not important; 5 = very important), as it is
described in the table below. It was confirmed that social interdependence
caused a barrier to mobility because the answer “Partner, family and friends”,
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had the mean value 4.14 and median 5 with the standard deviation 1.46. In the
case of other answers, the significance cannot be confirmed as the respondents
perceptive the other factors as more or less unimportant.

If no: For me, the following reasons are ST.
(1 - not important, 5 - very important) MEAN MEDIAN DEVIATION
Partner, family, friends 4.14 5.00 1.46

Possession of some immovable property

in home country (such as flat or house) 1.43 1.00 0.53
Job I have in my home country 1.71 1.00 1.11
Patriotism to my home country 1.86 1.00 1.46
I do not feel safe in foreign environment 1.71 1.00 0.95

Table 12 - Students’ territorial attitude to future mobility; results from the
questionnaire; own research

6.2 Expert interviews

After completion of the results from the students’s questionnaire, in total four
interviews were conducted. Two of them were implemented through personal
meetings at Mendel University in Brno; the other two were realized through
Skype conversation with the representatives of UC Leuven-Limburg.

The representatives of Mendel University in Brno were selected as they have
had long-term experience with the outgoing student mobility on the faculty and
the institutional level. On the faculty level, the expert is former Erasmus
Coordinator of the Faculty of Business and Economics, and present Deputy
Head of Department of International Relations and Internationalization. On the
institutional level, the expert has been Erasmus Institutional Coordinator at the
Department of International Relations and Internationalization.

The representatives of UC Leuven-Limburg were selected based on the
recommendation as they have had also long-term experience with the outgoing
student mobility on both, the departmental and the institutional level.

The interview was chosen as a method to complete the topic of European
student mobility in this thesis. The results are revealed in the two following
subchapters and are rather a summary of the conversation with the experts than
a direct transcription of the interviews. In must be mentioned that from each
country only two independent interviews were conducted and thus the
conclusions should be taken as tentative.



Results 66

The main objective of the expert interviews was to reveal the personal
experience of the representatives with the students going abroad. Each
interview took from 30 to 60 minutes and varieties of topics were discussed in
order to better understand the bigger picture and to be able to answer the three
hypotheses stated in the beginning of the thesis.

Included among the topics discussed were:

— foreign placement offer and its number at the foreign universities
(institutions),

— popularity (respectively unpopularity) of certain countries by the
students of both universities and the possible reasons for that,

— success rate of the candidates to get a placement they had initially
chosen,

— contracting process with the partner institutions, its length, the
conditions of its extension,

— types of contact channels and the process of the initiation of the
international cooperation with a foreign university,

— options a student has when preferring a certain country (or university)
which is not in the offer of the domestic university, the conditions and
the experienced success rate of accepting of such a requirement,

— experience with the repeated student international mobility, and the
types of the repeated international mobility the students select the most,

— critical evaluation of the current placement/country offer the university
has (for the international student mobility) and a proposal of eligible
enlargement (or reduction) in the number of placements in certain
countries in order to match the demand-supply of the actual situation in
mobility.

6.2.1 Mendel University in Brno, Czech Republic

After an analysis of the answers of the Czech students in the questionnaire and
revealing its results, an interview was done with a former Erasmus Coordinator
of the Faculty of Business and Economics at Mendel University in Brno, and
present Deputy Head of Department of International Relations and
Internationalization at Mendel University in Brno. Because more than 40% of
the Czech respondents belong to the Faculty of Business and Economics, it was
critical to discuss some of the results and outcomes of the questionnaire with an
appropriate representative of this faculty.

The actual offer of the placements of the Faculty of Business and Economics for
the year 2015 can be seen in the table below. There are a total of 257 placements
available for both bachelor and master study programmes.
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COUNTRY | PLACEMENTS COUNTRY PLACEMENTS
Austria 10 Italy 14
Belgium 8 Latvia 8
Bulgaria 3 Lithuania 16
Croatia 6 Netherlands 4
Cyprus 3 Norway 2
Denmark 2 Poland 16
Estonia 8 Portugal 8
Finland 17 Romania 4
France 37 Slovakia 6
Germany 24 Slovenia 3
Greece 8 Spain 18
Hungary 3 Turkey 26
Ireland 3

Table 13 — The placement offer of the Faculty of Business and Economics at Mendel
University in Brno, for the year 2014/2015 (PEF, 2015); adjusted by the author

Among the most popular countries the Faculty of Business and Economics has
in its offer to the students, western and northern countries such as Finland or
France dominate; however also some of the eastern countries are becoming very
popular now. Among these countries belong for instance Turkey, Austria,
Estonia and Spain. The number of the placements offered as well as the
portfolio of the countries are stable over time and the actual quantity of the
placements varies only very little. The less popular destinations usually
comprise of eastern countries such as Slovakia, Poland, and Lithuania.

The success rate of getting a placement the student applied for varies every
semester. One semester there can be 70% of successful candidates, next
semester it can be only 30%. The reason for that is not the amount of the
placements available; it purely depends on the actual numbers of applicants for
the certain university or country.

In general, there are long-term contracts with the partner universities until the
year 2020 and the contract renewal depends on the actual bilateral mobility
between the two institutions (in certain cases a sufficient unilateral mobility is
satisfactory as well). If there are continuously no students participating in the
programme, the placement offer might be reduced or the contract can be even
terminated.

The new partner universities can be contracted based on the personal contact
between the representatives of the two institutions or the university can be
contacted randomly based on the similar study programmes. There are other
channels for an establishment of cooperation such as EAIE conferences or
international university trade fairs. The other, often uncommon, channel is a
student initiative. If a student prefers a certain country, respectively university
similar to his study programme, he can address his study department of foreign
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affairs at his home university and apply for closing a contract with the chosen
university. Such a case is an exception at the Faculty of Business and Economics
and happens on average twice a year. If the cooperation is established, the
contract is often closed for the length of one year, and depending on the
effective utilization of the mobility the contract can be prolonged for longer
period.

The repeated student mobility is becoming more common at the faculty and is
conditioned by maximum 12 months of mobility abroad for one study degree
(bachelor, master or doctoral). The exchange study, an internship and other
mobility programmes (such as so called strategic partnership, join degree or
Erasmus Mundus) within Erasmus+ framework can be combined. There is
always minimum length of the stay on the mobility: 3 months for the exchange
study, 2 months for the internship, for the other programmes it depends on the
specific contract. All combinations of repeated student mobility are quite often
at the faculty, for instance: a student experiences an exchange study programme
in one country for few months and after that apply for another exchange study
programme or internship in the same or another country.

Based on the personal experience of the expert with the placement availability
and the students’ demand for them, more universities or more placements at the
universities in France could be contracted. The basic problem is seen as
insufficient amount of study programmes in English as the majority of offered
placements are only in French. Also in the case of Ireland, there is lack of
placements. Further, there would be very beneficial to establish a partnership
with the universities or institutions in the United Kingdom, as there is a great
demand for the placements from the side of Czech students expected. The
problem with such a partnership can be that the mobility would be unilateral
(only from the side of the Czech Republic) because the English students might
not wish to travel as it prolongs their studies, which is very costly for them.
(Respondent_A, 2015)

To conclude the outgoing student mobility within Erasmus+ exchange study
programme at the whole university, the next representative of Mendel
University in Brno was the Erasmus Institutional Coordinator, Department of
International Relations and Internationalization of Mendel University in Brno.
After a short discussion, similar conclusions as in the case of interview with
Respondent A were found.

COUNTRY | PLACEMENTS | COUNTRY | PLACEMENTS
Austria 18 | Latvia 8
Belgium 20 | Lithuania 40
Bulgaria 5 | Netherlands 38
Croatia 21 | Norway 14
Cyprus 3 | Poland 64
Estonia 17 | Portugal 23
Finland 78 | Romania 3
France 66 | Slovakia 32
Germany 43 | Slovenia 19
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Greece 32 | Spain 112
Hungary 20 | Sweden 3
Ireland 3 | Turkey 71
Italy 47 | UK 2

Table 14 - — The placement offer of the Mendel University in Brno, for the year
2014/2015 (Respondent_ B, 2015); adjusted by the author

As it can be seen in the table above, there are in total 802 placements for the
exchange study programme Erasmus+ offered at Mendel University in Brno.
The countries which dominate in the offer are Spain (112), Finland (78), Turkey
(71), France (66) and Poland (64).

Year 2010/11 2011/12 2012/13 2013/14 2014/15

Students | 176 187 183 195 249

Table 15 — Outgoing exchange study mobility at Mendel University in Brno between
2010 — 2015 (Respondent_ B, 2015); adjusted by the author

Further, the amount of outgoing students for exchange study programme
Erasmus+ has increased in past five years, which is obvious from the previous
table. The amount of outgoing students increased by more than 40% in 2015
compared to the academic year 2010/2011. (Respondent_B, 2015) The reasons
for that are following: greater offer of the placements at the university,
increased popularity of the programme, and greater budget from the EU.

6.2.2 UC Leuven-Limburg, Belgium

In order to better understand the answers of the students of UC
Leuven-Limburg, two expert interviews were conducted with the
representatives of the department of the foreign affairs, who have been in daily
contact with the outgoing Erasmus+ students.

Firstly, a Skype interview with the Departmental Coordinator of the
International Office was conducted. After the conversation, many interesting
facts were uncovered and certain obscurities were clarified. This Belgian tertiary
institution is more practically than theoretically oriented and offers only
bachelor level of studies; it is entitled as a university of applied sciences and the
students graduate as so called professional bachelors. The countries included in
the partnership are: Austria, the Czech Republic, Denmark, Finland, France,
Ireland, Italy, the Netherlands, Norway, Portugal, Spain, Sweden, Turkey and
the United Kingdom.

Among the factors influencing a student’s choice of country for exchange study
programme, the language and the perceived level of education should be
mentioned. Also, students have a negative prejudice about the level of education
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in certain southern and eastern countries; however the expectations not always
match the real situation in the country. Therefore a lower demand has been
observed for these southern and eastern countries. On the other side, there is a
great demand for western countries such as France and Spain, Portugal and the
United Kingdom. Based on the university long-term statistics, there are around
14.5% of all the students who are willing to go abroad for the purpose of studies
or internship, which is evaluated as quite a big number. Based on the
discussion, it was detected that the countries which should be included into the
offer or where the amount of placements should be increased are Bulgaria,
Greece, Estonia, Ukraine, Romania and Cyprus. (Respondent_C, 2015)

Further, a Skype interview with the International Relations Coordinator, Mrs
Carina Saelen, was conducted. The discussion revealed very important facts
about the outgoing student mobility at the institution. This Belgian university is
very close to the capital, Brussels, and two languages are spoken in the country
—Dutch and French. Therefore the students tend to travel to France very often.
Among the factors which might have an effect on students’ country choice Mrs
Saelen highlighted the cultural elements, host city entertainment, art,
architecture and its attractiveness, and definitely the economic elements such as
financing, distance from the home city and the future professional possibilities
(even though the students do not say it out loud). In general, the most popular
destinations are western countries such as France and Spain as well as the
United Kingdom and Ireland. The reasons for such a choice can be the language,
climate and relaxed way of living the students want to enjoy. On the other side,
the eastern countries are not very popular among the students — to name a few
Romania, Bulgaria and Russia — as those are seen as too far away and different
in the way of living to the students. Further, it was interesting to hear that
Germany is not very popular among the students as well. Apart from limited
places at German universities offered, there is not great demand for the
placements from the side of the students. The other aspect is the bilateral
mobility because not many German students are willing to travel to Belgium.
Further, there are not many students applying to study in the Netherlands. The
reason they have is a perception that the country is too close and too similar to
Belgium. Nevertheless, after they return back from the exchange programme in
this country, they often realise the differences and as their perception about the
country has changed, they spread this information at the university and
therefore the amount of students having an interest to travel to the Netherlands
is growing every year.

Usually, each student who applies for a placement gets the placement abroad.
The students are not pushed, but they are left to decide about the alternative
countries if there is great demand for their country of first choice. In the past,
there were always more placements than the students, which now tends to be
the other way around. Therefore, it is needed to make new contracts with other
tertiary institutions, even though it is not always easy due to the limits some
universities have, which is connected to their limited financial resources.

The contracts UC Leuven-Limburg has with the partner universities are mostly
long-term and last from 4 to 6 years. Only in 20% of cases, the contract was



Results 71

made only for 1 or 2 years, and the prolonging of the contract depends on the
bilateral mobility. The most common channel of contracting a new university
are the EAIE conferences, where about 4,000 participants present their
institutions. Personal contacts are another channel.

There are one or two students coming every year with the request to study at an
institution the university has no contract with. Apart from Mendel University in
Brno, these applications are mostly denied as there has not been good
experience with the long-term bilateral mobility between the two institutions.
The students are instead offered a place in the same country, but in a different
city. The other reason for such a decision is the fact that it is very time
demanding to organise new contract (and it happened very often that the host
country refused to close a contract) and that the university wants to control the
quality of education it offers to its students.

In the following table can be seen total amount of the placements offered at UC
Leuven-Limburg in the academic year 2013/2014. In total, 116 placements were
offered in the respective year for the purpose of exchange study. The countries
which dominate in the offer are France (25), Finland (13) and Spain (13).

COUNTRY PLACEMENTS COUNTRY PLACEMENTS
Austria 7 | Ireland 6
Cyprus 3 | Italy 4
Czech Republic 2 | Netherlands 4
Denmark 6 | Norway 7
Finland 13 | Portugal 4
France 25 | Spain 13
Germany 10 | Sweden 2
Hungary 3 | UK

Table 16 — The placement offer of the UC Leuven-Limburg, for the year 2014/2015
(Michaux, 2015); adjusted by the author

In the terms of repeated mobility, the students mostly use the opportunity to
study abroad again. Based on the feedback, the international office gets from the
students, there are around 99% of students who would recommend the
exchange study or would participate again. (Saelen, 2015)
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- Discussion

The future development of student mobility depends on optimum setting of
demand-supply to the mobility programmes and on future results from the
mobility. Since Europe is quite heterogeneous in terms of different languages,
cultures and institutions, there is still a long way to reach the optimum
integration in order to be competitive worldwide and to reach better living
conditions of its inhabitants.

This thesis was focused on the sociological and cultural aspects of university
students’ international mobility. The main objective of the thesis was stated in
the early beginning and thus secondary and primary research was done in order
to answer the three hypotheses.

The first hypothesis proposed that Czech and Belgian students choose a foreign
country for the purpose of their Erasmus+ exchange study programme based on
the cultural similarities in the host country with their home country. Since both
countries were determined as very uncertainty avoidant, there was an
assumption the students will try to avoid any unpredictable situations and
therefore will select culturally similar countries comparing to their home
country. In the case of the Czech Republic and Belgium, both countries are
determined as more individualistic and more masculine. After collecting and
analysing the answers of the students, important results appeared. In the case of
the Czech Republic, the students experienced their Erasmus+ exchange study
programme in twice as many different countries than their colleagues from
Belgian. After the discussion with the experts of the department of foreign
affairs at both universities, it was discovered that there is a different portfolio of
placements at the two universities. It was realized that Mendel University in
Brno has almost twice the number of countries and placements included in their
portfolio of partner universities when compared with UC Leuven-Limburg.

Moreover, after realising a simple statistical analysis, it was detected that the
countries, which the students visited for their Erasmus+ experience as well as
the countries they would select, if there were no limitations, are determined on
The Hofstede Centre’s scale as more individualistic and more feminine. In the
case of individualism/collectivism, the results can be taken as deterministic. In
the case of masculinity/femininity, the results pointed to the score 50, meaning
on the border with masculinity, therefore the result in the case of
masculinity/femininity dimension cannot be taken as purely deterministic. Also
in the case of Belgian students, the results were fitting into the cultural
dimension of Belgium more that in the case of the Czech students and Czech
Republic. This might be caused by the fact that Belgium is scored as extremely
uncertainty avoidant on The Hofstede Centre’s scale.

Next, the students determined the importance of certain factors which
influenced their choice of country before their Erasmus+ mobility. Based on the
results, the most important thing for them was the language. Further, other very
important aspects were the future benefits in the labour market the mobility
could bring them and the quality of education at the host university. Other
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important factors the students selected were host country image and the safety
in the host country. On the other side, the least important factors were the
distance of the host country from the home country and cultural similarities of
the host country with the home country. It was interesting to observe that the
factor Finance was much more important for Czech that for Belgian students.

Since the students determined that the future benefits in the labour market the
mobility could bring them were very important in their decision-making process
before the mobility, it was crucial to prove the attitude to the same statement
after they returned from their stay abroad. A positive correlation was proven
between these two answers, meaning the higher importance the students gave to
the factor as affecting their country selection, the more likely the students
answered that the mobility brought them a competitive advantage for their
future career. That is a very important finding about the effects the mobility has
on its participants. One could admit there is no proof the students will really get
a job due to experience of this particular mobility programme. Nevertheless,
since the students answered as they answered, they have to feel more confident
in their future career development and may be open to participate in the
programmes and projects they would not even think about before experiencing
this particular Erasmus+ mobility. And these single steps can help them to
succeed in the future labour market.

The second objective of the thesis was to prove that based on students’ opinion
the Erasmus programme has positive effect on one’s self perception and soft
skills. After gathering the students’ answers and after a deep statistical analysis
of the retrieved data, a positive correlation was detected between students’
self-assessment of their own skills before and after their Erasmus+ exchange
study experience. Such a result confirms that students think their soft skills
improved after they returned back from their stay abroad. Among these soft
skills, where there was with a significant level 0.05 statistically proven positive
correlation, are included: presentation skills, self-confidence, stressful situation
management, foreign culture understanding, awareness of one’s strengths and
weaknesses, correct decision-making, responsibility, individual problem
solving, team work, reading and understanding of text in the foreign language,
and writing an essay in a foreign language. It proves that the students rated
their skills with a bigger score after their Erasmus+ exchange study experience.
The only skill, where there was not with the same significant level statistically
proven positive correlation, was speaking about an academic topic in a foreign
language. Nevertheless, comparing the answers before and after mobility, an
increase was observed in the mean value and median for all the skills. That
means the students are thinking these soft skills improved after their recent
mobility experience and feel more confident in those areas, which are so
important for the employers in the labour market.

The third objective of the thesis was connected with mobility itself and so that
the students experiencing Erasmus+ exchange study programme are afterwards
more open to be mobile and move abroad for further studies or work. The
majority of students have not experienced any other mobility programme before
their recent Erasmus+ exchange study. The most common length of a
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programme for those, who experienced another mobility programme, was up to
3 months. Thus, it is expected that the students’ answers were mainly driven by
the outcomes of the recent Erasmus+ mobility. In all the questioned areas, a
very open attitude was observed in the students’ answers towards any future
international mobility. These areas included: participation in another
international mobility programme, living abroad more than 1 year, studying
abroad as a regular student, working abroad full-time, being reallocated abroad
as part of a job, and having life-partner from abroad. In all the areas, the
students (in all cases more than 86% of all the respondents) answered to each
single type of mobility very positively meaning they are open to participate in
another international mobility programme, live, study, work, or to have a
life-partner from abroad. In the case of participation in another international
mobility programme, the students would prefer an exchange study for 1 — 2
semesters abroad or an internship. Also there was found that Belgian students
are more open to participate in another international mobility programme or
study abroad as a regular student compared to the Czech respondents.

Further, interesting results were observed in terms of the countries the students
are willing to travel into. The majority of students are open to be mobile within
the borders of Europe, which was most evident in the case of working abroad.
That might be caused by an easy access to other European countries for the
students (lower or no requirements for visa or work permits). Also, a significant
percentage of the students are open to be mobile worldwide. This result was
unexpected as it means the European mobility experience might lead to the
openness to the world mobility very quickly and the institution — an attitude to
mobility — can be changed within one generation. For the students who
answered negatively in terms of their future international mobility, the main
reason was the social cohesion (a partner, family or friends) they have in their
home country.

The research could be further extended to the students who have not
participated in any mobility in order to find their motives and possible barriers.
Further, the questionnaire could be extended to questions related to the highest
level of education of student’s parents as there might be connection between the
student mobility and the family background. Both can be a subject of further
intercultural study in terms of European mobility.
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8 Conclusion

The main objective of the thesis was to bring recommendations for future
mobility of students in general (for next Erasmus+) but also specifically for two
selected countries with the respect to intercultural dimensions. These
recommendations are deeply discussed in this chapter.

In order to reach the objective it was crucial to answer the three hypothesis
stated in the beginning — the cultural relationship to student’s country selection
of Erasmus+ exchange study programme, student’s soft skills development after
the programme, and student’s attitude to further international mobility. In all
three cases the hypotheses were confirmed, even though in the case of cultural
dependence only partly.

It was proven that the students are selecting culturally similar countries in
terms of individualism/collectivism dimension of Hofstede’s definition. The
countries they selected tend to be more individualistic (people of these countries
are supposed to look after themselves and their direct family). In terms of
masculinity/femininity dimension of Hofstede’s definition, there was proven
that the students tend to choose more feminine countries (where the dominant
values include caring for others and quality of life in society).

It was further statistically proven that after the Erasmus+ exchange study
experience, the students evaluated their soft skills with higher scores when
compared to before the programme. These soft skills are currently very
important for the employers in the labour market and in some cases are
necessary for successful recruitment.

Regarding the students’ attitudes to future mobility after their recent experience
with Erasmus+, it was again confirmed that the majority of the respondents are
very open to future mobility programmes, living, studying, working or even
having a life-partner from abroad. The geographical area of the mobility was in
the majority of cases Europe, however, a significant percentage of the students
are open to further mobility beyond the borders of Europe.

Therefore, a clear conclusion based on the research realized can be made. The
Erasmus+ exchange study programme is very beneficial to its participants as it
has positive influence on their soft skills and on their attitude to future
international (not only European) mobility. The representatives of the
departments of the foreign affairs in both universities should bear in mind the
country cultural patterns and should focus on enlargement of the placements in
those countries which tend to be more similar in terms of
individualism/collectivism degree by Hofstede’s definition. In the case of the
Czech Republic, the most similar countries in terms of the individualism
dimension are: Austria, Estonia, Finland, France, Germany, Iceland, Ireland,
Latvia, Lithuania, Luxemburg, Malta, Norway, Poland, Sweden, and
Switzerland. For Belgium, the most similar countries in terms of the
individualism dimension are: Denmark, Finland, France, Germany, Hungary,
Ireland, Italy, Latvia, the Netherlands, Norway, Sweden, Switzerland, and the
United Kingdom. It does not mean the other countries should be neglected and
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not offered to the students. The other countries should be thus more promoted
and presented to the students in such a way they will feel an interest to choose it
for his / her exchange study (or further mobility). Due to the fact that the
students coming from these two countries want to minimize the risk from
choosing country not fitting to their expectations, with more information about
the “risky” (from their point of view) countries, their uncertainty could turn into
an interest.

However, some limitations should be mentioned. The sample was taken from
two pre-selected countries and two universities within the whole Europe. Also,
the number of respondents was only 57 in total, representing only a minor
group of all potential respondents. Further, only four interviews with the
representatives of the department of the foreign affairs were conducted. That
means there could be much more students involved and more interviews done
in order to give more relevant results of the whole European population.
Therefore, the conclusions of this thesis should be taken as tentative and should
be understood as one of the evidence of the presence of the national cultural
patterns in one’s decision making process in relation to the European mobility.

In spite of these limitations, a further research in the field of intercultural
relations would be more than beneficial in order to understand the personal
motives and behavioural patterns connected to the mobility and the
internationalization of Europe.
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75
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1,29236
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Appendix B: Students’ questionnaire layout

Erasmus+ Mobility Survey

By filling in this questionnaire you contribute to my master thesis entitled "European Mobility of
Students in Erasmus Programme with Intercultural Focus”.

It takes maximum 10 minutes of your time and | guarantee that your answers will be treated
anonymously since only aggregate results will be presented in the diploma thesis.

Thank you very much for your truthful and sincere answers.

Bec. Michaela Travnickova

\\W}}é UC Leuven

Limburg
S
1N

Age*

) Younger than 20
@ 20-22

© 23-25

() Older than 25

Gender *

() Female
& Male

HOME university *

() Mendel University in Brno, Czech Republic
(0 UC Leuven-Limburg, Belgium

Field of study *
(choose one of the options)

| study *
(& Fulltime
() Parttime
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Country of HOST university | was now on Erasmus+ *

(choose one of the options)
I x|

If | could without any limitations (finance, placements available) choose again a country for my
Erasmus+, | would choose *

(choose one of the options)
| ¥

1, personally, finance my basic study expenditures (e.g. accommodation, food, tuition fee, books) *

() Yes, | contribute by 50% and more
() Yes, | contribute by less than 50%
() No, | do not contribute to the financing of my education

When deciding about a country, where | wanted to spend my Erasmus+, | particularly focused on: *
(1 means the lowest and 10 the highest importance)

1 (not 10 (very
important) 3 4 5 9 7 8 ? important)

Finance ® @ @ ® (@) © @ @ © (&)
Cultural
similarities of . ~ ~ . - ~ ~ -
host and home w. © © b © © © e © o
country
Safety in the host - . - - ﬁ
country b < © O © © @ @ @ ©
Distance from my - - . - .
home country w < “ © © © Q @ o ©
Host country = . o B =
image () @ © @ © @ 3] ©
Language O @ © © © e e e e ©
Quality of
education at the © @ Q (@) (@) (@) @ (@) Q @)
host university
Future benefits in . = = = B

(@) (@] Q (@] (@] @) @) © Q Q

the labour market
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BEFORE | experienced this Erasmus+ exchange study, | feel that my skills in the following areas
were: *
(1 means very weak and 5 very strong skills)

1 (very weak) 2 3 (average) 4 5 (very strong)
Presentation skills O @ © Q @
Self-confidence (@] (@) @ [®) @
Stressful situation = = -
management © © © bt @
Foreign cultures = B : '
understanding © < et g @
Awareness of my
strengths and (®)] © © @) (®)
weaknesses
Correct decision- ® ” o . -
making © d e bt
Responsibility (@] @ @ (8] ©
Individual problem . ” » "
solving @ © @ bt ©
Team work (7] @ Q@ @ @
Reading and
understanding of . '
text in the foreign ® © - © .
language
Writing an essay in
the foreign (@) © (@) Q (@)
language
Speaking about an
academic topic in - @ ® ~
the foreign - o - g -

language
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And NOW | feel that my actual skills are: *
(1 means very weak and 5 very strong skills)

Presentation skills

Self-confidence

Stressful situation
management
Foreign cultures
understanding
Awareness of my
strengths and
weaknesses
Correct decision-
making

Responsibility

Individual problem
solving

Team work

Reading and
understanding of
text in the foreign
language

Writing an essay in
the foreign
language
Speaking about an
academic topic in
the foreign
language

1 (very weak)

©

3 (average)

Q

5 (very strong)

Erasmus+ experience gave me a competitive advantage which will help me in my future career *

19
@]

Yes
No

Since | returned from Erasmus+ | am more interested in the international affairs at my university

or

&)

country *

Yes

) My interest is the same as before Erasmus+

(&)

No

| would participate in Erasmus+ (or another international mobility programme) again *

©
(@)

Yes
No

| would prefer *

(select 1 — 3 answers)

() Study abroad (1 or 2 semesters)

a
(@]

Intensive programme (1 to 3 weeks)

Internship programme
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| wouldn't participate in Erasmus+ (or another international mobility programme) because of *

(O Financial aspects
() My expectations from this Erasmus+ were not fulfilled
(O 1 have no further interest in international mobility

O Jiné:| ]

Following questions are connected with your general attitude to the international mobility - so
please do not feel limited only by Erasmus+ exchange study you now experienced.

Before this Erasmus+ exchange study, my experience from another international mobility
programme is *

(O More than 12 months

© 6-12 months

) 3-5months

() Lessthan 3 months

) 1 have no other experience

In general, | am open to live more than 1 year abroad *
© Yes
© No

If yes: In which country? *

(O In the same country | was now on Erasmus+
) In another European country

© In another country (except Europe) worldwide

If no: For me, the following reasons are *
(1 means not important and 5 very important)

1 (not 5 3 4 5 (very
important) important)
Partner, family, ® © @ O O

friends
Possession of
some immovable
property in home © (®)] © © @)
country (such as

flat or house)

Job | have in my 5 = - - -
home country \ © “ o <
Patriotism to my - R

Q @ @ © ©

home country

I do not feel safe
in foreign Q (@) @ (@) (@)
environment

In general, | am open to study abroad as a regular student *
O Yes
© No
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If yes: In which country? *

) Inthe same country | was now on Erasmus+
() In another European country
) In another country (except Europe) worldwide

In general, | am open to working abroad full-time *
) Yes
© No

If yes: In which country? *

© Inthe same country | was now on Erasmus+
() In another European country
© In another country (except Europe) worldwide

In general, | am open to be reallocated abroad for a certain period of time as part of my job *
) Yes
O No

1 am open to have a life-partner from abroad *
) Yes
© No

Thank you for filling in the questionnaire!
If you are interested in the results of the research, please enter your e-mail address and as soon as
the results will be available, | will send a report to you.

Once again thank you!

Michaela

Your E-mail address:
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Appendix C: Results from the “Students’
questionnaire”
Age Total | % of total
Younger than 20 0 0%
20-22 30 53%
23-25 26 46%
Older than 25 1 2%
Gender Total | % of total
Male 14 25%
Female 43 75%
Home University Total | % of total
Mendel University in Brno, CR 34 60%
UC Leuven-Limburg, Belgium 23 40%
Field of study Total | % of total
Agriculture, food, forestry and fishery 9 16%
Architecture and building 1 2%
Arts 2 4%
Business, management and administration 29 51%
Engineering and engineering trades 1 2%
Foreign languages 1 2%
Informatics and computer technologies 1 2%
Law 4 7%
Social work and behavioural science 1 2%
Not specified 8 14%
| study Total | % of total
Full-time 57 100%
Part-time 0 0%
Country of HOST university | was now on Erasmus+
Mendel Mendel UC Leuven- UC Leuven-
% of University | University Limburg Limburg
Total total total % of total total % of total
Austria 2 4% 1 3% 1 4%
Bulgaria 1 2% 1 3% 0 0%
Estonia 1 2% 1 3% 0 0%
Finland 6 11% 4 12% 2 9%
France 5 9% 3 9% 2 9%
Germany 4 7% 2 6% 2 9%
Greece 3 5% 3 9% 0 0%
Hungary 1 2% 1 3% 0 0%
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Ireland 7 12% 2 6% 5 22%
Italy 1 2% 1 3% 0 0%
Lithuania 1 2% 1 3% 0 0%
Netherlands 3 5% 2 6% 1 4%
Poland 3 5% 3 9% 0 0%
Portugal 3 5% 2 6% 1 4%
Slovenia 2 4% 2 6% 0 0%
Spain 8 14% 0 0% 8 35%
Sweden 1 2% 1 3% 0 0%
Turkey 3 5% 3 9% 0 0%
United
Kingdom 2 4% 1 3% 1 4%

If I could without any limitations (finance, placements available) choose again a country for my
Erasmus+, | would choose

% of I\/!ende_l l\/!ende_l UC_ Leuven- UC_ Leuven-
Total total University | University Limburg Limburg
total % of total total % of total
Austria 2 4% 1 3% 1 4%
Croatia 1 2% 0 0% 1 4%
Cyprus 1 2% 1 3% 0 0%
Denmark 2 4% 2 6% 0 0%
Finland 6 11% 6 18% 0 0%
France 7 12% 4 12% 3 13%
Germany 1 2% 1 3% 0 0%
Hungary 1 2% 0 0% 1 4%
Iceland 1 2% 0 0% 1 4%
Ireland 3 5% 2 6% 1 4%
Italy 1 2% 0 0% 1 4%
Netherlands 4 7% 4 12% 0 0%
Norway 5 9% 4 12% 1 4%
Other 2 4% 0 0% 2 9%
Slovenia 1 2% 1 3% 0 0%
Spain 8 14% 1 3% 7 30%
Sweden 4 7% 3 9% 1 4%
Switzerland 1 2% 1 3% 0 0%
United
Kingdom 6 11% 3 9% 3 13%
I, personally, finance my basic study
expenditures (e.g. accommodation, food, | Total | % of total
tuition fee, books)
Yes, | contribute by 50% and more 20 35%
Yes, | contribute by less than 50% 23 40%
No, I do not contribute to the financing of
my education 14 25%
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When deciding about a country, where |
wanted to spend my Erasmus+, | particularly ST.

focused on: ISR R DEVIATION

(1 - not important, 10 - very important)
Finance 55 5 2,952
Cultural similarities of host and home country 3,6 3 2,282
Safety in the host country 6,0 6 2,800
Distance from my home country 3,5 2 2,680
Host country image 5,5 6 2,612
Language 7,7 9 2,655
Quality of education at the host university 6,6 7 2,595
Future benefits in the labour market 6,8 7 2,619

BEFORE | experienced this Erasmus+ exchange study, | feel that my skills in the following

areas were:
MEAN | MEDIAN Sl
DEVIATION
Presentation skills 3,0 3 0,886
Self-confidence 2,8 3 0,875
Stressful situation management 3,0 3 0,886
Foreign cultures understanding 3,0 3 0,973
Awareness of my strengths and weaknesses 2,9 3 0,718
Correct decision-making 3,1 3 0,714
Responsibility 3,5 4 0,984
Individual problem solving 3,4 3 0,858
Team work 3,5 4 0,825
Reading and understanding of text in the foreign
language 3,1 3 0,934
Writing an essay in the foreign language 2,8 3 0,982
Speaking about an academic topic in the foreign
language 2,8 3 1,005
And NOW | feel that my actual skills are:
(1 - very weak, 3 - average, 5 - very good)
ST.
MEAN MEDIAN DEVIATION
Presentation skills 3,7 4 0,745
Self-confidence 3,8 4 0,732
Stressful situation management 3,5 4 0,782
Foreign cultures understanding 4,1 4 0,817
Awareness of my strengths and weaknesses 3,7 4 0,827
Correct decision-making 3,6 4 0,855
Responsibility 4,0 4 0,803
Individual problem solving 3,9 4 0,803
Team work 3,9 4 0,673
Reading and understanding of text in the foreign
language 4,1 4 0,662
Writing an essay in the foreign language 3,9 4 0,748
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Speaking about an academic topic in the foreign

language 3,9 4 0,789
Erasmus+ experience gave me a competitive
advantage which will help me in my future

career Total | % of total
Yes 52 91%
No 5 9%
Since | returned from Erasmus+ | am more interested in
the international affairs at my university or country
(Yes=1, Same=0, No=0) Total | % of total
Yes 28 49%
My interest is the same as before Erasmus+ 27 47%
No 2 4%
| would participate in Erasmus+ (or another international
mobility programme) again Total | % of total
Yes 53 93%
No 4 7%
| would prefer Total | % of total
Study abroad (1 or 2 semesters) 36 47%
Intensive programme (1 to 3 weeks) 10 13%
Internship programme 30 39%
I wouldn’t participate in Erasmus+ (or another
international mobility programme) because of Total | % of total
Financial aspects 0 0%
My expectations from this Erasmus+ were not fulfilled 0 0%
I have no further interest in international mobility 3 5%
Other: | am finishing my studies 1 2%
Before this Erasmus+ exchange study, my experience
from another international mobility programme is Total | % of total
More than 12 months 1 2%
6 - 12 months 4 7%
3 - 5 months 4 7%
Less than 3 months 12 21%
I have no other experience 36 63%
In general, | am open to live more than 1 year abroad Total | % of total
Yes 50 88%
No 7 12%
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If yes: In which country? Total | % of total
In the same country | was now on Erasmus+ 6 12%
In another European country 25 50%
In another country (except Europe) worldwide 19 38%
If no: For me, the following reasons are (1 - not ST.
important, 5 - very important) MEAN | MEDIAN | DEVIATION
Partner, family, friends 4,14 5,00 1,46
Possession of some immovable property in home
country (such as flat or house) 1,43 1,00 0,53
Job | have in my home country 1,71 1,00 1,11
Patriotism to my home country 1,86 1,00 1,46
I do not feel safe in foreign environment 1,71 1,00 0,95
In general, | am open to study abroad as a regular
student Total | % of total
Yes 49 86%
No 8 14%
If yes: In which country? Total | % of total
In the same country | was now on Erasmus+ 13 27%
In another European country 20 41%
In another country (except Europe) worldwide 16 33%
In general, | am open to working abroad full-time Total | % of total
Yes 50 88%
No 7 12%
If yes: In which country? Total | % of total
In the same country | was now on Erasmus+ 9 18%
In another European country 30 60%
In another country (except Europe) worldwide 11 22%
In general, | am open to be reallocated abroad for a
certain period of time as part of my job Total | % of total
Yes 55 96%
No 2 4%
| am open to have a life-partner from abroad Total | % of total
Yes 49 86%
No 8 14%




