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Anotace a Kli¢ova slova

Tato bakalédiska prace se zabyva chybami ve fonémickych transkripcich,
kterych se dopoustéji studenti ceské narodnosti béhem studia na Technické univerzité
v Liberci, kde jsou ptipravovani na jejich budouci profesi ucitele. Chyby byly zjistény
na zéklad¢ analyzy provedené prostfednictvim pisemného testu, jenz byl zaméfen na
transkribovani pomoci fonémické transkripce. Test se skladal z 20 otazek, jez byly
zaméfeny na né€kolik aspektl transkripce (napf. progresivni ,,postupnd® asimilace
teCi). Test byl realizovan na konci 14tydenniho univerzitniho kurzu Fonetiky a
Fonologie a byl vyplnén studenty prvnich ro¢nikti akademickych rokii 2018/2019 a
2019/2020. Dohromady bylo prostudovano 2427 chyb. Znich bylo mozné
identifikovat vzorce ve kterych se chyb studenti dopustili. Na zaklad¢ téchto postiehil,
byly vytvoteny distinktivni kategorie chyb. Tyto kategorie byly vytvofeny pro ucely
bakalarské prace, jelikoZ kategorie naleznuté v predchozich studiich vénujicich se
chybam ve fonémické transkripci nebyly tceliim dostacujici. Kazda z chyb byla
posléze prostudovana podruhé a ptifazena odpovidajici kategorii chyb. Nasledné, byly
analyzovany konkrétni vzorce, v nichz se kazdéa z chyb objevila. Analyza chyb spolu
s jejich odhalenim a naleznutim vzord, ve kterych se objevuji, byla stanovena jako cil
této bakalarské prace. Vysledky, jichZz bylo analyzou dosazeno dokazaly, ze cesti
studenti se dopoustéji pomérné jednotnych chyb, které by mohly byt povazovany jako
pro né typické. Vysledky disponovaly praktickym vyuzitim, jelikoz poskytly lektorovi
kurzu Fonetiky a Fonologie podklady pro vytvoteni podpirnych vyukovych materidli
zaméfenych na chyby ve fonémickych transkripcich. V nésledujicim akademickém
roce 2020/2021, vyzkum této bakalatské prace slouzil jako zaklad pro cviény material
vytvoieny lektorem s cilem zvysit povédomi studenti ohledné problémti jimz by mohli

¢elit béhem transkribovani slov.



Klic¢ova slova: fonologie, foném, fonémicka transkripce, fonémické symboly,
grafémy, chyby ve fonémickych transkripcich, vyuka fonémické transkripce, vyuka

fonologie



Abstract & Keywords

The focus of this thesis is on mistakes made in phonemic transcription by
Czech undergraduates who are to become English teachers at lower secondary schools.
The mistakes were analysed through an end-of-semester phonemic transcription-based
written test. This consisted of 20 questions designed to test specific aspects of
transcription such as progressive assimilation of voice with suffixes —(e)d and — (e)s.
The test was taken by first year undergraduates at the end of a fourteen-week course
of Phonetics and Phonology in the academic years 2018/2019 and 2019/2020. A total
of 2 427 mistakes in transcription were examined. From this initial overview, it was
possible to detect patterns in the mistakes students made. Based on these observations,
distinct categories for various types of mistakes were created, since the existing
categories found in the previous research papers were insufficient for the purposes of
the thesis. Each mistake was then carefully analysed a second time and assigned to a
particular category of mistake. It is the analysis of the mistakes and identification of
their patterns that were the aims of the bachelor’s thesis. The findings obtained during
the analysis revealed that undergraduates made readily identifiable mistakes, some of
which could be considered typical for Czech native speakers. The findings of the thesis
had an immediate practical application, serving a basis for remedial work for the
students who made the mistakes which were analysed. In the subsequent academic
year 2020/21, the outcome of this research formed the basis of pre-test exercises,
which the course teacher created to raise course participants’ awareness of typical

problems they might encounter in transcribing individual words.



Keywords: phonology, phoneme, phonemic transcription, phonemic symbols,
graphemes, mistakes in phonemic transcription, phonemic transcription training,

teaching phonology
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Introduction

“Why transcribe?” (Tench 2011, 3) is a question linguists or students of
Phonetics & Phonetics, might legitimately ask. The usual answer to this question is
that via transcription, pronunciation can be illustrated (Wells 1996, 239). Moreover,
by means of transcribing, some linguists, like Lintunen or Sustar$i¢, analysed the
interrelationship between mistakes made in transcription and pronunciation. Other
linguists, like Trzeciakowska, used transcription to analyse mistakes made in the task
itself. Hitherto conducted analyses on such bases concerned Finnish, Slovene and
Polish EFL learners. What therefore appears to be an unresearched field is the mistakes
Czech EFL learners make in transcription. This is then what this bachelor’s thesis
contends with. The primary focus is to research mistakes made in phonemic
transcription by Czech students of English. Its main aim is to analyse them based on

their relevance to phonemic transcription and answer the following research questions:

e What mistakes are made in phonemic transcriptions by Czech students of
English?

e Can any patterns in these mistakes be identified, and if so, which ones?

These matters are discussed later in the practical part of this thesis. Here, at the
beginning, the means by which the analysis was implemented is introduced. In the case
of this research project, the data was gathered from a phonemic transcription-based
test taken by first-year Czech students of the Technical University of Liberec (TUL)
for two consecutive years: the end of the winter semester of the academic year 2018/19
and 2019/20. The students were all undergraduates at the B2 level of CEFR, majoring
in English. The test was taken at the end of the Phonetics and Phonology course, which

lasted 14 weeks. In total, 500 sheets of the test were collected in order to gather enough
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data to study. What follows the introduction of the test is a report of analysing the
mistakes made in students’ phonemic transcription. The analysis included four stages
— collecting the tests, examining them, identifying the mistakes, categorising them into
groups, and finally identifying their patterns. This whole procedure is described in
more detail in Chapter 2.3. Following this, the findings of the research are introduced.
They are presented in the form of groups devised during the stage of categorising. At
the end of the practical part, possible implications of the findings are introduced and
suggestions are made for pre-test activities designed to practise particularly
problematic aspects of the transcription arising from the analysis. The overall aim of
the activities was to anticipate such mistakes, draw the students’ attention, practise

them sufficiently, and ideally prevent these from being made.

The practical part of this thesis is preceded by the theoretical part. In this part,
terms relevant to phonemic transcription are presented. Such terms are a phoneme, a
grapheme and phonemic symbols. Here, emphasis is also placed on introducing the
topic of phonemic transcription in the EFL classroom and hitherto conducted research

into mistakes made in it.
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1 THEORETICAL PART

1.1 PHONEMIC TRANSCRIPTION

At the beginning of this chapter, the term phonemic transcription must be
introduced. As the word transcription implies, it deals with transcribing. In terms of
linguistics, transcription is a means of converting speech into a written form. Such a

written representation might look like /wbtf1z/ (a phonemic transcription of the word

watches). There are several types of transcription. The most common are phonetic and
phonemic. Some linguists, like Wells, generally call transcription “phonetic” even
when referring to its various types. Therefore, it is possible to regard phonetic
transcription as “an umbrella term that is used to refer to several types of transcription”
(Lintunen 2007, 27). What this suggests is that phonetic transcription is also used to
refer to phonemic transcription. Moreover, some linguistic platforms, like Antimoon,
consider phonemic transcription to be a type of phonetic transcription (““Antimoon:
Phonemic transcription vs. narrow transcription”). However, phonetic transcription
and phonemic transcription do in fact differ from each other. The main differences are

in the way they are enclosed and in their usage. Phonetic transcription is enclosed in

square brackets (['wpotf1z]) and used to convey how speech converted sounds, whereas

phonemic transcription is enclosed in slant brackets (/wotf1z/) and used to convey any

differences in the meaning of the speech converted (“Australianlinguistics: Phonemic
vs. Phonetic Transcription” 2014) (Crystal 2008, 490). To put it another way, if there
are more ways of how the speech sounds, such as conveying a particular accent or
allophonic variations, it is a phonetic transcription that captures this precision, not
phonemic. Thus, it follows that phonetic and phonemic transcription are used for

different purposes. Therefore, it should be stated which transcription was used in this
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thesis. It was a broad phonemic transcription due to its usage of conveying the

differences in the meaning. For example, in /pen/ and /paen/, no attempt is made to

denote aspiration, neither is attention paid to vowel length in /bet/ and /bed/. What was
assessed was students’ ability to transcribe words using the standard forty-four
phonemes of English. In order to complete the transcription test tasks, students were

taught and practised these phonemes during the 14-week semester.

1.2 PHONEME

A phoneme is important when introducing phonemic transcription. The reason
is that phonemes are used in phonemic transcription. Generally, phonemes can be
defined as sounds produced when humans speak. Though, in this case, such sounds
should rather be called phones than phonemes because actual sounds by their nature
are called phones. However, in connection with language, the sounds (or phones) bear
more details than needed when identifying how languages contrast in meaning (Crystal
2008, 387). That is why abstract constructs of sounds (or phones) are used. These
constructs are called phonemes. The inventory in the EFL dictionaries, like
Cambridge Advanced Learner’s Dictionary or Oxford English Dictionary, consists of
44 of phonemes. They are to be found in Figure 1 on page 15. Phonemes are used so
that a meaningful element of a sound could be recognised (Katz 2014, 84). In fact, a
phoneme itself is recognised as the meaningful element (Katz 2014, 84). This means
that phonemes bear the meaning of sounds. Moreover, because they bear it, only they
can change it. For example, if a phoneme is replaced by another, it results in changing
the meaning. To illustrate, in the phonemic transcription-based test, the students

replaced the /&/ in the word ham (/ham/) with /e/, which resulted in creating the word

hem (/hem/) that has a different meaning. In such a case, the words sam and hem are
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called a minimal pair’. This implies that by means of phonemes, differences in the
meaning of the sounds can be projected. That is why they are used in phonemic
transcription, as has been already mentioned above. In other words, phonemic
transcription conveys differences in the meaning of speech, and through phonemes,

these differences can be demonstrated.

1.3 GRAPHEME

So that phonemes can project the differences, they first need to be recognised.
This is executed by means of graphemes. A grapheme is defined as a letter or a
combination of letters enclosed in angle brackets representing phonemes in words

(“Phonicbooks: What Is a Grapheme?” 2011). For example, a grapheme are the letters

<yo> in the word yolk, where they represent the phonemes /jau/. In particular the <yo>

is a two-letter grapheme. However, if two letters represent one phoneme, they are
called a digraph, not a grapheme. To illustrate, a digraph is a combination of the letters

<00> in the word wool where it represents the phoneme /u:/ (Crystal 2008, 145). For

the sake of the distinction between what is a digraph and a two-letter grapheme, it was
important to distinguish between them in the research since both occurred in the test.

In other words, it proved necessary to create separate categories for both (see Chapters

2.4.3 and 2.4.4).

In English spelling, there is not a straightforward relationship between letters
and sounds (Katz 2014, 50) as there is in Czech. Not every grapheme represents a
particular phoneme. Certain graphemes do not represent a phoneme (an abstract

construct of sounds). These are called silent letters. An example being the letter <r>

1 “two words which differ in meaning when only one sound is changed” (Crystal 2008, 307)
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in the word surprise where it is not pronounced in Rhotic accents, or the grapheme

<b> in the word debt.

1.4 PHONEMIC SYMBOLS

As mentioned in Chapter 1.2, phonemic transcription uses phonemes to convey
differences in meaning. However, so that phonemes can be used in it, they need to be
transcribed. For this, so-called phonemic symbols are utilised. They are symbols for
phonemes enclosed in slant brackets. (Roach 2009, 33). In fact, phonemic symbols
complete the process of conveying the differences in meaning because via them,

phonemic transcription can use phonemes to convey the differences.

They need to be formed correctly. Thus, the phonemic symbol /a1/ in the word
spice has to be formed as a1 not, for example, as al. Otherwise, a “wrong” symbol is

used and this was marked as a mistake in the end of term transcription test. That is
why close attention should be paid to the forms of phonemic symbols. These forms
consist of so-called characters. Their number varies as a phonemic symbol might

consist of one or more characters (Roach 2009, 33). To illustrate, the phonemic symbol

/a1/ consists of two characters (a and 1), whereas the symbol /e/ of one (e).

The forms of phonemic symbols are taken from the International Phonetic
Alphabet (the IPA) defined as a set of symbols representing sounds of any language.
Of course, only a fraction of the symbols is used in English (Katz, 2014, 38). The most
commonly used ones are depicted in Figure 1. This is the phonemic inventory of

Received Pronunciation.
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as in ‘key’ ki:
as in ‘car’ ka:
as in ‘core’ ko:
as in ‘coo’ ku:
as in ‘cur’ ka:

as in ‘go’ gavL
as in ‘cow’ kauv

as in ‘bee’ bi:

as in ‘doe’ dau

as in ‘gap’ ga&p

as in ‘var’ vaét

as in ‘this’ 018

as in ‘zip’ ZIp

as in ‘measure’ me3a

as in ‘led’ led
as in ‘red’ red
as in ‘yet’ jet
as in ‘wer’ wet

as in ‘gin’ d3n

FIGURE 1. Phonemic symbols in Peter Roach “List of symbols used” in English Phonetics and
Phonology (Cambridge University Press: Cambridge, 1991): vi.

These are to be found in most of the English online dictionaries, like Cambridge

Learner’s Dictionary, or their printed version. Moreover, Phonetics and Phonology

textbooks? written by leading linguists, like Wells or Roach, use them as well.

Nevertheless, instances of using different symbols are common (“Antimoon: The

sounds of English and the IPA”). An example being the Merriam-Webster online

learner’s dictionary website. It uses the phonemic symbol /¢/ instead of /e/ (“Merriam-

Webster: Guide to IPA symbols”). Thus, for example, the transcription of the word pet

would be /pet/, not /pet/ (see /e/ in Figure 1). The website itself does not state why it

uses this particular symbol instead. However, the Antimoon website claims that the

2 English phonetics and phonology by Peter Roach or Sounds Interesting: Observations on English
and General Phonetics by J.C. Wells
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reason for it is that the IPA does not use the symbol /e/ for the phoneme in the word

pet. Itis the symbol /¢/ the IPA uses (“Antimoon: The sounds of English and the IPA”).

What this implies is that it is possible to find minor differences in the phonemic
symbols themselves. Therefore, it should be clarified which ones were used in this
thesis. These were only the symbols depicted in Figure 1. Whenever the students used

a different symbol from the ones in this inventory, it was considered to be incorrect.

An example of incorrect use of the symbols would therefore be /¢/ instead of /e/ or

using /01/ instead of /21/. Correct and incorrect rendering of the written symbols was

pointed out during the 14-week course prior to the end of semester test.

1.5 PHONEMIC TRANSCRIPTION IN EFL. CLASSROOM

In order to place my research within the context of previous research into
transcription, 1 looked at the work of four academics who regard phonemic
transcription as an effective tool in pronunciation teaching. They were Trzeciakowska,

Wells, Lintunen and Sustarsic.

Trzeciakowska considers transcription to be not only an effective tool but also
a teaching aid (2016, 1). According to her incorporating phonemic transcription into
EFL classrooms at primary and secondary schools might enhance the development of
accurate pronunciation (2). Moreover, she refers to Jolanta Szpyra-Koztowska, who
points out that even EFL learners themselves regard it as an enjoyable activity (Szpyra-

Koztowska in Trzeciakowska 2016, 3).

Wells notes that when acquiring pronunciation of a foreign language, like
English, whose spelling is irregular, mismatches between phonemes and graphemes

(or digraphs) might occur (1996, 239). Thus, he often incorporated phonemic
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transcription-based exercises within his courses at University College London (239).
In there, his students could look pronunciation of words up in a dictionary, whereas,
under examination, they were not allowed to use it and had to rely on their own
memory. It was during the examination that Wells noticed the mismatches being made.
Well’s observation of the mismatches inspired me to create categories for problematic
graphemes and digraphs representing various phonemes, which were mismatched with
one another (see Chapters 2.4.1, 2.4.3. and 2.4.4). Because of these mismatches, Wells
finds phonemic transcription useful (241). According to him, phonemic transcription
does demonstrate a difference between the pronunciation of words that are spelt
ambiguously. In terms of such words, transcribing is essential as ordinary spelling does
not automatically reveal the difference. But when transcribing, the difference is
immediately evident (242). Moreover, Wells states that so-called spelling-to-sound
rules usually considered to be sufficient when acquiring pronunciation of a foreign
language are rather complicated as many exceptions exist. Thus, “it is necessary to
learn the pronunciation of many words individually” (241). He suggests that phonemic
transcription is an effective tool for it (241). Wells’ work was particularly useful to me
as it assured me that my research would have an outcome and practical application.
For instance, the findings could be used to demonstrate the detected mismatches

between graphemes and phonemes made by Czech students of English.

Another researcher whose work enabled me to see that my research had an
outcome was Lintunen. He states that phonemic transcription is “likely to be very
beneficial for Finnish learners who are accustomed to a close-grapheme
correspondence” (2005, 1) in their mother language. To them, the relationship between
English spelling and pronunciation might not be clear. According to him, awareness

of this relationship could be enhanced via phonemic transcription (1). As in the case
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of Wells’ work, the findings of my research could be used to indicate the relationship
to Czech students who are accustomed to a close-grapheme correspondence in their
mother language as well. Possibly, the relationship could be indicated on the words of

the test that demonstrate it well.

1.6 PREVIOUS ANALYSES INTO PHONEMIC

TRANSCRIPTION

Since the above-mentioned linguists consider phonemic transcription to be an
effective tool in pronunciation teaching, two of them (Lintunen and Trzeciakowska)
decided to research the interrelation between mistakes made in phonemic transcription
and pronunciation. What follows now are three analyses that proved possible
interrelation. The reason why they are mentioned is that all of them were implemented
by means of a phonemic transcription-based test similar to the one used in the thesis.
Moreover, based on having browsed academic platforms Google Scholar,
Researchgate, Academia.edu and Web of Science, it seems that these analyses are the

only ones focusing on analysing mistakes made in phonemic transcription.

The first of them was conducted in 1997 by Rastislav Sustarsi¢. He focused on
mistakes made in phonemic transcription and pronunciation by Slovene EFL learners.
Within his course, the learners were obliged to transcribe words without using a
dictionary or an audio recording. After a week, they had to transcribe the exact words
again, but this time an audio recording was used (Sustarsi¢ in Lintunen 2004, 37). Then
Sustarsi¢ analysed mistakes made in the transcriptions. The analysis proved that the
learners had made fewer mistakes in transcriptions where the audio recording had been
used. From the results, Sustari¢ derived that when transcribing without the recording,

the learners had projected their pronunciation skills into the transcriptions. Moreover,
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he claimed that several of the mistakes were identical to those made in pronunciation
by Slovene EFL learners. Based on this, he concluded that the mistakes made in

transcription and pronunciation might be related (Sustarsi¢ in Peltarri 2004, 38).

The second of the analyses was carried out by Pekka Lintunen. In order to
prove the interrelation, he had 34 Finnish EFL learners sit a series of three phonemic
transcription-based tests and three pronunciation tests (Lintunen 2005, 1). Having
collected the tests, he examined each and analysed mistakes that had been made in it.
Then he compared the mistakes and ascertained that they were interrelated. What is
more, Lintunen ascertained that the learners who were the best in the transcription tests
were also the best in the pronunciation tests and that those who were the worst in the

transcription tests were also the worst in the pronunciation tests (Lintunen 2005,4).

The third analysis was carried out by Julia Trzeciakowska. Unlike Lintunen
and Sustarsi¢, who focused on mistakes made in phonemic transcription and
pronunciation, Trzeciakowska initially aimed to research only mistakes made in
phonemic transcription by Polish EFL learners. Nevertheless, in the end, she designed
her analysis so that she could compare the mistakes with the ones the Polish EFL
learners made in pronunciation. Hence, she analysed the mistakes based on their
relevance to pronunciation. After she had compared the mistakes in phonemic
transcription with the mistakes made in pronunciation, she identified that there was

strong interrelation between them (Trzeciakowska 2016, 13).

As stated earlier in this chapter, these analyses are mentioned because in all a
phonemic transcription-based test similar to the one in this thesis was used. This
implies is that in all of them, the linguists had to analyse mistakes made in phonemic

transcription so that they could compare them with the mistakes made in
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pronunciation. Initially, it was presumed that the analysis conducted in the thesis could
be based on the same or at least similar principle as the above-mentioned. Moreover,
it was anticipated that within them, categorisation of the mistakes might have been
designed and that the categorisation devised in the thesis could be created on a similar
basis. Nonetheless, the linguists released the analyses and the categorisation based on
their relevance to pronunciation, not phonemic transcription (see Figure 2). An
example being Trzeciakowska’s categories of overgeneralisations of pronunciation
rules and spelling pronunciation. They are depicted in Figure 2. What this suggests is
that, to my knowledge established on having browsed the platforms Web of Science,
Google Scholar, Academia.edu and Researchgate, no previous analysis into mistakes

in phonemic transcription based on their relevance to it has been conducted.

* overgeneralizations of pronunciation rules (e.g. transcription of <th> as [0] in Thomas,
thyme; <s> as [z] in cease; <ng> as [n] in finger)

» spelling pronunciation (e.g. <eit> as [eit] in graduate, separate irrespectively of the word
category; <ng> as [ng] in finger; <ey> as [e1] in money; also presence of silent letters <b> in

subtle —*/'sabtla/; <w> in answer — */ a:nswa/)

FIGURE 2. Trzeciakowska’s categories of mistakes in Trzeciakowska, Julia. 2016. “Mistakes in
Phonemic Transcriptions Made By Polish EFL Teacher Training College Students”. Currents A

Journal Of Young English Philology Thought And Review 2016 (2). ISSN 2449-8769
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2 PRACTICAL PART

As noted in Chapter 1.6, it appears that no previous analysis into transcription
mistakes based on their relevance to phonemic transcription has been conducted. What
is more, the hitherto conducted studies has not been carried out on Czech native
speakers. It is such an analysis that was set to be one of the aims of this thesis. The
other was to find whether the mistakes occur in patterns and, if so, what they are. To
achieve these aims, 500 sheets of the phonemic transcription-based test were collected

to implement the analysis.

2.1 PHONEMIC TRANSCRIPTION-BASED TEST

The test was created by the lecturer of the course, Nicola S. Karaskova, M.A.
(Oxon), PGCE, Dip. RSA, LTCL DipTESOL. Primarily, it was created to test the
knowledge attained during the course. The main emphasis was put on transcribing by
means of phonemic transcription. To guarantee that it would be of value, the test was

designed to be a part of the final assessment of the Phonetics & Phonology course.

It consisted of twenty words divided into three tasks. The majority of the words
in the test were introduced to the students during the course; thus, when sitting the test,
the students were expected to be familiar with them. The rest of the words were chosen
based on the phonemical resemblance to the words introduced during the course. For
example, the word similar to the drunk was drank. In fact, many of the words were
minimal pairs (like drunk and drank). In the first task, ten short words were to be

transcribed by means of phonemic transcription. Its structure is depicted in Figure 3.
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| 13) Transeribe these short words. (10 points)

1) monk 5) charm 8) beer
2) career 6) burger 9) queen
3) matter 7) alone 10) folk
4) thought

FIGURE 3. The first task of the phonemic transcription-based test

The second task put an emphasis on transcribing how the suffixes —(e)s were
pronounced in five chosen words. These words were chosen based on correspondence
with the tested aspect of suffixes —(e)s. This aspect was introduced to the students
during the course; therefore, they were supposed to be well aware of the rules and
capable of applying them by transcribing the chosen words. How this task was
structured is depicted in Figure 4.

14) Pronunciation of the suffix —(e)s (5 points)
Transcribe the whole word.

1) reaches 3) clothes 5) dads

2) cliffs 4) shows

FIGURE 4. The second task of the phonemic transcription-based test

The last task tested the application of progressive assimilation of voice® in the suffixes

—(e)d. In Figure 5, the structure of this task is depicted. Like in the second task, the

3 a type of assimilation where one sound affects the sound immediately after it (Brown, 2014, 101)
and basically defines rules of how the suffixes —(e)s and —(e)d are pronounced within a word.
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five words in it were chosen based on correspondence with the aspect of suffixes —
(e)d. Again, the students were lectured on this aspect; hence, their ability to apply these

pronunciation rules was tested.

1 5) Pronunciation of the suffix —ed (5 points)
1) displayed 3) blogged 5) landed

2) judged 4) thanked

FIGURE 5. The third task of the phonemic transcription-based test

To prevent students from cheating, eight different versions of the test were
created. The numbers of the versions studied in the thesis are depicted in Table 1. Each
version contained the same tasks but different words. The words in each were at the
same level of difficulty so that an equal opportunity for all students would be
preserved. The copies of the versions were not enclosed in this thesis as they are still

a part of the final assessment of the course.

TABLE 1. The versions of the test

THE VERSION THE NUMBERS OF STUDENTS WHO TOOK THE TEST
(TEST SHEETS)
VERSION 1 88
VERSION 2 70
VERSION 3 59
VERSION 4 68
VERSION 5 68
VERSION 6 40
VERSION 7 64
VERSION 8 44
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2.2 PARTICIPANTS

The test was sat by 500 Czech students in the fourteenth week of the Phonetics
and Phonology course. This course was taught in the first semester of a Bachelor’s
Degree programme “English for Education” at the Technical University of Liberec.
Within this programme, the students were being trained to become teachers at lower

secondary schools.

When entering the course, they were not expected to have received any
previous training in phonemic transcription. It was anticipated that they would attain
this skill during the course. However, it is possible that some of them had been trained
in phonemic transcription whilst studying at a different university. Thus, when taking

the course, they had already been able to use it.

2.3 THE ANALYSIS PROCEDURE

2.3.1 COLLECTING THE TESTS

During the Phonetics and Phonology course, the students were given a series
of online exercises on the university Moodle platform so that they could practise the
knowledge introduced within the course. Several of these did incorporate phonemic
transcription. However, these exercises were not formally assessed since their aim was
to provide practice for the phonemic transcription-based test. At the end of the
fourteen-week course, the students were obliged to take the test and apply the skills
they had attained during the course. After taking it, 500 sheets of the test were collected
by the lecturer of the course and marked. Then, I was allowed to access them under
the supervision of the lecturer. It is important to note that the sheets were being
collected for two winter semesters during the academic years 2018/19 and 2019/20. In

the first of the semesters 227 sheets were collected and in the second 273. Otherwise,
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it would not have been possible to collect such a large number of them as the course

capacity had never been that high?.

2.3.2 EXAMINING THE TESTS AND IDENTIFYING THE MISTAKES
Each of the twenty words in the 500 sheets (10 000 words) was examined in
order to identify if there were any common patterns of mistakes students had made in
it. At the same time, these mistakes were recorded on spare sheets of paper. One of
them is enclosed in appendices (Appendix 1) to give a gist of how the mistakes were
identified. In several words, more than one mistake had been made. In these cases,
each of the mistakes was recognised as a single one. In EFL learning there is a
difference between the terms a mistake and an error. A mistake refers to failing to
apply a rule whereas an error refers to lack of knowledge of the rule (“FluentU: Funny,
Not Funny! 12 Humorous Errors and Mistakes in Language Learning to Avoid”). In
the thesis, the terms were used interchangeably as its focus was not on why they were

made, but which were made.

Having identified every mistake, the most recurring were collected. For

instance, when the phonemic symbol /ou/ was frequently miswritten, it was defined as

a recurring mistake. So that a mistake would be recognised as recurring, it was
necessary to be made at least 50 times in the 500 sheets. In total, 2427 recurring
mistakes were collected. Having collected these mistakes, I studied the sheets again to
assure that the recurring mistakes had been identified accurately. Once it was certain
that they had, the mistakes were categorised into groups. To illustrate, when it was

certain that the phonemic symbol /ou/ had indeed been frequently miswritten, it was

4 Usually, the capacity is between 200-300 students including full-time and part-time students who
either continue studying or leave the studies after the first semester.
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categorised under a group of miswritten phonemic symbols (see Chapter 2.4.2)

covering miswritten symbols.

2.3.3 CATEGORISING THE MISTAKES

As stated at the beginning of this chapter, it seems, to my knowledge, that no
previous analysis focusing merely on mistakes in phonemic transcription based on
their relevance to it has been conducted. Therefore, no categorisation on such a basis
has been devised. Since the aim of the thesis is the analysis of mistakes in phonemic
transcription based on their relevance to it, corresponding categorisation needed to be
created. The principle on which it was created is in the form of groups derived from
the basis of the mistakes. The basis was determined according to the relevance of the
mistakes to phonemic transcription. To illustrate, when certain graphemes were
determined to have represented wrong phonemes, the former were recognised as the
basis of the error. In particular, the grapheme <a> in monosyllabic consonant-short

vowel-consonant words such as chat and jam was represented by the phonemes /a/,
/3/, /a:/ and /e/ instead of /& /. Therefore, the grapheme <a> was recognised as the

basis of the mistakes made in the phonemes. Graphemes as problematic as the <a>
(e.g., the <o> and <u>) were categorised into a group covering graphemes recognised
to represent various phonemes but not the appropriate one (for further details see
Chapter 2.4.1.). As has been already mentioned, in some words, more than one mistake
had been made. Each of them was recognised as a different mistake. Thus, if a student

wrote /drenk/ as a transcription for drank, two mistakes were recorded: the short

vowel /e/ for the grapheme <a>, and the alveolar nasal /n/ instead of the /nk/.
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For the purposes of my research, I created six categories of mistakes, based on
my initial observations of and thoughts concerning the errors in transcription produced

during the end of semester written tests. These were:

e problematic one-letter graphemes

e miswritten phonemic symbols

e problematic digraphs

e problematic two-letter graphemes

e lack of familiarity with progressive assimilation of voice

e lack of familiarity with silent letters

Except for the group of lack of familiarity with progressive assimilation of
voice, all the groups were established according to the relevance of the mistakes to
phonemic transcription. The criterion on which this group was created is derived from
its relevance to the phonemic transcription-based test. As stated in Chapter 2.1, the test
incorporated tasks (the second and third) focusing on applying progressive
assimilation of voice. Thus, mistakes identified in these tasks were categorised into a
separate group dealing with the lack of familiarity with progressive assimilation of

voice.

2.3.4 IDENTIFYING THEIR PATTERNS

When the mistakes had been categorised, the tests were examined for the third
time (the first time being for superficial initial identification of what the mistakes were
and the second for confirming them). This time the emphasis was put on collecting all
the patterns in which the recurring mistakes occurred. For instance, when a phonemic
symbol was miswritten, each of its miswritten forms was identified as the pattern. To

illustrate, when the phonemic symbol /av/ was miswritten as /Au/, / au / and /au/,
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these three forms were identified as the patterns. Doing so resulted in discovering
patterns in which the mistakes had been made. The patterns were being noted down on
sheets of paper like the mistakes at the stage of identification (see Chapter 2.3.2).
Again, one of them is enclosed in appendices (Appendix 2) to illustrate what the sheets

looked like.

2.4 FINDINGS AND DESCRIBING THEM

The findings of this thesis are in the form of the six groups. They are presented
as these groups devised during the categorisation of the mistakes (see Chapter 2.3.3).
Within them, the mistakes and their patterns are described. An example being the
group of miswritten phonemic symbols (see Chapter 2.4.2). In there, every miswritten
symbol (a mistake) and its miswritten forms (its patterns) are presented. To illustrate,

the symbol /au/ is the mistake, and its miswritten forms /Av/, / au / and /au/ are the

patterns.

In order to present the groups of problematic one-letter graphemes and
problematic digraphs in an intelligible and clear manner, it was necessary to categorise
them further. This was implemented through subcategorising every grapheme
according to words of the phonemic transcription-based test in which the grapheme
represented certain phonemes. For example, the grapheme <a> that represented the

phonemes /&/, /3/, /e1/, /a:/, /ed/ and /b/ was subcategorised according to the words in

which it represented these phonemes. An example being the words afford, account,
alone, career, around, appeal, ago, and about in which the grapheme represented the

phoneme /3/.



35

2.4.1 PROBLEMATIC ONE-LETTER GRAPHEMES
The first group covers one-letter graphemes included in words in which each
represented several phonemes (with the exception of the <q> which in the combination

with <u> represented a sequence of phonemes /kw/). In most cases, the phonemes,

represented by the graphemes, were confused with other phonemes represented by a

particular grapheme as well. An example being the phoneme /&/ represented by the

grapheme <a>. This phoneme was confused with the phoneme /3/ which is in some
words (like afford or account) represented by the grapheme <a> too. The graphemes
categorised into this group are depicted in Table 2. There, the numbers of students out
of 500 who made a mistake in them are also recorded. What follows is an examination

of each grapheme in the order in which they appear in the table.

TABLE 2. The problematic one-letter graphemes

Grapheme Number of students
<a> 296
<o> 205
<u> 80
<w> 78
<q> 70
<> 69
<e> 66
<j> 55

2.4.1.1 THE GRAPHEME <a>
As can be seen in Table 2, 296 students made a mistake in the grapheme <a>.
Clearly, it proved to be the most problematic. In the 10 000 examined words, this

grapheme represented the phonemes /a/, /9/, /e1/, /a:/, /e9/ and /v/ in words such as
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chat /Y@t/, account /skaunt/, blamed /bletmd/, charm /da:m/, care /kea/ and

watches /wotf1z/.

2.4.1.1.1 THE WORDS REPRESENTING THE PHONEME /a/

The phoneme /a&/ was represented by the <a> in the following words: anger,

chat, ham, jam, matter, thank, stamps, cabs, bangs, tracks, dads, masses, matches,
manages, stands, handed, cracked, crashed, matched, landed, drank, and banging. In
the words anger, chat, tracks, dads, manages, landed cracked, and thanked, this

phoneme was confused with /a/, /o/ and /e/. In the words dads and landed, also with
/a:/ and in the word chat with /3:/. The reasons for the confusion were not researched
since the focus of the thesis was not on why the mistakes were made, but which were

made. In the word chat, a mistake made in transcribing the symbol /tf/ occurred as

well. This mistake is described in Chapter 2.4.2. In the word stamps, the phoneme was

confused with /e/. These mistakes are depicted in Table 3.

TABLE 3. The phoneme /a/ in the words anger, chat, stamps and landed

Word anger chat stamps landed
Correct /@ngs/ /Jaet/ /stemps/ /leendid/
transcription
IN /ANga/ /gAt/ /Iand1d/
/9/ /anga/ /tfot/ /land1d/
/e/ /enga/ /tet/ /stemps/ /lend1d/
/ax/ /aings/ /lazndid/
/31/ 31t/

In the words ham, thank, stands, bangs, matches, drank, and crashed, the /®/ was

confused with /e/ and /a/. Furthermore, in the word ham with /3:/. As far as the words

jam, matter, masses and matched are concerned, the phoneme was mistaken for /a/ and
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/3/. In the word masses also with /e1/ and /a:/, in the word jam with /3/ and /pb/ and in
the word matter with /o/ and /e/. All the mistakes are depicted in Table 4. Additionally,

in the word jam, a mistake made in the grapheme <j> occurred as well. Interestingly,
the grapheme <j> proved to be less problematic than the <a>. More details about this

grapheme are in Chapter 2.4.1.8.

TABLE 4. The phoneme /2/ in the words ham, matches, masses, jam and matter

Word ham matches masses jam matter
Correct /haem/ /maetfiz/ /maesiz/ | /dzem/ |/mata/
transcription

/e/ /hem/ /meta/

/N /ham/ /matfiz/ /MAS1Z/

/31/ /h3im/

/9/ /masiz/ | /dzam/ /mata/

/e1/ /mei1siz/

/ax/ /mazisiz/

/b/ /dzpm/

Surprisingly, the words maps, banging, cabs and handed were always
transcribed, as far as the 500 sheets of the phonemic transcription-based test are
concerned, correctly. It would be interesting to carry out further tests and interviews
with students to attempt to discover why this might be the case. Why, for example,
were they able without fail to transcribe cabs correctly, yet the majority of them were

unable to transcribe chat without a mistake

2.4.1.1.2 THE WORDS REPRESENTING THE PHONEME /3/
The phoneme /o/ was represented by the <a> in the words afford, account,
alone, career, around, appeal, ago, and about. In the words afford, account and about

it was confused with the phonemes /e/, /@/ and /A/. In the words alone and around also
with /e/. Moreover, in the word around, also with /a/. In terms of the word career, the

phoneme /3/ was mistaken for /3:/ and /a/. In this word, a mistake in the grapheme
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<ee> occurred as well. This mistake is described further in Chapter 2.4.3.7. Still, all
these mistakes are depicted in Table 5. As far as the words appeal and ago are
concerned, no evidence showing having made a mistake in determining the phoneme

was recorded.

TABLE 5. The phoneme /3/

Word account around career
Correct transcription /akaunt/ /eraund/ /kar1a/
e/ /ekaunt/ /eraund/
e/ /ekaunt/ /@eraund/
/N /Akaunt/ /KArT/
/31/ /k3:r1a/

2.4.1.1.3 THE WORDS REPRESENTING THE PHONEMIC SYMBOL /e1/
The phoneme /e1/ was represented by the one-letter grapheme <a> in the words
blamed, bathes, changed, danger, dated, phasis, chain and made. In the words
changed and danger, it was confused with the phonemes /e/ and /a/. Furthermore, in
the word danger with /9/. In the words blamed and phases, the phoneme was confused
with /a1/. In the word blamed also with /9/ and in the word phases with /a:/. In the
words dated and made, the phoneme was mistaken for the phoneme /a1/. All these
mistakes are illustrated in Table 6. In the words bathes and chain, no mistake was

identified.

TABLE 6. The phoneme /e1/

Word Danger phases blamed dated
Correct transcription /deindza/ ffe1ziz/ /blexmd/ /dertid/
e/ /dendza/
/e/ /daendza/
19/ /dondza/ /blomd/
/a1/ /farziz/ /blazmd/ /dartid/
/ax/ faiziz/
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2.4.1.1.4 THE WORDS REPRESENTING THE PHONEME /a:/
The phoneme /a:/ was represented by the grapheme <a> in the words father, jar, charm

and rather. In them, it was mistaken for the phonemes /&/ and /a/. Additionally, in the
word rather for /e/ and in the word charm for /a/. All of the mistakes are depicted in

Table 7. In the word jar, a mistake made in the grapheme <j> occurred as well (for

more details see Chapter 2.4.1.8).

TABLE 7. The phoneme /a:/

Word rather charm
Correct transcription /ra:oa/ /farm/
/®/ /reeda/ /tfeem/
IN /rAO3/ /gfam/
/el /reda/ /tfem/

2.4.1.1.5 THE WORDS REPRESENTING THE PHONEME /ea/

The phoneme /es/ was represented by the grapheme <a> only in the word care.
In this word, it was confused with the phonemes /3:/, /e/ and /a/. These mistakes are

depicted in Table 8. In the word care, also a mistake in transcribing the <r>, which is

silent, occurred. More details about this mistake are to be found in Chapter 2.4.6.

TABLE 8. The phoneme /ea/

Word care
Correct transcription /kea/
31/ /k31/
/el /ker/
/®/ /kaer/
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2.4.1.1.6 THE WORDS REPRESENTING THE PHONEME /pb/

The phoneme /p/ was represented by the <a> in the words watches and wanted. In the

word watches, it was confused with /a@/ and /31/ and in the word wanted with /0/, />1/,

/N and /31/ (see Table 9).

TABLE 9. The phoneme /b/

Word watches wanted
Correct transcription /wptf1z/ /wpntid/
e/ /waetf1z/
21/ /waitf1z/ /wazntid/
o/ /wuntid/
/31/ /w3intid/
IN /wantid/

2.4.1.2 THE GRAPHEME <o>
The second most problematic grapheme proved to be the grapheme <o> as 205
students made a mistake in it (see Table 2 on page 31). This grapheme was included
in the words alone, don’t, won ’t, folk, yolk, also, vogue, rogue, monk, smoked, blogged,

stopped, shopped, loses, shows, clothes, homes, foxes, chops, jogs, tombs and wombs.

2.4.1.2.1 THE WORDS REPRESENTING THE PHONEME /au/

In the words alone, yolk, vogue, rogue, folk, also, know, don’t, won’t, smoked,

lowered, shows, clothes, and homes, it represented the phoneme /ou/. In the words
alone, know, don’t, won 't and smoked it was confused with /2:/, /9/ or /b/. In the word
smoked also with /&/. As far as the words folk, shows, yolk, also and vogue are
concerned, the phoneme was mistaken for />1/ and /b/. Furthermore, in the word vogue

it was also mistaken for /A/. In the words rogue and homes, the /ou/ was mistaken for
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/u/. In the word rogue also for /31/, /U9/, /au/ and in the word homes for /uz/, /n/, /71/.

In the word clothes, the phoneme was confused with /3:/ and /u9/. In the word shows

and know, a mistake in the silent letters <w> and <k> occurred as well. Again, this
mistake is described in some detail later. In this case in Chapter 2.4.6 where |

endeavour to interpret it.

TABLE 10. The phoneme /2U/

Word smoked vogue rogue Clothes homes
Correct /smaukt/ /vaug/ /raug/ /kloudz/ /haumz/
transcription
a1/ /smoikt/ va:g/ /ra:g/ /klx:6z/ /hoimz/
/9/ /smoakt/
/o/ /smpkt/ Ivog/
e/ /smakt/
/N IVAG/ /hamz/
o/ /rug/ /humz/
/u9/ /ruog/ /kluobz/
/au/ /raug/
/ut/ /hurmz/

2.4.1.2.2 THE WORDS REPRESENTING THE PHONEME /N/

In the word monk, the <o> represented the phoneme /A/. In this word, the
phoneme was confused with /pb/ and /3:/ (see Table 11). Within this word, a mistake

in the two-letter grapheme <nk> occurred as well. The mistake is described in Chapter

2.4.5, devoted to the group of problematic two-letter graphemes.

TABLE 11. The phoneme /A/

Word monk

Correct transcription /mnank/
/b/ /mpnk /
/231/ /m>n/
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2.4.1.2.3 THE WORDS REPRESENTING THE PHONEME /pb/

In the words chops, jogs, foxes, blogged, stopped and shopped, the grapheme

<o> represented the phoneme /p/. In the word chops, this phoneme was confused with
/31/. In terms of the words blogged, foxes and stopped, it was mistaken for the phoneme
/N. Moreover, in the word blogged for /3:/. All these mistakes are depicted in Table

12.In the word blogged, a mistake correlated with so-called progressive assimilation
of voice occurred as well. More information on this mistake is described within the
group of the lack of familiarity with progressive assimilation of voice in Chapter 2.4.5.
Interestingly, no evidence showing having made a mistake was noticed in the words

jogs and shopped.

TABLE 12. The phoneme /b/

Word blogged chops
Correct transcription /blogd/ /fops/
IN /blagt/
a1/ /bl>igd/
/31/ /g3ips/

2.4.1.2.4 THE WORDS REPRESENTING THE PHONEME /u:/

In the words /loses, tombs and wombs, the grapheme <o> represented the

phoneme /uz/. In the words, the phoneme was mistaken for the phonemes /u/ and /3/.
In the word wombs also for /au/, /31/, /31/ and in the word tombs for /ou/, /21/ and /M.

The mistakes are depicted in Table 13. In the word wombs, a mistake in the silent letter

<b> occurred as well. However, it is described in Chapter 2.4.6.
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TABLE 13. The phoneme /u:/

Word wombs tombs

Correct transcription /wuimz/ /turmz/
o/ /wuomz/ /tomz/
13/ /wamz/ /temz/
/u/ /waumz/ /toumz/
21/ /waimz/ /toimz/
/31/ /w3imz/
IN /tanmz/

2.4.1.3 THE GRAPHEME <u>
The third most problematic grapheme proved to be the grapheme <u> as 80
students made a mistake in it (see Table 2 on page 31). This grapheme was included

in the words survive, surprise, hut, shut, judged, drunk and sure.

2.4.1.3.1 THE WORDS REPRESENTING THE PHONEME /a/
In the words survive and surprise it represented the phoneme /9/. In these words, the

phoneme was confused with the phonemes /u/ and /3:/. In the word surprise also with

the phoneme /A/ and in the word survive with /e3/ or /Ud/. These mistakes are depicted

in Table 14. In the word survive and surprise, a mistake made in grapheme <i>

occurred as well. This mistake is described in Chapter 2.4.1.6.

TABLE 14. The phoneme /9/

Word survive surprise
Correct transcription /savaiv/ /sapraiz/
1o/ /survaiv/ /supraiz/
/31/ /s3ivaiv/ /s3ipraiz/
/e9/ /seavaiv/
IN /sApraiz/
Juo/ /suava:v/
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2.4.1.3.2 THE WORDS REPRESENTING THE PHONEME /AN

In the words hut, shut, judged and drunk, the grapheme represented the

phoneme /A/. In all the words, with the exception of the word drunk, the phoneme was

confused with /u/. Furthermore, in the word judged with /9/, /e/, /a:/ and in the word

hut with /e/ and /uz/. All these mistakes are depicted in Table 15. In the word judged,

a mistake made in the grapheme <j> occurred as well (see Chapter 2.4.1.8).

TABLE 15. The phoneme /A/

Word judged hut
Correct transcription /d3adzd/ /hat/
1o/ /3udzd/ /hut/
IcY /d3adzd/
/e/ /dzedsd/ /het/
/az/ /Jazdzd/
/uz/ /huzt/

2.4.1.3.3 THE WORDS REPRESENTING THE PHONEME /u?a/

In the word sure, the <u> represented the phoneme /u3/. In this word, the /ua/

was mistaken for /31/, /uz/, /9U/ and />1/. The mistakes are depicted in Table 16.

TABLE 16. The phoneme /U3/

Word sure
Correct transcription /fua/
/31/ /[31/
/u/ /fu/
/ou/ /fau/
/a1 /]3]
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This concludes the mistakes made in transcribing the words including the three
most problematic graphemes — the <a>, <o> and <u>. Next, | turn to an examination

of other problematic graphemes.

2.4.1.4 THE GRAPHEME <w>
The fourth problematic grapheme proved to be the <w> since 78 students made
a mistake in it (see Table 2 on page 31). It was included in the words won ’t, flowered,
wired, lowered, lower, where, which, wombs, wanted, watches, world, worse, twice

and worth. In them, it represented the phoneme /w/. In all of them, the phoneme was
confused with /v/ in initial position. This mistake is depicted in Table 17. In the words

wombs, lower and lowered a mistake in the silent letters <b>, <w> and <r> occurred
as well. These mistakes are described further in Chapter 2.4.6. Again, I am not going
to discuss the reasons for why these mistakes were made since it was not the focus of

the thesis.

TABLE 17. The phoneme /W/

Word wombs twice
Correct transcription /wuimz/ /twazis/
N/ /vuimz/ /tvais/

2.4.1.5 THE GRAPHEME <q>
The fifth problematic grapheme proved to be the <g> as 70 students made a
mistake in it. The grapheme was included in the initial position of the words quite,

queen and quit. In them, it represented the sequence of phonemes /kw/, which was

mistaken for the /kv/ (see Table 18).



TABLE 18. The phonemes /kw/
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Word quite queen quit
Correct transcription /kwait/ /kwizin/ /kwit/
/kv/ /kvart/ /kviin/ /kvit/

2.4.1.6 THE GRAPHEME <i>

The sixth problematic grapheme proved to be the <i>. This grapheme was

included in the words surprise, survive, twice, spice, knives and lined. In them, it

represented the phoneme /a1/. In the words surprise and survive this phoneme was

confused with /A/ and /a:/, in the word twice with /e1/ and in the word spice with /iz/.

In terms of the word knives, the phoneme was mistaken for /3/ or /a:/ and in the word

lined for /1/. All these mistakes are depicted in Table 19. In the word survive, a mistake

in the grapheme <u> was identified too (for more details on it see Chapter 2.4.1.3.1.).

TABLE 19. The phoneme /a1/

Word

survive

twice

Spice

knives

lined

Correct transcription

/savaiv/

/twais/

/spais/

/naivz/

/laind/

/N

/ai/

/e1/

/tweis/

/9/

/S3rVvAv/

/navz/

/ai/

/naivz/

it/

/spiis/

/1/

/lind/

/31/

/s3ivaiv/

2.4.1.7 THE GRAPHEME <e>

Another problematic grapheme proved to be the grapheme <e> as 66 students

made a mistake in it. The grapheme followed an initial letter in the words /letter,

mended, destroy, designs and germs.
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2.4.1.7.1 THE WORDS REPRESENTING THE PHONEME /e/

In the words letter and mended, it represented the phoneme /e/. No evidence

showing having made a mistake was identified in terms of these words.

2.4.1.7.2 THE WORDS REPRESENTING THE PHONEME /1/

In the words destroy and designs, the grapheme represented the phoneme /1/.

In both the words, this phoneme was mistaken for /9/. Furthermore, in the word destroy

for /e/ and /iz/. All the mistakes are depicted in Table 20. In the word destroy, a mistake

made in the digraph <oy> occurred as well. This mistake is described in Chapter

243.11.

2.4.1.7.3 THE WORDS REPRESENTING THE PHONEME /31/

In the word germ, the grapheme <e> represented the phoneme /31/. In this

word, the phoneme was mistaken for /ea/, /9/, /az/ and /e/. These mistakes are depicted

in Table 20. Moreover, in the word germs, a mistake in the silent letter <r> occurred

as well (see Chapter 2.4.6).

2.4.1.7.4 THE WORDS REPRESENTING THE PHONEME /egd/

In the word where the grapheme represented the phoneme /€9/. In this word,

the phoneme was confused with /e/, /31/ and /3/ (see Table 20). In the word where, a

mistake in transcribing the <r> that is silent was made as well. More details about it

are to be found in Chapter 2.4.6.



TABLE 20. The phonemes /I/, /31/ and /e3/
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Word destroy where germs

Correct transcription /d1stro1/ /wea/ /d33:mz/
/ed/ /dzeamz/
3/ /dastrpj/ /war/ /dzams/
fiz/ /dirstro1/
/ax/ /dza:mz/
/e/ /wer/ /dzemz/
/31/ /w31/

2.4.1.8 THE GRAPHEME <j>

The least problematic grapheme proved to be the <j> since only 55 students

made a mistake in it (see Table 2 on page 31). This grapheme was included in the

words jar, jam and judged. In them, it represented the phoneme /dz/. In the word jar,

the phoneme was confused with /3/, in the word jam with /j/ or /3/ and in the word

Jjudged with /tf/, /j/ or /3/. These mistakes are depicted in Table 21. In the word judged,

a mistake made in the grapheme <u> was identified as well. This mistake is described

in more detail in Chapter 2.4.1.3.

TABLE 21. The phoneme /d3/

Word jam jar judged
Correct transcription /dzaem/ /dzazx/ /dzndzd/
/3/ /3@em/ /3ax/ /3udsd/
/9/ /gem/
/j/ /jem/ /jaz/ /indzd/
I/ /gazdsd/
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2.4.2 MISWRITTEN PHONEMIC SYMBOLS

The second group covers miswritten phonemic symbols. All of these symbols
are recorded in Table 22. In there, also the numbers of students out of 500 who formed
them incorrectly are depicted. Their miswritten forms are then depicted in Table 23.
As already stated, it is beyond the scope of this thesis to discuss why students made

mistakes in these symbols. Therefore, the reasons for the mistakes are not mentioned.

TABLE 22. Miswritten phonemic symbols

Symbol Numbers of students
/9U/ 230
/aua/ 189
/o1/ 165
/a1s/ 157
/au/ 130
/31/ 118

/9] 102
Ja1/ 98
/e1/ 89
/3] 87
/u/ 82
/ax/ 79
/p/ 75
/ix/ 69
/1/ 67
/4] 64




TABLE 23. Miswritten forms
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Miswritten forms

Miswritten forms

Symbol
/uU/ /oUd/ 1/ /aza/
/9u/ /oud/ /oi/ /ALR/
/2U/ /bus/ /o1/
/6U/ /2Ud/ /21/
/oy / /2Ud/ /o1/
/ou/ /oud/ /oj/
/eu/ /aud/ i/
/au/ /oud/
/pu/ /pUd/
/au/
Symbol
/au/ /31/ /3l /a1/
/NG /o1/ / 9/ /ar/
/au/ /€] /6/ Jai/
/au/ /Ai/
/Aj/
/ai/
/aix/
Symbol
/ex/ /3t/ /u/ /ax/
/ei/ /ot/ /u/ /ai/
/pt/
D/
Symbol
/p/ it/ / o/
/ol hi/ /il ty
2/ /ii/ N
11/ /i/
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2.4.3 PROBLEMATIC DIGRAPHS

The third of groups (the first being the problematic one-letter graphemes and
the second miswritten phonemic symbols) covers problematic digraphs included in
several of the 10 000 examined words. In them, they represented phonemes or
sequences of phonemes. In most cases, the phonemes were mistaken for other
phonemes and the sequences for a different sequence or a wrong phoneme. In Table
24, all the problematic digraphs categorised into this group are recorded. In the table

also the numbers of students out of 500 who made a mistake in them are depicted.

TABLE 24. The problematic graphemes and

Digraphs Numbers of students
<th> 99
<ng> 97
<ea> 91
<ou> 88
<00> 87
<ai> 84
<ee> 80
<ch> 79
<ie> 74
<oa> 66
<oy> 62

2.4.3.1 THE DIGRAPH <th>
As can be seen in Table 24, the most problematic digraph proved to be the
<th>. It was included in the words worth, baths, mouth, thanked, third, thirds, thought,
thirst, thank, thinking, clothes, father, breathed and rather. In the words worth, baths,

mouth, thanked, third, thirds, thought, thirst, thank and thinking, it represented the

phoneme /0/. In the words, the phoneme was confused with /0/. In the words clothes,

father, breathed and rather, the <th> represented the phoneme /0/. In them, this

phoneme was mistaken for /6/. All these mistakes are depicted in Table 25. In the word
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breathed, a mistake made in the grapheme <ea> occurred as well. More details about

this mistake are described in Chapter 2.4.3.3.

TABLE 25. The phonemes /0/ and /0/

Word breathed baths

Correct transcription /bri:dd/ /baiBs/
/0/ /ba:ds/
/9/ /bredd/

2.43.2 THE DIGRAPH <ng>
The second most problematic digraph proved to be the <ng> as 97 students
made a mistake in it. This digraph was included in the words danger, banging, anger,

changed, wrongs and wearing. The mistakes made in the grapheme <ng> are depicted

in Table 26.

2.4.3.2.1 THE WORDS REPRESENTING THE PHONEME /d3/
In the words danger and changed, it represented the phoneme /d3/. In these
words, the phoneme was confused with /3/, /n3/, /ng/, and /dz/. Furthermore, in the

word danger with /t3/ and in the word changed with /ng/.

2.4.3.2.2 THE WORDS REPRESENTING THE PHONEME /1)/

In the words banging, bangs, ring and thinking the <ng> represented the

phoneme /n/. In them this phoneme was confused with /ng/, /nk/, /n/, /ng/ and /ng/.



TABLE 26. The phonemes /d3/ and /n/
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Word danger changed rings bangs
Correct /deindza/ /feindzd/ /rinz/ /baenz/
transcription

/3/ /deinza/

/n3/ /Yeinzd/

/ng/ /deinga/ /geingd/

/dz/ /deindza/ /Heindzd/

/t3/ /deintza/ /Heingd/

/ng/ /ringz/ | /bangz/

/nk/ /rinkz/ /baenkz/

/n/ /rinz/ /baenz/

/ng/ /ringz/ | /bangz/

2.4.3.3 THE DIGRAPH <ea>
As visible in Table 24, the third most problematic digraph proved to be the
<ea>. In the 10 000 examined words, it was included in the words pleasure, heads,

treasure, breathed, teaches, cheat, reaches, appear, fears, heard, hearts and pears.

2.4.3.3.1 THE WORDS REPRESENTING THE PHONEME /e/

In the words pleasure, heads and treasure, the <ea> represented the phoneme

/e/. In these words, the phoneme was confused with /&/. Moreover, in the words

pleasure and treasure with /3/ and in the word heads with /ea/ and /3:/. All the

mistakes are depicted in Table 27.

2.4.3.3.2 THE WORDS REPRESENTING THE PHONEME /i1/

In the words cheat, breathed, teaches and reaches, the <ea> represented the

phoneme /iz/. In the word breathed, this phoneme was mistaken for /e/, /1/, /&@/ and

/ed/, /3/, in the word teaches for /e3/ and in the word reaches for /1/ (see Table 27).
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As far as the word cheat is concerned, no evidence proving having made a mistake
was noted. As mentioned previously in this chapter, in the word breathed a mistake in
the <th> was identified as well. Details on it are to be found at the beginning of this

chapter (on page 47).

TABLE 27. The phonemes /€/ and /i1/

Word treasure heads breathed teaches reaches
Correct /treza/ /hedz/ /bri:dd/ ftittf1z/ | /ritf1z/
transcription

e /tre@eza/ | /haedz/ | /braedd/

/3/ /troza/ /bradd/

/es/ /headz/ | /breddd/ | /teatf1z/

/31/ /h3:dz/

/el /bredd/

N/ /bri8d/ /ritfiz/

2.4.3.3.3 THE WORDS REPRESENTING THE PHONEMES /19/, /31/, /ax/

In the words appear and fears, the digraph <ea> represented the phoneme /19/.
In them, the phoneme was confused with /ea/ and /i:/ (see Table 28). In the word
heard, the <ea> represented the phoneme /31/. There, the phoneme was mistaken for
/ed/, /@/ and /3/. In the word hearts, the digraph represented the phoneme /a:/ that

was confused with /A/, /31/ and /e/ as can be seen in Table 28.
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TABLE 28. The phonemes /19/, /31/ and /a:/

Word appear heard hearts
Correct /ap13/ /h3:d/ /ha:ts/
transcription

/ed/ /apear/ /head/

fiz/ /apiir/

[/ /had/ /haets/

13/ /had/

/N /hats/

/31/ /h3:ts/

2.4.3.4 THE DIGRAPH <ou>
The fourth most problematic digraph proved to be the <ou> since 88 students
made a mistake in it. It was included in the words around, about, mouth, shouted,

account, doubted, thought, court, should and toured.

2.43.4.1 THE WORDS REPRESENTING THE PHONEME /au/

The words in which it represented the phoneme /au/ were around, about,

mouth, shouted, account and doubted. In all of them, except for doubted, the phoneme

was mistaken for the phoneme /9U/. In the word shouted also for /ui/ and in the word

around for /21 /,/31/,/30/ and /A9/. All these mistakes are depicted in Table 29. As far

as the word doubted is concerned, no evidence proving having made a mistake was

noticed.

2.4.3.4.2 THE WORDS REPRESENTING THE PHONEME /31/ AND /u/

In the words thought and court, the <ou> represented the phoneme />:/. In both

the words, the phoneme was confused with /uz/, /3/, /v/ and /au/. In the word thought,

it was also confused with /a/, /U/ and in the word court with /31/. In the word should,
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the digraph represented the phoneme /u/, which was confused with the phoneme /3/

(see Table 29).

TABLE 29. The phonemes /auU/, /31/ and /U/

Word around shouted thought court should
Correct /araund/ /fautid/ /0>1t/ /koit/ /fud/
transcription
/au/ /eraund/ | /fautid/ | /Baut/ | /kaut/
D1/ /ardind/
/31/ /ar3ind/ /k3:t/
/30/ /ar3und/
el /araand/
fuy/ [Juttd/ | /Bu:t/ | /ku:t/
/a/ /0at/ /kat/ /fad/
/b/ /Bpt/ /kot/
IN /0t/
fu/ /But/

2.43.5 THE DIGRAPH <oo>

As can be seen in Table 24, the fifth most problematic digraph was the <oo>

included in the words cooked and hooked. In them, it represented the phoneme /U/ that

was mistaken for the /ul/ (see Table 30).

2.4.3.6 THE DIGRAPH <ai>
The sixth most problematic digraph proved to be the <ai> included in the words
trained, waited, chained, chain, praised, rained, raised and pain where it represented

the phoneme /e1/. In the words trained, praised, waited, this phoneme was mistaken

for /a1/ and in the word raised for /ej/. All these mistakes are depicted in Table 30. In

terms of the words pain, chain, rained and chained, no evidence proving having made

a mistake in the <ai> was noted.




TABLE 30. The digraphs <oo> and <ai>
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Word cooked trained waited raised
Correct /kukt/ /treind/ /wertid/ /re1zd/
transcription

/ur/ /kurkt/

/91/ /traind/

/a1/ /traind/ /wartid/

/ej/ /rejzd/

2.43.7 THE DIGRAPH <ee>

The seventh most problematic digraph proved the <ee>. This digraph was

included in the words knees, queen, career and beer. In the words knees and queen, it

represented the phoneme /iz/. In the knees, the phoneme was mistaken for /1/ and /3:/

and in the gueen, no evidence proving having made a mistake was recorded.

In the words career and beer, the <ee> represented the phoneme /13/. In them,

the phoneme was confused with /e3/. Moreover, in the word career it was also

confused with /it/ and /31/ (see Table 31). In this word, the mistake in the grapheme

<a> was made as well. This mistake has been already mentioned in Chapter 2.4.1.1.

TABLE 31. The digraph <ee>

Word knees beer
Phoneme liz/ 19/
Correct transcription /nizz/ /kar1a/ /b1a/
/31/ /n31z/ /karsz/ /bed/
/ed/ /karea/
fiz/ /karix/
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2.4.3.8 THE DIGRAPH <ch>
As shown in Table 24, the eighth most problematic digraph proved to be the
<ch> as 79 students made a mistake in it. In the 10 000 examined words, it was
included in chat, chair, which, cheat, chained, matches, changed, charm, coaching

and chain. In them, it represented the phoneme /4/. In the words changed, charm and
chain, the phoneme was mistaken for the /[/ (see Table 32). In terms of the words chat,

chair, which, cheat, chained, coaching and matches, no evidence proving having made

a mistake was recorded.

2.4.3.9 THE DIGRAPH <ie>
The ninth most problematic digraph proved to be the <ie> included in the words
died, spied, dries, flies and nieces. In the words died, spied, dries and flies, it

represented the phoneme /a1/. In these words, the /a1/ was confused with the /a:1/.

Moreover, in the word spied with /139/ and in the word flies with /iz/, /1/ and /e1/. In

the word nieces, the <ie> represented the phoneme /i:/ that was confused with the

phoneme /1/, as can be seen in Table 32.

2.4.3.10 THE DIGRAPH <oa>

Another problematic digraph proved to be the <oa>. This digraph was included

only in the word coaching, where it represented the phoneme /9u/. In this word, the

phoneme was mistaken for the /31/, /9/, and /avu/ (see Table 32).
2.4.3.11 THE DIGRAPH <oy>

The least problematic digraph proved to be the <oy> since only 62 students

made a mistake in it. This digraph was included in the word destroy. In this word, it
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represented the phoneme /21/, which was confused either with the phoneme /21/ or the

sequences of phonemes /231j/ and /31j/ (see Table 32).

TABLE 32. The digraphs <ch>, <ei>, <oa> and <oy>

Word chain spied flies nieces coaching destroy

Correct /dein/ | /spard/ | /flaiz/ | /niisiz/ | /kautfin/ | /distro1/
transcription

/ax/ /spa:id/ | /flais/
/19/ /sp1iad/
INj/ /spajd/
/] /fein/
fiz/ /flizz/
/1/ /fliz/ | /nisiz/
/e1/ /fle1s/
/31/ /ka:fink/ | /distroz/
/31)/ /distr3zj/
/31j/ /distrazj/
/3/ /key1n/
/au/ /kaut1n/

2.4.4 PROBLEMATIC TWO-LETTER GRAPHEMES

The fourth group covers two problematic two-letter graphemes which were
included in the 10000 examined words in the 500 sheets of the phonemic
transcription-based test. The graphemes are depicted in Table 33. In there, also the

numbers of students out of 500 who made a mistake in them are recorded.

TABLE 33. The problematic two-letter graphemes

Grapheme Number of students
<nk> 116
<y0> 95
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As can be seen in the table, the more problematic was the <nk> included in the

words monk, thinking, thank, drunk and drank. In them, it represented the sequence

of phonemes /nk/. In all the words, the sequence was mistaken for /nk/ and /r)/ (see

Table 34).

The less problematic was the <yo> since 95 students made a mistake in it. The

<yo>was included in the word yolk, in which it represented the sequence of phonemes

/jau/. This sequence was mistaken for the /j21/ and /jo/ (see Table 34).

TABLE 34. The graphemes <nk> and <yo>

Word thank yolk
Correct transcription /0a@nk/ /jauk/
/nk/ /6ank/
n/ /0an/
/31/ /jatk/
/o/ /jok/
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24.5 LACK OF FAMILIARITY WITH PROGRESSIVE ASSIMILATION

OF VOICE

The fifth group covers mistakes caused by the lack of familiarity with the

progressive assimilation of voice. As stated in Chapter 2.1., the second and third task

of the phonemic transcription-based test focused on the application of the assimilation

in the suffixes —(e)s and —(e)d. The mistakes identified in these tasks were categorised

into this group (see Chapter 2.3.3). All of them are depicted in Table 35. In there also

the numbers of students out of 500 who made the mistakes are recorded.

TABLE 35. Lack of familiarity with progressive assimilation of voice

The pronunciation of the Suffix
suffix —(e)s
Word and correct /sl /z] /1z/ N“’;‘fber
transcription chops/tfbps/ | bones/bsunz/ | matches/matf1z/ students
/z/ /Yopz/ 164
/s/ /bauns/ 15
/1s/ /matf1s/ 82
The pronunciation of the Suffix
suffix —(e)d
Word and correct o /d/ /1d/ N“‘;‘fber
transcription cracked/crakt/ | rained/reind/ | handed/haendid/
students
v /reint/ 66
/d/ /craekd/ 86
/1t/ /hand1t/ 64
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2.4.6 LACK OF FAMILIARITY WITH SILENT LETTERS

The sixth covers mistakes made in transcribing letters that are silent (see
Chapter 1.3). All the letters are recorded in Table 36. In there, all the words of the
transcription test in which they were included are enlisted as well as the numbers of
students out of 500 who made a mistake in them. The particular mistakes are then

illustrated using selected words of the test in Table 37.

TABLE 36. The silent letters

Silent letters

r w b k
Words Words Words Words
cure, boiler, flyer, know, shows, tombs, wombs, know
danger, lower, lower, lowered doubted, debt

lowered, thirst,
germs, anger, sure,
heart, surprise,
pure, chair, stair

Number of students

39 35 13 12

TABLE 37. Mistakes in silent letters

Letters
o [ w ] b [k
Words
germs lower wombs know
Correct /d33:1mz/ / laua / /wuimz/ /knau/
transcription
Worng transcription | /dz3:rmz/ | /lsuwar/ /wuimbz/ /knau/
/knauvw/
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3 CONCLUSION

In the previous chapters 2.4.1 to 2.4.6, all the mistakes students made in
transcription were presented in tabular form and described. The purpose was to seek

to answer the two research questions posed at the beginning of this thesis, namely:

e What mistakes are made in phonemic transcriptions by Czech students of
English?

¢ (Can any patterns in these mistakes be identified, and if so, which ones?

To achieve them, 500 sheets of the phonemic transcription-based test, taken
by Czech students of the TUL during the winter semester of the academic years
2018/19 and 2019/20. The sheets were collected and studied afterwards. Doing so
resulted in attaining mistakes that had been made by the students. From them, the most
frequently made were collected and identified as recurring. Having identified the
recurring mistakes, the sheets were examined again to confirm that they were indeed
the most frequently made. It proved that they were. Then these mistakes were
categorised into six groups on a principle that was designed for the purposes of the
thesis as it seemed that no previous categorisation on such a principle had been created
(see Chapter 1. 6). This principle was designed according to the basis of the recurring
mistakes. The basis was formed on the relevance of the mistakes to phonemic
transcription or the content of the phonemic transcription-based test. What was gained
from having done the examination and categorisation were the mistakes that are made
in phonemic transcription by Czech students of English, which is one of the aims of
the thesis. Having achieved it, the tests were examined again. This time the focus was
put on identifying the patterns in which the mistakes had occurred. It resulted in

obtaining the patterns in which the mistakes made in phonemic transcription occur.
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Moreover, it also resulted in having achieved the other aim of the thesis as it answered

the question of whether the mistakes occur in patterns and what are they.

In addition to the two research questions, a further question arose during the
initial stages of the research. The question was whether it was possible to create
meaningful categories for describing the types of mistakes students made in their
transcription. There were no already existing categories in the research literature based
on the relevance of the mistakes to transcription, so I had to consider how best to group
them. My aim was to create a number of categories (not too many) which could be
defined easily and which, in addition, would have some practical application beyond

the limits of this research paper.

It is the recurrent mistakes and their patterns in the groups that were concluded
to be the findings of this thesis. The findings were introduced in the form of the six

groups of the mistakes devised during the categorisation. Particularly, the groups were:

e problematic one-letter graphemes

e miswritten phonemic symbols

e problematic digraphs

e problematic two-letter graphemes

e lack of familiarity with progressive assimilation

e Jlack of familiarity with silent letters

It is necessary to mention that this thesis has few limitations. Firstly, as the
participants were Czech students of the Technical University of Liberec, the findings
might not be applicable to Czech EFL learners in general. Moreover, since the
phonemic transcription-based test was a part of the final assessment (see Chapter 2.1),

it might not have reflected students’ true ability to transcribe due to the presence of so-
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called exam anxiety. What could have also affected students’ performance is the level
of motivation towards the course. Some students might have studied harder for the
test to pass the course with a high mark. Such motivation might have enhanced their
interest in transcribing. Secondly, due to lack of authorisation, it was impossible to
observe the students when they were taking the test. If I had been allowed to do it, I
might have noticed whether the students hesitated when transcribing certain words.
The possible reason for the hesitation could have been that the students were not
familiar with certain words. In such a case, they could not transcribe them as they had
never heard them being pronounced. If words like that had been revealed, they would
not have been examined since they could not give an objective insight into the mistakes
made in phonemic transcription by Czech students of English. Another limitation is
that the findings (the mistakes and their patterns) could not be compared with mistakes
in phonemic transcription-based tests taken in the year of the thesis completion. It was
because in that year, no paper-based phonemic transcription test was possible to be

taken due to restrictions’® caused by the Covid-19 pandemic.

Despite the above-mentioned limitations, the findings of this thesis had an
outcome. It served a teaching purpose to the lecturer of the Phonetics & Phonology
course. As mentioned earlier, in the year of the thesis completion, it was not possible
to take the phonemic transcription-based test on paper. Therefore, the lecturer had to
compensate for the test. She decided to realise the compensation via an online
transcription test. The test consisted of 20 words divided into the same three tasks like
the original phonemic transcription-based test taken on paper (see Chapter 2.1). Unlike
the original, the transcriptions of the words in the online test were to be chosen from

several offered, not written. From the offered transcriptions, one was correct, and the

> In particular, usneseni vlady ¢. 957 issued on September 30% 2020 that forbade contact teaching.
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rest of them were incorrect. The incorrect transcriptions were based on the findings of
the thesis. It was assumed that the first semester undergraduates of 2020/21 would
make similar mistakes to students in previous years. Therefore, these typical mistakes
(as classified in this thesis) were used in the creation of the online test. An example
being the word around, in which mistakes made in the grapheme <a> and the

phonemic symbol /au/ occurred (see Chapters 2.4.1.1.2 and 2.4.2). This word was

included in the online test, because, in common with other two syllable words
beginning with schwa, it has been frequently (130 times) transcribed incorrectly. Its
wrong transcriptions were based on the mistakes analysed in the thesis. They are
depicted in Figure 6. The scans of the online transcription test are to be found in
appendices (Appendix 3).

Choose the right transcription for the word AROUND.

Vyberte jednu z nabizenych moZnosti:
3 a. /a2’ raund/

b. /e raund/
c. fa'raand/

d. /a'ravnd/

FIGURE 6. The transcriptions of the word around

Based on the findings of the thesis, the lecturer also designed two series of pre-
activities for the online transcription test. They were created with the purpose to
practise problematic aspects of transcription, analysed in this thesis, and ideally
prevent mistakes in them from being made. The first of the series consists of four
activities. Two of them focus on recognising a word from a transcription. The words
that are to be recognised in this activity were chosen based on the findings. To
illustrate, the first four words (pat, land, man, and jam) of the activities include the
grapheme <a> that proved to be problematic (see Chapter 2.4.1). These words are to

be seen in Figure 7. The third activity focuses on choosing a correct transcription from
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several offered like in the online transcription test (one of them is correct, and the rest
are wrong). Again, like in the online test, the wrong transcriptions are based on the
findings of the thesis. The fourth activity is focused on transcribing words that include
graphemes (and digraphs) that proved to be problematic. An example being the
digraph <ea> described in Chapter 2.4.3.3. In the activity, this digraph was included
in the words leave and leaf, as can be seen in Figure 8. The second series consists of

the same activities and was created with the same purpose as the first one. Scans of

FIGURE 7. The words including the grapheme <a>
both the series are to be found in appendices (Appendix 4 and 5).
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Question 47 leave

guestion 48 leaf

FIGURE 8. The word including the grapheme <ea>

In future, similar series of pre-activities could be created to enhance shaping
phonemic symbols duly. As the findings of this thesis proved, miswriting phonemic
symbols is common. Since the symbols are essential when transcribing words by
means of phonemic transcription, another application of the findings (alongside the
test and relevant pre-activities) shall be beneficial. The application could be
implemented via creating a series of template forms simulating the shapes of the
problematic phonemic symbols that would also put an emphasis on writing the
particular phonemic symbols correctly. Using these template forms by the lecturer of
the course when teaching phonemic symbols might result in enhancing the skill of
shaping them correctly. A draft of such a template form was created to provide an

illustrative example. This draft is enclosed in the appendices (Appendix 6).

Enhancement in terms of the familiarity with the progressive assimilation of
voice and silent letters shall be beneficial as well. It could be realised through creating

a series of worksheets simulating the occurrences of the topics. The series of
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worksheets could be even amended by a supplementary series of phonemic
transcription-based exercises. Again, creating such worksheets and incorporating them
into lessons of the Phonetics & Phonology course might prevent the mistakes caused

by the lack of familiarity from being made.

Moreover, the findings of this thesis could be applied further for the purposes
of not only of phonemic transcription training, but also pronunciation practice. It is
suspected that errors which students make have less to do with their deficiencies in the
skill of transcription, rather they stem from Czech speakers’ incorrect pronunciation
of specific phonemes. This research could form a basis for further research as well as

a foundation for such exercises.

Also, the research could be used as relevant material for conducting analysis
into the interrelation between mistakes made by Czech EFL learners in phonemic
transcription and pronunciation. The evidence of seemingly yet conducted analyses
into the interrelation was discussed in Chapter 1.6. Provided that such an analysis was
done on Czech EFL learners, the findings of this thesis could be the material enlisting
the mistakes made in phonemic transcription. Such material could be then compared

with the mistakes made by Czech EFL learners in pronunciation.
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Appendix 3

Uicha 1 Choose the right transcription for the word DAMNE.
Dosud
nezadpovizens Wyberte jednu z nabizenych moZnosti:
Podet bodl 2 O a. fdeenkS
1,00 O b. fdank/
O o fdenk/f
O d. fdeenk/
oha 2 Choose the right transcnption for the word AROUND.
Dosud
nezodpovizens Vyberte jednu z nabizenych moZnosti:
Podet bodf 2 O a. /a'raund/
S O b. fe='raond/
O ferasnd/
O d. fe'racndf
icha 3 Choose the right transcription for the word WORLD.
Dasud
nezodpovizens Wyberte jednu z nabizenych moZnosti:
Podet bodl 2 o a. fvaldf
1,00 O b fwaldf
) C. ;"Ws:]d.f
O d fweltS
Deha 4 Choose the right transcription for the word LIVE.
Dosud
nezadpovazens \fyberte jednu z nabizenych moZnosti:
Pofet bedl 2 O A e
Gl O b.
O o /W
‘o WiHY
Dleha 3 Cheoose the right transcnption for the word RATHER.
Dosud
nEzedpovEzens \berte jednu z nabizenych moZnosti:
Fofet hodf 2 O a. radsf
S O b. f'raBarf
O . fradstf
., d. [radaf



Uicha & Choose the right transcription for the word WEAR.
Dosud

nezodpovezens \yberte jednu z nabizenych moZnosti:
Pafet bodl 2 O a.fweal
1,00 o b, fvesf
O oofwessf
O d. fwes/
Oloha 7 Choose the right transcription for the word HOOD.
Dosud
nezedpovizens Wyberte jednu z nabizenych moZnosti:
Palel bodl z O a. fhot/
1,00 o b. fhudf
O o fhodf
< d. fhu:df
Uleha 8 Choose the right transcription for the word THIS.
Dosud
nezodpovEzens \fyberte jednu z nabizenych moZnosti:
Pafet bodl z O & fths!
L O b. fdsf
O c e
O d. fBsf
Oioha 9 Choose the right transcription for the word LOWER.
Dosud
nezodpovézens \yberte jednu z nabizenych moZnosti:
Fotet bodfl z O a. flemsf
1,00 O b Claowsf
O o flessf
O d. fSlever/
Ulcha 10 Choose the right transcription for the word THING.
Dosud
nezodpovezens \yberte jednu z nabizenych moZnosti:
Polet bodd z o a femf
L < b fGmaf
O SBngf

d. fBnkS

O






Oieha 10
Dasud

nezadpovézens

Pafet bodd 2
1,00

Oieha 17
Dasud

nezadpovézens

Pafet bodl z
1,00

Oieha 18
Dasud

nezadpovézens

Podet bodl 2
1,00

Oieha 19
Doswd

nezadpovézens

Pafet bedl 2
1,00

Meha 20
Doswd

nezadpovezens

Pafet bedl 2
1,00

LANDED

Viyberte jednu z nabizenych moZnosti:

o a. leenttf
= bl fSleenddf
O o flendodf
o d. Sleendd/
MAMNAGED

Vyberte jednu z nabizenych moZnosti:

O a. / mzendd/
O b S mizenadst’
O o S rmzendsdf
O d. S men:dsd/
FISHED

Vyberte jednu z nabizenych moZnosti:

O a. fMhpdf
O b S
O o fRatf
o d. ffdf
BLOGGED

Viyberte jednu z nabizenych moZnosti:

& /blogmd/
v b. /blokt’

v c /bhogt/

= d. /blegd/
DISPLAYED

Viyberte jednu z nabizenych moZnosti:

a. fdis plad/
b. fdw="plexd/
. fdez plewd/
d. fd:s'plet/

o0 00
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Appendix 5

TRANSCRIPTION TIPS

Make sure you know all the phonemic symbols for the vowels and the consonants. Know how to
write them and how to pronounce them. Practise transcription using a dictionary.

Write down some common monosyllabic words eg green, blue, red, fat, thin, nice, bad. Then
transcribe the words. Afterwards check the transcription in the Cambridge Dictionary.

A useful website for typing the non-alphabet symbols of English: hitp:/ipa_typeit.org/

For all symbols of the IPA (International Phonetic Alphabet) http:/ipa_typeit.org/full/

This site will transcribe words for you: https:/tophonetics.com/

In the credit test, vou must add slashes to show that this is a phonemic transcription eg men
fmen/. Notice the symbaol for the letter e is /e/.

Dos and Don'ts

Here are some points to remember when you transcribe words.

1) Short letter <a= is always /=/

Examples: apple 'epl/, far fet', man /men/, jam /dzzm/.

Exception: any, mauny, - both are /e/,

2} The letter <a= is schwa //'when it is not stressed.

Example: abour /a'baot’, ago /2" gaw/, America /2’ menka/, account /o kaont!, afraid /2 frend/.
3)The short letter <e> is usually /e/. It is never /m/.

Examples: men /men/, set /set/

Compare:

man /men’ men ‘men/
sad fsmt/ set  fset/
mass ‘mes/ mess ‘mes/
gas  fgmes/ guess /ges/
bad /beed/ bed /bed/

4) Don't confuse letters and symbols.
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The letters <ea= are never /&',
<ea> may be pronounced as
fel head, dead

M meat, read, dream

fal hear, fear, ear

52/ heard earth,early, search
fo:! heart

Compare: dead /ded’ and dad /ded’.
5) <ng> = /n/ not nk/

Examples: ring /rin/, sang /sen/, wrong o/,
This phoneme is a voiced, velar nasal sound and it never found at the beginning of words.

6) <nk==/nk/

Examples. bank /bapk/, thank Begk/, sink /smk/

Compare:

bang /beey/, bank baghk’

sing fswy/, sink /simhk!

7} This final letter <d=> in a word is /d/.

Examples: led /led’ not /let/, red /red/ not /ret/

Only when there is a suffix -ed following a voiceless consonant, is it pronounced /t/.

Example: kicked /aikt/, kissed Jast/ ripped /npt/.

8) The letter <v= is always /v/

to live fta liv/
alive a'lav
move /v’
give /giv/
have hav/
save fsemv/

9} The letter <w=> is never v/ eg word /wzd/

10} The letters <th>= are usnally /8/ or /&/
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Exception:

thyme /taim/
Thailand /' tarl&nd/
Thames /temz'

Read the page Transcription Tips first.

QUIZ

1) Spell these words (20)

/pet!
Maend/
fmeen/
fdzem/
[pet!
MNend/
fmen’
{dzem/
Tbeed/
Tbed/
[band/
[bend/
fsmd!
feed!
fpes/
fges/
et/
(et
‘heed/
‘hed!

2) Spell these words. 10

fa" baot!
[ gan/
fa'merka/
fa'kaont/
Ia' frexd’
fa'mrerz/
fa' ek
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fa'sjpuim/
fa'pa/
fa'land/

3) Which transcription is correct? 10
heart

Jhact!
/heart/
Jthant/
Jhert/

head
Jhed/
/het!
/head’
/heat!

fear
fhiaf
/fear!
[fezar/
/fizar!

earth
f30
fatf
Siaflf
St

search
Sy
fsarf!
fseaffl
fsicr!

dead
ided/
idet!
/dead’
idad’

rang
freen/
frenk/
freen/
fren/



hank
/benk/
haEnk/
/benk/
fhenk/

wing
fwm/
fwmk/
v/
Fvigk!

think
i

/Bmk/

S/
Sthigk!

Transcribe these words. Use slashes // 10

Use these symbols: u: i a1 e
{Copy and paste)

bead
beat

save
safe
lead
let
leave

leaf

live {adjective) lamv
life (noun) laif

XX



Appendix 6

The phonemic symbol /28/
v" REMEMBER:

- the correct form of the phonemic symbol is /au/

' NOT: /au/, o/, /eul/, /ou /, foul, leul/, /au/, 'oulbu/

- LOOK OUT:

XXI

Pay attention to writing both characters duly!

1. Which of the forms below is correct?

a) fau/
b} /au/
¢ /ul
d) /ou/
el faw/
f) /pu/
g) Huf

Write down the form of the phonemic
symbol.

2. Practise writing the symbol.

T
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