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Anotace

JAKLOVA, VERONIKA. Bilingvni zici Ceské Skoly bez hranic Londyn: Strategie
vychovy a sebeidentifikace. Hradec Kralové: Pedagogicka fakulta Univerzity Hradec
Kralové, 2019. 112 s. Diplomova prace.

Diplomova préce je rozdélena na ¢ast teoretickou a praktickou. Teoretickd ¢ast prace
je zamé&fena na uvedeni do problematiky bilingvismu, vymezuje termin bilingvismus
a predstavuje dalsi pojmy snim spojené. Nasledné¢ se prace vénuje typologii
bilingvismu a uvadi metody bilingvni vychovy a faktory ovliviiujici bilingvni situaci
jedince. Rovnéz je zde piedstaven projekt Ceské skoly bez hranic.
Prakticka cast je zaloZzena na kvalitativnim vyzkumu. Jeho cilem je charakterizovat
jazykové situace a komunikacni kompetence zakti druhého stupné zékladnich Skol
navitévujicich Ceskou $kolu bez hranic v Londyné, zjistit, jaké strategie bilingvni
vychovy si stanovili rodi¢e zaki a v neposledni fad¢ zjistit, jaky je postoj zaka k
jejich Kulturni identité, k Cestiné a Ceské kultufe. Potfebné informace jsou ziskany
prostfednictvim polostrukturovanych rozhovort s rodi¢i a na zdklad¢ zacastnéného
pozorovani. Nasledné jsou rozhovory vedeny s zaky. Cilem je zjistit postoj Zaku k
vlastni kulturni identité, k cestin€ a Ceské kultute. Na zdklad¢ ziskanych informaci
jsou  zpracovany  pripadové  studie  déti,  vyrustajicich v bilingvnim

prostiedi. Vysledky vyzkumného Setieni jsou analyzovany v zavéru praktické ¢asti.

Klic¢ova slova: bilingvismus, bilingvni vychova a vzdé€lavani, identita, bilingvni

rodina, komunikaéni strategie, Ceska Skola bez hranic
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Abstract

JAKLOVA, VERONIKA. Bilingual Pupils of the Czech Scool without Borders
London. Hradec Kralové: Faculty of Education, University of Hradec Kralové, 2019.
112 p. Diploma Thesis.

This diploma thesis is divided into two parts — theoretical and practical. The
theoretical part deals with the phenomenon of bilingualism, it defines the term
bilingualism and it introduces other terms connected with it. The types of
bilingualism, the methods of bilingual education and upbringing are mentioned in the
thesis as well as the factors which can influence a bilingual individual’s language
acquisition. One chapter focuses on the introduction of the project Czech School
without Borders. The practical part is based on a qualitative research study. The aim
of the research is to comment on the way and the level of language acquisition and
communicative competences of pupils attending a lower-secondary class of Czech
School without Borders in London, to find out which bilingual education strategies
were chosen by pupils” parents, and lastly to find out the way pupils identify
themselves concerning Czech culture, tradition and Czech language. The information
needed was gained with the aid of quantitative research methods —semi-structured
interview, participant and non-participant observation. The case studies of pupils
growing up in bilingual environment were written using the information. The

analysis of results of the research is included in the last chapter of the practical part.

Keywords: bilingualism, bilingual education and upbringing, identity, bilingual

family, communication strategies, Czech School without Borders

List of Abbreviations:
CSWB The Czech School without Borders
CSWBL The Czech School without Borders London
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INTRODUCTION

The issue of bilingual education and upbringing is starting to concern more Czechs
than before. Thanks to globalisation, opened borders, increasing migration and rising
popularity of travelling and getting to know new nations and cultures the number of
mixed marriages or life-partnerships is on the rise too. More and more children grow
up in a multilingual environment being brought up bilingually. Parents face the
problem of deciding on a suitable strategy for upbringing since the environment in
which a bilingual child grows up and gets to know the reality around him has a
crucial impact on forming of his personality and his language development.

Therefore, we should pay more attention to the phenomenon of bilingualism.

There are many educational organizations and associations providing education in
Czech language to those children who are living abroad and are brought up
bilingually by their parents. These organisations also often function as cultural
intermediaries as they introduce children to Czech culture. The London branch of
Czech School without Borders is one of those. The author of the thesis gained some
experience regarding bilingual education by working with pupils attending the Czech
School without Borders London during her internship within Erasmus Plus
Programme. Having become more interested in the phenomenon of bilingualism she
decided to deal with it further.

To provide overall description of the phenomenon of bilingualism would be exacting
or, more likely, impracticable. The phenomenon is being studied by many experts of
different study fields — psychologists, sociologist, pedagogues or linguistics which
proves its complexity. It would be very difficult to grasp the phenomenon as a whole
since there are so many factors influencing the shape of each individual’s
bilingualism. The impossibility to generalize the phenomenon makes it so unique.

The thesis aims to analyse strategies employed by parents of bilingual pupils
attending a lower-secondary class of CSWBL not only by focusing on their effects
on the pupils” language acquisition, language dominance and communicative
competences, but also by ascertaining parents’” perceptions of bilingual education
based on the strategies. Last, but not least, the thesis aims to detect possible factors

influencing the bilingual children’s identification with Czech culture, traditions and

10



Czech language. The diploma thesis consists of seven chapters. The first three
chapters contain the theory which is mirrored in the four remaining chapters covering
the research itself. The participant observation and semi-structured interview were
employed as main research methods for collecting all the needed data. The practical
part includes four individual case studies of the pupils growing up in bilingual
environment drawn up by using the gathered data.

The text is based on works of Czech authors, however, most resources comprise of
works of foreign authors, as the phenomenon of bilingualism is more discussed
abroad. All the original Czech language texts and passages used in this thesis have
been translated by the diploma candidate herself. Direct quotations from both Czech
and English texts are written in italics, just as all quotations of the research
participants — pupils and their parents. A bilingual child is referred as “she” in the

last two chapters since the research sample of bilingual pupils consists of girls only.
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THEORETICAL PART

1. BILINGUALISM

Nowadays, more than two-thirds of the world population grow up in a bilingual
environment. That is a fact that cannot be ignored. In the era of globalization and
open borders, people have more possibilities. They are free to move across the
countries, they seek jobs, make connections and enter relationships. The number of
language mixed marriages or partnerships is constantly increasing. More and more
families stay abroad because of work. Therefore, all the family members are exposed
to the language of the local community and have to acquire it. Naturally, the number

of bilingual children is on the increase as well (Morgensternova et al., 2011, p.20).

The website Ethnologue: Languages of the World presents a catalogue of all known
living languages in the world to this day. According to the findings mentioned by
Gary Simons in the newest 19" edition, there are over 7 000 languages being spoken
worldwide. Grosjean claims that “(w)ith so many languages in the world (...), a lot of
contact is bound to take place between people of different language groups”, which
results in the phenomenon called bilingualism (2010, p. 5).

Before addressing the issues of bilingualism, definitions of several crucial terms,

such as communication, speech and language, need to be established.

1.1 Communication, Speech and Language

As many languages you know, as many times you are a human being.
(Slavic saying)

Man is a social animal. Therefore, the ability to communicate with others is crucial
to all people in order to fulfil their needs and maintain their social status.
Communication is the process of information exchange. It is the ability to use
wordage for entering interpersonal relationships and sustaining them. No society can
exist, let alone develop without communication (Klenkova, 2006, p. 25-26). The
same is stated by Murphy when he says that in terms of physical and social evolution

of the mankind, humans became real humans only after they started using language
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(2004, p. 38). Klenkova adds that communication can be understood as an interaction

— it is a mutual and reciprocal influence between two or more systems (2006, p. 25).

Victor Lechta speaks about speech communication. He states that speech is the
ability to use language intentionally as a complex system of signs and symbols in all
its forms (as quoted in Klenkova, 2006). Jedlicka defines speech as a human
biological attribute and a system whereby information is being transmitted via
language (Skodova, Jedlicka et al., 2003, p. 89).

The term language has been defined by many. For instance, Noam Chomsky regards
it as “a set (finite or infinite) of sentences, each finite in length and constructed out of
a finite set of elements” (2002, p. 13). Bruce Goldstein defines language as “a system
of communication using sounds or symbols that enables us to express our feelings,
thoughts, ideas, and experiences” (2008, p. 294). Language is what connects people
and despite not being the only type of interpersonal communication, it is the type of

utmost importance.

As mentioned above, there are over 7,000 living languages in the world. Grosjean
claims that this number may rise or fall depending on how one defines a language as
compared with a language variety — dialect (2010, p. 5). It is difficult to linguistically
distinguish a language from a dialect since we all speak a dialect and we all have an
accent. Besides, linguistic boundaries seldom correspond with geographical or
political boundaries. Some dialects are more prestigious than others. These dialects
are considered to be languages. A language is a dialect officially used in education or
administration of the country, it has a written form and has been standardised.
Language is just a social and political label attached to an officially recognized
dialect (Harding-Esch and Riley, 2003, p. 10-11).

1.2 Definition of bilingualism

According to The Oxford English Dictionary, the word bilingualism means fluency
in or use of two languages. As a matter of fact, the definition of bilingualism is more
complex. As pointed out by Mackey in The Description of Bilingualism, the field of
bilingualism is interdisciplinary and is studied by sociologists, psychologists,

ethnologists, linguists or educators (as quoted in Hoffmann, 1991, p. 7). Different
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approaches to the issue cause variety and disunity of existing definitions of
bilingualism. It is not even possible to create a universally valid definition of
bilingualism for bilingualism studies take place under various social, cultural and

situational conditions (Kropacova, 2006, p. 17).

Some definitions of bilingualism will be introduced in the following subchapter.
Each of them explains the issue from a different perspective. Also, the definition

which the thesis is based on will be established.

Bloomfield presents a definition based on the speaker’s proficiency: “Bilingualism
(is) native-like control of two languages”. Haugen opposes Bloomfield in saying that
it is almost impossible for a bilingual person to master perfectly both languages at
the level of a native speaker (as quoted in Grosjean, 2010, p. 22). Harding-Esch and
Riley add that it is impossible to describe exactly what perfect command of a
particular language involves. Nobody speaks the whole of a language, even if it is his
mother tongue. Every one of us speaks parts of our mother tongue. And so does a
bilingual speaker. He speaks parts of two languages. Parts that rarely coincide
precisely. These parts should be perceived as different tools for different purposes
(2003, p. 22).

Another definition based on proficiency was given by Haugen: “Bilingualism is
understood (...) to begin at the point where the speaker of one language can produce
complete, meaningful utterances in the other language” (as quoted in Harding-Esch
and Riley, 2003, p. 23). This definition is not anywhere near to cover the actual
meaning of being bilingual. According to it, a bilingual person can be basically
anyone who learns foreign language and has gained decent competence in speaking

that language.

Mackey comments on bilingualism from the aspect of use: “The phenomenon of
bilingualism (is) something entirely relative. (...) We shall therefore consider (it) as
the alternate use of two or more languages by the same individual” (as quoted in
Harding-Esch and Riley, 2003, p. 23). What this definition does not include is the

frequency of language use and the speaker’s language competence.

The next definition of a bilingual individual presented on the Czech School without
Borders web is based on the identification as it says that being bilingual does not
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only include the ability to speak perfectly, but also the ability to absorb different
culture, traditions and customs. Bilinguals identify themselves with a different nation

by learning a language.

Bilingualism is a complex psychological, linguistic and socio-cultural phenomenon,
which cannot be objectively measured or studied. Every bilingual individual is
different. Every bilingual person’s language situation is different — language
strategies chosen by parents can vary, the level of language competencies and
language acquisition differ; situations when they use both languages may be distinct
as well as their attitude towards both languages, language communities and their
culture or the extent to which they identify themselves with both languages and both
cultures. No definition seems to cover all of these aspects. However, if we combine

some of them, a satisfactory definition will be created:

“A bilingual is an individual who has the ability to use two languages alternately in
communication with others, depending on the situation and environment in which the
communication takes place; this individual does not necessarily have to use both languages
every day and one of the languages may be dominant to some extent” (Stefanik, 2000, p. 17).
Listening with comprehension is the minimal language competence a bilingual individual has
in both languages (Muhié¢, as quoted in Svatotiova, 2015, p. 12). [At the same time, a]
bilingual person is someone who identifies with both languages, both language communities

and their cultures, at least partly” (as quoted in Kropacova, 2006, p. 24).

This definition, in spite of being rather lengthy, will be considered as crucial for the
purposes of this thesis for it covers all relevant aspects.

1.3 Classification of Bilingualism

Just as there are multiple definitions of bilingualism, there also multiple competing
classifications of this phenomenon. This is, of course, caused by the existence of
several criteria according to which bilingualism may be classified. Not all experts
agree on all criteria and each author might advocate a slightly different approach to
the classification. For this reason, an exhausting overview of existing divisions is
very difficult to deliver (Kropacova, 2006, p. 27).

The crudest division is based on the criterion of the number of speakers, i.e. whether

there is a whole community, or a single individual speaking two languages. Hence,
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we may distinguish between collective and individual bilingualism (Kropacova,
2006, p. 28). This distinction is somewhat related to the notion of the so-called
“folk” and “elitist” bilingualism, respectively. The former is characterised by the
necessity on the part of an ethnic minority to use a non-native language within a
single state in order to function and survive, whereas the latter can be deemed a
privilege of well-situated families who want to ensure the best education for their
children. In the first case, bilingualism is imposed upon a minority by the education
system of the given country — contrary to the other case, where socially and
economically stronger families make use of the education system and utilize
bilingualism as a means of academic success. Questionable as this notion might be, it
is certainly valid to an extent, even though the evaluative term “elitist” might be
replaced by the more appropriate word “elective” (Harding-Esch and Riley, 2003, p.
24-25).

Not completely unrelated to the above-mentioned idea of “folk” and “elitist/elective”
bilingualism is the distinction between subtractive and additive bilingualism. As the
terminology itself suggests, the term subtractive bilingualism is used when the
individual “subtracts” from their mother tongue competence by acquiring a new
language, especially in early childhood (such as in school). The native language is
exposed to the danger of being supressed or even largely forgotten, since the second
language yields more economic and social benefits. Numerous languages all over the
world are faced with the threat of extinction, as economic factors force the minorities
to integrate in the majority society and accept the official language. An important
role in the preservation of economically less profitable language play the family or
community as well as the individual’s level of identification with his or her culture or
ethnicity. Additive bilingualism, on the other hand, is observed in individuals
belonging to the majority who learn new languages for the purpose of gaining new
skills or improving their chances for academic or economic success. Their
acquisition of a new language does not pose a risk to their competence in their
mother tongue (Kropacova, 2006, p. 27-28).

Of importance is also the order in which a person acquires the languages. From this
perspective, it might be distinguished between simultaneous and sequential

bilingualism. The process of second language acquisition in children is not well
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explored and there are still many aspects that elude us. However, it appears that in
the case of simultaneous bilingualism, bilingual children go through two stages. The
first one is characterized by the presence of a “single-language” system, i.e. the child
is not able to differentiate sharply between the two languages and the system features
element of both languages. Very common is the phenomenon of “code-switching”
and “code-mixing” (see chapter 1.4.3). Besides the involvement of two languages,
the development does not differ too much from monolingual children. The second
stage starts when the child gains the ability to differentiate between both languages
and use them as independent systems for various purposes. Gradually, the child
learns to associate each language with specific social contexts, situations or people
(such as school vs. home, parents vs. educators etc.) and to alternate between them as
needed. Sequential bilingualism, on the other hand, differs in several aspects.
Perhaps most importantly, the child already has some experience with his or her
mother tongue. There is a pre-existing base to draw on, which possibly makes the
child more prone to linguistic interference. Also, the child’s progress is more subject
to his sociability, motivation and general learning abilities (Fierro-Cobas and Chan,
2001, p. 80-83).

As for some more qualitative aspects of bilingualism, it is also possible to introduce
the distinction between active (productive) and passive (receptive) bilingualism.
Active bilingualism denotes the ability to speak, understand, write and read in both
languages. By contrast, receptive bilingualism means that the person can only
understand the language, be it in written or spoken form. It is quite common for some
people to understand a language but not be able to actively produce utterances in it
(Kropacova, 2006, p. 31).

Furthermore, it is important to note that since bilingualism is a matter of degree, it is
actually quite rare to come across the so-called “balanced bilingualism” or “equal
competence in both languages” (Dennis, 2008, p. 165, see also chapter 1.4.2 on
language dominance). Therefore, the opposition of coordinated versus interfering
bilingualism might be established. Coordinated bilingualism denotes a relatively
balanced competence in both languages. It means that the child has a solid
vocabulary corresponding to his age and is able to speak fluently in both languages.

He or she is capable of switching between the languages according to the situation.
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The term “interfering bilingualism”, on the other hand, is used when a child does not
learn one of the languages properly, for whatever reason. Frequently, this is due to
the fact that his or her parents mix the languages in such a chaotic way that the child
has no chance to differentiate between them as appropriate. This language use is
characterized by numerous interferences (syntactic, lexical, ...) and incapability to
address more complex topics, employ formal registers or express abstract ideas
(Kropacova, 2006, p. 32-33).

1.4 Linguistic Issues of Bilingualism

In the following chapter, several linguistic issues related to bilingualism will be
addressed. First of all, it is the notion of mother tongue (1.4.1) which is crucial for
differentiating the bilinguals from the monolinguals. Second, attention will be paid to
the question of language dominance (1.4.2) that has already been touched upon in
chapter 1.2. And third, the terms “code-switching” and “code-mixing” (1.4.3) will be

elucidated and demonstrated using practical examples.

1.4.1 Mother Tongue

The term mother tongue should be presented in connection with bilingualism as well.
The definition given in Oxford English Dictionary is that mother tongue is the
language which a person has grown up speaking from early childhood. Skutnabb-
Kangas states that the popularly used definition of mother tongue is a language in
which one thinks, dreams and count. But he also states that all these criteria are
relatively poor since “an individual who has lived in a new language for some time
can come to be able to use that new language for these functions” even though he or
she may not need to speak it that well (1981, p. 14). For that reason, Skutnabb-
Kangas determines four criteria for defining mother tongue — origin, competence,

function and attitudes.

According to the criterion of origin, the mother tongue is the language a child learns
first. It is the language spoken by the child’s mother or “(a) person who first
establishes a regular and lasting linguistic bond of communication with the child”
(Skutnabb-Kangas, 1981, p. 14). Taking into consideration the second criterion — the
level of proficiency — the mother tongue is the language a person knows best. The

third criterion of function — use of language — defines the mother tongue as the
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language a person uses most. The last two mentioned definitions cannot give us an
unambiguous notion of what is meant by a mother tongue. Many people are taught or
work in a language other than the one they use at home. They may be obliged to use
the language without knowing it well or without its being their mother tongue. Also,
it may be easier for them to speak in a different language while they talk about things
concerning work or school as they are more exposed to it in these situations. The last
criterion — attitudes — defines the mother tongue as the language one identifies with.
There are two types of identification — internal and external. Regarding internal
identification, the mother tongue is the language through which one has acquired the
norms and values of one’s own group in the process of socialization. The acquired
language “gives the individual an identity which ties him to the in-group” (Skutnabb-
Kangas, 1981, p. 15). External identification with a language occurs when the
individual is recognized as a native speaker by other speakers of a language
(Skutnabb-Kangas, 1981, p. 14-16).

For the purposes of this thesis, the most fitting criteria are those of origin and
identification. Whether bilingual persons have two mother tongues and whether there

are two languages they identify with is up to them in the end.

1.4.2. Language dominance

In theory, two main types of bilingualism can be distinguished: balanced and
dominant bilingualism. The term balanced bilingual is used to describe someone
whose command of two different languages can be thought of as approximately
equivalent. Conversely, a dominant bilingual would be a person who is more
proficient in one of his or her languages and speaks it considerably more often.
However, it has been frequently pointed out that empirically, the occurrence of
dominant bilingualism is much more likely and that balanced bilinguals represent a
rare exception. Moreover, it may be even argued that the very notion of “balanced
bilingualism” is falsely construed, as no bilingual is composed of two “equal”

monolinguals (Silva-Corvalan and Treffers-Daller, 2016, p. 1-2).

Of utmost significance is the realisation that bilingualism is always a matter of
degree. Just as there is disparity in the extent to which an individual masters his or
her native language, there are also vast differences among bilinguals in terms of how

“perfectly” they speak both their languages. Therefore, it is more useful to place
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bilinguals on a certain continuum and reject the term “native-like control” as
inappropriate. Language competence is never a black-and-white phenomenon and
there are various levels and stages to it. This, however, should not result in the
opposite extreme that would mean using the term “bilingualism” so broadly as to
include every individual capable of producing meaningful utterances in a foreign
language. Quite obviously, there are countless people who need (for various reasons)
to switch between their native and a foreign language on a daily basis, and yet no one
would call them bilingual. This definition would be useless either, as the gap
between both languages would be too great to even think of bilingualism (Harding-
Esch and Riley, 2003, p. 33-34).

A comprehensive survey of cognitive and neurological differences between
bilinguals and monolinguals would be well beyond the scope of this thesis. Suffice it
to note that even “when two languages are acquired simultaneously from birth,
children are often found to demonstrate a more advanced level of proficiency in one
of the languages or in a given aspect of the language in comparison with
monolinguals (...)” (Silva-Corvalan and Treffers-Daller, 2016, p. 2). For instance, a
person who is used to thinking and talking in one of his or her languages in a certain
domain (such as at work) might find themselves in difficulties when trying to talk
about the same domain in his or her second language (Harding-Esch and Riley, 2003,
p. 34). Generally, all bilinguals seem to have a “language order” with the most fluent
one as their first language. This order is subject to changes due to external factors
(such as when the child spends more time at school and his previously “second”
language becomes the “first” one) (Barron-Hauwaert, 2004, p. 151). As a result, the

concept of “language dominance” seems similarly fluid as that of “bilingualism”.

The discrepancy between proficiency in both languages can sometimes lead to the
phenomenon known as interference (not to be mistaken for code-switching and code-
mixing, see 1.4.3). This happens in above-mentioned situations in which bilinguals
do not have words for what they want to express in the other language. In such
instances, they might have to replace the required expression with a word from the
other language (e. g. use an English word in a French sentence). To be more precise,
interference does not always happen on lexical level. Basically, it can occur on all
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levels of language, such as phonetics, syntax or grammar. As such, interference is a
yet another sign of language dominance (Harding-Esch and Riley, 2003, p. 35-36).

1.4.3 Code-switching and Code-mixing

It remains a matter of dispute among scientists whether multilingual children keep all
acquired languages separated from the very beginning or whether there is some kind
of a “mixed stage” in which multiple languages merge into a unified system
(Harding-Esch and Riley, 2003, p. 55). Whichever the case may be, there is still the

empirically observable phenomenon of “code-switching” and “code-mixing”.

These terms are often used interchangeably by many experts. Usually, code-
switching is defined as a “situation, when a bilingual speaker switches from one
language to the other on the level of word, sentence or utterance. Words used in the
other language retain their original form without being modified for the other
language morphologically or phonetically” (Kropacova, 2006, p. 43). Harding-Esch
and Riley quote the following example: A three-year old child from an English-
Swedish family says: “Det drensnowman® (Harding-Esch and Riley, 2003, p. 55).1f
we come back to the question posed at the beginning of this chapter, it is not clear
whether the child produced a mixed utterance using linguistic units from two
independent systems, or whether this utterance can be considered as evidence for one
unified system. Harding-Esch and Riley also recall two terms that must not be
mistaken for code-switching — “borrowing” and “a language choice”. The borrowing
is a phenomenon that occurs when “a word or expression from one language is used
in the other but in a ‘naturalised’ form, that is, it is made to conform with the rules of
grammar or pronunciation of the second language.” The language choice is when
“the speaker changes from one language to another according to the person (he) is
speaking to” (2008, p. 63). Code-switching is done unknowingly whereas the

language choice and the borrowing are intentional acts.

As already suggested above, there is little to no consensus on the difference between
the terms “code-switching” and “code-mixing”, whose use is very often virtually
synonymous. According to Kropacova, code-mixing differs from code-switching in
that “expressions or their parts are both morphologically and phonetically
assimilated for use in the other language” (Kropacova, 2006, p. 44). To exemplify

this, she quotes an English-German sentence: “Cleanst du dein teeth?” Here, the verb
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to clean is conjugated according to German grammatical rules and takes up the 2™
person ending -st. Code-mixing takes usually place in the early dual language use in
children under two or three years of age. These children commonly produce mixed
sentences consisting of words of multiple languages. Mostly, the mixing happens
with lexical items, such as toys, food or family names (Barron-Hauwaert, 2004, p.
11).

As opposed to mere interference, an utterance resulting from code-switching or
mixing can be segmented into individual parts belonging to respective languages. If
we stick to the example above, the “detdren” part of the sentence is in Swedish,
whereas the head noun “snowman” is in English. There is no interference between
the two languages, as the case would be with e.g. “det d&rena snowman” (redundant
use of indefinite articles). Other features distinguishing code-switching from
interference are correct accentuation and pronunciation and respecting syntactic rules

of the respective languages (Harding-Esch and Riley, 2003, p. 55).

Both code-switching and code-mixing are sometimes looked upon as undesirable or
even offending to monolingual individuals (who might feel intentionally excluded
from the communication). Mixing and switching has also been considered a sign of
linguistic deterioration or a lack of a sufficient command of both languages.
However, various studies have shown that switching and mixing do not indicate
retarded speech. On the contrary, it is a widely spread, nearly ubiquitous
phenomenon observed in almost all bilingual children to a degree (Barron-Hauwaert,
2004, p. 10).

There are several situations in which a multilingual speaker may feel the need to
switch from one language into another. One such example is quoting someone using
not only his exact words and intonation, but also his language (in case it differs from
the language of the ongoing conversation). Switching or mixing can also take place
when the speaker does not know or is momentarily unable to recall a particular word
in one language and needs to borrow it from the other one. Provided there are several
multilingual speakers, switching into a particular language can ensure specifying the
recipient of the utterance (Kropacova, 2006, p. 44-45). The same strategy can
exclude monolingual speakers from the conversation, as already mentioned above

(Dennis, 2008, p. 165). Moreover, the necessity to switch between languages can
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have a strictly linguistic motivation — for instance when one language allows for a
more precise verbal expression of the speaker’s message. Pragmatic factors can come
into play, too, such as when the speaker intentionally uses a minority language in
order to establish a closer bond with his conversation partner speaking that language

(Kropacova 2006, p. 44-45).
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2. DETERMINANTS CONSTITUTING IDENTITY OF THE BILINGUAL
AND AFFECTING LANGUAGE ACQUISITION

Chapter 2 addresses selected cultural and social aspects of bilingualism. First of all,
attention will be paid to the family and language background (2.1) of bilingual
individuals. Several main types of bilingual families will be identified (2.1.1) and
strategies for bilingual upbringing briefly described (2.1.1). Part 2.2 deals with the
issues of cultural identity and society’s attitude towards bilingualism. The relation
between culture and language will be outlined and the notion of “multicultural
education” introduced. Finally, the subchapter 2.3 elucidates four fundamental
determinants or personal characteristics that may predict the individual’s attitude

towards bilingualism.

2.1 Family and Language Background

The following chapter focuses on one of the most important factors involved in the
development of bilingual children — the family. In spite of numerous differences
between various forms of marriages across communities all over the world, there is
one common trait that defines the “nuclear” family as such. This unit consists of a
man, woman and their children. Members of nuclear families usually share a
common household (in some cases even with other nuclear families). Regardless of
living conditions, the nuclear family is considered “the fundamental unit of solidarity

and mutual responsibility in every part of the world” (Murphy, 2004, p. 86).

As already suggested in the previous paragraph, the family environment constitutes a
crucial aspect of the language acquisition process in children. In this respect, the
primary function of family is to create space for interpersonal communication and
provide a sufficient amount of age-appropriate linguistic stimuli. Parents should act
as role models in terms of language use as young children tend to imitate adults
uncritically (Bendova, 2011, p. 10).

Nuclear family, however, is not socially isolated from the rest of the world. On the
contrary, it serves as a meeting point with other relatives and parents’ acquaintances,
too. Children receive a lot of social contact both from the father’s and mother’s side.

Hence, the stability and affluence of social connections to other nuclear families play
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a key role not only in the language development, but also in the social and emotional
maturing of the child (Murphy, 2004, p. 86).

2.1.1 Types of Bilingual Families

According to Harding-Esch and Riley (2003, p. 52-53), there are five types of
bilingual families described in technical literature. In what follows, all of them are
going to be characterized individually using three main criteria: parents’ language

background, relation to the community and preferred strategy for upbringing.

The first type is a family where the parents speak different native languages, but
they also have some competence in their partner’s language. As for the community
aspect, the language of one parent is dominant within the community. From the very

birth of the child, each parent speaks their own language to the child.

Parents in a family of the second type also do not share a common native language.
Again, the language of one of the parents is the dominant language of the community
they live in. As far as strategy for upbringing is concerned, parents use only the non-
dominant language at home, which means that the child is in contact with the

dominant language outside the home, primarily in nursery school.

In the third type, both parents speak the same native language. At the same time,
this language is not the dominant language of the community. When at home, the

parents use their own language in conversation with their child.

The fourth type is characterized by parents speaking different native languages. In
this case, however, the dominant language of the community is different from either
of the parent’s languages. As in type one, both parents speak their respective native

languages to the child.

Finally, the fifth type of bilingual families features parents sharing the same native
language. This language is also the dominant language of the community. As part of
stimulating the child’s language development, one of the parents always uses a

language which is not native to him or her while speaking to the child.

There have been multiple studies examining the above-mentioned configurations (for

names of authors, see Harding-Esch and Riley, 2003, p. 52-53). However, they all
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seem to have come to the conclusion that “the language process is the same in its
basic features and in its developmental sequence for the bilingual child and the
monolingual child (...) the bilingual child has the additional task of distinguishing
the two language systems, but there is no evidence that this requires special
language processing devices” (McLaughlin, 1978, as quoted in Harding-Esch and
Riley, 2003, p. 54). The individual strategies for bilingual upbringing, which were
but foreshadowed in the above overview, will be discussed in greater detail in the

following chapter.

2.1.2. Strategies for Bilingual Upbringing

Strategies for bilingual upbringing must be chosen with regard to the type of
bilingual family (see above). In this chapter, seven fundamental strategies, as
identified by Suzanne Barron-Hauwaert (2004, p. 165— 77), will be listed and briefly

described.

The first strategy is known by the acronym OPOL - ML (One-Parent-One-
Language — Majority-Language is Strongest). It is used by families where only one
of the parents (usually mother) speaks the minority language. At home, the majority
language has been spoken by both of them since they met. The majority language
will be necessary for their child, too, as he or she will have to attend a local school
and make friends speaking the majority language. Although the majority language
dominates, mother is at advantage in the early years of the child due to a stronger
emotional and physical bond. The level of tolerance on the part of the dominant-
language-speaking partner towards the minority language can vary from resentment
to benevolence. In some instances, the dominant-language-speaking partner might be
even willing to learn bits of the minority language, even though he or she uses it only
at home and in private. This sends a signal to the child that bilingualism is desirable

and that it is normal to speak both languages.

The second approach to bilingual upbringing is known as OPOL — mL (One-Parent-
One-Language — Minority-Language is Supported). With this strategy, both parents
use the minority language in order to introduce the child to it. The only difference
between this and the previous approach is the level of support for the minority

language. Parents conversing with each other in the minority language set a different

26



model for the child and reinforce his or her positive attitude towards bilingualism. It
must be noted that within this model, parents do not speak the minority language to
the child (this is only true for the third model presented below). Essential for this
mode of communication is appreciation for the minority language on the part of the
dominant-language-speaking partner and willingness to share the other’s culture.
Apart from linguistic benefits, this approach might additionally foster the emotional

bond between both partners.

Minority-Language at Home (mL@H) is the term for families where only one
language is used. This strategy may be employed in an attempt to establish one
language for the child in his or her early years or to protect the minority language
when away from the home country. Two subtypes of these bilingual families can be
distinguished: mixed-language couples and monolingual couples. In the former case,
one partner intentionally uses their second language at home to keep the minority
language alive in the family. This approach necessitates that one of the partners be a
fluent bilingual and, once again, have a positive attitude towards the language and
culture of the other partner. Moreover, the child is thus shown a great role model,
since speaking two languages will be required of him or her in the future. In the latter
case, both partners share a common native language, but live in a foreign country (e.
g. two Germans living in the USA). The goal of the strategy remains the same even
in this instance: it aims to counterbalance the impact of the majority language spoken

outside home.

In certain situations, a child might be raised using the Trilingual Strategy. Such
conditions can occur when a mixed-language couple moves to a third language
country. The trilingual strategy then entails the OPOL approach + a third community
language. The extent to which the parental languages need to be preserved depends
on many factors. If the family is going to return to their country of origin soon, it is
highly desirable to keep the respective language alive. In such instances, the third
language acquisition can be fully or partially delegated to school and other
institutions, while at home one or both of the parental languages are spoken. On the
other hand, if the family is going to be based in the foreign country for a longer
period of time, it can be a priority to introduce the child to the community language

even at home. Provided the couple speaks different native languages, they may use a
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third language between themselves. Usually, such third language tends to be an
international language (e.g. English, Spanish, German, ...). Sometimes this lingua

franca may be gradually replaced by one of the parental languages.

Numerous countries and areas all over the world have been multilingual since time
immemorial (Switzerland, Alsace, Brittany etc.). This fact means that there is a lot of
mixed-language marriages and families, too. For them, the Mixed Strategy for
multilingual upbringing might be the best one. In spite of being underrepresented in
literature and sometimes even scolded as a way to improper and confusing language
use, it is actually a highly efficient manner of communication. In Egypt, for example,
children are often taught in English or French, use Standard Arabic for religious
purposes and speak Colloguial Egyptian at home. Code-switching and mixing (see
chapter 1.4.3) is widespread in many other communities, as can be observed in
Hispanics in America or in several Far Eastern countries where trilingualism is

nothing special.

A rather rare approach to bilingual upbringing is known as Time and Place
Strategy. It consists in practicing and using language only on certain places or
during regular activities. For instance, the family might agree that they will speak the
minority language only at weekends or when dining together. This strategy requires
strict discipline and organisation, otherwise the child may refuse to the agreed
activity or speak the minority language when asked to do so. There are, of course,
ways of increasing the chance that the child will accept this “game”. It might be
helpful to practise the minority languages on holidays when the family members do

not follow their daily routines, for instance.

Last but not least, there is the “Artificial” or “Non-Native” Strategy. Two native
speakers of a common language who want their child to speak a foreign language
may decide to use this language at home once the child is old enough. Alternatively,
they can hire an au-pair speaking the desired language or temporarily move to
another country. Reasons for this type of upbringing are usually of socio-economic
nature: The parents wish to increase their child’s chances of academic success,
finding a better job etc. Furthermore, it only helps the situation if one of the parents
is fluent in the language he or she wants to teach the child and enjoys its culture. The
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learning process can be supported through music, movies, literature or trips to the

respective country.

2.2 Cultural ldentity and Society’s Attitude towards Languages and
Culture of the Bilingual

Culture and language are two closely related concepts that can never be treated
separately. To put it very simply, culture in the broadest sense is always a set of
symbols or signs conveying some abstract meaning. These symbols facilitate our
understanding of the external world and allow for its categorization and
classification. Among other things, they help us navigate through everyday life,
generalize and make sense of the objective reality. According to Robert Murphy,

language, being inextricable from culture, can be defined as follows:

“The language is a central part of culture, it is at the heart of all symbolic systems. Linguistic
symbols are aural signs bearing abstract meanings shared by members of a specific language
community. (...) Language is the primary means of social life, because it mediates social
interaction. (...) Language is necessary for all societies and development of culture. It
denotes who we are, as the language we speak and the manner in which we use it are primary

traits of our social identity.” (Murphy, 2004, p. 38)

As such, language is crucial not only in terms of cultural, but also ethnical identity.
Currently, there are two competing notions of ethnicity: One being “traditionalist”,
the other “civil”. The traditionalist view holds that nations are clearly defined units
sharing common language, culture and ethics. Within this paradigm, ethnicity is
considered something unchangeable, permanent, objective and organically created.
The opposite school of thought argues that ethnical awareness is nothing but
abstraction and artificially crafted social construct. Rigid ethnical identity is deemed
potentially dangerous and detrimental to liberal societies. In other words, ethnicity is
said to be completely arbitrary and a matter of one’s own choice, not something
inherited by sharing a language or culture with a certain community. Whereas the
first or “dualistic” approach views language as a means for exclusion (a person either
speaks or does not speak a language and hence either belongs or does not belong to
an ethnic group), the second or “liberal” approach maintains that ethnicity is a

private matter of every individual and that multiple cultures and languages can
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coexist within one state (this notion is known as “multiculturalism”) (Satava, 2009,

p. 14-19).

The primary tool for fostering multiculturalism and eliminating prejudices in the
majority society is the multicultural education. Activities related to it are extensively
supported by Council of Europe, Council of the European Union and other
institutions. Implementing multicultural education in schools is believed to mitigate
or even eradicate negative stereotypes held by the members of the majority society
towards ethnic minorities. Elements of multicultural education are now incorporated
— to various extents — into education programmes in nearly all European countries.
The chief goal of this endeavour is to endow children with the so-called “cross-
cultural competency”, which is a set of skills enabling the individual to deal with
members of other cultures and nations and respect their cultural peculiarities (Prtcha,
2000, p. 43-44).

From the society’s point of view, multilingualism offers a wide range of benefits
both for the individual and the whole society. First and foremost, the ability to speak
more than one language usually leads to greater tolerance towards other cultures and
minorities and supresses xenophobic or racist tendencies. Good language skills also
mean higher level of education and predispose multilingual citizens to competitive
advantage. Moreover, co-existence of multiple cultures leads to deeper enculturation
(Satava, 2009, p. 71).

2.3 Personal Characteristics of the Individual and His or Her Attitude

towards Bilingualism

As already outlined above in patches, the development of bilingualism is dependent
on several factors. Chapter 2.4 addresses selected personal characteristics crucial for
successful acquisition of more than one language. Based on Tabors (2006, p. 79-87),
the following list of four underlying factors can be presented: motivation, exposure,

age and personality.

Quite obviously, motivation must be at the heart of every endeavour to master a new
skill. First and foremost, the child must be willing to learn a second language. As
obvious as it might seem, this prerequisite should not be taken for granted, since

there are reports of children who refuse to take on the process of learning a new
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language because of the difficulty. Such decision may differ in duration — sometimes
it is just a temporary phase, whereas in other cases this resistance may go on for a
prolonged period of time. Provided children are offered enough opportunities to use
their native language, they might not be urged to venture into mastering a second
language. The same applies to situations in which the child is surrounded by a
sufficient number of peers speaking his or her native language. He or she may then
decide to associate preferentially with these individuals and cut off those speaking
other languages. This takes us back to the role of the family in language development
of the child. Of utmost importance is parents’ attitude towards bilingualism and the
manner in which they introduce their offspring to this question. This has to do with
the duration of the family’s stay in the given country. If the child knows that the
family will be moving soon, he or she is likely to consider the challenge of learning a
new language as a low-priority task. On the other hand, if the acquisition of the
dominant language is presented as a sheer necessity to the child, he or she might

develop greater determination and willingness to succeed in this process.

Second, exposure to the language to be acquired is of great significance, too. Parents
need to take into consideration the question whether the child had already been
exposed to a second language before arriving in the second-language-learning
setting. Apparently, if the child already has some experience with second language
development, he or she is likely to respond better to new challenges and master the
language faster. Important is also the amount of time the child spends in contact with
the new language. Especially with pre-schoolers, it might be advisable for their
parents to enrol their children for more lessons in nursery schools and thus create the
so-called ‘“high-exposure condition”. Nevertheless, it is not only the question of
quantity, but also of the quantity of the time spent in the second-language
environment. If the time of exposure is not used in an efficient manner (as the case
may be with children forming groups with friends speaking their native language and
isolating themselves from others), children progress slower than they would while
soliciting interactions with second-language speakers. At the same time, it is
recommendable that the child interacts verbally both with adults and children in

order to master various registers, layers of vocabulary etc.
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The third prominent factor involved in second-language acquisition is age. It is
generally believed that young children are at advantage when it comes to learning a
new language. Their approach to this process is more intuitive and less sophisticated
than in older children. Cognitively, this task is not as demanding for them as for
adolescents or even adults. On the other hand, their cognitive capacity is lower as
well, which might seem disadvantageous at the same time. In some cases, young
children might appear to progress slower than older children. This can be caused,
among other things, by the already mentioned (sometimes irrational) resistance to
speak the second language instead of their mother tongue. Another problem
frequently encountered in young children is a lengthier period of time spent in the
nonverbal phase. Of course, this development is individual to a high degree, but
usually, there is an inverse relationship between the child’s age and the time spent in
the nonverbal period. Another obstacle in young children seems to be the difficulty
of developing efficient linguistic strategies for breaking down the learnt phrases into
smaller units and using them to produce new, original phrases. Older children are
typically more capable of abstracting the linguistic rules and forming longer phrases.
In summary, young children can profit from lower cognitive demands in terms of
acquiring a new language, but at the same time, they are faced with other obstacles,
such as limited intellectual capacity or slower mobilization of their learning skills.
These observations along with several other studies might be indicative of the fact
that older children should become able to actively use a second language faster than
young children.

The final constituent of the individual’s attitude towards bilingualism and second-
language acquisition is the personality. As this process takes place mostly in a social
environment, it is the level of sociability and scope of social skills that might help
predict how solid the child’s command of the second language will be. According to
researchers, there is a broad continuum stretching out between reclusiveness and
sociability. The child’s position along this spectrum has a definite impact on how
quickly he or she will cope with the linguistic challenges presented to them. Quite
obviously, shy and reserved children seem to be slightly hindered in language
development as they approach social interactions with greater caution. It might take
them longer to use their language skills in public. At the other end of the spectrum,

there are children with a more easy-going and social approach to the second-
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language acquisition. These children wish to actively communicate with their peers
and so are forced to make progress faster. Unlike the more reserved children, these
individuals venture into social situations fearlessly, do not worry about making
grammatical mistakes and use the linguistic resources they have instead of waiting

until they are fully competent.
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3. CZECH SCHOOL WITHOUT BORDERS (CSWB)

The third and final chapter of the theoretical part is dedicated to the Czech School
Without Borders (Ceska $kola bez hranic in Czech, hereafter “CSWB”) project.
CSWB is an association coordinating the operation of several schools that provide
additional education for bilingual children from 18 months to 15 years living abroad.
Currently, there are 53 CSWB schools all over the world, including cities from
Europe, North and South America, Africa and even Australia. One of the chief goals
of CSWB is to endow the children with solid language and cultural knowledge and,
at the same time, strengthen their sense of Czech identity. The project aims to
maintain the Czech identity abroad and facilitate international dialogue (2019, gtd. In
‘Co je to Ceska 8kola bez hranic?”) Following subchapters briefly introduce the
history and evolution of the CSWB project (3.1) and outline the education structure
at CSWB in London (3.2).

3.1 History and Evolution of CSWB

The first Czech School Without Borders was founded in Paris in 2003 with the
support of the Czech Cultural Centre and Embassy of the Czech Republic in Paris.
Within few years, other major European cities followed, such as London (2007),
Berlin and Zurich (2008), Munich (2009), Brussels and Geneva (2010), Dresden
(2011) and Frankfurt (2012).

As already mentioned, in order to coordinate the operation of individual CSWB
schools across various European countries, an association bearing the same name,
Ceska $kola bez hranic, was founded in 2009. Upon its creation, the association
elaborated a common education programme for all CSWB schools. This programme
was put together in accordance with the Framework Education Programme of the

Czech Republic’s Ministry of Education, Youth and Sports.

From the very beginning, the association CSWB was offering active assistance to
parents living abroad who were striving to found a Czech school in the given
country. Regular counselling was provided to them free of charge. In 2011, the
network of CSWB schools was extended due to the foundation of new schools in
Baltimore, Chicago, Karlsruhe, Naples, Sydney and Rome. The following year saw a

great expansion of the CSWB network in the USA (mainly on the West coast) thanks
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to the project “Expanding Networks of Czech Schools Abroad” supported by the
Czech Ministry of Foreign Affairs. In the same year, new schools were founded in
numerous cities all over the world, such as Buenos Aires, Basel, Florence, Lisbon,

Madrid, Manchester, Reykjavik, Stuttgart, Thessaloniki and Wellington.

New and new schools were joining the project even in 2013. To name just a few:
Cairo, Copenhagen, Milano, Regensburg, Tauranga, Warsaw and Vienna. In the
same Year, the historically first meeting for the representatives of the Czech schools
in Italy was organized. A similar event was held two years later in France (Paris) and
in the United Kingdom (London). Since 2008, an international conference for the
CSWB schools and cooperating schools from all over the world has been held every
year by the CSWB association.

In the course of the years, the association expanded its scope of activities and pays
more attention to the relationship between Czechs living abroad and the Czech state.
The schools are now more focused on the issue of multilingualism and education of
pupils from different language and cultural backgrounds. The association
continuously produces education materials that are used not only by foreign schools,
but also by elementary and secondary schools in the Czech Republic (2019, gtd. In
"Historie CSBH: Jak jsme zac¢inali”).

On their official website, members of the CSWB association state seven objectives
they try to achieve. As already mentioned, the most important one is fostering the
knowledge of the Czech language and culture in Czechs living abroad. Secondly, the
association coordinates the activities of all 53 Czech schools. It also makes sure that
the name “Czech School without Border” is used exclusively by organizations whose
main focus is preschool education (from 18 months of age) and education within
requirements set forth by the Framework Education Programme of the Czech
Ministry of Education, Youth and Sports for grades 1 to 9 (from 6 years of age).
Moreover, the association facilitates a long-term cooperation between the individual
schools and related organizations and initiates common projects. Additional
education for teachers who are working with Czech children living abroad is
provided by the association, too. The same applies for cooperation with other
institutions, such as the Ministry of Education, Youth and Sports. Finally, the
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association negotiates with other ministries and governmental agencies on behalf of
the CSWB schools (2019, gtd. In "Spolek CSBH").

3.2 Education Structure at CSWB London

The CSWB school in London, which is going to be central for the practical part of
this thesis, is “a charity and a company limited by guarantee whose purpose is to
promote education in the language, history, geography, art, culture and heritage the
Czech Republic” (2019, gtd. In "About Us").

Currently, the organization is managed by Zuzana Jungmanova and Ivona
Klemensova together with a committee consisting of nominated parents. As a rule,
all parents of enrolled children become members of the school by default and so have
the possibility of influencing its activities etc. (2019, gtd. In "About Us’). As for
financial resources, the school (being a non-profit organization) funds its activities
from school fees, donations and grants from the Czech Ministry of Education, Youth
and Sports as well as the Ministry of Foreign Affairs (Ceska $kola bez hranic, 2019,
qgtd. In "About Us").

Children attending the school are educated in three areas: Czech language, Czech
history and Czech geography. As already mentioned above, education provided by
CSWB schools constitutes a mere supplement to regular education received at
English schools. For that reason, the classes at CSWB London take place every
Saturday from 10:30 AM to 2:00 PM in the London Borough of Islington. For the
youngest pupils (aged 2 to 5), there are two pre-school groups. Schoolers (aged 5 and
6) attend the so-called “reception class”, which then continues until 9™ year of the
Czech primary school and hence roughly corresponds with the Czech elementary
education system. CSWB London is the only institution accredited by the Ministry of
Education, Sports and Youth of the Czech Republic to educate children in the United
Kingdom (2019, gtd. In "About Us").

Admission to the CSWB London requires completing the British Reception Class
and passing a special enrolment test. Children applying for this school must already
show a sufficient command of the Czech language, otherwise they cannot be
accepted. The first two years of the school section are dedicated to reading, writing

and counting in Czech. From year 3, pupils take up Czech geography and from year
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4, they begin to study Czech history, too. Overall aims of the education programme
include improving children’s fluency and confidence in the Czech language,
developing their speaking and listening skills and in the case of year 8 and 9 pupils
also preparation for a Czech Language Certificate Exam (2019, gtd. In "School

Department”).

3.3 School as a Cultural Intermediary

As already suggested in the previous subchapters, the CSWB London aims not only
to promote the knowledge of the Czech language among bilingual children living in
the United Kingdom, but also to function as a cultural intermediary and to introduce
children to the Czech culture as such. For this purpose, the CSWB London started its
own library in September 2011. Apart from being a highly efficient way of
broadening vocabulary, national literature is also one of the most important pillars of
cultural identity and allows for a greater level of identification with one’s own
nation. As of now, the library comprises more than 450 titles covering a wide range
of themes and reading difficulties. It offers numerous Czech classics as well as more
recent books. Free membership for all CSWB members encourages both children and
parents to work on their reading skills in Czech (2019, gtd. In "Library").

In 2018, a centenary of the former Czechoslovakia was commemorated both in the
Czech Republic and Slovakia. On 3™ November 2018, the CSWB London organized
a whole-school happening in the atrium of St. Mary Magdalene Academy. A short
performance was staged for children and teachers, all dressed in colours of the Czech
flag. Pupils were introduced to significant events and personalities related to the
centenary, such as the World War | and its consequences with respect to the
foundation of the independent Czechoslovak state or Toma$ Garrigue Masaryk and
his famous speech from 1928. The meeting was concluded by singing the Czech
national anthem by all participants (2019, gtd. In
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PRACTICAL PART

The practical part of the diploma thesis is based on the theoretical findings stated
above in the previous chapters. It is devoted to the analysis of education and
upbringing in bilingual families of the pupils of CSWB London and stating possible

aspects that could influence pupils’ language acquisition and self-identity.

4, OBJECTIVE OF THE RESEARCH

The main objective of the research was to find out what strategies were chosen by
parents who decided to raise their children bilingually, to what extent the chosen
strategies were applied during children’ education, to ascertain whether the strategies
were chosen instinctively without giving it much thought or whether they were
thoroughly planned and studied by the parents, as well as to discover the reasons
which led to parents’ choice of the specific strategy and how each bilingual
education strategy has resulted regarding children’s language acquisition and

communicative competences.

During the research more aspects regarding bilingualism appeared so it was required
to set some partial objectives. The first partial objective was to detect possible factors
that can influence a bilingual child’s attitude towards Czech language, Czech culture
and traditions, especially if the Czech language is not dominantly used by him. The
second one was to glance into the way how a bilingual child perceives himself in
order to find out whether he identifies with Czech nationality and culture to some

extent or not and what factors affect this identification.

Based on the main and partial objectives given above the research questions were
defined as follows. The answers to those questions were being sought during the

research.
Q1: “What strategies for bilingual upbringing do parents follow?”

Q2: “What is the language situation of each bilingual family, in what situations does

a bilingual child use both languages?”
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Q3: “What are communicative competences of a bilingual child? Do code-switching

and code-mixing occur during the communication? ”

Q4: “Which language is a child’s dominant — the language of the community or a

native language of his mother?”

Q5: “What does motivate parents to decide on the bilingual education and how do

they perceive its results?”

Q6: “With what nation and culture does a bilingual child identify more and what are

the possible reasons why?”
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5. METHODOLOGY OF THE RESEARCH AND DATA
COLLECTING

5.1 Research Methods Used

The aim of the research is to provide a detailed view on the language situations of
each bilingual family and their approach to bilingual upbringing or education as well
as to describe children’s attitude to Czech culture and possibly their self-
identification with Czech nationality. Therefore, the research carried out for purposes
of this theses is mainly of qualitative character. Even if the results of the qualitative
research cannot be generalized and related to whole population, it allows us to
discover causal connections and depict the cases being studied in natural
environment in depth. (Svafi¢ek et al., 2007, p.13) According to Gavora, a researcher
carrying out a qualitative research aims to become closer to studied people, to
observe or be part in the environment and the situations in which they appear in order
to be able to understand them. The goal is not to generalize collected data but on the

contrary to find out new connections (2008, p. 35).
For data collecting following methods were employed:

- aquestionnaire
- semi-structured interviews with bilingual children and their parents
- participant and non-participant observation

- case studies

Questionnaires with open-ended questions were distributed among pupils” parents to
determine which way to direct each interview. A questionnaire is an economical
research tool, by using this method a researcher obtains a large amount of
information without investing so much time in implementing of his research.
(Gavora, 2008, p. 122)

Despite using questionnaires, the method of a semi-structured interview was
chosen as the main research method since its goal is to obtain detailed and complex
information about the studied phenomenon and the research participants. (Svaticek
et al., 2007, p.13) Gavora states that an interview unlike a questionnaire enables

certain flexibility — an interviewer can rephrase each question when it is needed. By
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asking additional questions he can direct a respondent towards the right course to get
the required data. (2008, p. 138)

Moreover, the research was supplemented by relevant data collected during
participant observation. Participant observation is a method when the researcher
gains credible information while taking part in participants’ activities and other
occurring events. As the observer meets the participants face to face, a personal
relation between them is established. It allows the researcher to discover inner

perspectives of observed participants (Hendl, 2005, p. 193).

Applying the research methods mentioned above, enough information was collected
to draw up case studies of the research sample — six bilingual pupils of the Czech
School without Borders London. A case study is a thorough study of a single case.
(Hendl, 2005, p. 104) As a researcher deals with individual cases, he seeks their
unique aspects, but at the same time, he reveals what they have in common.
(Svaiicek et al., 2007, p. 97)

5.2 Data Collecting

The research study was taking place for four months (from February to May 2017)
during the diploma candidate’s participation in Erasmus internship at the Czech
School without Borders London. All families involved were informed about the
upcoming research and introduced to its topic and stages. They made verbal
agreements to participate in the study along with being recorded during the
interviews. The researcher was also given their assent to using the collected data for
purposes of the thesis. However, names of all the participants were changed in order

to maintain their anonymity.

The research was realized in four phases. Firstly, the questionnaires were
distributed to pupils” parents electronically via email or handed over in paper form
depending on the subjects’ preferences. The original form in Czech language is
attached in the appendix (see the appendix A). The return rate of questionnaires was
approximately 78 % (7 out of 9). Two children (twins) were newcomers to the class
so their parents refused to participate in the study to give them some time to adjust.
Three pupils were not involved in the study for not meeting the research participation

criterions (see chapter 6.).
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The interviews with parents were done at participant’s homes from March to May
2017. Usually both parents of a child were there during each interview. Two
interviews were done just with one parent being present due to a hectic workload of
the other. Every interview lasted a little over an hour. Firstly, parents were asked
questions about their family language situation - the origin of their child’s
bilingualism, what languages they use for communication with each other, in which
situation each language is used and why. The following set of questions was about
their child’s language acquisition, level of language competences, language
dominance, possible occurrence of code-switching and code-mixing, and a child’s
preference of languages in certain situation. Secondly, they were asked about the
language strategy they used for bilingual education of their child and what are its
result. Parents also talked about possible benefits and disadvantages of raising a child
bilingually. Thirdly, the participants were asked about their attitude towards their life
partner’s mother tongue, a language community they belong to and a culture they
were brought up. Lastly, they were asked question concerning their child’s attitude
towards both languages and both cultures and the way they perceive their child’s
self-identification (whether their child identify himself with both languages and both

cultures, and to what extent).

The interviews with the children were done with parents” approval after school at
Saint Mary Magdalene Academy. Each interview lasted about twenty-five minutes
and was hold in the classroom of the sixth grade — a place the children are familiar
with. Pupils were given a series of questions concerning their family living in the
Czech Republic and their Czech friends. They expressed their opinions on the Czech
nation, Czech tradition, culture and language. At the very end of every interviews the
children were asked to say whether they identify themselves with Czech, or British
nationality, or both and what are the reasons why. Several weeks before the children
discussed the same topic after the lesson on Czechoslovak legions fighting during the
First World War. After that, they were tasked with writing about the discussed topic
and art depicting of their self-identity. The part of the interviews was dedicated to

children’s presentation of their work.

The participant observation was mostly realized at the grounds of the Czech

School without Borders London. The researcher worked there from January till May
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2017 as a teacher assistant during her practical training. Apart from other duties and
responsibilities, she was helping with lesson planning and participating in
collaborative team teaching for four months. “Collaborative team teaching often
occurs in inclusion classrooms. (...) In a co-taught class, general education and
special education teachers work together to plan lessons, teach, monitor student
progress and manage the class.” (Morin, 2019, qtd. In "Collaborative Team
Teaching: What You Need to Know") This fact allowed her to get to know them
better. Pupils were observed not just during lessons, but also during their free time,
breaks especially. Hence, the researcher could find out what language the pupils
prefer in what communication situations — be it a communication with their peers,
parents, teachers or teacher assistants. As the interviews were carried out at
households of every bilingual family participating in the study, the researcher could
witness children’s behaviour outside the school, observe their reaction to certain
language (be it Czech or English) or communication between them and their parents
(and with their sibling). In some cases, the diploma candidate had also an opportunity
to interact with the research subjects at their homes more often while tutoring the
pupils. Having been a participant observer the researcher could compare the data
gained by questioning parents to those obtained by observing the pupils, as well as
their parents in some cases. That way she could verify the truthfulness of the
information provided by parents or comment on children’s levels of language
acquisition thus to comment on children’s language situations in a more complex
way. There were a few cases when a parent unknowingly used English during
interaction with his child even though he claimed that he strictly uses Czech

language for that purpose.

5.3 Research Setting

In reference to the previous subchapter, the research was taking place at Saint Mary
Magdalene Academy, the school is situated in the London Borough of Islington.
CSWBL book available spaces at the academy on a regular basis. The classes
organized by the School Department of CSWBL take place in Secondary School
classrooms every Saturday from 10:30 AM to 2:00 PM, breaks included. The

timetable of the sixth grade will be presented:
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10: 30 -11: 30 Czech language

11: 30 - 11:50 1% break

11: 50 — 12:50 Czech history

12:50 — 13: 00 2" break

13:00 — 14: 00 Czech literature and culture

Lessons are planned according to the curricula programmes of CSWBL which
comply with the Framework Education Programme of the Czech Ministry of
Education and Education Programme of Czech School without Borders. The
objective of these programmes is to describe the content of the school curriculum and
expected outputs for each grade. The CSWBL organizes Saturday lessons while
abiding by the English school terms. The English school year is split into three terms,
in the middle of each term there is one- or two-week half-term holiday. The term
times differ according to a particular area. CSWBL follow the terms set for the
borough of Islington. The aims of CSWBL's educational programme are improving
children’s fluency and confidence in the Czech language, developing their speaking
and listening skills or making children aware of Czech culture and customs and

proud of their Czech background and heritage ("School Department”, 2019)

The classroom where the lessons were held is quite a spacious room with big
windows meant for use by study groups of at least 30 students. The room is equipped
with the school furniture (desks and chairs), an interactive board, a white board and
speakers. To create a place where students can feel welcomed, encouraged and in the
centre of the teaching process, the classroom seating arrangement needed to be
changed before the lessons every Saturday. That way the class was made more
friendlier to the pupils. The desks were usually arranged into a semicircle, pupils

were able to face the board and their peers at the same time.

While creating teaching materials and lesson planning, the teachers and assistants of
CSWBL have to take into consideration the fact that all the pupils attend English
school on working days. Naturally, they are tired, and it is harder to motivate them.
Teachers choose such activities which can engage the students — working in pairs or
in group, brainstorming, discussion, dramatization, working on a project, games and
movement activities (for ex. running dictation, running to the right answer, filling in

the worksheets while walking around the class, etc.).Teachers make materials
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containing exercises for practising a piece of grammar or some orthography rules
that are pleasant to the eye and personalized to some extent. Some examples of such

study material are listed in Appendix E.!

5.4 The Research Sample

The research sample consisted of bilingual families whose children attend CSWBL.

The participants were selected according to several criterions:

a bilingual child is a sixth-grade student of CSWBL?(parents decided to
educate their children bilingually)

- family of a child have been staying in the UK for at least 2 years

- one of the parents is Czech

- parents live in the same household as life partners

Age and occupations of parents did not play a major role during selection of the
participants just as whether a child has any siblings. There were nine students in the
sixth grade — four boys and five girls, four of them met the previously presented

criterions.

The sixth graders of CSWBL are taught three subject - Czech language, Czech
culture and literature and History. The lessons of Czech language are throughout the
year dedicated to practising the usage of “i” and “y”, inflections of adjectives,
pronouns, numerals, declination of verbs or word formation of the inflectable parts of
speech. During the lessons of History, the pupils learn about the Czech history of the
18th, 19th century and the beginning of 20th century, they are introduced to the reign
of the Czech empress Maria Theresa and her son, the Czech National Revival and its
prominent figures, the establishing of the National Theatre, or the event of the First
World War. The lessons of literature and culture are focused on the most eminent

personages of the era.

! Note that even though author of this diploma thesis is also author of the presented study material, all
rights are reserved to CSWBL.

2 This criterion was determined due to a pragmatic reason — the diploma candidate was working as a
teacher assistant for the sixth grade of CSWBL.
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The children were of 11 to 12 years of age.® The basic information about children is
introduced in the following chart.*

Actively Languages used by | Strategies | Typesofa
used parents during for bilingual | bilingual
languages communication upbringing family

with their child

Mother father

(\YETgTa-. 11 Czech Czech Czech mL@H
years English English
oId

Anna Czech Czech Czech mL@H Type 3
years English English
oId

Laura English Czech English ~ Time and Type 1
years Czech Turkish  Place
old Strategy
+
OPOL- ML
Sophie English Czech English OPOL-ML Typel

years Czech
old

All participating children actively speak Czech and English (in one case also
Turkish). Two children are from mixed families, their mothers are Czech, and fathers
are of different nationality (English in one case and half-Turkish, half-English in the
other case). All three families have features of the first type of a bilingual family® —
mother tongues of the parents are different, one parent’s mother tongue is the
dominant language of the community. The father of one family is bilingual himself
so he has two mother tongues, he decided to talk to his children mostly in his
dominant language - English. Nevertheless, it proves the complexity of the
phenomenon of bilingualism since the features of the family correspond to those
features of the fourth type of a bilingual family as well (the mother tongues of both
parents are different than the dominant language of the community). Two children

® Pupils’ age usually correspond to the age of children of the sixth grade attending a Czech primary
school. However, there are some exceptions when the child is transferred to a lower or a higher grade
due to his level of language competence.

* Names of the children were changed in order to maintain their anonymity.

® Mind the year in which the research was conducted.

® See the typology of bilingual families (p. 25-26)
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are from mixed English-Czech families living in the UK. In both cases, parents
agreed on using their mother tongues to communicate with their children — they
represent the first type of a bilingual family. In two cases, parents share the same
mother tongue — Czech, which is not the dominant language of the community.
Despite that the fathers chose to use both — English and Czech for communication
with their children. These cases cannot be unequivocally categorized, but still they
have features of the third type of a bilingual family.

Further information on individual cases will be stated in the next chapter. A bilingual
child will be referred to as “she” in the last two chapters since all of the research
participants are girls.
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6. CASE STUDIES

The drawn-up case studies of six bilingual pupils of the Czech School without
Borders London will be introduced in this chapter. Based on the data gathered
through the interviews the following key points regarding bilingualism were

analysed in each case study:

- language situation of a family and the origin of bilingualism

- language strategy chosen for bilingual education

- language dominance and mother tongue

- language competences and usage

- culture influence

- parents’ attitudes towards bilingualism and gained experience with bilingualism

- self-identification of a child

6.1 Anna
Family background and language situation, the origin of bilingualism

Anna is eleven years old girl of Czech nationality. She was born in the Czech
Republic. Both of her parents are Czech. The family moved to the UK for better
employment opportunities. They have been living there for ten years. Anna has one
younger sister who is ten years old. Anna started to attend a public religious school
as a four years old girl.” She became a pupil of CSWBL at the age of five.® Anna’s

hobbies are swimming, gymnastics and horse riding.

Her mother is thirty-seven years old. She works as a nurse at a hospital. Her mother
tongue is Czech, she is also fluent in English on the proficient level (reading,
speaking, writing). From the beginning she was determined to speak with her
children only in Czech language. Anna mostly uses Czech for communication with
her mother since her mother insists on that. Hence, in rare cases she speaks to her in

English. Anna’s mother strictly uses Czech language while communicating with her

"Children in the UK usually start compulsory education at the age of four.

8 CSWB had to deal with this difference between Czech and English schooling system. The Reception
(Year 0) was founded as a certain stage between pre-school and school education. The pupils of the
Year O are five years old; they can read and write in English and they are taught to do so in Czech as
well.
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daughters. She does not point out if her daughters make mistakes, she sometimes
repeats their words correctly.

Her father is thirty-nine years old. He works as a college teacher. Apart from Czech
(his mother tongue) he speaks German and English. He is fluent in English on the
native speaker level and proficient in German. While speaking with his daughters he
uses Czech, but not as strictly as his wife, he also uses English. His daughters follow
the same strategy, they talk to him alternately in English and in Czech. A
conversation in English mostly occurs in a situation when the girls have difficulties
to express themselves precisely in Czech. Her father does not correct Anna’s

mistakes, he thinks it “(..) would discourage her”.

Anna’s sister was born in the UK, she has both citizenships. When Anna speaks with
her sister alone, she uses both languages. Nevertheless, both girls prefer English,
especially when they talk about their hobbies, or about what happened to them at
English school and outside the school with their English friends.

Anna speaks Czech at home quite often. When the family is together or in the
presence of a Czech speaking person, they all use Czech. When they are
accompanied by non-native Czech speaker, they speak in English to him so both girls
are able to switch to another language depending on who they talk to. In Anna’s case
we can talk about coordinated bilingualism. Anna became bilingual when she was
exposed to English speaking environment as she started to learn English from her
peers and teachers in a nursery-school at the age of three years. Anna’s bilingualism

can be categorized as subtractive or sequential.

Language strategy chosen for bilingual education

Anna’s parents did not plan to bring her up bilingually. They moved to the UK when
she was two years old. The reason for moving was that Anna’s father was given an
interesting and well-paid job position there. They did not actively inquire about
bilingualism and its possible challenges. As Anna’s mother said: “(They) handled it
naturally.” Without giving it much thought, Anna’s parents employed the Minority-
Language at Home strategy (mL@H) (see chapter 2.1.2). Anna’s parents knew from
the beginning that they will not stay in the UK permanently. As soon they save
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enough money, they will move back to the Czech Republic. They also want to wait
till both girls finish the primary education.

Language dominance and mother tongue

Anna is fluent in both languages, her parents did admit that even if her daughter
often speaks Czech at home, her dominant language is English as “(h)er English is
more fluent than Czech (...) "and her English lexicon is richer. When she finds it
difficult to express herself in Czech, when she does not know the correct Czech word
or when she just cannot recall it, she reaches out for English simply because it is
“easier for her”. Her parents stated that from time to time “(...) she is just too lazy or
not in the mood to speak in Czech.” Every time it happens when she talks with her
mother, her mother tries to make her say it in Czech once again and if it is not
comprehensible, she wants her to say it in a different way. Father is more benevolent
in this matter. He just lets Anna to have a conversation in English. Anna herself
stated that sometimes it is ,,too troublesome” to speak Czech. Anna confirmed her
parents’ statement about English being her dominant language. Nevertheless, she
considers Czech as her mother tongue since “It’s (her) parents’ mother tongue and it
was the first language (she) learnt”. In this case we can talk about the definition of a
person’s mother tongue according to the criterion of origin and internal identification

(see chapter 1.4. 1).

Language competences and usage (code-mixing, code-switching)

Anna’s first words — “mdma” and “halo” were uttered in Czech when she was 11
months old. That is obvious since she was exposed to only Czech speaking
environment till she started to attend a nursery school. Her parents were worried
about their daughter fitting in the collective of English-speaking children. It took her
some time to adjust, but eventually, she made a few friends. Her parents also acted
on advice from Anna’s teacher and they began to regularly meet with parents of
Anna’s peers. The time spent at a nursery school and later in a primary school with
her friends had a great impact on her language competences in English. Around this
time code-switching and code-mixing started to occur. The most frequent form of
code-switching appeared on the level of words or sentences. Anna’s mother called it
“words borrowing from the other language”. Sentence like “I will eat nanuk doma”

or “She is my kamaradka” were quite common. Anna was enrolled in the CSWBL,

50



because her parents wanted her to be in contact with Czech language outside her

home.

Anna is perfectly capable of managing a fluent conversation in both languages. She
does not seem to have Czech accent while talking in English. In her utterance Czech
sounds “a” and “ch” are sometimes mispronounced as English ones (during reading)
Anna has troubles with the correct Czech orthography as any other monolingual
Czech child — she uses grammatically incorrect endings of nouns, adjectives,
pronouns or numbers, she makes mistakes in writing “y/i”, “s/z/vz”, “b¢, p¢, vé/ bje,
vje”, etc. or in punctuation (commas, dots). However, she also makes mistakes that
are typical for bilingual children whose second mother tongue is English. She has
problems with distinguishing the length of vowels, especially in writing. We can see
such mistakes in the picture 2 (attached below, p. 54): “slavim vic ceskych tradic” or
“doufame ze tam buiideme bydlet”. Another obstacle for a bilingual child is diacritic.
Diacritics are rare in English but quite common in Czech. Bilingual children often
omit it while speaking and writing. Anna omits carons or acute accent (see picture 2,
p. 54) - “diim v cechach”, “a proto je to dulezité” or “aby jsem se umela s nima
bavit’or she uses diacritic incorrectly: “a proto se nekdy ¢itim”. Regarding lexical-
semantic level of languages, Anna’s passive Czech vocabulary is larger than active
one. She understands perfectly but it is more difficult for her to express what she
means to. An incorrect usage of verbs is the most common in Anna’s case: “vytvdrim
si pomlasku”.On the morphological-syntactic level bilingual children have to cope
with declension, conjugation and distinguishing grammatical gender. The same goes
for Anna: “a mame Cceska jidlo”.Taking above mentioned information into
consideration we can classify Anna’s bilingualism as productive (See chapter 1. 3)

because Anna is able to speak, understand, write and read in both languages.

Culture influence

Anna’s parents stated that they have a duty to cultivate positive attitude of their
daughters toward Czech culture. They want to pass Czech traditions on to them as
well as to refine their ability to speak their mother tongue. The family celebrates
Czech traditions as Mikulas (Saint Nicolas), name days or Easter (Anna mentioned

she likes decorating Easter eggs). The family celebrate Christmas on the 24™ of
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December having typical Czech Christmas dinner — a carp with potato salad. As for
English tradition, Anna loves to celebrate Halloween.

Anna watches movies and tv series in both languages. When she talks about a Czech
move she has seen, she uses Czech. When Anna was younger, parents used to read
her Czech books. However, she does not like reading very much, she is forced to

read books in English for school (compulsory reading).

The family visit their relatives living in the Czech Republic four times a year during
half-term holidays. They keep in touch via email correspondence, skype or they

phone them once a week. Anna usually chat with her cousins and grandparents.

Anna’s parents admitted that there are not in contact with other Czech families living
in the UK apart from those whose children attend CSWBL. They spend time together
while waiting for their children. They usually go to the nearby park or café. Anna
often visits two of her classmates attending CSWBL during the week as well, she
communicates with the rest of them via social media. Anna regularly takes part in
cultural events and workshops organized by CSWBL (Noc s Andersenem, Mikulas,
Den déti, etc.).

Anna’s mother admitted that she has negative experience with the way how British
community perceive them: “We are foreigners for them. | have a Polish accent that
my children do not have. Czechs are at best associated with Czechoslovakia, at worst

with Poland.” Nevertheless, she has not experienced any kind of mistreatment.

Parents’ attitudes towards bilingualism

Anna’s parents do not regret bringing their children bilingually. They consider the
period when a child is starting to adjust to the environment where a dominant
language of community is spoken as the only possible challenge of employing the
mL@H strategy for bilingual education because a child’s language dominance in
most cases changes. It is up to his parents to keep their child motivated for learning
the non-dominant language. Both also think that bilingual upbringing is one of the
things that caused their daughters to be more opened to other nations or their cultures
and it will be beneficial in the future since they will find employment more easily.
Anna also proved to be better at studying foreign languages compared to her

monolingual peers.
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The child’s self-identification

As for the factor of self-identification, Anna predominantly identifies herself with
Czech nationality even though “there will always be an English part of
(herself). "Regarding this matter it should be mentioned that Anna’s criterions for her
self-identification are family and friends living in the Czech Republic, the time she
spent there doing her favorite activities, her parents being of Czech nationality and
her being fluent in Czech language (she is very proud of herself for that) or her
family following Czech traditions and seeding love for Czech culture in her. Last, but

not least she made good friends at CSWBL.
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Picture 2 Anna’s writing on the discussed topic
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6.2 Martina

Family background and language situation, the origin of bilingualism

Martina is eleven years old. She was born in the Czech Republic, so her nationality is
Czech as of her parents. Martina’s family moved to the UK when she was five years
old. The reason for moving there was her father accepting an offer of an interesting
and well-paid job position. They have been living in the UK for six years. Martina’s
younger brother is nine years old. She started to attend an English public state school
at the age of five. Her parents enrolled her in CSWBL in the same year. Martina’s

hobbies are reading, drawing, watching movies or tv series, history and travelling.

Martina’s mother is thirty- nine years old, she is currently unemployed. She stays at
home as a housewife and works as a par-time author for a Czech web magazine. She
is thirty-six years old. Her mother tongue is Czech language, she is fluent in English
and also in French since she studied French philology at the Palacky University in
Olomouc. She uses only Czech for communication with her children. She thinks it
would not feel natural to speak with them in a language which is not her mother
tongue. If Martina and her brother try to talk to her in English, she does not respond.
She points out when Anna makes a mistake, but she does not reproach her for it
because “(it) would most likely demotivate her .

Martina’s father is forty-one years old, he works as a journalist. His English
proficiency is on a native speaker level, apart from that he speaks German and
French as well. He talks to his children in both languages depending on the topic.
When Martina wants to talk about what happened to her at English school or things
they discussed during the lessons she speak English with her father, likewise her
brother does. For Martina it is easier to express herself in a language in which she
gained a particular experience. For instance, if something interesting happens at the
Czech school, she will share it with her dad using Czech language, if she talks for
example about things concerning her English friends or a book she has recently read

in English, she always uses English.

Martina’s younger brother is nine years old, he attends CSWBL as well. He was
born in the Czech Republic. When the siblings talk to each other, they use both
languages. Their language preference is influenced by the discussed topic, a person
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they speak to or a situation when they cannot come up with right words for what they

want to express.

Martina’s parents strictly use Czech while talking to each other so only Czech is
spoken when the family spent time together. Recently children tend to speak in
English when their mother is absent. When Martina is excited about something and
wants to share it with her parents, she almost every time starts the conversation in
English. Martina stated that she does that unknowingly. However, Martina can
switch from one language to another easily depending on who she has a conversation
with. For example, she prefers to speak to her classmates in English during breaks at
CSWABL but in a matter of seconds she switches to Czech to talk to a teacher. In that

case we can classify her bilingualism as coordinated.

Martina started her compulsory education at the age of five. She was enrolled in a
state primary school and, at the same time, in CSWBL to Year 0 (Receptive class).
At first it was quite demanding for her. She had to be given individualized classes at
the English school to catch up her classmates in English. Although she overtopped
most of her classmates in speaking Czech during lessons at CSWBL, she was behind
in reading and writing. As she was learning alphabets of both languages at the same
time, she naturally got them mixed up. That was when her parents decided to set up
some rules. Her mother started to help Martina with everything concerning her Czech
language skills (practising reading, Czech pronunciation, doing homework tasked by
CSWB's teachers, etc.), her father’s role was to manage Martina’s academic progress
in English. It took Martina a few months to get used to it and around a year to catch
up her English peers but “(i)t was definitely worth it, even though (her parents) had
to face up with a lot of crying and outraging on her part.” As Martina became
bilingual after being exposed to the English-speaking environment at the age of six,

we can refer to this type of bilingualism as subtractive or sequential (see chapter 1. 3)

Language strategy chosen for bilingual education

Martina’s parents did not know they would raise their children bilingually. They
lived in the Czech Republic till Martina turned six, so they did not search for
information regarding bilingual education. They have been living in the UK for over
five years. Nevertheless, they knew from the start that they will eventually return.

There are planning to do so next year. Without consulting bilingualism with experts
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or studying specialised literature they intuitively employed the Minority-Language at
Home strategy (mL@H) (see chapter 2.1.2). As Martina started to attend a primary
school, she also began to tend to talk about her newly gained experiences using
English. As it was already mentioned above Martina’s parents set up the arrangement
of “talking to dad about English school” and “talking to mom about Czech school”,
hence when the family is together Martina’s parents agreed on speaking only in

Czech no matter the topic.

Language dominance and mother tongue

Martina’s mother claimed that: “Martina almost always speaks Czech at home.” She
is fluent in both languages and, as it was written above, she can knowingly switch
from one language to another depending on her communication partner. Her mother
assessed Martina’s language dominance according to a place of language usage: “At
school her dominant language is English, at home it is Czech.” Martina confirmed
it, but also said that she thinks that her knowledge of English vocabulary is wider. It
is necessary to add that Martina’s knowledge of words in both languages is quite rich
for a girl of her age, it is above-average compared to her peers’ lexicons. Martina
confided that she thinks and dreams in both languages depending on what she thinks
or dreams about. Considering all mentioned facts, we can state that Martina’s
dominant language in the present day is most likely English. Despite that Martina’s
knowledge of Czech language is on a very high level due to her parents being

consistent.

As for the issue of the mother tongue, Martina consider it to be Czech because it is
the language she mostly uses for communication with her parents and it was the first
language she acquired, therefore she defines her mother tongue according to the

criterion of origin and internal identification (see chapter 1.4. 1).

Language competences and usage (code-mixing, code-switching)

Martina uttered her first words in Czech - “tdta” and “auto” when she was one year
and six months old. Naturally, since she was exposed to only Czech speaking
environment until she turned six. He mother said that when she was seven and half
Martina began to use a “language mixture” and added: “She was playing with both
languages, sometimes creating new words” while applying one’s rule in the other.

The code-mixing frequently occurred on the lexical and syntactic level, but also on
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the morphological level from time to time. Martina came up with sentences like
“Postavim Si snowmana” or “Miizu Si hrat s toys?”. Even if she knew how a word is
said in both languages, she always chose a variant with easier pronunciation be it
Czech or English. Martina had to start distinguishing both languages since her

parents insisted.

Till these days English expressions appear while Martina speaks Czech. It happens
mostly when she cannot recall the word in Czech so she replaces it with English
equivalent. It also happens when she talks about reality she “experienced in English”
or when “the Czech is not enough” for her to precisely convey the meant message.
Martina’s passive Czech vocabulary is larger than active one. When she speaks
English, she does not have a Czech accent. She also does not seem to have problems
with Czech pronunciation, grammar or syntax. Martina rarely makes mistakes in
Czech orthography. She sometimes omits punctuation, specifically commas, or
forgets to discern borders of words (e.g.: “ikdyz”, “zokna”) as we can see in the text
attached bellow (see picture 3, p. 62). These mistakes could be referred more as
careless mistakes rather than mistakes typical for a Czech-English bilingual. She
prefers to speak colloquial variant of Czech language, therefore, she uses
grammatically incorrect endings of nouns, adjectives, pronouns or numerals. Martina
is able to speak, understand and write in both languages, therefore her bilingualism

can be classified as active bilingualism (see chapter 1. 3).

Culture influence

Martina’s parents feel that it is necessary to build a child’s positive attitude to Czech
culture and traditions. Therefore, their family firmly “stick to the Czech customs and
holidays . They celebrate Czech feast days as Mikulas (Saint Nicolas), May Day
instead of Saint Valentine’s Day or All Souls Day instead of Halloween and name
days included. The family celebrate Christmas on the 24" of December, they usually
have fried sea fish and potato salad for Christmas dinner. The only custom that
Martina does not find appealing is Czech Easter, she prefers Easter egg hunting to

“being hit with pomldzka”. But she likes colouring the Easter eggs.

Martina likes watching movies and tv series. Being on a visit in the Czech Republic,
she watches only Czech movies, in the UK she does not have much free time to

watch anything, if she does, she prefers tv series in English. She had “a period of
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Czech fairy tales as she read them, watched them and talk about them all the time”
when she was nine years old. Martina loves reading, she mostly prefers fantasy
genre. She reads books written in both languages, however, nowadays she prefers to
read in English. Martina’s parents read books to her when she was younger, that

could be the reason for her becoming a passionate reader.

Martina’s interest in history and travelling might have resulted from her family going
sight-seeing. While the family is on a trip her parents talk about local history,
architecture of local sights or locations closely associated with famous persons.
Martina’s mother also takes her to the theatre. Martina loves Czech cuisine
(especially gulas or svickova), she prefers it to English one. When she is in the UK

she really “misses Czech dumplings”.

The family visit their relatives living in the Czech Republic at least three times a
year, usually during half-term holidays. They keep in touch via email correspondence
or skype. About half a year ago, Martina spent two weeks attending Czech school.
He parents wanted her to experience Czech schooling since they are moving back to
Czech Republic next year. She made friends there and she has kept in touch with

them through phone or Instagram.

Martina likes to go to school, because “(she) like(s) to learn new things and she
meets with (her) friends there.” Martina’s mother said that she would rather have
free Saturdays, but she does not complain very much. Martina also spent time with
her classmates after school — they go to a park or a playground, or she communicate
with them through phone, Instagram and WhatsApp. Martina’s parents are in contact
with local Czech community, including families of Martina’s classmates attending
CSWBL. Martina participates in cultural events and workshops organized by
CSWABL or other Czech organization in London. Her parents feel they were warmly
accepted by English community and they have not had to face any form of
intolerance, xenophobia or prejudice so far, neither have their children at school.

Parents’ attitudes towards bilingualism
Bilingual education is regarded as profitable by Martina’s parents for various
reasons. The knowledge of both system of languages positively influenced Martina’s

cognitive skills. Her parents said that Martina has very good memory, she easily
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understands things, she is good at problem solving, she has no troubles to concentrate
on the task and she grasps new things quickly. Martina is also a talented language
learner — this year she started to learn French and she is doing better than most of her
classmates so far. Martina’s parents also see another positive aspect of bilingual
upbringing — children educated bilingually easily accept other people’s differences,
they are more tolerant of other nations and their culture.

The child’s self-identification

Regarding Martina self-identification, she thinks of her-self as “Czech through-and-
through” who is currently living in the UK. Her mother declared: “She is Czech. She
would definitely kill me if 1 said otherwise.” Martina identifies with Czech
nationality according to several criterions — her parents being Czech, a lot of her
friends and the rest of her family living in the Czech Republic, the time she spends
there (she usually visits Czech Republic during half-term holidays), her preferring
Czech cuisine and Czech customs over English ones as well as her being interested
in Czech culture and history and more importantly the nature of Czech people since
“they seem to be more opened and nice” Martina literally wrote down: “Almost
everybody greets you there... ”(See picture 3, p. 62). When we look at the portrayal
of her identity, we can notice that the space around things representing Czech

nationality is highlighted in bright yellow colour. This fact speaks for itself.
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6.3 Laura

Family background and language situation, the origin of bilingualism

Laura is eleven years old girl of British and Czech nationality. She was born to a
married mixed-language couple living in the UK. Her parents met at the restaurant
where her mother worked part-time as a waitress. Laura’s father is bilingual himself.
He was born in the UK to Turkish-English speaking couple. Laura has one younger
sister who is eight years old. Laura started her compulsory education at the age of
five attending a state school. She became a pupil of CSWBL when she turned six.

Her hobbies are swimming, gymnastics and skating.

Laura’s mother is thirty-four years old woman of Czech nationality, so her mother
tongue is Czech. She works as a catering assistant. She has been living with her
husband in the UK for twelve years. There were several reasons why Laura’s mother
decided to find work in the UK — getting to know different culture, meeting new
people, improving her English language skills and becoming independent. Laura and
her mother mostly communicate with each other in Czech, but Laura’s mother

admitted that she does not use it consistently.

Laura’s father works as a taxi driver. He is thirty-seven years old. He has dual
nationality, therefore, he has two mother tongues - Turkish and English. He is
dominant in English though, so he prefers using English for communication with his
daughters, in fact he speaks Turkish very rarely. Laura’s father does not keep in
touch with his relatives living in Turkey and his parents passed away when Laura
was two years old. Maybe for that reasons he feels less need to pass the knowledge

of Turkish language or culture on his daughters.

Laura talks with her sister in both languages. Currently they talk to each other mostly
in English, because Laura’s younger sister is undergoing a state of refusing to use
Czech (“She doesn't want to speak Czech very much.”’). When they were younger,
they spoke only in Czech. At that time Laura’s sister was dominant in Czech because
she spent most of the time with her Czech mother at home and Laura associated

Czech language with her sister (and her mother of course).

Laura’s parents talk to each other only in English, Laura’s father does not speak

Czech, he has some passive knowledge of it though. He strictly follows the OPOL —
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ML strategy while Laura’s mother conceded that she does not follows its rules
thoroughly, because she finds it difficult to switch from English to Czech, especially
in moments when she also talks to her husband. When she becomes aware of that,
she repeats what she said in Czech. Both parents point out when Laura makes
mistakes during her speech, but “(they) don't make a fuss over it”. If Laura does not
know the word or cannot recall it, her parents translate the word for her. At times
when the family is together, the most spoken language is English, when Czech is

used, it is translated to English so Laura’s father understands.

Laura was exposed to the impact of both languages from the very beginning so we

can talk about simultaneous bilingualism.

Language strategy chosen for bilingual education

Talking with their daughter using their mother tongues seemed to be an instinctively
made decision according to Laura’s parents. They employed the OPOL — ML
strategy (see chapter 2.1.2.), because it feels natural to talk to their daughter in the
language they were brought up. The mother admitted that she does not always follow
the strategy unlike her husband who keeps to the set rules. Also, each language is
used for discussing different topics or is reserved for different parts of a day. For
instance, they talk about school in English, about CSWBL or visiting Czech
Republic in Czech. Preferable language for weekends is Czech, English is preferred

on workdays.

Language dominance and mother tongue

At first, Laura was not able to differentiate between Czech and English, so she
uttered mixed words. At a tender age, her dominant language was Czech since she
spent more time with her Czech speaking mother. When she turned two, she started
to communicate in Czech with her mother and in English with her father. The code-
mixing and code-switching occurred around the age of three as she was also
influenced by English speaking environment at a nursery school. Laura started to
apply Czech words in English sentence structures and other way round. She
associated English with her father, teachers and friends at the nursery school,
meanwhile Czech was meant for communication with her mother. Throughout the
years English was becoming more and more dominant. In order to maintain Laura’s

Czech, her mother enrolled her in CSWBL when she was six. Until then, she talked
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in Czech only to her sister, mother and relatives (mostly grandparents) living in the
Czech Republic. In present day, Laura’s dominant language is English. Her
knowledge of Czech vocabulary is more passive than active, and it is limited,
although it depends on a conversation topic. Laura mostly uses Czech when she talks

to her mother, relatives living in the Czech Republic or to her teachers in CSWBL.

Laura’s consider both — Czech and English as her mother tongues. She believes
Czech to be her mother tongue, because it is “the mother tongue of (her) mom and
grandparents” and “(it) was the first language she learnt”. She identifies with
Czech language according to a criterion of origin. Knowing that she uses English
more often than Czech, she identifies with English as her mother tongue according to

a criterion of usage (see chapter 1.4. 1).

Language competences and usage (code-mixing, code-switching)

Laura’s first word was “mdma”, she said it when she was year and three months old.
Then she gradually started to pronounce Czech and English words, Czech was
dominant though. Around the age of two and a half she started to differentiate the
languages according to a person she talked to (her mother or her father), when she
turned three, code-mixing and code-switching began to occur. The code-switching
and code-mixing have remained to these days, however, it happens mostly on the
lexical level. She also borrows words from a dominant language. In the past code-
mixing used to happen also on the syntactic level, Laura created sentences like

“Mom, podej mi panenku, please.”.

Now, Laura is able to have a fluent conversation in both languages. She does not
have a Czech accent when she speaks English, but she has a noticeable English
accent while she talks in Czech. Laura mostly mispronounces Czech consonants “7”
(which she usually pronouns as “z”) and “ck”. While writing, Laura rarely mistakes
“y” for “j”, for example in the sentence: “Ya sla s mamkou nakupovat.” But she does
use diacritics accurately (see picture 6 attached below, p. 70). Sometimes she
overlooks the length of vowels while reading (“a " is read as “a”, etc.), usually such
mistakes are made due to her carelessness. It is difficult for Laura to concentrate
because she is very lively. On the lexical- semantic level, Laura’s passive knowledge
of Czech words is wider than the active one. She cannot recall a Czech word from

time to time or she does not cover a whole meaning of a message she wants to pass
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to her communication partner. An incorrect usage of prepositions with verbs is
mostly repeated: “Jedeme v autobuse” instead of “Jedeme autobusem” or “Chodim v
Skole”. On the morphological-syntactical level she makes mistakes in declension,

conjugation and distinguishing grammatical gender.

Laura instinctively switches from one language to another depending on her
conversation partner. Laura’s language preference changes according to the

discussed topic and the richness of her Czech vocabulary vary by given topic as well.

To sum it up, despite Laura making mistakes, she is able to understand, speak, read
and write in both languages, therefore Laura’s bilingualism can be referred as

productive bilingualism (see chapter 1. 3).

Culture influence

Laura’s mother stated that it is important for her to share customs and traditions with
her offspring and preserve culture and cultural values. Laura’s mother wants her
children to know who they are, where do they come from and who were their
ancestors. She wants to pass them something that will make them feel closer to
Czech relatives living in the Czech Republic as well as to make them proud of being
half Czech.

Laura’s parents try to adapt to one another, so some compromises had to be made
since they knew they were going to raise their children in a bicultural environment.
They decided on what Czech and English customs they will follow. The family
celebrate Saint Nicolas Day (Mikulas), Saint Valentine’s Day or Halloween. The
Christmas is celebrated in the Czech way on the 24™ of December with potatoes
salad and fried sea fish, and on the 25" of December, Father Christmas visits their
house. Easter is celebrated by Laura’s family in the English way with an Easter hunt

and painting eggs.

Laura likes to watch Czech movies, especially Czech fairy tales or animated movies.
She uses Czech when she speaks of ones she has recently seen. Her mother
welcomes that as it is a pleasant way to practise Czech. Laura reads books in both
languages. Lately, she has read books written by David Walliams. Laura’s mother

read her daughters often when they were little.
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Laura’s father has positive attitude towards Czech culture and Czechs. He perceives
Czechs as hardworking and trustworthy people, who can make fun of themselves. He
does not find big differences between English and Czech culture, though. He enjoys
visiting Czech Republic and he is a fan of Czech cuisine, especially beer. He has
tried to learn Czech, but he gave in as “(it) was hard to learn”, at least he
understands it passively. When visiting the Czech Republic, his wife or daughters

translate what he says to the relatives for him.

Laura’s mother keeps in touch with her family living in the Czech Republic once in a
week or two vie email or skype. The family visit Czech Republic two or three times a
year during half-term holidays. When Laura stays for a longer period of time there, it
takes her just few days to adapt, maybe that also goes with her extrovert personality,
she has no trouble to fit in. Laura switches to Czech easily and by words of her
mother: “People say her Czech is very good” Laura made friends in the Czech
Republic while attending a Czech school for a few weeks, she occasionally contacts

them over skype.

Laura likes to go to CSWBL because there is no Maths taught and she can meet her
friends there. Laura’s mother is in contact with parents of Laura’s classmates. They
spent together almost every Saturday chatting in the park near the academy or over a
cup of coffee in a coffee shop while their children are at school. Laura’s mother
conceded that they do not participate in workshops or gatherings of Czech

community in London apart from those organized by CSWBL.

Laura’s mother has never experienced any kind of mistreatment or intolerance of

national and cultural differences, neither have her children.

Parents’ attitudes towards bilingualism

Laura’s parents find bilingual upbringing worthwhile and beneficial in many aspects.
Above all Laura is able to communicate with her grandparents and other Czech
relatives in their mother tongue, it also gives her a better opportunity to pursue her
further studies or professional career. And even if Laura loses her ability to actively
use Czech due to whatever reasons that may occur, she will at least understand it

passively.
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Laura’s mother admitted that it is difficult for her to use exclusively Czech to
communicate with her daughters, especially when they are growing up in an
environment where English is dominantly spoken. She gets tempted from time to
time and speaks English, particularly when her husband is present during the
conversation. She knows that if she wants to keep her daughters motivated enough to
learn Czech, she will have to follow the OPOL — ML strategy more strictly.

The child’s self-identification

Laura’s portrayal of her self-identity says it all. Laura is both, Czech and English,
and she is very proud of it. Laura made a collage of pictures representing typical
things for both cultures. She associates herself with British nationality because she
was born in the UK and she has been living there for her whole life. On the other
hand, her mother is Czech, she speaks to her in Czech, her family celebrate Czech
feasts and her grandparents live in the Czech Republic, therefore she identifies
herself as a half-Czech as well. During the interview held in CSWBL, she confided
her insecurities she experienced when she was attending a primary school in the
Czech Republic. She did not have any problems fitting in, but she felt sorry for her
classmates perceiving her as a purely English girl “who happens to be fluent in
Czech”.
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6.4 Sophie

Family background and language situation, the origin of bilingualism

Sophie is twelve years old girl of Czech and British citizenship. She was born in the
UK to a mixed-language married couple living in London. Her father is English, her
mother is Czech. Sophie’s mother met her husband during her studies at the
university. They have been living together for seventeen years. Sophia has got two
sisters. Her younger sister is ten years old, her older sister is fourteen. She started to
attend an English public state school at the age of five. Her parents enrolled her in
CSWBL when she was six years old. Sophie’s hobbies are dancing, gymnastics,
drawing and reading.

Sophie’s mother is forty-two years old. She currently works as an accountant. Her
mother tongue is Czech, of course, she is fluent in English on the native speaker level
and she also learns Russian. From the very beginning she was resolved to speak
Czech with her children for she considers letting her children get to know Czech
culture through Czech language as one of the most important and crucial things for
their upbringing. She requires her daughters to talk to her only in Czech. When they
make mistakes, she notifies them. She did not use to do that so often when they were
younger as it would be discouraging. She just usually alerted them when they used
English to start a conversation with her and Sophie’s father did the same thing when
his daughters approach him in Czech. When they cannot recall the right Czech
words, they usually ask their mother to help them out to express what they want to.

Sophie’s father is forty-six years old IT specialist working for a multinational
company. His mother tongue is English, his German is on the proficient level and he
tries to learn some Czech, but “despite his efforts” he is still on the elementary level
(especially in speaking). He is capable of understanding a basic message of a
conversation spoken in Czech. His mostly passive knowledge of Czech has been
deepened throughout the years as his wife or his daughters translate for him what
they say in English to engage him to their conversations. Sophie’s father speaks his

mother tongue - English with his daughters.

Sophie communicate with her sisters in both languages, depending on the
conversational topic, however, English is more frequently used between them. When
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only their mother is present, they tend to speak in Czech. When Sophia was little, her
dominant language was Czech and that was also the language she spoke with both
her sisters, but after they started to attend a nursery school their language dominance

started to gradually change.

Sophie’s parents speaks English to each other. When the family is together, Czech
and English are used simultaneously, however, certain topics are discussed rather in

English. Czech is always translated to Sophie’s father.

Currently, Sophie speaks Czech mainly with her mother and from time to time with
her sisters. When Sophie uses a word borrowed from one language in a sentence
pronounce in the other language, her parents ask her to try to say it once again in a
targeted language in different words. Sophie is perfectly capable of switching from
Czech to English in no time depending on the situation or the person who she talks
to, her vocabulary register in both languages is solid for a girl of her age and she is
able to have a fluent conversation in both languages, therefore her bilingualism can

be classified as cooperative.

Language strategy chosen for bilingual education

Sophie’s parents decided on employing OPOL — ML bilingual education strategy
(see chapter 2.1.2) before their eldest daughter was born despite their decision to stay
in the UK in the future. There were several reasons for that. First and foremost,
parents of Sophie’s mother do not speak English so it would be very difficult to
establish a relationship with their grandchildren. The second reason was that
Sophie’s parents thought of the opportunities which the bilingual education can bring
for their daughters — getting to know more people, other nations and their culture, not
to mention possible academical success or better chances of finding a job (even
abroad) in the future. The last main reason for employing OPOL — ML strategy was
Sophie’s parents feeling obligated to take part in forming of their daughters” positive
attitude towards both languages and both cultures.

Language dominance and mother tongue

The first language Sophie acquired was Czech, it was a natural outcome since she
spent most of the time with her Czech mother. After some time, her English started
to develop. Initially, she just repeated English words. Then, the code-mixing began
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to occur while she was talking. She spoke Czech-English language mixture. She
could not differentiate between Czech and English words, she used them randomly
while communicating with both of her parents. Around the age of three she could
differentiate between the languages. At that time, her Czech was more dominant and
more favoured by Sophie. With attending a nursery school, English began to advance
in all language skills — reading, speaking, writing. She was more exposed to the

English-speaking environment, the frequency of her using Czech declined.

While talking to her mother, she has always spoken Czech. She could not avoid
using English words as she did it unknowingly in a form of code-mixing or code-
switching. Nowadays an intentional borrowing words from English prevail in her
Czech speech. It happens when she cannot recall the right word in Czech or she does
not know it at all. When she does that, her mother asks her to explain herself
differently using different words, she gives her a hint, or she translate English words
to Czech for her.

Sophie is fluent in both languages, still she is more proficient in English and her
English lexicon is richer than Czech one. Sophie claimed that she prefers speaking
English as she is better at it. Therefore, her dominant language is English, Sophie
classifies her language dominance according to a criterion of usage frequency and

proficiency.

Sophie’s mother believes that Sophie thinks of both languages as her mother tongues
as these are the languages she speaks with (according to a criterion of origin). Yet,
Sophie indicated that she finds English to be her mother tongue, because it allows her
to express herself more precisely than Czech, she also uses English more often, she
thinks of English as her mother tongue according to a criterion of competence and

function.

Language competences and usage (code-mixing, code-switching)

Sophie’s first words (“mama” and “dada”) were uttered in “Czech-English
language mixture” when she was year and ten months old. Seven months later she
started to say other Czech and English words. As she began to utter whole sentences
code-mixing and code-switching were common. Around the age of three and two
months she was able to tell the languages apart. At first, her Czech was on a higher
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level than English because she spent most of the time with her Czech speaking
mother and sister who usually spoke Czech with her. Her father was rather busy with
work, so he did not spend so much time with them. Sophie’s English languages skills
got remarkably better after she started to attend a nursery school and made some new
friends there. Being more exposed to the English-speaking environment, the process
of attrition of Czech language was unavoidable resolving in weakening of her
proficiency in it. That worried Sophie’s mother a bit so she enrolled her in CSWBL
and as soon as she learnt how to write, her mother made her to start writing a diary in

Czech. Sophie has been doing it till these days.

Nowadays, Sophie is capable of speaking both languages fluently, her mother added:
“Yet I must not insist on her speaking standard Czech.” Sophie’s writing in non-
standard Czech is noticeable in the picture 8 (see below, p. 79): “... lidi me
kategorizujou”, *... mam raci Cechy ...”, “... jde mi to lip ...”. The code-switching
does occur especially when she talks using Czech on a conversational topic which
she would predominantly discuss in English, the English words are more accessible
to her than Czech ones. The borrowing words from the dominant language does
emerge on a daily basis. She reaches out for English words when she wants to
express herself more precisely or when she talks about things she experienced in

English.

Sophie seems to have a faint English accent while speaking in Czech, she does not
have a Czech one while talking in English. The most challenging for her is a
pronunciation of the Czech sound ‘¥’ and “r”. When she was younger, she had
troubles distinguishing Czech sounds “c”, “ch”, “y” or “4”. It manifested when she
was reading or writing as she mistook Czech sounds for English ones. She often
pronounced “ch” as “¢”, “c” as “k”, “y” as “” and “j” as “dZ” She wrote Czech “c”
as a diagram “ts” (“mamintse”, “v mistse”, etc.). Sophie almost never does these
mistakes now. One of the biggest obstacles for a bilingual child is Czech diacritics
and distinguishing the length of vowels, Sophie mastered it perfectly, but she makes
these mistakes from time to time as you can see in the picture 8 - “domy nejsou hezky

namalovane” (This mistake seems to be made due to her carelessness though).

As for the lexical-semantic level of languages, Sophie’s passive knowledge of Czech

lexicon is better than her active one. She sometimes uses Czech words incorrectly:
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“V Anglii neni moc zelené, ale v Cechdich mame lesy...”. Her Czech is often
“translated English”, Sophie’s mother gave some examples of such “translation”:
“Nevadi mi to.” instead of “Je mi to jedno.”, or “Jeli na viaku.” instead of “Jeli

viakem/ Jeli ve viaku.”

On the morphological-syntactic level she makes common mistakes in declension,
conjugation, distinguishing grammatical gender or verbal aspect.

Based on the previously mention information we can consider Sophie’s bilingualism
as active (productive) since she is able to understand, speak, write and read in both

languages (see chapter 1. 3).

Culture influence

Sophie’s mother was raised up by a traditional family. To cultivate feelings of
appreciation of Czech culture and tradition in her children is very important for her,
because she wants to preserve its cultural values within the family. She believes that
it is something that connects them with Czech relatives living in the Czech Republic.

She does not want to see her children perceiving themselves as merely English.

Sophie’s parents decided to bring up their children bilingually as well as
biculturally. English and Czech customs are followed by their family. Sophie’s
family celebrate Czech Christmas on the 24™ of December and the day after they
celebrate English Christmas Day, Saint Nicolas Day, Halloween, Children’s Day,
Mother’s and Father’s Day, Easter with painting the eggs and egg hunting, or name
days (Sophie’s father celebrates his name day t00).

Sophie enjoys watching Czech movies or movies dubbed in Czech language. She
also likes to talk about what she saw after. Sofie loves reading. These days she
prefers books written in English than Czech. Sophie inherited her passion for reading
from her mother. When she was little, her mother read to her or practice reading with

her every day.

Sophie’s father has a very positive attitude towards Czechs and their culture. He
perceives them as friendly and nice, hospitable people who may appear to be a bit
reserved and uptight at first, but they “warm up to you” after some time. He thinks

that Czech are nice, hospitable and practical people. He likes going hiking and
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sightseeing when the family visit the Czech Republic. His passive knowledge of
Czech allows him to understand a basic message of conversation, still he cannot use

Czech actively on a high level.

Sophie, just as her father, loves Czech nature and countryside. She thinks that the
Czech Republic is in that matter better place to live in. Sophie has a few Czech
friends living in the Czech Republic, she got to know them when as she spent
summer holiday at her grandparents’. She keeps in touch with them through mail

(written letters or emails) or WhatsApp and she visits them during summer.

The family visit their relatives living in the Czech Republic at least three times a year
during half-term holidays. Sophie usually stays with her grandparents or aunt and
cousins for the whole of August. At first, she is shy and quite cautious about her
making potential mistakes, so it takes her some time to get talking. She is afraid of
people making fun of her when she mispronounces some words or make some
grammar mistakes. The family keep in touch with the relatives lining in the Czech

Republic via email correspondence, skype or they phone them once a week.

Sophie’s mother is in contact with other Czech families living in the UK apart from
those whose children attend CSWBL. Sophie takes part in cultural events and
workshops organized by CSWBL or other Czech organizations. Sophie enjoy
spending time at CSWBL with her classmates. She sometimes goes with them out on
a workday or after Saturday lessons and she communicate with them through
WhatsApp.

Sophie’s mother thinks of the English people as of a very tolerant nation. She has not

experienced any kind of mistreatment or intolerance so far.

Parents’ attitudes towards bilingualism

Even if it was challenging, Sophie’s parents do not regret their decision to bring their
children up bilingually. According to their words they wanted to allow their children
to come to know cultures of the countries they come from by learning their mother
tongues. In these days it is beneficial and to some point it is a necessity to master
speaking more languages. Bilingually raised children are far ahead of their peers
regarding this matter. The ability to speak more languages opens a lot of
opportunities — getting to know people of different nations and different cultures and
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gives you better opportunities to pursue your future career. Sophie’s mother,
however, highlighted that the most crucial reason for her applying the OPOL-ML
method was that her children would able to communicate with their grandparents and
other relatives living in the Czech Republic who do not speak English during their

visits.

The child’s self-identification

On the subject to Sophie’s self-identification, she identifies with both nationalities.
She is a half-Czech and a half-English as she said “(ske is) the combination of (her)
parents. She connects a certain language with a certain parent, including their
cultures. However, Sophie predominantly identifies herself with Czech nationality.
Sophie sees herself as a Czech who is, nevertheless, better at speaking and
expressing herself in English when she is in the UK. When she is in the Czech
Republic, she feels to be more English. It is possible that Sophie being surrounded by
native speakers of one language becomes more aware of the cultural and national
differences of another language native speakers and their community, when it
happens, “(she) feel(s) to be a bit out of the place.” Another reason for her self-
association with Czech culture is the fact that she visits her family living in the
Czech Republic only during holidays, she spent there her free time doing her favorite
activities, which are not commonly done in the UK (as mushroom hunting) and she

does not have to study for school.

Sophie is a very sensitive girl, especially when it comes to the way other people
perceive her. She confided about herself being misjudged by her teacher working at
the English school she used to attend. Probably without being informed about what
comes with being bilingual, the teacher referred to Sophie as a second-language
learner since her languages skills in English were lacking compared to her
monolingual peers’. The teacher attitude was unprofessional and unacceptable. After
several incidents Sophie started refusing to go to school as the teacher behaviour

towards her shattered her self-confidence and made her feel embarrassed.
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Picture 7 Sophie’s portrayal of her identity
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Picture 8 Sophie’s writing on the discussed topic
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7. THE RESEARCH FINDINGS

One of the main objectives of the research was to find out what strategies for
bilingual upbringing were employed by parent of six-grade pupils attending CSWBL,
whether the applied strategies were strictly followed by parents as well as ascertain if
the parents followed these strategies instinctively or if they thoroughly studied them
in advance. Furthermore, the research elucidates what led to parents” choice of the
specific strategy and how its applying has resulted with regards to children’s
language acquisition and level of their language skills. Last but not least, the research
aims to ascertain what nationality and culture the children identify with and discover
possible reasons behind their choice. For these purposes the qualitative methods of
semi-structured interview, participant and non-participant observation were applied.
Using the collected data, case studies of the pupils were drawn up (see above). The

carried-out research has come up with following findings.

Research question 1 (Q 1): “What strategies for bilingual upbringing do parents

follow?”

All parents involved in the research instinctively decided to speak their mother
tongue with their children. They all agreed that they would never choose different
approach for it would feel unnatural and it would be more difficult for them to
express themselves in a none-native language. It would be even harder to pass their
cultural tradition and values on their offspring as it would be impossible to build in
them a positive attitude towards their parents’ mother tongues, nationalities and
cultures. In order to do that, they have to speak to them in a language which
represents their culture and nationality. Language is a very important part of one’s
culture. The way we speak influence our way of perceiving the reality around us, our

native language shapes the way we think and it makes us who we are.

As for Martina’s and Anna’s families, the reasons for employing the mL@H strategy
are obvious. Both families are moving back to the Czech Republic so it is important
for parents to maintain their children’s Czech on a high level since they will most
probably be further educated in it. It will allow them to quickly adapt to Czech
speaking environment. Another reason for applying the strategy was to cultivate their
positive attitude towards Czech culture and traditions.
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Regarding Laura’s and Sophie’s bilingual upbringing, their parents employed OPOL
- ML strategy for several reasons. Firstly, both Czech mothers wanted their children
to be able to speak Czech with their grandparents and other relatives living in the
Czech Republic who do not understand English, they believe it would be harder for
their children to establish a solid relationship with them. Secondly, all parents agreed
on them feeling the necessity to take part in forming of their children” positive
attitude towards both languages and both cultures, passing on them the values of

their cultures.

Research question 2 (Q 2): “What is the language situation of each bilingual

family, in what situations does a bilingual child use both languages?”

A language situation of each bilingual family is different. The summarization of their
language situations would be redundant as it was already depicted in the preceding
chapter. Therefore, an emphasis will be put on presenting differences in each child’s
language choice influenced by a situation in which she speaks it and mentioning the
frequency of a child’s use of both languages. The pupils” language choice depends
on their communication partner, discussed topic, sufficiency of their vocabulary and,

of course, willingness to use it.

Pupils brought up by mL@H strategy speak Czech most of the time spent at home.
However, when they talk with their siblings, they tend to use English more often.
When the family is together, they all use Czech. Both fathers decided to speak
English with their children from time to time to secure their future progress in
English and to make it easier for them to share their experience. A conversation in
English mostly occurs in situations when the girls have difficulties to express
themselves precisely in Czech. It depends on the topic and on the language in which
they gained a discussed experience. When they are visiting the Czech Republic, they
speak only Czech. During lessons at CSWBL they speak Czech. They speak both
languages with their classmates during breaks. They are aware of what language is

preferred by their communication partners, so they use them accordingly.

Pupils brought up by OPOL - ML strategy speak both languages at home. Logically,
they use English more frequently than Czech, because they are more exposed to it
since it is a dominant language of the community, they acquired the language on the
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higher level than Czech, and they interact with more English-speaking people than
Czech native speakers. The use Czech when they communicate with their Czech
mothers, their siblings (even though they often prefer English to Czech), Czech
relatives and other Czech native speakers (teachers, teacher assistants or family’s
acquaintances). During breaks at CSWBL, both girls tend to use English while
talking to their classmates. Laura’s possible reason for such preference is that she
does not have to put so much effort into it. Sophie, on the other hand, is not confident

enough to speak it as she is very attentive to her making mistakes.

Research question 3 (Q 3): “What are communicative competences of a bilingual

child? Do code-switching and code-mixing occur during the communication?”

As for the presenting bilingual pupils” communicative competences, only those of
the present day will be mentioned, and very briefly, since it was already thoroughly

done in the preceding chapter.

All children are fluent in both languages to a certain extent. They speak, write and
read in both languages. We refer to this type of bilingualism as productive or active
bilingualism, regardless the children making mistakes, which do not make their

language usage incomprehensible, though.

Nevertheless, there are apparent differences in their language competences, level of
proficiency and richness of their Czech lexicon. They are all able to switch between
languages depending on who they talk to. The code-mixing and code-switching do
occur from time to time, more often in the utterances of those brought up employing
the OPOL-ML method. The most common phenomenon is “borrowing words from
the dominant language” in situations when a child cannot recall the word in the target
language at that moment, he understands the word passively but does not use it

actively or, in rare cases, he has not acquired it yet.

Research question 4 (Q 4): “Which language is a child’s dominant — the language

of the community or a native language of his mother?”

It was proven that all subjects (referring to the pupils) are more dominant in English
than Czech. It is primarily caused by the bigger exposure to English language — it is

the dominant language of the community they live in, they speak it at school for most
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of the day apart from Saturdays which are dedicated to CSWBL and situations when
they talk to their Czech parents, siblings or their relatives at their homes.

All participants referred to English as their dominant language, because it is the
language they use more often (criterion of usage), they are better at expressing
themselves in it (criterion of competence) so their active knowledge of English is
richer and better. Despite that, pupils raised up by their parents using mL@H

strategy do not consider English to be their mother tongue.

In case of Martina, we can even refer to her bilingualism as almost balanced, which
is quite rare. She confided that she thinks and dreams in both languages, her
acquaintance with both languages is on a very high level, her active knowledge of

both languages is quite rich and she rarely makes mistakes using them.

Research question 5 (Q 5): “What does motivate parents to decide on the bilingual

education and how do they perceive its results?”

As it was already written above, parents want to hand their culture values and the
ability to speak their mother tongue over to their children. It is part of them as they
are parts of their children’s lives. That was the major motivation for them deciding

on the bilingual education of their children.

All participants (referring to children’s parents) have not found any negative impacts
of bilingual education on their children’s speech and language development or
development of their cognitive skills. On the contrary they find it to be profitable for
various reasons. All of them stated that bilingual upbringing made their children to
be more opened and tolerant to other nations, ethnicities and their cultures. They
easily accept other people’s differences. Some children also proved to excel at
studying foreign languages compared to their monolingual peers. Another positive
effect was mentioned by Martina’s parents as they claimed that the knowledge of
both system of languages positively influenced her cognitive skills. She memorizes
things easily, she is good at problem solving or she grasps new things and tasks fast.
And lastly, bilingual children have a certain advantage in terms of pursuing their

future educational and professional careers.
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As for employing the mL@H strategy for bilingual education, its biggest challenge
(according to parents) is when a child is starting to adjust to the environment where
the dominant language of community is spoken. It is natural that the children’s
language dominance will gradually change as the use of previously dominant
language will decline. Children have to be given enough opportunities to use both
languages and parents have to keep their children motivated for learning the non-

dominant language.

Regarding the OPOL - ML strategy, parents stated that the most challenging for them
Is to remain consistent. Czech mothers admitted that it is difficult to only use Czech
for communicating with their children, especially when the whole family is more
exposed to English language (at work, at school, etc.). It is tempting, mainly when
children’s fathers are present during the conversations or are even participating in it.
If one parent becomes inconsistent, his child will notice it and most probably will
follow the same “communication strategy”. From that point, it could get harder to
motivate the children to speak the other (the non-dominant) language. In the worst-
case scenario, a child may even refuse to speak it at all justifying his attitude with the
apparent fact that the parent does not speak it with him as well. The most important
thing is to motivate a child by exposing him to as much Czech as possible and by
building a positive attitude towards the language and its culture in a child’s heart —
frequent visits of the Czech Republic, reading favourite books or watching movies in
target language, making new Czech speaking friends, preserving good and healthy
family relationships and celebrating Czech customs (or even writing a diary in the

language).

Research question 6 (Q 6): “With what nation and culture does a bilingual child

identify more and what are the possible reasons why?”

It is clear that the process of one’s self-identification with a nationality and culture is
influenced by many factors — a person’s character, his age, exposure to the
language(s), the environment he was brought up in, good family relationships,
cultural traditions and values followed by his family and, of course, a motivation to

retain the language.
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For sure, children should be given enough opportunities to use their native language.
With not enough exposure to the language, the level of language use will decline
which can lead to a child’s language attrition demonstrated by a decrease of language
proficiency. That could be a cause of a child’s future insecurities or unwillingness to
speak it. The manner in which we speak the language is a major attribute of our
social identity. We dream and think in it, as well as we establish relationships with

others while using it.

A positive attitude towards the language, its speech community and enough
motivation may reduce the process of attrition which is, to a certain extent,
unavoidable in case of bilingual children. If the children connect speakers of the
language with positive feelings, they are more motivated to maintain the language. In
case of observed bilingual children living in the UK we talk about relatives or friends
living in the Czech Republic, classmates attending CSWBL and its teachers and, of
course, no Czech speaking family members tolerating the Czech culture and Czech

language and supporting the children’s further education in the language.

The children brought up by applying the mL@H method identify themselves with
Czech nationality and culture. It is given by the fact that their parents come from the
Czech Republic, Czech is their parents” and their mother tongue (as it was the first
language they learnt), their families celebrate Czech traditions and feasts, they are
fluent in Czech and, above all, their parents cultivate love for Czech language and
culture in them. Anna, however, stated that living in the UK did influence the way
she sees herself as she thinks there will always be a little part of herself who is

English.

It differs a bit when it comes to the children brought up applying OPOL - ML
strategy. Laura and Sophia refer to themselves as half-Czech half- English. Both girls
associate themselves with British nationality because they were born in the UK, they
have been living there for their whole lives and, above all, a most of their friends and
their loved ones are English speaking (apart from the relatives living in the Czech
Republic). On the other hand, Czech was the first language they acquired, their
mothers are Czechs and they communicate with them in the language (in most cases)
or they celebrate Czech feasts at home, they have gained a lot of good experiences

and made some friends while staying in the Czech Republic (they spent there most of
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their summer holidays every year), therefore they also identify themselves with

Czech nationality.

Both girls identify themselves with both nationalities and both of them feel insecure,
when they are not perceived as such by members of each community. Laura felt
disappointed when her Czech classmates did not recognize her as a half-Czech,
Sophie was hurt by her English teacher saying that her English sounds like one of a
second language learner. As Sophie is surrounded by native speakers of one
language, she becomes more aware of the cultural and national differences of the
other language speaking community. She calls this feeling “being a bit out of the
place”. 1t should be rather described as realising the different aspects of her cultures

since being bilingual often goes with being bicultural.
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CONCLUSION

Nowadays, it is not unusual to meet with children being brought up bilingually by
language-mixed couple or couples who decided to live abroad for various reasons.
Apart from the ability to speak two languages a bilingual child acquires different
cultural customs and traditions as he is surrounded by different cultural environment.
His way of thinking could be change as well since the language we speak changes
the way we perceive the world around us. The language we speak and cultural
tradition we follow make us who we are. The bilingual children are not the

exception.

It is of high importance to realise this fact. Perceiving a bilingual person as merely
someone with one mother tongue who is acquiring the other language as a second
language learner would be narrow-minded same as expecting that a bilingual person

identifies himself with just one nation and one culture.

Especially those who are in contact with bilingual children and work with them —
teachers or teacher assistants should be knowledgeable about this matter. To avoid
coming up witch such a conclusion it is necessary to raise the awareness of this issue.
The results of the presented study may serve as a useful source of information for
those who are interested in the phenomenon of bilingualism — students of faculties of
education exploring the given issue, teachers of primary schools having a bilingual

child in their class or parents bringing up their children in a bilingual environment.

The four case studies of bilingual children attending CSWBL presented in the thesis
were drawn up based on the data gathered by the diploma candidate. The research
methods used were semi-structured interview and participant observation. In each
case study following points regarding bilingualism were analysed — language
situation of a family and the origin of bilingualism, language strategy chosen for
bilingual education, language dominance and mother tongue, language competences
and usage, culture influence, parents’ attitudes towards bilingualism and self-

identification of a bilingual child.

Strategies for bilingual upbringing the parents decided upon were mentioned and the
language situations of the pupils were described in detail in the practical part of the

thesis. It was ascertained that all parents involved in the research instinctively
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decided to speak their mother tongue with their children. The strategy naturally
followed by parents is a consequence of their language situation. Parents being both
of Czech nationality living abroad would probably decide on employing the mL@H
strategy whereas language-mixed couple would decide on employing one of the

OPOL strategies depending on where they live.

It was also proven that no matter what strategy parents followed the dominant
language of the community became the dominant language of a bilingual (the pupils’
dominant language is English, not Czech). The research also shown that despite
English being their dominant language, children brought up by Czech parents living
in the UK following the mL@H strategy do not consider English to be their mother
tongue. According to a criterion of origin they perceive Czech as their mother
tongue. It differs when it comes to children brought up by language-mixed couples
following the OPOL-ML strategy depending on what criterion they take into
consideration — criterion of origin (both languages), criterion of usage and

competence (the dominant language).

It was found that the pupils’ language choice and frequency of language usage
depend on their communication partner, discussed topic, sufficiency of their
vocabulary, willingness to use them, and, of course the amount of exposure to the
languages. It was proven that all children are fluent in both languages to a certain
extent (productive bilingualism), nevertheless, there are apparent differences in their
language competences, level of proficiency and richness of their Czech lexicon. The
research explained that parents being consistent (or inconsistent) in following the
chosen strategy have the biggest influence on bilingual children’s language
development and their language competences together with parents” effort to
motivate their children in learning the languages, develop both of their lexicons and
arouse in their children eager to acquire the languages. The code-mixing and code-
switching do occur in children’s utterances (as it is natural and unavoidable to some
point), but it is not an unwanted phenomenon. They occur more often in the
utterances of those brought up employing the OPOL-ML method. Hence, more

common phenomenon is “borrowing words from the dominant language”.

The research confirmed that parents see bilingualism as beneficial in many ways —

bilingual upbringing made children to be more tolerant and opened to other nations
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and their cultures, bilingual children proved to be good at studying foreign
languages, the knowledge of both language system positively influenced their
cognitive skills such as memory or problem solving, and above all, they have a

certain advantage in terms of pursuing their future professional careers.

The possible factors influencing a bilingual child self-identification with nationality
and culture were indicated — a person’s character, his age, enough exposure to the
language(s), the environment he was brought up in, good family relationships, a
positive attitude towards the language, its speech community and, of course cultural

traditions and values followed by his family.

With the rising number of bilingual children, it is more important than ever to deal
with the issue of bilingualism and it should be made known to the less informed
public, because better awareness of the phenomenon may not only lead to better
understanding of bilinguals, but also to bigger cultural tolerance and wider openness
to diversity of any sort.
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Appendix A
The questionnaire for parents

OBECNE INFORMACE

Pohlavi zaka: [Zena U muz

Vék Zaka: ............. Narodnost Zaka: ......................coooiiinn..

V kolika letech Zak nastoupil povinnou §kolni dochazku? .................................
Kde nastoupil Zak povinnou $kolni dochazku? v CR Uv UK [J Jiné:
Jaky typ zakladni $koly jste zvolili? [ cirkevni ) soukroma [ statni
V kolika letech nastoupilo vase dité do ¢eské SKoly? .................cccoviviiiininininnn..

Jaké jsou zajmy vaseho ditéte?

JAZYKOVA SITUACE ZAKA

Kdy Vase dité zacalo pouzivat prvni SIova? ...
Vzpomenete si na prvni slova Vaseho ditéte a v jakém jazyce byla?

Mluvi Vase dité doma ¢esky? Jak ¢asto? [ nemluvi [] obcas [ Casto

I 531 T PSR
Pii jakych situacich mluvi cesky?

Cte Vage dité v &estiné? ANO [1-NE[J
Pokud ano, co ¢te?

Cetli jste s Vasim ditétem kniZky v &esting, kdyz bylo malé?

[J ano, Casto [] obcas [] tém¢r ne I ne
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Je Vase dité schopné plynulé spontanni konverzace v ¢estiné? 0 ANO UNE

Ptipadné rozved'te:

Ktery jazyk je u Vaseho ditéte dominantni (ktery pri konverzaci preferuje a ktery mu
¢ini menSi potize)?

INFORMACE O RODINNEM PROSTREDI

Jaké je slozeni Vasi rodiny?
[J rodi¢ samozZivitel []sezdani rodice [ rodice Zijici v partnerstvi O Jiné: ......
Zaméstnani matky: ...

Jaka je rodna zemé matky? ...l

Jaky je rodny jazyk matky? ...,

Jaké je zaméstnani 0tCe? ...,

Jaka je rodna zemé€ 0tCe? ...............oiiiiiiiiii

M4 Vase dité sourozence? [1ano One

Pokud ano, napiste pocet: [] bratra.......... [ sestru.......... | Jiné (nevlastni) .........

Kolik je sourozenci/ sourozenciim let? ..............................oc.ee
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V jakém jazyce spolu Vase déti komunikuji (nap¥. prihrani)?
[1v Cesting [1v anglicting [1v obou jazycich

Jakym jazykem komunikuje dité s matkou? Pripadné rozved’te:

Jakym jazykem komunikuje matka s ditétem? Piipadné rozved’te:

Jakym jazykem komunikuje dité s otcem? Piipadné rozved’te:

Pii jakych prileZitostech u Vas doma mluvite ¢esky (pii spole¢ném jidle, na vyletech

apod.)?

Informovali jste se pi‘ed narozenim Vaseho ditéte o bilingvni vychové?

Pro jaky typ jazykové vychovy jste se rozhodli?
O Jeden rodi¢ — jeden jazyk

0 oba rodice pouzivaji jeden jazyk (napf. angli¢tinu), od 3 let ditéte za¢inaji pouzivat

jazyk druhy (napt. ¢estinu)

O v roding se pouziva jazyk menSiny, vétSinovy jazyk si dit€ osvojuje mimo rodinu

0 stiidani jazykt podle dnt (napf. v tydnu rodi¢e mluvi jednim jazykem, o vikendu
druhym)

0 stfidani jazykl v riznych ¢astech dne (napi. dopoledne jeden jazyk, odpoledne
druhy)

O stiidani jazykt podle konverza¢niho tématu (napt. o skole mluvi dité jednim

jazykem, o rodiné druhym)

Proc jste tento typ vychovy zvolili?



DodrZujete diisledné Vami nastaveny rad uZivani jazyku (rodice i dité)? Piipadné

rozved’te:
Kdy ne?
CESKA SKOLA:
Chodi Vase dité rado do anglické Skoly? [1ano One  OJiné: ..o,
Chodi Vase dité rado do ceské skoly? [1ano One  [Jiné: ....oooovvveiniinnnnnn.

Pokud ne, ¢i spiSe ne, pro¢ tomu tak podle Vas je?

Stykate se s ostatnimi rodici, jejichZ Zaci navstévuji ¢eskou Skolu? 1 ANO ONE

VZTAH ZAKA A RODINY K CESKE KULTURE:

Pokud V43 partner neni éeské narodnosti, jaky je jeho postoj k Cesku a Eeské kultuie?

Rozumi Vas partner ¢esStiné? Mluvi plynné ¢esky?

[ nerozumi, nemluvi  [J rozumi pasivné, nemluvi [l rozumi a trochu mluvi
[J rozumi a mluvi (stiedn€ pokroc€ily) [ rodily mluv¢i/ mluvi plynné

U¢i se Vas partner Cesky? 0 ANO [1NE

Jaky je postoj rodiny Vaseho partnera k Cesku a eské kultuie?
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JakcastoVaserodinanavstévuje CR?

Jaky zpiisob komunikace preferujete
[ skype [l telefon Losobni setkani OJiné: oo

Funguje Vase rodina v ramci ¢eské komunity v UK? Jste s ¢eskymi rodinami Zijicimi

v UK v kontaktu? Travite spolu ¢as? Utastnite se spoletenskych akei ¢eské komunity?

Citite jako povinnost péstovat ve svém ditéti pozitivni vztah k ¢estiné a ¢eské kultufe,

aCkoli ti‘eba dlouhodobé pobyvate v zahranici?
TANO TINE

Citi se Vase dité byt, dle VaSeho nazoru, Anglicanem/ Angli¢ankou nebo spise

Cechem/CeSKOU? ...
M4 Vage dité pozitivni vztah k Cesku a &eskym tradicim? [] ANO INE
Ma Vase dité pozitivni vztah k ¢estiné? [1ANO [1NE

Jaky je podle Vas postoj anglické spole¢nosti k Cechiim Zijicim v UK? Mate néjaké

negativni zkuSenosti?
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Appendix B
The semi-structured interview with the bilingual pupils” parents in English

1. How old is your child? What is his/her nationality?

2. At what age did your child start to attend school (compulsory school age) and

in which country?

3. What type of school is your child attending — private, public or religious?

4. At what age did your child start attending the Czech School Without Borders

London?

5. When did your child utter his/her first word? What was the word and in

which language was spoken?

6. Does your child speak Czech at home? How often and in which situations?

7. Does your child watch movies or TV series in Czech language? Does he/she

talk about what he/she saw later?

8. Does your child read in Czech? If yes, does he/she like it? Is he/she forced to

do it? What kind of books/texts does he/she choose to read?

9. Did you read to your child in Czech when he/she was little?

10. Is your child capable of spontaneous conversation in Czech? Are there any

English expressions in his/her speech?

11. Does your child mix the language or switch from one to another within a

speech/or a sentence?

12. Is your child struggling with Czech grammar or pronunciation? If your child

makes mistakes in Czech grammar, can you specify them? If your child

makes mistakes in pronunciation of Czech sounds, can you specify them?

What sounds are the most problematic to pronounce for him/her?

13. Which language does your child use dominantly (which language does he/she

prefer using and which language is less difficult for him/her?

14. What refers to your family situation - married couple, single parent, not

married couple?

15. What is his/her mother’s native country? What is her mother tongue? How

long has she been in UK?

16. What is his/her father’s native country? What is his mother tongue? How

long has he been in UK?

17. Does your child have any siblings? If yes, how many and of what age?
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18.

19.

20.

21.

22.

23.

24.

25.

26.

217.

28.

29.
30.

31.

32.

33.

34.

35.

36.

What language do your children use when they speak to each other (e.g.
while they are playing)?

In what language do you and your partner talk to your child? When do you
(whole family) speak in Czech at home? On which occasions?

Did you keep yourselves informed about bilingual education before your
child was born?

What type of bilingual education did you and your partner decide to follow
and why?

Do you follow the rules of using languages you set up (all of you)? When do
you not follow them?

Does your child like going to an English school?

Does your child like going to the Czech school?

Is your child in contact with his/her classmates outside of school?

Are you in touch with other parents whose children attend Czech School
without Borders?

What is your partner’s attitude towards the Czech Republic, Czech people,
Czech culture and traditions?

Does your partner understand Czech? Is he/she fluent in Czech or is he/she
studying Czech?

How often does your family visit the Czech Republic?

How often do you talk to the family who live in the Czech Republic? How
does your family communicate with them?

Is your family part of the Czech community in UK? Are you in touch with
other Czech families living in UK?

Does your child have any friends who live in the Czech Republic? Is he/she
in contact with them?

Does your family follow Czech customs and traditions? Which ones?

Do you feel obligated to take part in forming of your child’s positive attitude
towards Czech language a culture even though you have been staying a long
time abroad?

Does your child, in your opinion, see himself/herself as an English rather than
a Czech?

Does your child have a positive attitude towards Czech Republic, Czech

culture and traditions?
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37.
38.

Does your child have a positive attitude towards Czech language?
What is, in your opinion, the attitude of English people towards Czechs living

in UK? Do you have any bad experience related to it?

The semi-structured interview with the bilingual pupils” parents in Czech

O N o g B

10.

11.

12.

13.

14.
15.

16.
17.
18.
19.

20.

Kolik let je VaSemu ditéti? Jaké je narodnosti?

V kolika letech nastoupilo Vase dité¢ povinnou Skolni dochazku a v jaké
zemi?

Jaky typ zadkladni Skoly VaSe dit€¢ navstévovalo — soukromou, statni i
cirkevni?

V kolika letech nastoupilo Vase dité do Ceské $koly bez hranic Londyn?

Jaké bylo prvni slovo Vaseho ditéte a kdy? V jakém jazyce bylo?

Mluvi VaSe dit¢ doma Cesky? Jak Casto a pii jakych situacich?

Diva se Vase dité na filmy a seridly v ¢eStiné? Vypravi pak o tom, co vidélo?
Cte Vase dité v &estind? Pokud ano, &te rado nebo z donuceni? Jaké tituly si
vybira?

Cetli jste s Vasim ditétem knizky v &esting, kdyz bylo mensi?

Je Vase dit€ schopné plynulé spontanni konverzace v ¢estiné? Objevuji se
Vv jeho/jeji promluvé anglické vyrazy?

Dochazi u Vaseho ditéte k prepinani a michani jazyka? V jakych situacich?
Ma Vase dité potiZe spiSe s gramatikou nebo vyslovnosti v ¢eském jazyce?
Ma-li potize s gramatikou, specifikujte, co konkrétné. Ma-li potize s
vyslovnosti, s kterymi hlaskami?

Ktery jazyk je u Vaseho ditéte dominantni (ktery pii konverzaci preferuje a
ktery mu ¢ini mensi potize)?

Jaké je sloZeni Vasi rodiny?

Jakd je rodnd zemé matky? Jaky je jeji rodny jazyk? Jak dlouho pobyva
v UK?

Jaka je rodna zemé otce? Jaky je jeho rodny jazyk? Jak dlouho pobyva v UK?
Ma Vase dité sourozence? Pokud ano, kolik a jak jsou stafi?

V jakém jazyce spolu VaSe déti komunikuji (napf. pii hrani)?

Jakym jazykem s ditétem doma komunikuje? Pfi jakych ptilezitostech u Vas
doma mluvite ¢esky?

Informovali jste se pfed narozenim Vaseho ditéte o bilingvni vychove?
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21.
22.

23.
24.
25.
26.
217.
28.
29.
30.
31.

32.

33.

34.

35.

36.

37.
38.

Pro jaky typ jazykové vychovy jste se S partnerem rozhodli a pro¢?
Dodrzujete disledné Vami nastaveny tad uzivani jazykt (rodice i dit€)? Kdy
ne?

Chodi Vase dité rado do anglické skoly?

Chodi Vase dit¢ rado do ceské skoly?

Je Vase dité v kontaktu se svymi spoluzéky i mimo vyuku? Kdy?

Stykate se s ostatnimi rodi¢i, jejichZ Zaci navitévuji Ceskou skolu bez hranic?
Jaky je postoj Vaseho partnera k Cesku a ¢eské kultuie?

Rozumi Vs partner ¢estiné? Mluvi plynné cesky nebo se pfipadné cesky uci?
Jaky je postoj rodiny Vaseho partnera k Cesku a ¢eské kultuie?

Jak Gasto Vase rodina navitévuje CR?

Jak &asto komunikujete s rodinou zijici v CR? Jaky zptisob komunikace
preferujete?

Funguje Vase rodina v ramci ¢eské komunity v UK? Jste s ¢eskymi rodinami

cey

zjjicimi v UK v kontaktu?

M4 Vase dité ¢eské kamarady Zijici v CR? Je s nimi v kontaktu?

Dodrzuji se ve Vasi rodin¢ ceské tradice? Které?

Citite jako povinnost péstovat ve svém ditéti pozitivni vztah k ¢estiné a ¢eské
kultufe, ackoli tieba dlouhodobé pobyvate v zahranici?

Citi se Vase dit¢ byt, dle Vaseho nazoru, Angli¢anem/ Angli¢ankou nebo
spise Cechem/Ceskou?

Ma Vase dité pozitivni vztah k Cesku, ¢esting a Geskym tradicim?

Jaky je podle Vas postoj anglické spole¢nosti k Cechiim Zijicim v UK? Mate

néjaké negativni zkuSenosti?
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Appendix C

My ldentity worksheet

Obrazek 1 Obrazek 1 Obrazek 3

\md - MOJE IDENTITA aneb
&Y jak vnimdm sdm sebe

3
|
A

Ahoj, 1©

Pamatujes si jesté na nasi diskusi o identité a o tom, zda jsi hrdy/a na to, Ze jsi napiil Cech/Ceska a udis se
ceskému jazyku ?
Kdyz se fekne Cesko, Cesi, Geska kultura a tradice, napadla tebe a tvé spoluzaky tato KLICOVA SLOVA:

Jak vnimas svou identitu Ty? Citis se vice jako Brit/ka, nebo vice jako Cech/Ceska? A PROC vlastné?
JSI HRDY/A- na to, kym jsi? MAS RAD/A Cechy. ceskou kulturu a tradice?

Napi$, prosim, text o tom, jak to vnima$ Ty a pokus se na tyto otizky odpovét. Pouzij slova. kterd jsi

vypsal/a nahote.
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https://cs.wikipedia.org/wiki/St%C3%A 1tn%C3%AD_znak %C4%8Cesk%C3%A9 republiky#/media/File:Small _coat_of arms
of the Czech Republic.svg

2. Fotkyfoto 51276329 xs. In: Zdravé Cesko [online]. Zdravé Cesko, 0012n. I [cit. 2019-05-16]. Dostupné z:

http://www.zdravecesko.cz/res/pic/fotkyfoto 51276329 xs.jpg

3. Union Jack, Uk vlajka v osnoveé Spojeného kralovstvi. In: Depositphotos [online]. Limassol: Depositphotos EU Limited, ¢2009-

2019 [cit. 2019-05-16]. Dostupné z: https://cz.depositphotos.com/ | 8628233 6/stock-illustration-union-jack-uk-flag-in.html
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Appendix D

Drawing/Crafting My Identity worksheet

JAK VYPADA MOJE IDENTITA?
SOUTEZ O NEJZAJIMAVEJST
VYTVARNE ZTVARNENI SVE
IDENTITY

\\\

P
~
Vnimas se vice jako BRIT nebo jako CECH? Nebo OBOIJI? Vytvor plakét reprezentujici TVOL

IDENTITU. Fantazii se meze nekladou, mizZes kreslit, lepit obrazky, novinové vystrizky
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Appendix E

Study material of the 6™ grade of CSWBL
Practising Czech conditional

Doplii do vét sloveso byt v podmiiiovacim zpusobu.

1. Honzo a Kubo, $li s nami hrat karty?

2. Anna si ted’ Cetla, ale musi dé¢lat cviceni z CeStiny.

3. Martina a Tereza si Cesaly vlasy, ale nemaji s sebou hieben.

4. Tonda fika: ,,S Honzou se misto uceni dival na serial.

5. Alice se k nim mozna pfidala.

6. My Sest’aci si vyjeli na vylet k mofi.

7. Lauro,co __ sis koupila za 100 korun?

8. My z Sestky si v sobotu rano pfispali, ale musime jit do ¢eské
Skoly.

9. Veréaa Markét _ se chtély naucit mluvit japonsky.
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Practising Czech numbers
PRISERY SESTE TRIDY

1. Popis priSeru:

Vybral jsem si piiSeru s ... hlavami. Neustale kouli
.............................. ofima a mava na vSechny ............................ rukama. Chodi
PO oo nohach

2. Pro rychlejsi:

Jaké Casti téla jesté piiSera ma a kolik? Vymysli véty:

Hod' si kostkou. Hodis-li lichou islici, tvor véty s Cislovkou 3.

Hodis-li ale sudou, tvor véty s Cislovkou 4. Pokud ti zbyde Cas, tak urci jejich

pdd.
Uréi

1. DUM pad

2. NOHA

3. KNIHA

4. PRASE

5. OKO

6. | KAMARAD
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Domici tkol na 20. Kvétna 2017 6. tiida

1. Doplii spriavny tvar slovesa BYT v podmiiiovacim zpiisobu (nap¥. bych, bys, by).

Davej si pozor na zvratna slovesa (se, si).

Trochu nestiham. Pockal , prosim, na mé?
Na dovolenou do Recka s sebou vzali nafukovaci
lehatko.
~Z1ratili _ naneznamém misté¢ bez mapy?
Terka _ nikdy necetla v auté, protoze _ jiudélalo §patné.
Vasek a Vitek jsou tak lini, Ze kdyby nemuseli, tak ___ nekoupali.
Dal/a ___jeden kopecek citronové zmrzliny, prosim.

2. Doplii spravay tvar slovesa v podminovacim zpusobu do podminkovych vét. Viimej si

podmétu a nezapomeii na spravny tvar slova kdyby!
Moc radi (my) B (prijit),

(byt) nemocni.

Karel o pe— (lyzovat),
(mit) zlomenou nohu.
(Vy) (moci  odcestovat) kamkoli, kam
(jet)?
(J&) (vyjit) z domu dfiv, B ~ (nemit)
zpozdéni.
Co (ty) _ ~ (koupit si), (vyhrat)
milion liber?
Holky (namalovat se),

(neztratit) make-up.
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3. Zopakuj si sklofiovini osobnich zdjmen a podmifiovaci zptsob. Dopli véty podle
vzoru. Vzdy pouzij spravny tvar spojky aby.

Vzor: Doktor — radit — ona — nekourit. > Doktor ji radi, aby nekourila.

Doktor — radit — on — sportovat. -> Doktor _ radi, ~~ vice
Doktor — doporuc¢ovat — oni — nepit. -> Doktor _ _doporucuje, o
alkohol.
Doktor — zakazovat — on — jezdit autem. -> Doktor  zakazuje,
o _autem.
autem.
Doktor — radit — my — nebyt ve stresu -> Doktor radi, L = ve
stresu.
Doktor — doporucovat — vy — jist -> Doktor doporucuje,

hodné ovoce a zeleniny.

4. Predstav si, Ze bys ztroskotal/a na pustém ostrové. Jak by ses citil/a? Co bys v takové

situaci délal/a? Chybélo by ti néco? Styskalo by se ti po nékom?
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Domaci ukol na 17.6. 2017 6.tfida

1.

Doplii spravné i —y u p¥idavnych jmen. Napi. Cerny pes lezi pod dievén Y m stolem.

Kluci z Sestky délali na hfisti ps__ kusy.

Honza v&era sledoval napinav__ fotbalov__ zapas.

P#i zavodu v béhu na 100 metrii se Tonda umistil jako prvn

Laura musi mit rada sushi, uz ji druh__ balicek.

Alice a Anna tancovaly na louce a barevn__ motyli poletovali kolem

nich.

Cestina pro nds neni ciz__

Pepa piines! dédeckovi stryékov  noviny. Znas Ctvrtkov_ pohadky o Rumcajsovi.

Na navstévu prisli Honzov_ kamaradi.

Doplii i-y. Zakrouzkuj ve vétich pridavnd jména a uréi jejich druh. Tvrda (vzor MLADY)
zakrouzkuj ¢ervené, mékka (vzor JARNI) zakrouzkuj modre, zelené zakrouzkuj pridana
jména pFiviastiiovaci (vzor OTCUV, MATCIN) Napi ptipy nds vidy rozesméji.

Myslivec ma vyzdobeny dium jelen m__ parohy.
Libuse, Hubicka a Certova sténa jsou Smetonov__ opery.
Pohodila svymi dlouh_ m__ tmav__ m__ vlasy.
Stevenson vynalezl parn__lokomotivu.

Mlad __ kluci pomahali star __ m péantim.

Z podstatnych jmen v levém sloupecku vytvor piidavni jména tak, aby odpovidala slovim na
konci Fadku. Napf. Londyn — londynsky autobus

RUBKO . ronsesmssnmmemmssansmmmenosesssdsiebosossavbiaisns pirohy
MATEESRO =P < sswsnsaimins vommrsn sanssimamsnenssseresssmuneds klobasa
T R L kralovna
POISKO = 1o obchod
4 SRR — jazyk

Barevné potrhni typy podmétu. Vyjadieny potrhni fialové, nevyjddieny dopis do zdvorek a
potrhni oranzové, zelené pak podmét nékolikandsobny.

Napr. (On/Ona) Diva se na televizi. Zorka si cese viasy.

Petr a Pavel slavi svatek ve stejny den.
Kazdé rano mame za oknem Cernou kocku.
V3ichni mé napjaté poslouchali. .

Sluni¢ko nam svitilo na cestu.
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6.

Napsal své babicce na Slovensku dopis.

Barevné potrhni typy pFisudku vinovkou. PFisudek slovesny jednoduchy (P¥. SJ) modre,
{ I\ I\

pisudek (PE. J) Fluté, prisudek slovesny slozeny (PF. SS) zelené.

Napr. Pr. SJ (sedi, sedél, sedél by), PF. SS (umi sedét, chee sedeét, atd.), Pr. J: B YT + podst.jm nebo
prid. jm. (je studentem, je vesely)

Hanka se kazdé léto koupe v mofi.
Chtél/a bych pracovat jako doktor.
Mirek byl ¢asto nemocny.

Jana je akrobatkou v cirkuse.

Spravny skaut umi rozdélat oher.

Potrhni podmét ve vété a dopli i-y.
Potapéc¢i prozkoumaval  more.
Hvézdy padal _ z nebe.

Citoniky krasn¢ vonél .

Déti si 81 hrét na hfisté.

Obrazy visel  na zdi.

Kotatka se choulil ke své mamé.

Koné se rozbeéhl _ po louce.

Kdybys mél/a stroj ¢asu a mohl/a by ses vritit do minulosti, které historické obdobi bys
navstivil/a a pro¢? Zménil/a bys néco? Chtél/a bys potkat nékoho z minulosti? Pokud ano,
koho a pro¢?
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