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INTRODUCTION

The aim of this thesis is to find out whether an early start of learning English
as the second language is all in all beneficial for learners. By the early start is meant
the age of three or four years. As the title suggests, an objection, that such an early
education can cause problems in the future language development, is also taken

under consideration.

The teaching of a foreign language is massively misunderstood in the Czech
Republic due to the instant underestimated perception of the position of a teacher in
our society. This consequently leads to, among other things, the false presumption
that teachers at the primary level do not have to be as well educated in the foreign
language as their colleagues who teach older students - as their pupils learn only the
simple language covering numbers, colours, animals and some nursery rhymes and
songs. Sometimes we can even come across the idea that it is enough for such a
teacher to be just a few lessons ahead of his/her pupils. This approach is of course a
clear example of a monumental failure considering teaching practise in general, no
matter the subject, students’ age or the type of a school. The younger the pupils are,
the higher is the necessity to understand them and to know how they make sense of

the world. The knowledge about children’s learning process is crucial.

Therefore, the first part of this paper focuses on the theoretical background.
This includes description and comments on the general concepts of learning a foreign
language determined by the age of learners, a brief introduction into developmental
psychology namely Piaget, Vygotsky and Bruners's theories, and also other
suggestions which can be helpful considering the planning of lessons. Furthermore, it
deals with the question of the first and second language interconnection and a

supporting environment for learning.

The second part consists of three types of questionnaires. One set has been
distributed to parents, whose children currently attend a nursery school, the second
one to teachers teaching English at primary schools and the third set has been given
to headmasters and headmistresses. All originals can be seen in attachments as well

as filled-in questionnaire from each set. There is also a chapter devoted to
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comparison of pupils who started learning English at the age of three or four and
those who started at the age of the third class.

The methods to be used are mainly studies of various works concerning
learning English as a second language. The second part contains the analysis of

collected questionnaires.

The sources for the theoretical part are all listed at the very end of the thesis.
Nevertheless, | would like to name authors, whose works are more significant for this
paper - Lynne Cameron, Susan Halliwell, Jeremy Harmer, Wendy A. Scott and
Lisbeth H. Ytreberg. Concerning quotations and references, their sources are
mentioned in the text as used or discussed, giving the name of the author, the year of
publishing and the number of the page or pages in a bracket. When the author is

mentioned in the paragraph or that particular part, the name is omitted.

Throughout the following chapters, expressions such as pupils, young
learners and students are often mentioned. Terms "pupil” and "young learner" refer
to children up to eleven years of age. "Students™ corresponds to learners of all ages in
general. Various suggestions are often illustrated with examples based on my
teaching experience. | have been teaching English for two years now at a private
language school which offers language courses from the age of three. Although I do
hold several courses for adults, I mainly teach children. Due to this fact, | have

experience with children from three to twelve years.

This thesis attempts to prove that in the long term, positive results of an early
start of learning English are not so verifiable. Furthermore, that the advantage of
such a head start over those learners who begin for example in the third class or later,
can be quickly reduced even to a minimum level by a competent and diligent teacher.



1. THE THEORETICAL PART

1.1. Features of learning determined by the age

One of the major issues that has a great impact on the educational system is
the argument over how much of a foreign language can a child absorb during a
lesson. The general idea is that children learn only the simple language because that
is all they can comprehend. This is undoubtedly true for some children, but as some
teachers can confirm, there are some whose pace could be quickened without serious
difficulties.

This brings us to the most crucial and - in the same time - the most
problematic point - every pupil is unique! What fits for one, does not necessarily
work for the other. No one has yet come up with a concept that would be universal.
There is also a question whether such a concept even exists. Nevertheless, there are

experts who focus on the process of learning from the pupils’ point of view.

More or less they all agree that there is at least one criterion that can be
applied in general. Age of the pupils can say a lot about their average abilities.
Again, the word average is important here, meaning that the majority of children of a
specific age can do a certain thing, they react in a certain way that can be predicted
and therefore provoked or prevented and their attention can be caught by certain
methods. That is why it is extremely important for a teacher to be aware of what a

child of a specific age is capable of.

Scott and Ytreberg, who deal with the issue of education of young learners,
present a system dividing children into two groups - five to seven years old and eight
to ten years old.



According to them, five to seven vyears old children are capable of the

following:

- “They talk about what they are doing.

- They can tell you about what they have done or heard.

- They know that the world is governed by rules. The rules help to nurture a feeling
of security.

- They understand situations more quickly than they understand the language used.

- Their own understanding comes through hands, eyes and ears. The physical world
is dominant at all times.

- They have a very short attention and concentration span.

- They love to play, and learn best when they are enjoying themselves. But they also
take themselves seriously and like to think that what they are doing is ‘real’ work.

- They are enthusiastic and positive about learning.” (1990, p.1)

This gives us a very clear idea of how the lesson should look like. Obviously,
it is important to appeal all the senses. Spoken word is not enough for it concerns
only the hearing, written word is meaningless as the children cannot write nor read.
However, it is possible to let the children feel the language. For example, verbs
concerning the movement such as jump, stand, run, walk, raise (the hand) can be
inculcated through physical exercises. All kinds of colours, animals and plants can be
illustrated using the pictures or models. There is also a way to make the pupils taste
the language. For example, while presenting various types of fruits we can let them
eat the real fruit such as an apple or an orange. The new expression will be quickly
bound with a very clear idea of a specific object.

For all of this teachers need a lot of supplementary materials. The exercise
book is simply not enough. In fact, at this level it is the other way around. The book
becomes a supplemental material, while all those pictures, models, and other tools
overtake the role of the major source of learning the language.

Routines are another helpful means to teach a second language. Each lesson
should have an established order. For example — at first comes the revision of what

we have learnt the previous lesson, the homework is assigned at the end of the



lesson. Once the children get used to the system they feel secure and therefore more

relaxed and enthusiastic about the learning.

Routines can also be used for the development of the language itself. Bruner
claims that they “combine the security of the familiar with the excitement of the
new...” (Cameron, 2001, p.9). They provide a space for language growth. A familiar
sentence which presents a certain task can be modified by using more complex

language and in such a way encourage the development.

I can confirm that routines are extremely handy in practice. Speaking for
modification of spoken instructions, once my pupils are able to follow simple ones
themselves without me showing them what to do, I give the same instruction at the
language level of teenage or adult students. Children have no problem to get used to
it.

Rhymes and songs represent a wonderful tool to teach young pupils whatever
the teacher aims. Some sort of hello and goodbye songs should be a part of every
lesson, no matter how long or short they are. | sing with pupils at least three songs
every lesson because | have found them highly effective. | try to support the songs
with physical movements that reinforce the meaning of the words. Sometimes, this is
rather difficult as | want to be sure, that there will not be any misunderstanding.

Therefore, from time to time | check the meaning pupils get by asking them directly.

There are also songs that cannot be backed by any physical response, not any
I am aware of anyway. These songs are nevertheless used to learn and practise
certain phrases, such as - How are you? I'm fine, thank you. Even three years old
children are able to respond to the question in a very short time and with no mistake.
Another way how to encourage the understanding of words in songs are pictures. For
instance, a rhyme with preposition can be at first presented with pictures and after
that practised by physical exercises.

It is true that a concentration span is very short at this age. Nevertheless, there
1s a very easy way to keep pupils’ concentration and that is to change activities. For
example, to practise the verb “to have” you can either play a game where children
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are sitting in a circle on the floor or where they stand in a circle but one of them is in
their midst. For both you need a set of flashcards that the children are already
familiar with. In the first one mentioned, one of the pupils takes a flashcard while
others keep their eyes closed. Once knowing what is in the picture, the others ask the
question Have you got ... ? in order to find out what it is. During the secondly stated
game, children standing in the circle are holding flashcards and the child in the midst
has his/her eyes closed. | turn him/her around and when 1 stop, the task is to say
correctly what is in the picture that is holding the child opposite using the phrase
She/he has got... .

Children are more eager than older students to please a teacher and fulfil the
expectation in order to get praised. It is easier to motivate them to hard work and we
can see that they are really doing their best to accomplish the task. At such a moment
it is vital to let the children know that you have noticed their effort and praise them

for the outcome however small it is.

At the same time, pupils should be aware of what they are praised for. And in
my opinion, it must also be done with great caution. Otherwise, they get used to it
too much and will expect it all the time without making effort at all. 1 emphasize
great caution because | think there is a very thin line between pupils who are
unconcerned about showing their best as they believe they will be praised anyway
and those who try hard but are simply not good enough. In the first case, a teacher
should let the child know, that s/he is aware of that and s/he does not appreciate it,

while in the second case the teacher should find a way how to encourage them.

Alongside this, another problem rises; there might be a child in the classroom
who must win otherwise they do not like the game. They rather refuse to take part
than to be the second or worse. Face to face to this, | implemented a rule in my
lessons: You either participate in all games or in none. If you do not want to play
anything, sit on the chair and draw something. | am pleased to say that it has been

working so far.



Young learners are undeniably more opened and do not feel embarrassed
during various activities. This lack of inhibitions causes that they are more likely to
play with the language, to repeat sentences using a proper intonation and try to speak
regardless of mistakes they could make. A teacher should definitely make some use
of this. On the other hand, s/he should be also cautious. Any mistake that is not
corrected at the moment can become a bad habit - meaning that a pupil can learn the
particular phrase, intonation or pronunciation incorrectly. We are witnesses of this all
the time, when a child adopts the wrong pronunciation of his/her teacher. Once the

damage is done it is incredibly difficult to change it.

Eight to ten year olds are characterised in the following way

- “They can tell the difference between fact and fiction.

- They ask questions all the time.

- They rely on the spoken word as well as the physical world to convey and
understand meaning.

- They are able to make some decisions about their own learning.

- They have a developed sense of fairness about what happens in the classroom
and begin to question the teacher’s decisions.

- They are able to work with others and learn from others”

(Scott and Ytreberg, 1990, p. 3)

While five to seven year olds play with the foreign language at the beginning
of the learning process just as they did with their mother tongue when they started to
use it for the first time, eight to ten years old children become aware of the language
itself. Therefore, they need to learn through other means such as writing and reading.
This way language turns to be permanent and separated from events taking place

around them.

From my experience, children of this age ask me one specific question: What
does it mean in Czech?. Younger pupils never ask this. You show them a picture and
it is clear for them. It seems to me, as if the older children want to make sure they

understand it correctly.



Speaking of making their-own decisions during learning English, I think that
the age of eight years is too early. A notebook can serve as a good example. When
you let children in the fourth class decide how their notebook will look like and how
they are going to make notes, it will look like a mess at the end — in most cases
anyway. For that, | either make copies that they simply stick down or | tell them
precisely what to write and where. From the fifth class | only recommend what the
notebook should look like. Although sometimes | reckon that even pupils in the

seventh class and older would do better with copies.

The sense of fairness plays a very important role for me being a teacher. |
think, that ignoring this can cause enormous problems concerning the classroom
atmosphere. Once the children start to feel unsecure or even frightened, because they
are not sure what to expect from the teacher the fruitful environment for learning is

damaged and the process of learning itself is disarrayed.

That leads me to the question of an appropriate reaction to misbehaviour. |
prefer avoiding extra homework. | found out that leaving children out of games they
like is far more effective. There is a nine years old boy in one of my groups. It took
only two games to make him understand that he can never win by cheating. Other

times | simply do not count points gained by cheating.

Lately, | also started to use a very specific phrase in certain groups - | do not
help naughty children. Although, I was not sure about it at first, it has proved to be
highly efficient. Especially, when there is new vocabulary to learn, pupils need hints
in order not to fail in games. Surprisingly, it took only one round of the game for
them to realise that, too. Unfortunately, this effect lasts only for a short time and does

not work at all concerning bright children.
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1.1.1. Content versus Attitude

Susan Halliwell presents two sorts of goals: the content goals and the attitude
goals. “Content goals are concerned with the elements of language and ways in
which they are used.” Attitude goals are those “which relate to the kind of learning
experiences we set up and the relationships and atmosphere of the language
classroom” (1992, p.10). She further claims that the balance between them poses the
main difference between primary and secondary language education. | think, that all
the teachers with even minimal teaching experience must agree on this point of view.

I reckon that the impact of both these types of goals can be measured.

There are two possible approaches to compare students and their language
skills in the class. You can either focus exclusively on their set of knowledge — their
vocabulary, grammar skills, how well they cope up with listening exercises — or you
can try to find out by observation what is their attitude towards the language itself —
whether they are willing to try the “new” they have learnt during the lesson, if they
cooperate, how they are able to face up the negative assessment, how they react
when confronted an unexpected challenge, whether they want to learn anything at all.

In terms of the firstly mentioned approach, it is not so difficult to draw level
with someone who is considerably better at the starting line. As a proof | put my
experience. | began to learn English in the first year at the grammar school. There
were only seven of us from sixty students who had never studied this language
before. Nevertheless, one year later, again at the beginning of the school term, we all

wrote a benchmark test and | achieved the best results from the whole class.

The reason why | got so good so quickly was mainly our teacher and the fact
that | loved playing computer games and my older brother refused to install them in
Czech. Considering the teacher, every time we started a new topic we got about forty
of fifty new words written on the board and we knew that we would have to learn
them till the next lesson. My English teacher also got tired very quickly of me having
most of the exercises in my text book and workbook done before we managed to do
them during the lesson. | was at least one unit ahead because | simply enjoyed
discovering English on my own. Soon she began to give me extra homework and

from time to time even extra lessons.
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Although I do not consider my-self exceptionally good at English, I believe
that my attitude is rather rare in these days. Of course, | realise that | was extremely
lucky to have such a devoted teacher who was willing to do extra work in order to
encourage me. As | have noticed lately, this is probably even scarcer. In conclusion,
from my point of view, the age when someone starts to learn a foreign language does

not matter. It is the attitude that is principal.

To develop a “friendly” attitude towards a foreign language is far more
complicated and challenging for the teacher than any other task and it plays a major
role in pupil’s future education. As this paper concentrates on young learners, I think
the development of a positive attitude should be a key goal of all teachers across all

subjects.

1.2. Developmental psychology

Nowadays, it is generally agreed that the needs of pupils should be placed in
the centre of teaching and the curriculum planning. In order to do so we inevitably
must deepen our knowledge about the children’s learning. That means to focus on
the developmental psychology, namely its two main theorists: Piaget and Vygotsky

and also Bruner who considers language indispensable for the cognitive growth.

1.2.1. Piaget

In Piaget’s approach the child is in instant interaction with its surroundings
solving various problems. To manage that, s/he puts a certain action to the test. This
is the moment when learning occurs. Once the procedure is tested, it becomes
internalised. According to Piaget, the action is fundamental to cognitive

development.

There “are two ways in which development can take place as a result of

activity: assimilation and accommodation. Assimilation happens when action takes
12



place without any change to the child; accommodation involves the child adjusting to
features of the environment in some way” (Cameron, 2001, p.3). An example of
assimilation would be adapting a new tool for an action that was previously
accomplished by using another tool. During accommodation the child reveals the

new possibilities given by the new tool and makes use of them.

Furthermore, in his theory, Piaget also claims that the development occurs in
a series of stages. At each of these a child is capable of certain types of thinking - for
example the thinking using rules of logic is unavailable to children before they reach

eleven years of age or more.

The Piaget’s theory was however extensively criticised. Underestimating
children’s abilitiecs was one of the reasons. His opponents objected that the way of
thinking Piaget held as too advanced for a specific age, can be developed by using
appropriate language and tasks. Another objection was raised due to the fact that the
theory neglects the social dimension of live. The child is not considered as a member
of a society, where communication plays an important role in interpersonal

relationships.

I must agree with these opponents. | witnessed pupils who are able to outdo
two or three years older children. In terms of language learning, there is a boy in the
fifth class who passes KET tests (Cambridge English: Key) with no worse outcomes
than 90 %. The key of his success is the individual approach. If it can work in one
case, why not in others? Managing that in a larger scale is an entirely different
question. It seems to me, that the only possible way how to provide teachers with the
opportunity to pay attention to every pupil individually is to drastically lower the
number of them in the class. However, this is not feasible in the current educational

system. Nevertheless, the possibility exists.

Based on the child’s characteristic as an active learner and thinker we can
make one positive conclusion at least. As the child interacts with the world around,
“the environment provides the setting for development through the opportunities it

offers the child for action” (Cameron, 2001, p.5).
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1.2.2. Vygotsky

Unlike Piaget, Vygotsky does not omit the social aspect of the child’s
development. Adults play an important role here for they help children to learn and
through that they mediate the world for them. So it is the action in a social context
with other people around that comes first. The independence in both doing and

thinking is developed gradually through the years.

Moreover, he stresses the importance of language as a generator of a
fundamental shift in cognitive development. “Language provides the child with a
new tool ... for organising information through the use of words as symbols.”
(Cameron, 2001, p.5) As children we all tend to speak aloud in order to make sense
of the world. As we grow up, we abandon this way of organising information and
adapt a new one — we create an “inner speech”. This shift is called internalisation.
However, at the beginning of the process a single word that comes out of a child’s
mouth carries a whole message. Later, the language develops and we are able to put

together a whole sentence.

Personally, Vygotsky’s theory is far more closer to me, as it puts emphasis on
the social aspect. When we are little, we perceive the world as the people around us —
family — present it. Not until we are older, we start to decide for ourselves what to
believe in. Without people around us we would be hardly motivated to do so. | dare
say that without them, our development would stop at the point necessary for

surviving.

1.2.3. Bruner

Scaffolding is a term used to label the talk through which parents/adults
support a child in carrying out a certain activity. The experiments showed that
throughout scaffolding children are far more interested in the given task as the
parents make it easier for them by breaking it down into smaller steps. The
frustration that children might sometimes feel during achieving the goal is controlled
as the adults provide a demonstration if necessary and also point out what is

14



important. As was explained above, the talk is essential for scaffolding which implies
that for Bruner the language is the most important tool for cognitive growth.

Scaffolding is a useful technique during teaching. When I think of my
practice | use it almost every lesson. The main purpose of it is that it keeps pupils
motivated throughout the whole task, although they might feel discouraged at the
beginning, because of its demanding character. It also helps me to achieve the aim |
plan. I have noticed that even when you set a task that is too difficult for pupils at the
time, they find a way to deal with it. Nevertheless, they use what they already know
instead of the new they have just learnt. Speaking of English lessons, they use an old
piece of grammar they are familiar with very well rather than the new one. In view of

this fact, | try to cut the task into smaller, less demanding steps to avoid this.

1.3. Other theories & suggestions

1.3.1. The Critical Period Hypothesis

It suggests that the reason why young students learn the second language
more effectively than older ones is that “their brains are still able to use the
mechanisms that assisted first language acquisition” (Cameron, 2001, p.13). Accent
is given as a concrete proof. Those who start to learn the second language in older
age can never achieve the same levels of proficiency. The objection, however,
reminds that while the benefits of an early start concerning native-like proficiency is

undeniable, in term of communicative skills those benefits are not so convincing.

In my point of view, this theory cannot be applied in the Czech Republic or
any other country where English is not the official language. Most teaching here is
done by Czech teachers and therefore children have no chance to learn the native
accent. | know people who have been learning English from kindergarten age and
still do not master using the accent much more than | do. Of course, the situation is
different when pupils are taught by a native speaker all the time but this happens very

rarely.
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For students learning English as a foreign language there is only one way to
achieve such proficiency - live there for some time and adjust.

1.3.2. The Competition Model

This theory relies on cues. Each language contains various cues. For English
it would be the word order. With the knowledge of the fixed word order we can
deduce the meaning of the sentence — what is the subject and what is the object. The
problem emerges when the first and the second language rather differ in types of
cues than share them. That subsequently causes young learners more difficulties to

cope up with the second language and they often need help to notice the new cues.

| reckon the relationship between Czech and English is more likely
problematic. I try to avoid comparison because in the past it raised more questions
than brought answers and consequently caused more problems than it solved. In

terms of grammar these two languages are simply too different.

In conclusion, these theories and suggestions tell us how a child makes sense
of the world. This knowledge helps us to organise the lesson in order to make the
learning process for children as effective and friendly as possible. Nevertheless,
some of them are held from the position of the native speaker teaching English and
cannot be implemented in the Czech educational system.

1.4. First & Second Language interconnection

Cameron pays close attention to the effect of the first language development
on the second language growth. Based on the studies and experiments of other

experts she suggests several ideas.
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Firstly, the language skills we adopt in our mother tongue pretty much
determine our potential abilities considering a foreign language. Therefore, a teacher
should notice which parts of mother tongue are most advanced and be aware that the

same parts will be likely developed in a foreign language as well.

Secondly, students reproduce the language type used by their teachers. It is
true that nowadays children are surrounded by English on every step — music, films,
computer games, online games, books. Due to all these sources we can say that they
are exposed to the language in a great amount. On that account they should be able to
learn and mainly use it not only in the classroom but also outside the school.
Unfortunately, many students omit these great opportunities just because they are not
interested in it. Their English teacher becomes the only intermediary and his/her role

increases even more.

Here | would like to emphasise a key difference between boys and girls |
noticed during teaching. Most of boys between teen to sixteen years of age spend a
lot of their time playing computer games. Even more, online games are extremely
popular today. Due to that boys are in contact with English almost every day because
they need the language to understand it and to succeed in it. All of my students —
boys older than twelve - mentioned playing those games and some of them use
English during communication with players from foreign countries. On the other
hand, girls usually do not have such an interest and therefore there is no occasion for

them to practise the language outside the school.

1.4.1. The Language in the classroom

The modern trend of the second language education imposes that only the
foreign language should be used during lessons. This policy was accepted with
bigger or lesser success all over the world. The general idea is that speaking foreign
language only ensures that the exposure is as large as possible. In connection with
the students’ lack of interest in the second language outside the school, this is beyond
all doubts an appropriate approach.
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Nevertheless, 1 usually break this “rule” during the first lesson with very
young pupils — three or four years old. In my own experience, being an aunt as well,
when children see a teacher for the first time they are a little bit scared. This feeling
of insecurity can be even strengthened by an unknown surrounding. For all of this, it
Is very typical that for some children smile is not enough. So when | notice that they
are close to tears | switch to Czech and try my best to make them feel good. Once a
friendly relationship based on trust is established I can continue in English without

jeopardizing pupils’ positive attitude towards the aimed language.

Great emphasis is also put on the fact that the foreign language must be used
in so called “day-to-day communication”. Teachers sometimes omit this crucial rule
during the lessons. Real communication does not mean the presentation of new
vocabulary or a commentary to a new piece of grammar. It includes communication
based on the real life — How was your day so far? What do you think about the trip
your class is going to? Did you like the film we saw yesterday at the cinema? and so
on. Using the second language strictly for the purposes of the lesson can lead to

perceiving English only as a subject.

However, Cameron presents several situations when the mother tongue seems
to be more effective than the foreign one. The point is that especially with young
learners this policy might not be as beneficial as it ought to be. Imagine that due to a
rising commotion in the class the teacher is forced to tell students off. Doing so in the
foreign language will probably not have the desirable effect. If you truly want to tell
somebody off, you should do so in their mother tongue. Otherwise the main massage

- such as: You 've misbehaved - is likely to be lost in translation.

Cameron also claims that using the second language in moments that are or
might be stressful and unpleasant for the pupils - such as testing or reinforcing the
authority of the teacher - can unintentionally develop the negative attitude towards
the language itself. Hence the teacher should rather avoid using the foreign language
during such occasions at least at the beginning of the learning process in order to get

round this problem.
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Although most of the teachers are aware of the impact of their usage of the
foreign language on their pupils, the fact is that the mother tongue is still vastly used
during the lessons. | noticed that during observations | experienced as a necessary
part of my studies. | have witnessed more than twenty lessons of English and not

even once the teacher avoided using Czech completely.

There are several reasons for this. One of them might be the lack of self
confidence considering teachers themselves. They often do not feel so secured in
above mentioned real communication. Look at it from the position of the second
level’s teacher, who is teaching English children of approximately eleven to fifteen
years of age for let’s say ten years. It is highly improbable that s/he will use English
while talking to her/his colleagues or at home with her/his partner or in the company
of their friends, except the situations when some of these people would be an actual
foreigner. During the lesson they should keep up with their pupils’ level, so they
would understand. Therefore, their level of English in terms of “real communication”

slowly but steadily decreases.

Another opportunity is explaining — grammar, words, collocations etc.
Especially in the first case, it is not a bad idea. Children often have problems to
understand certain pieces of grammar even if they are explained in Czech.

Cameron sets up a list of occasions when the mother tongue is used during

the foreign language lesson.
Teachers’ use of the first language

- “Explaining aspects of the foreign language

- Translating words or sentences

- Giving instructions

- Checking understanding of concept, talk, text, instructions
- Eliciting language

- Focusing pupils’ attention

- Testing

- Talking about learning

- Giving feedback
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- Disciplining and control
- Informal, friendly talk with pupils”
(2001, p. 201)

When I think of my own usage of Czech during lessons it always depends on
the students’ level of English. For example, with grown-up beginners | speak in
Czech to make sure they understand instructions and during giving feedback,
because | want them to clearly understand what they did wrong and more importantly
what they did right. Currently, | have such a group of beginners consisting of three
students and two individual courses. These students differ very much concerning
their personalities, attitudes towards English, main reasons for studying English, but
they all share one feature that, | reckon, is typical for all adults who start to learn
anything new — they have no or limited self-confidence when it comes to so-called
performance of the language. They seem to not to notice their progress much but
they are strongly aware of their mistakes. | use Czech to point out their improvement
and emphasize that it does not matter how many mistakes we make during trying
something new as long as we learn from them.

Speaking of translation of unknown words or phrases, | try to avoid it. |
prefer explaining them in other words to make students to find out the meaning on
their own. But this does not work in all cases. There are some students who simply
do not want to guess the meaning. There are others who would like to try, but as their
vocabulary is limited I cannot think of an appropriate explanation.

With younger pupils the situation is different. First of all, they never hold
back. They usually "bombard™ me with so many ideas that | am very soon forced to
stop them either because they found the right word or because they strayed too far
from it. Even when | have to translate a phrase myself | connect it with some kind of
a movement. For example the verb “know” — | put my forefinger on the temple. | use
this during a game called “How many do you know?” which we play from time to
time. In this game pupils have to name as many animals, colours, parts of clothes
they know. It takes pupils some time, but after a few goes they know what the word

“know” means.
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In order to maintain a certain level of discipline, which is necessary, | slip to
Czech more often than | would like. On the other hand, it is the only effective tool

how to keep some naughty children under control.

1.5. Supporting environment and classroom tasks

Cameron points out that in order to provide a fruitful environment for foreign
language learning there are several principles a teacher should keep in mind while
planning the lesson. One of them is the urge for learners to understand the meaning
and purpose of activities they are supposed to participate in.

The reason for this is very simple. If they do not comprehend they may do
exactly what the teacher wants them to do without any clue what they are doing.
And as a result, they learn nothing. It is usually caused by the fact that young pupils
are eager to please the adults. Therefore, a teacher must be very careful and check
this aspect every now and then to make sure the lesson will not be just a waste of
time.

This is one of the moments when | find using Czech language necessary. A
misunderstanding occurred in my lesson with the class “Klokanek”, where there are
children from three to five years of age. We practised the phrase | have got using
flashcards with family members. There was one girl who named every family
member that was displayed. At first, | did not realise there is something wrong. There
were parents, grandparents, siblings plus an aunt, an uncle and a cousin. | figured
that she simply did not want to leave anybody out. Nevertheless, when we did the
same activity with flashcards of animals this girl used all the pictures again. At that
moment | became aware that she does not understand what the phrase means at all.
So when we played the game again, | firstly asked the question in Czech and then
repeated it in English. The effect was immediate. She named only two animals and

that was it.

Another issue are demands. Cameron distinguishes two main types of these —

cognitive and language demands (2002, p.24). As an example of cognitive demands
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she states understanding the way a grid used in the lesson works — it should be read
from left to right across columns and top to bottom from one row to next. Among
language demands she presents knowledge of vocabulary, putting the words together
in the right order, pronunciation, understanding teacher’s instructions, explanation
and feedback.

Cameron also mentions graphics which help pupils to fulfil demands as they
concretise abstract ideas without using the mother tongue. For example, when |
present days of the week, | use a grid on the board myself. Graphics are very handy
also while introducing parts of the day for the first time. | use a very simple drawing
to explain morning, noon, afternoon, evening and night.

Concerning demands, Cameron emphasises that the amount of learning pupils
are able to reach depends on “the dynamic relationship between demands and
support” as Well. “If the demands are too high, learners will find the task too
difficult; they are likely to ‘switch off” and to finish the task, or to finish it as well as
they can, ... but not using the language intended ” (2001, p. 26).

Knowing this, I always set a limit when a pupil becomes a winner. In terms of
teaching very young pupils I make sure, that they all win. For example, we have this
board game. Various vocabularies from many different areas are displayed there —
about thirty altogether. At the beginning | put tokens on every picture. Anyone who
gains at least five tokens is the winner. | must say that this game is still very popular

although it is highly exacting for many of them.

1.6. Learning spoken language

As a teacher of very young learners, every now and then | must face the
question how effective can it be. Is there any effect at all? Locke suggests that
although young children operate with only partial understanding of the language they
hear, it does not stop them using it. The understanding and accuracy come with the
age. And that this path should be followed in the foreign language as well (Cameron,
2001, p.38).
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To demonstrate on my own practice, | use a game “The Shop”. As they bring
their "social knowledge"” in the classroom, pupils know that when they come to a
small shop like a bakery or a cafe, in order to get something they must ask for it in an

appropriate way.

Cameron pays attention to listening as an active use of language. The
difference between speaking and listening is that while we use the first one to make
sense of ourselves, the other one — if handled - provides access to other people’s
meanings.

She points out that children might be able to understand the story told in a
foreign language from a book with pictures whereas re-telling it in the same language
might be out of their reach, because such a production requires a vast knowledge of
vocabulary, grammar and syntax.

| strongly fall in with this opinion. When I do listening with pupils from first
to third class | ask them to re-tell the story in Czech. They do not find this much
difficult. They proceed from one picture to the other. Sometimes they use English
words to complete the story - ... a pak vesli do ty cave a tam byl dragon. In first three
classes the activity ends there. But in fourth and upper classes pupils have to re-tell
the story using grammar they know plus some new words from the book. For
example: It’s raining. They go in the cave and see the dragon (a cave and a dragon
being the new words). Of course, some pupils manage this with a bigger success than
others, but the main point of this activity is to try; to use a knowledge and produce a

meaningful piece of a spoken language.

Studying conversational skills of young pupils, Cameron claims that children
begin to develop their understanding of other people’s actions and minds around four
years of age. But that is still far away from a full awareness of the process.
Therefore, tasks that pupils encounter in the classroom should follow patterns they
are familiar with.

Here rises a problem for all teachers. Not all tasks that pupils find familiar are
feasible in the classroom. Or in other words, things that are close to them in their
lives through their experience of the world might be too far away in terms of their
foreign language abilities. Six years olds will describe their trip in the second they
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realise you are listening to them. They will do some minor mistakes on the way but
that does not jeopardize the understanding of their speech. They would never get
anywhere near to do the same in the foreign language. Even though they understand
vocabulary such as go, run, swim, mum, dad, car, camp, tent, they are not able to put
them in a sentence and bind them with a joint meaning.

Luckily, there are cases, when something familiar for very young learners can
be brought in the classroom; for example, when they are asked about their pet.

Recently, | happened to have a conversation with a six-year old boy about his dog.

Kubo, have you a dog?
: Dog.
| have got...
. | have got a dog.
What is his name?
: Jak se menuje? Rocky.
* That’s a nice name? How many legs Rocky has got?
: Kolik ma nohou? One, two, three, four... Four.
- Tell me the whole sentence Kubi. Rocky has got four legs.
: Rocky has got four legs.

NAAAARA

~

A3

| am aware, that it is an extremely short conversation. But still, it is a
conversation. And it was possible only due to the fact, that it was about something

very close to the pupil.

Cameron deals with the written language as a support of learning of spoken
language. She states that as young pupils are still learning to read and write in the
foreign language, writing should become only a subsidiary tool. Nevertheless, it
should be always in regard to the current level of literacy development of the
learners.

Speaking for myself, I rather discourage pupils from reading when they are
younger than in the third class. | noticed that children of this age relay on the written
word too much as they are used to in Czech and pronounce the word as it is written.
Either due to their short experience with the foreign language or the lack of attention,
it is as if they ignored the fact that written and spoken English varies significantly.
From third class up we read in lessons regularly. Learners know most of basic

vocabulary and its pronunciation is well established in their minds.
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To close this chapter about learning words, | would like to emphasize several
other opinions that Cameron introduces concerning this topic. Vocabulary being the
base for further development of grammar (2001, p.72) is probably the one that I hold
to most. Every set of vocabulary is connected with certain grammar. In terms of
teaching very young learners - age from three to six years old — it is primarily done in
the form of using appropriate phrases of asking questions, short answers and others.

Vocabulary concerning food can be also used with the phrase I like, I don'’t
like. Clothes serves immediately to tell what the pupil is wearing. Verbs help to
practise can, can’t. Have got is initially practised with the set of family flashcards.
Later, | use it with any kind of pictures. One pupil takes a card and the others have to
guess what it is using a question Have you got? And the pupil answers either Yes, |
have or No, I haven’t. For present continuous tense — second class and older pupils —
are once again used verbs. In my opinion, without such a close link between
vocabulary and grammar, my teaching would be nothing more than an enormous

effort to turn the bright heads into useless dictionaries.

According to Cameron, pupils can learn approximately 500 words a year
(2001, p.75). That depends on our understanding of the word “learn”. For instance, to
me it means that when | show a pupil a picture of something, s/he is able to name
that thing. Therefore, | believe that this number is highly overestimated. With little
pupils — those who do not attend school yet — | dedicate some lessons to revising.
With older children | revise from time to time through games such as Simon says or
Bingo, but that includes only basic knowledge — such as colours, numbers, days of
the week etc.

If, on the other hand, you are a supporter of the opinion, that what pupils once
learn stays in their minds and that they will be able to use it later when time comes to
build on it further, then I suppose the number of 500 is more or less accurate.

Nevertheless, my teaching experience proved me otherwise. Although pupils
recognise the picture almost instantly and tell me that they have already learnt this,
they are not able to tell me what it is. Of course, there are some, who are able to
recall most of the words they have once learnt in a moment, but as | see it in daily
practice, these cases are rather rare.

25



The other approach however leads me to another Cameron’s idea. Learning
vocabulary is a never-ending process in which pupils at first learn new words and
then when they encounter them again they extend the “knowledge of what the words
mean and how they are used in the foreign language” (2001, p. 74).

That is certainly true; although concerning very young pupils, it is still like
teaching the words all over again. But they undeniably use them in new, different
ways. For example, pupils learn colours and pieces of furniture separately. Later,
they use them together to describe a room. They distinguish whether it is singular or
plural and they use the phrases "there is, there are".

All of these suggestions are highly connected with the following one
concerning memorising activities. | agree with Cameron that these are needed in
order to keep vocabulary active (2001, p. 87).

It is vital to use here a vast range of various activities to keep pupils interested
and keen. The teacher should also keep in mind that what works in one group does
not necessarily have to work in others and vice versa. In my opinion, whatever
activity you decide to use, it should not take more than 15 minutes. That, in my

experience, is the maximum time in which pupils are able to focus on one thing.
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2. THE PRACTICAL PART

2.1. Questionnaires for parents

The questionnaires meant for parents focused mainly on the parents' attitude
towards their children's learning English in the early age. In general, my goal was to
find out why parents want them to study English and how they support this learning.
| distributed fifty questionnaires and received twenty-seven. | must admit that
without friends among headmistresses, headmasters, teachers and parents | would
never be able to collect more than ten. These friends of mine asked on my behalf and
were much more successful in collecting. | cannot say | was surprised by the cold
reception from people who did not know me but | do not understand this approach
either way. There were only five questions which means that it could not take more
than fifteen minutes. Still, some of those parents looked at me with great displeasure.
Their excuse was that they do not have time. Nevertheless, as | have said above,
thanks to my friends I received enough filled in questionnaires to work with. | gave

them Czech versions which can be seen in attachments.

In your opinion, what is the meaning of the ability to communicate in English

nowadays?

In hindsight, this question could have been phrased better. Apparently, its
meaning for the respondents was rather broader than | anticipated. Therefore, some
of the answers - although they explain why parents want to pay for extra education in
foreign language in the early age of their child — do not present a clear idea whether
they believe that an active knowledge of English is reasonably important.

Nevertheless, on the whole it is evident that the main reason why parents
want their children to attend English lessons from an early age is by far a deep
conviction that it will provide a better position while applying for a job. This IS
understandable; concerning that all parents want the best for their children and in the

eyes of many a well-paid job is the cornerstone for such a life.
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On the other hand, speaking of higher positions in business, the knowledge of
English is more or less taken for granted. When you look through the jobs' offers
nowadays, usually at least one foreign language is required. However, in terms of
small towns surrounded by even smaller villages, the person who can actually
communicate fluently in English has a great advantage. It is difficult to estimate how

this situation will change in twenty years.

One could say, that even in ten years basic knowledge of English will not be a
problem for anyone who successfully finishes secondary education. This
presumption would be based on the fact that English has been an obligatory subject
for quite a bit of time now and therefore pupils should be able to speak this language
at least at the level Al without much difficulties when they finish secondary school.
Nevertheless, the sad truth remains that only some are able to use this language
naturally in real life situations. This is not only my own experience. Many other
English teachers confirm this opinion too. Majority of pupils achieve good or better
results from written tests and they are able to react to questions. However, when a
native speaker comes to their class, the level of communication drops below zero as

they are not willing to say a word in front of her/him.

Another reason parents mention is the possibility to travel and learn about
other cultures through speaking with foreigners. From my point of view, this is a
better way to think about advantages of such knowledge. While travelling, you get to
know places, you get to know the people and through this you gain a huge source of

experiences on which you can build regardless of your future job.

Plus, based on my own experience, people are in favour of those employees
who have practical rather than theoretical skills. In other words, when there are two
people both applying for the position in which they would be responsible for
communication with foreign partners and therefore they are expected to speak on
daily bases, decision whether to chose someone who lived abroad for some time and
someone who only presented necessary titles is quite easy. In the real world the
practical knowledge prevails the theoretical one. Luckily, this does not stand for
teaching English. Appropriate degree is also demanded nowadays and that is what |

absolutely agree with.
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There was also one group of parents who seem to think that the importance of
English is overestimated and the only reason to invest in such education is the fact,
that it is an obligatory subject at schools. From my point of view, in the world where
“one out of four of the world's population speak English to some level of
competence™, this approach is rather disappointing. To study something purely
because someone else tells me | have to is discouraging and meaningless. This in
combination with the fact that parents see no good reason to study English and
therefore do not support children in it, can cause serious damage concerning pupils

attitude towards the language.

Few opinions concerned the possibility to communicate with relatives
or friends living abroad. This is the best initial footing for all the students of English
no matter the age. They have the opportunity to practise the language in a real life.
Most probably they will never ask the question that irritates all the teachers sooner or

later: Why do | have to learn this? They will see the point from the beginning.

2) Have you consider the overall approach towards teaching English while you
were deciding which nursery school/club your child should attend?(for example
the books that are used during the course or to what measure is the teacher

speaking English during each lesson)

3) Do your children attend English lessons anywhere else than in the nursery
school, for example in some sort of a club?

If so, describe the lesson please - how long the individual lesson takes, how often
and where it is held.

| decided to put these two questions together because they are closely
connected. To the question number two nine respondents answered no, eighteen yes.

For the question number three eleven answers were negative and sixteen positive.

1 British council accessed 10.4.2014; http://www.britishcouncil.org/learning-fag-the-english-
language.htm
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Question 2 Question 3

Here we can see that most parents think carefully about where to invest their
money. Based on the questionnaires it is clear that all the children of respondents
who ticked no in the first question have English lessons only in the nursery school.
This is no shock. In most cases parents are grateful that there is a place for their
child. The insufficient number of nursery schools in general is a big problem
nowadays. On the other hand, all parents have to pay no less than about three
thousand crowns every six months. | would expect them to consider the aspect of
methodology more carefully. Speaking of my-self, I would make sure I know what |

am paying for.

Children of thirteen out of sixteen respondents are currently pupils of the
same language school where | work. They attend our English course for children
from three to six years of age called Klokdanek which is held once a week from eight
to half past eleven every Tuesday or Friday. The methodology is very simple to
explain - we teach purely through games, songs and rhymes. To practise listening I
also use something that might be called a brain teaser. | play a part where an animal
is described and the pupils are supposed to find it in the picture and tell me its
number. When they get accustomed to this activity, there are more complex
descriptions such as Alex is playing football with a yellow ball. In general, no activity

takes more than 15 minutes.

I have a younger group which includes from three to five years old children. |
must confess, that I am truly impressed with how much pupils of this age can learn.

It is not only about vocabulary, I am mainly surprised by their ability to comprehend
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in English. I can play bingo with them. A three years old child is able to count and
recognise numbers up to twelve. They can all say the alphabet already so I plan to
start practising spelling words before the term is over. They can also describe the
picture. | ask the question and they answer in a very simple way: Is the sofa red? Yes,
it is. Are there two pillows? No, there aren't. They can distinguish colours, animals,
clothes, rooms, various activities, etc. Not all the pupils can do all of this of course,

yet their progress is remarkable.

Three remaining pupils attend other English clubs, but their parents did not
describe them, saying only that it is a private course. | can only guess that the lessons

are held in similar approach to ours.

In my opinion, the aspect of methodology is not so determinant, as | take it
for granted that every course of English at the pre-school age is based on games,
songs and rhymes. Of course, it is important to know whether the teacher
communicates with children in English or whether they have some kind of an outline
for each term. Nevertheless, what would be the most important issue for me as a
parent is the atmosphere during the lesson itself. This cannot be checked in advance.
Therefore, | would expect parents to come and see. None of them has ever done so.

Again, in my case, | would make sure | know what | am paying for.

4) What do you expect from preschool learning of English - what should a child

learn at this age in your opinion?

Altogether, it was these answers | was most interested in. | hoped that among
other things, it would provide me with ideas of what | should do with pupils in
lessons. Only one respondent did not give an answer and one more has no
expectations at all. Others were more or less the same. Parents expect nothing
special. Majority used the words games, fun, songs and rhymes. This is no surprise.
Probably everybody nowadays is aware of the fact that children in general learn best

through games and other activities when they can enjoy themselves.

Another point often mentioned was vocabulary. In my opinion, this is the

only result that can be measured at the moment and therefore clearly visible for
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parents. Can you say this? Can you say that? Wonderful! Can you use it? Of course
not, you are too little for that. Some parents perceive their child’s progress purely
through the level of knowledge of vocabulary. As | have explained above, | do not
appreciate this attitude. 1 always get the impression of changing pupils into books or

dictionaries.

However, there are seven answers which speak about developing a friendly
attitude toward English and gaining acquaintance with it. For me, this is the most
important issue. Lead pupils so that they will enjoy learning English and hopefully

this feeling will prevail in them through the coming years.

5) Do you practise English with your child at home?
If so, how many hours a week?

| expected that most of the parents would answer no, although as a teacher |
hoped for the other option to win of course. | was positively surprised by the almost
equal results. It means that slightly more than half of the respondents actively

support their child in learning English.
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In the other graph we can see how many hours they spent with this. | think
that one hour a week is enough. At this age it is vital that children take this learning
purely as fun and drilling of any sort would definitely ruin it. In my opinion, it is
great news that parents take an active part in their child's education. However, it is

important to keep the feet on the ground and not to expect children to speak English
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fluently after few years and therefore not to force their progress. For me as a teacher
this means setting the course and letting it go by its own pace helping and

encouraging at all the steps.

To summarize, most of the respondents perceive English mainly as a useful
tool to get a well-paid job. Others think of it as a personal advantage that enables to
travel and communicate with foreigners. | use the word personal, because | see it as a
personal issue, not professional. There was also an opinion, that English itself is not
very important in the long term and the only reason to study it is that it is required at
schools. Fortunately, this attitude appeared rarely and majority of respondents seem

to believe that English is a true advantage nowadays.

For question two and three, we could have seen that about one quarter of
parents had not considered the methodology. From the questionnaires was clear that
their children attend the courses at nursery schools. I quite understand that the place
at the school is far more relevant than the quality of the course. Speaking for the rest,
it is only right that they weigh all the facts about the course they can gather before
they decide. On the other hand, in my opinion, the methodology is more or less the
same everywhere, being based on games, rhymes, songs and other enjoyable
activities for children. I believe so, because | have witnessed that on many occasions
while | was looking for the job and visiting various schools and organisations
focusing on educating very young pupils. Therefore, | reckon that more significant
than this, is the atmosphere and how much a teacher speaks English during the
course. Consequently, | would await parents to come and observe at least one lesson

or so. No parent have ever done so, what so ever.

It was relieved when | learned that most of the respondents do not expect
anything special. They often stated vocabulary, which is quite understandable for it is
the immediate result and most visible one as well. Some also mentioned developing a
friendly attitude towards the language itself and learning it too. As I have already
written several times before, this is a crucial feature of a high-quality course of

English at the pre-school age.
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The last question concerned the issue, if the parents learn English with their
children at home. I was positively surprised to find out that slightly more than half of
them do support the learning in this way. | think it is great news. However, it must
not be taken too seriously. We all ought to keep in mind, that at this age it is mostly

about having fun while learning something new.
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2.2. Questionnaires for teachers

| received twenty filled-in questionnaires. Based on my first impression, | was
afraid that 1 would not get any. Teachers were not excited when | asked them and
most of them said they have no time for such things. | think the problem is not time
but the willingness. It is not their problem, they do not care. Every extra work is
annoying. As | have mentioned above, |1 was lucky that | have friends among
teachers at primary and secondary schools and | also personally know two
headmasters. When they asked, the teachers did it as a personal favour. | received
only two forms from schools at which | do not know anybody.

1)What is your qualification?
A) Primary school
35%

B) Secondary school

C) Other

| was taken by surprise when | learned that only six of twenty teachers are
qualified to teach English at secondary schools. Eight teachers have qualification for
primary schools. It is better than nothing. However, | am painfully aware of how
deep they study teaching specifically English during their preparation, so in my

opinion in terms of English in general it is not a satisfying view.

Nevertheless, six teachers are specialised in other areas of teaching such as
“special education” or other subjects such as Maths or Geography. And here lies the
biggest problem of teaching English at primary schools. Non-qualified teachers who
are just a few lessons ahead of their pupils, who do not know the system, nor the
proper (effective) methods and who are not aware of the importance of combining

vocabulary and grammar together.
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Personally, I do not understand how this can be possible. There are so many
qualified teachers who cannot find the job, when in the same time the position is held
by incompetent people. I do not claim that all such teachers are bad, but I have
witnessed how much damage can be caused. Several of my pupils have joined our
language school just recently and their pronunciation in some cases is dreadful. The
word sausage pronounced as [su:sadz] or eyes as [eis] and [ears] as [3:rs]. Hopefully,

the situation will change now, when only qualified teachers are required.

2) Please, describe your teaching practice (how long teach and the type of school

you teach at).
3) How long do you teach English?

These two questions were supposed to serve me some perspective about the
teachers whose opinions are involved in this work and which are commented. The

graph below shows how long each one of them teaches English.
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From the four teachers in the first group not even one of them is qualified at
English. Two have graduated from teaching at primary school but they have
specialization other than English. One of them has about twenty years of practice in

general and only three of English.
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Speaking of the second group, it gives much better impression as five of them
are qualified to teach English and they have been teaching it for whole of their
practice. The remaining two have studied teaching at primary schools. However, they
specialized in other areas. Altogether they have approximately fifteen years of

teaching practice.

In the third group, once again, there is no one with a qualification for teaching
the language. Three teachers of primary schools have about twenty-five years of
practice. The others have been teaching for about fifteen years now. One of them is
not a graduated teacher at all. Nevertheless, due to the newly implied rules, he has

stated to study the pedagogical faculty in Prague recently.

For the three remaining teachers, one of them has a teaching practice in
general for almost forty years. The last two have been teaching for about twenty
years now. Their specializations are teaching at the primary school and other subject
such as PE or biology.

To summarize, it is not very impressive stepping stone but it is the reality of
the system of education in our country. As | have already mentioned above, | believe
that the situation of non-qualified teachers will improve now thanks to the new rules
set up by the ministry of education.

4) Can you see any difference between children who start to study English as a
part of obligatory education and those who have studied it before; for example in

some sort of an English club?
If so, describe the most oblivious impact, please.

Here, two teachers see no difference at all. | reckon their answers might have
been influenced by their attitude towards the pre-school English lessons. | base this
assumption on the fact that in the last questions they also claim that to start learning

English in the third class is more than sufficient.
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ONLY
SLIGHTLY
35%

Nevertheless, most of them can see the difference. It is mainly in the
knowledge of vocabulary, rhymes, songs and better pronunciation. Others also
mentioned the ability to orientate themselves better during the lessons and to master
the written form, the fact that the pupils are not afraid to speak in English or their

excitement because they know the word.

Vocabulary, rhymes and songs are probably the most obvious outcomes of
previous learning as pupils can reproduce them and prove what they have learned.
Therefore, these are also very important for parents. From my own experience, it is
this that decides what they think about the course in general. Once their children
learn some new vocabulary every lesson, it is meaningful in their eyes. In the
moment the teacher is not able to produce such results, parents tend to believe that

there is no progress at all and their children learn nothing.

However, for me as a teacher, the rest is more important. | feel that no matter
how many words pupils learn, without revision they forget them sooner or later. Of
course, most of them are able to restore the knowledge quickly once they come back
to it or are brought to it. Nevertheless, far more important for the future learning is
the fact, that they are not afraid to speak and their so called "better orientation". In
practice this means that pupils will try to use the language regardless of mistakes
they make. And that is very similar to what we all do when we are learning our
mother tongue — natural progress. |1 am also fond of the excitement pupil experience
when they come across something familiar. It develops a friendly attitude - which is

basic in my opinion, as | have already mentioned several times before.
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Speaking of good pronunciation, it depends on teachers. Although we all
teach the same language, sometimes it happens that we all speak a little bit
differently. This is, of course, influenced by the accent we adopt during our studies
and travels to English speaking countries. In some cases it can lead to confusion
among the pupils. Few days ago, a girl from the third class, who has been attending
lessons in our school for several years by now, told me, that they started learning the
alphabet at her primary school, but it is not the same she knows from our school.
Few letters pronounced slightly differently made her think it is another alphabet. All
in all, 1 do not reckon that minor deflections such as these can cause any damage
concerning the language growth. Still, all the teachers — trained or not - should be
aware that their pupils are most probably about to adopt their pronunciation and

therefore be careful during every lesson.

5) Is it necessary to adjust the lessons’ plans? If so, in what way?

| was keen to read these answers particularly. | think such a situation occurs
in lesson of every teacher sooner or later. Every pupil is unique and subsequently, in
one class we can have a mixture of so called average learners, those who are below
this average norm and those who are in general labelled as talented in that particular
subject. It is a question whether it would serve any good to separate these “groups”
and have talented pupils in one class, average in other and children who are weak in
yet another. The advantage of this approach is obvious. The teacher could choose
suitable methods that would suit best for each group. On the other hand, there is also
an obvious objection. Although it is undeniably good for the talented pupils, the two
other groups would miss someone to lead, someone who would be a motivation for
others to make more effort in order to equal the “smart ones”. Another way how to
deal with this situation is to prepare suitable materials for each group and then try the
best to cope up with it during the lesson. In my opinion, this is not a long-term
solution. In general, nowadays teachers have so many lessons that only preparation
for the lessons would take so much of their time that they would soon have to decide

whether to live or teach. When you add managing the lessons themselves, having
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three different groups in one class, the situation becomes extremely demanding and

time-consuming for any ordinary teacher.

NO
65 %

As we can see in the graph, thirteen teachers out of twenty solve this easily —
they do not do any changes due to advanced pupils. Most of them think that it takes
only few months (half a year top) to wipe away the differences and from that point
they can proceed as in any other class. Seven however bring extra materials for
advanced pupils in order to keep them busy. As | have already explained, | do not
think this is manageable for a long time, nevertheless | can see the positives of this
approach. It gives the teacher time to teach the rest the basics and then they can
continue united, being almost at the same level. Once again, it is a question how the
class would react to the situation when the teacher pays attention either to one group
or the other. It could slow the whole lesson and prolong the time of having two

groups in class.

6) If there are any differences, how long does it take to remove them? Is it even

possible?

Three teachers did not answer here. Two of them are those who claimed that
they see no difference at all. For the third one, I can hardly understand why s/he
omitted this question. | asked about their-own experience and the questionnaires

were anonymous. Remaining answers are following.
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As we can see, some teachers believe that the process of unification is
completely individual. This corresponds with my belief that learning abilities of
every pupil are different. On the other hand, for the purpose of my work this answer
is as good as none at all. Obviously it is individual, but I reckon that it is possible to
state a period that can be implied in general. Half a year seems to me as a reasonable
estimation. Speaking of other suggestions, if two years are not enough — four in some
cases as some schools start with obligatory English in the first class — | think that the
head start of advanced pupils will be evident permanently. In my opinion, it does not
include vocabulary nor grammar. It cannot last more than one year to cover this area.
It leads us back to advantages that are not so apparent at the first sight. | am mainly
speaking about the overall attitude towards the language - the fact that pupils are not
afraid to use it, to play with it. They do not see it as a school subject but as fun and

therefore they enjoy it much more.

7) In your opinion, is it useful for learners to start studying English as a part of

pre-school education? Justify your answer please.

Again, three teachers did not answer. Other two explained that pre-school
course of English has its advantages and disadvantage so they are not decided. In the
graph, these are represented as "other". Remaining fifteen teachers answered as

following.
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OTHER
25%

NO
30 %

Firstly, I am going to focus on those, who say no. One teacher did not clarify
their opinion. Two of them think that young pupils should firstly master their mother
tongue and only then start with another language. In my opinion, this is not
necessary. It does not matter that they make mistakes when they try to put together
sentences in Czech or that they do not realise the proper use of pronouns. However,
the standpoint that should be taken into consideration is their skill to pronounce. It
happens that pupils cannot pronounce certain consonants properly in Czech and
therefore they have problems in English too. The main danger is that they will learn
the word but they will not be able to reproduce it as the teacher intents and
consequently they might remember it in the wrong way. Although it can be fixed in
later years, it takes a lot of time and energy from the teacher to do so.

Three teachers see no obvious advantage or results that can be achieved by
pre-school learning of English. | do not agree with this point of view at all. I believe
that with a competent and diligent teacher there must be a positive outcome of such
education. Nevertheless, the question for every parent is, whether this is the best way

for their child how to spend time during their early childhood.

Now | am going to concentrate on those answers clamming that it is useful to
start with English so early. The teachers mentioned one reason particularly. It is the
notion that pupils get used to the language and create a positive attitude towards it.

They also get familiar with the pronunciation and consequently they do not have big
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problems with it later. Another point is the fact that at this age learning a language is
a natural process and therefore the children should continue with it.

I can only support these ideas with my own experience. | can compare the
situation due to the lesson with the first class at our language school. There are three
children who have attended pre-school lessons at the nursery school and two who
have never come across English. When | bring a completely new set of vocabulary,
pupils with some experience of the language are much quicker in comprehending.
They also repeat after me with no hesitation while the others wait until I call them by

name. They also speak very quietly as if afraid of mistakes.

Nevertheless, | believe that a good teacher should be able to set conditions in
which pupils get used to this and break free of this shyness and hesitation. Although
it is a very long process and the teacher must be very patient, it works in most of the

cases.

8) In your opinion, what age is optimal to start the learning of English? Justify

your answer please.

Although all the teachers answered here, seven of them did not explain their
statement. | can only assume that they base this on their teaching experience. Here is

the graph showing the answers.
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As we can see, six teachers believe, that the pre-school English education
makes sense. However, only three mentioned why. In their opinion, children of this
age have basic knowledge of the world around them. They recognize colours, can
name the animals and some food. They also have developed certain habits from
nursery schools so they are ready to attend the lesson without their parents. On that
account, they can broaden their horizons and start to learn through playing.

Nevertheless, the majority of teachers reckon, that the first class is the most
suitable for the beginning of learning English. As a reason for this one teacher
mentions, that all the pupils start at the same level, which is in general more
motivating for the class as a whole. Another teacher see no difference between those
who have already learned some English and therefore there is no reason to start
earlier. The others only described how the lessons should look like or how many of

them should pupils have in a week.

For the third group, they all share one main reason. Pupils of this age can
write and read, which can be linked up with the second language. They also have
basic knowledge of system of Czech and can benefit from this during learning
English. The last group of teachers do not recommend any age at all, for they think it
is purely matter of individual abilities of each learner and partly their parents'

ambition.

From the beginning, is was my intention to leave this question as the final
one. It summarizes all that was said above. It is very clear here, that only six out of
twenty teachers champion the idea of pre-school learning of English. | am not very
surprised. In my opinion, the thing that has a great impact on these results is the fact,
that these are the teachers who have to deal with the situation during the lessons. |
have already explained previously how difficult it can be for them to handle the class
of pupils with different levels of knowledge of the second language. | understand that
the majority would prefer one starting point for all their pupils. On the other hand,
the idea that all the children would start at the same age might be tempting for some,

but it is not feasible in reality.
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To sum up the chapter dealing with the questionnaires filled in by teachers, it
presented various ideas concerning teaching English during the pre-school term and
at the primary schools. There is a serious matter of non-qualified teachers.
Fortunately, this problem will be solved in the near future, due to the law set by the

Ministry of Education.

Slightly more than half of the questioned teachers see more significant
differences between pupils who start to learn English at nursery schools and those
who start later as a part of obligatory education. The main contrast is spotted in the
knowledge of vocabulary, better orientation in the foreign language, familiarity with
the pronunciation and the enthusiasm during lessons. The rest see either only a slight
difference or none at all. In my opinion, there must be some contrast at least at
vocabulary. Nevertheless, how vast it can get, that always depends on the learning

abilities of the individual learner.

We also witnessed that most teachers do not adjust their lessons' plans on the
ground of having pupils with different knowledge of English in their class. Although
| agree that bringing extra materials for the advanced group might serve good for
them, | understand that in long-term perspective it is not a suitable solution for the
teachers in question. For them it is a highly demanding and time-consuming effort in

addition to their usual work. On top of that, in most cases it is not appreciated at all.

As the estimation of how long does it take to equalize the differences among
pupils caused by earlier lessons of English, most teachers supported the idea that this
process is purely individual. Nevertheless, there was also an opinion that it lasts for
the whole period of primary education. I reckon, that this suggestion is highly
overestimated in terms of feasibility. If even two years are not sufficient to balance

the differences, then | am convinced, that the contrast will be permanent.

To the question, whether it is useful to start English as a part of pre-school
education, the results were not very convincing. One of the objections of the
opponents of this idea was that pupils should firstly master the pronunciation in their
mother tongue and only then start with the second language. They point out that this
standpoint is often ignored and that it causes problems in future learning. 1 must

agree with them in this matter. However, there are many children who are younger
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than six years and still can speak very well. Therefore, | believe it is this and not the
age that should be the criterion. The proponents emphasize advantages such as better
orientation in the foreign language, familiarity with the pronunciation and positive
attitude towards new learning. Here | object, that in my opinion this can be caught up
even later with a skilled teacher. All in all, I reckon, that once the pupils learn to
pronounce properly, there is no other obstacle considering the early start with
English. At the end, it all comes to whether the parents are willing to invest in this

part of their child's education.

In the last question, concerning the age when children should start to learn
English, most respondents chose the third option referring to the age from six to
seven years, which corresponds with the beginning of the first class at primary
school. I believe, that to some level it is connected with the fact that many teachers
have to deal with the uneasy situation of teaching pupils who are at different levels of
the second language's knowledge and it often causes them considerable difficulties.
At the same time, the third class it too late for most of them. Three teachers suggest it
is individual. I did not include this option in the questionnaire, which might have
been a mistake. On the other hand, throughout the whole paper, | have been
expressing my conviction that every pupil is unique as well as his/her abilities to
learn. My goal was to find out what works in most cases and therefore can be set as a

criterion based on teachers’ experience.

Altogether, | have expected that majority of teachers would be in favour of
learning English at the pre-school age. | was slightly surprised by answers. And still,
several teachers confirmed that there are positive results at pupils who have started
earlier. Except for the problem concerning pronunciation, no other negatives were
mentioned. Therefore, for me the conclusion is following - once pupils master

pronunciation of their mother tongue, they can start to learn the second language.
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2.3. Questionnaires for headmasters and headmistresses

For this part, | sent out fifteen questionnaires by e-mail to primary schools, all
in Vysoc¢ina region. I did not receive any of them back. Therefore, | went to ask face
to face, hoping, that a personal request might bear fruit. However, | was turned down
by majority of them, because of their lack of time. At least, that was their
explanation. | was able to collect only two filled-in questionnaires. I realise, that it is
not even nearly sufficient number for the purpose of this thesis. Nevertheless, that is

all I can work with. The original can be seen in attachments.

1) From what class is English an obligatory subject at your school? If need be, is it

possible to start learning it sooner? If so, in what class?

2) What school clubs or other extracurricular activities focused on English

language does your school offer?

At the first school English is obligatory from the third class. Before that,
pupils get in touch with it through another subject called "prvouka” to which the
language is integrated. | was highly interested in how this works and asked whether |
could observe a lesson. However, the headmaster explained, that they let in only
students who are on a teaching practice at their school. They offer English lessons for
pupils from the first class. For other activities, a week-long language course, which is
held every June, was mentioned, and that during the previous year there was a native
speaker taking part in lessons. At the second school, English is obligatory from the

first class and they organize a week-long trip to England every two years.

Altogether, | believe that the presence of a native speaker is definitely
beneficial for the language development, but it should not be a permanent part of
every lesson. Once a week or even a fortnight is more than sufficient in my opinion.
Pupils can play some games or the speaker can ask pupils various questions, have a
simple conversation. As for the language course, it is a great idea, although it might
be better to hold it during the summer holiday, when it could be more intense, rather
than during a regular school term. As for the second school, | reckon, that their

47



approach is good, but should not be taken too seriously. A teacher should fill lessons
with games and other enjoyable activities, in which pupils would not be aware of the
fact, that they are learning. The possibility to visit England and its most famous

places is definitely a wonderful opportunity for every learner.

3) How many teachers teach English at your school?
How many of them are qualified English teachers?

How many of these are qualified for the primary level?

4) How many applicants with the qualification for teaching English at the primary

level do you approximately register?

5) Is the qualification for teaching English language a determinant factor for you

concerning teachers at the primary level?

At the first school, there are six teachers teaching English, from which only
three are qualified to do so, and from these three, two at the primary school. At the
same time, two applicants with the qualification for teaching English at the primary
level are registered at this school. To be honest, from my point of view, it does not
matter whether a teacher is trained to teach at the primary or secondary level. The
important factor is, if it is English s/he has studied. Which corresponds with the
headmaster's attitude. If not, they should never do it. On the other hand, | realise how
much the headmasters and headmistresses are limited in this matter, so | do partly
understand, why this occurs so often.

Speaking of the second school, there are twelve English teachers, but only
one of them is qualified for it, and that is only for the secondary level. In my opinion,
this is a catastrophic view. It is true, that with no applicants with qualification for
English at the primary level the choices are slightly limited. Nevertheless, as | have
written above, the crucial point is the study of an English language in general. The
situation at this school is obviously caused by the headmaster's attitude towards
choosing new teachers. He emphasises personal features of an applicant and their
didactic skills. I agree that personality is important, but only to a certain level.

Having two or three teachers without a necessary qualification is acceptable, but
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eleven is too much. For cases like this, | am grateful for the changes recently set by

the law concerning this matter.

6) Are you planning any changes concerning learning English? If so, describe
them, please.

Several innovations were described at the first school. Among others, it is the
continuing cooperation with a native speaker, new textbooks, equipment for
interactive learning and occupational training of teachers. It all seems great, but the
question is, how feasible it is. For example, textbooks and interactive equipment
must be quite demanding for the school budget in one year. But as | did not set a

clear stretch of time for such changes, it all might be meant for a longer period.

The second school have submitted an application for an assistant for learning
foreign languages as a part of a European Union's project. This holds opportunity for
all the pupils to get in touch with different cultures and to get used to communication

with foreigners, which would be undeniably beneficial.

7) In your opinion, is it useful for pupils to start learning English at the pre-school

age?

8) In your opinion, in what age is it optimal to start learning English? Justify your

answer, please.

Here both headmasters are against the idea to start earlier. One justified his
answer by stating, that it is more important to master the basics of the mother tongue
in the first place and only then continue to other languages. Nevertheless, he
mentioned one exception when one of the parents is a foreigner. The other
headmaster did not explain his opinion. While the first one is in favour to learn
English through games, songs, listening and other interesting activities in the first
class and to take it more seriously from the third class on, the other one believes, that

pupils should not start before the fourth class, as there is no point to learn it unless

49



children get in touch with the language on other occasions, such as watching TV

programmes.

As | have already mentioned above, my conviction is, that all pupils should
be able to pronounce properly in their mother tongue. That is the only barrier for me
when thinking about early - that means the pre-school period - start of learning

English.

For the last part of this chapter, it is quite difficult for me to summarize it in
any way, as | have had only two samples to work with. Nevertheless, | was
astonished by one or two facts. Firstly, at some schools the qualification is not so
important as | assumed it would be. As a result, the high number of unqualified
teachers was rather shocking for me. Once again, this is already changing due to the
new rules given by the Ministry of Education. All in all, 1 cannot deduce any
reasonable conclusions due to the low number of questionnaires. Still, one great
positive we could have witnessed here is, that there are ideas how to innovate

learning process, which is very important.
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2.4. Comparison

In this part I am going to compare the results of a standard test for pupils who
are currently at the sixth class. This test was downloaded from the official website of
the Ministry of Education 2. As there was no possibility to download tracks for
listening, | have decided to use KET tests (The Key English Test) for this part. The
original of the whole test can be seen in attachments as well as a sample of a filled-in

test.

However, the essential problem was to find pupils who would be appropriate
for the purpose of the comparison. My intention was to compare results of two
groups. The first one would include children who have started learning English at the
early - that is pre-school - age. The second group would consist of pupils who have
been studying English since the third class. While for the second one | have managed
to gather some volunteers, speaking of the first one, | was able to find only one
suitable candidate. Nevertheless, | asked them all to take the test and collected the
paper afterwards. A group of five against one pupil. I am about to include the tests
and comments on them in this thesis, although | am fully aware that the conclusions
cannot be taken very seriously as they could change rapidly with a bigger number of

tested students.

There are three parts of the test - reading with comprehension, writing and
listening. In my opinion, all these in general can be easily trained in order to achieve
high results. Therefore, | do not expect big differences. And yet, especially listening
depends on student's ability to comprehend a spoken language which is heavily
influenced by his/her previous experience with it. That implies that, at least in this
part, time does matter and that it works to advantage of those who have started
earlier. I also meant to include a speaking part. | believe, that the main differences -
if there are any - would show up here. However, after a discussion with children and
their parents, teachers responsible for the pupils did not allow me to make a record
during the test. On that account, | had to omit this part, as | could not give any

evidence of it.

2 http://www.msmt.cz/vzdelavani/zakladni-vzdelavani/standardy-pro-zakladni-vzdelavani-1
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In all parts, each pupil is represented in the graph by a letter. A refers to the
one who has started learning English at the age of four. The rest started in the third

class.

2.4.1. Reading with comprehension

I did not expect much differences in this type of exercise. Reading is often
practised at schools no matter what books are used. So far, | have not witnessed a
lesson in which this specific skill would not be included in some way. Sometimes, it
was in a form of an introductory article of a new unit, another time, it was an
exercise with various tasks. Therefore, | have assumed that all the pupils would
receive at least twenty points. Obviously, | have overestimated them.

m Correct answers

A-F - pupils
0-27 - points

27

The reason for such low results in some cases might have been the lack of
talent for the language or motivation for achieving good score at the test.
Nevertheless, we can see that the pupil A gained twenty-five points. On that account,
we could say that longer practice pays off. However, compared to pupil F the results
are not so convincing. So all in all, speaking of this part, I reckon, that early start
does not seem to be highly beneficial.
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2.4.2. Writing

| believe that writing is a unique skill. It needs to be trained as any other skill,
but not so heavily, for its main core consists of the knowledge of vocabulary and
grammar. There are several rules that a learner should know in order to accomplish a
writing task, for example, the form of a formal letter, its proper start and end. | have

expected results to be more balanced.

M Correct answers

A-F - pupils
0-15 - points

In my opinion, the gap between the pupil A and the others was caused by the
lack of practising. | base my assumption on the fact, that they all omitted the tasks
where they were supposed to fill in the gaps in the postcard and answer the email. It
is my personal conviction, that they have never been asked to do anything like that
and that they had no idea what to do with it. This is a very bad view in general.
Although | agree, that there are more pressing issues and things students need to
learn, | reckon, that a student in the sixth class should be able to answer a simple

email such as the one that appeared in this test.
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2.4.3. Listening

Here | have expected much bigger differences and yet it is this part in which
all tested students are at the same or at least very similar level. Concerning all three
parts of the test, the last one surprised me most. | reckon, there is no doubt that in
terms of listening skills, earlier start does not seem to lead to outstanding results.

B Correct answers

A-F - pupils
0-10- points

From the results we can see, that the only part in which the pupil A exceeded
the rest was writing. It is difficult for me to estimate any conclusions from this
chapter as there is such a low number of tested pupils. Nevertheless, based on these
tests, | dare to say that there is no obvious and verifiable proof that learning English
from the early age influence the final level in the language at pupils at the primary
school. Although there were bigger differences in other two parts of the test, |
believe, that these might have been caused by the lack of practice. In other words,
with a different teacher, who would spent more time training writing skills and
reading, the other pupils might have achieved a higher score. But once again, this
conclusion is based on a very low number of tests and therefore cannot be taken at

face value.
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CONCLUSION

The main purpose of this thesis was to support or deny the idea that an early
start of learning English as the second language is profitable for learners in general.
My hypothesis was that the final level in a language is not determined by the age
when a student starts to learn, but that it is mainly influenced by teachers and overall

environment and atmosphere in which the learning process occurs.

The first part is devoted to the theoretical background concerning various
concepts and suggestions about learning a foreign language. Many ideas of how to
teach or what to teach at a specific age are presented. Some are held from the
position of a native speaker and therefore cannot be implied effectively in the Czech
educational system. However, the majority of them set a useful scheme which leads

to efficient and encouraging environment for learning.

The second part contains the analysis of questionnaires distributed to parents,
teachers and headmasters and the comparison of pupils who started learning English
at different ages. | have had problems with finding a sufficient number of
respondents among headmasters/mistresses and pupils. Hence, conclusions from
those two chapters should not be taken at face value. Nevertheless, | have decided to

include them in this work either way.

Summarizing the first group of questionnaires, majority of parents want their
children to study English at the nursery age, because it is an important skill these
days. Parents whose children learn English at their nursery school do not consider the
methodology relevant. That might be caused by the fact, that in many places there is
not enough nursery schools for all children. Others weigh the features of individual
courses before choosing one. As for expectations, knowledge of basic vocabulary
such as colours and numbers, learning through games and songs and development of
a friendly attitude was emphasized. Based on the suggestions from the first part we
know, that learning through games is most effective at this age. But while the
knowledge of vocabulary can vanish, the friendly attitude prevails and therefore
every teacher should take special care of this aspect of teaching. We could also see
that more than half of the parents take part in their children's learning. They study

55



with them at home, which is definitely good news. Nevertheless, it should stay in
certain limits so that it does not spoil the fun of learning English in the first place.

The main issue in the second chapter, dealing with questionnaires collected
from teachers teaching English at primary schools, was whether they see any
negative or positive results of an early start of learning English. Although they
mentioned several positive impacts such as better orientation in the foreign language
and enthusiasm during lessons, and only one negative which was the adoption of
incorrect pronunciation, most of them incline towards the idea to start with English
in the first class. Nevertheless, as only the matter of pronunciation was mentioned as
a possible danger of learning of English at pre-school age, | have suggested that once
a pupil masters this aspect of his/her mother tongue, they are ready to start learning
the second language. In other words, the ability to pronounce properly should

become the criterion, not the age.

The main purpose of the third group of questionnaires given to headmasters
was to find out what is their position on non-qualified teachers concerning English
and also what is the most suitable age for learning the second language. For the first
issue, they prefer other features of teachers and the qualification is not a determining
factor for them. The first class is considered as the optimal age to start learning the
second language as pupils should firstly master basics of their mother tongue.
Unfortunately, due to an extremely low number of questionnaires no serious

conclusions can be inferred from this chapter.

Similar thing can be said about the comparison. Although I think it could
provide a reliable proof whether earlier does (not) mean the better, with the given
number of tests it becomes rather a base for a further discussion. Nevertheless, the
only part in which a pupil who started learning English at the age of four exceeded
the others was writing. This, in my opinion, was not influenced by his early
education, but by the fact that the others have not been practising this type of task
during lessons at all. Therefore, | believe that there are no verifiable proofs that
learning English from the early age has an obvious impact on the final level in the

language.
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ATTACHMENTS

Dotaznik pro rodice déti v materské skole

Dobry den,

jmenuji se Eva Maleckova a rada bych Vas touto cestou pozadala o pomoc pfi realizovani
praktické ¢asti mé diplomové prace. Nazev této prace zni: , Dfive (ne)znamena lépe - otazka
rané vyuky anglitiny v ¢eském Skolstvi“. Cilem je zjistit jak/zda rana vyuka ciziho jazyka
ovliviiuje vystupni Uroven v jazyce u déti zakladni skoly. Dotaznik je anonymni. V ptipadé
jakychkoliv problém ¢i nejasnosti pfi vyplhovani dotaznikl, se na mé prosim nevahejte
obratit, bud’ elektronickou cestou eva.maleckova@uhk.cz ¢i tel. 775 998 378.

Pfedem Vam velmi dékuji za Vasi ochotu.

1) Jaky vyznam mad podle Vds znalost anglictiny (schopnost domluvit se) v dnesni dobé?

2) Hrdl pfFistup k vyuce AJ roli pri vybéru skol/krouzkii pro Vase dité?

(napriklad vyuZivané ucebnice ci to do jaké miry vyucujici mluvi anglicky béhem hodiny)
a) ano b) ne

3) Setkadvaiji/ly se Vase déti s Al i nékde jinde nezZ ve skolce, napriklad v podobé krouzki?
a) ano b) ne

Jestlize ano, popiste prosim, o jakou vyuku se jedna, jak dlouho trva jednotliva lekce a
kolikrat tydné probiha.

4) Co ocekdvdte od vyuky anglictiny v pfedskolnim véku - co by se podle Vds mélo v tomto
véku dité naucit?

5) Ucite se doma s Vasim ditétem anglictinu?
a) ano b) ne
Pokud ano, kolik hodin tydné se ucite s Vasim ditétem?

a) 1 hodinu b) 2 hodiny c) 3 hodiny d) 4 a vice hodin
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DOTAZNIK PRO RODICE DET{ V MATERSKE SKOLE

Dobry den,

jmenuji se Eva Maleckova a rada bych Vas touto cestou pozadala o pomoc pfi realizovéni praktické
&asti mé diplomové prace. Nézev této prace zni: ,Dfive (ne)znamend lépe - otdzka rané vyuky
anglictiny v ceském 3kolstvi“. Cilem je zjistit jak/zda rana vyuka ciziho jazyka ovliviiuje vystupni
uroven v jazyce u déti zdkladni Skoly. Dotaznik je anonymni. V pfipadé jakychkoliv probléma ¢&i
nejasnosti pfi vypliovéni dotaznikli, se na mé prosim nevéhejte obrétit, bud' elektronickou cestou
eva.maleckova@uhk.cz ¢i tel. 775 998 378.

Pfedem Vam velmi dékuji za Vasi ochotu.

1) Jaky vyznam ma podle Vds znalost angli¢tiny (schopnost domluvit se) v dnesni dobé?

5/[1217//4'/276 4) il éa:“&?/.

2) Hrdl pristup k vyuce(minéno AJ roli pFi vybéru $kol/krouzki pro Vase dité?

a)@ b) ne

3) Setkdvaji/ly se Vase déti s Al i nékde jinde neZ ve skolce, napfiklad v podobé krouzki?

a)@ b) ne

Jestlize ano, popiste prosim, o jakou vyuku se jedna, jak dlouho trva jednotlivd lekce a kolikréat
tydné probiha.

/’ /74"_2//,;1/( ’5’7&{/ / éuzz /(. W rou f]m ;Z/’l? /Al d
it oA Lo0- 1730

4) Co ocekdvate od vyuky angliétiny v pfedskolnim véku - co by se podle Vds mélo v tomto véku dité
naucit?

e i Fam badlon aweii Hramn

5) Uéite se doma s Vasim ditétem anglictinu?

a@ b) ne

Pokud ano, kolik hodin tydné se ucite s Vasim ditétem?

a)@ b) 2 hodiny ¢) 3 hodiny d) 4 a vice hodin
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Dotaznik pro vyucujici

Dobry den,

jmenuji se Eva Maleckova a rdda bych Vas touto cestou pozadala o pomoc pfi realizovani
praktické ¢dsti mé diplomové prace. Nazev této prdce zni: , Dfive (ne)znamena lépe - otdzka
rané vyuky anglitiny v ¢eském 3Skolstvi“. Cilem je zjistit jak/zda rana vyuka ciziho jazyka
ovliviiuje vystupni Uroven v jazyce u déti zakladni skoly. Dotaznik je anonymni. V ptipadé
jakychkoliv problém ¢i nejasnosti pfi vypliovani, se na mé prosim nevahejte obratit, bud’
elektronickou cestou eva.maleckova@uhk.cz ¢i tel. 775 998 378.

Pfedem Vam velmi dékuji za Vasi ochotu.

1) Jakd je Vase aprobace?

a) Vyuka na I. stupni S b) Al pro Il. stupen ZS c) Jind (uvedte konkrétné)
2) Popiste prosim svou ucitelskou praxi (délka, typ skoly).

3) Jak dlouho ucite AJ?

a)1-5let b) 6 — 10 let c)11-15let
d) 16 —20 let e) 21 a vice let

4) Spatrfujete néjaky rozdil mezi détmi, které se uci AJ od uplného zacatku v ramci
povinného predmétu, a témi, které se setkaly s Al jiZ dfive napfiklad formou krouZkii Ci
vyuky v predskolnim véku?

a) ano b) pouze nepatrné c) ne
Pokud ano, v ¢em se to nejvice projevuje?
5) Je nutné tomu prizpuisobit vyuku?
a) ano b) ne
Pokud ano, jakym zplsobem?

6) Jestlize zde néjaké rozdily jsou, za jak dlouho podle Vasi zkusenosti se je podafi
vyrovnat, pripadné zda viibec?

7) Je podle Vads pro Zaky uZitecné zacit studium Al jiZ v predskolnim véku?
a) ano b) ne
ZdUvodnéte prosim Vasi odpovéd.

8) Vjakém véku je podle Vds optimdlni zacit s vyukou AJ? Svou odpovéd prosim
zdiivodnéte.

a) 2 -3 rokl b)4-5let c)6—7let d)8—-9let
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DOTAZNIK PRO VYUCUJici

Dobry den,

jmenuji se Eva Maleckovd a rada bych Vas touto cestou pozddala o pomoc pfi realizovani praktické
¢asti mé diplomové prace. Nézev této prace zni: ,Dfive (ne)znamend lépe - otdzka rané vyuky
angli¢tiny v Ceském Skolstvi“. Cilem je zjistit jak/zda rana vyuka ciziho jazyka ovliviiuje vystupni
uroven v jazyce u déti zakladni Skoly. Dotaznik je anonymni. V pfipadé jakychkoliv problémd &i
nejasnosti pfi vypliovdni, se na mé prosim nevahejte obratit, bud elektronickou cestou
eva.maleckova@uhk.cz i tel. 775 998 378.

Predem Vam velmi dékuji za Vasi ochotu.

1) Jakd je Vase aprobace? .g A
a) Vyuka na 1. stupni 8 b) Al pro II. stupefi Z8 @Jina’ (uvedte (onkrétné)

2) Popiste prosim svou ucitelskou praxi (délka, typ Skoly).

15 — g hlactn f#rtn

3) Jak dlouho uéite AJ?
a)1-5let b) 610 let (€)11-15 let
d) 16 -20 let e) 21 a vice let

4) Spatfujete néjaky rozdil mezi détmi, které se uéi AJ od uplného zaédtku v rémci povinného
predmétu, a témi, které se setkaly s Al jiz dFive napriklad formou krouZk ci vyuky v predskolnim
véku?

a) ano b) pouze nepatrné c) ne

Pokud ano, v éem se to nejvice projevuje?
Jondilrtlo A W

W LI /lc/é
/V7»/’£f7’h//44/ Vit / /9 /

5) Je nutné tomu pfizpusobit vyuku?

a) ano @e

Pokud ano, jakym zplisobem?
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6) JestliZe zde néjaké rozdily jsou, za jak dlouho podle Vasi zkuSenosti se je poda¥i vyrovnat,

pripadné zda vibec?

7) Je podle Vis pro Zdky uZiteéné zacit studium Al jiz v pfedskolnim véku?

p
a) ano (ﬁj‘e A e Ay 5o B RN W/VZ/‘«/
Zd(ivodnéte prosim Vasi odpovéd’ /4/4 /‘///»,—()/;,V@l) /z/\- 4/ .

WL b alenenw ,%an /m%w7, W/
8) V jakém véku je zgméséf)pﬂdlnl zacit s vyukou AJ? ou odpovéd' prosim zdﬂmte.
a) 2 -3 rok b)4-5let )67 let (d)8-9let

- //(UZQ e ’ foﬂ/ﬂ(/
_ //,../:;;,' /4(//;{,(/ ) M@&Wé'

/17'
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Dotaznik pro reditele/ky

Dobry den,

jmenuji se Eva Maleckova a rdda bych Vas touto cestou pozadala o pomoc pfi realizovani
praktické ¢dsti mé diplomové prace. Nazev této prdce zni: , Dfive (ne)znamena lépe - otdzka
rané vyuky anglitiny v ¢eském 3skolstvi“. Cilem je zjistit jak/zda rana vyuka ciziho jazyka
ovliviiuje vystupni Uroven v jazyce u déti zakladni skoly. Dotaznik je anonymni. V ptipadé
jakychkoliv problém( ¢i nejasnosti pfi vypliovani dotaznikl, se na mé prosim nevahejte
obratit, bud’ elektronickou cestou eva.maleckova@uhk.cz ¢i tel. 775 998 378.

Pfedem Vam velmi dékuji za Vasi ochotu.

1) Od jakého rocniku je na Vasi skole Al povinny?
a) Prvni b) Druhy c) Treti
Je ptipadné moZné ho absolvovat formou nepovinného predmétu drive?
a) Ano b) Ne
Pokud ano, v jakém roc¢niku?
2) Jaké krouzky ci jiné mimoskolni aktivity zamérené na vyuku AJ Vase skola nabizi?
3) Kolik uéitelti vyuéuje AJ na Vasi skole?
Kolik z nich je kvalifikovanych v oboru ucitelstvi AJ?
Kolik z téchto ucitelii md kvalifikaci na prvni stuperi ZS?
4) Kolik Zadatelii o misto s kvalifikaci k vyuce AJ na prvnim stupni pFiblizné evidujete?
5) Je pro Vds rozhodujici kvalifikovanost v oboru ucitelstvi AJ u ucitel(i na prvnim stupni?
a) Jednoznacné ano  b) Spise ano c) Spise ne d) Vlbec ne
6) Chystdte v ramci vyuky AJ néjaké zmény? Popiste prosim jaké.
(napfiklad zavedeni AJ jako povinného predmétu jiz od prvni tfidy, navazani
spoluprace s rodilym mluvéim, koupé novych ucéebnic, atd.)
7) Je podle Vds pro Zaky uZitecné zacit studium Al jiZ v predskolnim véku?
a) Ano b) Ne
ZdUvodnéte prosim Vasi odpovéd.
8) V jakém véku je podle Vds optimdlni zacit s vyukou AJ?
a) vék 2 — 3 roky b)4-5let c)6—7let d)8-9let

Svou odpovéd prosim zdGvodnéte.
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DOTAZNIK PRO REDITELE/KY

Dobry den,

jmenuji se Eva Male¢kové a rada bych Vas touto cestou poZadala o pomoc pfi realizovani praktické
¢asti mé diplomové prace. Nézev této préce zni: ,Dfive (ne)znamend lépe - otazka rané vyuky
anglictiny v ceském 3kolstvi. Cilem je zjistit jak/zda rand vyuka ciziho jazyka ovliviiuje vystupni
troven v jazyce u déti zakladni $koly. Dotaznik je anonymni. V pfipadé jakychkoliv problémi &
nejasnosti pfi vypliiovani dotaznik(, se na mé prosim nevahejte obratit, bud' elektronickou cestou
eva.maleckova@uhk.cz ¢i tel. 775 998 378.

Predem Vam velmi dékuji za Vagi ochotu.

1) Od jakého rocniku je na Vasi skole AJ povinny?

a) Prvni b) Druhy () reti
Je pfipadné mozné ho absolvovat formou nepovinného predmétu dfive?
@) Ano b) Ne

Pokud ano, v jakém rloéniku?
Ak
V 4o 2. TRAE \ . \
VE U A L. Rodbley MR Mavrk SLuPy A A HOMNA MAVC NENVINLE LOMWERRACE.
2) Jaké krouzky ¢i jiné mimos’kolqi aktivity zamgi'ené na vyuku Al Vase skola nabizi? i
MABRNNE LROUILT 0D 4. TEY DALE NAne v ey TYE M IAYLOLY LRy

. . u “
VLOSLEN 2wcE  PUSORIL M4 SKOLE  RMILY pypudn

OO | :
VICWERE A) WIEGROVAMIU v PRrobee, 0D 3. 2aCMEU \E POLIVAA.

3) Kolik ucitel vyucuje AJ na Vasi skole? ¢ uome Ly

Kolik z nich je kvalifikovanych v oboru uéitelstvi AJ? %

Kolik z téchto uciteli md kvalifikaci na prvni stuperi 28? 2.
4) Kolik Zadateli o misto s kvalifikaci k vyuce AJ na prvnim stupni pfibliZné evidujete? 7 i/?()frTELE
5) Je pro Vés rozhodujici kvalifikovanost v oboru uéitelstvi Al u uciteld na prvnim stupni?

a) Jednoznaéné ano  b) Spise ano @Spiée ne d) Vibec ne
ISE  MEFELUEME  LVAL Firovaner S MRodact Ay.
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6) Chystdte v ramci vyuky AJ néjaké zmény? Popiste prosim jaké.
(napfiklad zavedeni AJ jako povinného pfedmétu jiZ od prvni tfidy, navazani spolupréce s rodilym

mluvéim, koupé novych uéebnic, atd.)
- - N e ~| ¢
OPETONE  MAvReE SPLURder S RadiLtr MLLVSnEe ey A ALE ) ﬂ),
= - 1 e
NALUD ANovE By PROVECT EMGLISH, LYBALEWLL UCCBEW, CIAICH MRTLY
>~ B y 1
DAERAGHA TARULT A4 gBEﬁﬂEﬂ, MDD ER A LOVAT RUUCE AL | DoPLAIT U7 LicoyE

Pe PeoGiar'ty VRDELAVAT PEDAGOGY, AMD.

7) Je podle Vds pro Zdky uziteéné zacit studium Al jiz v piedskolnim véku?

a) Ano @Ne

Zdlvodnéte prosim Vasi odpovéd.

- \ -
ME, POLUD MESIM VE  DUOMAZYCNE  RODIWVE . N .
DAVAM PREDMVOST NMAVET ALY MEWRUE ZAwsdf MATEESKEHD IRYLA A PoTe

cizl e

8) V jakém véku je podle Vés optimdini zaéit s vyukou AJ?
a) vék 2 - 3 roky b) 4 -5 let @G—TIet d)8-9let

Svou odpovéd prosim zdivodnéte. i g
el - . \ o
oy A TRIDY  Rezroy HER, POSLECHU PISWT A Ruantel 24)inavTeH ACTIT.

Ob B TRADY  2AvLALY ORAMATUY.
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The Test

Precti si text a vyire$ nasledujici ukoly.

Dear Peter,

My Grandpa’s house is in the country. | stay there during the school holidays. There
aren’t many cars, and | ride my bike a lot. | go for long walks with Grandpa’s dog. | like
Grandpa’s country home.

During the school term, | live with Mum and Dad in a flat in Liverpool. It’s a big city.
When I'm there, | go shopping with Mum. | go to the cinema with Dad. There are lots of
cars so | don’t ride my bike in the city. | play computer games.

Please write soon.

Love,
Amy

1. Vyhledej v textu, s kym chodi Amy na prochazku.

Vyznac¢ vhodny obrazek.

2. Oznac¢, cemu se Amy vénuje ve volném case.

A o She goes for long walks with Grandpa’s dog.
B o She plays the piano.
C o She draws pictures.

D o She plays computer games.
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Precti slovesa a prirad’ k obrazkim.

WRITE CuT

DRAW

READ CLOSE THE BOOK
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Precti si komiks a ozna€ obrazky Cisly 1-6 podle smyslu textu.

Dva obrazky jsou jiz o¢islované.

HERBIE

Hello,
Jake. Who is
this girl?

e

Good
Morning, Miss
Benson.

Come here,
Herbie!

1 5
A B
These
This is Kim. Hello Kim. /are your books
She's new here. \(‘r’]e'c?me to Kim.
She's American. Siolass.
h: S
Z - f é‘; \Z \&,\
2 % 4 é g
T A
Hello Miss
Benson. Thank
[/ you.

Herbie is
my hamster.

This is your,
: desk, Kim.
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Precti si text a vyre$ nasledujici ukoly.

John loves sports. He does some sport nearly every day. He goes swimming on
Mondays after school. Then he goes running with some friends. He comes home for
dinner. He also plays in two school teams — on Wednesdays he plays basketball and
on Thursday evenings he plays in a football team. On Friday and Saturday mornings
he goes running again. On Fridays he plays tennis with his father in the afternoon.
He also cycles to school every day. Cycling is his favourite sport. On Sunday he has
a free day.

1. Napis spravny nazev dne pod nasledujici obrazky.

.
or
A VDN
i B 2
a) b) c) d)

2. Oznac spravnou odpovéd.

John doesn’t do any sport

a. on Tuesdays
b. on Thursdays
c. on Sundays
d. on Mondays

He does more than two sports

on Fridays
on Saturdays
on Thursdays
on Sundays

oo

He enjoys most.

a. running

b. basketball
c. cycling

d. tennis
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3. Oznac v tabulce spravnou kolonku.

Monday Wednesday Saturday Friday

He does some
sport at school.

He does sports
with a member of
his family.

He comes home
for dinner.
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Precti si text a vyire$ nasledujici ukoly.

Tom Twitter is thirty years old. He lives in a small village called Kennington near
Oxford. He drives a train. Every weekday he drives trains from Oxford to London. He
likes driving a train. He wants to move to a big town because there is not much to do
in the village. In his free time he plays football, he watches TV and he likes reading.

1. Odpovéz na otazky.

1. Where does Tom live?

2. Whatis Tom’s job?

3. Does Tom enjoy living in the village?

4. Does Tom work at the weekends?

5. Does Tom like his job?
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Dopli pohlednici z prazdnin. Mizes$ se inspirovat timto obrazkem.

Nicol,
I am ! My holidays are

super because

Nicol Smith,

32 West St,

Brighton,

BN1 2 RT

England
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Precti si Petrav e-mail. Podékuj mu a odpovéz, Ze prijdes.

/Dear Kim, \

It's my birthday next Saturday (4" February). Can you
come to my party at 2 p.m.? It will be great fun!

o /

74




Precti si text .

Napis 5 vét o tom, co déla Ann kazdé rano. Obrazkova osnova Ti pomuze.

Ann at 7 o’clock. She | |in her bathroom and brushes
her teeth. She has cereal and milk for | | She likes it. After breakfast
she goes to school. Usually she | | or takes a bus. Lessons start at

quarter to nine. Her favourite lesson is Science. She likes animals a lot. She has
lunch in the school canteen. She[  |tennis on Tuesdays. On Fridays

she has piano lessons. She likes music. Ann has dinner at half past six, after dinner

she watches TV or | | music. She goes to bed at nine, she reads

books or comics for twenty minutes and then she | | sleep.
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Precti si kratky text. Kde se rozhovor odehrava?

Peter: Hey, look! These T-shirts are really cool.
Daniel: What? I’'m sorry. | don’t understand — what does “cool” mean?
Peter: Oh, it means “great”.

Assistant: Good morning. Can | help you?

Peter: Yes, can | have a T-shirt, please?
Assistant: Yes, of course. What colour do you want?
Peter: Black, please.

Assistant: Small, medium or large?

Peter: Have you got a small one?

Assistant: Yes, we have.

Daniel: Small! Is it for you?

Peter: No, it 's for Sue. It’s her birthday on Wednesday.
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PAPER 2 LISTENING (approximately 30 minutes including 8 minutes transfer time)

PART 1
QUESTIONS 1-5

You will hear five short conversations.

You will hear each conversation twice.

There is one question for each conversation.

For questions 1-5, put a tick () under the right answer.

Example:

0 How many people were at the meeting?

3 13 30

ALl B [ cv

1 What’s George doing now?

i =\
N\
e N
nn“;jhc) gl
3 (e

2 Which room will the woman stay in?

A B [ c
60
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What will the boy wear in the race?

Paper 2 Listening

What colour will the room be?

A [

B [

Where did Minnie and Richard first meet?

cl

78
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Paper 2  Listening

PART 4
QUESTIONS 16-20

You will hear a woman talking to a shop assistant about buying a video film for her
daughter.

Listen and complete questions 16-20.

You will hear the conversation twice.

VIDEO

Actor in film; Brad Smith

Name of film: | 165_| Blue ‘

For people: years old or more. ‘

|

Street ‘

Cost:

Video shop in:

Opposite:

79
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Precti si text a vyres$ nasledujici ukoly.

Dear Peter,

My Grandpa’s house is in the country. | stay there during the school holidays. There
aren’t many cars, and | ride my bike a lot. | go for long walks with Grandpa’s dog. | like
Grandpa’s country home.

During the school term, | live with Mum and Dad in a flat in Liverpool. It’s a big city.
When I'm there, | go shopping with Mum. | go to the cinema with Dad. There are lots of
cars so | don’t ride my bike in the city. | play computer games.

Please write soon.

Love,
Amy

1. Vyhledej v textu, s kym chodi Amy na prochazku.

Vyzna¢ vhodny obrazek.

2. Oznag, ¢emu se Amy vénuje ve volném case.

A iz She goes for long walks with Grandpa’s dog.
B o She plays the piano.
C o She draws pictures.

D o She plays computer games.\/ ‘ // //
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Precti slovesa a pfifad’ k obrazkim.

WRITE CuT DRAW

READ CLOSE THE BOOK
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Precti si komiks a oznaé obrazky Cisly 1-6 podle smyslu textu.
Dva obrazky jsou jiz ocislované.

HERBIE

Good Hello,

Morning, Miss Jak:. Whlg? is p Come her
this gir O Y
: g / = _;/f? Herbie!
AT Y *’—\ /5_ o
& 4 S

This is Kim. Hello Kim.
She's new here. ‘:"’]9'00‘]""9 to
She's American. 9.c.

Herbie is
my hamster.

This is your,
desk, Kim.
L)

This is a school
for children not for
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Precti si text a vyre$ nasledujici ukoly.

John loves sports. He does some sport nearly every day. He goes swimming on
Mondays after school. Then he goes running with some friends. He comes home for
dinner. He also plays in two school teams — on Wednesdays he plays basketball and
on Thursday evenings he plays in a football team. On Friday and Saturday mornings
he goes running again. On Fridays he plays tennis with his father in the afternoon.
He also cycles to school every day. Cycling is his favourite sport. On Sunday he has
a free day.

1. Napis spravny nazev dne pod nasledujici obrazky.

P / )
a) W\MM)JQ@I y‘/ b) mowlfzf 1//c) ‘tl«v/“% w’/d) MﬁW&lOV(\]j L/

/4
2. Oznac spravnou odpovéd'.

John doesn't do any sport

on Tuesdays

on Thursdays
on Sundays

on Mondays

a@®o e

He does more than two sports

doi

@ on Fridays
b. on Saturdays

c. on Thursdays //
d. on Sundays

He enjoys most.

running
basketball
cycling l /
tennis

R

1/3
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3. Oznac v tabulce spravnou kolonku.

Monday Wednesday

Saturday

Friday

He does some

sport at school. X y,

V/

He does sports
with a member of
his family.

He comes home

for dinner. X .

I'J_
~
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Precti si text a vyre$ nasledujici ukoly.

Tom Twitter is thirty years old. He lives in a small village called Kennington near
Oxford. He drives a train. Every weekday he drives trains from Oxford to London. He
likes driving a train. He wants to move to a big town because there is not much to do
in the village. In his free time he plays football, he watches TV and he likes reading.

1. Odpovéz na otazky.

1. Where does Tom live?
In wamwwfd o Mean OX»{M \/

2. Whatis Tom’s job? /
e phinty o /d\ﬂw 4

3. Does Tom enjoy living in the village?
No. [t modd N mowt Jo o /(}'v(zli Novew. .

4. Does Tom work at the weekends? )(

Wo. be dets

5. Does Tom like his job? /
!

igwueofoed.

75 /2%
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7 wri zf//y

Doplii pohlednici z prazdnin. MuZes se inspirovat timto obrazkem.

9&/ Nicol,
lam om M%{ My holidays are Nicol Smith,

32 West St,

super because 4 Lom oMW

Brighton,

BN1 2 RT

England

/VH/M(W
Love,
by

/ - / 2 )2
(,/A/n:} /7\/1('.' i/‘7//'*”/ Ukole: £ <

7 /l{:/ Lie ke /" Y L‘/“‘- CE ////

AR ! C 5/
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Precti si Petriv e-mail. Podékuj mu a odpovéz, Ze prijdes.

Dear Kim,

It's my birthday next Saturday (4" February). Can you
come to my party at 2 p.m.? It will be great fun!

Y B,
Mo, ) will tomt  Jhak M&m%{ 2mod -

Ruye
T

/ t/%;%( ; :/‘L
¢ /1

G UPNOSE < //

Q/))u/’u‘b c’/ 5/“ / ’z‘;/’«'
5'fj/;.s‘7f/c‘/§<,; 3/7/%, vHoSs

/877 E/

/
j/““"“ /J/(‘Z/c a /‘7/1": voy
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Precti si text .

Napis 5 vét o tom, co déla Ann kazdé rano. Obrazkova osnova Ti pomtuiZe.

Showel”

Ann gMA M/ \/ at 7 o'clock. She [y v _La#v__|in her bathroom and brushes
her teeth. She has cereal and milk for . She likes it. After breakfast
she goes to school. Usually she 6r takes a bus. Lessons start at
quarter to nine. Her favourite lesson is Science. She likes animals a lot. She has
lunch in the school canteen. She 'H tennis on Tuesdays. On Fridays
she has piano lessons. She likes music. Ann has dinner at half past six, after dinner
she watches TV or [m music. She goes to bed at nine, she reads

books or comics for twenty minutes and then she [M sleep.
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Precti si kratky text. Kde se rozhovor odehrava?

Peter: Hey, look! These T-shirts are really cool.
Daniel: What? I'm sorry. | don’t understand — what does “cool” mean?
Peter: Oh, it means “great”.

Assistant: Good morning. Can | help you?

Peter: Yes, can | have a T-shirt, please?
Assistant: Yes, of course. What colour do you want?
Peter: Black, please.

Assistant: Small, medium or large?

Peter: Have you got a small one?

Assistant: Yes, we have.

Daniel: Small! Is it for you?

Peter: No, it ’s for Sue. It's her birthday on Wednesday.

/\\/l/\: /M\F /y{/w’n v '///

-’,’Z// A5

10
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PAPER 2 LISTENING (approximately 30 minutes including 8 minutes transfer time)

PART 1
QUESTIONS 1-5

You will hear five short conversations.

You will hear each conversation twice.

There is one question for each conversation.

. For questions 1-5, put a tick (v/) under the right answer.

Example:

¢ : 0  How many people were at the meeting?

3 13 30

Al] B [] cv

1 What's George doing now?

2

90



What will the boy wear in the race?
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Paper 2  Listening

PART 4
QUESTIONS 16-20

You will hear a woman talking to a shop assistant about buying a video film for her
daughter.

Listen and complete questions 16-20.

You will hear the conversation twice.

VIDEO

Actor in film: Brad Smith

Name of film: [16 | Blue ... w\/& B ﬁt/
For people: 7] years old or morﬂL
Cost: 18 (£ 5.64 j | d
Video shop in: ml .............. Y Street

Opposite: iﬁ 1 Aroink. :I v/
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