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INTRODUCTION

The United States of America has experienced at gnéex of immigrants
throughout its history and it is here where indixats of all races come together to
create a new multiethnic nation called Americareogfe have always come to this
country in search of a better life and the firgpstowards better social status and
employment opportunities is definitely by receiviaghigh-quality education. The
general truth is that graduates have better oppiti¢a in their future careers than
people without a degree.

Dealing with the problems of ethnic minorities iarus spheres is very
difficult. Although the issue of ethnic minoriti@s the process of education itself is
very interesting, it is even more complicated beeaof many varying opinions and
unanswered questions, also there are not many-dptéobooks covering this issue
explicitly. Fortunately, the number of publicatiomsthe United States is increasing
but research is still being made and a lot of wierto be covered in the future. For
this reason, | have also relied on the internetcas) research works, survey data,
reports and various articles available online.

In my thesis, | have attempted to describe onlytweemost significant ethnic
minorities in the process of higher education, & Americans and Hispanics. |
have put an emphasis on African Americans and ttodér in the development of
colleges and universities in history because teeuggle for equal opportunities
played a crucial role in the vindication of thelaqe in the society and their actions
opened the door to higher education opportunittesafl minorities. The period of
the Civil Rights Movement changed the whole histang views of society on ethnic
minorities so there is a chapter dedicated toifisise which is crucial for this thesis.
| have also focussed on the present Hispanic gitudecause today, it is the fastest-
growing ethnic minority which is slowly becomingetimajority, therefore being an
important constituent of today’s American socie@pening education and job
opportunities for underprepared young Hispanicddcocause serious problems and
hinder the development of American society as alevho

The aim of this thesis is to provide a complex syraf ethnic minorities in
the process of higher education, point out theimnmmoblems, analyze them and

demonstrate the importance of diversity in Amerisaniety.



1 ETHNIC MINORITIES IN THE USA

1.1 Multiethnic America

We must not forget that the ethnic compositiont@ American population
has been always very diverse. Nowadays, the cotmposif American society is
changing more rapidly and it is harder to classifd distinguish between newly
emerging ethnic groups which are created as atresualixing different nationalities
from all over the world.

In response to this fact, The Association of Mtitiec Americans, which is a
non-profit organisation dealing with a great ramjemnultiethnic issues, has raised
the question of the possibility that American @hs could choose from more
options regarding their race and ethnicity in Cara000. In the past, only four basic
categories of race were distinguished. Those catgwere: Black, White, Asian
and American Indian. One more special categoryootaledthe other racewas
possible and there was also an ethnic distincteEtwéen Hispanic or non Hispanic
origin. With the introduction of more options pdssi for the respondents in Census
2000, it basically meant that people could expthssselves about the heritage of
their past more accurately and with pride, leavingir embarrassment far behind
them. Under the new Census format, there are #ixge possible categories of race
altogether. This number consists of six basic aateg of one race alone, which
have been already mentioned above, and in caspdbpte report two or more races
at once, there are fifty-seven combinations possibl this multiple race option
(Douglass).

The Association of Multiethnic Americans itself dabes this important step
forward on its web pages as following: “The Amengaeople will finally be able to
display a full range of single and multiple racsp@nses reflecting the truly diverse
fabric of our current and historical roots...Allowgi multiple race responses on the
2000 Census has opened the door to more accuratecamplete statistical

information...” (Douglass).



1.2 Census 2000 - Largest Minorities

According to data from Census 2000, the largesbrtias are Hispanics or
Latinos, African Americans and Asians, respectivdlfie ethnic concentration in
specific regions varies. Today, Hispanics are #mselt-growing population in the
United States. As reported by Census 2000 theglacethe number one in minority
percentage, reaching to 12.5 percent of the tad@ulation. They live dispersed
throughout the United States but the populatiorsiiers highest in the central and
western part of the country. African Americans #ne second largest minority
representing 12.2 percent of the total populatioth they are said to reside mostly in
the south-east of the United States. African Anagrscare followed by Asians who
represent 3.6 percent of the total population (l¢8<Ds Buread).

| have used data from Census 2000 because thésrésuh Census 2010 are
no available yet. Moreover, present statistic est@® say that ethnic minorities are
growing faster then ever and soon they will becahgemajority. The situation has
changed since the new millennium a lot. In Cenf302whites accounted for 77.1
percent of the total population and seven yeaes lgtis number descended to 66
percent which means that minorities representepleddent of the total population in
2007. Hispanics and Asians are still the leadwmg fastest-growing minorities and
African Americans keep their second largest migopbsition. Census Bureau
estimates that by 2042, minorities will represeailf lof the total population in the
United States. By 2050, minorities will rise up 34 percent, Hispanic population
will double its number, reaching up to 30 percard Asians will represent 9
percent of the total population. Logically, thetistic estimates mapping only the
child population give even higher numbers (“U.Snbtities Will Be the Majority by
2042, Census Bureau Says"; Minckler).

! The minority prevalence and percentage data lagrited in detail in appendices.
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2 CLASSIFICATION OF HIGHER EDUCATION IN
THE USA

Various sources divide U.S. higher education, comgnaeferred to as
tertiary education, in different ways. Basically,can be divided into two main
branches, into undergraduate and postgraduateestideselovsky (217) calls them
junior colleges referring to undergraduate formeodfucation and universities and
colleges corresponding to postgraduate studies hwimclude professional and
graduate schools.

Junior colleges, today more often called commurdtfleges, refer to
comprehensive two-year institutions. They are ugyalblicly supported but not all
of them. They enrol the highest numbers of studdémtsause they are open to
everyone. Community colleges are usually the cheagmdution for many applicants
because of their open-admission policies, lowdnitand wide distribution. For these
reasons, they are the most accessible to studethtawow social status who cannot
afford to study at four-year institutions, espdgiab ethnic minority students. These
colleges are wusually orientated on vocational $eldnd semi-professional
preparation. They can also be regarded as a pteparfor further studies at
four-year institutions for those who have not dedidipon their specialization. They
are also very popular among fully employed peopte want to improve their skills
(Veselovsky 217; Nolan and Swift 99).

Universities and colleges can be financed publaryprivately so they are
often divided according to their form of fundinge&€lovsky (217-18) divides them

into five categories:

1. State universities
They provide education to residents of a particstate and the service is usually

free of charge or at very low fees.

2. Municipal colleges and universities
These are controlled by the municipalities in whichy are located.



3. Land-grant colleges and universities
These are colleges or universities receiving fddacaunder the Land Grant Act of
1862 and 1896.

4. Endowed universities
These are famous and well-known universities endole people who decide to

help them.

5. Privately controlled universities and colleges
These are universities with the best reputation\arg long traditions, commonly
known as Ivy League. The four best known are Hakvafale, Princeton and
Columbia. These schools are often funded from tFmimer students who have
become successful and occupy the highest posts.

To conclude, students can choose from a wide rafgastitutions today.
One third of American colleges and universities an@ately controlled and they
charge higher tuition costs than state-run instiigt Students can decide to attend
specialized training institutes in the form of tywear community colleges or four-
year institutions ranging from small liberal artslleges to large state universities
(U.S. Department of State 41). Their choice depegungs on their possibilities,
preferences and demands.

% see chapter: The Civil war and the Morrill Actspage 12
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3 ETHNIC MINORITIES IN THE PROCESS OF
HIGHER EDUCATION

3.1 Education — the Fifth Freedom

On January 6, 1941, American President FranklinRDosevelt made a
speech where he highlighted the importance of #eecdour essential human
freedomdor the American nation. These four freedoms weemniified as freedom
of speech, freedom of worship, freedom from wand &eedom from fear. On
February 5, 1968, American president Lyndon Johrsoadened the idea of four
freedoms into five ones. He wrote a special messagke Congress regarding the
matter of education and he proclaimdek fifth freedomwhich basically meant
freedom from ignorance and therefore the oppownufor everyone to develop
according to his or her needs. Johnson descrileefiftth freedomin his own words
as follows: “It means that every man, everywherguéd be free to develop his
talents to their full potential--unhampered by adyy barriers of race or birth or
income” (Woolley and Peters).

Obviously, higher education is more accessible ytoolat various barriers
such as factors of race, birth and income whichevadready mentioned by Lyndon
Johnson are still present in the society and pbssilways will be. Nevertheless,
boundaries regarding the race might be reduceduas s possible, but this process
takes place mainly in people’s minds and no govemtnsupport or financial aid is
able to solve the problem of racial discrimination.

Lyndon Johnson also declared in his message to r€ssgthat equal
opportunity in education to the African Americamidy in the city and to the poor in
general was not a reality, only just a promise (Wayoand Peters). Even though he
stated it more then thirty years ago, it is stillexisting problem because we cannot
omit the factor of the social status the familgitsiated in. The gap between the poor
and the rich is broadening in today’s society dmal differences of family incomes

are evident all over the world.



3.2 Barriers to Participation in Higher Education

The most significant obstacle for every college dstu in general,
disregarding the race, is a low socioeconomic stathich affects the student’s
persistence at university a lot. Class differenta&yg a very important role and
according to William Nolan and David W. Swift (115) there are four obstacles to
college attendance for lower-class people. Thesef@ancial problems, family and
friends, speech, and finally, attitude of the shidewards studying and school itself.

These four obstacles are further described below.

3.2.1 Financial Problems

If students are not provided with enough moneyy theually have to work
for a living in order to afford college. Coping Wwitwo responsibilities at once, work
and school, could be very demanding, which migfiuémce student’s performance
at college. Work-study programs, grants or othearicial aids might help in these

days but more on this subject later.

3.2.2 Family and Friends

Close relatives and friends are mentioned as destawainly in relation to
first generation college students. According t@ $ource, low-income students have
problems because their parents have never attesullede and therefore they have
different values than their children. Furthermguarents are afraid that their children
will change their values at university and theiyved thinking about social mobility.
These parents often do not understand the impatahéurther education and they
usually want their children to work after finishifggh school. Social mobility of
students might be also hindered by other closdivels neighbours or friends who
oppose the student’s efforts to get on a higheaktayel.

3.2.3 Speech

The third obstacle of low-income students to higkducation, which is very
closely linked to their family background, is spleebecause these underprivileged
students usually use non-standard English. “Wheselstudents enter college, they
often fail to speak in class for fear of appeaffioglish or being corrected. They are

discouraged by the conflict between the way thegtrapeak at college, if they speak
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at all, and the way they are expected to speakatenps and noncollege friends”
(Nolan and Swift 115). Of course, in the case ohanty student problem with

speech we should consider the language barriendmwle.

3.2.4 Attitude

The fourth and the most important factor is thetute of the students
towards their studies and involvement in collede litself. “Poor or minority
students frequently lack involvement in college liirising from the fact that they
are suspicious of those in power” (Nolan and Swif6). So if they are not involved
in college life at all, they definitely do not feelell in the college community

resulting in feeling misunderstood or even aliedasong majority students.

3.3 Barriers to Higher Education Still Persist

Barriers to college students described in the presvichapter were listed in
Swift's book in 1976 so it is important to beammind that the situation has changed
a lot since the 1970s. Even though the number ofc@i Americans and other
minorities in institutions of higher education ieased at that time, the knowledge of
factors influencing the differences between minolind majority enrolment or
performance itself was very limited. The researchese not systematic and
analytical enough. Nowadays, some barriers can Ibeinated by virtue of
increasing knowledge and understanding or by effecstrategies developed by
competent educators.

Today, there are many possibilities where to obtaformation about the
issue of minorities in higher education. There @aeous institutions, magazines,
journals and there are also many statistics showeggent trends in minority
education. But it was not like this until the 1980sis true that some statistics
existed but not many. Books and magazines wereté@évio one ethnic group
separately or they were describing only one issue.

To add more up-to-date information in my thesisavd made a research on
the internet sources available to the public on welges. The most important
institutions responsible for collecting informatiabout education as a whole are for
exampleU.S. Department of Education, National Center for Elucation Statistics

and American Council on Education. These institutions also try to improve



participation of ethnic minorities in education general and they are briefly
described as follows.

U.S. Department of Educationstarted its function in 1980. It focuses its
attention on the main educational issues. It eistadd policies on federal financial
aid for education and it is responsible for disttibn and monitoring of these funds.
It collects various data on America’s schools agkarches and tries to ensure equal
access to education without any discrimination R&partment of Education).

The National Center for Education Statisticsis an institution which
collects and analyzes information on the conditafnAmerican education and
publishes valuable reports and reviews with conepkghtistics on this issue. It
reports data to US Department of Education, theg@ss and other education policy
makers (National Center for Education Statistics).

The American Council on Educationhas worked on the issue of education

since 1918 but the firdflinorities in Higher Education Annual Status Repads not
written until 1982. Sara Melendez, whose assignmead to produce the second
annual report on this issue, comments on it ifdhewing words:
“I had been a teacher and professor of educatiah Hrerefore, was somewhat
familiar with the disparities in educational attaent for minorities, as well as their
participation in the faculty and administrative kanBut my knowledge was largely
anecdotal, from newspaper accounts and my own iexuer in higher education”
(Melendez 5).

It is evident that the beginnings of trying to eaptthe statistics on education
and somehow describe the problem of minority uregeasentation in educational
institutions were quite harsh. Nowadays, this arfestudy is very topical and still a
lot of research needs to be done in order to momealrd. It should be stressed that
dialogue and terminology about equal opportunif@sminorities in general has
changed. The terms likequal opportunityor equity were removed and the word
diversityis used instead. This term might make the incoimnepression that minority
students do not have to face any problems at all that they are not even
discriminated against (Melendez 8).

Even though the participation of various ethnic onities is increasing, there
are some barriers which have lately even worseSaalents who want to attend

universities or colleges should be already welppred and informed from their high
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schools. This is the principal factor. Advising\sees at their schools should help
them to succeed but very often these services texist and if they do, they do not
have enough staff or they are have a shortage aeydnother problem is lacking

financial aid for students, and if there is anyafinial aid available, it is not used
justly for those who really need it. The reasontfos unjust treatment is that there
are too many applicants and therefore those whty ne@eed some financial help do
not receive any at all. The situation is also woeskby the fact that some institutions
have raised tuition and fees. Some states havardddhat only community colleges
should make use of education support programmesam@ public schools do not
allow the admission of undocumented residents wisiaften the case of Hispanics.
Hispanics, as the largest and the poorest minasitihe group most affected by this
financial aid restriction. They usually cannot affdo study at private institutions

and not receiving any full scholarship even deepies struggle for access to
higher education (Atwell 1, Melendez 5-9).

Today, the media are trying to convince the soctegt the problems of
minority student underrepresentation at schoolgimate only from class and
economics, not from the racial disparities. In npyndon, it is a very problematic and
disputable topic because we cannot really meashsg people actually think about
other races and asylum seekers because they dbamet to answer truthfully,
especially if they know that they are judged byeotpeople. For this reason, it is
hard to estimate whether people are becoming naesanht of today’s enlarging

diverse society and getting used to it or not.
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4 AFRICAN AMERICANS THROUGHOUT HISTORY

4.1 Introduction

To understand the importance of equal opportunitidsigher education for
ethnic minorities we should go back more than dwgrand a half. The story begins
with African Americans freed from slavery who ware longer able to bear the
treatment of the white society. When universitied aolleges were first established,
only a small group of African Americans receivedher education at predominantly
white institutions. These universities did not have a special negdason to ensure
education to former slaves so not many African Aoaars received proper education
until the establishment of historically Black cajés and universitiésUnfortunately,
the African American struggle for equal opportwstiat predominantly white
institutions was very slow and the serious charigegthnic minorities as a whole

did no occur until the 1960s which was the peathefCivil Rights Movement.

4.2 The Beginnings of Colleges

African Americans had their place in the societic8y given. They had been
slaves for centuries in America and therefore wesay that they were perceived by
the society as something inferior for a very loimget The situation did not radically
change until the Civil Rights Movement which notaishproved their social status.

In the 1820s, a few African Americans had alreaddisd at universities but
they were allowed to participate in higher educatomly exceptionally. The first
institution to enrol African Americans is said te I©berlin College which was
founded in 1833. Even though one or two African Aicens had graduated
occasionally at some institutions before the fotiedeof Oberlin College, they were
not admitted in large numbers (Harper, Patton andd&n 393).

White Southerners were afraid that education foicah Americans, who
were already freed from slavery, would cause dsfsation with the serfdom they
imposed upon them. Northern missionaries wereested in spreading religion and

recruitment but the issue of education was noti@ipr for them because they were

% Also, the abbreviation PWI is used further in tihiesis, PWIs in plural.

“ Also, the abbreviation HBCU is used further irsttiiesis., HBCUs in plural.
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much more concerned about westward Indian terrigmy raw materials they could
benefit from. Both Southerners and Northerners voamain “...that an educated
Black would be a dissatisfied Black” (Ballard 12).

Later, Southerners realized that they needed aoagehli labour force which
could count and read, at least. Furthermore, Northessionaries were interested in
educating new clerics to spread the word of Godeséhtwo needs put together
resulted in the establishment of colleges for AmicAmericans in the South. These
colleges, today known as historically Black collegeeemed to be the best solution
but in most cases they were comparable to the lelvéligh school education or
lower. Also, white people were usually in chargetlése colleges. They were
responsible for funding and administration itselft the fear of educated African
Americans still prevailed. White people widely lesked in stereotyping and
categorized African Americans dszy and savage Blacksin spite of this
stereotyping, there was always a possible thresdtitrAfrican Americans received
proper education, they could rebel and demand mgiés. It was also believed that
minimal education on a vocational basis for Afridamericans should do no harm to
the society because they would still remain sulbag to the white majority. At the
turn of the 28 century, African Americans were still not perceivas people who
could somehow contribute to the society (Ballard12. “At the most optimistic
level, white society felt that Blacks might posgiskrve as the teachers, clergy, and

doctors for their own people” (Ballard 14).

4.3 The Civil War and the Morrill Acts

The American Civil War which took place during yed861-1865 was a
very important turning point in the developmenpablic higher education. In 1862,
the Morrill Land Grant Act was introduced which meéghat public lands were sold
for establishment of land-grant colleges which wdevoted to agriculture and
industry. Up to now, there are more than one huhdfghese institutions. They are
among the largest ones and they offer a very wadge of studies (U.S. Department
of State 13, 47). The Morrill Act of 1890 allowduetsegregation of Black and white
public institutions. The curriculum for African Ameans was focussed on industry,

agriculture and mechanics because it was widelieved that African Americans
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deserved less intellectual education than the whdeety (Harper, Patton and
Wooden 395).

Most of today’s prestigious historically Black ales and universities were
founded immediately after the Civil War and by 19P@re were more than one
hundred colleges and universities for African Aroan students. Among some
famous historically Black institutions of higher usdtion which produced such
intellectuals as Booker T. Washington and W.E.BBDis are for example Spelman

College or Howard University (Harper 110).

4.4 Early African American Educators — Booker. T. Washngton v.
DuBois

There were many important early educators but BodkeNashington and
DuBois were both probably the most significant Rldeaders involved also in
higher education. Even though they were rivalsy #mmetimes accepted the opinion
of the other. B.T. Washington was well known fors hiprogram of
accommodationism, which is an idea against ra@gtegation, and DuBois reacted
to the problems of Black society with protests arnith his own individual approach.
B.T. Washington was deeply interested in educapicactices and he also wrote
books reflecting his ideas. He was in favour ofat@mmnal education and that is why
he founded Tuskegee Instittitde also knew that liberally educated agitatons fo
racial equality were not welcomed in the South hadscorned them. DuBois often
disagreed with B. T. Washington's ideas, he wasnipaagainst Washington’s
accommodationism and he criticized his limited apph to education. DuBois also
opposed the idea that every African American cdaddefit from higher education
and according to him, the possibility to study Beryone was one of the main

reasons for low quality of Black colleges in theuBo His theory of the so-called

® B.T. Washington comments on his project of Tuskegehe following words: “From the beginning,
at Tuskegee, | was determined to have the studentsnly the agricultural and domestic work, but to
have them, while performing this service, taugte tatest and best methods of labour...students
themselves would be taught to see not only théyutit labour, but beauty and dignity...and would

learn to love work for its own sake” (Franklin aisitiore 263-4).
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talented tenth’ says that there is only one person out of ten vepwesents the

talented elite and who really deserves the bestathin available. This theory does
not apply only for African Americans but for alloes of course. DuBois dedicated
his life to analyses of the African American cormatit and he made his own
educational philosophy about African Americans. difort was also to create a
curriculum that would fit to their needs. Accorgito him, white traditional classical

education and vocational studies were inappropeaatedead-end solutions (Ballard
15-26).

“Black colleges in the South evolved neither inbe@ tvocational institutes
desired by Washington nor into the Black catalygtshe change proposed by Du
Bois...” (Ballard 21). According to DuBois, these highertitogions were built too
quickly without an adequate consideration and thesre named wrongly as
universities. Because of DuBois’ radical participatand his popularity, students
started to bring books with them instead of agtial tools. Institutions, even
though of a low quality and often comparable teredatary or secondary curriculum,
provided education to Black bourgeoisie leadinght® formation of a middle class
which was very important for later struggles foualrights in general. At this time,
segregation and the Ku Klux Klan dominated the Bo#frican American education
was neither supported from the states nor fromRbederal Government and the
South was afraid of what was going to happen reaine Black colleges followed
white curricula and some of them continued in etingavocational and agricultural
specialists who could not get a job after finishthgir studies. Even though there
were many problems to solve, these two types ditui®ns represented a base for
African American education. DuBois and Booker T.3Magton definitely made the
first and the most important step in the struggle gqual opportunities in higher

education for their people (Ballard 15-26).

® DuBois comments on his theory of tttalented tenth” in the following words: “The Negro race,
like all races, is going to be saved by its exaey@i men. The problem of education, then, among
Negroes must first of all deal with the Talentedhffe it is the problem of developing the Best of it
race that they must guide the Mass away from timacoination and death of the Worst, in their own

and other races" (Franklin and Isidore 265).
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4.5 World Wars, the Great Depression and Slow Processfo
Desegregation

Educational opportunities for African Americans rie&gsed during and after
the World Wars because of their mass migrationht North and West. Finally,
during World War Il the question of racial matténought its attention (Hare and
Swift 306). Also, African Americans who graduatddwdnite Northern schools and
returned to the South were very beneficial for Afiecan American society, mainly
young African American teachers who brought newagd&ith them which also
promised that possibilities of higher educationlddae extended (Ballard 57-8).

At the time of the Great Depression of the 1930s,separate but equal
doctrine established under the rule of Plessy \g#s®n court case in 1869 came
under scrutiny in the courts and some states haadioit African Americans at
predominantly white institutions or provide themtlwequal school facilities. This
was, for example, the case of University of Missduaw School and the state also
decided to establish an all-black law school atchln University. More legal cases
were opened and the battle for school desegregstasted. The year of 1954 was a
great landmark in the history of education as alath®he Brown v. Board of
Education decisiorby the Supreme Court decreed that segregation Negsliand
unconstitutional. Even though segregation at schawhs officially banned, the
public ignored this decision and many schools reedhisegregated (Hare and Swift
306-7; Harper, Patton and Wooden 395-96).

4.6 The Civil Rights Movement

During the Civil Rights Movement colleges and umsiges were expanding
and the enrolment of African American studentsredpminantly white colleges and
universities dramatically increased. Even thougbésé¢hstudents did not fulfil the
requirements and were not well prepared for themther studies, they were
admitted. The white society did not care aboutfdte of African Americans for a
long time so white colleges were not preparedtite thange and had little notion of
the problems which could emerge later. The perioith® 1960s was very turbulent,
full of social and political tensions because AdncAmericans plucked up their
courage and wanted to vindicate their place irsti@ety. The whole process of their

liberation started with African American migratitnom the rural agricultural South
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to the urban areas where they had to struggle tiéh white society for their

economic and social survival. They had to face hugiemployment, appalling

accommodation, poor education, the superiority @nedscorn of the white society.
The courage of urban African Americans togethehhliie unifying ideas of Martin

Luther King evolved into the concept &lack Power Some African Americans

were not in favour of King's philosophy of non-woice, they believed in Black
self-determination and they appreciated the ide&8latk separatism. The radical
concept of Black power lead by Malcolm X and otegtreme groups like the Black
Panthers or Black muslims gained popularity maaryong large numbers of young
African Americans (Ballard 60-3).

All these events meant that colleges also becaraesaene of great instability
and they had to cope with urban Black youth whoewadssolute opposites of their
ordinary clientele so far. At this uncertain pericdlleges began admitting students
who did not meet traditional entry requirements kpoved well in their
environments. In 1960, 65 percent of African Amanicstudents were enrolled in
Black colleges. The assassination of Martin Lutkierg in 1968 was a big tragedy
which led to more radical demands from African Arcans on admission quotas and
by 1970s, the situation changed radically. The nemalb African American students
at predominantly white institutions doubled but fhercentage of students enrolled
into Black institutions dropped from 65 percent3é percent. African American
students began to attend white institutions indangmbers but it is important to
stress that half of them actually studied only \&b-fyear community colleges
(Ballard 63-8).

4.7 Admission Riots, Student Uprisings and the Questionf Racism
at PWils

Those who were in charge of colleges and univessitn general were in
most cases white people. Administrators at predantin white institutions were not
ashamed to openly claim that they were doing atdes@ur to African Americans
by permitting them to attend their institutions.thdugh, African Americans were
given a chance and they were allowed to enter tistitutions of the white
mainstream American society, administrators did mea@tlly understand persisting

African American discontent and besides they wéiended that African Americans
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were demanding more rights. Many of these admatists could not identify with
the fact that African Americans were not an inferiace, in other words they shared
quite a racist attitude towards them. They did wanht to understand that African
American students had also certain needs and ragidson top of that no special
arrangements were made at schools for these newsooheabsolutely different
ethnic origin (Ballard 68). This tension led to keoce and several riots about the
admission of African Americans. Just for illusteetj | will mention two significant
events which definitely have their place in thedmg of higher education.

On T October 1962, President Kennedy's speech broadsagelevision
urged the public to a peaceful settlement to tlspude over racial segregation. It
resulted in a riot in which two people were killedd many injured. This bloody riot
took place at the University of Mississippi campu®©xford. Protesters were against
the admission of James Meredith who was to bectmdirtst African American at
this university. The opposition comprised of thenoounity of Oxford Mississippi,
students, state officials and the Governor of thateS Ross Barnett. Although
Mississippi State Police promised to carry outrtlkities, the Federal Government
had been expecting their resistance. Because tpecetions were right and
Mississippi State Police did not provide enoughuség President Kennedy had to
send additional troops and marshals to securertitegtion of James Meredith who
remained inside the campus during the fighting thght. After his enrolment next
morning, he was escorted to his first class whdang and arresting still continued.
Even though it was a very stressful occasion, heanmeed fairly calm (“1962:
Mississippi race riots over first black studentiim®n).

One year later, on June 1963, a similar case took place on the campus
the University of Alabama. Two African American dippnts, Viviane Malone and
James Hood, were ordered by federal court to beitidinat the University of
Alabama but the governor of Alabama, George Wallaggosed this order and
followed his own slogan o$egregation now, segregation tomorrow, segregation
forever.He wanted to prevent these two students from texgig) and he blocked the
doorway of the administration building with his owbody. The building was
surrounded by state troopers and also Presidenthdtgnhad to federalize the
Alabama National Guard. Finally, George Wallace Waased to step aside and the

two students could be registered (Elliott; Simon).
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It is important to mention that the student podtiprotest movements in the
1960s and in the early 1970s were of a nationalacer. The main issues of protests
were of course civil rights and Vietham War butdets also protested on freedom
of speech and other issues which were of directewnto them as university
students, for example, protests held on classifeskarch on campus or student
participation in faculty hiring (Wood 401). AfricaAmerican demands for better
treatment lead to several African American studgmisings which occurred during
1967-70. One of the most famous protests took piacE968 at Columbia where
African Americans occupied a building because thamptested against the
construction of a gymnasium in Harlem (Ballard 68).that time, there were three
main student radical groups: Student Afro-Americ8nciety, Students for a
Democratic Society and finally, Columbia Citizenskiouncil (McCaughey).

Even though there were many white students sumpgprthe African
American fight for justice and students held togetim protests, still the relations
between African Americans and white students wetevery friendly. SD$ mostly
tried to support African American demands but tlvegre often refused because
SAS kept to their ideology oBlack separatismSAS demands were focussed on
admission procedures, financial aid and Black swidiWhite radical students had
quite different goals and did not really understamentality of African American
people. The problems between African Americans aritdte students usually
occurred on campuses where white students wereadmials but ordinary students.
There are also some reports saying that very oifecan Americans had to bear
physical and verbal assaults from white students repeatedly beat them and made
fun of Martin Luther King’s death, for example (Bab 70).

Some administrators and professors had a bettiendatttowards African
American students than their schoolmates but Hdobfathem. With the arrival of
disadvantaged Black students at universities, whoevadmitted even though they
did not fulfil admission requirements, the prejwiabout their low potential and
intelligence even intensified. The demonstratiats by African Americans wearing
dark glasses brought to the surface another sygreof their savageness, originating
in Africa (Ballard 70-71).

" Students for a Democratic Society, already mertiombove.

8 Student Afro-American Society, already mentionbdwe.
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To conclude, the period of the 1960s ended ra@gtegation in American
higher education and it promised open enrolmentiimiority students. The period of
the 1970s was a breakthrough on the field of edwtalt opportunities but it also

resulted in many racial prejudices and attacks fiit#n Americans.

4.8 African American Students’ Demands and the Curricubm
Problem

In the 1970s, predominantly white institutions exgmced a dramatic
increase in the number of African American studehte white people in charge of
these institutions believed that showing their geddby moderate admission
requirements for African Americans would silence #trike waves or callings for a
change in the system of higher education. Theisaittat white colleges did not have
any previous experience with African Americans dahdy did not consider any
curriculum changes for students of absolutely dsifé ethnic origin. These
institutions were not prepared for this radicalrd@and therefore this period can be
described as chaotic success for African Ameridamsgher education (Ballard 80).

African American students felt that if they werdnatted to study at white
universities, they should be provided with a suéabnvironment. They had the
feeling of alienation because they were not treated. They wanted to be taken
seriously and treated as human beings. It is inapbtb emphasize that they strictly
did not call for equality itself at schools but foore human approach towards them.
Demands from African American students were deédeto administrators of
universities and colleges throughout the countiystFAfrican American students
wanted to continue in traditional idea of DuBoisitlBlack studies should be in
charge of African Americans. Second, they demarsjegtial dormitory facilities
and cultural space where they could be togethexy TWere actually grouping before
but privately and under the names of societieslarsc Also, separate dormitories
were required because they often objected thatewstitdents did not understand
them and therefore they felt alienated in suchreosanding. The third demand was
speaking about additional admission quotas forcAfiiAmericans. And finally, they
asked for financial and tutorial aid because mafricAn Americans were not able to

complete a four year institution because of thewrgdinancial situation and the lack
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of information which should be provided at high @ols at the very first stage
(Ballard 70-75).

The question of Black studies was raised manydiara the problem of its
implementation into the curriculum concerned maintyedominantly white
universities because they were teaching exclusiwglye history, ignoring African
American culture. DuBois was a very important figuesponsible for opening the
question of adjusting the curriculum to the neefd&facan Americans. The original
purpose of Black studies concept was to becometapthe curriculum, not to have
segregated studies or courses only for African Acaes. However, some African
Americans were overwhelmed by their emotions amy thhanted to exclude white
students from Black studies but with this attituley were reversing the original
idea of being part of the curriculum available t@myone. Here came into question
how to solve this problem, whether or not to allavite students to attend these
courses. White students should also have an opptytto be informed about
African American history in order to help them leetunderstand African American
culture and mentality. Attendance of Black studsesne question but also allocation
of qualified African American teachers who would/@ilectures on Black studies
became quite problematic. The demand for them \eag gh and when they were
offered a job at a predominantly white institutiadhey logically accepted which
caused a downturn of qualified teachers at hisalyidlack universities. To make
matters worse, students did not take these cogesesusly because the lecture was
based on open discussions and there were not sy thdres to be done in the
lessons (Haskins 116-127). Black studies or Africamerican studies should
definitely be given an equal importance as othéjexuis taught at universities and its
contents should be also more difficult for studentsrder to gain high standard of
the subject matter.

The open admission of underprepared African Amaristudents and their
demands for Black studies were put under criticigmvarious educational experts.
Special admission programs were attacked by thenseat that these underprepared
students prevented those African Americans who weyee qualified from entering
the university. Secondly, it was claimed by the telsociety that the reason for the
demand of Black studies was only because Africanedgan students could not

compete with their white schoolmates in regularrses. Although predominantly
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white universities were open to moderate admisgiequirements for African
Americans, it is important to mention that thesgtitntions were afraid of lowering
their status. Some universities tried to find theuson in the institution of
compensatory summer curricula which should servea ggeparatory course for
African Americans. In return, they wanted thesedshis to take a full load of
college courses during their regular studies. Ottnsitutions did not bother with any
preparatory courses at all and students had tadattegular courses with tutorial
assistance even though they had major gaps inhigkirschool knowledge (Ballard
83, 85-87, 90-93). Ballard critically expresseddmsmoyance with such a treatment in
his book in the following words: “Maybe some admstrators thought, the best
solution was to plunge the students directly irggular college work and provide
intensive tutoring on the side, thus obviating tleed for marking Black students as

‘second-class’ citizens on campus” (91).

4.9 Affirmative Action Policies and Reverse Discriminaton

All these admission problems and clashes at pratlmty white institutions
mentioned in previous chapters gave rise to a aianwithin African American
community whether to fight for integration or reman separation at historically
Black colleges and universities.

The answer for many African American students wlagiaus. By the late
1960s and the early 1970s predominantly white wusiites opened their doors to
ethnic minorities. Every university tried to attrabe attention of young talented
African Americans so the demand for historicallya&k colleges rapidly decreased
(Harper 111). The fight for integration into predoantly white institutions was also
heavily supported by various affirmative acfigmlicies. These were supposed to
increase access for African Americans and othemritin students. It is true that
educational opportunities dramatically increasetitbese special admission policies
and programs were also in the centre of greatismi. Many white students had the
feeling that they were disadvantaged during admisprocesses which led to several
legal battles of white candidates claiming thaytiwvere discriminated against. They

believed they were rejected at universities oregdbk because of racial quotas and

° “Affirmative action generally means giving prefatial treatment to minorities in admission to

universities or employment in government & busiessgMesserli).
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affirmative action policies in general. The famasse of Allan Bakk® in 1974
resulted in prohibition of racial quotas by Supre@eurt decision in 1978 but
universities were still permitted to consider raa® one of the factors during
admission. The situation remained more or lesss#me and legal cases continued
(Harper, Patton and Wooden 400-5).

The question of taking race into consideration arateasing problems of
reverse discrimination at colleges and universitessed some institutions to ban the
use of affirmative action during their admissioi®everal states also prohibited
affirmative action as a whole. For example, in 1€24ifornia passedProposition
209 which banned affirmative action programs in emplept educational
admissions and contracting. Similarly, these messwere followed by Washington
wherelnitiative 200was passed two years later. In 2003, two sigmifitegal cases
appeared at University of Michigan, Gratz v. Balien and Grutter v. Bollinger. It
was decided that affirmative action was constindioand that the factor of race
could be taken into consideration among with ofhetors because it helps to keep
true diversity which is very important and benefiqiMesserli; Americans for a Fair
Chance).

Affirmative action was originally meant to help dtvantaged minorities and
its policies definitely proved to be successful the question today whether it is
needed to continue with affirmative action or nemains unanswered. Those who
oppose the use of affirmative action claim thainty leads to problems and that it
should be eliminated. Its negative impact is evidehen discussions are opened
about problems like reverse discrimination, lowgrstandards for admission and its
effect upon the performance of the whole educatibody. Also, the idea of truly
colour-blind society does not correspond with affitive action because it gives
minorities an advantage over the majority. On thleeohand, some people believe
that only affirmative action can break the sterpety and if it were not for its
policies, minorities would never achieve equal oppdgties in the society.
Affirmative action also helps to promote diversilyis said that many students live

quite segregated lives until they enter collegaroversity so the interaction between

10 «pllan Bakke, a white male applicant who was deniadmission to the University of

California-Davis, believed he would have been atfiditvere it not for affirmative action” (Harper,
Patton and Wooden 400).
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different nations and races is very important foem, especially at this age
(Messerli). In my opinion, there are always prod aons to every policy and there is
still a lot to be discussed about affirmative actlmecause it is a very contentious

issue.

4.10The Fate of HBCUs

Historically Black colleges and universities weragmally established to
educate African Americans in the South where theyewexcluded from ordinary
schools. Until the 1960s, two-thirds of African Aneans relied on these institutions
which provided them with more welcoming environmevithout racial tension.
These institutions had to undergo several changesteir role in the Zicentury is
very uncertain as well as their survival (Harpes-119; Thernstrom).

HBCUs have not been financially supported as tpeadominantly white
counterparts. Together with declining enrolment arttleasing costs they have been
forced to take some measures or close down complétstitutions that wanted to
continue with their business and keep their reputapositive had only two
possibilities, to become more multiracial or redulkeir expenses on educational
programs and faculty. HBCUs are no longer for AfricAmericans exclusively but
they are still racially identifiable because mdmart 80 percent of students attending
these institutions are African Americans. The f@téiBCUs is endangered because
they are not as attractive as PWIs which have rfioamcial resources and therefore
are able to finance better services. Some critlagncthat inadequate financial
resources and poor facilities of HBCUs prevent yppaople from preparing for life
in the 2" century. Very often, students attracted to HBClslass likely to come
from affluent and educated families. Today, Africdmericans do not have
problems with getting into college but with stayiagd finishing their studies. The
dropout rate at HBCUs is still very high but not laigh as at PWIs. Another
advantage over PWIs is that students are not astiniteferentially. Also HBCUs
proved more effective in promoting confidence, pwesi self-image and high
aspirations of students (Harper 115-119; Thernstrom

To conclude, HBCUs definitely play a crucial role African American
access to higher education. Some people claimtliegtare the best institutions for

African Americans and therefore they deserve bditt@ncial support. Endowments
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are extremely rare so HBCUs have to rely on fingneid from the Federal
Government which should be also much more increaBedunately, there are
organisations helping with these financial problerike largest and the oldest
organisation is the United Negro College Fund whmbvides help to African
American students with gaining scholarships andrawipg facilities at HBCUs. On
the other hand, there are also many critics wholdvoather close these institutions
down because of the segregated system of educatich is no longer needed
(Harper 115-120; Thernstrom). One way or anoth&CHs have served well and in
my opinion, more researches and analyzes need tohe in order to judge their

performance fairly.
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5 PRESENT TRENDS IN HIGHER EDUCATION

5.1 Hispanic Problem

Today, Hispanics are the largest and the fastestigg ethnic minority so it
is very important to ensure them a high-quality edion because they are
significant representatives of American society #var number will constantly rise
up to 30 percent of the total population by 2058, aready mentioned at the
beginning of my thesis.

Most Latinos* claim that college education is very importantthem but
only half of them actually plan to attend an ingttan of higher education. The major
reason for the gap between high value on a coégeation and actual attendance is
the fact that young Hispanics are usually committedtheir family and after
finishing high school they have to provide theiosd relatives with a financial
support. Sometimes they just have the feelingttieyt do not need further education
for their careers. There is also a big differenceeducation attainment between
Latinos who are immigrants and those who were dirdsorn in the United States.
When we compare their aspirations to get a degra®g/e-born Latinos who would
like to continue with higher education outnumbemigrants almost by two to one
and generally the conditions for them are much nfaweurable. Immigrants are
more likely to be limited by family commitments ardey often struggle with
language abilities. Poor English skills usuallyutes earlier termination of college
studies. Latino youths also reported other reasmigstify not wanting to continue
their education. They admitted that their gradesevwet high enough or they simply
did not like school. Latino adults also think thate of the major reasons for
underrepresentation and underperformance of Latindents at colleges is the lack
of parental involvement. Some Latino adults alstieke that different cultural
background plays a certain role, or they simplykhihat Hispanic students do not
work as hard as other students. To conclude, tret raported and probably the most
severe problem is linked with financial difficulsig¢hat students have to cope with
which goes hand in hand with apparent family exqemts to be supported
financially (Lopez 1-7).

1 The termd.atinosandHispanicsare used interchangeably in this chapter.
25



Commitments to family together with financial preiyls contribute to the
fact that Latinos often enrol in two-year collegdiese offer many advantages
ranging from lower tuition to accommodation for tpime students and evening
lessons for those who work full-time. Almost haff Mexicans and foreign-born
students attend community colleges in large numbers nothing unusual to study
while working because two-year institutions areallyufocussed on improving job
skills. More than 55 percent of Latinos older thtnmrty-five attend two-year
institutions, usually part-time. Although Latinaudents can benefit from advantages
mentioned above, they are less likely to compldteirt studies at two-year
institutions and completion rates are much highefoar-year colleges. Only 75
percent of Latino students enrol full-time which asrelatively low number in
contrast to 85 percent of white and similarly Blatkidents who enrol full-time.
Part-time enrolment is in demand mainly for thodeovalready have a work or a
family, or both. It is generally believed that ygen students are more focussed on
their education and they are not as distracteddaksawho already earn money and
have a family. To sum it up, the trend of olderihatstudents attending two-year
colleges just part-time and their lower rate ofspence influences the total result of
the statistics reporting that completion rate din@students at four-year institutions
is much higher (Fry 4-9).

Obviously, socioeconomic status influences the atiocal achievement a
lot. Generally, obtaining a college education isieafor students from families with
a higher income. Cubans are said to be in a betearcial situation then for example
Mexicans or Puerto Ricans. The rate of college lemeot of Cuban high school
graduates who enrolled in undergraduate, graduaterajessional schools is the
highest among Hispanic population, reaching upst@drcent which is very close to
the rate of white students. Mexicans reached tpe88ent and Puerto Ricans only to
30 percent. Also, immigrants tend to have morenfoie problems then native-born
Latino students (Fry 9-11).

To make matters worse, a national survey of Lapiaents in Chicago, New
York and Los Angeles made by TRPtevealed that the Latino community is not

familiar with college admission processes and act®$inancial aid. Parents usually

2 Thomas Rivera Policy Institute

see <http://www.trpi.org/index.htm|>
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influence the choice and academic performanceef thildren and if they are not
informed, students do not continue with higher etion at all. Lack of knowledge
was evident among first-generation immigrants, p@revith low income and worse
educational backgrounds. The major obstacle prengefiom acquiring information
is definitely the language barrier. Several recomta¢ions were proposed in order
to increase the awareness of the Latino commuriyuia college preparation,
requirements for admission, financial aid for snideetc. It was concluded that
Spanish should be used equally with English in otdeinform Spanish-speaking
people in their native language (Tornatzky). Juostilfustration, | will mention only
two recommendations which are, in my opinion, trestpromising for a start. First
of all, a public service announcement should ctnath English and Spanish media,
which means that information is provided bilinguahd more importantly, the
number of bilingual high school teachers and collmrseshould be increased which
influences further education.

Similar to HBCUs attended by African Americans, ihas can study at
Hispanic-serving institutio’d and benefit from Hispanic Association of Colleges
and Universities, ensuring support in the formatfadarships, pre-collegiate support,
advancement programs etc. It is the only assoaatwhich represents
Hispanic-serving institutions of higher educationt only in the United States but
also in other Spanish-speaking countries. This c&son was established by
eighteen institutions in 1986 and because of rdgispanic population growth,
nowadays their number has reached nearly 450. BEwemgh Hispanic member
institutions in the United States represent leas tt0 percent of all higher education
institutions, they are preferred by more than tivods of Hispanic college students

(Hispanic Association of Colleges and Universitiétacu 101").

5.2 Educational Results of Ethnic Minorities

Although it is said that African Americans do noavie problems with
adjustment and feel more at ease at historicalBuniversities, they usually have
lower grade-point averages then those African Acaeis who attend predominantly
white universities. The reason for worse attainmerirobably of a socioeconomic
character because successful African Americanseatominantly white institutions

3 The abbreviation HIS is also widely used.
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usually come from families with better educationd anigher income. African
Americans mainly have to cope with the problem sdimilation and it was found
that a non-traditional teaching style contributdek tmost to the rapid African
American progress in education (Haniff 247-49).

“There have been many explanations for educatipnablems of African
Americans, racism, slavery, cultural disruption, rgment poverty and so
on....African Americans enter the schools system witiense of difference based on
color not on culture or nationality” (Haniff 250Asian-Americans and other
foreign-born students do not have these problenas marform very well. Their
success is supported by the argument that thegamgcious not only about colour
difference, but also about disparities in theirtud and nationality realizing the
enormous differences and therefore they orientat@rds learning. They accept new
culture but value their own at the same time. WAfecan Americans traumatized
by oppression throughout the history still have fieeling of inferiority and
separateness and many of them are ambivalent @eoception of differences in
culture (Haniff 249-251).

When we compare college enrolment of white, AfricAmerican and
Hispanic high school graduates aged 18-24 betw8&R and 1994, it is evident that
white applicants were enrolled in larger numberspite of the fact that minorities
had already open doors to university educatiohattime. Between 1981 and 1994,
the white enrolment rate grew substantially, whilee African American and
Hispanic rate grew moderately at this period. Itaiso popular among older
Hispanics to attend universities just part-time dhdy usually do not reach a
bachelor’'s degree in this form of study. In sprit@P4, whites and Asians gained
more bachelor's degrees than their African Amerieand Hispanic counterparts
which confirmed that these two minorities did netfprm as well as their white and
Asian peers (“Minorities in Higher Education”. Natial Center for Education
Statistics 13-16).

According to data from the American Council on Eation, the percentage
change in total degrees awarded to ethnic mineritieer the past decade rapidly
increased. Between 1995 and 2005, the percentagegelover this period was 65
percent and 335, 000 bachelor's degrees were adiaifeican Americans were

very successful over this period and more than kaouthe number of master's
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degrees awarded. Doctoral degrees also incredsedyercentage change was 84
percent. Hispanics nearly doubled the number oh&lac's degrees, and doctoral
degrees increased 83 percent. Also, ethnic mieeriire employed in higher

education institutions more than it used to behdligh they are successful as
college administrators and presidents, whites siitupy the majority of these

positions (The American Council on Education).

These findings definitely prove that ethnic miniest are becoming more
successful in the college and university attainntautt still, they need some help
either in some form of financial aid or better a&axé0 open information regarding
their studies and future plans concerning highercation in general. The problem of
financial support is further discussed in the foilog chapter which deals with

organisations and other forms of financing.

5.3 Minority Serving Institutions, Organisations and Financing

The progress in making colleges more accessiblethoic minorities is
evident but there are still some issues and prablehich need to be solved. For this
reason, there are various organisations and mynseitving institutions helping to
improve the condition of education. Some minorgyving institutions have proved
to work well creating reasonable conditions for anity students inhibiting feelings
of inferiority and alienation. Historically Blackniversities and Hispanic-serving
institutions described in previous chapters caralgmod choice for some minority
students but others might perceive them as a degiftam of education preventing
diversity from spreading in the American society.

Today, there are various non-profit organisatiorfping ethnic minorities
with their attainment. The nation’s largest andesltdcivil rights organisation iEhe
National Association for the Advancement of ColoredPeoplé* which was
established in 1908 in response to lynching anaiurtfeatment towards African
Americans. They were guaranteed equal rights inQGbastitution of the United
States at that time but this promise was not Kepting the Great Depression, the
activities of the NAACP focussed on economic justand at the time of the Civil
Rights Movement it was very successful with passafgmany important laws and
acts. This organisation is still very active anceded in today’s society. “The

* The abbreviation NAACP is used further in this piea.
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NAACP's principal objective is to ensure the po#ti educational, social and
economic equality of minority group citizens of téd States and eliminate race
prejudice. The NAACP seeks to remove all barridreaoial discrimination through
the democratic processes” (National Associationtfi@ Advancement of Colored
People).

Another organisation dealing particularly with Afn American higher
education isThe United Negro College Fundf which was already mentioned in the
chapter about historically Black colleges becauséfers help to these institutions in
the form of funds and technology support. The UNERhe nation’s largest and
oldest minority serving organisation which dealshwhigher education and tries to
close the educational attainment gap between Afrismericans and the majority
students (United Negro College Fund).

There are many specialized organisations and fedesaconcerned with
equal education opportunities and education as @lewilrhese institutions offer
services that minority students can take advanfizage. Most importantly, they can
receive financial assistance which is crucial fbe tsuccessful enrolment and
persistence of low-income students. Students’ dew@son whether to attend college
and their final choice of school are greatly influed by the availability of funds.
Unfortunately, federal grants have been reducedtanbally and they were replaced
by federal loans, tax exemptions, and prepaid gell@dans. Prepaid college plan is a
new mechanism of financing based on a principlé ghaents place a certain amount
of money in a contract, or they can pay monthlhysueimg sufficient resources for
tuition and fees in a set period of time in theufat Nowadays, low-income students
and minorities are attracted to credit card usdagey are in debt to private credit
card companies and after finishing their studiey thave to repay a huge amount of
money (Amaury).

In my opinion, placing the burden of financing eulividuals itself is not a
good solution. It leads to an enormous increasestoflent indebtedness which
deepens their socioeconomic problems resultingidemeducational attainment gap.
To conclude, better conditions for minority studeate ensured by various forms of
financing but just temporarily which is not desieb

!> The abbreviation UNCF is used further in this deap
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5.4 The Benefits of Racial and Ethnic Diversity in Higler
Education

Americans are used to the fact that their socetery diverse and they realize
the importance of interaction with different ethminorities from early childhood in
order to perceive the pluralistic society as a norm

In 2000, American Council on Education made a mesean benefits of racial
and ethnic diversity in higher education. It wasiadaded that diversity is very
beneficial in college life because young peopleiafieenced a lot in this stage of
life. The college experience and interaction wiglojple of different racial and ethnic
origins are the key elements for the formulation b®haviour and opinions.
According to this report, racial and ethnic diversin higher education benefits
individual students, higher education institutidmg also the economy and society as
a whole (Milem and Hakuta 49).

Diversity benefits individuals in many important yga Exposure of students to
racial and ethnic diversity has a positive impagttbeir educational experiences.
Students who interact with diversity are said tavb@e academically motivated and
better at critical thinking. Most importantly, thégarn how to interact with people
from different backgrounds. They are more likely lave greater sense of
community and tolerance towards different minositiwhich decreases the gap
between minority students and the majority. Gehgrdlverse surrounding enriches
educational environment on campus and contributesexchange of different
experiences. Diversity also affects higher educatisstitutions and their teaching
practices. Moreover, colleges supporting higheediity often engage in researches
which expand the knowledge of issues related toi@tl. It is also believed that
diverse work teams support creativity and innovatmn the workplace which
contributes to the positive progress in economataseas well (Milem and Hakuta
49-59). Societal benefits can be described by dHewing citation: “Students who
have been exposed to greater diversity are moedylifo demonstrate increases in
racial understanding, cultural awareness and agti@t, engagement with social
and political issues, and openness to diversity @mallenge” (Milem and Hakuta
68).
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CONCLUSION

The aim of my bachelor thesis is to make a comgealysis of ethnic
minorities in the process of higher education it emphasis on African American
problem throughout history because they actuallgnep the question of equal
opportunities in higher education for ethnic mities.

African Americans had been slaves for centuries ereh though they were
guaranteed equal rights in the Constitution oflinéed States, they still had to bear
the oppression which was very humiliating for themheir struggle for equal
opportunities in higher education began more theergury and a half ago when
some of them were allowed to study at universibiesolleges together with the rest
of the society, in other words with the white méjorThere were several milestones
in the history of higher education for ethnic mities which pushed opportunities
for them forward very fast. The most important taghpoints were definitely the
Civil War and the Civil Rights Movement. The Ciwilar can be described as the
period of establishing institutions of higher edima During the Civil Rights
Movement African Americans seriously demanded eaumdortunities in various
sectors and finally they received some responga tie public. The period of the
1960s and the 1970s is characterised by studeisinggradmission riots, affirmative
action policies and the phenomenon of reverse icigtation which even deepened
the problem of admission opportunities. This periads very turbulent and
beneficial but a lot of racial prejudices and disaon African Americans also
occurred.

Access for ethnic minorities in higher educatiodatp is taken for granted but
were it not for African Americans and the Civil Rig Movement, ethnic minorities
could not benefit from so many opportunities theyvd today. | have found that
various barriers and social factors still mattertaday’s society. The prevailing
problems of ethnic minorities concern the raciakcdmination and financial
problems. Although the American society has stattethbel racial issues as class
issues often related to economics, and the termgyolof words like equal
opportunity or equity are substituted by the terdiversity, it is important to stress
that the problems are still present and more & fee same and this issue is given

only a different name.

32



Hispanics are also covered in my bachelor thestswise they play a very
important role in today’'s American society congtitg the largest ethnic minority
which is rapidly growing. According to latest estites, they are slowly becoming
the majority. Hispanics are deterred from higheuoation because of various
barriers they have to face. These barriers are Iynéimancial problems, family
expectations to work after finishing high schoatddinally unfamiliarity of both
students and their parents with financial aid anskfble options to study for students
from lower income families.

Fortunately, there are many non-profit organisaiand associations working
hard on this issue and their activities are extempdMoreover, the pace of life which
is typical for the 2% century contributes to faster processing and exgdeof
information. Hopefully, ethnic minority studentsveathe access to the internet, at
schools at east, and they can find there the irdbon which is relevant for them.
This condition contributes to their better awaranaishigher education and improves
their preparedness at the same time. It is veghlikhat the situation will improve
quickly because of today’s information and techgglage which evolves in a very
high speed.

A contribution of my thesis is to realize that tha@re a huge number of issues
to be examined in this area of study and many problare waiting to be solved in
the future. Undoubtedly, this topic deserves deepailysis in order to give us more
profound understanding of all the problems relai@dequal opportunities in the
American society. | assume that it is very impadrtém make a systematic and

unbiased research but | am aware of the fact th&nhot an easy task to do.
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RESUME V CESKEM JAZYCE

Spojené staty americké jsou multikulturni spotesti, ve které seistavaji
lidé nejiiznéjSiho pivodu z fiznych ¢asti s¥ta. Historie pichodu imigranti, jejich
vzajemnych geti a asimil&nich proces je velmi obsahla a zajimava. Ma prace je
vSak zamifena na oblast vzthvani etnickych menSin na americkych vysokych
Skolach. Konkrété se zabyva jejich socialnim postavenim, problényghadisky
pro jejichteSeni, a v neposledfdd také ginosem etnickych mensin pro spalest
jako takovou.

V Gvodni ¢asti prace jsouipdstaveny nejp@tngjSi etnické mensiny. Jejich
procentualni zastoupeni je doloZeno informacenaka 2000, kdy prokhlo itani
lidu. Aktualni gitani lidu probihda i tento rok, ale informace nejgest zpracovany,

a proto nebyly pouzity. Z tohotoudodu se musime spokojit se starSimi Udaji.
Kapitola pojednavajici o mensSinach je d@pla gilohami, které dokresluji vyznam
téchto informaci a jsou zde umisy proto, abychom si wdomili dulezitost
postaveni mensin v dnesni spwlesti. Dle gitani lidu provedeného roku 2000 jsou
nejpaietrgjSimi mensinami Latinoameiané, Afroametiané a obyvatelé asijského
puvodu. V budoucnu jefpdpokladana nastajici tendencethto mensin. Vzhledem

k riznorodosti mensSin a rozsahlosti problematiky ténjseém se zatila pouze na
dvé mensiny, pedevsim na Afroamesany v pfibéhu historie a na s@éasny problém
Latinoameréani. Uvedla jsem také zfiné rozdleni jednotlivych ty vysokych
Skol, coz je dlezité pro dalSi orientaci v mé praci.

V kapitole, ktera se zabyva mensSinami okegaou rozebrany igkazky v
procesu vz#lavani. Ty se vSak netykaji pouze etnickych mengie daji se
aplikovat na jakéhokoliv vysokoskolského studerdato edevSim ze slabSiho
socialniho zazemi. V této kapitole jetrazreno, Ze bariéry v procesu vdévani,
kterym musi etnické menSinelit, stale petrvavaji, a to i festo, Zze se situace
v otazce rovnopravnostitime jevit jako vyeSena. Skutmost je vSak takova, Ze toto
téma je neustale aktualni a zasluhuje si velkowpmst. V dnesSni d@bse totiz
zmenila pouze terminologie, zatimco problémfstavaji stale newgSeny. Pojmy
jako je rovnostéi rovnost gilezitosti byly nahrazeny terminem diverzita neboli
raiznorodost. Rasové problémy js@asto zamnovany za socialni a ekonomické

nerovnosti ve spotmosti. Za deformovani reality a navozeni zdanliv
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bezproblémového prasdi v této oblasti mohou &dvaci prostedky a samazjme
celd americka spataost jako takova. #estoze filezitosti v oblasti vzélavani na
vysokych Skolach neustale hataji, a to nejen pro etnické mensiny, objevuji se
dalSi grekazky a problémy, které jim situaci ve ¥&vani z€zuji. Mezi getrvavajici
potize pat predevSim podd®vani dostainého mnozstvi informaci ze strany
strednich Skol a nedostatek firtam vypomoci ve formy granfi. Se sotiasnou
ekonomickou situaci a pefbou vysokych Skol zvySovat Skolné, a s nim spojené
razné poplatky, se problém financovani §gdtohlubuje.

Téma Afroametiani je pro tuto praci sfejni, a to z dvoda jejich zasluh
v oblasti vzdlavani a prosazovani zajnetnickych mensin. Afroameané byli po
n¢kolik staleti otroky. Po zruSeni otroctvi jejich miujici status ve spaiaosti
pietrvaval a situace se radik&lameénila az v ptibéhu padesatych az sedmdesatych
let dvacateho stoleti, kdy se Afroandané pro nednosnost situacgejeé postavili
za sva prava.

Jiz na poatku devatenactého stoletiékteri Afroamertané absolvovali
vysokoskolské studium, ale jednalo se pouze o \kyjinfPostupg si kElosSi na jihu
Spojenych stétzatali uvédomovat patebnou pracovni silu, kterou by mohli vyuzit
ve swij prosgch. Velmi vypaitavi byli predevSim misiond kteri méli zajem o
nabor novych lidi do svyctad, aby jim pomohli v &ni viry. Z €chto divoda zatali
zakladat vysoke Skoly vyhradimpro Afroameréany, a to i pesto, Ze se obavali
naristu afroamerické inteligence, kter4 by se mohtat zbbZadovat rovnopravnosti.
Nutno podotknout, Ze Uroiig¢échto vysokych Skol byla velmi omezena. Uvadi se, Ze
obsah dgiva byl svou narénosti srovnatelny scivem na Skolach zakladnictemuz
zatali klast odpor afroametii pedagogove, profeio a odbornici v oblasti
vzdklavani. Tito lidé se zajimali o procesy ve ¥&yani a angazovali se v boji o
lepSi dostupnost k informacim. V mé préaci podobozebirdm ndzory a myslenky
dvou velmi vyznamnych pedaggjimiz byli Booker T. Washington a Dubois.
Jejich predstavy sefasto liSily a panovala mezi nimi zitvea rivalita. RPesto oba
svymi myslenkami vyrazhprispeéli k rozvoji vzélavani pro mensiny.

V dobs swtovych valek se Afroamet@né hromadh sthovali na sever a
z&pad Spojenych statkde ngli vice prilezZitosti ke studiu. Vztlani Afroameréané,
ktefi se postup® vraceli do svych rodnych domibypredevsim na jih, napomohli

k Sikeni novych mysSlenek a rozvoji inteligence mezi afn@rickou spoknosti.
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Velkd ekonomicka depres#datych let s sebouimesla vinu soudnich spigrkteré
se stavly proti doktrire z roku 1869 stanovujici rovnost v rdmci segregdie.
jednom zé&chto soudnich sp@r ktery prokthl roku 1954, soudce dodpk
rozhodnuti, Ze segregace je nelegalni a protikorieti Toto rozhodnuti, tzvBrown
PrestozZe ¥tSina Skol rozhodnuti ignorovalaijdeme toto obdobi oztia za paatek
desegregaiho procesu.

NejvétsSi zneny ve spolénosti @inesl az samotny boj za &dnské svobody,
ktery probihal ve Spojenych statech vul@hu padesatych a Sedesétych let dvacatého
stoleti. Problémy, které vyustily v tento boj, seaty projevovat jiz v do§ kdy se
Afroamercané hromadh sthovali zjizni zemdélsky orientované oblasti do
severnich rést. Zde museli obstéat ¥zkych Zivotnich situacich a doslova bojovat o
pieziti. TeéZké Zzivotni podminky, vysokd neza&stnanost, nemoznost studovat,
svobodi se projevit, a jejich pocit vyhadti ze spolénosti, vyustily ve velké
nepokoje vedené vyznamnymiidci jako byli nap. Martin Luther King nebo
Malcolm X. Tyto spoléenské zmny zpisobily, Ze vysoké Skoly Zali prijimat
Afroamertany, aniz by sglovali podminky pijeti. Mnohdy stédilo, aby jejich
chovani bylo pouze bezproblémové. Takova politigaokych Skol zaficinila, ze
Afroameriané pestali mit zajem o vysoké skoly, které byly zaloZzgghradré pro
né. Rada &chto instituci poté muselaelit existenim problénim & dokonce
skortit svoucinnost.

PrestoZe Bkteré vysoké Skoly jiz ned#li s piijimanim Afroameriani a
ostatnich menSin iffiS§ vyrazné problémy a&ekym zpisobem se vzdy musely
podidit, naSly se i takové instituce, kteréiesprotestovaly a probihaly zde lilé
nepokoje. Spousta Afroaméaini musela podstoupit boj s institucemi, které se
stawly na odpor a nechlly jim umoznit studovat na jejich akademickédp. V mé
praci jsem zminila pouze nejvyzna¥Bi osobnosti, které sesmito udalostmi
proslavili, a stali se tak prvnimi afroamerickymiudenty na svych vysnych
Skolach. Mezi tyto osobnosti @it James Meredith, Viviane Malone and James
Hood. | ges protesty a policejni zasahy byl zagishto studenit na jimi zvolenou
vysokou Skolu usgsny.

Tento dynamicky pibéh udalosti ve spotaosti byl navic umoain tim, Zze v

sedmdesatych letech probihaly stavky a nepokogrékorganizovali fedevsim
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studenti. Projevy nespokojenosti se tykaly imjjSich spoléenskych problérin
jako byly napiklad valka ve Vietnamu, svoboda projevu #etpravajici rasoveé
problémy.

PrestoZze bylo Afroamefanim vtomto obdobi umoZno studovat na
béZznych vysokych Skolach, proces walanic¢i osnovy nebyly nijak upraveny pro
potreby jejich etnické rozdilnosti.iBtup ke studedtn a studijni podminky samotné
mely byt tedy pro vSechny studenty stejnéicV Afroameriamim se vSakcasto
projevovalo diskriminéni chovani, jak ze strany spolufaktak ze strany
vyucujicich. Proto zéali sepisovat své pozadavky na zlepseni situaeeé itasilali
piimo vedeni Skoly. Otazku rozdilné osnovy dazani pedmétu afroamerickych
studii fesSil jiz zmirgny pedagog Dubois, kteryémoval své Usili vylepSovani
podminek v oblasti vadavani pro Afroametiany. Studenti mezi svymi pozadavky
dale zahrnovali nagklad oddlené loZnice z @vodu lepSiho zdenéni bez moznosti
rasového napadeni nebo fidah pomoc a poradenskdainnost ve vzdlavani. Dle
nazoru ®kterych studerit by méla byt afroamericka studia pod vedenim
Afroameriani, pravdpodobré kvili nezaujatému zjsobu podani vyuky. Bohuzel
studenti Astali ¢asto nevyslySeni a v obtiznych situaci¢hgpudiu si museli poradit
sami.

Velmi aktualnim problémem je i nadale tzv. afirmati akce, lépeaeceno
pozitivni diskriminace. Ve Spojenych statech sekkétm jedna o vyhodna opani,
kterd napomahaji menSindm k prosazovani svych pvgwaxi to znamena, Ze
v pripadt piijimani etnickych mensin na vysoké Skoly je brardedhi na jejich
puvod. Nekteré instituce se totiz domnivaji, Ze timto chdw@npodporuji
raiznorodost, coZz napomaha jedt vétSimu obohaceni dnesni pluralitni americké
spole&nosti. Tyto vyhody pro menSiny s sebou vSakngseji i jedno velké
negativum. Tim je samotny fakt, Z&t$inova spolénost se citi diskriminovana na
Ukor mensSin. Protodkteré vysoké Skoly upustili oddhto zvyhodujicich opaiteni a
v n¢kterych statech byla pozitivni diskriminace Uplrakazana. Diskuze nad timto
problémem probihd dodnes a je jen otazkou nazade, j¢ toto poinani pro
spole&nost prospsSnéci ne.

Dalsi diskutabilni zaleZitosti je stasny vyvoj vysokych Skol, které byly
puvodre zaloZzeny pro Afroamatany. Zajem o studium nadhto Skolach vyrazh

klesl jiz v dol&, kdy bylo Afroamertanim umozrno studovat nadinych Skolach,
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a tato tendence neustéle ista. Nekteré Skoly pro Afroametany tak ukogily svou
¢innost UplR, a ty co setrvaly, se snazi ziskdfzpgn student vSech narodnosti.
Prestoze Afroametané tvai vétSinu zdjema o studium nag&chto Skolach, dnes jiz
neplati, Ze by byly vyhradmpro ré. Zastanci existenc€dhto instituci tvrdi, ze diky
nim jsou afroametti studenti podporovani ke zdravému seldewni a citi se
v tomto prostedi mnohem |épe. Jini zastavaji nazor, Ze tytoySkal swvij Gcel
splnily v dol# segregace a jejich existence je v dnesnidmzFednetna. Podle
nich by separatistické tendence ve vyuce a ve &padti jako takové neély dale
pietrvavat.

Posledni kapitola sesmuje sodasnym trentim a problémim na vysokych
Skolach. Jsou zde popsany nejvyznginproblémy Latinoametani v procesu
vzklavani. Tuto skupinu obyvatelstva jsem zahrnulass#té prace proto, Ze je
v souwasnosti nejpéetrej§i a nejrychleji rostouci mensSinou, kterd spoldtity
podstatnou¢ast amerického obyvatelstva. Proto je nadmitiledité jim zajistit
kvalitni vzdlani, jelikoz navenek prezentuji celou americkowlagmost. Velké
procento Latinoametani tvrdi, Ze je pro & vysokoskolské vzdani velmi dilezité,
a [resto tyto instituce iliS nevyuzivaji. Dvody jsou fizné. MiZze za to obtiZzna
finan¢ni situace, pedevsim no¥ piichozich imigrant. Déle @ekavani rodiny, ze po
skorteni stedni Skoly zanou mladi lidé ihned pracovat a pomahat s uZivefssto
velmi patetné rodiny. Velmi frekventovany je také Upiny rjemanebo neschopnost
ze strany rodii o ziskani jakychkoliv informaci o dalSich mozZnohtestudiaci
dostupnych grantech. Uvedené problémy jsou mnokidinpu, pra@ si tito studenti
vybiraji dvouleté programy, které jsou pré melmi atraktivni.Casto také voli
dalkovou formu studia a jetbné, Ze se studenty stavaji lidé vieegdhim ¥ku, kteri
si chgji pouze prohloubit svou specializaci.

Problémy Latinoametani ve Skolstvi a divod jejich neusgchu tkvi
predevsim v jazykové bai€ Pro zlepSeni podminek ¥igtupu k informacim o
moznostech vadavani a v procesu vtvani samotném, je pra wlilezité pouzivat
krom¢ anglictiny jejich rodny jazyk, kterym je SpaiS§tina, coZ je mimo jiné druhy
negetrgji uzivany jazyk na sité. Pokud se Latinoameéané neciti dale na Bznych
vzklavacich institucich, maji moznost studovat na &kolutenych gimo pro &,

stejre jako Afroamertané.
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Z pouzitych zdraj jsou patrné pozitivni vysledky ve wddvani etnickych
mensSin. V poslednich letech hatd pdet pihlaSenych studeait i mnoZstvi
ziskanych titul. Presto Ize obecnkonstatovat, Ze Afroameané a Latinoametané
nevykazuji tak dobré studijni vysledky jakeéldsi a Asiaté. | pes zjevny pozitivni
pribéh v oblasti vzdlavani, musi etnické menSinyasto vyhledavat pomoc u
raznych organizaci a jako kazdy vysokoskolsky studeatuji i zfgisob financovani
svych studii. Z vodu nedostatku financi a neochoty &tabskytovat granty, se
dnesni studenti stavaji dluzniky a neni to pfaic neobvyklého. V zaru prace se
zabyvam pinosem etnickych mensin pro spaiest. Ta je diky tznym etnickym
odliSnostem obohacena o rozdilné nazory, nové nks$ea celkov je utvdena
spole&nost, ktera je vice tolerantni a atena novym napaiain.

Domnivam se, Ze je v procesu vwl&vani mensin poeba provést hlubsi a
objektivrejSi analyzu. Svou praci povazuji za pouhy nastino tgajimavé
problematiky a jeji inos spauji v uvédoneni si, Ze toto téma skryva dalSi uskali a
problémy, kter&ekaji na odhaleni a y¥§Seni. Hlavni podstatou mé bakalk& prace
je proniknout do tématiky etnickych mensin &dwemit si, Ze sehravajiutezitou roli

v kazdé spolknosti.
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Cilem prace je podat zakladni informace o &adani etnickych menSin na
americkych vysokych Skolach, konkrétrAfroamertani a Latinoametiani, a
zmapovat jejich satasnou situaci. Na zakladdostupnych informaci popisuji
Afroameriany v pfibéhu historie vysokého Skolstvi a jejich postupny Izg
rovnopravnost v této oblasti. Diky vyvolanym nepjdko a obdobi boje za ¢anské
svobody v padesatych a Sedesatych letech dvacstéleti se spotmost zgala vice
zajimat o mensiny a jejich prava. P¥avtomto obdobi zaznamenalo vysoké Skolstvi
nejwetsi posun kufedu. DalSim tématem je také problém Latinoataedi,coz je v
souwasnosti nejpéetrejSi menSina, kterd vtéto oblastieli fadk probléni.
Problematika menSin obetie velmi obsahla. Proto jsem se zdia predevsSim na
oblast sociélni a sféru mezilidskych vziah
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Appendix no. 1: Picture no.1: Minority PrevalencecArding to Census 2000

slas
11

Ll -
T

0__100 Miles 0 100 Mile

[ | Hispanic or Latino

|| Black or African American
B Asian

E American Indian

]

Two or more races, not Hispanic or Latino

Source: U.S. Census Bureau. “Mapping Census 200@& gJeography of U.S.
Diversity”.

<http://www.census.gov/population/www/cen2000/dfid§censr01-104.pdf3

% The source is graphically adapted by the authathefthesis because of inappropriate technical
parameters.



Appendix no. 2: Chart no 1: African American Popiaia in 2000
Black Population by Sex: 2000

(Data based on sample. For information on confidentiality protection, sampling error, nonsampling error, and definitions, see
www.census.gov/prod/cen2000/doc/sf4. pdf)

Black alone or in combination
Black alone ;
with one or more other races
Sex

Percent of U.S. Percent of U.S.
Number population Number population
BOth BAX0S o e s e R 34,361,740 12.2 36,213,467 12.9
MEIB e e A A S 16,284,366 58 17,183,425 6.1
=11 ([ . 18,077,374 6.4 19,030,042 6.8

Source: U.S. Census Bureau, Census 2000 SpecialtRefWe the people: Black in
the United States”. Issued August 2005 by Jass&l@Xinnon and Claudette E.
Bennett

<http://www.census.gov/prod/2005pubs/censr-25.pdf>

Appendix no. 3: Chart no.2: Hispanic Populatio2@®0
Hispanic Population by Origin: 2000

(Data based on sample. For information on confidentiality protection, sampling error,
nonsampling error, and definitions, see www.census.gov/prod/cen2000/doc/sf4.pdf)

- Percent of U.S.

Type of origin Number population

L= | 35,238,481 12.5
Mexican ...t e e e 20,900,102 7.4
Puerto Rican ...t e 3,403,510 1.2
Cuban. ... ... e 1,249,820 0.4
Central American’ . ... ... i 1,811,676 0.6
South American®. . . ... ... 1,419,979 0.5
Dominican ....... ... i e 799,768 0.3
Spaniard. . ... ... 112,999 e
Other Hispanic®. ... ....ovii i 5,540,627 2.0

Source: U.S. Census Bureau, Census 2000 SpeciabriRegWe the people:
Hispanics in the United States”. Issued Decembéd 2y Roberto R. Ramirez

<http://www.census.gov/prod/2004pubs/censr-18.pdf>



Appendix no. 4: Chart no 3: Asian Population in @00
Asian Population by Detailed Group: 2000

(Data based on sample. For information on confidentiality protection, sampling error, non-

sampling error, and definitions, see www.census.gov/prod/cen2000/doc/sf4.pdf)
Detailed Asian Detailed Asian group alone
group alone or in combination
Detailed group

Percent of U.S. Percent of U.S.
Number population Number population
Total ........... 10,171,820 3.61 211,859,446 4.1
Asian Indian......... 1,645,510 0.58 1,855,590 0.66
Cambodian.......... 178,043 0.06 212,633 0.08
Chinese............. 2,422,970 0.86 2,858,291 1.02
Filipino.............. 1,864,120 0.66 2,385,216 0.85
Hmong.............. 170,049 0.06 184,842 0.07
Japanese............ 795,051 0.28 1,152,324 0.41
Korean.............. 1,072,682 0.38 1,226,825 0.44
Laotian.............. 167,792 0.06 196,893 0.07
Pakistani ............ 155,909 0.06 209,273 0.07
Thai................ 110,851 0.04 150,093 0.05
Vietnamese.......... 1,110,207 0.39 1,212,465 0.43
Other Asian.......... 2478,636 0.17 *561,485 0.20

Source: U.S. Census Bureau, Census 2000 SpecialtRef\We the people: Asians
in the United States”. Issued December 2004 byahes J. Reeves and Claudette E.
Bennett

<http://www.census.gov/prod/2004pubs/censr-17.pdf>

Appendix no. 5: Categories of Race According to Neemsus Format

63 Race Categories

6 Race alone categories
+15 Categories of 2 races
+20 Categories of 3 races
+15 Categories of 4 races
+ 6 Categories of 5 races
+ 1 Category of 6 races

~ B3 Possible combinations

Source: <http://www.census.gov/mso/www/rsf/raceldéd@15.htm>
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