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Abstract

This theses focuses on the use of student-engaging methods in teaching the English language
at the lower secondary school. student-engaging methods represent a modern pedagogical
approach that emphasizes interactivity, student engagement, and practical knowledge
application. In the context of the lower secondary school, where students already have basic
language literacy, these methods become a key element for effective teaching. This thesis
explores various student-engaging methods, such as games, dramatization, conversation
exercises etc. and their impact on improving communicative skills and motivating students to
learn the English language. The research shows that student-engaging methods have got their
place in modern education, have positive results and encourage active student participation at

a lower secondary school form.
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Introduction

Education plays a pivotal role in the development of every individual, and the English language
has become one of the most significant international languages that influence the entire world.
Proficiency in English opens door to new possibilities and equips students with valuable skills
for both academic and professional pursuits. Particularly at the lower secondary school level,
English language education becomes a vital component of the learning process, as students
acquire essential language proficiency and prepare for the next phase of their education.

A critical question is how to structure this education and convey knowledge and skills to
students in a way that is not only effective but also motivating. The frontal way of teaching is
criticized at present and other ways how to teach effectivelly are looked for. There are many
teaching methods and the right choise is important in gaining language abilities. If the teacher
does not choose the right method, aquiring of language proficiency may be slower and less
effective. Both for the teacher and the learners it is more interesting when the teacher changes

the teaching methods through the class.

Student-engaging methods have become a cornerstone of modern education recently and play
a significant role in the context of teaching the English language at the lower secondary school.
These methods emphasize interactivity, student engagement, and the practical application of

language skills in real-life situations.

The purpose of this thesis is to comprehensively explore the significance and effectiveness of
student-engaging methods within the context of teaching the English language at the lower
secondary school. I will focus on how these methods support effective education and contribute
to the development of students’ communication skills and how student-engaging methods

motivate students to learn English and increase active participation in the learning process.

The aim of the thesis is to find out whether teachers use student-engaging methods in their
classes and what methods they use most often. The research will be done by a quantitative
method through questionaire, sent to English teachers at lower secondary schools in Vysocina

region.

The thesis will also examine various specific student-engaging methods, such as games,
dramatization, conversational exercises, and the utilization of modern technology in the

learning proces. Teaching English at the lower secondary school should not only be about



acquiring language skills but also an inspiration for students to explore new cultures and
perspectives. | believe that student-engaging methods have the potential to be the key to
achieving these goals and thereby provide students with a solid foundation for a successful

future in a globalized world.



1 THEORETICAL PART

1.1 Teaching methods and their classification

1.1.1 Definition of teaching methods

,In general, a teaching method is defined as the way in which the learning objectives are
achieved* (Kalhous, Obst, 2002). (own translation)

,,An approach or method refers to a theoretically consistent set of teaching procedures that
define best practice in language teaching. Particular approaches and methods, if followed
precisely, will lead to more effective levels of language learning than alternative ways of
teaching. The quality of language teaching will improve if teachers use the best available

approaches and methods* (Richards, 2001). (own translation)

J. Manak and V. Svec (2003) state, that teaching methods are ,,orderly system of teaching
activities of the teacher and learning activities of the pupils aimed at achievement of the

educational goals.“ (own translation)

According to MojziSek (1988), the teaching methods are ,,planned and thought-out procedures

of educational activities, which are governed by fixed principles and rules.“ (own translation)

ValiSova (Valisova, Kasikova a kol., 2007). sees them as ,,a specific way of organizing the
activities of the teacher (lecturer) and pupils (students), developing the student’s educational

profile and acting in accordance with the educational goals.* (own translation)

It is obvious from the definitions, that teaching methods are not just an activities of a teacher
but also of a pupil, and their interaction is necessary. If the teaching method is chosen properly,

the teaching tasks and given goals can be fulfilled (Manak, 2003). (own translation)

In pedagogical practice, teaching methods sometimes become, in the hands of the teacher, a
mere transmission tool, which, although necessary for conveying the subject matter, fulfills this
function almost mechanically. While the dissemination of knowledge and skills is one of the
most prominent functions of teaching methods, we must not neglect their other functions, as
education would be deprived of the characteristics that are desirable for the sake of harmonious
personal development. In addition to the mentioned central function of teaching methods, it is
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necessary to assign an activation function, through which students are motivated to learn to
control procedures, tasks, and operations, as well as to acquire work and thinking techniques.
Equally significant is the communicative function, which is an integral part for all

pedagogically meaningful and effective interactions. (Matiak, Svec, 2003) (own translation)

1.1.2 Classification of teaching methods

In the professional literature, we can find many classifications according to which teaching
methods can be divided. Therefore, we will select only a few of them for our work and describe
them. However, it is not possible to say with certainty which division is the most correct or the
most accurate. "Field of teaching methods and methodological phenomena, as encountered by
every educational participant, is extremely broad, diversified and often not very transparent,
because in it there meet and connect different techniques, principles and concepts, their own
methods, various methodological variants, techniques, procedures, organizational forms, etc.*

(Manak and Svec, 2003) (own translation)

The first classification we'll describe is the classification by I. J. Lerner, which Kalhous and
Obst (2009) state is suitable for current needs in school teaching practice. This classification is
based on the "nature of cognitive activities of students when acquiring educational content and
the basic characteristics of the teacher's activities in organizing this activity in teaching.”
(Kalhous and Obst, 2009) (own translation)

Lerner (1986) presents a total of five teaching methods:

Information-receptive method
Reproductive method
Problem-based exposition method

Heuristic method

o ~ e

Research method

The mentioned methods can be divided into two basic groups. The first group consists of
reproductive methods, where the student acquires ready-made knowledge and reproduces it.
These methods include the information-receptive method and the reproductive method. In the
second group, methods involve the student producing creative activity and thereby gaining new
knowledge. This group includes the research method and the heuristic method. The problem-



based exposition method cannot be unequivocally classified; it is thus located at the boundary
between these two basic groups (Kalhous and Obst, 2009).

According to Lerner, the information-receptive method is considered one of the most effective
and economical methods. This is because the teacher imparts specially selected knowledge to
the student, organizes information, and presents examples of activities that apply this
information in practice (Lerner, 1986). The acquisition of information may vary among
individual students in terms of speed, scope, and depth. These differences depend on the
students' temperamental and intellectual abilities, practical experiences, psychological and
social traits (Kalhous and Obst, 2009).

The reproductive method is defined as a method of organizing the repetition of activities. It is
based on the reproduction of individual activities by students (Lerner, 1986).

The essence of the problem-based exposition method lies in familiarizing the student not only
with the solution to certain problems but also with the logic of finding these solutions (Lerner,
1986).

The heuristic method involves acquiring individual stages of solving problem tasks (Lerner,
1986).

The research method is considered the fundamental method for teaching experiences from
creative activities. This means that when acquiring these experiences, the level is high, and it

cannot be replaced by other methods (Lerner, 1986).

Pecina and Zormanova (2009) also mention, among the most common classifications of
teaching methods, the classification by Mojzisek (1988). Mojzisek (1988) categorizes methods
based on a logical perspective in one of his classifications. In this classification, we distinguish:

Analytical method

Synthetic method

Syncretic method (comparative method)
Inductive method

Deductive method

Genetic method

N o a s~ wDh e

Dogmatic method



Furthermore, Mojzisek (1988) presents a classification of teaching methods in which he seeks
to combine the procedural and functional aspects. He introduces:

1. Motivational methods (Methods directing interest in learning)

2. Methods of direct transfer of knowledge from the subject to the object (Methods of
direct communication of knowledge)

3. Fixation methods (Methods of repetition and practice of the material)

4. Diagnostic and classification methods (Methods of evaluation, control, and

classification)

Another classification we will discuss is the comprehensive categorization of teaching methods
by J. Mandk (2001). Pecina and Zormanova (2009) consider this classification to be the most
frequently mentioned and cited. Maiidk (2001) divides methods based on the source of
knowledge (didactic aspect), the activity and independence of students (psychological aspect),
the phases of teaching (procedural aspect), the types of thinking operations (logical aspect), and

the forms and means of teaching (organizational aspect).

Of particular importance for our work is the classification according to Maiidk and Svec (2003),
on which the practical part of our work is based. According to this classification, we also
compiled an observation sheet. "J. Maiidk and V. Svec (2003) describe a combined view of
teaching methods based on the criterion of increasing complexity of educational links" (Pecina
& Zormanova, 2009) (own translation). Mafak and Svec (2003) categorize teaching methods

into three basic groups: classical, activating, and complex teaching methods.

According to Manak and Svec (2003), classical teaching methods include (own translation):
. ,,Verbal methods
1. Monologic methods (e.g., explanation, lecture)
2. Dialogical methods (e.g., conversation, dialogue, discussion)
3. Methods of written work (e.g., written exercises, composition)

4. Methods of working with textbooks and books



1. Visual-demonstrative methods

1. Observation of objects and phenomena
2. Presentation (of objects, activities, experiments, models)

3. Demonstration of static images
I11. Practical methods

1. Training in motor and practical skills

2. Student experimentation

3. Work activities (in workshops, on the premises)
4

Graphic and artistic activities

Student-engaging methods include:

l. Discussion methods

. Situational methods

II. Dramatic methods

IV.  Didactic games

V. Heuristic methods, problems solving*

In my thesis | will focus on student-engaging teaching methods as I think they are most

important in a teaching process.

,JActive learning emphasizes engagement of students in the class. Thanks to that pupil gains
more independence and creativity and is able to affect a bit the aims of the lesson. Student-
engaging activities also have favourable impact on school climate* (Grecmanova, 2000) (own

translation).

Critics of these methods, and active teaching as a whole, object, that exclusive use of student-
engaging activities does not provide such a level of educational achievement results, as in the

case of classical methods (Zormannova, 2014) (own translation).

Various aspects of the classification of the student-engaging activities can be found in the

literature. In my thesis | will use the classification according T.Kotrba and L.Lacina (2007).



1.1.3 Choice of teaching methods

The selection of teaching methods is a crucial decision in the education process, with a
significant impact on the effectiveness and success of learning. In making this decision, teachers
need to focus on several important factors. The first factor is considering educational objectives
and content. Different teaching methods may be suitable for various types of subjects and
objectives. It is necessary to consider whether the goal is solely to convey information or to

develop skills and critical thinking.

Another factor is understanding the students' abilities and knowledge. Teachers should take into
account the individual needs and levels of their students. This allows for adapting teaching

methods to be accessible and effective for the students.

It is also important to consider the diversity of teaching methods. Combining traditional
methods like lectures and exercises with more modern approaches, such as active student
engagement and the use of technology, can enhance the learning process and ensure that various
learning styles are accommodated.

Finally, it's essential to be open to new teaching methods and continuously improve.
Pedagogical practices evolve, and teaching methods can change and improve as well. Teachers
should be willing to experiment with new approaches and respond to the needs of their students
and the rapid changes in society. Choosing appropriate teaching methods is thus a dynamic

process that requires flexibility and openness.

Manak and Svec (2003) (own translation) state these criteria for choosing the teaching methods:

- ,,The principles of the teaching proces, both general and specific (logical, psychological,
didactic)

- Goals and objectives of educateion, particularly related to work, interaction and
language

- Content and methods of a specific field mediated through a given subject of instruction

- Thelevel of physical and psychological development of students, their readiness to meet
the demands of learning

- Specifics of a class or group of students, such as boys — girls, diverse ethnicities, formal

and informal relationships within the collective



- External conditions of educational work, such as geographic environment, social
environment, surrounding noise, technical fascilities of the school, etc.
- The teacher’s personality, his/her professional and methodological competence,

experience, pedagogical mastery, etc.*

The decision of which teaching methods to choose may involve also these questions

(Grecmanova, Urbanovska, 2007) (own translation):

- ,,Will they lead to the achievement of immediate goals?

- Will they contribute to deepening knowledge, skills and lead to a change in the approach
to learning?

- Can they stimulate learning at multiple levels and influence multiple aspects of
personality?

- Do they require a higer/lower level of knowledge, skills or attitudes (learning
approaches) than the students possess?

- How much time will their application také?

- How much space is needed, and what kind of space, for their use?

- What equipment or materials need to be provided? Are they available?

- What specific skills are expected of the teacher? Can he/she handle the proces?

- Are they suitable for the teacher, and do they align with his/her work style?

- Are they suitable for the students? Do they fit their expectations?

- Do they elicit passive or active approach to work from the students?

- Do they set slow or fast pace?*

1.2 Classical and complex teaching methods

,, Traditional teaching methods interwine, influence and combine with each other* (Pricha,
2009)(own translation). These are methods that still belong to most used in a Czech school
education, while frontal teaching is the most used of all. ,,The teacher works collectively
with all students in the class using a single common format, uniform pace, and the same
content of activities (Pricha, 2013) (own translation). The main features of traditional
methods include time efficiency, simple organization, and minimal need for materials. The

learners are not used to interaction and communication and lack motivation to study.



1.2.1 Classical teaching methods

1.2.1.1 Verbal methods

,Narration, communication, instruction, explanation, admonition, and similar verbal
expressions of speech have been important pedagogical approaches since the dawn of human
society, and their ancient history reaffirms the significance of verbal methods in today's

educational proces* (Manaék, Svec, 2003) (own translation).

e , Stoytelling - Storytelling is the art of using words, visuals and other forms of
communication to create a narrative or story. It's a fundamental and ancient human
activity through which people share their experiences, ideas and thoughts. Manak and
Svec, 2003 (own translation) define storytelling teaching method as “a method that
belongs to the group of monologic verbal methods, and it is primarily characterized by
a one-way flow of information from the teacher to the students.*

Petty (1996) states, ,,that a good explanation should contain only information essential
for a clear and logically structured description of the explained reality and should be
built exclusively on the knowledge that the listener already has.*

e Explanation — ,,The explanation method is a teaching approach in which an educator
provides explanations to students to help them understand a particular concept, topic, or
subject. Explanation is a universal and functional method used in most teaching
situations. It is often associated with frontal teaching, characterized by a logical and
systematic approach to conveying the subject matter to students* (Manak, Svec, 2003)
(own translation).

e Lecture — According to Manak and Svec, 2003 (own translation), ,,a lecture, unlike an
explanation, is characterized by a longer, comprehensive speech delivering a substantial
topic. It is a method of teaching or presenting information to an audience, typically in
an educational or informative context. It involves a speaker, often an expert or teacher,
delivering a structured, spoken presentation on a specific topic or subject to a group of
listeners. Lectures are commonly used in academic settings, such as universities and
schools, as a way to convey knowledge, theories, ideas, and information to students.
They can cover a wide range of subjects and are usually designed to inform, educate, or
inspire the audience.*

e Working with text —,,Working with text typically refers to an instructional method based

on processing textual information. It's a method in which the emphasis is on the student's

10



1.2.12

learning. The learner either works with new information or with information he/she has
already learned and deepens them* (Manak, 2003) (own translation). Students can use
written or printed materials, books or articles being the primary focus of the learning
process. Students engage with the text in various ways, they can read, analyze or discuss.
Conversation — ,,The conversational method represents verbal communication in the
form of questions and answers between two or more individuals (typically a teacher and
students) on a specific educational topic. It is characterized by its internal focus on a
predetermined goal (Maiiak, Svec, 2003) (own translation). The main impact in this
method have got active dialogue and discussion. It often involves open-ended questions,
group discussions, debates, and other forms of conversation. The exchange of ideas and
knowledge runs between the teacher and students, as well as among the students

themselves.

IHlustrative - demonstrative methods

»Illustrative-demonstrative methods are applied in the stage of sensory mediation of the subject

matter. However, this group of methods should not be understood in isolation; on the contrary,

it is necessary to emphasize their very close connections with skills-practical and verbal
methods“ (Manék, Svec, 2003) (own translation).

Demonstration and observation — ,, The demonstration method conveys to the student
sensations and experiences through sensory receptors, which become the building
material for subsequent mental actions and processes. It is demanding for
concentration (Manak, 2003) (own translation).

Working with a picture — ,,Wall paintings, illustrations in textbooks, or drawings on the
chalkboard serve as sources of knowledge, conveying visual messages* (Zormannova,
2012) (own translation). ,,It is an instructional approach that involves using visual
materials, such as images, photographs, paintings, or diagrams, as a central element of
the teaching and learning process.“ This method aims to engage students by presenting
information or content through visual means. The main activities are analyzing and
interpreting pictures, discussing their content, and using visual materials to enhance
understanding and stimulate discussions related to the educational subject. This method
is particularly effective for subjects where visual representations play a significant role,

such as art, geography, history, or science. It encourages students to develop skills in
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visual literacy, critical thinking, and interpretation, as they work with visual content to
gain a deeper understanding of the material being taught.

1.2.1.3 Skill - practical methods
,» Teaching focused on enhancing the practical activities of students is also a response to
the conditions in which today's children and youth are growing up“ (Matik, Svec, 2003)

(own translation).

o Skill development — Skill is defined as ,,the ability of a person to perform a specific
aktivity” (Pricha, Walterova, Mares, 2013) (own translation). Skills constitute one of
the key areas of the curriculum in a modern school and are often said to be the readiness
of a pupil to an aktivity (eg. writing, counting, drawing, singing) (Manak, Svec,
2003)(own translation).

e Imitation - Imitation is defined as ,,the process of adopting certain behaviors from
others, especially from older individuals who hold authority* (L.Duri¢, M.Bratska et al.,
1977 in Manak, Svec, 2003) (own translation). ,,From a pedagogical view it is very
important whether it is intentional or unintentional“ (Manak, Svec, 2003) (own
translation).

e Manipulation, laboring, experimentation — The manipulation method helps to
understand the environment, facilities, and equipment in which the student operates and
is supposed to acquire. Specific forms take the handling of objects during various
practical activities, such as cutting, gluing, modeling, and plant cultivation.

Laboring is primarily applied in physics, chemistry, and natural science subjects, which
allow for conducting simple experiments where students verify principles or explain
their observations (Manék, Svec, 2003) (own translation).

e Production methods — ,,Production methods encompass all the procedures, actions, and
operations that result in a product, performance, creation, or output that is perceptible
by the senses. These methods are used to practice motor skills or fine motor

performances.“ (Manaék, Svec, 2003) (own translation).

1.2.1.4 Clasical methods in ELT
Classical methods in ELT typically refer to traditional or conventional approaches to

language instruction that have been used historically. These methods often involve a
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focus on grammar, vocabulary, and structured lessons. They may include techniques
such as memorization, translation, and rote learning. These classical methods tend to
emphasize accuracy in language use and are often contrasted with more modern,
communicative approaches that focus on fluency and real-life communication skills (Ur,
2012).

Grammar-translation — ,,Grammar-translation involves, as its name implies,
explanation of grammar rules (by the teacher and in L1) and translation of texts from
and to the target language. It focuses on the written form of the language and more
formal registers, and does not include very much oral or communicative work* (Ur,
2012).

The direct method — ,,It emphasizes oral communication more and bans the use of the
L1 in the classroom: everything should be taught through the target language* (Ur,
2012).

Audio-lingualism — Audiolingual methodology does its best to banish mistakes
completely. The purpose was habit-formation through costant repetition of correct
utterances, encouraged and supported by positive reinforcement (Harmer, 2007). ,,Its
main aim is accuracy rather than fluency, and it focuses on grammar rather than
vocabulary* (Ur, 2012).

PPP — Presentation, Practice, Production. It is based on a sklil-learning theory of
language aquisition. ,,It emphasizes grammatical accuracy and is very teacher-
dominated* (Ur, 2012). A preselected grammar item is first presented to the learners,
then it is practised in isolation, free production of grammar item in context then follows
(Thornbury, 2006).

The communicative approach — It is based on the assumtion that language is (for)
communication and that we learn it best through naturalistic acquisition proces (i.e.
proces similar to those used when learning a native language).« Learner-centred method
(Ur, 2012).

The post-communicative approach — The primary function of language is effective
communication. ,, Therefore any methodology based on it should include plenty of
activities that involve meaningful use of the target language in communicative tasks*
(Ur, 2012).

13



1.2.2 Comprehensive teaching methods
The comprehensive methods defined by Maiak and Svec (2003) are described as "complex
methodological structures that involve various but always integrated combinations and
connections of several basic elements of the didactic system, such as methods, forms of

organization of teaching, didactic resources, or life situations*.

Comprehensive methods expand the scope of teaching methods to include elements of
organizational forms, didactic resources, and much more. Unlike previous groups of
methods, they also reflect the overall goals of education and upbringing (Mariak, Svec,
2003).

Many of the methods listed in the category of comprehensive teaching methods can be
classified as student-engaging methods. For example, group and cooperative learning,
partnership learning, critical thinking, brainstorming, project-based learning, drama-based
teaching, and others fall into this category. Some classical teaching methods can also be

activating if used appropriately by the teacher.
According to Maniak and Svec (2003) there are these comprehensive teaching methods:

e Frontal teaching

e Group and cooperative learning
e Partnership learning

¢ Individual and individualized teaching, independent work of students
e Critical thinking

e Brainstorming

e Project teaching

e Teaching through drama

e Open learning

e Learning in life situations

e Television-based education

e Computer-supported teaching

e Suggestopedia and superlearning

e Hypnopaedia
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1.3 Student-engaging teaching methods
Through teaching methods knowledge, abilities and attitudes are presented to the learners.
In this thesis | want to focus on student-engaging teaching methods which | consider to be
the main part of a teaching job. Currently, the application of these methods is essential in

modern schools.

1.3.1 General characteristics of the term student-engaging teaching method
Manak and Svec (2003) (own translation) define student-engaging methods as ,,methods
that contribute to overcoming entrenched stereotypes in education and support teachers'

creative exploration.*

Student-engaging teaching methods are defined as ,,procedures that guide education in such
a way that educational goals are mainly achieved through the students' own learning efforts,
with an emphasis on thinking and problem-solving.” (M.Jankovcova, J.Pricha, J.Koudela,
1988 in Mank and Svec, 2003) (own translation).

1.3.2 Aims of student-engaging teaching
,, My method aims to transform schoolwork into play and enjoyment.
Jan Amos Komensky (1669) (own translation)

Student-engaging teaching methods improve the teaching process from a methodological
perspective and make instruction more effective. ,,The primary goal of student-engaging
methods is to transform static monologic methods into a dynamic form that engages
students in the subject matter in a non-coercive way, thereby increasing their interest in the
topics being covered.* Another aim is to improve the relationship between a student and a
teacher. However, we must not forget that these methods are only supplementary to the
primary learning; they cannot be used independently as a replacement for the entire teaching
process. The teacher conveys the material in a new, engaging way. There are countless
variations, and it always depends on the teacher's creativity. ,, The teacher should avoid
addressing tasks in the same, habitual manner* (Kotrba and Lacina, 2007) (own translation).
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1.3.3 Clasification of student-engaging teaching methods

Just like with traditional methods, classifying student-engaging teaching methods is neither

easy nor straightforward.

For my work, the most essential classification will be the division according to Manak and

Svec (2003). They divide student-engaging teaching methods as follows:

e Discussion methods
e Heuristic methods

e Situational methods
e Staging methods

e Didactic games

Another classification is according to Kotrba and Lacina (2007). They consider many

aspects of dividing student-engaging teaching methods.

,,According the preparation time duration:
a. up to 10 minutes;
b. up to 30 minutes;

¢. 31 minutes and more.

According the time needed to apply the method:
a. 5-10 minutes;

b. up to 30 minutes;

c. the whole lesson;

d. more than one lesson.

According the demandigness of preparation of materials and content:
a. without demanding preparation;
b. preparation is needed to apply the method.

According the demandingness of materials needed for lesson (aids needed for
realization, class equipment):

a. without any materials (in a case the class equipment is sufficient);

b. classrooms equiped above standard (data projector, computer, interactive
whiteboard);
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c. more classrooms needed for realization, or more specific needs.

e According to thematic classification into categorie:
a. games;
b. situational methods;
c. discussion methods;
d. staging methods;
e. problematic tasks;

f. specific methods.

e According to the purpose and objectives of use in teaching (appropriateness of
methods):
a. initial motivation of students;
b. abreaction of students;
c. diagnostics (exemining);
d. interpretation (diversification);

e. repetition of the materials discussed.

e According to the requirements of the students themselves:
a. without preparation;
b. with prior home preparation;
c. without the requirement of any knowledge;
d. the need for a certain knowledge base for implementation.*

1.3.4 Types of student-engaging teaching methods

1.34.1 Discussion methods
Discussion methods belong to dialogic methods. ,, Their primary goal is to teach students to
communicate with each other, but also to perceive others and be able to listen to them. There

is also a consolidation of the collective* (Kotrba and Lacina, 2007)(own translation).

The teaching method of discussion is defined as ,,a form of communication between the teacher

and students, in which the participants exchange opinions on a given topic, present arguments
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for their statements based on their knowledge, and thereby jointly find a solution to the given
problem* (Manak and Svec, 2003) (own translation).

According to Kotrba and Lacina (2007) (own translation), the teacher should always prepare
for the discussion in writing. He should formulate the problem precisely, think through the task,
or start the discussion, then the solution procedure and the main points of the discussion.

The discussion proves itself especially in (Mafidk and Svec, 2003) (own translation):

- Insituations and in cases where one can have different opinions on problems
- when it comes to getting to know new or interesting knowledge or experiences
- when forming own opinions and defending them

- in topics that contain objectively indisputable facts that are true and cannot be disputed

The best-known and most used discussion method in practice is brainstorming. The goal of
brainstorming is primarily the production of new ideas and/or hypotheses that should lead to
the solution of a given, not very complex and broad problem. Brainstorming participants are
not prepared for the discussion in any way, no special qualifications are required. Main

principles of brainstorming are according to Kotrba and Lacina, 2007 (own translation):

- ,,no criticism

- equality of participants

- complete freedom of ideas

- the principle of quantity over quality

- the principle of asociation and combination
- loss of copyright of an idea

- comfortable, calm surrounding*

Variation of brainstorming may be brainwriting.

1.34.2 Heuristic methods, problem solving

,,Heuristics is a science investigating creative thinking, also heuristic activity, i.e. method
problem solving“ (Maiidk and Svec, 2003) (own translation).

Heuristic methods are therefore methods by which the teacher tries to get students to
independent, responsible and learning activity using various techniques. These techniques

include asking problematic questions or exposing various contradictions and problems.
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These methods are characterized by their ability to help individuals arrive at solutions or make
decisions based on their experiences and intuition rather than relying on formal algorithms or

exhaustive computations.

,.In heuristic methods, the teacher does not directly communicate the knowledge to the students,
but leads them to learn it independently, while of course, especially at the beginning, he helps,

advises and guides and directs their discovery* (Manak and $vec, 2003) (own translation).
Course of the heuristic method according to Loksa and Loksova (2003) (own translation):

- .introductory part of the lesson (greetings, official records, etc.)

- raising the underlying problém

- preparation of study materials (pictures, preparations, etc.)

- discovery of knowledge (students are guided by the teacher, instruction sheet, etc.)

- summarizing partial knowledge into a comprehensive system (writings on the board, in
workbooks, etc.)

- supplementing knowledge, correcting bad knowledge and conclusions

- end of class - topic of future class, homework, etc.*

An effective heuristic strategy is the problem-solving method (problem-based learning). ,,In the
center of attention is an appropriately chosen problem, which the student solves with successful
or unsuccessful attempts and learns from these attempts (Maniak and Svec, 2003) (own

translation).

W.Okon (1966) in Manak and Svec (2003) understands the problem as a theoretical or practical

difficulty that the student must solve by active investigation.
Problem solving phases according to Maiidk and Svec (2003) (own translation):

- ,.identification of the problem, i.e. its impairment, finding and definition

- analysis of the problem situation, penetration into the structure of the problem,
differentiation of known and necessary, so far unknown information

- creating hypotheses, assumptions, proposals for solutions

- hypothesis verification, own problem solving

- reverting to earlier stages in case of solution failure*
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1.3.4.3 Situational methods

»oltuational methods refer to the wider background of the problem, to real cases from life,
which represent specific, difficult phenomena provoking the need to deal with them, requiring
committed efforts and decision-making* (Manidk and Svec, 2003) (own translation). The

essence of situational methods is the solution of a problem case that constitutes a real event.

Individual phases according to Manak and Svec (2003) (own translation) of situational methods

are as follows:

- ,,choice of topic

- familiarization with the materials
- own case study

- solution proposals, disscussion‘

1.3.4.4 Staging methods

., T he essence of staging methods consists in playing and possibly identifying with the assigned
roles. It is based on direct experience, i.e. the rule that the student learns much more when he
plays the given role than when it is passively conveyed to him as an outside observer. The
inclusion of productions is advantageous in case of completion of a certain thematic area of

teaching* (Kotrba and Lacina, 2007) (own translation).

»In the presented dramatization of problem cases, the acquired curriculum is deepened,
questions of human fate are clarified, people's motives and feelings are illuminated and it is
possible to understand and experience the depth of interpersonal relationships. The course of
the production is usually divided into several phases® (Mafidk and Svec, 2003) (own

translation):

- production preparation
- production realization

- evaluation of production

Directing productions and role-playing requires thoughtful preparation. Above all, the students
must be familiar with the situation they are to demonstrate., it should be relatively simple and
involve only a few characters (2-4) (Matiak and Svec, 2003).
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1.345 Didactic games

,When searching for pedagogical solutions, play appears as a specific type of activity that is
common to humans and animals, especially in the early stages of development. For humans, it
is one of the basic forms of activity in addition to work and learning. It is a freely chosen activity
that does not follow any special purpose, but has a goal and value in itself. The game should
contribute to the development of students' social, cognitive, creative, physical and aesthetic

competences.“ (Manék and Svec, 2003) (own translation):

- ,,setting the goals of the game

- diagnosis of pupil’s readiness

- clarification of the rules of the game

- defining the role of a game manager

- determination of the evaluation method

- securing a suitable location

- preparation of aids, material and props

- determination of the time limitation of the game

- consideration of possible variations*

A didactic game awakens interest, increases pupils' involvement in the activities they are doing,
stimulates their creativity, spontaneity, cooperation and competition, forces them to use various
knowledge and skills to involve life experiences (Pricha, Walterova, Mares, 2013). ,, Thanks to
the increased interest and motivation caused by the shorter game, students can overnight acquire
a positive relationship with the subject and the teacher that will last for weeks* (Petty, 1996)

(own translation).

1.4 Active and creative teaching

Active and creative teaching is in line with modern pedagogical approaches, which emphasize
the importance of developing critical thinking, problem solving and creativity in students. This
approach to teaching can lead to a deeper understanding of the subject matter and prepare

students for success in a changing and complex world.

Student-engaging teaching methods are in contrast to most traditional teaching methods in
which the teacher is the center of action. He takes over most of the activities in the class and
the pupils are rather passive. These so-called classical teaching methods are focused on the

teacher, they suit him and are convenient for him. The student mostly remains in the background
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in the role of an observer and a passive participant in the teaching process. Therefore, teachers
who want to teach in modern ways must constantly educate themselves in the field of
methodology. They must know different ways of working with the class. They must have an
overview of existing traditional and modern teaching methods. They must understand their

importance and benefits. And above all, they must be able to and want to use them (Sitna, 2009).

1.4.1 Motivation of learners
If the student is properly motivated, he is more active in class and remembers the material
better. Motivating students involves strategies and techniques to encourage and inspire them to

engage in learning activities, participate actively, and achieve their academic goals.

According to LokSova and Loksa (1999) (own translation), there are three sources of

motivation:

e ,.Cognitive - from the point of view of the process of cognition

e Social needs - from the point of view of social relations acting during the learning
activity and as a consequence of their results

e Performance needs - from the point of view of the level of difficulty of the tasks

that are assigned to the student during the learning aktivity*

To develop motivation, a democratic style of team management should be applied. Pupils
should be given the space to self-express, explore and learn about their motivation to work,
observe how they perceive the causes of their successes and failures. ,,The student's motivation
to learn is also dependent on the subjective meaning of the subject matter. If the subject matter
appears to the student to be unnecessary and self-serving, his motivation to learn also decreases.
This is also one of the main reasons why the majority of teenage children are not very interested

in school* (Vagnerova, 2005) (own translation).

Teachers have a crucial role to play in increasing motivation to learn. We can influence learner’s

motivation in three main ways (Ur, 2012):

e .Bytaking every opportunity to show them how important it is for them to know English
— in today’s world the learners will need English in their future employment or while

travelling
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e By fostering their self-image as successful language learners — it is important to praise
and encourage the learners
e By ensuring that classroom activities are interesting — we have to employ many

strategies that can create and maintain learner’s interest™

1.4.2 Activity in teaching

The basic starting point of all educational work is the pupil's activity. ,,Activity in the
educational process is understood as increased intensive spontaneous or conscious activity of
the pupil, the aim of which is to acquire relevant knowledge, skills, habits, attitudes and ways

of behaving* (Matiak and Svec, 2003) (own translation).
Various procedures are used to engage pupils (Mainék and Svec, 2003) (own translation):

e Forced activity
e Induced activity
¢ Independent activity

e Engaged activity

From this point of view, these levels of activity enable the teacher not only to monitor and
diagnose the student, but also to guide and support him in achieving higher and higher goals.
The independent work of pupils grows out of a valuable activity. If we want to make learners
work on their own and creativly, we need to activize them. When engaging pupils, the role of

teaching methods is emphasized above all (Maiiak and Svec, 2003).

1.4.3 Creativity in teaching

., The purpose of the teacher's activity is to stimulate the thinking and creative activities of the
pupils. Creative teaching represents a comprehensive set of goals, methods and procedures
aimed at developing students' creativity and forming a creative personality within teaching®
(LokSova and Loksa, 1999) (own translation).

Principles of creativity according to LokSova and Loksa (1999) (own translation):

e Creativity is inherent in all mentally healthy individuals

e It has a procedural character
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e The activity is developing
e It is not necessary to expect an immediate social benefit from the creative activity of
pupils, but it is of great importance for the development of their cognitive and reasoning

abilities and for the multifaceted development of personality*
Among the methods of creative teaching belong (LoksSova and Loksa, 2003) (own translation):

e _.Problem methods

e Dialogic problém methods — creative workshops and seminars

e Research method, guided discovery method

e Methods of changing non-creative tasks into creative tasks

e Methods of choosing different tasks

¢ Inspirational methods — reading biographies of artists, scientists etc.
e Demonstrative and laboratory methods (experiments at school)

e Heuristic methods

e Didactic games

e Activating methods

e Relaxation activation methods*

A creative teacher is one who is able to interest his students, creates himself and involves his
students in his work, activates students, is able to look at his subject through their eyes. The
tasks that the teacher assigns to engage the pupils should be appropriate to their abilities, so
they often have to differentiate these tasks. A creative teacher also provides a free environment
to work, encourages students, respects their questions and opinions, ideas, gives students

enough time to think, shows confidence in students (Manék, 1998).

1.4.4 Implementation of student-engaging methods into teaching

Every teacher is different, so introducing student-engaging methods into teaching can be
challenging, but at the same time very rewarding. ,,Student-engaging methods aim to increase
student engagement, stimulate their interest and provide them with space for independent
thinking and creativity“ (Kotrba, Lacina, 2007) (own translation). If a teacher is popular and
has the respect of his students, it will be easier for him to introduce new methods. When
introducing student-engaging methods into teaching, several obstacles may arise, both on the

part of the teacher and on the part of the pupils. The teacher may have a lack of experience,
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psychological barriers, may not be willing or have a lack of information, pupils may have an
aversion to something new, sometimes pupils also understand these methods as fun and relief

from regular teaching and stop perceiving new information (Kotrba, Lacina, 2007).

,» 1he creation of studen-engaging materials can be time-consuming to prepare and implement,

and the teacher must also stick to the curriculum® (Pecina, Zormanova, 2009) (own translation).

1.4.5 Advantages and disadvantages of active teaching
Introducing student-engaging methods into teaching can have a number of advantages, but also
some disadvantages. In their book, Pecina and Zemanova (2009) formulated the following

advantages and disadvantages of the contribution of student-engaging methods to teaching:
Advantages:

- An opportunity to fulfill the educational goals of various grades and levels

- Acquisition of knowledge, skills, habits and attitudes together with didactic requirements
- Development of logical thinking, fantasy, imagination, independence and creativity

- Developing other skills like cooperation, communication and responsibility

- Positive impact on students like socialization and self-confidence

- Possibility of individualization in the teaching process

Disadvantages:

- Obstacles on the part of the teacher because the methods may be difficult to prepare

- Obstacles on the part of the student

- Obstacles in the implementation of student-engaging methods like time and material

consumption or discipline of pupils
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2 PRACTICAL PART

2.1 Research

In the practical part of my diploma thesis, | delved into an investigation aimed at understanding
the extent to which English language teachers in elementary schools incorporate activating
teaching methods into their classrooms and what kinds of student-engaging activities they use

to activate students.

The primary aim of my research centered on exploring the practical application of activating
teaching methods in English classes. | sought to identify the specific types of methods employed
by teachers and gain insights into whether these methods are welcomed by the students.

Furthermore, the aim of my study was to delve into the perspectives of these educators. | aimed
to understand their views on the effectiveness of student-engaging methods, identify their
preferred sources for obtaining innovative teaching ideas, and explore the range of materials

and technological tools they integrate into their teaching practices.

In addition, the research aimed to uncover potential correlations between the use of activating
methods and various factors such as the age and teaching experience of the educators, as well
as their professional approval of these methods. By thoroughly examining these aspects, my
research aspires to offer nuanced insights into the preferences, opinions, and practices of
English language teachers. Ultimately, I aim to contribute valuable information to the ongoing
discourse on effective teaching methodologies in elementary school settings, facilitating a

better understanding of how educators can enhance the learning experience for their students.

2.1.1 Method of research
The research employed a quantitative research design, utilizing research tool, the questionaire,
(refer to Appendix No. 1), distributed electronically to English language teachers across various

elementary schools in the Vysocina region of the Czech Republic.

Comprising 14 questions, the questionnaire featured 13 closed-ended inquiries and 1 open-
ended question, offering teachers the flexibility to choose from provided options or suggest

alternatives better aligned with their perspectives.
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The study specifically targeted English language teachers at the lower secondary school level
in the Vysocina region. The questionnaires were distributed to the majority of elementary
schools in the region, directly reaching teachers or directors of the schools through contact

addresses available on the schools' websites.

A total of 66 views were recorded for the questionnaire, with 56 of these views resulting in
completed responses, indicating a response rate of 84.8% (see Chart No. 1). The teachers, on
average, spent between 2 to 5 minutes completing the questionnaire, with 31 teachers falling
within this time range. Additionally, 24 teachers completed the questionnaire within 1 to 2
minutes, while one participant dedicated 5 to 10 minutes to the survey.

2.1.2 Research questions

Based on the set goal, the following research questions were established:

1. What student-engaging teaching methods do the teachers use in teaching at a lower

secondary school?
2. What resources for active teaching do teachers at lower secondary school use?

3. What is teacher’s opinion on using student engaging activities in the classroom?

2.2 Analysis of the detected data
Based on the completed questionnaires, the data was evaluated and subsequently processed and
interpreted. For better clarity, the questionnaire was evaluated after individual questions.

Gender of respondents

In the course of my research, a notable trend has emerged regarding the gender distribution
among the participants, shedding light on the broader landscape of Czech primary education.
An intriguing observation is the substantial overrepresentation of female respondents, aligning
seamlessly with the prevailing gender makeup in this educational sector. The statistical
breakdown reveals that men constitute a relatively modest 5.4% of the respondents, while a
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significant 94.6% are women, emphasizing the pronounced dominance of female educators in

the study.

Delving deeper into the numerical specifics, this translates to a mere three male respondents
juxtaposed against a more substantial cohort of fifty-three female participants. The graphical
representation of this gender distribution, as depicted in Chart No. 1, serves as a visual testament
to the pronounced prevalence of women in the surveyed group. This gender disparity prompts
further reflection on the broader societal dynamics influencing the composition of educators in
the primary education sector, raising intriguing questions about potential factors contributing
to this observed pattern.

Chart No.1 — Representation of men and women in the research
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Age of respondents

A fascinating pattern unfolds when examining the age distribution of the respondents,
highlighting distinctive trends within the surveyed group. Notably, middle-aged women, falling
within the age range of 41 to 50 years old, emerge as the most prominently represented cohort,
constituting a substantial 51.8% of the participants. This translates to 29 women within this age

group, underscoring their significant presence in the study.
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Following closely, women aged 31 to 40 years old represent the second-largest demographic,
contributing to 23.2% of the overall participants. Conversely, the age group with the least
representation comprises teachers aged over 61, indicating a lower participation rate within this
specific demographic. These findings suggest that a considerable proportion of English
language teachers engaged in this study are either in their younger years or situated within the

middle age range.

To offer a visual representation of these age dynamics, Chart No. 2 has been included, providing
a clear breakdown of the age distribution among the respondents. This visual aid serves to
enhance our understanding of the age composition within the cohort and invites further
exploration into potential implications and influences on teaching practices based on age

demographics.

Chart No.2 — Age of respondents
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Length of teaching experience

Surprisingly it is clear that English language teachers are mostly younger and middle-aged
people with a length of experience of 5 years and less, it is 30,4%. Next strong group are teacher
with a length of teaching practise of 6-15 years, in which 19,6% of teachers have teaching

practise of 6-10 years (11 of them) and 21,4% of teachers with a teaching practise of 10-15
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years (that is 12 teachers). This fact can but may not mean an improvement or diversification
of the quality of teaching, as teachers may fall into stereotype. The generation of these teachers
already grew up with modern information technologies and we can assume that they know their
way around these technologies more than their older colleagues, which, of course, cannot be
universally accepted. Many older people do very quickly learned to work with the conveniences
of the modern age, such as computers, internet, in education also interactive whiteboards. The

ratio of the representation of respondents by length of teaching practice shows Chart No. 3.

Chart No.3 — Length of teaching experience
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Qualification for teaching the English language (i.e., having a relevant pedagogical degree

in English language teaching)

The comprehensive data analysis indicates a notable predominance of approved teachers.
Specifically, 76.8% of the respondents possess a relevant pedagogical degree, encompassing
43 teachers. In contrast, 14.3% of teachers hold a Bachelor's degree (8 individuals), and 8.9%
of teachers (5 persons) do not have any formal degree. This disparity might suggest that some
teachers are either pursuing their university education, as mentioned by some respondents, or

they hold a university degree in a different field while teaching English without formal
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accreditation. The distribution between approved and unapproved teachers is visually
represented in Chart No.4.

Chart No.4 - Qualification for teaching the English language
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Use of activating teaching methods

With the exception of three respondents who expressed unfamiliarity with activating teaching
methods, an overwhelming majority, constituting 94.6% of all participants, affirmed their
utilization of activating teaching methods in their classes. This widespread adoption of
activating methods is visually depicted in Chart No.5, providing a clear representation of the

prevalence of such methodologies among the surveyed teachers.
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Chart No.5 - Use of student-engaging teaching methods
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Types of used student-engaging teaching methods

Teachers employ a diverse array of student-engaging methods, with didactic games emerging
as the most prevalent and widely embraced approach. Conversely, problem teaching is the
least employed method among the surveyed teachers. A closer examination of the data reveals
that didactic games hold a considerable appeal, with 82.1% of respondents incorporating them
into their classes. This suggests a strong inclination towards interactive and engaging teaching

strategies.

Brainstorming follows closely, being utilized by an equivalent 82.1% of respondents, indicating
a high level of enthusiasm for fostering creative thinking and collaborative ideation in the
classroom. Discussion methods also enjoy substantial usage, with 73.2% of teachers

incorporating them as a means of encouraging dialogue and interactive learning.

In descending order of popularity, situational methods are employed by 48.2% of respondents,
staging methods by 35.7%, and heuristic and problem-solving methods by 28.6%. Problem
teaching, while the least utilized, still finds application in 16.1% of respondents' teaching

practices.

For a visual depiction of these methodological preferences, Chart No.6 has been included,

offering a comprehensive overview of the activating methods most commonly employed by the
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surveyed teachers. This visual aid not only reinforces the prevalence of didactic games but also
highlights the diverse landscape of student-engaging methods shaping the pedagogical

approaches within the English language classrooms.

Chart No.6 — Types of used student-engaging teaching methods
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Frequency of using student-engaging methods in teaching

A mere 11.76% of respondents incorporate student-engaging methods in every class,
underlining the challenges in integrating these methods consistently. A small percentage,
3.36%, utilizes student-engaging methods twice a week, while 7.84% opts for once a week. The
majority of teachers, however, employ student-engaging methods sporadically, typically 1-2

times a month, and one respondent abstains from their use altogether.

Interestingly, several respondents expressed a desire to implement student-engaging teaching
methods more frequently, ideally in every class. However, practical constraints, such as the
need to adhere to the curriculum's predetermined thematic plans, restrict the feasibility of such
aspirations. The majority of teachers grapple with time constraints, preventing them from
incorporating student-engaging methods as frequently as they would prefer. This sentiment is

echoed in Chart No.7, which visually outlines the overall frequency of student-engaging method
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usage among the respondents, shedding light on the prevalent challenges in consistent

implementation.

Chart No.7 - Frequency of using activating methods in teaching
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Attractiveness of student-engaging methods for students

The overwhelming consensus among respondents who employ student-engaging methods in
their classrooms is that students find these methods enjoyable. Nearly all teachers share the
view that learners derive satisfaction from engaging with student-engaging methods. However,
a minor divergence exists, with two respondents expressing the belief that students are not
particularly interested in student-engaging methods, and an additional two respondents
indicating uncertainty on this matter.

Moreover, some nuanced opinions surfaced during the research. Some teachers observed that
students occasionally forget the intended focus of student-engaging methods, suggesting a need
for reinforcement in maintaining purpose during these activities. Additionally, a few
respondents noted that students might sometimes prefer various games or alternative activities
to sidestep the primary lesson objectives. The allure and appeal of student-engaging methods
are depicted in Chart No.8, offering a visual representation of the perceptions regarding the
attractiveness of these methods as reported by the surveyed teachers.
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Chart No.8 - Attractiveness of student-engaging methods for students
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Source for obtaining information or ideas for the use of individual activities

Teachers exhibit a diverse and dynamic approach to acquiring information, with the majority
relying on multiple sources rather than depending on a single outlet. Responding to this question
allowed them to choose more than one answer, reflecting their varied preferences and strategies.
The overwhelming trend is evident, with 96.4% of respondents seeking ideas from the internet,

marking it as a dominant and widely embraced source.

However, it's crucial to note that teachers' resourcefulness extends beyond online platforms. A
significant proportion of respondents, accounting for 64.3%, prefer to create their own
activities, showecasing their creativity and ability to tailor content to their specific needs.
Additionally, 62.5% of teachers actively exchange ideas and information with their colleagues,

highlighting the significance of collaborative learning within the teaching community.

Furthermore, nearly 59% of respondents value information gained from various training
sessions, emphasizing their commitment to continuous professional development. It's worth
noting that 30.4% of teachers draw insights from professional literature, indicating a thoughtful

engagement with established educational resources.
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Chart No.9 visually represents the spectrum of sources that teachers employ to gather
information, showcasing the multifaceted approach adopted by educators in expanding their

knowledge and enhancing their teaching practices.

Chart No.9 - Source for obtaining information or ideas for the use of individual

activities
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Technical devices used in English language classes

The survey findings reveal a significant embrace of modern technological tools by English
language teachers, with an overwhelming 85.7% of respondents affirming the incorporation of
interactive boards in their teaching practices. Recognizing the multifaceted nature of teaching,
respondents had the option to select multiple devices that complement their instructional
methods. Notably, 60.7% of teachers leverage computers, demonstrating their versatility in
enhancing the learning experience. Mobile phones also play a role, being utilized by 51.8% of

respondents, while tablets contribute to the pedagogical toolkit for half of the surveyed teachers.

This diversified use of technical devices is aptly captured in Chart No.10, which visually depicts

the prevalence and distribution of these tools among educators. The results underscore the
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adaptability of teachers in integrating various technologies, reflecting a contemporary approach
to language instruction that aligns with the evolving landscape of educational resources.

Chart No.10 - Technical devices used in English language classes
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Materials used in English language classes

The survey findings highlight the diverse array of instructional materials employed by English
language teachers, offering insights into the dynamic landscape of teaching resources. A
significant 94.6% of respondents incorporate textbooks and workbooks into their lessons,
underlining the continued relevance of traditional print materials in language instruction.
Additionally, a substantial 92.9% of teachers utilize various worksheets, aligning with the

prevalent use of the internet as a primary source of supplemental materials.

The evolving technological landscape is further evidenced by 89.3% of respondents
incorporating internet applications or websites into their teaching methodologies. This trend is
likely influenced by the contemporary adoption of interactive boards and related software, with

many schools benefiting from EU funding for these advancements. Furthermore, the survey
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indicates a lower reliance on dictionaries, with only 33.9% of teachers incorporating them into

their instructional strategies.

Chart No.11 visually captures the distribution and prevalence of these diverse teaching
materials, providing a comprehensive overview of the instructional tools employed by English
language educators. The results suggest a balanced integration of traditional and digital

resources, showcasing the adaptability of teachers in catering to varied learning needs.

Chart No.11 - Materials used in English language classes
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Effectiveness of time spent with activating teaching methods

When asked about their perceptions of the effectiveness of time dedicated to student-engaging
methods, a notable 58.9% of respondents expressed a positive view, affirming that they consider
the time spent with these methods to be effective. Additionally, 35.7% leaned towards a
somewhat positive assessment. It's worth noting that a small group of three respondents
indicated uncertainty, stating that they could not assess the effectiveness of student-engaging

methods in their teaching practices.

These diverse responses contribute to a nuanced understanding of educators' perspectives on
the impact of activating methods on student learning outcomes. The breakdown of opinions is

visually represented in Chart No.12, providing valuable insights into the varied sentiments
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among surveyed teachers. This distribution highlights the multifaceted nature of evaluating the
effectiveness of teaching methodologies, taking into account the dynamic interplay of factors

influencing the learning environment.

Chart No.12 - Effectiveness of time spent with student-engaging teaching methods
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Interest in modern teaching methods in language instruction

The survey findings underscore the prevailing enthusiasm among teachers for contemporary
and student-engaging teaching methods, with a substantial 75% of respondents expressing a
strong interest. Moreover, an additional 11 respondents exhibited a somewhat positive
inclination, emphasizing the widespread inclination towards embracing innovative and
engaging approaches to teaching. Only a minimal 3 respondents indicated a lack of interest or

partial interest in these dynamic teaching methodologies.

Delving into the avenues through which teachers explore and understand these modern
methods, the survey uncovered that the internet stands out as the primary and overwhelmingly
favored source. A significant 91.1% of respondents turn to online platforms for inspiration,
ideas, and insights into cutting-edge teaching techniques. Concurrently, training sessions and
seminars emerge as pivotal contributors, with 83.9% of teachers leveraging these events as

valuable learning opportunities to stay abreast of modern teaching methodologies.
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Interestingly, literature also plays a role, albeit to a lesser extent, with 32.1% of respondents
gaining insights from various educational texts. This diversification in information sources
underlines the adaptability and resourcefulness of educators in navigating a varied landscape of

knowledge acquisition.

Chart No.13 visually encapsulates the diverse channels through which teachers gather ideas and

information, providing a comprehensive overview of their information-seeking practices.

Chart No.13 - Interest in modern teaching methods in language instruction
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2.2.1 Verification of research questions
Now we can answer the research questions that we set at the beginning of our research. The

wording of the main research question was as follows:

1. What student-engaging teaching methods does the teacher use in teaching at a lower

secondary school?

The study looked at seven different ways to make learning more interesting. The two methods

that stood out the most were didactic and brainstorming.

Didactic games are the most used method because they make learning fun. They're not just
about giving information but also about making students think and solve problems while
working together. These games use elements that grab students' attention and make learning

more enjoyable and memorable.

Brainstorming is another great way to learn. In brainstorming, everyone gets to share their ideas
and thoughts. This helps students be more creative and participate actively in class. It's not just
about finding answers; it's also about learning how to communicate well and solve problems
together. Working as a team in brainstorming sessions creates a friendly environment in the

classroom.

By using didactic games and brainstorming, teachers can make sure that all students, no matter
how they like to learn, can enjoy and understand the lessons better. These methods make
learning more interesting and help students develop different skills, like problem-solving and

working with others.

In conclusion, using games and brainstorming in teaching makes learning more exciting and
helps students grow in different ways. It goes beyond the usual way of teaching, making

education fun and transforming experience for everyone involved.

2. What resources for teaching do teachers at lower secondary school use?

In teaching English to kids in the second level of elementary school, teachers rely a lot on
different materials. The main things they use are textbooks and workbooks. These books help
students learn new things and practice what they've learned. The teachers add more stuff to

these, like worksheets and activities from the Internet.
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Textbooks are big books that have lessons and stories. They help teachers guide students
through what they need to learn. They are designed to follow school curriculum systém too.
Workbooks are like practice books. Students use them to do exercises and get better at English.

These two are the main tools teachers use in class.

Apart from books, teachers also use worksheets. Worksheets are sheets of paper with questions
or tasks on them. They are a hands-on way for students to practice what they're learning.
Teachers often get these sheets from the Internet, where there are lots of ideas and resources for
teaching English. The Internet is like a big library for teachers. They find activities and games
that make learning English fun and interesting.

Sometimes, teachers even create their own activities or get ideas from their friends who are also
teachers. This way, they can make sure the activities fit well with what they're teaching in class.

It's like adding a personal touch to make lessons more exciting.

Teaching English at this level involves using textbooks and workbooks, and then adding extra
things like worksheets and activities from the Internet. The Internet is a big help for teachers,

offering a variety of resources to make learning English a funny adventure for students.

3. What is teacher’s opinion on using student engaging activities in the classroom?

Many teachers believe that when students are actively involved in learning, it's a good thing.
This is because it shows that the students are interested and paying attention. One way teachers
make lessons engaging is by using tools like interactive whiteboards and computers. These are

special helpers that make learning more interesting, and students really like them.

Interactive whiteboards are big computer screens that teachers can write on. It's like a high-tech
chalkboard. Teachers can show pictures, write words, and even play games on it. Students find
it fun because it's different from regular teaching tools. Computers are also useful tool because
they can show videos, play educational games, and help with research.

When teachers use these tools, it's not just about making things look fancy. It is about making
learning more exciting and interactive. Learning becomes a team activity, and everyone gets

involved.
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Students really like when lessons involve interactive whiteboards and computers because it
feels modern and interesting. They get to see and do things in a way that is different from just

reading from a book. This kind of teaching makes them more curious and eager to participate.

So, when teachers use interactive tools like whiteboards and computers, it is not just about using
technology. It is about creating a learning environment that students enjoy and find exciting. Itr

is like turning lessons into adventures, and students love that!

2.2.2 Overall results

The research revealed that English language teachers are interested in various teaching
methods and do not want to limit their instruction solely to a standard approach using
traditional teaching methods. Although these methods have their place in education, teachers
acknowledge that each method is suitable for a different phase of the teaching hour and

serves to practice and acquire various knowledge and skills.

Respondents unanimously confirmed that student-engaging methods contribute to the
acquisition of language skills, and they consider the time spent with these methods to be
effective. These findings are positive, indicating that when student-engaging methods are
properly guided, they can effectively contribute to the development of students' language

abilities.

Regarding obtaining ideas and information about various methods and activities, teachers use
the internet, participate in training and seminars, and consult with colleagues. Furthermore,
the research showed that teachers are not confined to a single proven method; they are open
to new ideas and possibilities. They regularly rotate their activities to maintain students'

interest and select the most suitable method for specific educational goals.

In today's era, almost every teacher uses the internet to find various ideas, worksheets,
activities, games, and instructions. Although not all of them are suitable for a specific culture
or educational system, teachers demonstrate creativity and the ability to modify activities

according to their needs.

Moreover, teachers are increasingly utilizing interactive boards, providing a new point of
interest for students. This technology allows students to work with various materials, practice

diverse skills, and serves as a tool for playing videos and music. Despite the limitation that only
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one student can work with the interactive board at a time, this drawback can be addressed

through worksheets for the rest of the class.
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2.3 Lesson plans based on student-engaging methods

Lesson Plan: Engaging English Discussions for 7th Grade

Objective:

Students will enhance their communication and critical thinking skills through active

participation in English discussions.

Students will practice expressing their opinions, listening to others, and providing thoughtful

responses.
Materials:

Whiteboard and markers

Printed discussion prompts or questions
Timer

Chart paper and markers

Introduction (10 minutes):

Begin with a brief discussion on the importance of effective communication and expressing

opinions in English.

Explain the objective of the lesson: to improve communication skills through engaging

discussions.

Establish a positive and open atmosphere, encouraging students to share their thoughts without

fear of judgment.

Warm-up Activity - Quick Share (5 minutes):

Pose a simple question related to everyday experiences, such as "What is your favorite hobby?"
or "What did you do over the weekend?"

Have each student share their response briefly with a partner.
Encourage a few students to share their partners' responses with the class.

Main Activity - Guided Discussion (25 minutes):

Divide the class into small groups, providing each group with a discussion prompt or question

related to the current lesson topic or a recent reading.
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Allow students 10-15 minutes to discuss the prompt within their groups.

Circulate among the groups, providing guidance, clarifications, and encouraging active

participation.

After the group discussions, have each group summarize their key points or share an interesting

perspective with the whole class.

Class Reflection (10 minutes):

Lead a class discussion reflecting on the group discussions.
Encourage students to share what they found interesting or challenging during the activity.

Discuss effective communication strategies, such as listening attentively, respecting different

opinions, and using clear language.

Extension Activity - Debate (15 minutes):

Introduce a simple debate format on a relevant and engaging topic.

Divide the class into two groups — those in favor and those against the topic.
Allow each group time to prepare their arguments.

Conduct a structured debate with each group presenting their points.
Encourage students to respond respectfully to opposing arguments.

Conclusion (5 minutes):

Summarize the importance of effective communication and critical thinking skills.

Discuss how these skills can be applied not only in English class but also in various aspects of

their lives.

Assign homework, such as writing a short reflection on what they learned from the discussion

activities.

Assessment:

Observe students' participation and engagement during discussions.

Evaluate the quality of their contributions, including their ability to express opinions and

respond to others respectfully.
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Lesson Plan: Problem-Solving Skills for 9th Grade Students

Obijective:

Students will develop critical thinking and problem-solving skills through real-world scenarios.
Students will collaborate in groups to analyze and solve problems, fostering teamwork.
Materials:

Whiteboard and markers

Printed problem-solving scenarios or case studies

Chart paper and markers

Timer

Small group workspaces

Introduction (10 minutes):

Begin with a brief discussion on the importance of problem-solving skills in everyday life.

Explain the objective of the lesson: to enhance critical thinking through practical problem-

solving.
Establish a positive and collaborative atmosphere, emphasizing the value of teamwork.

Warm-up Activity - Brainstorming (10 minutes):

Engage students in a brainstorming session on common problems they encounter.
List these problems on the whiteboard.
Discuss potential solutions briefly as a class.

Main Activity - Group Problem-Solving (30 minutes):

Divide the class into small groups.
Distribute printed problem-solving scenarios or case studies to each group.

Instruct groups to read and analyze the problem, identify the key issues, and propose practical

solutions.

Set a timer for 20-25 minutes to allow groups to collaborate and discuss.
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Circulate among the groups, offering guidance and ensuring active participation.
Have each group present their identified problems and proposed solutions to the class.

Class Discussion and Analysis (15 minutes):

Lead a class discussion on the different approaches each group took in solving the problems.
Discuss the effectiveness of various problem-solving strategies.
Emphasize the importance of considering multiple perspectives and thinking critically.

Extension Activity - Real-World Application (20 minutes):

Introduce a real-world scenario or current event related to the problem-solving theme.

Ask students to discuss and propose solutions based on the problem-solving skills they've

practiced.
Encourage creativity and outside-the-box thinking.

Conclusion (5 minutes):

Summarize the key points learned about problem-solving.
Discuss how these skills can be applied in various situations.

Assign homework, such as reflecting on how they might use problem-solving skills in their own

lives.

Assessment:

Evaluate group participation and collaboration during the problem-solving activity.
Assess the quality of each group's analysis and proposed solutions.

Consider class engagement during the discussion and application of problem-solving skills to

real-world scenarios.
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Lesson Plan: Learning Through Situational Methods for 9th Grade Students

Obijective:

Students will engage in learning through real-life situations to enhance understanding and

application of knowledge.

Students will develop critical thinking skills by analyzing and responding to situational
challenges.

Materials:

Whiteboard and markers

Printed situational scenarios or case studies
Chart paper and markers

Timer

Small group workspaces

Introduction (10 minutes):

Begin with a brief discussion on the concept of learning through real-life situations.

Explain the objective of the lesson: to apply knowledge to practical scenarios and enhance

critical thinking.

Establish an open and collaborative atmosphere, emphasizing the value of learning from real-

world situations.

Warm-up Activity - Icebreaker Situations (10 minutes):

Present a few light-hearted, everyday situations or challenges.
Have students discuss possible responses in pairs or small groups.
Share responses as a class, encouraging creativity and diverse perspectives.

Main Activity - Group Analysis of Situational Scenarios (30 minutes):

Divide the class into small groups.

Distribute printed situational scenarios or case studies to each group.
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Instruct groups to read and analyze the situation, identify key elements, and discuss possible

solutions.

Set a timer for 20-25 minutes to allow groups to collaborate and discuss.
Circulate among the groups, offering guidance and ensuring active participation.
Have each group present their analysis and proposed solutions to the class.

Class Discussion and Reflection (15 minutes):

Lead a class discussion on the different perspectives and solutions presented by each group.
Discuss the importance of critical thinking in analyzing and responding to real-life situations.
Encourage students to reflect on how they can apply these skills in their own lives.

Extension Activity - Application in Personal Context (20 minutes):

Ask students to think about a personal situation where they can apply the critical thinking skills

practiced during the lesson.
Have students share their reflections with a partner or in small groups.
Encourage discussion on the practical application of situational learning.

Conclusion (5 minutes):

Summarize the key concepts learned about learning through real-life situations.

Discuss the relevance of critical thinking skills in various aspects of life.

Assign homework, such as journaling about a situation where they can apply critical thinking.
Assessment:

Evaluate group participation and collaboration during the analysis of situational scenarios.
Assess the quality of each group's analysis and proposed solutions.

Consider individual engagement during the class discussion and reflection on the application

of critical thinking skills.
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Lesson Plan: Theatrical Staging Methods for 7th Grade Students

Obijective:

Students will explore the basics of theatrical staging methods to enhance communication and

expressiveness.

Students will develop teamwork and creative thinking skills through practical exercises.
Materials:

Open classroom space

Whiteboard and markers

Costumes or props (optional)

Timer

Chart paper and markers

Introduction (10 minutes):

Begin with a brief discussion on the concept of theatrical staging and its importance in effective

communication.

Introduce the objective of the lesson: to explore basic staging methods for better expression and

communication.

Establish a positive and collaborative atmosphere, emphasizing the importance of creativity and

teamwork.

Warm-up Activity - Group Movement (10 minutes):

Lead the class in a series of simple group movement exercises.
Encourage students to use their bodies to express different emotions or scenarios.
Discuss the importance of body language in communication.

Main Activity - Theatrical Staging Workshop (30 minutes):

Divide the class into small groups.

Provide each group with a short scenario or simple script (could be related to a topic from their

curriculum).
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Instruct each group to plan and perform the scenario using basic staging methods, such as
blocking, gestures, and facial expressions.

Set a timer for 20-25 minutes to allow groups to collaborate and rehearse.
Encourage creativity and experimentation with staging elements.

Group Performances and Peer Feedback (15 minutes):

Have each group present their short performances to the class.
After each performance, facilitate a brief discussion for peer feedback.
Encourage constructive comments on effective staging elements and areas for improvement.

Class Discussion and Reflection (15 minutes):

Lead a class discussion on the impact of staging methods in communication.
Discuss the importance of non-verbal cues in conveying emotions and messages.

Ask students to reflect on what they learned and how they can apply these skills in different
aspects of their lives.

Extension Activity - Improvisation (20 minutes):

Introduce a simple improvisation exercise where students have to create a short scene on the

spot.
Encourage students to use staging methods to convey their characters and messages.
Discuss the challenges and successes of improvisation as a form of creative expression.

Conclusion (5 minutes):

Summarize the key concepts learned about theatrical staging methods.

Discuss the relevance of these skills in both theatrical performances and everyday

communication.

Assign a small homework task, such as practicing a short scenario at home with family

members.
Assessment:

Evaluate group participation and creativity during the theatrical staging workshop.
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Assess the quality of each group's performance and their ability to apply basic staging methods.

Consider individual engagement during class discussions and reflections.

2.4 Recommendations for suitable activities (didactic games)

The next sections will provide ideas for activities that can be applied in English language
classes. These activities aim to inspire elementary school teachers and cover various aspects of
language learning. They are categorized into four sections, each designed for practicing
different language skills: grammar and vocabulary, reading and writing, listening, and speaking.
These activities can be adapted to suit the specific needs and levels of students, offering a

diverse range of engaging exercises to enhance language proficiency.

2.4.1 Grammar and vocabulary activities

Sentence smash up:

This game is great for practising grammar structure and grammar points.
The grammar point that is being taught is used.

The teacher writes sentences in the computer, print them out and cut them into stripes, either

multi-word pieces or single words.

Students in pairs or individually have to put the sentences back together in a given time.

Word Relay Race:

Divide the class into two or more teams.
Write a list of vocabulary words or sentences on the board related to the current lesson.

The first student from each team runs to the board and writes a synonym or a related word for

the displayed word.

The next student continues the relay. The team that finishes first with correct answers wins.
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Grammar Bingo:

Create Bingo cards with different grammar rules or vocabulary words.
Call out sentences or definitions related to the lessons.
Students mark the corresponding grammar rule or vocabulary word on their Bingo cards.

The first student to get a line shouts "Bingo!" and wins a small prize.

Vocabulary Pictionary:

Prepare a list of vocabulary words related to the current unit.
Assign each student a word without revealing it to others.
Students draw a picture representing their assigned word on the board without using letters.

Classmates try to guess the word based on the drawings.

Grammar Jeopardy:

Create a Jeopardy-style game board with different categories related to grammar and

vocabulary.
Assign point values to each question based on difficulty.

Divide the class into teams and have them choose questions. If they answer correctly, they earn

points.

The team with the most points at the end wins.

Vocabulary Charades:

Write various vocabulary words on pieces of paper and put them in a hat.
One student selects a word without revealing it to others.
Without speaking, the student acts out the word while the rest of the class tries to guess what it

is.
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Rotate roles, allowing each student to participate in acting and guessing.

These games add an element of fun and engagement to grammar and vocabulary lessons,

making learning enjoyable for lower secondary school students.

2.4.2 Listening activities

Listen and Draw:

Provide students with a simple drawing or diagram with missing elements.

Play an audio clip with instructions on how to complete the drawing, including details that are

not shown.

Students listen carefully and follow the instructions to draw the missing parts.

Guess the Sound:

Play various sound effects or short audio clips related to everyday situations or objects.
Students listen and try to guess what each sound represents.

Encourage discussion and reasoning behind their guesses.

Descriptive Dictation:

Read a short paragraph describing a scene or object to the students.
As they listen, students draw what they imagine based on the description.

Afterward, compare their drawings with the actual scene or object.

Story Sequencing:

Choose a short narrative or story and divide it into key parts.
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Play the audio of the story, then provide students with shuffled sentence strips representing

different parts.

Students listen and rearrange the sentence strips in the correct order.

Song Lyrics Gap Fill:

Choose a song with clear and understandable lyrics related to the lesson.
Remove certain words or phrases from the lyrics.

Play the song, and students listen to fill in the gaps with the missing words.

These activities not only enhance listening skills but also make the learning experience
enjoyable and interactive for lower secondary school students.

2.4.3 Writing and reading activities

Story Starters:

Provide students with sentence prompts or story starters.
Ask them to continue the story by writing a paragraph or short narrative.

Encourage creativity and imagination in developing the plot and characters.

Book Review:
Assign students a book appropriate for their age and reading level.

After reading, have them write a book review, including a summary, their favorite part, and

whether they would recommend it to their peers.
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Creative Letter Writing:

Ask students to write a letter to their future selves, describing their goals, aspirations, and

expectations.

They can seal the letters and revisit them at the end of the school year.

Picture-Based Writing:

Provide students with an interesting or thought-provoking image.
Ask them to create a story or descriptive paragraph inspired by the picture.

Emphasize the use of vivid language and sensory details.

Literary Scavenger Hunt:

Select a text and create a list of items or themes for students to find while reading.
Students read the text and mark off items on the list as they encounter them.

Encourage discussion about how each item contributes to the overall meaning of the text.

These activities aim to enhance both reading comprehension and writing skills while engaging

students in creative and meaningful tasks.

2.4.4 Speaking activities

Role-Play Scenarios:

Prepare various scenarios or situations (e.g., at a restaurant, in a store, at the airport).

Assign roles to students and have them act out the scenes, encouraging the use of relevant

vocabulary and expressions.
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Show and Tell:

Ask each student to bring an item from home that is meaningful to them.

Have students describe the item, explaining its significance, and answer questions from their

peers.

Debates:

Choose age-appropriate topics for debates, such as "School Uniforms,” "Benefits of

Homework," or "Phone addiction."

Divide students into teams and encourage them to present arguments, fostering critical thinking

and communication skills.

Story Chain:

Start a story with a sentence or scenario.

Each student adds a sentence to continue the story.

The goal is to build a collaborative narrative, enhancing creativity and oral communication.

Interview a Classmate:

Pair students and provide a list of interview questions (e.g., hobbies, favorite books, future

aspirations).

Each student takes turns interviewing their partner and then introduces them to the class.

Picture Descriptions:

Show students a picture with various elements.

Ask them to take turns describing different aspects of the image, encouraging the use of

descriptive language.
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Role-Playing Historical Figures:

Assign each student a historical figure or character.

Have them research and prepare a short presentation, embodying the persona they've been

assigned.

This activity combines research, public speaking, and creativity.

Charades:
Teacher prepares several lists of words.
Learners are divided into two teams.

A person from Team 1 comes to the board, chooses one list from the teacher and his task is to
describe the words one by one in a given time (usually 8 words for two minutes) and his

colleagues have to guess the words.
Then Team 2 follows.

The teams change in guessing, it depends how many lists the teacher has.

These speaking activities aim to promote communication, collaboration, and confidence in
expressing ideas in English. They provide opportunities for students to engage in meaningful

conversations while practicing language skills.
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Conclusion

In summary, the thesis focuses on the exploration of teaching methods designed to actively
engage students in the learning process. These methods play a pivotal role in reshaping both

the teaching approach and the learning experience for students.

The research highlights the critical importance of selecting effective teaching methods,
particularly in the context of English language education at the lower secondary school level.
Conventional teaching approaches are undergoing reevaluation, making room for innovative

methods that capture students' interest and participation.

The study reveals that these student-engaging methods not only facilitate a quicker grasp of the
English language but also contribute to the development of essential skills such as critical
thinking, creativity, and self-directed learning. The thesis delves into a variety of methods,
including games, dramatic activities, conversational exercises, and the integration of

technology, showcasing their adaptability and varied applications.

Moreover, the evolving landscape of education is evident in the shift towards a student-centric
approach that prioritizes individual needs. Student-engaging methods act as a bridge between
traditional and modern teaching practices, creating vibrant and stimulating learning

environments for educators and students alike.

In conclusion, the research presented in this thesis provides valuable insights into the
transformative potential of student-engaging teaching methods within the education system. It
goes beyond the mere acquisition of language skills, aiming to instill a passion for learning,
encourage cultural exploration, and foster the development of skills crucial for success in a

globalized world.

Therefore, student-engaging teaching methods emerge not merely as tools for language
acquisition but as catalysts for a holistic and impactful educational experience. The thesis serves
as a testament to the dynamic nature of education, showcasing the significant role student-
engaging methods play in shaping the future of learning and adapting to the evolving needs of

students and educators.
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Summary

The theory of using student-engaging methods in English language teaching aligns with the
research results. The survey revealed that English language teachers indeed show interest in
various teaching methods and are unwilling to confine themselves to traditional approaches.
Although classical methods remain important, teachers are aware that each method has its place

and can be effective in different stages of teaching.

Respondents unanimously affirmed that activation methods contribute to the acquisition of
language skills, and they consider the time spent with these methods to be effective. This
agreement with the research results reinforces the positive nature of these methods and
emphasizes that properly guided student-engaging methods can significantly contribute to the

development of students' language abilities.

The research further showed that teachers actively utilize various sources to gather ideas and
information about different methods and activities. The internet, participation in training and
seminars, and consultations with colleagues have become common ways for teachers to acquire

new insights and inspiration.

An essential aspect is the recognition that teachers do not adhere to a single method. They are
open to new ideas and regularly modify their activities to maintain student interest, choosing

the most suitable method for specific teaching goals.

Currently, the internet serves as a key source of information for the majority of teachers.
Teachers use the internet to search for various ideas, worksheets, activities, games, and
instructions. While not all are suitable for a specific culture or educational system, teachers
demonstrate creativity and the ability to adapt activities to meet their students' needs.

Moreover, an increasing number of teachers are incorporating interactive boards, providing
students with a new point of interest. Despite the limitation that only one student can work with
the interactive board at a time, this challenge can be overcome by providing worksheets for the

rest of the class.
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Appendix
DOTAZNIK
Uziti aktivizaénich metod ve vyuce anglického jazyka na 2. stupni ZS

Dobry den, vénujte prosim nékolik minut svého ¢asu vyplnéni nasledujiciho dotazniku k mé
diplomové praci. Moc dékuji!

1. Jsem:
e 7ena
e muz

2. Jsem ve vékové kategorii:

e do30let

e 31-40let
e 41-50Ilet
e 51-60let

e 61 letavice

3. Délka Vasi pedagogické praxe:

e do5let

e 6-101Iet
e 10-15let
e 16-20let
e 21-30let

e vice nez 31 let

4. Vase nejvyssi dosazené vzdélani:

stfedoskolské
vysokoskolské
bakalarské

vysokoskolské magisterské

5. Pouzivate ve vyuce aktivizujici vvukové metody?

e ano
e ne
e nevim,cotoje

6. Pokud ano, jaké?

Napovéda k otdzce: Vyberte jednu nebo vice odpovédi

e metody diskusni

e metody situacni

e metody heuristické, reSeni problému
e metody inscenacni

e metoda brainstormingu
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e didaktické hry
e problémové vyuéovani 7

vs 7

7. Jak éasto pouzZivate aktivizujicivyukové metody?

Napovéda k otdzce: (v kazdé hodiné, 1x tydné, 2x mésicné, nikdy atd.....

8 P¥i. aktivizujici vyuce se Zaci aktivné zapojuji a vyuka je pro né zajimava?

e Ano

e SpiSeano

e SpiSe ne

e Ne

e Nedokdazu posoudit

9. Kde hledate napady na aktivity do hodiny?

Ndpovéda k otazce: Vyberte jednu nebo vice odpovédi

e nainternetu

e od kolegu

o zliteratury

e na odbornych Skolenich/seminatich
e vymyslim si je sdm/sama

o Jiné:

10. Jaka technicka zafizeni pro aktivnivyuku pouzivate v hodiné?

Ndpovéda k otazce: Vyberte jednu nebo vice odpovédi

e interaktivni tabuli
e pocitace

e tablety
e mobilni telefony
e Jiné:

11. Jaké vyukové materidly pro svojivyuku pouzivate?

Napovéda k otdzce: Vyberte jednu nebo vice odpovédi

e ucebnice a pracovni seSity

e slovniky

e internetové stranky/ aplikace
e pracovni listy

e jiné:

12. PovazZujete Cas straveny aktivni vyukou za efektivni:

e ano
e spiSe ano

e spiSe ne

* ne

e nedokaZu posoudit
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13. Zajimate se o moderni vyukové metody ve vyuce jazyka?

e ano

e spiSe ano
e spiSe ne
® ne

14. Pokud ano, jakym zplsobem?

e skoleni, seminare
e odborna literatura
e internet

e lJiné:
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