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Abstract

The main aim of the thesis is to emphasize the suitability and usefulness of TV
series in English lessons and to analyze a case study that was conducted in Bruntal
school 3 among eighth graders and ninth graders. The case study in the practical
part consists of experimental lessons, student questionnaires and interviews with
teachers, and its consequent analysis. The attitude towards the use of TV series in
ELT seems to be positive among both students and the interviewed teachers. Only
one teacher stated to use TV series frequently. No considerable differences were
found between the experimental groups and control groups when it comes to their

satisfaction towards the lesson and their level of attention throughout.



Introduction

The knowledge of English is nowadays one of the essential skills that people learn
at school. Due to its paramount importance, the teachers should not only consider
their teaching methods but also take into account the students’ motivation and use
means and practices that would lead them to favor the subject and look forward to
future lessons. When it comes to learning English, the majority of students do not
have a chance to talk to native speakers or to practice English actively at home,
however most of the students do have access to contemporary TV series that are
very often available in the original English version. Even though not all students
tend to watch TV series in English, it goes without saying that they have become
an essential part of nowadays pop culture and there are not many students that do
not watch any TV series at all. People are often exposed to audiovisual content
since their early childhood and it carries on throughout their whole life. Even
though audiovisual content is sometimes used in English lessons, it is hardly ever

the most recent TV series that the students know and enjoy.

The theoretical part of this thesis deals with the theories connected to the use of
video in ELT, the phenomenon of motivation and discusses the ways of using
audiovisual aid in the classroom in more depth. The chapters connected to the use
of audiovisual content are covering the possible educational purposes of video in
ELT, phases of working with video, potential viewing techniques, advantages and

disadvantages of using video and copyright laws connected to videos.

The practical part is in the form of a case study that was conducted in Bruntdl
school 3. This school was chosen according to the results of my bachelor thesis
(Jelen, 2019) that dealt with the analysis of the popularity of the subject of
English among Bruntal’s fifth graders. According to these results, the school
appeared to be an institution in which students seem to have a strikingly positive
attitude towards English. The interviews with teachers also transpired that the
overall organization of the school is making efforts in order to ensure that English
lessons are a joyful experience for the learners (Jelen, 2019). Due to such
conditions, Bruntal school 3 was an excellent choice for this research because use
of video in ELT is rather a less traditional teaching technique. Since the teachers

claimed to frequently include songs in English lessons and work on motivating

1



their students, there seemed to be a possibility they might be even open to trying

TV series in their lessons.

When it comes to methodology, the conducted case study was based on a form of
triangulation. The research consisted of experiment lessons, questionnaires for the

students and interviews with teachers.

The three aforementioned methods used in the research were used to answer the

following research questions:

1) Does incorporating sequences from TV series have a positive effect on
Bruntdl School 3 students’ satisfaction with the lesson?

2) Does incorporating sequences from TV series have a positive effect on
Bruntél School 3 students’ attention during the lesson?

3) Does high frequency of watching TV series in English language correlate
with higher popularity of English subject among students of Bruntal
School 3?7

4) What experience with the use of TV series in lessons do students of
Bruntél School 3 have?

5) Do students from Bruntdl School 3 favor the idea of the use of TV series

in English lessons more than their teachers?

This diploma thesis therefore aims to emphasize the suitability and usefulness of
TV series in English lessons and to show Bruntal school 3’s students and

teachers’ disposition towards this phenomenon.



1 Theoretical part

1.1 Theories connected to the use of video

The use of video in lessons and the activities connected to it fit most prominently
under the following methods— Communicative language teaching and humanistic
approaches. These two approaches will be analyzed more in depth in the

following chapter.

1.1.1 Communicative language teaching

It could be very broadly said that Communicative language teaching (CLT) is an
approach that is relying more on the communicative aspect of the language rather
than on its grammatical form. However, it is not that simple to define this concept,
because many people see CLT differently. Larsen-Freeman (2000, p. 129)
characterizes CLT activities by saying that “almost everything that is done is done
with a communicative intent” (Larsen-Freeman, 2000, p. 129). Jeremy Harmer
(2007, p. 69) states that CLT is something like “an extended family of different
approaches” where only the main features remain the same and suggests that the
main reason for communication in real life is an information gap that the speakers
are trying to close (Harmer, 2007, p. 69). Larsen-Freeman (2000, p. 129)
describes this information gap as a concept that exists in a scenario where two
people are having a discussion whereas one of them knows something the other
does not (Larsen-Freeman, 2000, p. 129). Li (2015, p. 172) claims that real-life
communication is in a way a “circle of information gaps” since when one
information gap is closed another is created (Li, 2015, p. 172). According to
Harmer (2007, p. 69) such situations can be staged even in the classroom, when
for example two students have different maps and one of them includes the
location of the hospital, whereas the other one does not. In such a case
communication is required in order to close this particular information gap
(Harmer, 2007, p. 69). According to Larsen-Freeman (2000, p. 128) the general
goal of the teacher in a classroom using CLT is to give students opportunities to

communicate in the target language (Larsen-Freeman, 2000, p. 128).

Harmer (2007, p. 69-70) mentions that particular CLT activities take place

somewhere on the so-called communication continuum whilst suggesting that
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they are hardly ever exactly on either of the sides of this spectrum and are rather
closer to one or another. These two extremes of the continuum are non-

communicative and communicative activities:
Non-communicative activities:

When it comes to non-communicative activities, they lack any communicative
desire, purpose, they are based on form rather than on content and are focused on
one language item only. The teacher’s role is very prominent and he/she

intervenes whenever he/she deems it appropriate and there is materials control.
Communicative activities:

These activities are the exact opposite of non-communicative activities. There is
an apparent communicative desire, purpose, they are based on content rather than
on form and are focused on variety of language. When it comes to the teacher’s
role in non-communicative activities, he is rather a spectator that doesn’t

intervene and there is no materials control (Harmer, 2007, p. 69-70).

According to Jack C. Richards (2006, p. 27-31) there are two types of process-
based methodologies that are focused on accomplishing the purpose of CLT. The
first one is Content-based instruction (CBI) and the second one is Task-based

instruction (TBI).

CBI is a methodology using content as the basis of all the activities that are
carried out in the classroom and moreover content is also used to link all the skills
that are necessary to master when learning a language. TBI is on the other hand a
methodology that is based on working with the meaningful tasks. These tasks can
be of two types — pedagogical tasks and real-world tasks. Pedagogical tasks are
those that engage the students in interaction although these particular staged
situations could be hardly ever found in the real world. The second type, real-
world tasks offer a reflection of real-life situations allowing students to work with
authentic materials (Richards, 2006, p. 27-31). There are six types of these
authentic materials according to Jane Willis. Willis (1996, p. 149-154) mentions
listing, ordering and sorting, comparing, problem solving, sharing personal
experiences and creative tasks (projects). The author states that easy tasks can be

made of just one of these types whereas more complex tasks can contain even



more than two of these types (for example problem solving can be accompanied

by listing and comparing) (Willis, 1996, p. 149-154).

1.1.2 Humanistic approach

Another approach within which a video can be used as one of the possible activity
sources for classroom use is Humanistic approach. According to Du (2012, p. 32),
humanism psychological theory started to blend into educational field in the
1960s (Du, 2012, p. 32). However, Qin (2007, p. 60) suggests that the most
significant influence of humanistic approach in the realm of second language
pedagogy has come over the last two decades (Qin, 2007, p. 60). This approach is
based on an idea that students who feel positive affection towards the target
language and experience a low level of anxiety tend to acquire more knowledge
than those who feel uninterested and stressed. This concept is agreed upon by
many authors such as Jeremy Harmer or Scott Thornbury, who claims that “A
very high degree of attention (called arousal) seems to correlate with improved
recall” (Thornbury, 2002, p. 25). Humanists therefore aim to create an
environment where the students feel safe and interested. Harmer (2007, p. 59)
describes a humanist classroom as a place where “...learning a language is as
much an issue of personal identity, self-knowledge, feelings and emotions as it is
about language.” (Harmer, 2007, p. 59) According to Qin (2007, p. 60-61),
Humanistic approach is student-centred and the role of the teacher is rather of a
facilitator whose main task is to focus on a positive affective state among students
(Qin, 2007, p. 60-61). However, humanistic approach does not rely on the
affective side only —humanistic language teachers only tend to supply the
cognitive basis of the lessons with content that has a positively affective impact
on the students and is helping them to not only learn the language itself but also

lead to personal development (Arnold, 1998, p. 237).

A very important variable when it comes to humanistic approach is the so-called
affective filter. The concept of this affective filter is well described by Stephen
Krashen who elaborated on the Affective Filter Hypothesis that was originally
presented by Dulay and Burt in 1977. Krashen describes affective filter as
something that lies between the input and the considered intake. The level of
affective filter is then determined by the level of stress and anxiety that the

students subdue themselves to when acquiring new knowledge. When the
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environment is positive for the learner, the level of the affective filter is low and it
therefore does not stop the input from becoming the potential intake and the
learner tends to learn more. When the trend is opposite and the students do not
feel well in the classroom, the affective filter is high which causes them to achieve
worse results in the learning process (Krashen, 1982, p. 31-32). Harmer (2007, p.
58-59) claims that in order to lower the affective filter of the students, the teacher
should pay attention to criticize them only very seldom and try to open the doors
for the improvement of their perception of themselves (Harmer, 2007, p. 58-59).
Considering the use of video within the humanistic approach, it might represent
quite a frequent activity. According to Panahpouri and Riasati (2022, p. 84), who
conducted a research in to find out what humanistic methods are most frequent
among41 Iranian teachers, the use of videos was the most frequent
methodological approach when it comes to humanistic approaches (Panahpouri

and Riasati, 2022, p. 84).



1.2 Motivation

When it comes to acquiring English language, motivation plays a role of prior
importance. When motivated, people tend to achieve better results in almost any
activity and a foreign language is no exception to this. Authors dealing with the
issue of motivation generally divide this phenomenon into two main types —

intrinsic motivation and extrinsic motivation.

1.2.1 Intrinsic Motivation

This type of motivation comes out of the person’s own longings and desires.
According to Hrabal (1989, p. 29), intrinsic motivation is present once the
learners’ learning aim is to acquire knowledge (Hrabal 1989, p. 29). Ryan and
Deci (2000, p. 56-60) claim that the first mentions of extrinsic motivation
appeared when the animals that were subjects of the studies tended to perform
activities that were in no relation to any potential gains or pressures from the
scientists and the reason for the activities was simply the inner drive of the
subjects and the excitement they experienced when doing them. When not in bad
condition, humans generally tend to be interested in doing certain activities and
learning new things they consider useful or somehow important to their
development even though they do not gain anything out of it in that specific
moment except for the excitement. This type of inner motivation is crucial in
order to achieve personal growth. However, intrinsic motivation is not always
present. A significant issue connected to intrinsic motivation is that the perception
of what is interesting and worth learning or working on varies among the whole
population and people hardly tend to consider the same things to have the same
level of importance and attraction. Due to this, intrinsic motivation is not always
present at schools and even when it is, it usually tends to slowly decay throughout
the years of studies due to the curricular content (Ryan and Deci, 2000, p. 56-60).
Ryan and Deci are not the only authors dealing with the problem of the absence of
intrinsic motivation at school. DeLLong and Winter (2002, p. 163) suggest it is
hardly possible to work with all the students the same way and achieve the same
passion in all of them. Therefore, the teacher should try to find a way to integrate
things that the students are passionate about to the curriculum interpretation in
order to attain the best possible results (DeL.ong and Winter, 2002, p. 163). Ryan
and Deci (2000, p. 59) also claim that positive feedback can have a beneficial
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effect on intrinsic motivation of students whereas negative feedback causes the

opposite (Ryan and Deci, 2000, p. 59).

Intrinsic motivation can be even negatively affected by extrinsic motivation. In
earlier research conducted by Deci (1971, p. 110-115) the results suggest people
can lose intrinsic motivation when they are motivated extrinsically. One of the
experiments was set in collage newspaper where the students were supposed to
write headlines. When it comes to experimental group, they were firstly offered
money for this work whereas control group did not know about the possibility of
getting money for it. The results show that when the students from experimental
group were denied the income, their intrinsic motivation declined and their
absences were higher and they worked slower than when it comes to control

group (Deci, 1971, p. 110-115).

Even though people can easily lose intrinsic motivation, it is suggested by
DelL.ong and Winter (2002, p. 163) that intrinsic motivation can bring significant
results since when present, it tends to last in its bearers for a long time and can
bring remarkable results because the students then do not study only because of
the potential consequences of not doing it but rather for the sake of excitement

(DeLong and Winter, 2002, p. 163).

1.2.2 Extrinsic motivation

As was stated before, intrinsic motivation is harder to attain and thus a different
type of motivation is in many cases necessary to achieve intended results.
According to Ryan and Deci (2000, p. 61-62), this type of motivation, based on
the rewards, consequences, or other external pressures, is called extrinsic
motivation. People, who are extrinsically motivated, tend to perform the specific
actions for the sake of an external outcome (Ryan and Deci, 2000, p. 60-62).
Legault (2016, p. 1) describes extrinsic motivation as a “performance of behavior
that is fundamentally contingent upon the attainment of an outcome that is
separable from the action itself” (Legault, 2016, p. 1). Examples of such
motivation can be seen in every corner of our society, not excluding schools. The
students frequently do not study solely because the specific material brings them
joy but rather due to the consequences connected to the potential failure. Some

might study because of a dream carrier or out of fear of the reaction of parents



towards their insufficient results. Ryan and Deci (2000, p. 60-62) mention four

categories that the extrinsic motivation can be divided into:
External regulation

This category is connected to actions that people carry out merely because of a

reward or out of fear of potential punishment.
Introjected regulation

In introjected regulation, the carried-out actions are caused because of the
pressure the subjects are exposed to. In this type of extrinsic motivation, people
do a certain activity in order to avoid the feeling of guilt or to raise or keep their

self-esteem.
Identified regulation

People that commit themselves to do certain activities based on identified
regulation not only do such activities based on external pressures but also

understand the necessity of such steps for their further development.
Integrated regulation

This category of external motivation is the most autonomous one and the need to
perform activities connected to it is based on the person’s own values. There is
still a perceptible difference between integrated regulation and intrinsic
motivation since the acts are committed because of their potential importance for
the future carrier or progress of the specific person and not because such actions

would be a source of entertainment.



1.3 Teaching with the use of video

Jeremy Harmer (2007, p. 308) claims that the use of video can be beneficial for
ELT because the students do not only hear people speaking, but they can also see
them while doing so (Harmer, 2007, p. 308). Purva Chhabra (2012, p. 3)
recommends the use of YouTube when working with videos and mentions the
opportunity of choosing sequences from the movies that are appropriate for the
particular level of the class. This way students can see people talking in casual
everyday situations and listen to authentic examples of everyday English
(Chhabra, 2012, p. 3). Harmer (2007, p. 308) states that the use of video can be
very helpful, since the pupils can watch the gestures of the people on the screen as
well as the way how intonation matches the facial expressions. In addition to this,
video also shows people from different countries and environments and therefore
enables students to really dive into a different culture (Harmer, 2007, p. 308). The

possible use of video will be discussed in more detail in the following text.

1.4 Educational purposes of video

The following chapter deals with the use of audiovisual materials when it comes
to improving the students’ vocabulary, grammar, listening, writing and knowledge
of various dialects of English labeled as “teaching world Englishes”. Even though
there are certainly more areas of the language that the use of video can have
positive impact on, the following examples were chosen, because they offer

specific ways of including video aid in English lessons.

1.4.1 Teaching vocabulary

Active vocabulary is crucial in order to use the language effectively and video can
be a really powerful tool when presenting a new vocabulary to the students. Betiil
Bal-Gezegin (2014, p. 456) suggests that according to her research, the students
tend to learn more vocabulary, when it is presented in a lesson with the use of
video in comparison to just listening to audio record (Bal-Gezegin, 2014, p. 456).
When it comes to choosing the right video, Jane King (2002, p. 7-9) claims that
videos containing subtitles are better suited for vocabulary acquisition than the
non-captioned videos. This happens due to the reason that the students can
comprehend more easily what is going on in the movie since they see all the

dialogues in real time in a text form. According to King, the students are also
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more likely to recognize the particular words when acquainted with them this
way. However, subtitles have also their downsides, because students very often
tend to simply read the subtitles and not pay much attention to the audio (King,

2002, p. 7-9).

1.4.2 Teaching grammar

When it comes to using videos to convey grammatical content, the most important
thing is to focus on choosing sequences that contain sentences with the particular
grammatical phenomenon. Saeedi and Biri (2016, p. 19) tried this educational
method with animated sitcoms. The study suggests that grammar should be taught
in context and the students should not only learn it on its own, but rather see it as
a part of the communicative process. This claim is based on the proposition that
the grammar that is acquired by the students in class does not in the majority of
instances accomplish a desired aim since the pupils lack the ability to use it in real
life. According to the authors, this might happen even when the students know a
significant amount of grammatical rules and structures (Saeedi and Biri, 2016, p.
19). The results of the authors’ study that was focused on the use of animated
sitcoms to teach conditional sentences showed that the use of these sitcoms can
play a vital role in the grammar teaching process of the conditional sentences. The
students from the “experimental group” that were exposed to the animated series
showed better results than those, who followed the standard curriculum. Saeedi’s
and Biri’s study also claim that these videos had positive effect on the motivation

of students (Saeedi and Biri, 2016, p. 30-32).

A similar study was held by Alharbi (2020, p. 143-145), however this time it was
focused not only on conditional sentences but also on question formulation,
sentence structure, tenses, verb modals and irregular verbs. This study showed
similar results, since the “experimental group” achieved better results than the

“control group” (Alharbi, 2020, p. 143-145).

1.4.3 Teaching listening

Videos can be also very well used to improve the students’ listening skills. The
visual content offers learners a useful insight into what is happening in the scene
and they can see the people while speaking, which makes it much more similar to

the real life situations.
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A similar research to the previously mentioned Bal-Gezegin’s (2014, p. 456) was
held by Weyers (1999, p. 339-347). Even though the used language was Spanish,
this research shows how videos can supplement the language learning process.
Weyers taught Spanish to two classes for several weeks. One of the classes was
partly based on watching Spanish telenovela and the second one followed the
standard curriculum. The study showed that the use of video can be really
beneficial when learning a foreign language. The results suggest that the students
from the “experimental group” made more significant progress when it comes to
listening comprehension and were more confident when talking in comparison to

the “control group” (Weyers, 1999, p. 339-347).

1.4.4 Teaching writing

Even though videos might seem like a hardly convenient source for activities
focused on enriching students writing abilities, there is actually quite a high
potential of using videos this way. Watkins and Wilkins (2011, p. 116-117)
suggest two ways to use youtube videos to practice writing. The authors claim that
watching videos while note-taking and summarizing are activities offering a
valuable lesson since the students not only learn English this way but are also
getting used to the skills essential for academic purposes. When considering what
particular videos to choose Watkins and Wilkins recommend shows such as TED
talks that are informative and of a reasonable length appropriate for EFL lessons
at school. When finished with the summaries, students can check and discuss the
differences with the model summary written by the teacher. Even though authors
did not mention TV series for such activities, there is no reason to think they
could not be used for such purposes. The only requirement would be to choose a
well-suited sequence with informational value that the student’s would be able to
analyze. The previously mentioned authors also suggest an activity called “How-
to writing”. In “How-to writing”, the teacher presents a well-chosen video to the
students (length-wise and content-wise) and accompanies it with a step-by-step
guide of what the sequence is about and with activities for the students that are
linked to it. The students’ task is then to find an appropriate video of similar
complexity and length and produce a similar material (Watkins and Wilkins,

2011, p. 116-117).
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Another possible use of videos for the purposes of enhancing writing skills of the
students is presented by Mayora (2009, p. 4-6). The author suggests that writing
comments to youtube videos might have positive influence to pupils’ writing
skills even though the possible length of the comments is limited by youtube to
mere 500 symbols. The pros of implementing such activity is supposed to be
mainly the real feel of it since the students are expressing their opinions about the
specific videos and there is also a possibility for their comments to be seen by
other users of youtube, which can further react to them. Such activities can be
performed by individuals or by groups of students of similar opinions on specific
videos. The students might even write draft versions before sharing the comments
if they feel scared of making a mistake. The study also encourages teachers to
creating their own youtube accounts that might bring even more significant

connection with the students in this online space (Mayora, 2009, p. 4-8).

1.4.5 Teaching world Englishes

Apart from the basic skills connected to the comprehension of English language
that are typically covered by the standard curriculum, the use of video in the
classroom enables students to acquire understanding of different types of English.
Since the late 19" and early 20" centuries, English started becoming lingua
franca. This process started due to the expansion of British Empire connected with
bringing its culture and language to all corners of the Earth and later on in time
due to the boom of American culture that had a huge impact on the importance of
English language worldwide. Nowadays people can communicate via English
almost all over the world and the learners of English are likely to meet not only
native speakers of either British or American accent. According to Matsuda
(2003, p. 721), it is crucial for the students to encounter the different varieties of
English in the classroom. The author mentions that otherwise there is a risk of the
learners being confused when exposed to the non-native dialects of English

(Matsuda, 2003, p. 721).

A similar point of view is shared by Watkins and Wilkins (2011, p. 117-118), who
claim that when the students lack the exposure to non-native English, they are
likely to be shocked when they realize the real-world English varies from the
classroom English they were used to. Watkins and Wilkins suggest watching

youtube clips that are either sequences from TV shows or videos focused on
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covering certain well-known topics (9/11, World War 2..) that contain particular
dialects. When it comes to TV shows, the authors advise this activity for rather
experienced English learners. Apart from considering the students’ level, the
teacher should also prepare for this activity and bring a transcription of the spoken
text, help the students with any potential unknown vocabulary and supply the
pupils with comprehension questions. In the second part of the activity, the
students can be asked to find their own videos and prepare similar activities.
Speaking of the second type of activity, authors state, then working with well-
known topics is more accessible even for EFL learners will less experience. The
main idea of this activity lies in watching two videos containing the same content
that is presented in different variations of English. The students’ task is then to
watch and transcribe the text while focusing on the aspects of how the two
selected clips vary and what the potential similarities are (Watkins and Wilkins,
2011, p. 117-118). Even though a similar effect of improving the understanding of
these varieties of English could be theoretically achieved by just listening to audio
records, video tends to be more entertaining to the students and youtube simply

seems to be a considerable source for the pre-mentioned activities.
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1.5 Phases of working with video

When working with a video sequence, it is up to the teacher which way to do it.
Hill (2000, p. 10) claims that generally the most effective approach is the three-
phase approach:

Phase one — The teacher shows the video clip to the students for the first time. It
is a question of the particular material and educational intentions whether any
previewing activities should be included or not. The students are acquainted for

the first time with the context of the video.

Phase two— The video is showed to the students for the second time. However,
this time it is paused several times in order to highlight particular vocabulary

and/or to give the students the time to complete the tasks connected to it.

Phase three — The video is played for the third time. The reason for this is to let
the students review their answers to the task and to give the exercise some extra

focus (Hill, 2000, p. 10).

A more recent study by Pisarenko (2017, p. 4-5) offers a similar concept when
working with film in EFL classroom. The author divides the process of working
with video into four stages as follows: Preliminary work, Perception, Control of
understanding of the basic maintenance and Development of language skills and

abilities of oral speech

1. Preliminary work — In the first stage it is suggested that the students are
acquainted with the title of the movie and their task is to guess what is about to
come — think of the potential characters, where the movie takes place and into
what time it is set. It is important to highlight the phrases that are necessary for
assumptions, so that the students can use them correctly. When it comes to the
actual movie, the students should be acquainted with the new vocabulary and the
author also mentions it should be shown again before the particular scenes where
it is used. Pisarenko states that apart from the fact the new vocabulary helps the
students to understand the movie, this vocabulary should also become their active
vocabulary. The teacher should also focus on particular phrases and the

information about the place where the movie is set to.
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2. Perception — Before watching the particular sections of the movie, it is
suggested that the video is paused and the students are introduced to the questions

that are supposed to be answered afterwards.

3. Control of understanding of the basic maintenance—This stage starts by the
students answering the previously mentioned questions and after doing so they are

given some extra tasks.

Pisarenko (2017, p. 5) suggests to start with these and potentially form some

more:

“Choose the right answer from the offered ones.

Arrange the phrases according to the film plot.

Break the film into logic parts and choose a heading for each of them of the
offered ones. Associate the following statements (remarks) with the film heroes.
Associate the following events with a place of action.

Name participants of the following dialogues.

Choose one correct variant of the phrase continuation”
4. Development of language skills and abilities of oral speech -

In the last stage, Pisarenko suggests the teacher should lead the students to start a
discussion about the movie and bring tasks to motivate them to speak more. In
these tasks the students can discuss the storyline, characters’ appearance, the place
where the movie was set to, the students’ personal opinions, impressions and

many more (Pisarenko, 2017, p. 4-5).

16



1.6 Viewing Techniques

There are many ways of possible use of videos in ELT classroom. The
convenience of further work with the video is suggested for example by Cakir
(2006, p. 69-70), who suggests several techniques connected to the use of video in
classroom. In addition to dubbing activity that will be discussed in the following

chapter labeled “Special viewing techniques” Cakir mentions these:
Active viewing

When active viewing, students have to actively work during the screening and
write down answers to the questions connected to the video. These questions are

answered orally by them after the video is played.
Reproduction activity

After watching a sequence, students are asked to interpret the content of the video.
Except for practicing English, the students can also exercise their memory this

way.
Repetition and role-play

This technique is based on playing short sequences from the video and repeating
them afterwards either one by one or by the whole class together. When the
students are well acquainted with the video clip, they can try to portray the
characters themselves or even slightly adjust the storyline as they see fit if they

feel confident enough to do so.
Follow-up activity

When done watching the video, it is recommended to work further with the
content of the sequence (Cakir, 2006, p. 69-70). A similar concept was already
mentioned in Pisarenko’s (2017, p. 4-5) third and fourth stages where the students
are encouraged to answer questions connected to the video and work with it more

(Pisarenko, 2017, p. 4-5).
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1.6.1 Special viewing techniques:

Apart from more conventional casual watching of a selected sequence and a
further work connected to it there are other ways to use video in the classroom.
Harmer (2007, p. 309) mentions several viewing and listening techniques that are

designed to rise the students’ curiosity.
Fast forward

The first viewing technique mentioned by Harmer (2007, p. 309) is the fast
forward technique. The video is presented in the fast forward mode — the students
see the video faster and without sound. Their task then is about guessing what it
was about, who are the individual characters and describing their conversation

(Harmer, 2007, p, 309).
Silent viewing (for language)

Harmer (2007, p. 309) presents silent viewing as a technique where the speed of
the video remains unchanged, however it is still silent just like in fast forward
technique. The students’ task is to guess what the people in the clip talked about.
When this task is done, the teacher shows the video once again and reveals
whether they guessed it right (Harmer, 2007, p.309). In addition to Harmer, there
is a study by Shahani and Tahriri (2015) focused especially on this particular
technique and the freeze frame technique that is also mentioned by Harmer (2007,
p- 309) and its impact on student’s listening comprehension. Shahani a Tahriri
(2015, p. 2-5) describe this technique the same way as Harmer (2007, p. 309) and
the results of their research suggest the potential positive effect it might have on
the students. In their research, 45 Iranian EFL students ranging from 16 to 18
years old were divided into 3 groups — two experimental groups focused either on
silent viewing or freeze frame technique and one control group where the students
were taught without the use of video. After ten sessions all the students were
tested and the best progress was among those, who were in the silent viewing

group (Shahani and Tabhriri, 2015, p. 2-5).
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Silent viewing (for music)

Apart from the silent viewing mentioned above, Harmer (2007, p. 309) also
presents quite a remarkable technique focused on music rather than on the
language itself. Students are shown a video without sound and their task is to
imagine what music might fit well with the video clip. After watching it with
sound afterwards, students discuss with the teacher whether the music they had in
mind was similar to what is originally present in the chosen video when it comes

to the mood that the music portrayed (Harmer, 2007, p, 309).
Freeze frame

Another technique mentioned by Harmer (2007, p, 309) is Freeze frame. Shahani
and Tahriri (2015, p. 2) describe it in a sense that after watching a part of the
video clip, the teacher stops the sequence in order to let the pupils guess how the
video will proceed (Shahani and Tahriri, 2015, p. 2). Harmer (2007, p, 309) also
mentions that the teacher can possibly let the students guess what might be said by

which characters in the following seconds (Harmer, 2007, p, 309).
Partial viewing

Harmer (2007, p. 309) describes that the concept of this technique is based on not
allowing students to see the full screen of the video. This happens due to the fact
that the majority of the screen is covered by pieces of card. The students” view
might be even changing gradually when the teacher slowly uncovers the pieces of
card to not give the students access to all the visual information straight away
from the start and therefore letting them to guess what is happening on the screen.
Students can again check whether their expectations and guesses were correct

after seeing the full picture.

Another type of partial viewing is when the teacher divides the whole classroom
into two halves and lets each half to see only one part of the screen. The task of
the students is then to guess what images could be seen on the other half of the

screen, on the one that they were denied access to. (Harmer, 2007, p. 309)
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In addition to Harmer, Cakir (2006, p. 69-70) suggests the following technique

that is of a special sort:
Dubbing activity

The sequence is played with the sound turned off similarly as in pre-mentioned
silent method with the only difference that this time the students’ task is to make
up sentences in real time for the chosen characters. However, this activity requires

quite an advanced level of English language proficiency. (Cakir, 2006, p. 69-70)

1.6.2 Listening (and mixed) techniques:

Apart from the pre-mentioned special techniques, Harmer (2007, p. 309) mentions

even a few techniques in which a video is used slightly differently:
Pictureless listening (language)

Apart from Harmer (2007, p. 309), this technique is also mentioned by a recent
study from Qomaria and Zaim (2021, p. 120) that describes it as a technique
where the students have access only to the audio track of the selected video
sequence. Their task is then to guess what would be seen in the video. Harmer
(2007, p. 309) further describes the potential tasks for students in more detail
suggesting they might guess where the conversation takes place, who the
presented characters are and possibly even guessing their age (Harmer, 2007, p.

309).
Harmer (2007, p. 309) also mentions two other types of pictureless listening:
Pictureless listening (music)

When the teacher chooses a scene where the audio track contains distinctive
music, the students can be asked to depict the scene that the particular music is

accompanying.
Pictureless listening (sound effects)

The students are being acquainted with a scene containing sound effects without
any spoken language. According to the sounds they hear, the students’ task is to

guess the story behind those sounds (Harmer, 2007, p. 309).
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The last two types of listening (and mixed) techniques by Harmer (2007, p. 309)

are:
Picture of speech

The classroom is divided into two halves whereas only one of them can see the
screen. This group’s task is to analyze what is happening on the screen and relay
the information to the second half of the classroom, who are turned away from the
screen. Harmer labels this technique as “an effective way of mixing reception and

production in spoken English”.
Subtitles

Harmer himself mentions two ways of using subtitles. The first one is muting the
video and letting students only see the conversation with the subtitles “on” in their
first language. Each time the subtitle appears on the screen, the video is stopped
by the teacher and the students’ task is to think of the corresponding original
English version. The second option mentioned by Harmer is to do it the other way
around and let the students think of what the L1 subtitles should be after hearing
the original version. After the subtitles are put back “on”, the students can check
how similar their guesses their guesses were to the original subtitles. Apart from
these two ways of using subtitles, Harmer also mentions John Field’s idea of
using subtitles as a support for understanding the video for the students who lack

the ability to understand the fluent speech yet (Harmer, 2007, p. 309).
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1.7 Advantages and disadvantages of using video in EFL

Advantages

As was mentioned before, watching videos in the classroom can be not only
entertaining, there are many ways to use audiovisual content effectively in the
English lessons such as using videos to teach students vocabulary, improve their
listening skills, writing, grammar and to help them orientate in world Englishes.
However, that is hardly all the pros of the use of video clips. According to Berk
(2009, p. 2), there are twenty potential outcomes of working with video in English
classroom. Berk mentions that video can attract attention of the students, make
them concentrated and interested (Berk, 2009, p. 2). A similar point of view is
shared by Ismaili (2013, p. 128), whose research claims that the lessons
containing the use of movies are more prone to interested students, who are
paying attention to the lesson’s content than the lessons focused on reading

(Merita Ismaili, 2013, p. 128).

Berk (2009, p. 2) also claims that the use of videos might fill the students with
energy or make them feel more relaxed for the upcoming exercises, they might
anticipate what is the potential progression and the videos can fill their heads with
imagination. Videos can also favorably influence the students’ feelings towards
the content and studying the language, help to foster the relationship among the
pupils and their teacher, improve student’s understanding, memory of content,

creativity and many more (Berk, 2009, p. 2).
Disadvantages

Even though movies, series and videos in general can be a valuable source of
information for teaching English, not all the videos are well suited for the
classroom use. They sometimes tend to be long (especially movies) and when
used inappropriately considering the time matter, the problems can overcome the
potential benefits. Length is also not the only potential problem. In order to be
able to use videos in the classroom, certain preconditions must be met. A
classroom where the videos are supposed to be screened must also contain a
necessary technological equipment. Another potential issue is the appropriateness

of the videos since not all the videos are appropriate for young audiences.

22



According to Watkins and Wilkins (2011, p. 118) the teacher should pay attention
to inappropriate language, especially when working with younger students
(Watkins and Wilkins, 2011, p. 118). However, it is not only the language itself
that should be taken into account when choosing the particular sequences. Even
the content of the videos might cause problems and potential arguments with
parents if the teachers are not careful enough and choose videos with topics that

are controversial in any sense.

There were even cases of parents suing the schools because of inappropriate
movies. In 2007, parents in Chicago sued Ashburn Community Elementary
School for $400,000 when the teacher screened an R-rated movie Brokeback
Mountain (towleroad, 2007).
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1.8 Copyright

When working with video for educational purposes, the possibilities of what is
legal are far more open than when it comes to casual copyright laws. There are
three laws that are connected to the use of movies and series in the lessons. These
laws are: Zakon ¢. 121/2000 Sb., Zakon ¢. 496/2012 Sb. and Zakon ¢. 273/1993
Sb.

According to these three laws, the teachers are allowed to use movies and series
for educational purposes, however they should not overuse them and basically use
them only to the extent that corresponds to the intended educational purpose. If
the teacher for example wants to play the students the full movie, he/she should
really spend some time working with it, bring tasks connected to it because there
should be no screenings that occur in the lesson and are in no way linked to
further exercises or activities and are present solely for the purpose of the
screening itself. Teaching also must not be aimed at making a profit, the students
cannot pay for watching the movie, unless the payment would not be connected to
for example the rental of a projector or some other necessary technical equipment
that the school does not own. It is also necessary to state the citation data for the
film — the title, name of the author and the source. However, this can be done

either orally or via playing the subtitles of the movie (Film a vychova, 2021).
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2 Practical part

The main aim of the following case study is to point out the usefulness of current
TV series in ELT and show examples of such lessons in comparison to lessons in
which a more standard curriculum is followed. The chosen methodology for these
purposes was based on methods described by Gavora (2010). In order to ensure its
validity, a form of triangulation (Gavora, 2010, p. 146) was used during the
research. This triangulation was based on three methods of studying the issue of
use of TV series in Bruntdl school 3. These three methods were interviews with
teachers, questionnaires for students and experiment lessons. The experiment
lessons were conducted with two groups of eighth graders and two groups of ninth
graders. In each of these grades one group was taught a lesson with the aid of TV
series and a more standard curriculum was followed with the second group. Each
of these lessons happened exactly at the time when the particular group was
starting a new topic in their books. Therefore, videos were used as a mean for
introducing this new topic and the activities connected to the particular video
sequences were aimed at the specific grammar the class was supposed to work on.
When it comes to eighth grade, the topic was “problems” and as for the ninth
grade, the topic was determined to be “relationships”. At the end of each lesson,
students were given questionnaires that consisted of two sections. In the first
section the pupils’ task was to answer questions connected to their overall attitude
towards TV series, their possible previous experience with the use of TV series in
lessons and their view on its usefulness in ELT. The second section of the
questionnaires was based on the particular lessons and the students’ respective
feedback. All the participants of the research were asked whether they feel like
they learnt something new in the lesson, whether they liked the lesson, to what
extent they managed to pay attention during the lesson and at the end of each
questionnaire, the students were asked to offer feedback in regards to what they
would have changed in the lesson. The interviews with teachers were only semi-
structured in order to put emphasis on making the interviews in a friendly stress-
free environment. All the interviews were recorded, transcribed and thoroughly
analyzed. For the purpose of analysis of the interviews, the method of open

coding was used.
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2.1 Research questions

The research is trying to answer the questions below. Since this is a case study,
these questions do not apply to all English learners but only to specific classes of

this particular school. The research questions are:

1) Does incorporating sequences from TV series have a positive influence on
Bruntdl School 3 students’ satisfaction with the lesson?

2) Does incorporating sequences from TV series have a positive influence on
Bruntél School 3 students’ attention during the lesson?

3) Does high frequency of watching TV series in English language correlate
with higher popularity of English subject among students of Bruntal
School 3?7

4) How much experience with the use of TV series in lessons do students of
Bruntél School 3 have?

5) Do students from Bruntdl School 3 favor the idea of the use of TV series

in English lessons more than their teachers?
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2.2 Bruntal school 3

The research was conducted in School 3 in Bruntél. This school was chosen due
to its promising results considering the popularity of English language and the
school management’s disposition towards English teaching according to my
previous research focused on the overall popularity of English among Bruntél

students of the fifth grade (Jelen, 2019).

The factor of popularity of English seemed relevant for consideration due to the
fact that teaching English via TV series is a rather less traditional technique and
according to my previous research (Jelen, 2019), the popularity often correlated

with the methods teachers used at particular schools.

According to my previous research (Jelen, 2019, p. 30), 42% of fifth graders from
Bruntél school 3 (in this research, referred to as “Primary school 3”) stated they
like English “extremely” and another 39% stated they like it “a lot” (Jelen, 2019,
p- 30). Even though similar results were measured at Bruntdl school 1, the
teachers from Bruntdl school 3 also had a very positive attitude and were inclined
to perform activities such as singing in lessons. They also seemed to really care
about making lessons entertaining for their students, according to the interviews
that were part of this research. Even the students themselves were very keen on
these activities — the highest percentage of students was very satisfied or satisfied

with the activities concerning singing (Jelen, 2019, p. 28).

The prominent position of English language is well noticeable even from the
school’s SVP document (2019, p. 10), where the school states that English is
being taught since the first grade. Even though the time allotment for English in
the first two grades is of only one lesson per week, the number increases in the
following grades where the students attend three lessons of English per week. In
order to support the students’ needs of real-life knowledge of the English
language, the school is even involved in international projects and international
school cooperation (éVP Bruntal Cihelni 6, 2019, p. 10). In addition, the school
has recently hired a native speaker for special conversational lessons that are

available to the students.

With regards to this, the teachers from Bruntdl school 3 might be more inclined to

potentially try the new techniques themselves.
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According to Gavora (2010, p. 145), it is important to find a gatekeeper — a person
who sees the importance of the research and helps with its realization.
Fortunately, I am acquainted with the recently hired native speaker, who helped
me contact the teachers in a more organic manner than it would have been via
official means. This way the teachers were more inclined to help me with the

research at school and gave me their personal opinions on the topic.
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2.3 Participants

Because the research in 2019 was focused on the 5" grade students and because
three years have passed since then, today these fifth graders are in the 8th grade,
which is exactly the target age for this research. This way the results of the
previous research can be a valuable source of information as for how the situation
has changed throughout the years and how these pupils now view the subject of
English. Apart from them, 9" grade students were also incorporated into this
research because the use of TV series is more suitable for older students with a
higher level of English proficiency and therefore 8™ and 9™ grades are well suited
for it. In each of the aforementioned grades, one group was taught with the use of
contemporary TV series, and one was following the standard curriculum. The
numbers of students in each group slightly varied. The eighth grade’s
experimental group was made of 10 students and the control group consisted of 7
students. When it comes to ninth grade, the number of participants was higher and
there were 12 pupils in the experimental group and 19 students in the control
group. All together the sample size consisted of 48 subjects who took part in this
research. The numbers of participants in the particular groups are displayed in

table 1 below.

Table 1: Numbers of participants

Group type Eighth grade Ninth grade
Experimental group 10 12
Control group 7 19

In Bruntdl school 3, English classes are divided into several groups according to
the level of English the students possess. The number of these English groups
differs between eighth and ninth grade. In ninth grade, there are three classes - A,
B and C which are divided into four English groups according to the students’
level. When it comes to the eighth grade, each of the classes A, B and C is divided
into two English groups, also according to their English proficiency. Due to this,
the number of students in the eighth grade groups is slightly lower because there
is a higher number of groups for the same number of classes. Since there are

considerable level differences between particular groups, I decided to choose
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rather the more advanced groups out of each of these two grades and do the
lessons with them. As there was no option to have all the groups in the same level,
lessons with TV series were held once with the really advanced group and once
with the less advanced group. The same concept was done with the lessons
without TV series, so that the sample would be more consistent. When chosen this
way, both control groups and experimental groups had one really advanced group
and one slightly less advanced group. However, even this slightly less advanced
group was still quite advanced in comparison to the remaining groups. Since the
groups were not chosen randomly, the respondents’ selection type was partly
similar to the intentional selection which is suggested by Gavora (2010, p. 64) in

cases where certain respondents are more appropriate for the research.
8" grade control group

The number of students in this group, should no one have been absent, would be
11 but during the research the class consisted of seven learners. According to their
English teacher, this group is really advanced and the performance of the majority
of pupils has been quite satisfactory. The students are able to acquire new
knowledge really effectively and at the end of the year, the class is often ahead of
the curriculum, which enables them to take more special activities into
consideration. Due to this, there is time to watch and analyze movies, go outside
and practice talking in English and many more activities. The English teacher
from this group claims that the students do not study in order to achieve good

school results but rather because they are keen on learning English.
8" grade experimental group

Typically, the number of students in this class is 12, however two students were
absent during the research. According to their English teacher, this class is mostly
composed of passive listeners but has three quite participative and cooperative
students. Even though this class is not the most advanced eight grade group, the
teacher claims that they still possess considerable listening skills and they
generally understand the teacher when spoken to in English, but only lack

confidence to successfully form sentences themselves.
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9" grade control group

The class is made of 19 students and they were all present during the research.
The teacher claims this class is one of the more advanced ones and it is a pleasure
to teach them. According to their teacher, not even the larger size of the group
causes any problems. The class is supposed to be communicative, cooperative,
active and not afraid to talk in English and there are only a few students who are
not willing to cooperate or be active. The teacher claims that about 70% of the
group are “good” and states that it is noticeable the students do not study only
because of the results of tests but rather for their own will to study and learn

English.
9" grade experimental group

As was pre-mentioned above, all the ninth grade classes are divided into four
groups and this group is supposedly the most advanced out of them all. This group
typically consists of 15 pupils, however, in the time of research, three students
were absent. Their teacher stated the overall level of the students is B1 — B2 and
all of them are able to communicate in English. Furthermore, the teacher claims
the students are active, they are “almost adults”, they are open even to more

complicated topics and with a proper teacher their progress is really remarkable.
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2.4 Methodology

As pre-mentioned above in the introduction of the Practical part, a triangulation
based on three methods was used in order to ensure validity of this research.
These three methods were interviews with teachers, questionnaires given to
students and experiment lessons. When it comes to the actual lessons, their
description is always accompanied with field notes and feedback from the teacher
consisting of his/her opinion on the overall lesson. The research contains four
analyzed lessons — two experimental groups and two control groups consisting of
8graders and 9Mgraders from Bruntdl school 3. At the end of each lesson, all
participants of each group were given questionnaires connected to the overall idea
of using TV series in English lessons, their opinions on it and their opinions about
the just passed lesson. When it comes to the interviews with teachers, they were in
a form of semi-structured interviews and their aim was to find out how the 8th and
9th grade teachers from Bruntdl school 3 percieve the use of TV series in ELT. In
addition to their opinions on this phenomenon the teachers were also asked about
their previous experience with such techniques and potentially use of other videos

in their lessons.
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2.5 Experiment lessons

To achieve credibility, the particular lessons contained the same content when it
comes to grammar and topic of the lesson, and they were always the opening
lessons of the new topic. Fortunately, both groups from the same class were
always exactly in the same part of the same chapter when it comes to their Project
workbooks. Due to this the research could be conducted with both control group
and experimental group from the particular grade on the exact same day.
However, the lessons with 9™ grade happened a few days earlier than those with

the 8" grade.

2.5.1 8" grade

As can be seen from the previous chapter, the eighth grade groups numbered
fewer students than the ninth grade groups. Experimental group consisted of ten
students and there were seven students in the control group. The topic that was
opened during both lessons with 8™ grade was “Problems”. When it comes to
grammar, the students of both classes were supposed to revise present perfect
from the previous chapters and get more acquainted with modal verbs
should/shouldn’t for giving advice. The teachers of both groups stated that they
already managed to partially explain these modal verbs in the previous lessons but
there were still four more modals to work on — must/mustn’t/have to/don’t have

to.
Experimental group

Lesson aim: The learners will understand modal verbs “could”, “have to” and
“must” and will practice listening and speaking with the use of series.

Lesson procedure:
1) Introduction, nametags

The teacher introduced me to the class and sat down aside. I greeted the
students and asked them to create name tags. Some of the students already
had their nametags in their school bags, however, a few students took quite

a long time to create new ones.
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2)

3)

Warm up game

The lesson started by a warm up activity in which the pupils’ task was to
come up with the longest words possible starting on each letter of the word
“Problems”. Even though I had the warm up game described in the
presentation, there was one student who seemed to be really confused. I
tried to describe him the system of the game and when he everybody knew
what to do, I gave them 2 minutes to come up with the desired words.
After two minutes, students counted their letters and a winner was

announced.
Use of TV series — Rick and Morty
Preliminary work

Before the sequence was played, the students were asked whether they
knew the “Rick and Morty” series. When asking them, all the students
seemed very familiar with the series and none of the students seemed to
not know it at all. Just to be sure, the main characters shown in the chosen

sequence were briefly introduced to them with the help of presentation.
First viewing

When the characters were introduced to the students, the video was played
for the first time without subtitles. The video sequence was about the
scientist Rick who turned himself into a pickle to avoid family therapy.
After the first screening the students were asked how much they
understood — they could either raise both hands if they understood
everything, one hand if they understood just partly and no hand if they did
not get it at all. About half of the class raised both hands which was quite
surprising because the phrases, vocabulary, and the overall pace of the
dialogues in the video were not entirely simple. The rest of the class raised

at least one hand, and nobody seemed to be completely confused.
Second viewing

Before the video was played again, the students were given tasks
connected to it together with the transcripts of the text containing the

problematic vocabulary. After that, the video was played for the second
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4)

time, however this time it contained subtitles. The students were again
asked about how much they comprehended and this time everybody raised
both hands and nobody seemed to need to watch it again when they were
asked about third screening. It was quite striking, because the level of their

English did not seem to be as advanced in the beginning of the lesson.
Task 1

Even though the video sequence was challenging, when the students were
asked about the content of the video, they were able to answer the
questions. Even though the level of their expression was not that
advanced, and they were making mistakes, it was clear that they
understood the video. Apart from the understanding itself, it seemed to me
that the students were really enjoying the activity and some of the students

were quietly laughing at certain moments of the sequence.
Revision — present perfect

Before moving on to the following tasks, a quick revision of present
perfect was done to ensure everybody knew what to do in the upcoming
activity.

Task 2

After a quick revision the students were asked to find present perfect
sentences in the given transcript of the sequence and to justify why this
grammar is used in those cases. This task seemed harder for the students,

and it took them a while, because the examples of present perfect were

mostly shortened and therefore harder to spot.
Task 3

The third task was connected to modal verbs that were used within the text
— should, have to and must. The students were asked to think of the
difference between have to and must and they indeed managed to do so

successfully
Modal verbs

When the activities connected to the video were finished, other ways of

use of these modal verbs were presented to the students with the help of
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presentation. The pupils were also asked to form sentences with these

modal verbs.
5) Revision / Questionnaires

Due to the slower start of the lesson, there was no time for revision and I
rather decided to give questionnaires to the students to make sure they fill

in the whole forms.

Teacher’s feedback:

The teacher rated the lesson positively, her only objection was that the warm up
activity took a little longer time. She was also questioning if there is a real
possibility that the students might have actually comprehended the language of
the video after the first screening without subtitles — because as was pre-
mentioned — half of the class raised both hands to signal full comprehension. The

teacher said they might have done it not to feel embarrassed.
Field notes:

This group seemed to be the most active one out of all the groups that will be
discussed below. Even though their level of English seemed to be the least
advanced, the students behaved as if they were really interested in the activities
connected to the used TV series. During the discussion the majority of students
was very lively, laughing at certain jokes from the sequence and generally seemed
to be concentrated during the whole lesson. They also seemed to understand the
newly introduced grammar well, when they were acquainted with it in real-life

situations from the TV series sequence.
Control group

Lesson aim: The learners will understand modal verbs “could”, “have to” and
(49 2
must”.

Lesson procedure:
1) Introduction, nametags

Similarly to the experimental group the teacher explained my presence and

I asked the students to create name tags.
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2)

3)

4)

5)

Warm up game

The lesson was opened almost identically to the experimental group. The
only difference in the warm up was that the longest words possible were
exchanged for the shortest words possible. Again when the warm up was
over, everybody clapped for the winner with the least number of used
letters. However, this time students took less time to finish the task. This
might have been caused due to the fact that eighth grade control group was
the more advanced English group or even because shortest words

alternative of this activity might take slightly less time.
Present perfect revision

To ensure all the students were familiar with the concepts of present
perfect grammar before the following activity, a quick revision of the
grammar took place. Students were at first asked whether they can
describe how to use and form present perfect. One student correctly stated
that it is somehow connected to the present and then this grammar was

revised with the help of the presentation.
The weirdest problem I have ever had

After the present perfect revision, the students worked in pairs and tried to
come up with the weirdest problem they have ever had. Alternatively, they
could have talked about the second weirdest problem if they were not
inclined to share the weirdest one to their classmate. Since the number of
students was odd, I joined one student in this activity, but the pupil needed
some time to think about it so I managed to check the other pairs and then
got back to her. All the pairs seemed to be sharing these weird experiences
and I managed to hear short sections of some of the stories. However,

sometimes they seemed slightly nervous when I stopped at their desk.
Modal verbs

At first students were asked about the grammar should and shouldn’t. We
did a revision together and then I took my laptop and walked around the
classroom showing particular situations where the students were supposed
to give advice to the people who needed it — for example there was a

sentence — “Jonny is walking along the river full of crocodiles.” The
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specific student was then supposed to give advice in this “Advice center”
game — for example “Hey Jonny, you should be careful” or Hey Jonny,
maybe you shouldn’t swim there”. After a few funny advices like this we
moved to the modal verbs Must/Mustn’t/Have to/Don’t have to. The
concept of these modal verbs was presented to them and then a similar
activity to the “Advice center” was done with the students. After many

examples were given and the lesson was getting to its end
6) Revision / Questionnaires

Similarly to the experimental group, I did not manage to do a revision with

the students and rather gave them questionnaires.
Teacher’s feedback:

The teacher rated the lesson positively, he was only mentioning that when it
comes to harder grammar, he tends to switch to Czech language in his own
lessons to ensure better comprehension of the students whereas I try to teach the
whole lessons in English — however, there was even one moment where one
student got really confused and asked a question that made the grammar really
confusing for the others so I decided to switch to Czech for a few sentences to

make sure they are not lost.
Field notes:

The students seemed to be quite active throughout the whole lesson and they
managed to form examples of the newly introduced grammar. A few students
were even asking questions connected to it and the majority of class seemed to

pay attention.
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2.5.2 9% grade

The topic that was opened with 9" graders was “Relationships”. The grammar

connected to this topic was passive voice. Similarly to the grammar taught to the

9t graders, this grammar was also partly explained by the teachers before, so it

was only needed to revise it rather than to explain it from the beginning.

Experimental group

Lesson aim: The learners will understand passive voice and will practice listening
and speaking with the use of series.

Lesson procedure:

D

2)

3)

4)

Introduction, nametags

After I was introduced to the class by the teacher and students created

name tags, we moved to the warm up game
Warm up game

The lesson started with a warm up game as usual. The concept of the
warm up was the same as for the eighth grades. Again, students were
coming up with the shortest words possible starting with each letter of the
word “Relationship”. When the two minutes, students had been given,
were up a winner was awarded a round of applause and we moved to the

next activity.
Brainstorming — Relationships

Students were asked about what types of relationships they can name. At
first the pupils seemed to be slightly unsure or nervous but then one
student raised his hand and very soon he was joined by others who
suggested different types. Each student always wrote the specific type on

the blackboard.
Big Mouth series
Preliminary work

To open this activity, students were asked whether they are familiar with

the “Big Mouth” series. More than half of the class raised their hands. To
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5)

make sure nobody was lost, the characters that were about to appear in the

sequence were presented to the students with the help of presentation

First viewing

When the characters of the sequence were presented to the students, the
video was played for the first time. In the short sequence the character
called Nick is confessing love to Jessi while singing a song to her and Jessi
rejects him and breaks his heart. The short sequence was prepared again in
two versions — one without subtitles and one with subtitles. However, after
first screening without subtitles all the students raised both hands and let
me know they did not need to watch the sequence again. Similarly to the
video used in eighth grade experimental group, not even this sequence was
easy to comprehend so it was quite striking that the students did not need

even the second screening.
Tasks

The pupils were shown the tasks connected to the video and given
transcripts. It was clear the students indeed did not need further screening

of the video because they managed to answer the questions flawlessly.
Revision — passive voice

After answering the first three tasks, passive voice was revised. This
revision was followed by the task connected again to the video sequence,
however, this time it was focused on passive voice. The students seemed

to understand the grammar and managed to form correct sentences.
“Relationship experts”

After the revision of passive voice grammar, the whole class became
“Relationship specialists”, and their task was to give advice to the main
character of the sequence — Nick. For this game, students were divided
into four groups — two groups were labeled as “positive” and were
supposed to give advice while assuming the story could have a happy
ending. The other two groups held a negative view towards the presented

Nick’s situation and were supposed to give reasons why it cannot work for
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Nick. All the advices that the teams were forming were supposed to be in
passive voice. When the teams had some ideas they were connected to
form bigger teams so that there was one “positive team” and one “negative

team”. Then they presented their ideas to the class.
6) Revision / Questionnaires
The students were asked to fill in the questionnaires.

Teacher’s feedback:

The teacher was really satisfied with the lesson and even praised my teaching in
front of the teacher of the second group. He suggested I am a real talent for
teaching. He only noted that a pace in which I speak is appropriate only for ninth
grade and that I need to slow down when working with the younger grades — this
was connected to the fact that this lesson preceded the lesson with the eighth

grade.
Field notes:

The students seemed interested in the activities connected to TV series, however
the overall atmosphere in the classroom was not very productive. The majority of
students seemed to be tired and even though their level of English enabled them to
correctly answer all the questions, they seemed to not try to expand more energy
than was absolutely necessary. This might have been partly caused by the fact that

this was the second lesson on Monday or by some other variable.
Control group

Lesson aim: The learners will understand passive voice and will practice listening
and speaking with the use listening activity.

Lesson procedure:
1) Introduction, nametags
After a brief introduction students were asked to create nametags
2) Warm up game

Accordingly to the other previously mentioned groups, the first activity of
the lesson was a warm up game. The warm up took place the same way as

in the ninth grade experimental group. The only difference was that this
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3)

4)

time it took the students slightly longer time to come up with the words
and when the suggested two minutes limit passed I had to give them an

extra time to finish it.
Brainstorming — Relationships

Identically to the experimental group, a brainstorming activity took place
and students managed to write several types of relationships on the

blackboard.

Ella’s problem

Instead of the video sequence, the control group was given a listening
activity.

Preliminary work

Students were slightly introduced to the soon to be heard materials. They

were told the following listening will be about Ella and her problem.
First listening

students were listening to a short audio record where Ella was presenting
her problem in a monologue about her parents not letting her to see her
friends due to the exams that she will have next month. Once the audio
sequence ended, the students were given tasks connected to it and asked
how much they understood. The understanding check was done the same
way as in the other classes and about a half of the class raised both hands.
The remaining students raised one hand. The audio was therefore played

again to make sure it is understood by everyone.
Second listening

After second playing, everybody raised both hands to signal that there was

no need for further listening
Tasks

When students completed all the tasks, particular students were asked to
answer the questions. They managed to do so successfully and we moved

to the next activity.
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5)

Revision — passive voice

After answering the assigned tasks, passive voice was revised because the
following task was based on this grammar. The students were able to

describe it well when I asked them.
Ella X Parent dialogue

The final task was a dialogue that the students were supposed to carry out
in pairs — one of the students became Ella and the other one became her
parent. If anybody did not want to be Ella — for example in pairs where
there were two boys or anyhow else — they were given a chance to be
Elvis. Ella’s/Elvis’ task was to give her/his parents enough reasons why
they should let her/him out to see her/his friends. In each of these reasons
they were supposed to use passive tense — for example: “I should be
allowed to go out and see my friends, because I have better studying
results when I’m not sad.” And the parent was supposed to give reasons

why the kid should stay at home, do not go anywhere and study all day.
Revision / Questionnaires

In the last ten minutes, students were asked to fill in questionnaires.

Teacher’s feedback:

The teacher seemed satisfied with the lesson. However, she was marking the tests

of the students the whole time, so it is likely she did not pay so much attention to

the lesson.

Field notes:

Similarly to the previous group, the students also seemed to be tired, however

they were overall more active. The listening activity and the tasks connected to it,

however, did not seem to entertain them to an extend that could have been seen in

the experimental group with the activities connected to sequence from TV series.
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2.6 Questionnaires for the learners

The questionnaires were divided into two sections. The first section was covering
questions connected to the use of TV series in lessons and the pupils’ relationship
to TV series in general. The questions from the second section were connected to
students’ opinion on the specific lesson. The questionnaires consisted of 20 or 21
questions depending on the particular lessons. The reasons for the difference were
that it did not seem necessary to contain the fifth question in the section two “Did
you like the used sequence from ... ?” in the 8" grade’s control group, because it
did not contain any special activity that would significantly differ from the rest of
the lesson, such as was listening in the 9" grade or the TV series, and therefore it
seemed sufficient to cover this question by the previous forth question “Did you
like this lesson?”. The questions contained within the questionnaires were of three
types — there were two dichotomous questions, where the students’ task was either
to agree or disagree, eight/nine questions based on the four point Likert scale, six
multiple choice questions and four open questions. The four point Likert scale
was chosen in order to not give students the safe "neutral" option. This way the

students always had to lean towards one side of the scale or another.

2.6.1 Results of the questionnaires

Section one — TV series and English lessons

The first four questions were answered by all the participants of the survey.
Question 1: “How much do you like English?”

The results of this question seem to correlate with the fact that the groups are
divided according to the level of English as was mentioned before. The best
results were found in the 9 grade in the group where there are the students with a
more advanced level of English and where the TV series were used during the
lesson— nine students out of twelve stated they like English “Extremely” and the
rest of the class chose the answer “Very much”. The second-best results were in
the more advanced 8" grade group, where the TV series were not used during the
lesson. Four respondents selected “Extremely” and the remaining three chose
“Very much”. However even the remaining classes showed high popularity of this

subject and the lowest popularity was measured in 9" grade’s control group where
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five out of 19 students answered the question “Slightly” and one student stated
“Not at all”. This corresponds with the research I conducted during my bachelor
thesis in 2019 which shower very positive results. In my previous research (2019,
p. 30), only 19% of today’s eight graders from Bruntal school 3 chose one of the
two negative possibilities and the option “Not at all” was selected just by 2% of
the fifth graders back then. The positive results of the recent survey suggest the
popularity of English remains high, even though the results would be probably

less positive if the weakest English groups were a part of the survey.

Figure 1: Question 1 (section one)

Question 1: “How much do you like English?”
B Extremely W Very much Slightly [l Mot at all
ath grade Experimental (12)
9th grade Control (19)
8th grade Experimental (10)
8th grade Control (7)
0% 25% 50% 75%

Question 2: “Do you consider yourself to be good at English?”

There were measured a very positive results in the second question — only a third
(16) of all the participants of the survey chose one of the negative options “Rather
no” or “No”. Even though this does not indicate the overall students’ perception
of English knowledge of the Bruntdl school 3, since the groups chosen for the
survey were the ones that are supposed to be better at English, it suggests many
pupils feel good about their level of English and these results can be further
compared with the rest of the questionnaire. Similarly to question number one, the

results correlated with the level of the specific classes.

Question 3: “How often do you watch English TV series in the original

English language?

The results suggest that the majority of 8" graders and 9™ graders from Bruntil
school 3 watch TV series regularly. The most frequent answer was “A few times a
week” which was selected by 22 students. Eight participants of the survey chose
“Once a week”, seven “Every month”, five “Almost not at all” and the least
frequent choices were the very extremes — only two students answered “Not at

all” and four students “Every day”. The results of particular experimental or
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control groups in this case did not correlate with the level of English proficiency
of the particular groups. Answers regarding a frequent watching of TV series in
original English language were more present in the experimental groups. The
most frequent watching of TV series in English language was measured in the 9™
grade experimental group where in addition to one student who claimed to watch
these TV series every day, eight students answered this question by “A few times
a week”. This makes these results to be chosen by the vast majority of this group

because as was mentioned before it consisted of 12 students.

Question 4: “Do you have the subtitles switched on when you watch TV series

in the original English language?”

When it comes to the use of subtitles, the most frequent answer was “Yes, Czech
subtitles” selected by 12 students, followed by “Yes, English subtitles” selected
by ten students. A striking result is that seven students claim to watch TV series
without subtitles, because even though this option was mostly chosen by the
students from the more advanced groups, a significant knowledge of English is
required to be allow for subtitle-less watching. An even more notable fact is that
18 students chose one of the options that included watching without subtitles —
even if these students do so only rarely, it might certainly have a beneficial impact
on their language skills since they are becoming more used to listening to the

target language.

Question S: “What are your favorite TV series that you watch in original

English language?”

Unlike the previous questions where all students responded, the fifth question was
answered only by 37 students. As expected, the answers to this open question
varied considerably due to the fact that people mostly do not share the same
preference when it comes to TV series and there are already so many TV series on
the internet that it would be very unlikely to have the same answers from
everyone. However, the series “Stranger things” was significantly ahead of the
others and was selected by nine students. The second most mentioned series were
“Riverdale” and “Euphoria” both mentioned by five respondents. Another series

worth mentioning is “Breaking bad” which was mentioned four times. When it
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comes to the series used in the lessons, three students wrote “Rick and Morty” and

“Big Mouth” was stated by two students.

Question 6: “Have you ever encountered the use of TV series in the English

lessons?”

The results of this questions show dissenting opinions even among students from
the particular groups. 24 students answered this question by “Yes” and 22

students chose option “No”. Two pupils did not answer this question.
Question 7: How frequently do you use TV series in English lessons?

The majority of students responded to this question and only two students left the
question blank. Half of those who responded chose the answer “Never” and the
remaining answers were represented according to the frequency of use making the
less frequent use more common among the respondents. Eight students stated
“Once or twice a year”, six chose “A few times a year”, five answered by “Once
or twice a month” and one student stated “Every week”. There were also three
students who chose the open option and wrote “sometimes we watch a movie”,

“sometimes in a different class” and “sometimes”.
Question 8: “How do you use TV series in English lessons?”

Question number eight was answered by the least number of respondents since
only 27 students answered it. This might be caused due to the fact that the
students do not use TV series in their English lessons and therefore the students
could not answer this question. The most selected answer was “To improve
communication in English” which was chosen by 18 students. The answer
selected by most students was “For presentation of new vocabulary” selected by
12 students. Another quite often selected option was “To improve communication
in English” which was chosen by 11 pupils, followed by ten cases of “As an
example of sentence structures in particular situations (for example check-in at the
airport, ordering a food, etc.)“ There were two more options that were mentioned
nine times - “For motivation and to open a discussion” and “For
presentation/practice of the new grammar”. The remaining options were

mentioned only seldom.
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Question 9:“Do you consider use of TV series in English lessons to be
useful?”

The ninth question was answered by 47 respondents. Except for one student from
the 9™ grade’s control group who answered “No”, all the student either chose
“Yes” or “Rather yes”. More students tended to choose the most positive option in
the groups, where the TV series were incorporated into the lesson and the best
results were measured in the eighth-grade experimental group where the option
“Yes” was selected by all the students except for one student who chose not to

answer this question.

Question 10: “For what reason do you consider TV series to be useful in
English lessons?”

When it comes to multiple choice question number 10, it was filled in by the
majority of respondents, only two students decided not to answer it. The best
score was measured in the option “To improve pronunciation” which was selected
by 37 pupils. Another answer that was significantly frequent among the
respondents was “To improve communication in English” that was chosen by 35
students. The option “For presentation of new vocabulary” was chosen 26 times
and all the remaining answers were selected less than twenty times. The least
number of students chose “To practice writing”, which was selected by only four

respondents.

Figure 2: Question 10 (section one)

lessons?”

“For presentation/practice of the new grammar”
“To improve communication in English”

“To improve pronunciation”

“For presentation of new vocabulary”

“To practice writing”
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“As an example of sentence structures in particular situations (for
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“For motivation and to open a discussion”

(open option)

Question 10: “For what reason do you consider series to be useful in English
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Question 11: “Do you like the lessons with the use of TV series?”

The twelfth question was answered by 44 students. The results are mostly positive
and except for one student who selected “No” all the students chose either “Yes”

or “Rather yes”.

Question 12: “Would you like TV series to be used more frequently in your

English lessons?”

The twelfth question was answered by everyone except for one student.
According to the results, the vast majority of the respondents would be inclined to
more frequent use of TV series in their English lessons. The option “Yes” was
selected by 25 students and “Rather yes” was chosen 19 times. When it comes to
the negative options, only two respondents decided to choose “No” and “Rather
no” was selected just once. The option "Yes" was most represented in the

experimental classes, where the TV series were used during the lesson.

Question 13: “Have you ever encountered the use of other type of video

materials during English lessons?”

Except for one participant that did not answer this question, all the students chose

((Yes77 .

Question 14: “How frequently do you use other video materials during your

English lessons?”

Question fourteen was answered by 45 students. The results slightly varied among
specific groups, however the most represented answers were “A few times a year”
selected by 14 students, “Once or twice a year” chosen by 13 participants and
“Once or twice a month” that occurred in the results 11 times. The least usage of
videos was measured in the less advanced English groups - in the eighth-grade
experimental group, more than half of the students selected “Once or twice a
year” and even though it was less common in the ninth-grade control group it was
still the most commonly chosen answer. When it comes to the remaining groups,
the most represented answer was “A few times a year”. The overall results of

question fourteen suggest that video is used very rarely during English lessons.
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Question 15: “Do you like the lessons with the use of other video materials?”

The last question of the first section was answered by nearly all the respondents —
there was only one questionnaire where this question was not filled in. The
majority of students perceives lessons with use of video positively — only three
students selected the option “Rather no” whereas the positive answer “Yes” and

“Rather yes” were both chosen 22 times.
Section two — Today’s lesson

Question 1: “Do you think you know something new after today’s lesson?”

As in the previous question, only one student did not respond to the first question
of the second section. The results were significantly more positive in the eighth-
grade groups, where in each group was always just one student who chose the
option “Rather no” and the rest responded by one of the positive options while
“Yes” was the most present answer in both groups. When it comes to ninth
graders, the results were more negative. Considering the experimental group,
where the series “Big Mouth” was used, out of 12 students, five respondents
chose “Rather no” and two stated “No” whilst “Yes” was not selected even once
and the remaining answers consisted of “Rather yes”. The control group had
slightly more positive results and out of 18 respondents, one stated “Yes” and
another seven chose the answer “Rather yes”. However, the remaining students
again chose one of the negative options and “No” was again stated two times. The
reasons for this might be influenced by the fact that the presented grammar was
already exercised in the previous lessons and the students were rather meant to

revise it at the beginning of this new topic.

Figure 3: Question 1 (section two)

Question 1: "Do you think you know something new after today’s lesson?"
B ez [ Ratheryes Ratherno [l MNo

oth grade Experimental (12) ]

9th grade Control {18)
&th grade Experimental {10}
8th grade Control (7)

0% 25% 50% 75%
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Question 2: “What did you learn today (vocabulary, grammar, language

skills...)?”

The results of the second question seem to correlate with the results of the
previous question. When it comes to eight graders, this open question was
answered by all of them. The most significant difference between control group
and experimental group in the eighth grade was the common presence of answers
connected to new vocabulary in the experimental group, such as the word pickle
that was specifically mentioned by two students. Apart from vocabulary, students
mentioned the newly introduced grammar of must/have to. Corresponding to the
previous question, there was one instance of an answer suggesting that the
particular student did not learn anything. The answers of control group contained
only the pre-mentioned grammar. The second question was however not always
answered by the ninth graders. In the experimental group, out of 12 participants of
the survey, only four answers were given and one of them stated “nothing”. The
remaining three answers were all connected to the passive voice. The students
from the control group responded more and out of 18 students, this question was
filled in by 11 of them. The majority of answers was connected to the grammar
and new vocabulary was mentioned by three respondents. Two students claimed

in their answer that they did not learn anything new.

Question 3: “At what percentage do you consider that you managed to keep

your attention during the lesson? (0-100%)”

The third question was answered by 46 students. The results varied considerably
among all the four groups. The best results were measured in the ninth-grade
experimental group and eighth grade control group where the lowest given
percentage of both groups was 80%. The average percentage of the ninth grade
experimental group was 94%. The eighth grade control group’s average score was
just one point lower at 93% which makes the results almost identical with the
experimental group of the advancing grade. As for the eighth grade experimental
group, the results were rather worse and there were two answers slightly below
60% with the average percentage of the group making 89%. The worst results
occurred in the ninth-grade control group where there was one instance of “7%”

and one occurrence of “10%” suggesting these two students were mentally almost
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absent during the lesson. Furthermore, another two answers were slightly below
50% which did not happen in any other group. The average percentage for this
ninth-grade control group was 74%, however it is arguable if these two results
below ten percent should be taken into account, since these numbers are so far
from the others and during the lesson the whole class seemed to be involved in the
activities. However, even without these two answers the average percentage of
this group would be 82% which is much closer to the other groups but still quite

lower. The results can be seen in Figure below.

Figure 4: Question 3 (section two)

Question 3: “At what percentage do you consider that you managed to keep your
attention during the lesson? (0-100%)

20% B 9ih grade Experimental (12)

50% B 5th grade Control (18)
8th grade Experimental (10)
40% B &th grade Control (6)
20%
0% —' ' |___» ‘ L'

0-10% 11-20% 21-30% 31-40% 41-50% 51-60% 61-70% 71-30% 51-90% 91-100%

Question 4: “Did you like today’s lesson?”

Question number four was answer by all the participants of the survey. The results
were very positive and out of all the students only one person chose “Rather not”.
The most frequent answer was “Yes” which was selected by 31 participants of the
survey. The remaining 16 students chose the answer ‘“Rather yes”. The option
“Yes” was slightly more represented in the classes with the use of TV series when
it comes to percentage. In the eighth-grade experimental group it was chosen by
eight students out of ten. In the ninth-grade experimental group it was also chosen
by eight students, however this group consisted of 12 people and the one negative

answer was filled in by a student from this group.
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Question 5:
“Did you like the used sequence from the TV series?”

“Did you like the used sequence “Ella’s problem”

Question number five was answered by all the 41 students that had this question
in their version of the questionnaires. As was aforementioned in the introduction
of chapter “2.6 Questionnaires for learners”, the reason for not including this
question in the version of questionnaires for the eighth grade control group was
the absence of any special activity that would significantly differ from the rest of
the lesson. The satisfaction of students therefore seemed to be sufficiently covered
by the previous question “Did you like this lesson?”. As for the ninth grade
control group, the listening exercise “Ella’s problem” presented a well suited
activity for the comparison with the activities from the experimental groups
connected to TV series. When it comes to the TV series, the results were
significantly positive and all the eighth graders from the experimental group chose
the option “Yes”. When it comes to ninth grade experimental group, nine students
selected “Yes” and the remaining three pupils chose “Rather yes”. That is a
considerable difference in comparison to the ninth grade control group where the
listening “Ella’s problem” was used. Even though the majority of this group
answered this question positively, the percentage of people choosing the most
positive option was smaller. Seven respondents stated “Yes”, eight chose the
answer “Rather yes” and four pupils selected “Rather no”. These results show that
“Ella’s problem”, which was a listening quite similar to the ones contained within
the Project books the students use, seems to be less attractive to the students than

the sequences from the contemporary well-known TV series.

Figure 5: Question 5 (section two)

Question 3: “Did you like the used sequence ...?"
B ves [ Ratheryes Ratherno [l MNo

9th grade Experimental (12)
9th grade Control (19)

8th grade Experimental (10)

0% 25% 50% 5%

53



Question 6: “What would you change about today’s lesson?”
(In the questionnaires for the eighth grade control group it was labeled as

Question 5)

When it comes to the last question of the questionnaire, not all the students chose
to answer it and all together there was only 38 answers. The majority of the
answers were positive comments that were either saying they would not change
anything or even praising the lesson. However there were even a few objections
such as one comment suggesting that the particular student from the eighth grade
control group would be more satisfied if the explanation of new important things
would be in the mother tongue. One student from the ninth grade experimental
group mentioned that she hates activities such as “Relationship experts” and
therefore disliked this part of the lesson. In the ninth grade control group two
students suggested that a different activity could have been chosen instead of

“Ella’s problem”.
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2.7 Interviews with teachers

Apart from the actual lessons and questionnaires given to the students, five
teachers from the Bruntdl school 3 were interviewed in order to fulfill the
intended triangulation (Gavora, 2010, p. 146). The interviews were only semi-
structured in order to maintain a more relaxed conversation. In order to get as
much information as possible from the teachers, all the interviews were recorded
and rewritten into transcripts that were later on analysed by open coding. The
frequently present phenomena were therefore given codes next to the specific
parts of the transcripts so that the similarities among the interviews and important
details were not missed. The transcripts of the interviews are available in the

appendix section.

Since the interviews were only semi-structured, the order of the questions varied
among individual interviews with the only exception which was the start of the
interview. The first question was always “Could you describe your attitude
towards the use of current TV series in the original English version in English
lessons?”. The remaining questions dealt with the teachers’ experience with using
TV series in English lessons, their opinion on advantages and disadvantages of
using it, other possible video materials the teachers use, the frequency of using

videos in lessons and ways of working with the video.

In order to ensure the teachers privacy, all the interviews were anonymised and
the particular teachers are mentioned as Teacher A, B, C, D and E. Except for
teacher A, where the interview was carried out via a call, the remaining teachers
were interviewed in person. The first four teachers teach both eighth and ninth
grade and the only exception is teacher E who does not teach any of these grades.
The initial reason for interviewing this teacher was actually a mistake. I had an
information from the school personnel that this teacher is also a teacher of these
grades, however the highest grade from this teacher is seventh grade. This only
came to light in the middle of the interview. Since the teacher provided useful
information for the research and seventh grade is only one year below the
observed grades, I decided to analyze it as well for its potential value for the

research.
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2.7.1 The results of the interviews

Particular teachers’ characteristics:

Teacher A

According to the interview, this teacher has a very positive attitude towards the
use of TV series in ELT and seems to have extensive experience with the use of
videos in English lessons. Even though teacher A does not use TV series, the
general use of video aid is quite frequent and the teacher even uses certain special
viewing techniques such as silent viewing and pictureless viewing. Teacher A also
suggests the possibilities of using video are very broad and that it can have a
positive effect on “everything”. Teacher namely mentions listening, reading,
understanding and speaking. It is also mentioned during the interview that the
most used video materials in the teacher A’s lessons are ready made video clips.
According to this teacher, the frequency of using videos is limited mostly by the

curriculum plan.
Teacher B

The attitude of teacher B towards the use of TV series in ELT is also positive. The
use of TV series in his English lessons is, however, very rare and the teacher
mostly tends to use movies. On the other hand, the mentioned use of this sort of
video aid is the most frequent out of all the interviewed teachers and the class has
a whole educational plan connected to the use of videos. When it comes to the
problems connected to the use of video aid, the teacher mentions potential
attention issues. According to this teacher, the main downside of the use of TV
series in ELT is its length and the teacher also claims it is important to choose
videos that do not contain vulgar content. Teacher B teaches the most advanced

classes.
Teacher C

The attitude of teacher C towards the use of TV series in ELT is probably the
most positive out of all the interviewed teachers. Teacher C is the only one who
uses TV series during English lessons and hopes to be able to use it more. The
problem with the frequency lies in the necessity of following the curriculum and

the fact the teacher is young and it is the teacher’s first year of teaching

56



experience. When it comes to the benefits of using TV series, teacher C suggests
it is beneficial for acquiring new vocabulary and showing students authentic real
life language which is better than the examples of language from the textbooks.
This teacher also mentions the lack of learning possibilities when it comes to

workshops and seminars connected to the use of TV series in ELT.
Teacher D

The attitude of teacher D towards the use of TV series is slightly more skeptical
than of the other interviewed teachers. However, this is due to the less advanced
level of the students this teacher teaches. Teacher D claims it would be pointless
to use this kind of video aid in these classes since the students would not
understand it at all. The potential downsides of using TV series according to this
teacher are the potential vulgarity, possible violence and the hardships connected
to preparation for such lessons. However, teacher D sometimes uses other forms
of video aid even though it is mentioned that use of video can possibly lead to
attention issues. On the other hand, this teacher admits that for example Big Bang

Theory could be useful for more advanced grades.
Teacher E

Teacher E has a very positive attitude towards the use of TV series in ELT. Even
though such activities are still not present in the English lessons of this teacher,
teacher E stated that such materials might be included in her English lessons in the
future. The teacher stated to have used songs on youtube during the lessons.
According to teacher E, the potential complications connected to the use of video
are attention issues, necessity of following curriculum plan, vulgar language and

the lack of ready-made materials.
Teachers’ attitude towards the use of TV series in ELT

The analyzed interviews indicate that the overall attitude of the interviewed
teachers towards TV series is positive. However, only teacher C frequently uses
TV series during English lessons. The use of TV series was also mentioned by
teacher B, who claimed they rarely used TV series Homeland in the ninth grade
lessons. Teacher C mentioned TV series such as Simpsons, Friends or IT Crowd.

Teacher C emphasizes the importance of the use of TV series by saying:
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“..because what I have mostly learnt English from was TV series, it shows how
this language works in real life.” In addition to this, teacher E stated that she

would like to use TV series in the future.
Reasons for not using TV series in English lessons

When it comes to reasons why the interviewed teachers do not use TV series, the
most often mentioned obstacle was the absence of ready-made materials and the
potential hardships connected to the originally made materials, which was agreed
upon by teachers C, D and E. Teacher B also mentioned the issue of length of TV
series in comparison to movies, which might result in working with the particular
TV series for the whole year. TV series and films also bring a danger of potential
inappropriate content. The teachers mostly mentioned vulgarity, which was stated
by teachers B, C, D and E or violence mentioned by teachers B and D. Teacher D
for example stated: ‘‘for example when it comes to The Simpsons, I wouldn’t play
it to them because I think there is a lot of inappropriate vocabulary” Teacher C
also mentioned potential inappropriate topics when it comes to use of TV series

such as Two and a Half Men.
Other video aid the teachers use in their lessons

As for the other video aid used in the lessons, the teachers B, C and E all
mentioned the use of movies during their lessons. The most prominent use of
movies is supposedly in the lessons of teacher B, who claimed to work with
movies every lesson and talked about screening sequences from them typically
once a week. Apart from movies, some sort of video aid for English lessons was

mentioned by all of the teachers.
Frequency of using videos in English lessons

The mostly mentioned complication connected to the frequency of using video
content in lessons was the curriculum plan, where all the teachers except for
teacher B stated they need to follow this plan and therefore they cannot do lessons
with videos that frequently. However, the teacher B teaches the most advanced
classes and therefore the classes are not behind the curriculum plan and there

might be more time for these activities. Teachers C and E even seemed sorry for
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the fact they cannot use videos more frequently. Teacher C for example stated: “/¢

is not as frequently as I would like it to be” (the use of TV series).
Problems connected to the use of videos in English lessons

The curriculum plan does not seem to be the only limitation when it comes to the
use of videos in the classroom. Teachers B, D and E mentioned that the particular
class also needs to behave properly. They mentioned that videos can actually
bring a loss of attention among the pupils and the videos can make students feel
like they do not need to do anything anymore. This claim is in direct conflict with
the idea that TV series can positively influence the students’ attention, which the
second research question was based upon. A level of the pupils also seems to play
an important role. This is directly mentioned by teachers C, D and E. Apart from
these three teachers, teacher B, who claims to use videos most frequently out of

all the teachers, also mentions his classes are quite advanced.
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2.8 Results

The following chapter aims to summarize the results and answer the research
questions. The answers of these five questions are based on the results of the

particular methods used during the research.

1) “Does incorporating sequences from TV series have a positive effect on

Bruntdl School 3 students’ satisfaction with the lesson?”

The answer for this research question was based mostly on the results of two
questions from the questionnaires given to the students. The most determining one
was Question 4: “Did you like today’s lesson?”. The participants’ task was
therefore to rate the lesson according to their satisfaction. To clearly portray the
results, the four possible answers were given numbers — “Yes” was marked as 1,
“Rather yes” as 2, “Rather no” as 3 and “No” as 4. In each class the results were
then averaged to illustrate the possible differences between particular groups. The
measured differences, however, do not vary significantly. Even though the results
suggest a slightly greater satisfaction considering the experimental groups of the
particular grade in comparison to control groups from the same grade, the
differences are negligible. While the average result among experimental group of
ninth graders was represented by a number 1.2, the control group of the same
grade reported average of 1.29. Even less prominent difference was measured in
the advancing grade. However, this time the overall results were less positive in
comparison to the previously mentioned numbers. The average result among
students from the experimental group is 1.42 and as for the control group, the
number is only slightly higher making it 1.47. The differences between
experimental and control groups of the particular grade are therefore less than 0.1
point. On the contrary, the differences between the individual classes were
markedly more pronounced as it can be seen from these numbers. However, even
though there was a notable difference between these two grades, all the results
seem quite positive. As was pre-mentioned before, among all the questioned
students there is only one example of negative answer “Rather no” and no
examples of “No”. An interesting fact is that this one negative answer was spotted

in the ninth grade experimental group. This makes the positive effect of TV series
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slightly less credible. However, since the sample was really small and this answer
was selected only by one student, the reason for such result might be almost
anything and TV series may not be the cause at all. The results of the specific

groups can be seen in Figure 6 below.

Figure 6: Question 4 (section two)

Question 4: “Did you like today’s lesson?”
B ve= [ Rather yes Rathermo [l Mo

gth grade Experimental (12)
9th grade Control (19)
8th grade Experimental (10)
8th grade Control (7)

0% 25% 50% T5%

Question number four was, also, not the only question connected to research
question 1. The results of question 5 from section two were also taken into
consideration. As it can be seen in Figure 5, the TV series were received much
more positively than a more traditional listening activity. Even though such
listening activity was performed only in one group - in 9" grade control group, the
number of respondents did not vary significantly from the total number of
students from the two experimental groups. According to the same principle as
was used for question 4, the averages between experimental groups and the 9
grade control group vary more distinctly. When it comes to 8 grade experimental
group, the average was exactly 1 and as for the 9" grade experimental group it
was 1.25. Considering the 9™ grade control group, the results were less positive.
This group’s average was 1.84 and it was the only group, in which there were
measured negative answers “Rather not”. These results already show a more
significant difference than what could be seen in the previous question. It is likely
that the results of population-centered research could differ significantly, but
despite this, the measured results can be of a little indication that the TV series
could be an attractive teaching material for pupils. In addition to the results of the
questionnaires themselves, my observations during the lessons suggest that the
use of TV series seems to be an entertaining activity for the students. Even though
the overall atmosphere seemed to be very positive in all the lessons, it was

noticeable that the pupils really seemed to enjoy the used sequences from the TV
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series and that it had a positive effect on the atmosphere in the classroom. Even
the teachers themselves seemed to be interested in the used materials. However,
the results of the survey do not allow to clearly positively answer the question
“Does incorporating sequences from TV series have a positive effect on Bruntdl
School 3 students’ satisfaction with the lesson?” since the results do not vary so

prominently.

2) “Does incorporating sequences from TV series have a positive effect on

Bruntdl School 3 students’ attention during the lesson?”

The results of the second research question are based on the differences among
answers from experimental and control groups to Question 3 from the
questionnaires: “At what percentage do you consider that you managed to keep
your attention during the lesson? (0-100%)” and on the interviews with teachers.
As can be seen from the results of questionnaires, the average percentages did not
seem to have a relation with the use of TV series because the results of these two
grades seem to be contradictory. When it comes to the eighth grade, the more
positive results were measured in the control group. The difference was, however,
only four points since the experimental group’s average was 89% and the control
group’s average consisted of 93%. On the other hand when it comes to the ninth
grade, the average percentage was significantly more positive in the experimental
group. As for the experimental group, the average percentage was 94% and
control group had the average percentage of 74% or 82% depending on whether
the two substantially different answers below 10% would be taken into account.
As was pre-mentioned before, the results of the particular groups can be seen if
Figure 4. Even though there is a considerate difference between the results of
groups from the eighth grade, the results of the ninth grade show quite the
opposite trend and in addition to that, the interviews with teachers actually also
show the potential negative effect of TV series on students attention. According to
teachers B, D and E, use of video can actually bring a loss of attention of the
students in certain less disciplined classes. These results are therefore not in
complete agreement with Berk’s (2009, p. 2) claim that video can make students
more concentrated (Berk, 2009, p. 2). However, my observation during the

lessons indicated a positive effect of TV series in regards to students’ attention.
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The pupils seemed interested and seemed to be paying attention. On the other
hand, my own impression may not fully reflect reality, and students are likely to
be able to better evaluate how much they managed to pay attention during the
lesson. With regards to the aforementioned results, the second research question
“Does incorporating sequences from TV series have a positive effect on Bruntdl
School 3 students’ attention during the lesson?” cannot be clearly positively

answered.

3) “Does high frequency of watching TV series in English language correlate
with higher popularity of English subject among students of Bruntdl School 3?”

Figure 7: Frequency of watching TV series X Popularity of English

Frequency of watching series X Popularity of English Frequency of watching series X Popularity of English
B Lessfrequently [l More frequently W ve=s @ Ratheryes Ratherno [l No
100%

Every day

75% A Tew times a week
Cnce a week
50%
Every month

25% Almost not at all

Not at all

0%
Yes Rather yes Rather no No 0 5 10 15

The results of the third research question were based on the results of questions
one and three from section one of the questionnaires. These two questions were
focused on the frequency of watching TV series and the popularity of English
among the respondents. The results seem to indicate that a higher frequency of
watching TV series among students of Bruntdl school 3 seems to correlate with
the higher popularity of English. For the purposes of calculation, the four
categories of students’ attitude towards English were simplified into two
categories — “Positive attitude” for options “Extremely” and “Very much” and
“Negative attitude” for options “Slightly” and “Not at all”. A similar
simplification was applied to the frequency of watching TV series where the
categories were — “More frequently” for answers “Every day”, “A few times a
week” and “Once a week” and “Less frequently” for options “Every month”,

“Almost not at all” and “Not at all”. The Fisher test proved the variables are
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dependent since the tests’ statistic value was 0.0365 which means the results are

significant at the significance level of 5%.

4) “How much experience with the use of TV series in lessons do students of

Bruntdl School 3 have?”

The results of the fourth research question are based on questions six, seven and
eight from the first section of questionnaires, which were focused on the use of
TV series in English lessons. In addition to these questions, the interviews with
teachers were also taken into account. Since the results of questionnaires varied
considerably even in the same groups and the teachers from these two groups
confirmed the use of TV series only in one group from the examined groups —
from the experimental ninth grade group - there are two possible options. These
two possibilities are that students who positively answered these questions either
have the experiences with TV series from a different group or they included other
forms of video into their answers. It is hard to state which option was the reason
for this, but both are possible - the other types of videos such as movies or short
videos were mentioned by both teachers of these grades and on the other hand,
there is a another group, where TV series are used regularly. This occurrence of
TV series was mentioned by teacher C who claimed to use TV series in one eighth
grade group, so there might be cases of students who spent certain lessons in this
group for some reason. Nevertheless, according to the interviews with the five

teachers, TV series are so far not a common teaching aid in Bruntdl school 3.

5) Do students from Bruntdl School 3 favor the idea of use of TV series in

English lessons more than their teachers?

The results of the last research question are based on questions nine and twelve
from the first section of the questionnaires and on the interviews with teachers.
These two questions were focused on the students’ attitude towards the use of TV
series. When it comes to question nine about the usefulness of TV series, all the
students’ answers except for one were positive (Yes) or rather positive (Rather

yes). An interesting fact is that the frequency of the most positive answer was
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higher among the students from the experimental groups as can be seen in the
Figure 8 below.

Figure 8: Usefulness of TV series in ELT according to students of Bruntdl
school 3

Usefulness of series in ELT according to students of Bruntal school 3
B Experimental groups (21) [l Control groups (26)

Yes
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Rather no

MNo
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The reason for this might be caused by the fact that the students from the
experimental groups were satisfied with the use of TV series in the experiment
lessons and therefore saw more potential in such activities than the students from

the control groups who were not acquainted with these activities.

When it comes to question number twelve, the students seem to be very open to
more frequent use of TV series and there were only three cases of students who
stated a negative opinion about it.

However, even the teachers were very positive when it comes to their attitude
towards the use of TV series in lessons and no teacher seemed to be completely
against it. Surely, some of them see obstacles in the fact that recent TV series are
full of inappropriate language, the preparation for the lessons might seem hard for
them and the classes must meet certain demands but in any case, the interviews do
not suggest that they would reject the idea of potential the TV series might have in
ELT.

Due to this, the answer for this last research question strikingly does not seem to

be clearly positive, which seems to be a remarkable result.
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3 Conclusion

This diploma thesis dealt with the use of TV series in ELT lessons in both
theoretical and practical manner. In the theoretical part, the theories connected to
the use of videos in ELT were discussed as well as the issue of motivation and the
use of TV series and videos in ELT. The phenomenon of using audiovisual
content during English lessons was discussed more thoroughly and the theoretical
part offers several viewing techniques, phases of working with video, its
advantages and disadvantages and examples of how video can be used for
improving vocabulary, grammar, listening, writing and dealing with non-native
dialects of English. In addition to that, there is a chapter focused on copyright

laws.

The practical part was based on conducting a case study in Bruntdl school 3 with
the intention of finding out how the students of the most advanced grades and the
teachers feel about the use of TV series in English lessons. The conducted case
study attempted to answer all five research questions and the overall results seem
to be very positive in terms of pupils and teachers' disposition towards the TV

series and their use in ELT.

The first research question “Does incorporating sequences from TV series have a
positive effect on Bruntdl School 3 students’ satisfaction with the lesson? ““ could
not be clearly positively answered because the difference between satisfaction of
control groups and experimental groups from the particular grades varied in favor
of the experimental groups only marginally. The overall results were, however,
very positive, which indicates that the students were mostly satisfied with all the
lessons and the possibility for a more distinctive difference was therefore not so

significant.

The answer of the second research question “Does incorporating sequences from
TV series have a positive effect on Bruntdl School 3 students’ attention during the
lesson?”” does not seem to be clearly positive either. The results of the two grades
are contradictory and the level of attention does not seem to be related to the use
of TV series. The best results were measured in eighth grade control group and
ninth grade experimental group. In addition to that, according to the interviews

with teachers, videos can have even a negative effect on attention of the students.
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Such experiences of the particular teachers go against Berk (2009, p. 2) who
stated that video can have a positive impact on students concentration during the

lessons (Berk, 2009, p. 2).

The third research question “Does high frequency of watching TV series in
English language correlate with higher popularity of English subject among
students of Bruntdl School 3? “ seems to have a positive answer and the measured
results indicate there is a certain relation between the frequency of watching TV
series and the popularity of English among eighth graders and ninth graders from

Bruntal school 3.

The findings connected to the fourth research question “What experience with the
use of TV series in lessons do students of Bruntdl School 3 have?” seem to
indicate that the students do not have much experience with the use of TV series
in English lessons. Even though a considerate number of students stated to have
an experience with TV series in ELT, the numbers do not correspond with the
interviews with teachers, where only one teacher actively uses TV series in her
lessons and this teacher do not teach the groups that were a part of this research.
However, the remaining teachers use other types of videos such as sequences
from movies. It is therefore possible that some students referred to the other
videos in these questions or they might have a certain experience from other

English groups.

The last research question “Do students from Bruntdl School 3 favor the idea of
use of TV series in English lessons more than their teachers?” surprisingly do not
have a completely positive answer, because both the interviewed teachers and
questioned students seem to have very positive attitude towards TV series. When
it comes to students, the vast majority of them stated that they would be inclined
to use TV series within their English lessons more frequently. Two teachers
pronounced the same wish and even though the remaining teachers do not use TV
series, they all frequently use some form of video aid during their lessons.

Apart from these five research questions, this research shows a certain relation

between watching TV series and a positive attitude towards English subject. That
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seems to be an interesting finding and it suggests that procrastination connected to

watching TV series can possibly have a positive effect on the students.

The results obtained by this study seem to indicate that there is a certain potential
in using TV series in Czech schools. Even though the findings of such a small
sample can hardly present what the majority of students and teachers of eighth
and ninth grades think about the use of TV series in ELT, it shows a specific
example of lessons that were taught with the aid of TV series and the reactions of
both the students and the teachers were positive. However, it is arguable how
much the results could vary in case when the chosen school for the research would

have a different management and English subject would not be such a priority.

Furthermore, since this study was conducted with such a small sample, it would
certainly be interesting to conduct a more complex research covering the use of
TV series in ELT among Czech students. If the sample was considerably larger
and the students were possibly even tested to find out what effect the TV series
had, the results could possibly highlight the usefulness of recent TV series in

English language when it comes to English lessons.
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Appendix 1: Dotaznik

Zakrouzkuj odpovédi, se kterymi souhlasi§

Sekce 1 - Serialy

1. Bavi té anglictina?

a) Hodné b) Spise bavi c¢) SpiSe nebavi d) Vibec nebavi

2. Myslis si, ze ti anglictina jde?

a) Ano b) SpiSe ano c¢) Spise ne d) Ne

3. Jak casto sledujes serialy v originalnim anglickém znéni?

a) Vubec

b) Témer vitbec

c¢) Kazdy mésic

d) Jedenkrét za tyden
e) Nekolikrat tydné
f) Kazdy den

4. Mas zapnuté titulky, kdyz sledujes serialy v anglickém znéni?
a) Ano, anglické titulky

b) Ano, Ceské titulky

¢) Ano, anglické nebo ceské titulky

d) Nekdy anglické, nékdy sleduji bez titulka

e) Nékdy Ceské, nekdy sleduji bez titulkt

) Nekdy Ceské, nekdy anglické, nékdy sledu;ji bez titulkt

) Sleduji bez titulkti

5. Jaké jsou tvé oblibené serialy v anglickém jazyce?
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6. Setkal/setkala ses s vyuzitim serialu v hodinach anglic¢tiny?
a) Ano b) Ne

7. Jak Casto se u vas pouzivaji serialy ve vyuce angli¢tiny?

a) Nikdy

b) 1-2x za rok

c¢) Neékolikrat za rok

d) 1-2x za mésic

e) Kazdy tyden

f) Jind moznost:

8. Jakym zpusobem serialy vyuzivate v hodinach? (i vice moZnosti)
a) K predstaveni/procvic¢eni nového gramatického jevu

b) Ke zlepSeni komunikace v anglicting

¢) Ke zlepseni vyslovnosti

d) K pfedstaveni nové slovni zdsoby

e) K procvi¢ovani psani

f) K predstaveni kultury (napt. USA, Britanie)

g) K predstaveni riznych akcentd v ramci angliCtiny

h) Na ukézku vétnych vazeb v konkrétnich situacich (napt. odbaveni na letisti,

objedndvani jidla, konkrétniho rozhovoru mezi prateli apod.)

ch) K motivaci a otevieni diskuze

1) Jiné vyuziti:

9. Povazujes vyuziti serialu v hodinach anglictiny za uzitecné?

a) Ano b) SpiSe ano c¢) Spise ne d) Ne
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10. Pro jakeé ucely ti prijde sledovani seriala v hodinach angli¢tiny uzite¢né?

(i vice moznosti)

a) K predstaveni/procvic¢eni nového gramatického jevu
b) Ke zlepSeni komunikace v anglicting

¢) Ke zlepseni vyslovnosti

d) K ptfedstaveni nové slovni zdsoby

e) K procvi¢ovani psani

f) K predstaveni kultury (napt. USA, Britanie)

g) K predstaveni riznych akcentd v ramci angliCtiny

h) Na ukézku vétnych vazeb v konkrétnich situacich (napt. odbaveni na letisti,

objednavani jidla, konkrétniho rozhovoru mezi prateli apod.)
ch) K motivaci a otevieni diskuze

1) Jiné vyuziti:

11. Bavi té tento zpusob vyuky s vyuzitim seriala?

a) Ano b) SpiSe ano c¢) Spise ne d) Ne

12. Chtél/chtéla bys, aby byly serialy vyuzivany ve vyuce Castéji?
a) Ano b) SpiSe ano c¢) SpiSe ne d) Ne
13. Setkal/setkala ses s vyuzitim jiného typu videi v hodinach anglic¢tiny?

a) Ano b) Ne
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14. Jak casto se u vas pouzivaji jiné typy videi ve vyuce angli¢tiny?
a) Nikdy

b) 1-2x za rok

c¢) Nékolikrat za rok

d) 1-2x za mésic

e) Kazdy tyden

f) Jind moZnost:

15. Bavi té tento zpusob vyuky s vyuzitim videi

a) Ano b) SpiSe ano c¢) Spise ne d) Ne

Sekce 2 - Otazky k dnesSni hodiné

1. MaS pocit, ze ses dnes naudil/naucila néco nového?
Ano SpiSe ano SpiSe ne Ne

2. Co nového ses dnes naucil/naucila? (slovicka, gramatika)

3. Na kolik procent se ti darilo drzet pozornost v prabéhu hodiny? (0-100%)

4. Bavila té dnesni hodina?

a) Ano b) SpiSe ano c¢) Spise ne d) Ne

5. Libila se ti pouzita ukazka ze serialu/Ella’sproblem?
a) Ano b) SpiSe ano c¢) SpiSe ne d) Ne

6. Co bys na dnesni hodiné zménil/zménila?
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Appendix 2: Questionnaire (English version)

Circle the answers you agree with

Section one — Series and English lessons

1. How much do you like English?

a) Extremely b) Very much c) Slightly d) Not at all
2. Do you consider yourself to be good at English?
a) Yes b) Rather yes c¢) Rather no d) No

3. How often do you watch English TV series in the original English

language?

a) Not at all

b) Almost not at all

c¢) Every month

d) Once a week

e) A few times a week

f) Every day

4. Do you have the subtitles switched on when you watch TV series in the

original English language?

a) Yes, English subtitles

b) Yes, Czech subtitles

¢) Yes, English or Czech subtitles

d) Sometimes English subtitles, sometimes without the subtitles

e) Sometimes Czech subtitles, sometimes without the subtitles

f) Sometimes Czech, sometimes English, sometimes without the subtitles

g) I don’t have the subtitles switched on
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5. What are your favorite TV series that you watch in original English

language

6. Have you ever encountered the use of TV series in the English lessons?
a) Yes b) No

7. How frequently do you use TV series in English lessons?

a) Never

b) Once or twice a year

c) A few times a year

d) Once or twice a month

e) Every week

f) A different option:

8. How do you use TV series in English lessons? (multiple answers possible)

a) For presentation/practice of the new grammar
b) To improve communication in English

¢) To improve pronunciation

d) For presentation of new vocabulary

e) To practice writing

f) To present a culture (Such as USA, Britain)
g) To present various accents of English

h) As an example of sentence structures in particular situations (for example

check-in at the airport, ordering a food, etc.)
ch) For motivation and to open a discussion

1) A different use:
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9. Do you consider use of TV series in English lessons to be useful?

a) Yes b) Rather yes c) Rather no d) No

10. For what reason do you consider TV series to be useful in English

lessons?

a) For presentation/practice of the new grammar
b) To improve communication in English

¢) To improve pronunciation

d) For presentation of new vocabulary

e) To practice writing

f) To present a culture (Such as USA, Britain)
g) To present various accents of English

h) As an example of sentence structures in particular situations (for example

check-in at the airport, ordering a food, etc.)

ch) For motivation and to open a discussion

i) A different use:

11. Do you like the lessons with the use of TV series?
a) Yes b) Rather yes c) Rather no d) No

12. Would you like TV series to be used more frequently in your English

lessons?
a) Yes b) Rather yes c) Rather no d) No

13. Have you ever encountered the use of other type of video materials during

English lessons?

a) Yes b) No
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14. How frequently do you use other video materials during your English

lessons?

a) Never

b) Once or twice a year

c) A few times a year

d) Once or twice a month

e) Every week

f) A different option:

15. Do you like the lessons with the use of other video materials?
a) Yes b) Rather yes c) Rather no d) No

Section two — Today’s lesson

1. Do you think you know something new after today’s lesson?
a) Yes b) Rather yes c) Rather no d) No

2. What did you learn today (vocabulary, grammar, language skills...)?

3. At what percentage do you consider that you managed to keep your

attention during the lesson? (0-100%)”

4. Did you like today’s lesson?

a) Yes b) Rather yes c) Rather no d) No

5. Did you like the used sequence from the TV series/”Ella’s problem”?
a) Yes b) Rather yes c) Rather no d) No

6. What would you change about today’s lesson?

80



Appendix 3: Interviews with teachers

Transcript of recording No. 1

Interview with teacher A with open coding

Used symbolism: I - interviewer

I:

Popsala bys prosim sviij postoj k vyuzivani
soucasnych serialit béhem vyuky anglictiny
v originalnim anglickém znéni?

Positive attitude towards
TV series in ELT

Postoj kladny asi, asi to prispéje jako
k zabavnéjsi vyuce, pesti‘ejSi, décka to rozhodné
bude bavit.

A ty sama jsi né¢kdy pouzivala seridly v hodinach
nebo slySela jsi o tom teba od kolegii.

Not using TV series

Od kolegti ne a ja sama jsem pouzivala kratké
jenom videa, nebyly to serialy, ale jenom kratké
videa.

=

A jaké typy videi to byly?

Vocabulary
Subtitles
Ready made materials

Bud’ to byly pi'imo videa urcené jako k vyuce
jazykii to znamena Ze byly kratké, tfriminutové,
byly s titulkama a byly tam zopakované v§echny
slovicka uz v ramci toho videa na konci a byly to
vzdycky useky néjakych jakoze... filmi, jo, bud’
kreslenych nebo nebo normalnich, ale bylo to uz
primo jakoZe udélané na vyuku.

=

Takze to byly teda...

Ready made materials

Ja jsem s tim nic moc nedélala.

=

Jasng, takze uz to byly n&jaké pripravené... A
v ramci tfeba zanrt nebo néceho to bylo nékam
specificky...

Thematic use
Motivation

V ramci témat.. V ramci néjakého tieba tématu
anebo na zpestieni jenom, Ze jsem to jako uplné
nezahrnovala do vyuky a do tématu.

V Cem vidi§ pfipadné vyhody nebo nevyhody
vyuziti seriali v anglictiné?

Reading

Speaking
Listening
Understanding
Viewing technique

No tak ja vidim hlavné vyhodu v té vizualni
strance, jo, ze ty décka to vidi a jako s tim videem
se da pracovat vSelijak. Tam se da prosté pustit
na zaCatku jenom zvuk, jo, at’ to jenom
poslechnou bez jakékoliv vizualni podpory. Pak
se jim to da pustit tfeba pravé jenom obraz bez
zvuku, kdy oni si to vlastné domysli o ¢em to je,
takze tak se da s tim pracovat, oni vlastné
vymySsli jo sviij text a pak se jim to tieba pusti
uplné celé. Takze jako prinos, nevim, jaky si to
udélas, takovy to mas, jak to potirebujes
zpracovat nebo na co to potiebujes, tak na to si
to Clovék jako upravi a ma to viceméné bych
fekla vyuziti na uplné€ vSechno, na poslech, na
¢teni, na porozuméni, na speaking, na vSechno.

A v ramci Casovyho horizontu jak dlouho pracujete
takhle ve tfid¢ s videi a jak Casto?

Need of results

Ja nevim, tak dvakrat do mésice jim néco
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Frequency of use

takového pustim, podle toho jak stihame,
nestihame, jo pro nas je na prvnim misté drzet se
SVP a pokud zjistim, Ze jako nestihame to SVP,
tak musim nahnat troSku, tak jedem a videa jsou
jen okrajové, ale vSeobecné bych rekla ze tak
dvakrat do mésice.

L: Ucastnila ses nékdy néjakych workshop, které se
zabyvaji tady tim fenoménem vyuziti videi nebo
serialti v hodinach anglictiny?

Theoretical background A: Pi‘imo jako na videa ne, to jsem neméla, ale ja
mam sama metodiku na vyuziti videi.

L: Tak to je ode m¢ asi v§echno, dékuji moc za

rozhovor.

Transcript of recording No. 2

Interview with teacher B with open coding

I:

Popsal byste mi prosim sviij postoj k vyuzivani
soucasnych serialit béhem vyuky nglictiny
v originalnim znéni?

Positive attitude towards
TV series in ELT
Rare use of TV series

Joo, mam k tomu kladny postoj, ale spi$ nez
serialy pouzivame v hodinach filmy. Jako jo,
délali jsme s devitkou vyjimecné serial
Homeland, protoze se to jednu dobu nabizelo
skrz prufezova témata, je tam politika, prava,
reflektovalo to atentaty ve Francii a v Némecku,
odrazelo soucasné déni.

Jo jasny..

Movies

Ale vétSinou fakt ty filmy.

A jaké filmy treba tak pouzivate?

Specific movies

ool il fvel iy

Je to hodné ruzné, vétSinou to ma spojitost se
soucasnym dénim, tireba kdyz bylo ted’ 80 let od
atentatu na Heydricha, tak jsme promitali
Anthropoid, tam v tom byly zase ty pruiezové
témata, rozebirali jsme historii, Lidice a tak..

S devatakama ted’ délam tifeba Memphis - je to
o druhé svétové valce, jak se pripravovali piloti,
je to podle pravdivych udalosti.. Vét§inou se
snazim shanét nové filmy, co je v kin€ zrovna, to
je pak vic aktivizujici. Pak néjaka reflexe na
soucasny témata. A hlavné pak kreslené pohadky,
ale ne uplné pohadky pro déti, tieba Zootropolis
jsme poustéli, znate?

Asi neznam, moc mi to nerika

Specific movies

Strasné znamej film, anebo tieba o takové té bilé
priSefe, co se chce vratit na Mount Everest —
Abominable se to jmenuje. Nebo How to train
your dragon a dalSi...

A jak dlouho pracujete s téma filmama?

Length of sequences
Subtitles

Viewing technique
Slang

VétSinou poustime kratké sekvence 15 minut

s titulkama, mame na to takovy proces, bavime se
o tom kazdou hodinu a décka si maj zapsat pét
vét, o cem to bylo a dalSi hodinu se k tomu pak
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vratime a oni zase zapiSou pét vét a skladaji ten
pribéh. Kdyz pak nékdo chybi, tak si dopiSe téch
pét vét podle toho, co i'ikaji ostatni. Takze diky
filmim takhle probiha vic aktivit.. Jinak v ramci
aktivit s tim filmem nékdy ti'eba stopnu video a
zeptam se, co tam zaznélo, tieba slangové vyrazy,
nebo konkrétni piipady néjakych vét...

Husty, to je skvély,a jak Casto takhle néco poustite?

Frequency of use
Advanced group
Motivated group

Koukaj tak jedenkrat tydné, divaji se na to
vlastné docela serialové, maji to rozfazované na
¢asti, cely film se pak stihne vétSinou tak.. za
mésic, mésic a pul az dva.

A taky kdyz splni 6 lekci do dubna, tak maji pak
aktivity navic, vic serialy, chodi ven nebo i
specialni aktivity, Ze pujdou zkousSet lidi do
informacniho centra anglicky v prevleceni za
Svece, zkusi v jakém obchodé mluvi prodavaci
anglicky, kde ne, na zahradu chodi délat giving
diretions, vyuka venku, pak vyuka na zahradé, to
je bavi, kdyz stihaji, a ty moje tiidy stihaji, tak
miuzou. Na téch déckach je hlavné fakt znat, Ze
délaji anglictinu pro sebe, ne kviili znamce.

To je super, vy jste byl tfeba na n¢jakych
workshopech nebo prednaskach, které by se tim
zabyvaly?

Theoretical background

Prednasky ne, spi§ tak z vlastni iniciativy a
zkuSenosti

A proc vlastn¢ davate prednost filmim pred serialy?

Why not TV series

Serial se neprobere, je to dlouhy, to by se muselo
délat cely rok, takhle se miiZe skocit do riznych
oblasti a za cely rok se stihnou tieba ¢étyfi filmy.

A mate néjaké preference co se zanra tyce?

Inappropriate content

Nejcastéji to jsou asi komedie.. ty zminéné filmy
z druhé svétové valky byly spi§ v ramci
priifezovych témat, ale jinak ti‘eba akéni filmy
moc nema smysl sledovat ve §kole, tam se jen
sti'ili a motivace Zaku je jen koukat na film a ne
sledovat tu anglictinu.

A krom téch akénich filma jsou 1 néjaké dalsi véci,
kterym se snazite vyhnout?

Inappropriate content

Ur¢ité vulgarity nejsou vhodné, to nespada do
oblasti Skolstvi.

Vnimate néjaké nevyhody takovéhoto vyuziti videi
ve Skole?

Attention issues

Urdité zalezi na skupiné, kdyzZ to neni pokrocila
skupina, tak to nejde, jde taky o konkrétni zaky,
kdyz to nékdo bere jako odpocinek, tak tam pak
neni pozitivni efekt v raimci pozornosti, ale spi$
negativni.. Studenti se na to nesmi divat tak, Ze
budeme koukat na film a nebudeme nic délat,
musi to byt dobra skupina. Tady je urcité
vyhoda, Ze jsou ty skupiny déleny podle arovni,
jsme takhle jedinna $kola v Bruntale, jinde to
maji tifeba abecedné...
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L: Tak to je ode m¢ asi v§echno, dékuju moc za
rozhovor.

Transcript of recording No. 3

Interview with teacher C with open coding

L: Tak jestli mizu prvni otazku, jaky je vas vztah

k vyuziti serialti v hodinach anglictiny?
Positive attitude towards C: Ur¢ité dobry, ja sama jsem to nékolikrat
TV series in ELT zaiazovala, ne teda tolikrat, kolik bych chtéla,
Need of results protoze jsem na to uplné neméla prostor, ja u¢im
Young teacher teprve prvnim rokem, takZe jeSté sama jakoZe

hodné bojuju s tim, abych v§echno stihla probrat
tak, jak mam, ale urcit¢ to beru jako hodné
dobrou véc, protoze Zaci k tomu maji sami dobry
vztah a kdyZz vyuZijete néco, k cemu oni sami
maji vztah, co radi sleduji doma, tak si myslim,
Ze z toho jde jenom tézit.

L: To je skv€ly, ja jsem to vnimal stejné, kdyZz jsem
m¢l ty hodiny s téma seridlama, Ze to takhle bylo.. A
jakeé serialy pripadné pouZzivate?

C: Takhle.. Mate to jenom na serialy?
L: Ma4m to na seridly, ale jestli méate filmy,
klidn¢€ mi feknéte i filmy.
Generation gap C: Takze ted’ jsem nedavno méla Simpsonovi, tam si
Specific TV series myslim, to jsem byla celkem prekvapena, Ze ne
vSichni znali Simpsonovi
I: No uZ je to star§i mozna trosku no..
Specific TV series C: No ale porad si myslim, Ze to tahne, ale co mé

pravé piekvapilo tak hodné jedou jeSté Pratelé,
to je jeSté starSi Ze...

I: Joo to mi psali do dotaznikii hodné asto..
Specific TV series C: Pi‘atelé no.. Pak jsem poustéla z filmi Jumanji a
Specific movie co jsme jesté poustéli... IT Crowd, jestli znate..

I: Asi neznam..

C: Takovy suchy britsky humor, to se moc

neuchytilo, ale pracovali jsme s tim.. A co tam
jesté bylo... Ja si ted’ka jako nevzpomenu..

L: Jo a to nemusi byt takovej seznam... A k Cemu

vyuzivate tieba tady ty serialy nebo videa?
Vocabulary C: Hlavné na slovni zasobu, to, jak skuteCné se
Need of authentic mluvi, ne na ucebnicové poslechy, ale jak to
materials funguje, kdyz se mluvi opravdu autenticky. Jo, ne

kdyz tam sedi ¢lovék a cilené za ucelem nahravky
mluvi nastrojené. To pro mé neni ta autenticka
angli¢tina, se kterou by Zaci méli byt ve styku. A
na tom jdou praveé i pékné ukazovat véci, které
my se ufime a jak funguje hovorova anglitina
kolikrat. ProtoZe oni znaji vice tu hovorovou nez
tu spisovnou a pak mi to pouzivaji v hodinach,
takzZe je dobré potom i ukazovat na ty rozdily.

I: To je skvély uplné. A krom slovni zasoby pripadné
jesté néco, tfeba gramatiku novou, jestli tim

84




ukazujete nebo. ..

Specific TV series
Grammar
Advanced group

Treba casy, na Teorii velkého tfesku, ale to bylo
jenom pro zajimavost, tam hodné probirali
v jednom dile predpiitomny, predminuly ¢as, jak
to na sebe jakoZe navazuje, jak se to pouziva.
Jako je to hodné vysoka urovei gramatiky na né,
ale ti silnéjSi to pochytili. Ja jsem totiz tento rok
dostala skupinu, ktera je hodné silna, ti osmaci,
takze tam jsem si to mohla dovolit, takze i na tu
gramatiku.

A kdyz poustite takhle serial, tak s titulkama, nebo
treba 1 bez titulku zkousite nékdy?

Subtitles
Vocabulary
Grammar

Jak kdy, ja jsem totiZz narazila i na youtubové
kanaly, které maji vylozené uz sestiihané filmy a
serialy, které tam davaji pravé ty titulky. A
takhle, oni to pusti nejdi'iv, myslim, bez titulka
nebo s titulkama, vypichnou tam tu slovni zasobu
nebo tu gramatiku, kterou chtéji a pak to pusti az
to ty décka maji vS§echno nasaté, tak uz to se pusti
bez titulku. Takze jak kdy, zalezi, jak na co,
tfeba kdyz je to gramatika, tak spi§ titulky, ale
pokud slovni zasoba, tak ¢asto bez titulkii.

Jasny. A vy jste tieba takhle byla na né¢jakém
workshopu nebo seminafi ohledn¢ tohodle. ..

Nene, vubec..

=

.nebo Cisté sama takhle jste zacala?

Importance of TV series

Ano, tu anglitinu sama, protoZe ja, co jsem se
nejvic naucila anglicky, tak pravé z téch seriald,
tak, jak funguje ten jazyk ve skutecnych
situacich.

Jasny, to je upln¢ super.

Lack of learning
possibilities

Ale je to $koda, protoze si myslim, Ze to vyuziti by
mohlo byt daleko daleko vétSi, daleko 1épe by to
mohlo byt zapracovano do téch hodin. Ale do
toho by se musel nékdo dokopat, no, protoze i
tohle je hodné velka prace.

Takze vidite nejvetsi problém v tom, Ze nejsou jako
materidly hotové, kter¢ by se daly vzit a pfimo
pouzit v hodindch?

Lack of learning
possibilities

Jesté jsem na né tolik nenarazila. A rozhodné ne
na Ceské materialy. Jo i to youtube video, které
jsem jim poustéla, tak to byli prosté angliani,
americani, ulitelé angli¢tiny z jinych zemi.. Ne
nikdo, kdo by se zamé¥il.. Jako mozna se pletu,
priznam se, Ze jsem moZna ani jako nezkouSela
tolik patrat po Ceskych materialech, jak
zakomponovat filmy/serialy do hodin, ale kdyzZ uz
jsem na néco narazila, tak to bylo cizojazy¢né.

A vidite tam velky rozdil, kdyZz jsou ty materialy
pfimo tieba anglicky délané nebo kdyz jsou ceské?
ProtoZe to zadani stejn¢ muze byt tieba anglicky..

Ne, tak jsem to nemyslela, jakoZe Castéji na
zpracovani.. Nebo takhle, ja bych se ucastnila i
néjakych kurzu tady v Cesku, kdyby byly..

85




Lack of learning
possibilities

Jo takhle..

A to by asi bylo vedené prosté nékym, néjakym
cechem.

Jo jasné jasng..

Takhle to myslim.

Jo ja jsem myslel, Ze to bylo k t€ém materialim, jako
kde je shanét. ..

Lack of learning
possibilities

Ne ne ne, to vubec, to vibec, tohle jako mi nedéla
problém nebo jako je mi jedno, jestli to je
v Ceskym jazyce nebo anglickém, ale ruznych
pravé workshopii a webinafi i seminaiu,
kdybych jela tieba na néjaky intenzivni
workshop vikendovy, nedélalo by mi to problém,
ale fakt jsem jeSté nenarazila na nic, co by se tady
mohlo konat. Ale fakt se moZna pletu,
nezkoumala jsem to zatim takhle..

Jo jasny, ale super, Ze vas to laka, to je skvély. A
tieba v ramci zanra nebo toho, co vam pfijde vhodné
v ramci hodin, tak mate néjak to...

Inappropriate content

No urcité si kazidy dil nebo scénku z filmu
poustim, protoze i tieba ti Piatelé, ne vSechno je
tam vhodné, Teorie velkého tfesku nebo treba
Dva a pul chlapa, to taky jede hodné. Ale tam je
to tak nabité prosté pro Skolu nevhodnymi
scénkami, ale oni se na to jako koukaji, jenom to
nemuzZeme uplné pievést do Skolniho prostiedi.
Takze uréité vybirat podle vhodnosti, ale myslim
si, Ze Simpsonovi viceméné nejsou n¢jak...

No jasné..

Vulgar pop-culture

Ale oni pravé tihnou ktomu, jako treba
k Southparku..

To uz je hodné¢ ale potom..

To uz... no..

Ja vim, Ze jsem m¢l pravé problém najit sekvence,
ktery pravé by byly tpln¢ bez nevhodnyho jazyka a
je to vSude skoro.

Vulgar pop-culture

Ale je to vlastné hodné omezené, protoze to jsou
pravé ty serialy, filmy, na co oni koukaji, protoze
jako nalejme si Cistého vina, my jim tady muZeme
Fikat nemluvte sprosté, to se nedéla, tytyty a pak
prijdeme domii..

A oni stejné pousti co chtéji Zejo si..

Inaproppriate content

A tak no.. Akorat to teda neni vhodné tahat do
Skolniho prostiedi jako cilené

Urcité, urCité.. A jesté prosimvas, jak Casto Casto
jesté pouzivate takhle videa nebo serialy?

Frequency of use
Need of results
Time consuming
preparation

Nemiizu moc ¢asto, protoze tady v té jazykovce
mam jednu hodinu tydné a to jeSté tak, kdyz
nékdo tfeba nepotiebuje vyloZené vyménit, takze
ja vidycky musim mit zalozni plan.. Jak fikam,
ja u€im prvnim rokem a uz je pro mé jakoze o
dost slozitéjsi, ja si porad ty hodiny planuji jesté
poiadné a je pro mé slozitéjsi si na jednu hodinu
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naplanovat jako plan A, plan B, kdybych
nahodou nemohla byt v jazykovce..

I: Z¢ to je na dlouho po tom...
Frequency of use C: No no.. TakZe rikam, ne tak casto, jak bych
chtéla
I: A vy mate osmicku i devitku?
C: Ja mam Sestky, osmicky a devitky. Devitku mam
ted’ka ale jenom od ledna.
I: A vy jste fikala, Ze mate néjakou silngjsi skupinu
Advanced group C: To acko osmi¢ky mam silnéjSi skupinu rozhodné,

tam jsou dvé€ tifi vyjimky jako, které jsou
opravdu slabé, ale jinak zbytek rikam
Simpsonovy mi minule zvladli bez problému

L: No ja jsem strasn¢ byl prekvapenej, jak dobie
zvladali ty seridly, co jsem donesl, oni teda znali oba
serialy, vétSina téch décek, ze Big Mouth znala vétsi
polovina tfidy a Ricka a Mortyho znali tplné
vSichni, takZe tam to bylo fakt supr, Ze jsem jenom
tak zbézn¢ predstavil ty postavy n&jaké, co byly v té
scénce a §lo to super. Ze oni fakt ticba zrovna u toho
Big Mouth, ja jsem to poprv¢ pustil bez titulka a oni
to nechtéli ani s titulkama uz a pak byli normalné
schopni uplné v§echno zodpovédét dobre

Need of authentic
materials

C: Tak by to ale mélo byt, protoze kdyZ si pustite
z ucebnic namluvené ty.. Jo, ono to tfeba na
néjaké zacatky tém déckam to pomuze, jako
Sest’akiim nemiiZete asi bez titulki pustit Ricka a
Mortyho, ale jako podle mé je to moc strojené
v té€ch ucebnicich.

L: A mné prijde, Ze ty décka tomu muazou i klidn€ i hat
rozumnét, protoze jak dneska vsSichni scrollujou
tiktok, instagram a vSechno, tak tam jsou zvykli spis§
na tu béznou angliétinu..

Presné tak

..ktera ma tu dikei prost€ jinou a je to, je to jiny

Takze se asi shodneme

Jo asi se shodnem

Nemam Kk tomu vibec negativni piistup

Tak to je ode mé asi vSechno, dékuju moc za
rozhovor

Transcript of recording No. 4

Interview with teacher D with open coding

L: Popsala byste prosim sviij postoj k vyuzivani
soucasnych seriali v hodinach angliétiny?
Level issue D: Jak uz jsem vam psala, ja to moc nevyuzivam,

protoZe ja mam vétSinou ty déti které maji néjaky
problém viibec s tim se vyjadiit.

Rozhovor prerusen - do kabinetu priSel dalsi ucitel pro
néjaké dokumenty

L: Takze nepouzivate je teda v hodinach, ze mate slabsi
tridy?
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Level issue

Ne ne ne, to oni by viibec nechapali o co jde, oni
maji problém se zakladni slovni zasobou, oni
nerozumi tém slovickim kdyz je sly$i, kdyzZ je
piSou, protoze tam jsou vétSinou dyslekticti Zaci a
oni s tim maji obrovsky problém.

A kdy?z teda nepouzivate serialy tak pouzivate
n¢jaké jina videa pripadng?

Grammar

Jo tak tieba na predpritomny cas videa i pisni¢ky
ruzné a takové, néco krat$iho.

TakZze vylozené néjaké jako edukaéni materialy které
jsou zpracované na konkrétni tfeba gramatické jevy?

Level issue

Tieba, no, ale jako ne prili§, protoze ty décka to
pak jako nestihaji.

Jasny.. A myslite, Ze tfeba ty soucasné serialy skrz
to, Ze to ty décka znaji, tak ze by to viibec stejné
nemglo smysl?

Generation gap
Inappropriate content

Ja nevim, jako mozna by to mélo smysl, ale
nevim, jak dalece je znaji nebo neznaji.. Ale taky
na téch serialech nékterych jako tieba
Simpsonovi, ty bych jim nepoustéla, protoze si
myslim, Ze je tam spousta takové nevhodné slovni
zasoby.

Jo urcité, urcité, ja jsem mél docela problém vybrat
néco z téch soucasnych seridli, aby tam nebyly
zadny sprosty ...

Inappropriate content

No pravé.. Aby tam nebyly Zadné sprost’arny, to
si myslim, Ze je velky problém u téch seriali, aby
to Clovék chytil Zejo..

Takze kdybyste tfeba védéla o néjaké strance, kde
by to bylo zpracované vSechno a byly by tam
konkrétni..

Joo ale nemuselo by to tam byt celé, tireba by mi
stalily ukazky

Jo jasn¢ jasné, vSak kratky sekvence, ja jsem taky
v téch hodinach poustél tfiminutovy tuseky

No tak to by bylo idealni... No tak jako tieba co
mame ucebnice, tak to tam maji zpracované, Ze,
komiksy nebo takové véci

Jasny jasny, takové ty piibehy co byvaji v téch
Projectech, jasny... A znate tieba od kolegu, jestli
pouzivaji serialy?

Colegues® experiences
Theoretical background

Vim, Ze kolegyné Fikala, ale to snad jenom ke
konverzaci pouzivala ted’ nevim si nejsem jista, ze
pouzivala konverzaci, Ze vidycky se divali snad
pul roku nebo kolik na néjaky serial co navazoval
ale taky se to neda délat poiad zejo, ale myslim,
Ze to rikala vloni nebo piedloni, nevim uz. My
jsme se o tom bavili, konverzace je vlastné
predmét navic, Ze, takze tam se ty décka tomu
mizou vénovat. To uz je jako nadstavba

Jasny, takze to nebylo v klasickych hodinach, ale
bylo to v konverzaénich... A pfipadné filmy tieba
nebo néco takového jste..

Need of results

No tak filmy, tak vétSinou na konci roku, Zejo, se
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divame..

Jo jasny, jo tak ja nemyslim tfeba cely filmy, myslim
tieba sekvence. ..

Need of results

No ale jak rikam, zas jenom néjaky prostor je na
to

A byla jste tieba n¢kdy na néjakém workshopu nebo
pfednasce nebo Skoleni takhle zaméfeném na vyuZziti
videi nebo seriali nebo...

Viewing technique

Joo urcité, s néjakou pani, ted’ nevim jak se
jmenovala, jsme si to objednavali s kolegyni a ona
tam ukazovala pravé i ty videa. I ti‘eba jako videa
bez zvuku, takze tieba décka k tomu muZou
vymyslet text.

Joo, to takhle je jedna z t€ch metod silent viewing,
tak to je super. A co pfipadné za vas teda nesmi
obsahovat videa abyste je mohla pustit v hoding,
nebo co vam prijde, Ze je vhodné a co neni?

Inappropriate content

No tu sprostou mluvu urcité ne a taky hodné
nasili, néktery ty serialy jsou hodné nasilné, tak
to jako kdyz je to krvavé, tak ja sama se na to
nechci divat, tak ... aby se na to jesté décka
musely divat..

Joo, jasny, jasny, chipu..

Specific TV series

Ale ti‘eba to s tim autistou, to je jako dobrej
serial, jak se to jmenuje.. Si to nevzpomenu..

Jo, myslite teorii velkého tresku?

Ano ano, to si myslim, ze tam jako.. Ikdyz tam
jsou taky nékteré véci, Zejo, které décka
nepochopi, protoze to je pravé ten autisticky svét,
no.

Jasny no, a je tam stras§n¢ moc téch védeckych
pojmi a tak.

Advanced group

Ano, ano, no, ale tak pro ty dobré décka to mize
byt.. To ¢lovék zase musi odhadnout podle toho
jak ma silny ty décka.

Jo ja vim, Ze ja sam bych bez titulkd mél problém
skrz to jak je tam obcas komplikovana slovni
zasoba.

Subtitles

Jo jo, ale ja jim to vétSinou pustim s titulkama, to
je dalSi véc, jakoze to je pro mé dilezité, aby to
mélo titulky

A v anglicting?

Subtitles

V anglictiné no, v CeStiné je to k nic¢emu.

No jasng¢ jasng.

Subtitles

Jako hledam takovou, kde maji titulky.

Prijde vam, Ze serialy muzou byt dobré v ramci
motivace pro ty décka?

<

Jo myslim, Ze jo, ale jak rikam, jak, jako, ne
pokazdé, zejo..

Motivation

No jasné, Ze teda zaleZi na téch konrétnich
skupindch, jak jsou pokro¢ili

Attention issues

Neékteré décka totiz dostanou pocit jakoze aha,
dneska se divame, tak nic nedélame, jo. Ze maj
pocit, Ze nemusi a Ze nezaméii tu pozornost na to,
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takze jako motivaci, ale jako kratce na zacatku,
Zejo, tireba

Jo jasny, jasny, ja jsem to pravé mél do tématickych
celku jako uvod, Ze tam byl pravé Relationships a
Problems, tak jsem tam mél vzdycky k tomu né&jakou
sekvenci, kterd se k tomu vztahovala a zaroven jsem
se snazil to zam¢rit 1 pfimo na tu gramatiku, ze tam
byly tfeba ty konkrétni jazykovy jevy, tak jsem se
snazil to takhle né&jak cilit.

Time consuming
preparation

No.. ale to mate spoustu prace navic, ze?

No, je to docela na dlouho ta pfiprava

Time consuming
preparation

To je jako naroc¢né, aby ten ¢lovék vybral aby to
tam sedélo..

No ja jsem chtél pravé ty nejnovéjsi véei, ktery ty
décka sledujou a fakt se mi podafrilo tfeba i ze kdyz
jsem se ptal, jestli to znaji, tak fakt vétSina ty tridy
jako védeéla o co jde a znala to vylozZeng, takze to
bylo v tomhle super.

Generation gap

Jo tak v tomhle jo, no, takze vy se trefite do jejich
vKkusu.. To ja uZ se asi netrefim (smich)

Ale ja si myslim, Ze to jde hodné dé¢lat podle
néjakych seznamil, Ze si napisete series for teens
nebo tak.. Ja si myslim, Ze to uz je asi v§echno ode
me.. Jesté prosimvas, jak Casto pouzivate tfeba
n¢jake videa v hodinach?

Frequency of use

Ja nevim, tak 3x — 4x do mésice, to zalezi no,
Fikam na konci roku je to asi vic, protoze tam uz
tfeba v devitce, tam uZ nema smysl, Ze je néjak
k tomu posouvat, kdyZ oni sami uz nechcou,
protoZze oni uz nechcou po prijmackach..

=

Jo? Vylozen¢ uZ se stopnou a uz nechtéji?

No tak jako néktefi jo, to jako jakmile se dostali
na $kolu, v§ak to znate, ne, jste chodil na zakladni
Skolu

Joo, ale tak, mn¢ prijde, ja jsem angli¢tinu vzdycky
bral Ze je to spiS takovej jako zabavnej predmét..

Level issue

No ale tak nejste dyslektik a nejste dysgrafik,
jako tyhlety décka, oni maji obrovsky problém,
jako to se jinak napiSe, jinak se to vyslovi, pro né
je to uplné Silené. A kdyz jich tam mate deset
nebo dvanact, tak co tam chcete délat...

Ale ja vlastng.. mi piijde, Ze posledni dobou jak jsou
hrozn¢ rychly ty socialni sité, tak mi pfijde, ze ty
décka vlastn¢ jsou zvykli na tu anglictinu, protoze
vSude na tiktoku, instagramu a takhle oni jsou furt

v n¢jakym kontaktu s tou anglictinou, protoze
vétSina téch videi, ktery oni sledujou, tak jsou
vlastn¢ anglicky...

Level issue

To je mozné no, ale vétSinou jsou to takové aplné
jednoduché véci, zZe se €lovék zacne, jako v té
devitce uz je to tak jako, jsem rikala, tak jako
décka uz jsme hlubsi a oni si nepamatuji slovicka
z prvniho stupné, jsme se tam ted’ dneska.. jeden
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kluk mi furt plete breakfast, dinner a lunch jo

v osmicce v devitce, no tak co potom po ném
mizu chtit. Jako prave to jsem rikala, Ze nejhorsi
je na tom to, Ze oni maji takové moznosti, jaké
my jsme viibec ani se nam nesnilo a vysledky
nejsou

Ale ja si rikam, jestli tfeba neni mozny, ze ty décka
lip rozumi ty fakt normalni mluveny anglictin€ nez
n¢jakym cvi¢enim tieba, ktery se poustéji skrz
poslechy v téch uéebnicich, protoze jim to muze
pfipadat vlastné normalngjsi nebo vic...

Knowledge differences

Jak kdo, to ja poznam jak kdo, ale potom ty
décka, co jsou jako takhle hodné jak rikate na
socialnich sitich tak oni v té hodiné to zvladnou
bez problému, ale jsou décka, které to sledujou a
ti‘eba tomu vubec nerozumi, oni se na ten text ani
nepodivaj, oni se zamé¥i jenom na to, Ze se tam
néco stalo jako, tfeba ten tiktok znova

Ne tak ja nefikam, Ze tiktok je dobry medium na
vyuku

To je minuta ne?

No to je kratsi i, tfeba patnactivterinovy

No patnactivteifinové? Vidyt tam nestihnou ani
nic Fict, to je.. Takze oni se divaji, protoze se to
hybe...

Tak ja si myslim, Ze to je ode m¢ uz vSechno, tak
fakt moc dékuju

Transcript of recording No. 5

Interview with teacher E with open coding

I:

Jaky je vas vztah celkove k vyuziti serialu takhle
v hodindch anglictiny?

Positive attitude towards
TV series in ELT

E:

Chtéla bych to do budoucna urcité zaiadit do
vyuky, kazdopadné, at’ ja uim tieba i
francouzstinu, takze i ve francozstiné a myslim si
Ze od malych po vétsi, uz jsem to planovala,
bohuzel jsem se k tomu nedostala jesté.

To je super a pouzivate kdyztak tieba jina videa
v hodindch?

Rozhovor prerusen - do t¥idy vesla skupina zZikii — presunuli
Jjsme se do jiné ucebny

I: TakZe jina videa teda pouzivate takhle v hodinach
Songs E: Jo jo jo, urCité, je tim mySleno aji tieba pisnicky
pres internet?
L: Jo urcitg, jestli to je s videama.. No a jakym
zpusobem vyhledavite ty videa?
E: YouTube hodné, pak mam ruzné stranky...
Musim se drzet angli¢tiny nebo miize byt i
francouz§tina?
I: Asi spi$ tu anglictinu hlavné.
Sources E: Tak tam je ten British council, ted’ si nevybavuju

co tam mam ale hlavné asi ten youtube zafinam..
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A vyuzivate spiS tieba z néjakych stranek uz néjaké
predpfipraven¢ materialy?

Ready made materials

Vyuzivam i prredpripravené a pokud tieba délam
pisnicky, tak si to tifeba doupravim podle sebe tak
aby to vyhovovalo mné, takze tireba uz vemu
néjaky predpripraveny a udélam si ho pi'esné na
tu

Joo na tu gramatiku jasné

Ano ano

Jasng jasné

Original materials

Takhle nejcastéji, ale samoziejmé, Ze se miiZe
stat, Ze si i vytvoiim sama primo, ale zabira to vic
¢asu, takze spi§ pouziju to, co uz tam je a udélam
to at’ to to..

A kdy?z tfeba jsem zminoval ty serialy, tak co tfeba
filmy? Zkousela jste nékdy pouzivat filmy tfeba
béhem vyuky?

Movies

Myslim si, Ze jednou jsme tam pouzivali, Ze jsme
méli néjaky vynatek a Ze jsem tim vlastné
navazala na to téma, které jsem chtéla otevrit, to
jo, ale jinak jsem zatim jakoZe filmy ne, zatim
jsem s nima nepracovala. A je§té teda mé
napadlo, décka stras$né reagujou na Simpsonovi,
nebo tak, takze spi§, jakoze nez abych ja jim to
poustéla tak pravé tireba vim které serialy frci,
jakozZe ti‘eba teda ti Simpsonovi a ty materialy se
délaj i na to. JakoZe neni to, Ze bych jim poustéla
serial, ale je to Ze vim a Ze tireba pouZivam ty
postavicky z téch protoze je décka znaj i se na to
gramatika da pouzivat, Ze ti‘eba i'eknu, jo, tim Ze
jim to uz priblizim p¥es ty postavicky, tak je jim
to daleko bliz8i a déla se jim s tim lépe

Jo Simpsonovi jsou uplné skvéli.

A jesté mé napadlo, a jeSté vibec jako celkové,
nez abych jim poustéla, tak tieba jsem méla,
ted’ka jsme méli, to byli myslim pataci, takze
méli rodinu, jakoze dé€lat rodinu, bracha, ségra,
takze méli tieba popsat ty simpsonovi, kdo je
jejich, kdo byl Homer, co je to jeji ten a ten a
stejné tak jsem délala i pak vlastné na dalS§i, na
Flintstoneovi, na ty na ty na ty...

To je husty.. A jak ¢asto pracujete takhle s né¢jakym
videem? Nemusi to byt seridl teda

Positive attitude towards
TV series in ELT

No jako chtéla bych do budoucna ¢astéji nez to
to... Jako videa si myslim, Ze jsou takovy ty
uryvkys, Ze to je, ze to je fajn, Ze to tu vyuku ozivi,
Ze to ty déti bavi a Ze to je dobry. Zalezi v jaké
skupiné..

A vy mate jaké skupiny?

Tieba ja ted’ka mam, u téch menSich, vlastné tam
to neni rozdéleny na ty, to jsou ¢tvrt’aci a pat'aci

A vy mate osmicku, devitku?

Ne, ja mam sedmaky pak

Aha
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Ja mam Ctyfi, pét, sedm

=

Mg totiz nékdo fikal, Ze mate 1 osmicku, devitku

Need of results

No ja mam tu francouzstinu pak pravé a tam to
pouzivam docela dost, ale ted’ka tim, Ze jsem
méla tu svoji skupinu sedmaky slabgi, tak tam
zbylo pravé tady na tyhlencty aktivity trochu min
mista, protoZe jsme hodné pozadu a je to takovy
spiS.. Ono to je hrozné hezky ozZiveni a je to
prosté pro ty déti dobry, ale hold jsou néjaké
osnovy a néco se..

No jasny, musi se to pokryt, to chdpu.. A vy jste se
n¢kdy tieba tcastnila néjakého workshopu nebo
seminare tfeba, ktery by se zabyval takhle vyuzitim
videi nebo serialt.

Experience

Néco podobnyho, nebyl to primo jakoze tady, ale
zminovalo to, pracovalo se i pravéze i

s timhlenctim anebo tieba i komiksy, pietaieni
do komiksu a tak, ale pi'imo aby tohle bylo téma,
to ne.

A co by tfeba pro vas, co by vam usnadnilo zacit
s tim vic pracovat? Treba néjaké stranky, které by to
mély zpracované?

Lack of ready made
materials

Time consuming
preparation

To by bylo uplné nejlepsi, jakoZe nez takhle
hledat takhle, tak mam uz svoje stranky, kde vim,
Ze kdyz tam pijdu, zadam si, tak tam najdu to, co
potiebuju, kdyby bylo tohle piimo na to, no tak
to by bylo aplné nejlepsi, to by bylo uzasny a bylo
by to roztridény tieba tohlencto tady ta Cast je
dobra tireba na past simple tahle na wh questions,
nic takovyho neni, ale to by mi hodné usnadnilo.
Protoze takhle musi ¢lovék pFemyslet nad tim co,
kde, jak, kdy vidél, co by bylo vhodny na to
pouzit a neni to tak Ze prosté, pripravuju si ze
dne na toto jsem ti‘eba ve $kole, je to
nerealizovatelné, je to na dlouho. Ale je to supr,
je to fakt jako, je to dobry, ale urcité by se to dalo
néjak usnadnit néjakou takovouhle strankou.
Jako to by bylo uplné nejlepsi.

Tam je otdzka vhodnosti, co je z téch soucasnych
seriali vhodné pro skolni vyuku. Vam tfeba
pfijdou jaké Zanry nebo tieba co vam prijde
nepfipustné do hodin nebo co byste naopak vam
pfijde v pohod¢ v ramci seridlu?

Level of tolerance
Attention issues

Ja se pfiznam, ja ted’ka vibec serialama nefréim,
takze asi zalezi celkové, ja si myslim, Ze se to
hrozné rizni, Ze se to rizni od, jak od levelu, ale
tam se to asi da néjak, tak spi§ od toho, jak to v té
tridé funguje, jaky mam vztah s témi zaky, jestli
vim, Ze se mi to tam rozjede a Ze se mi to uplné
teda, Ze mi to tam néktefi.. Anebo jestli naopak
jako to mize vést k zajimavé diskuzi, jako asi to
je, asi si myslim, Ze piipustnyho je toho dost, ale
zalezi, musim védét kde a komu to budu poustét.
A jestli prosté€ se o tom pak mizeme spolu néjak
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jako normalné rozumné v angli¢tiné pobavit.

Jasny jasny.. Ja jsem m¢l tfeba nejvétsi problém
najit ukazky, kde nejsou sprosté slova, protoze to je
dneska skoro vSude a vzdycky, kdyZz uz jsem mél
tfeba néjakou fakt krasnou sekvenci, tak tam potom
n¢kdo praskl prost¢ ,,fuck®, ,.shit* anebo néco
prost¢. ..

Inappropriate content
Vulgar pop-culture

Jenze oni uz tohlencto déti maji stra$né, oni mi to
fikaji ti'eba ¢tvrt'aci ,,wtf“ furt a ja uz jsem jim
fikala décka to jako... A oni to mayji, oni si pod
tim nepredstavi nic sprostého a mluvi furt takhle
a ja rikam ale décka jenom proto, Ze vy tomu tak
uplné jako nerozumite, i kdyz si myslite, Ze jo, oni
to maji opro$tény od jakéhokoliv... TakzZe ja jim
néco feknu, oteviete si, nebo napiSeme si a oni mi
feknou... Décka jako nee (smich), takze jako to
by asi pro né nebylo uplné né€jaky problém slySet
to, jde spiS o to jim jako Fict pravé mozna.. Jim
jako Fict décka neni to.. Jenom pro to, Ze to je
anglicky, tak to neznamena, Ze to neni sprosty..
Takze tak.. Ale je mozny, Ze toho je hodné toho
no jakoze... Najit pak néjakou ukazku..

Je tam toho hrozn¢ moc no.. A ono to tfeba neni ani
ze by to bylo cely video, ale najit tfeba tfi minuty

v kuse, kde ani jednou, nikdo tam nesekne jeden
takovej vyraz, tak je to obcas...

Oni uz to maj taky jako béZny slovo, Ze? (smich)

No.. Je toho hrozné moc dneska.. VSude.. Ja si
myslim, Ze to je asi vesmes vSechno ode m¢ uz,
dékuju moc za rozhovor!

94




Appendix 4: Interviews with teachers — questions in
English

1. Could you describe your attitude towards the use of current TV series in their original
English version in ELT?

2. Do you use other types of videos in your lessons? (For example movies)

3. How frequently do you use TV series during your lessons? (If the teacher only uses
other videos, the question will be focused on them — the same concept is applied on all
the following questions)

Possible additional questions:
- Why don't you use series?
- Do you have experience with the use of series in class (personal or from the stories of
other -
teachers)
- Have you ever attended a seminar / lecture / workshop on the use of series?
- Do you think students would appreciate the use of the series?
- Why movies (or other type of videos) and not series?

4. When you use the TV series, how much time do you spend on such activities?
5. How do you use the TV series in your lessons?

6. Which genres / types of TV series do you consider suitable for teaching? Why?
- What do you consider to be inappropriate for the classroom use?

7. What do you think the possible advantages and disadvantages of using TV series in the
original English version in ELT are?
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Appendix 5: Tables

Table 2: Research question 1

Questionnaires — Section 2 — Question 4: “Did you like today’s lesson?”

Group type Yes Rather yes | Rather no No
8th grade experimental group 8 2 0 0
8th grade control group 5 2 0 0
9th grade experimental group 8 3 1 0
9th grade control group 10 9 0 0

Table 3: Research question 1

Questionnaires — Section 2 - Question 5: “Did you like the used sequence...?”

Group type Yes Rather yes | Rather no No
8th grade experimental group 10 0 0 0
9th grade experimental group 9 3 0 0
9th grade control group 7 8 4 0

Table 4: Research question 2

Questionnaires — Section 2 - Question 3: “At what percentage do you consider

that you managed to keep your attention during the lesson? (0-100%)”

Group type Average percentile (Q3) | Number of responses
8th grade experimental group 89% 10
8th grade control group 93% 6
9th grade experimental group 94% 12
9th grade control group 74% 18




Table 5: Research question 3

Questionnaires - Section 1 - Question 1 X Question 3

Popularity of English X Frequency of watching TV series

Frequency of Positive attitude (Q1) Negative attitude (Q1)
watching TV series (Q3) Extremely Very much Slightly Not at all
More frequently 25 6 3 0
Less frequently 5 4 3 2

Table 6: Research question 4

Questionnaires — Section 1 - Question 6: “Have you ever encountered the use of

TV series in the English lessons?”

Group type Yes No
8th grade experimental group 6 4
8th grade control group 4 2
9th grade experimental group 7 5
9th grade control group 7 11
All the groups 24 22
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Table 7: Research question 4

Questionnaires — Section 1 - Question 7: “How frequently do you use TV series in

English lessons?”

Group type Never | Once or | A few | Once or | Every | Every | Different
twice a | times | twicea | week | day answer

year a year | month

8th grade 4 4 1 0 0 0 0

experimental

group

8th grade 2 1 1 1 1 0 1

control group

9th grade 4 0 4 4 0 0 0

experimental

group

9th grade 13 3 0 0 0 0 2

control group

Table 8: Research question 5

Questionnaires — Section 1 - Question 9: “Do you consider use of TV series in

English lessons to be useful?”

Group type Yes Rather yes | Rather no No
8th grade experimental group 9 0 0 0
8th grade control group 3 4 0 0
9th grade experimental group 8 4 0 0
9th grade control group 9 9 0 1
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Table 9: Research question 5

Questionnaires — Section 1 - Question 12: “Would you like TV series to be used

more frequently in your English lessons?”

Group type Yes Rather yes | Rather no No
8th grade experimental group 8 2 0 0
8th grade control group 1 6 0 0
9th grade experimental group 8 3 1 0
9th grade control group 8 8 0 2
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Transcripts of the used sequences

Appendix 6

8th grade experimental group

Rick and Morty (sequence from season 3 episode 3)

CHARACTERS: Rick —the greatest scientist, Morty’s grandpa

TASKS:

Morty — anxious 14-year-old, Rick’s grandson
Beth - Rick’s daughter, mother of Morty and Summer
Summer— Rick’s granddaughter

1) What is Rick’s problem?

2) Find examples of present perfect

3) Look at the underlined bold examples of modal verbs “should”,

“have to” and “must” —what is the difference? Can you form similar examples?

VOCABULARY: Payoff — odména; Pickle — nakladana okurka; Reveal — odhaleni; Eye liner — ocni

linka
Digging for hidden layers — hledani skrytych vrstev; Syringe — stiikacka;
Fluid - tekutina;
It does not warrant further explanation — NevyZaduje dalsi vysvétleni
Rick:  Come on, flip the pickle, Morty. You're not gonna regret it. The payoff is huge.
I turned myself into a pickle, Morty! Boom! Big reveal: I'm a pickle.
What do you think about that? | turned myself into a pickle!
W-what are you just staring at me for, bro. | turned myself into a pickle, Morty!
Morty: And?
Rick:  And? What more do you want tacked on to this?
| turned myself into a pickle, and 9/11 was an inside job.
Morty: Was it?
Rick:  Who cares, Morty? Global acts of terrorism happen every day.
Uh, here's something that's never happened before:
I'm a pickle. I'm Pickle Rick!
Morty: Are you going to, | mean, you know, is this the first part of some magic trick?
Rick: |don't do magic, Morty, | do science.
One takes brains, the other takes dark eye liner.
Morty: Well, can you move? Can you fly?
Rick:  1'wouldn't be much of a pickle if | could.
Morty: All right, well, do pickles live foreveror...
Rick: Morty, stop digging for hidden layers and just be impressed. I'm a pickle.
Morty: I-I'm just trying to figure out why you would do this...
Why anyone would do this.
Rick:  The reason anyone would do this is, if they could, which they can't,
would be because they could, which they can't.
[ Door opens |
Beth: Morty, we have to get going, or we're gonna be late. Where's your grandpa?
Rick: Right here, sweetie.|'m a pickle!

Beth:

Rick:
Beth:

Rick:

Morty:
Beth:
Rick:
Rick:

Summer:

Rick:

Beth:

Morty:

timer?

Rick:

Beth:
Rick:
Beth:

Rick:
Beth:
Rick:

What?! Why would you... ugh!
Look, we're running late. We have to go.

Where are you guys going?

We have an appointment downtown that was set a week ago
and agreed upon by everyone, including you.

Oh, my God. Beth, oh, it totally slipped my mind.
leez, oh, man. I'm a pickle. | mean, | don't know if | can...
ooh, jeez.

Rick, did you do this on purpose to get out of family counseling?
Morty!
It's okay, Beth.

| understand Morty's suspicion. I've misled him before. Morty, turn me so we're making

eye contact. Morty, | assure you, | would never “find a way” to get out of family therapy.

| hope my lack of fingers doesn't prevent the perception of my air quotes.
Can't you just turn yourself back into a human?

Great question, Summer. The unfortunate answer is | did this to challenge myself.

And it could take hours or even days before I'm able to figure out how to return

to human form. But, | mean, you know, your mom could put me in a purse or a pocket,
you know, if she really needs me to go.

Nobody needs anything. Okay, it's fine. | mean, you should just stay here and figure out
how to stop being a pickle, okay?

Hey, Rick, why is there a syringe of mysterious fluid hanging directly over you?
Also, why is the string attached to it running through a pair of scissors attached to a

And why is the time set to 10 minutes from now, exactly when
we would have left for therapy?

Well, Morty, if you must know, the syringe is completely unrelated to this discussion,
and, therefore, it does not warrant further explanation.

Enough. Kids, it's time to go. We don't want to be late.
W-w-what are you doing there, Beth? What are you doing there, sweetie?

Well, | mean, you don't want to get pierced by a needle full of liquid
unrelated to your situation. How's that gonna help?

Can't argue with that.
Great. We'll see you later.

Hey, hey, be careful with that. It's for something else.

[ Car doors open, close | [ Car engine starts |

Rick:

It's really important, so don't break it.
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9th grade experimental group

Big Mouth (sequence from season 5 episode 3)

TASKS:
1) What is Nick trying to tell Jessi?

2) What is her reaction?

3) How would you feel in such situation? (in both roles)

4) Can you form any sentences with passive to describe the situation?
+  Tryto write down at least one sentence with passive

CHARACTERS:
Nick, Jessi, Walter (Nick's love bug), Rick {Nick’s hormone monster), Connie(Jessi'shormone
monster), Sonya (Jessi's love bug), Jessi'sdad

VOCABULARY:

Stubborn: tvrdohlavy

To double down: riskovat v néjaké situaci
Stutter: koktat

ponytail: culik

pouty frown - nadpulené zamradeni

BIG MOUTH scene:

lessi: Whatthe...

Nick Hey!

lessi: Heyl

Nick: Hil

lessi: Hey, Nick.

Nick: Um...

lessi: Whatare you doing outside of my house?

Nick: I, uh...

lessi’'sdad: I'll give you five minutes, Jess, but only because Nick hasan acoustic guitar.
lessi: You do have an acoustic guitar. How come?

Nick: Oh, um... Uh, becausethere's something| need to tell you.
Walter: You got this, Nicholas.

Rick: You got the look.

Nick: Jessi...

Nick sings:

f love the way you fight the patriareh

You're cool and funny and you're really smart

1 love when you get stubborn and you double down
tlike the way you stutter when you try to lie

You're an easier hang than most any guy

Oh, i love your ponytail and your pouty frown...

Jessi: Connie, whatdo | do?

Connie: Baby, | thinkyou have to let him finish. Maybe at the end, it's a joke.

Nick sings: Jessi, | see how great you are

Nick: In case it wasn'tclear, what I'm sayingis, | love you. I'm in love with you, lessi Glazer.
Jessi: Oh, my God, | don't know what to say.

Walter: Sonya, where'sthe glow, darling?

Sonya: Oh... Walter.

Jessi: Nick, you don't... You don't love me.

Nick: What? Of course | do. Like, it's so cheesy but, like, with all, like, my heart and soul. Like, | want
to, like, make babies with you on a balconyin Miami. Like, not now, but one day.

Jessi: What?

Connie: Oh, no, Nicky, no, no, no, no, no, no, Nicky, no. Stop.
Nick: Can you just.. Can yousay somethingback now?

Jessi: I'mso sorry. | justdon'tthink | feel the same way about you.
Nick: Cool, uh, cool. | see. That's, uh...

Jessi: I'mso sorry.

Nick: No, that's good, uh, good information to have.

Nick: Walter, whatdo | do?

Walter: Uh... I-- | don't know. This alwaysworks.

Rick: Tell heryou love her!

lJessi: Okay, | feel like | should go?

Nick: Yeah, me too. So | think I'll just... I'm gonna go for a run. Ow!

Walter: Oh! Dear Lord!
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9th grade control group:

Source of the listening activity:

https://english-practice.net/english-listening-exercises-for-b1-relationships/

Transcript of the listening:

Hi. I'm Ella. This is my problem. I’ve got exams at school next month and they’re
very important. The problem is that my parents think that I should stay at home
and study all the time. They say that I can’t go out with my friends until after the
exams. I can’t watch TV and I have to go to bed early every night — including
weekends. At least they haven’t taken my mobile away, so I can talk to my
friends. But I can only use the computer for my revision — so no emails or
computer games. I know these exams are important, but I feel like I’'m in jail. I

really miss my friends, and if I don’t go out soon, I’ll go crazy. Help!

Tasks:

What is Ella's problem?

Is it a serious problem?

What do her parents say?

Ella’s problem “discussion in pairs”

Ella‘s problem

* Discussion in pairs:

* Ella

Excuse yourself! Persuade your parents!
Why should you be allowed to go out?

I should be allowed to go out and see
my friends because...

I was told to study and | did, so...
I am imprisoned here and...
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(slide from the presentation)

* Mom/Dad

School is a priority!
Why is Ella not allowed to go out?

You were told to study because...
You are not allowed to go outside because...
You are not prepared yet, you need to..


https://english-practice.net/english-listening-exercises-for-bl-relationships/

Resumé

Hlavnim cilem prace je zdUraznit vhodnost a uzite¢nost soucasnych serialli ve
vyuce angliCtiny a analyzovat ptipadovou studii, kterd byla provedena na tfeti
zakladni Skole v Bruntdle v osmém a devatém rocniku. Pfipadova studie v
praktické Casti se sklddd z experimentalnich hodin, dotaznikd pro studenty a
rozhovori s uciteli a jejich nasledné analyzy. Postoj k pouzivani televiznich
serialtil v ELT se zda byt pozitivni jak mezi studenty, tak mezi dotazanymi uditeli.
Pouze jeden ucitel uvedl, ze Casto pouziva seridly. Mezi experimentdlnimi a
kontrolnimi skupinami nebyly zjistény zadné vyrazné rozdily, pokud jde o jejich
spokojenost s hodinou a urovei jejich pozornosti béhem hodin.
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