JIHOCESKA UNIVERZITA V CESKYCH BUDEJOVICICH
PEDAGOGICKA FAKULTA

KATEDRA ANGLISTIKY

DIPLOMOVA PRACE

Komunikani strategie, jejich pouZziti a rozvoj u nerodilych

mluv¢ich ve vyuce angttiny

Communication strategies, their usage and develophbyenon-

native speakers in English language

Autor: Petra Stehlikova (Aj-Nj/ZS)
Vedouci prace: Mgr. Jana Kozubikova Sandova, Ph.D.

2011



Prohlaseni

ProhlaSuji, Ze jsem diplomovou praci na téma ,Koikaini strategie, jejich pouziti a
rozvoj u nerodilych mludich ve vyuce angltiny” vypracovala samostatrs pouzitim

pramerti uvedenych v bibliografii.

ProhlaSuji, Ze v souladu s § 47b z4kénd11/1998 Sb. V platném &mi souhlasim se
zverejnenim své diplomové prace, a to v nezkracené pddekultou elektronickou
cestou ve viejre pristupnécasti databaze STAG provozované déskou univerzitou

v Ceskych Budjovicich na jejich internetovych strankach.

V Ceskych Budjovicich 26. 4. 2011 Petra Stehlikova



Podkovani

Predevsim bych chla podkovat Mgr. Jad Kozubikové Sandové, Ph.D. za poskytnuté

rady, konzultace a odborné vedeni této diplomoaégqar

Dale bych chila podtkovat kolektivu pracovnik Akademické knihovny Jikeské
univerzity vCeskych Budjovicich za zprosedkovani ¥tsiny odbornych publikaci

potiebnych k této diplomové préaci.

Mé podtkovani také pat ZS Dukelska a Jazykové 3kole Britannia za ochuiu

ziskavani dat do mého vyzkumu.

V neposlednitadé bych rdda pogkovala Johnu McAvoyovi, BA Cert Ediftetim a
rodiné za poskytnuti podporyfpstudiu.



Anotace

Komunikani strategie, jejich pouziti a rozvoj u nerodilyohiuvéich ve

vyuce anglttiny

Kli¢ova slova: komunikace, komunik@ proces, komunikai strategie, taxonomie,

prakticka cvéeni

Hlavnim tématem této diplomové prace je vymezeniceni a prozkoumani
komunika&nich strategii. Teoretick&ast se zawfuje na komunikaci vSeobegn
poskytujec¢ten&i celkovy pohled na tuto problematiku. DalSi kapitee wnuji uz jen
komunik&nim strategiim, fedevSim vymezeni pojmu a s nim spojené koncepty.
Posledni kapitola teoretické@sti se zabyva nejzn&miimi rozclenimi komunik&nich

strategii.

Praktickacast poskytuje céeni zandiena na komunikaci ale i @@éni na rozvijeni
komunika&nich strategii ve fidach na zakladni Skole, coz f@msto zanedbavano.
V neposledniad je uveden vyzkum, ktery porovnava pouziti komudiikeh strategii
u dosglych a dti ucici se angliting jako druhému jazyku. Vysledky vyzkumu jsou

zaneseny doighledného grafu, ktery uzavira tuto diplomovou prac



Abstract

Communication strategies, their usage and developrbg non-native

speakers in English language

Key words: communication, communication process,mmaonication strategy,

taxonomies, practical exercises

The main topic of this diploma thesis is to defingdetermine and examine
communication strategies. The theoretical part eotrates on communication in
general, and provides the reader with a complew waéthis issue. The next chapters
are devoted to communication strategies only, ngadefining the term and associated
concepts. The last chapter of the theoretical dagls with the commonly known

divisions of communication strategies.

The practical part of this thesis provides exescigéhich concentrate not only on
communication but on exercises for development @mhmunication strategies in
classrooms including those in basic schools as;veell area which is very often
neglected. Last but not least, is the research,clwhtompares the usage of
communication strategies by adults and pupils legriknglish as a second language.

The results of the research are recorded in thehgndoich closes this diploma thesis.
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1. Introduction

Communication strategies are a neglected topic grianeign language
teachers in the Czech Republic. The aim of thisodia thesis is to introduce
communication strategies and their broad usagehén téaching of foreign
languages. The structure is designed to introdooenwunication strategies and
their usage in foreign language teaching. It casiga theoretical and practical
part.

It is well-known that almost no English teacherghe Czech Republic
teach these strategies to their pupils. Either tteepot know about them or they
regard them as having lower priority. | went thrbuge schooling system of the
Czech Republic and have not encountered thesegtatat all. None of my
teachers either mentioned them or used them. fbtstrue that they are not
important. They are crucial elements in the mastfya foreign language,
especially if one wants to attain the highest ldeelise a language as a native

speaker.

| have chosen this issue for two reasons. The firblave already
mentioned above. | want to enhance the importaricthis area of foreign
language teaching and get it into the consciousoésgher foreign language
teachers. The activities - prepared for these mapan this diploma thesis, can
be fully utilized by these teachers in their Engliessons. But they are not
restricted only to English. They can be adjustechesessary by teachers of
other foreign language and used in their lessons.

The second reason flows from the fact that, althotlgese strategies
experienced a great boom in the second half ofvileatieth century. Linguists
seemed to have stopped carrying out research disping articles, studies or
books on this topic. | would like to recall theseglected strategies in order to
restore their lost importance.



The theoretical part deals with communication asdmost interesting
concepts, a definition of ‘communication strategideeir brief history, elements
influencing the choice of strategy and the most m@m taxonomies. Linguists
such as Tarone, Faerch, Kasper or Bialystok havdribated to the wide
dissemination of this subject and this diploma thewflects their main

knowledge and ideas.

In contrast, the practical part offers a wide Mgrief communication
activities, and, there are worksheets concentratmg@racticing communication
strategies. These worksheets were proposed fomdelamguage learners at
second grade; namely"@&nd ¢ class in basic schools. | have chosen these
classes because | am going to be a teacher ofsdBngtid German at second
grade in basic school and | can employ these wertshn my lessons. The last
pages of my diploma thesis are filled with reseavbiich examines the usage of
communication strategies by non-native speakersehaby adult learners and

pupils at basic school.

To sum up, this diploma thesis provides the readtr overview of this
issue. Moreover, it is supplemented by many exas@f communication

strategies which support the reader’s further egein this topic.
The aims of my work are these:
» to extend the reader’s knowledge of the strategies

» to compare each taxonomy of communication straseigigerms

of their extent

» to propose activities supporting the communicaapproach in
the classroom

» to develop worksheets concentrating on communica&irategies

* to find out the communication strategies most ubgdschool

pupils and adult learners



Theoretical part

2. Communication

The theoretical part starts with a long chapter cmmmunication because
communication is a part of communication strategied these strategies were named
because of it. | will concentrate especially instpart on topics such as the nature of
communication, important concepts related to comoation, and the rules of
conversation and teacher-pupil communication whahk, in my view, not only

interesting but also provide useful hints for thdsaling with communication.

2.1 Nature of communication

All living creatures need to communicate in therewy day lives. It does not
matter whether or not they use verbal or nonvetietaviours, these behaviours
maintain contact with others and form social relahips with them. Of course,
animals differ from humans because they produce@exific system of sounds for
communicating among themselves. People in mossaasewords for this purpose and
produce speech. Human beings use every day a ayy humber of words in various
situations so there is no doubt that verbal comupatian is one of the most important

components of their lives.

Communication is assumed to be an extensive conseijpable for a discussion
in a diploma thesis. The next paragraph reflects thistinct definitions of
communication. In the article “Communication andadership”, (U. S. Army: author —
Clark Donald) communication is described as “thehaxge and flow of information
and ideas from one person to another; it involveseader transmitting an idea,
information, or feeling to a receiver.” Gumperz egva more detailed definition of

communication, and states:



Communication is a social activity requiring theoatinated efforts
of two or more individuals. Mere talk to producentsmces, no matter how
well formed or elegant the outcome, does not byelfitconstitute
communication. Only when a move has elicited a oesp can we say
communication is taking place [...] Before evenideg to take part in an
interaction, we need to be able to infer, if ontytihe most general terms,
what is the interaction about and what is expecteds. For example, we
must be able to agree on whether we are just opgatb pass time,
exchanging anecdotes or experiences, or whethenting is to explore the
details of particular issues.

( Gumperz 1982: 1)

Michael Canale cites characteristics of commuricathased on the work of
Breen and Candlin (1980), Morrow (1977) and WiddomE1978) as follows:

* itis a form of social interaction, and is thereferormally acquired and

used in social interaction;

» it involves a high degree of unpredictability an@ativity in form and

message,

» it takes place in discourse and sociocultural cdatavhich provide
constraints on appropriate language use and alses chs to correct

interpretations of utterances;

e it is carried out under limiting psychological aather conditions such

as memory constraints, fatigue and distractions;

» it always has a purpose (for example, to estaldistial relations, to

persuade, or to promise);
* itinvolves authentic, as opposed to textbook-ceatr language;
* itisjudged as successful or not on the basismfeh outcomes.

(Canale 1983: 3-4)



In comparing Gumperz and Canale’s statements afmonimunication, there are
not many differences; the basic statements ardasinbut Gumperz concentrates more
on interaction and claims that it does not depemdhe outcome, but on the mutual
interaction. In contrast, Canale stresses the itapoe of the outcome and adds that

communication is carried out for a specific purpose

2.2 Important concepts related to communication

In previous section the worcbmmunicatiorhas a broad meaning and we can
imagine many things included in this word. Belowerth are the most important

concepts connected with communication.

2.2.1 The communication process

| have chosen the term tlm®mmunication procesas the first. It reveals the
communication phases step by step. The communicgtiocess has 3 main phases

which are described in the article “Communicatiod &eadership”:

Thought: First, information exists in the mind bétsender. This can

be a concept, idea, information, or feelings.

Encoding: Next, a message is sent to a receivevoimds or other

symbols.

Decoding: Lastly, the receiver translates the wardsymbols into a

concept or information that he/she can understand.

(http://lwww.nwlink.com/~donclarkdder/leadcom.html#process: 1)



Further, according to this article, the receivasdeo elements, nametpntent
andcontextin the communication processontent‘contains the actual words or
symbols of the message that is known as langudige spoken and written words
combined into phrases that make grammatical andsgcrsense.” Whereasntext
“points out the way the message is delivered akdasvn as paralanguage — it is the
nonverbal elements in speech such as the toneicd,wbe look in the sender’s eyes,
body language, hand gestures, and state of emdaogsr, fear, uncertainty,
confidence, etc.) that can be detected.”

(http://www.nwlink.com/~donclark/leader/leadcom.process: 1)

2.2.2 Active listening and feedback

These two notions were grouped together becaugeatkdanterrelated. They are
used in the third phase of communication: decodiing receiver listens to the message
actively to produce proper feedback to the sendstening in general is divided into
two main categories: passive and active. Passstening is characterized as free
listening without any purpose. You listen to musaglio or television and it serves as
background for your main activity. On the other dhaifi you listen actively, you listen
to something on purpose. An example can be memtidis¢éening during foreign

language lessons in schools.

Feedback is the last step in communication; istdle sender that the receiver
listened to him and that he can react to his uttas. It does not have to be only spoken
but written as well. For instance if the pupils t&rpapers, the results provide certain
feedback not only to the pupils but the teacheo.als addition to these types of
feedback, nonverbal feedback should be stressetnpsrtant in communication.

Various gestures such as nodding or smiling calacespoken words.



2.2.3 Communicative competence

Communicative competence is assumed, with Canaldet “the underlying
systems of knowledge and skill required for comroation (e.g. knowledge of
vocabulary and skill in using the sociolinguistiongentions for a given language)”
(Canale and Swain 1980, paraphrased in Canale 19Bi3) competence is emphasized
especially in the domain of teaching foreign largpg|awhere it must be respected by
the teachers who must prepare exercises involviegksng activities to develop the
communicative skills. Canale (1983: 5) states:

It is important to stress again (see Canale andrS®@80, p. 34)
that communicative competence is an essentialopattual communication
and refers to both knowledge and skill in usings tkhowledge when
interacting in actual communication. Knowledge reféere to what one
knows (consciously and unconsciously) about thguage and about other
aspects of communicative language use; skill referaow well one can

perform this knowledge in actual communication.

As pointed out by Canale (1983: 6), there are &veas of knowledge and skill:
grammatical competence (knowledge of the grammiatidas of the target language)
sociolinguistic competence (knowledge of the soaddquacy of the rules of language
use), discourse competence and strategic competgammviedge of verbal and
non/verbal communication strategies). | will coricate on strategic competence later

because it is connected with the topic of thisalipa thesis.

2.2.4 Referential communication

Dickson (1982: 1) defines referential communicatias “that type of
communication involved in such activities as gividgections on a map, telling
someone how to assemble a piece of equipment,vortdigelect a specific object from

a larger set of objects.” The activities mentiorsabve are described in the area of



second language studiestasks There are two types of tasks according to Yugo{t

1-2), “they might be real-world tasks encountered averyday experience or
pedagogical tasks specifically designed for sectamfjuage classroom use.” We
should not forget to add that “referential commatimn tasks represent research
instruments that differ from other techniques dof thvestigation of second language

acquisition” (ibid.).

Yule (1997: 9) defines reference as “some kind agid connection between
words and things.” We should understand how refsxeactually works, rather than
how we often assume it works. In short, “refereiscan action through which a speaker
(or writer) uses linguistic forms to enable a lse or reader to identify something”
(ibid.).

The practical part of this thesis offers referdmt@nmunication tasks which can

be used as exercises to support communicative demgeein a second language class.

2.3 Rules of conversation

The issue of ‘rules of conversation’ is presentedttee next subchapter. This
topic belongs rightfully to this chapt€@ommunicationbecause these rules can get a
person into troubles if s/he does not manage tleem, his/her communication efforts

can easily fail.

Native speakers do not have to learn rules of amawien of their native
language because they are immersed in its envinohamal use the rules automatically
without thinking. In contrast, pupils, students axtult learners of foreign languages
have to learn these rules of conversation for theenglanguage through various

methods at schools, universities or courses.

The following phases of speech should be known Ibyearners for better

communication with an interlocutor (no matter iéyhuse them in their native language



or in a foreign language). At first, conversatianopened with certain phrases, then
turn-taking follows and finally, conversation i®skd, again with certain phrases. Turn-
taking seems to cause most problems becauseifticsikl to recognize when to speak.

Benus (2009: 19) wrote a study abdutrn-taking strategiesHe stresses the
importance of turn-latencies the distribution of turn types and gender of the

interlocutors. These factors influence the conwersan many ways.

Turn-takings are governed by certain rules. Fomgda, if the speaker stops in
mid-sentence, it is against the rule to jump in ardrrupt him. But it is sometimes
difficult to recognize if the behaviour is right arong. In his study Beu$ describes a
situation whether we should start speaking 0. »rs#% after the interlocutor finished
speaking. In this case waiting loger would be awkivahile waiting less would be
rude. It is also important to add that turn-taklmghaviour is acquired unconsciously
and without explicit instructions in the native damge and is clearly socially-
determined so it means that the rules and conventitiffer from culture to culture
(Benus 2009: 19).

Mulholland (1991: 54-63) examines turn-taking at@sses that there are four

possible behaviours involved in the speaking turn:

1) yielding a turn
2) holding the floor
3) claiming the turn

4) listening

He listed a few situations and expressions appatgtdo each speaking turn, but
below are described the most interesting expressadnch can be useful to the English

learners.



1) Yielding a turn

To recognize the start of speaking is difficult &e®e we do not know if the
speaker wants to continue or stops speaking. Yiglditurn helps us to distinguish an
opportunity to speak. Mulholland (1991: 55) ideietf these elements as part of the

process:

1) The grammatical construction of the speaker’s laggu
2) The voice quality of the speaker
3) Certain phrases as ‘and so on’, ‘and things’, &oway’

4) The non-verbal signals

2) Holding the floor

But sometimes it is very complicated to hold a thecause other people want to
speak as well. According to Mulholland (1991: 56)you follow these methods, you

will be successful with holding a turn:

1) Announcing of a long turn ‘I wish to make threermsi

2) Rejection phrases as ‘Just a minute’, ‘Let me fihislang on’ or ‘Just wait’.
3) Terminating signals-speaking in ‘periodic’ sentesice

4) Not pausing for breath and speaking loudly andiduic

5) Not looking at the person who is indicating a wishiake a turn

6) Assertive non-verbal signals

3) Claiming a turn

A hearer wishes sometimes to claim a turn. Mulmall§1991: 56) listed several

hints as tohow to claim a turn:

1) Noticing a possible termination point and beginnimgpeak quickly
2) Overlapping in speech with the speaker
3) Interrupting in a pause by the speaker

4) Beginning to speak hesitantly

10



5) Supportive noises
6) Responding a question, going beyond the responsditde your own move
7) Using non verbal language

8) Trying to catch the speaker’s eye
4) Listening

Mulholland (1991: 58) made this list of the degaesed in being a good listener

in a conversation:

1) Support noises as ‘mhm’, ‘aha’, ‘Yes’, ‘That’s gre&Exactly’
2) Positive encouragement as ‘Go on’, ‘What happer@d™ or ‘Tell them
about the X’

The above-mentioned rules are valid for English mamication in general.
Hymes (1972a) describes these as rules of speatiegpatterns of sociolinguistic
behaviour of the target language. These rules cdrate mainly on vocabulary in
specific situations with respect to the varietids Emglish (American, British...).
Wolfson (1983: 61) stresses that “if the learneaminto communicate effectively with
the native speakers of the language they are tggrttiey must understand and know

appropriate speech behaviour.”

Foreign-language learners usually make mistakegsing the wrong speaking
rules; they are influenced by their mother tongbemetimes it can be insulting and
sometimes the native speaker can recognize thahgoa not mastered the language
very well. An illustrative example shows the wromge of the title ‘Mrs’ in American

English.

Wolfson’s example (1983: 65) is “Thank you, Mrshi3 use is wrong because
if you address somebody by the abbreviations ‘Mysy should add his/her last name.
According to Wolfson (1983: 66) it is useful to kmahat the form ‘Mrs’ differs from
the forms ‘Mr’ and ‘Miss’ it is not a free form imodern American English and it

cannot be used without the addition of the addessdast name.

11



From the above-mentioned literature it follows ttfa¢ rules of conversation
support the idea of sociocultural competence. Sbidocultural competence shows its
importance. It is important to know not only theugmar rules and vocabulary, but that

culture is also a part of the foreign language isriearning.

2.4 Teacher-pupil communication

The last section of the chapt@ommunicationdeals with the relationship
between the teacher and the pupil in the classraomd the importance of
communication in the school environment. My own engnces during teaching

practice at basic school have proved to be invéduaxperience in this section.

Children in primary grades spend almost half & day with one teacher who
knows them very well. On the other hand, childrensecondary grades have more
teachers who teach them only one subject. Thiseigd¢ason why it takes a longer time
to get to know them and sometimes is difficult dentify, for example, pathological
phenomena. Most of us have gone through schoolidgtas noticeable that the system
has changed since my mother attended school; fertbimg, as | have mentioned

above, communicative competence is emphasizedsorhes.

Obviously, a good teacher will be respected indlassroom and show interest
in his/her subject. S/he does not take it as ewesrywutine, but s/he prepares the
materials improving his/her teaching methods andviges the pupils space for
discussion. The pupils themselves listen to theheawith interest and are not ashamed
to ask questions. But sometimes it is not easyréate such an atmosphere as Jones
(1981: 101) points out that "student disruptiondl wccur frequently in classes that are
poorly organized and managed where students ar@rowvided with appropriate and

instructional tasks”.

An article on the internet (The positive teachedsnt relationship) provides a

fitting sentence for summing up this section o&teer-pupil communication’:

12



For teachers conducting a classroom and shapingitias of the
pupils, an effectively communicating teacher sha@ne appropriate and
helpful feedback to their students. A successfatieship between a
teacher and a pupil forms a good base for thedutieraction and getting
confidence in the teacher.

(http://www.csun.edu/~acc50786/Education.html: 1

13



3. Communication strategies

“It is through the adoption of appropriate learningets and strategies that
learners can often be successful even when thatsakbey bring to the task are

moderate, or indeed only minimal”(Carroll 1977: 2).

This chapter is calle@ommunication strategig€S) and describes the essential
notions belonging to the crucial points of thisldipa thesis. This chapter is the last
section of the theoretical part and concentratedeadiming, identifying and evaluating
CS in general. It is followed by a discussion of tmethods adopted by speakers in
choosing a communication strategy, elements infugnthis decision-making and the
classification systems of CS. It is important teess$ that this thesis mostly deals with
communication strategies adopted by the second:age learner, but that the use of

these strategies is not confirmed to second-largyspgakers.

For clarity, |1 would like now to present some exdespof CS, because not all
people are acquainted with this problem area arebethexamples are a good
introduction. They were adopted from a study byilidht (1985: 135-138) and of
course, there are other types of strategies (Sedast section concerned with the

different taxonomies of CS).
‘Is the same like lamp’ (lantern)

This strategy is calledositive comparisoand exploits the similarities between

the words.
‘When you don't have it, you're scared’ (courage)

Next strategy is calledegative comparisoand expresses the required word by

contrast.
‘Peacock’ (pride)

The last given strategy is callesietonymy This term is shared in more

languages so there is no need to describe it.

14



3.1 Defining communication strategies

To define precisely the meaning and function of 8Svery difficult. The
linguists who deal with these questions cannot &nghiform description of CS; there
are so many controversies. | will aim for choosthg best statements about CS and
provide brief directions to distinguish CS from tlest of the strategies.

Firstly, the terminology must be clarified becatse terms are used:
e communicative competence, and
e communication strategies

As | mentioned above, Canale (1983) finds four aad&knowledge and skill and one of
them is called ‘strategic competence’. This wasngef by Canale and Swain (1980: 30)
as “verbal and non-verbal communication stratetfies may be called into action to
compensate for breakdowns in communication due eiddopnance variables or to
insufficient competence.” Some authors or linguisse both terms ‘communication
competence’ or ‘communication strategies’ for magkihis phenomenon. Faerch and
Kasper (1986) summarize that communication competé&na hyperonym for CS and
learning strategies. This statement is confirmed ®grder (1978a) who also
distinguishes betweecommunication strategieand learning strategiesHe observes
this difference especially in the usage ‘learnitrgtegies’ help with the development of
interlanguage systems and ‘communication strategleslp to overcome the
communicating problems which occur within the casagion. Bialystok (1983: 101)

defines this distinction more precisely:

The learning strategies refer to activities in whtbe learner may
engage for the purpose of improving target languagepetence and hence,
are revealed by the learner [...] Communication stigs are revealed

through linguistic analyses of the learner’s irdaduage.

In my experience, almost all books dealing witis tesue use the term ‘communication

strategies’.
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To best present these strategies, | would likettmduce these strategies and the
researchers dealing with them in a brief histormadrview. Larry Selinker was the first
researcher who created the tesommunication strategyvhich he defined in terms of
interlanguage as “strategies of second languagentomncation” (Selinker 1972: 229).
The next contributor in this domain was Elaine Terowho with her associates
published two studies (Tarone, 1977, Tarone, Céh&umas, 1976) concentrating on
CS. Moreover, she defined the temommunication strategynd coined the first
taxonomy of CSLater CS were incorporated as a strategic competato Canale and
Swain’s model of competences (Canale and Swain;X9&80ale 1983). The 1980s were
major years for CS because most of the major reBeans published then and the
popularity of these strategies increased (e.g.drRa@nd Kasper, 1983; Paribakht, 1985;
Bongaerts and Poulisse, 1989; Bialystok, 1990)}tidéarly important at this time was
the research carried out in 1980s in the NetheslaatdNijmegen University which
became the dominant centre for CS studies (DOruy@iThurrell 1997: 175-177).

3.1.1 Definitions of communication strategies

There are few definitions of CS and they are shghkifferent, but they are
trying to describe the same thing in a differentyw@iarone (1977: 195) states that
communication strategies are “used by an individwalbvercome the crisis which
occurs when language structures are inadequateneeyg the individual’'s thought.”
The next definition of CS was written by Faerch &dfer (1983a: 36); they are
“potentially conscious plans for solving what to amdividual presents itself as a
problem in reaching a particular communicative goRbulisse asserts that CS are
“strategies which a language user employs in a@echieve his intended meaning on
becoming aware of problems arising during the plammphase of an utterance due to
his own linguistic short-comings” (Poulisse et¥384: 72).

A study by Faerch and Kasper (1984), which is daffewo ways of defining
CS”, deals with two different definitions which veemade by Faerch, Kasper and

Tarone. Tarone (1980: 420) presents her “interaatiperspective” and states about CS
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that “CS are seen as tools used in a joint negmtiabf meaning where both
interlocutors are attempting to agree as to a comcative goal.” A “psycholinguistic”
definition suggested by Faerch and Kasper (1984: d&ines CS as ‘“related to
individual language users’ experience of communieaproblems and the solutions
(cooperative or noncooperative) they pursue.” Faitdp understanding, Tarone (1980,
cited in Faerch and Kasper 1984: 51) defined trgotigtion of meaning as “a joint
effort of two interlocutors and it is central teethoncept of CS.”

It in short, these strategies should be used ifwould like the conversation to
proceed smoothly and fluently. The speaker is tblmpe with conversation problems
without any pauses or stammers because s/he wangslice their speech or want to
achieve their goal by all possible means. In mywieommunication strategies can be
employed in L1 as in L2 or L3. It can happen thati yise these strategies without
knowing them.

3.1.2 Three features of communication strategies

As | wrote above, it is difficult to define CS, bulhese strategies have
characteristic features - problematicity, consamss and intentionality. These features
reveal the main points of these strategies andlenmguists or teachers to compare
them with other strategies which are frequentlyduseother branches. Can we really
rely on these features? They are questioned ngtmnEllen Bialystok, who devised

them, but also Faerch and Kasper, whose work detissimilar features of CS.

Ellen Bialystok (1990: 3) states that communicatitrategies are used only if
there is a problem and the speaker perceives aly@bk supports her statement with
two implications:

First, the way in which speakers use languageesficlly, that is,
when strategies are being employed, would neee tkept distinct from the
way in which those speakers used language norgitally, that is, for

ordinary communication. [...] A second implication a$ing problemacity
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as a defining feature is that it leaves uncertaenstatus of communicative
language use that is not normally perceived asl@madtic, but which none

the less may be strategic.

But she also adds that there are certain situatitrese there is no problem and

the speaker uses them.

Faerch and Kasper (1983: 31) adopt the term ‘prolméentedness’. In
comparison with Bialystok, they concentrate more cmmmunicative needs. The
syllabus should be made up of all communicativections and linguistic means for
learners. After participating in such a coursesriees are prepared for the problems
which can occur in a conversation. However, thegsstthat it is better to prevent the
learner from running into communicative problenis. drder to be able to do so, it will
be necessary to learn much more about the type®mmunication problems which
might occur in various types of interaction, andwhow learners cope with them most

successfully* (Faerch and Kasper 1983: 32).

‘Consciousness’ is described as the second featuf@S. Bialystok included
consciousness among the features of CS, but ibtissasy to define the boundaries
between consciousness and unconsciousness. FuBthbstok (1983: 101) adds that
“hence even if the distinction between consciousl amconscious is accepted
theoretically, its practical measurement is vityahpossible and its usefulness thereby

decreased.” She also states that

if communication strategies are truly consciousnévef language
use, then it follows that speakers who employ tlee aware (to some
extent, in some undefined way) of having done set i¥ not self-evident
that speakers are indeed aware that their uttesacmestitute strategic uses
of language.
(Bialystok 1990: 4)

The feature ‘consciousness’ is understood by FaanthKasper (1983: 32) a

little differently:
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The point is rather that a learner who has goneutitr a stage of
conscious analysis of a given problem in a givented in terms of an
explicit situational assessment, and the consestablishment of a plan (or
alternatives plans) geared at its solution, mighbbtter capable of applying
such ‘strategic’ knowledge to new situations inr@ative and efficient way.
(cf. Bialystok 1990)

In addition to these two features, Bialystok dealgh the question of
intentionality. It is supposed that a learner vaitlopt a repertoire of strategies which
s/he can use and knows. S/he chooses the righarahé helps him/her to achieve the
desired effects. “Thus, one would expect that leanvould select a strategy according
to some relevant factor, such as the learner’d lgveroficiency with the language, the
nature of the concept communicated, the conditiwmder which communication is
occurring, and so on” (Bialystok 1990: 5).

3.1.3 Identifying communication strategies

We have already got to known the definitions of & the features or criteria
which characterize them. The last part of this isactis called Identifying
communication strategieand will be concerned with hints for recognizin ¢ a a
common speech, defining strategic behavior for se¢danguage learners, what the
strategies are and the principles of their use.s Tpart follows up the previous
subchapter. Here will be mentioned issues suchrategic and nonstrategic language,
problematicity and consciousness, again relating more precise and detailed
descriptions of CS.

Language use has a number of descriptive levetsiadde 1 (p. 21) below, he
last of which is called ‘specific types of strategjiand that is the last area we shall deal
with. But first it is necessary to discuss the eliénce between strategy and process.

Processes are divided into 3 categories:

» visual processes
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e computational processes, and
* mental processes.

According to Bialystok (1990: 15) “processes can dmenpletely unconscious and
inaccessible to the individual, such as the viguratesses that allow us to recognize
faces, judge distances, and read text.” Furtherckims that “other processes operate
at a higher level and are more amenable to inspeeind modification, such as the
computational processes that allow us to add anoolof numbers or follow a route on

a map.” She stresses that

mental processes of both these kinds control corzation as well:
relatively unconscious processes are responsiblgdioerating well-formed
utterances according to the rules of grammar, winilere conscious
processes are involved in monitoring the convessaéind determining the

intentional content of utterances.

Blum and Levenstone (1978: 402) assert that siegesge “the way the learner arrives
at a certain usage at a specific point in time.trElh and Kasper (1983: 119-139)
published a Blum and Levenston’s study called “@néals of lexical simplification”.
Blum and Levenston introduce as an example of siizggion “the use of a hyperonym
(e.g. flower in place of rose) by a teacher in fttlassroom is a strategy of

communication, used to overcome the learner’s édalocabulary.”
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Specific types of strategics
From E. Bialystok, Communication strategies, 19#@e 15

Such examples of simplification can change the mimgdion of the second
language. The wordlower is often used as a reference rtuse and the learner’s
interlanguage is simplified. Blum and Levenston87@ 402) define this process as
“the systematic series of steps by which the lgaemrgves at the same usage over
time.” Blum and Levenstone were among the first describe this process of
simplification, which became one of the CS. Paléidy interesting is their taxonomy,
based on lexical simplification, influenced thedagmy of communication strategies.

Elaine Tarone’s taxonomy of CS is similar.

Blum and Levenstone (1978) were interested inexgfas and divided them into
two groups: strategies that initiate processessaradegies that are situation bound, see
the table 2 (p. 22) below. They suggested that Guwhich they called “Potentially
process initiating strategies” might be seen amieg strategies. Moreover, Group B

“Situation bound strategies” - are equivalent ® typical communication strategy.
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TABLE 2

Communication strategies of lexical simplification

Group A: Potentially process initiating Group B: Situation bound
1 Overgeneralization realized by: 1 Circumlocution and

a) the use of superordinate terms paraphrase

b) approximation 2 Language switch

c) the use of synonymy 3 Appeal to authority

d) word coinage 4 Change of topic

e) the use of converse terms 5 Semantic avoidance
2 Transfer

From S. Blum-Kulka and E. Levenstone, Universaliegical simplification, p. 126. In

C. Faerch and G. Kasper (Eds), Strategies in arigdlage Communication, Longman, 1983

There are a few other views on the problem of degirstrategies. Selinger
(1984: 38) stresses the contrast between stratedyteatic. He presents strategies as
“universal, age-, context- independent, and whegyagad must be assumed to lead to
long-term acquisition.” According to him (ibid.)adtics are “dependent on a wide
variety of factors such as environment, age, pal#gnaffective constraints, and first

language.”

Selinger, Blum and Levenstone have shown possibletisns to these
problems, but the answer to the question of thierdihce between strategy and process

is ambiguous and there are many factors whichentte it. Bialystok concludes:

The proposals to discriminate between strategy aratess are
sensible and lead to a rational means for relairajegy and process, but the
use of temporality as the deciding criterion présesome difficulties with the
analysis. The main problem is that the critical @fsion which serves to
distinguish  strategies from processes lacks objectimeasure.
(Bialystok 1990: 18)

Faerch and Kasper see a difference betw@ans and strategiesin foreign
language communication. They adopted a psycholstiguapproach “The approach we
adopt is psycholinguistic in that we locate commsation strategies within a general
model of speech production.” (1983a: 22). They psagl this typology as a framework

for better identification of CS.
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They used a simplified general model of speechymton which describes the
main phases as a planning phase and an executge.ph

The model divides into phases: a planning phasepadsing ‘goal’,
‘planning process’ and ‘plan’, and an execution gghawhich comprises
‘plan’, ‘execution process’ and ‘action’. [...] Theémaof the planning phase
is to develop a plan, the execution of which wésult in an action which
will lead to the actional goal.

(Faerch and Kasper 1983a: 23)

TABLE 3

Goal Planning

produce speech

with specific 1

function/modality/
content

¥

|
|
|
|
[

process
retrieve items
from relevant
linguistic
system

{

Plan
items the
realization
of which are

Execution
neurological/
physiological

processes

expected to lead
to communicative
goal

, Y

End product
———————————————————— speech, writing, etc.

[ e e e e e i

A model of speech production

From C. Faerch and G. Kasper, Plans andegiet in foreign language
communication, p. 25. In C. Faerch and G. Kaspeds)E Strategies in Interlanguage
Communication, Longman, 1983

It is important to stress that they distinguish gienning process and the plan itself.
They solve the question of whether a conversataontake place without a plan, that it
is important for our treatment of CS. Generallygyipoint out that “we adopt what we
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consider the stronger claim as seen from a coggtitwew and consider all intellectual

processes to be planned by either ready-made, atitopians or by plans constructed
ad hoc” (1983a: 24). There is a goal in table 32@¢). above and it is understood as a
communicative goal. This communicative goal emergescommunicative events

related to a conversation or writing a letter. Tipegpose that “a communicative event
(e.g. a conversation or writing a letter) can barahterized as having both a global goal
(or possibly a number of global goals), holding tfoe entire event, and a series of local

goals which appear as part of the execution oftbleal goal(s).”

Faerch and Kasper (1983a: 25) summarize that, éenplanning phase, the
learner thinks of rules and items which are cormeinfor a plan. The execution of the
second phase leads to some verbal behavior whit$fiss the original goal. It is
interesting that the planning phase is automatisuyconscious in L1 conversation.
This model of speech is important for a better ustd@ding of the process of CS.

A contrasting view is raised by Faerch and Kas{d&88a: 33) in defining
strategic plans. They state that “strategic plaashat identical with plans established in
order to reach a communicative goal: the goal efrategy (the strategic goal) is the
problem, and the product of the execution phasé&ralted by the strategy is a solution
to this problem.” See table 4 (p. 25) and compianath table 3 (p. 23).
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TABLE 4

Communicative Planning/ Communicative
= 2 e — .
goal Execution goal reached
T
' )
| s |
Y |
|
|
Problem ;
(= strategic I
goal) :
T |
y I
1
Strategy > Solution

Communicative and strategic goals

From C. Faerch and G. Kasper, Plans and strategie foreign language
communication, p. 33. In C. Faerch and G. Kaspeds)E Strategies in Interlanguage

Communication, Longman, 1983

The last paragraphs of this section describe @ifer identifying CS, using all
the rules and items referring to the topic. Of seuthere are several hypotheses for the

identification of CS. Linguists do not always agree

| have presented some basic parameters that addrtgdistinguish between a
strategy and other factors which influence CS. Wkl respect these factors and take
them into account when we think of a communicastnategy. Bialystok summarized

the opinions of other linguists on this issue:

Blum and Levenston, and Seliger, distinguished texgsa from
process by evaluating temporal conditions [...] Faemd Kasper set aside
processes as referring to events at a differen¢l l®f analysis, then
distinguished strategy from plan in terms of praoblelatedness and
consciousness of the event (see the features of . CS)
(Bialystok 1990:23)

In the following, these two criteria (behaviour&idence and objective measure) need
to be kept in order to distinguish CS from othenstoucts. Bialystok (1990: 23) states
that “if we are to assume that strategies and gsEseare unique systems underlying

25



production, then there must be distinct non-oveuilag evidence for the existence of
each.” She adds that processes or strategies oeoe@ wlirectly observable. Faerch and
Kasper are closest to this in their statements taplan. They distinguish performance
features which are calleadmporal variablesuch as: rate of articulation-pauses, drawls,
repeats; self-repairs (false starts and new starid) speech slips (lapses and speech
errors). These temporal variables can signal tlesgmce of strategic intervention, but
we cannot rely on it (1983b: 214).

Bialystok (1990: 24) presents as the second aitenbjectivenesdor better
distinguishing between strategy and process. Itifcult to follow this criterion
because we cannot recognize from a single speedtthaih communication was
governed by a strategy or by a process. As a pahiocriterion, it is important to be
aware of the mental states of language learners.

A summary of these rules about the differing cidtefor identifying
communication strategies was made by Bialystold(Jbivho states that “to define the
criteria by which communication can be attributedstrategic intervention have been
fragile. No criterion proposed thus far has manatgedndicate the special part of
language production that is properly strategic.cldarer framework of CS will be
introduced with the taxonomies of CS.

3.2 Elements influencing the choice of communicatiostrategies

In this part, | would like to concentrate on themaknts influencing the choice of

communication strategies. The following elementsansosen as important:
» the proficiency level of the learner
» features of the communicative situation

* the nature of the task
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This diploma thesis will describe on the followipgges the proficiency of the learner
especially in more details because it is seen agrbst controversial and discussed
issue.

3.2.1 Proficiency level of the learner

The relationship between strategic competence andubhge proficiency has
been examined by many linguists e.g. Tarone 19%fdél 1978a, Bachman and
Palmer 1981 or Bialystok and Frohlich 1980. Eaciguist defined this relationship
differently with respect to some factors. Bachmaa #almer studied the learner’s
varying strategic abilities. On the other hand, f&tok and Frohlich listed some
interactions between learners’ levels of targeglemge knowledge and their strategy
use (Paribakht 1985: 1). Bialystok (1990: 48) stessin her book that "the strategies
make different linguistic demands, and some matpbesophisticated for less advanced

language learners.”

Also as with the definition data, the quality arfféetiveness of the
strategy did vary with the proficiency of the speakurthermore, in studies
comparing learners of different proficiency levetdving the same tasks,
proficiency was virtually never related to the séten of either the
conceptual or the code strategy. [...] Selection stifategy was in general
not made on the basis of speaker proficiency.

(Bialystok 1990: 112)

Bialystok (1990: 112) takes into account that thexea problem with the
specification of the difference between the comptry strategy and the properties of
the referent. She points out a relation betweenathiect itself and the properties.
Concepts such as hope, love, justice - so-callexdradi concepts - are expressed
through the conceptual strategy. She has presémeecbnclusion that “strategy choice,
that is, is not determined by the properties ofréferent, but the specific information
incorporated in the strategy is very sensitiventuse properties” (1990: 113). Kellerman
(1991), cited in Bialystok, (1990) claims that “tleem that referential communication
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will take for a native speaker is determined byspeaker’s goal and the need to satisfy
the usual constraints present in the speech sétting

At this point | would like to introduce in two shastudies published by Ellen
Bialystok and Tahereh Paribakht which are concermid the influence of CS by of
the proficiency level of a learner. Both these Esdre a significant contribution to this
problem area and other similar domains. Bialystb833: 103) has chosen ‘picture
reconstruction task’ for her research. There araesgpecific criteria which the task
requires. Firstly "it has to simulate real commutice exchange in which one of the
interlocutors was a monolingual speaker of theetal@nguage.” Secondly “the task had
to provide an incentive for the learner to attertgptconvey difficult information.”
Thirdly “it was necessary to have control over tieens for which the communication

strategies were to be examined.”

In Bialystok’s study, there were a group of sixtegade 12 students learning
French in high school and a group of 14 adultsniear French in a Civil Service
French Language Training Programme. These 16 gtadstudents were divided for
analysis into two groups. All these people included the research, completed a cloze
test designed to identify their language proficieriche task was to describe a picture to
a French native speaker so that he can could reeachg. The research was based on
observations of the ability of the learner to ddseB target items referring to the main
topic. The picture is reconstructed on a largerfidinoard on which the native speaker
places the items as they are described. Of cotinsee are some false items (e.g.
semantic similarities, phonetic similarities ornitg which fit into the context of the

picture) designed to confuse the subject (ibid.).

After this research a new taxonomy of CS was devi$be basic classification
from Tarone’s taxonomy was used, but was reorgdni@aethe new taxonomy, which
divides CS into L1-based strategies (language bwitoreignizing native language and
transliteration) and L2-based strategies (semacwictiguity, description and word

coinage).
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To this end, a trichotomy was proposed: the infdiona
incorporated into the strategic effort may be dmtifrom (a) the learner’s
source language, or any language other than tlgettéanguage, (b) the
target language itself, or (c) non-linguistic ontextual information given
with the situation.

(Bialystok 1983: 105)

The research showed that “learners with greatendbability in the target language or

more experience in employing CS may be more likelyse those strategies based on
the target language than on some other languagmé@lly, this study measured more
factors; not only the influence of proficiency, lalso the usage of strategies and their

effectiveness. In relation to the influence of pigncy:

The role of proficiency is seen as an interveniagable rather than
a determining variable because there were relgtiesV differences between
adults and students and between the individuatach of those groups in
terms of the selection of strategy types. [...] aimal level of proficiency is
initially ~ required  for  appropriate  selection  of abgies.
(Bialystok 1990: 115)

It can be seen that, proficiency plays a main inlehoosing an appropriate
communication strategy, but it is not the rule ttre learner follows this hypothesis.
The last sentence warns that a learner should nthstéanguage minimally to select an

appropriate strategy.

The second research was carried out by TaherebaRati The nature of this
study is to examine the relation between a speskmoficiency level in the target
language and his/her CS use. There were two hypeghevhich Paribakht (1985: 133)

introduces as:

H1: The type of CS used by the speakers will vargoeding to their target
language proficiency level.

H2: The relative frequency with which speakers dgterent types of CS will

vary according to their proficiency level.
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The subjects in the study were three groups of tyvadults - two groups of Persian
ESL students of intermediate and advanced levéientarget language and a group of
English native speakers. The Persian groups cedsisf students from language
schools, colleges and universities, and the napeakers were mainly graduate and

undergraduate students from the University of Targeee Bialystok’s study) (ibid.).

In the task the native speakers acted interloc@odsled a conversation the goal
of which was to describe 20 single lexical itemmpasing concrete, as well as abstract
concepts. Paribakht (1985: 133) chose abstractepdmdoecause “abstract concepts,
lacking visual clues, were expected to place hediiguistic and cultural burdens on
the speakers than concrete concepts.” A few exarfpten Paribakht's study (1985:
134) are: “concrete concepts-abacus, hammock, rtarjte], abstract concepts-fate,
martyrdom, flattery [...].” The researches wantedbéosure that the students understood
concrete concepts so they provided them with pastullustrating these concepts. As
they also wrote the abstract concepts on sepaaatis an both languages, English and
Farsi, to ensure that the meanings of the worde wiear. As the students described the
concepts they were asked to convey the items fo ititerlocutors without using the
exact target word. According to Paribakht’'s studlyid() “interaction between the
subjects and their interlocutors continued untihei the interlocutors identified the

target concept, or one of the parties gave up.”

In comparison with Bialystok, Paribakht developety@ology of the strategies
which included the results of this research. Thie@ ®ok into account the subject’s
point of view, which was important for identifyirigs or her CS. Paribakht (1985: 134)
stresses the idea that “CS are only vehicles thraugich speakers use their different
kinds of knowledge to solve their communicativelgpeons.” And last criterion which

was crucial for her research was that the subjstht®ment contained several CS.

It is important to stress again that the new taxoynof CS was derived from the
basis of this study. Of course, she developed th®nomy also from previous
taxonomies of CS which supported the developmerteofnew taxonomy. She listed

four major communicative approaches (1985: 135)Rilystok):
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I.  The linguistic approach, which exploited the sentafgatures of the
target items.

II. The contextual approach, which exploited the spmakeontextual
knowledge.

. The conceptual approach, which exploited the spsakevorld
knowledge.

IV. Mime, which exploited the speaker’s knowledge ohmagful gestures.

(Paribakht 1985: 135)

Paribakht (1985: 138) also uses in the conclusidreostudy the same taxonomy of CS
as Bialystok, and states that the low proficiencgug used mainly two L1-based
strategies (idiomatic transfer and transliteratadnL1 idioms and proverbs). On the
other hand, the high proficiency group used L2-0a38. She stresses that some points
influencing CS should be taken into consideratigncaltural aspects and learners’
awareness of the large distance between L1 and1B85( 140). Furthermore, her
research revealed that CS are not unique intertegegproperty. Although there were
some differences in using CS between advanceddesaand low proficiency-learners,
they were minimal and the results do not confirmpéthesis 1. Hypothesis 2 was
supported by these data because the learners atther stages of L2 learning draw
from their other knowledge sources in order to cengate for constrictions of their
target language knowledge. This study was concluddda statement that “It appears
that in general, speakers’ use of CS and theirl lefk/éarget language proficiency are

related.”

To sum up these two studies, both researches maglertant contributions to
this area of study; they enriched it with new taxmies of communication strategies
based on their data. They supported the generalbwi idea that low-proficiency
learners had more communicative problems than aeehrearners and that this
influenced their usage of CS: low-proficiency leas employed more CS. My own
work has led me to the view that there has to belaion between the proficiency of
the learner and the choice of CS, and my reseanchvss that advanced-learners
employed more CS in their conversation because Woeabulary allowed it them. It is

discussed later.
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3.3 Classification systems of communication stratégp

The third and last chapter of the theoretical parties classification systems of
CS the - so-called taxonomies of CS. | consides thsue as the broadest and most
varied. There are several taxonomies coined byrdbBearchers most often associated
with work in this area. Each researcher or groupredearchers prefers different
concepts of CS and these studies lead to divarsityany ways. My task is to provide a
brief framework to support the awareness of taxaeeraf CS. | will present to you the
most well-known and basic taxonomies in more detad will only refer briefly to the
rest of the taxonomies because the range of th@sadmies is broad.

A number of points must be taken into considerationchoosing the most
appropriate taxonomies. | consider Tarone’s taxontm most influential in this field
to date. The fathers of CS, Faerch and Kaspergddime next one on the basis of their
research. The last taxonomy to be presented ioffabrneyei & Scott’s taxonomy of
communication strategies, which is the most curogrg and brings new approaches to
this field. It is important to stress that the siéisations of CS work with different
language devices, and differ in their degrees abalateness (Dérnyei & Scott 1997:
187).

Bialystok asserts about the basic convergence drsiamlar concepts that

the variety of taxonomies proposed in the literatdiffer primary in
terminology and overall categorizing principle etthan in the substance of
the specific strategies. If we ignore, then, déferes in the structure of the
taxonomies by abolishing the various overall catiegothen a core group of
specific strategies that appear consistently actieestaxonomies clearly
emerges.
(Bialystok 1900: 187)

Bialystok and Kellerman (1987) introduced three uiegments for a producing
taxonomy of CS as cognitive processes. These mgaints areparsimony
generalizability and psychological plausibilityall of which are characteristics for of

strategic behaviorParsimony determines that there should be only a few discret
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strategy typesGeneralizability requires the equal applicability of taxonomy fdr a
speakers aiming to reach strategic behavior withespect as to whether L1 or L2 are
involved, later proficiency levels or the partiauoupling of the learner’s native and
non-native language®sychological plausibilitys the last requirement and it stresses
that any proposed taxonomy of strategies shoultdased on what is currently known

about language processing, cognition and probldmrgpbehavior.

3.3.1 Tarone’s taxonomy

See the tables below (p. 34 — 35) for a better ig¢ogerview of the taxonomies
of CS. They help in understanding the main concaptsshow the differences between
them. The first taxonomy presented is calletone’s taxonomy of C&977). This
taxonomy was based on the terminological framewetekeloped in Tarone, Cohen &
Dumas (1976) (Tarone 1977: 194). The author pauntghat it is better to use both the
native language and the target language for examispecific CS because then what
the learner says when s/he uses a language caste tfthe learner as many language
structures as possible. Tarone further focusedrésgarch on story-telling activities
which the learners narrated in both native languagd their English IL. The
experimental group consisted of nine adults legringlish as a foreign language and
it is interesting that they were from differentstilanguage backgrounds (Spanish,
Turkish and Mandarin). Their level of spoken Englisas intermediate. They were
shown two series of simple drawings and an illugtnafrom a children’s book. Their
task was to describe these illustrations in thative language and in English. All their
utterances were recorded and it should be mentiasexkell that they were asked some
follow-up questions about specific problems whidtwred during the narrating and

about the forms used there.

On the basis of the results from this researchori@rcoined her taxonomy of
CS. | have to stress that it is not easy to anathiese data; the author says “the
language researcher is always tempted to redugridgie data to measurable entities
which can be counted, graphed and statisticallgkedd [...]” (Tarone 1977: 196). Her
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taxonomy differentiates five basic CS - avoidanparaphrase,

appeal for assistance and mime. See the table3l)elow.

TABLE 5
Various Taxonomies of Communication Strategies
Ferch &
Tarone Kasper Bialystok  Paribakht Willems
(1977) (1983b) (1983) (1985) (1987)
AVOIDANCE FORMAL L1-BASED LINGUISTIC REDUCTION
Topic avoidance REDUCTION STRATEGIES = APPROACH STRATEGIES
Message Phonological Language Semantic Formal
abandonment  Morphological switch cg’“‘\?"“b'!. reduction
Syntactic Foreignizing C\;g 'so: te -Phonological
PARAPHRASE  Lexical Tr ansliteration ~ * Popitive -Morphological
Approximation comparison -Syntactic
Word coinage FUNCTIONAL  L2-BASED Analogy -Lexical
Circumlocution REDUCTION  STRATEGIES Syno nymy Functional
5 Actional red. Semantic B Ng;lt;;iw ,  reduction
ONSCIOUS Modal red. contiguity -Message
TRANSFER Reduction of Descrif;t’.ilon antni':’ & abandonment
Literal propositional ~ Word coinage An"m"‘,;'yn',, -Meaning
translation content Circumlocution replacement
Language switch -Topic avoidance NON- Ph({mcal -Topic avoidance
-Message LINGUISTIC escription
APPEAL FOR abandonment STRATEGIES | Size ACHIEVEMENT
ASSISTANCE -Meaning .rire STRATEGIES
SEian replacement . Mzto:rinl Paralinguistic
- Constituen strategies
ACHIEVEMENT l‘:;mu ' Interlingual
STRATEGIES * Features strategies
Compensatory * Elaborated -Borrowing/code
strategies features switching
-Code switching -Locational -Literal
-Interlingual i m&e ty translation
transfer rope: -Foreignizing
-Inter-/ - Other features  Intralingual
intralingual -Functio: strategies
transfer description -Approximation
- 1L based Metalinguistic -Word coinage
strategies clues - Paraphrase
* Generalization CONTEXTUAL . Dgacription
* Paraphrase APPROACH * Circum-
* Word coinage Linguistic locution
* Restructuring context * Exemplifi-
-Cooperative Use of L2 idioms cation
strategies and proverbs - Smurfing
-Non-linguistic mfnl:‘l Eedli'ahon - Self-repair
strategies and proverbs  -Appeals for
Retrieval Idiomatic assistance
strategies transfer * Explicit
CONCEPTUAL P
. :
APPROACH C;’:::;’;f,,
Demonstration  p.ou o onair
Exemplification Erep
Metonymy
MIME
Replacing verbal
output
Accompanying

ve output

conscious transfer,

From Z. Dornyei and S. Thurrell, Communication &gees in a second language:
Definitions and taxonomies, 1997, p. 196
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TABLE 6

Various Taxonomies of Communication Strategies

Bialystok  Nijmegen Poulisse Dérnyei & Scott
(1990) Group (1993) (1995a, 1995b)

ANALYSIS- CONCEPTUAL SUBSTITUTION DIRECT STRATEGIES
BASED STRATEGIES STRATEGIES Resource deficit-related strategies
STRATEGIES Analytic * Message abandonment
Holistic SUBSTITUTION  * Message reduction
CONTROL- PLUS * Message replacement
BASED LINGUISTIC/ STRATEGIES * Circumlocution
STRATEGIES CODE * Approximation
STRATEGIES RECONCEPTU-  *Use of all-purpose words
Morphological ~ ALIZATION * Word-coinage
creativity STRATEGIES * Restructuring
Tran sfer * Literal translation
* Foreignizing
* Code switching
* Use of similar sounding words
* Mumbling
* Omission
* Retrieval
* Mime
Own-performance problem-related
strategies
* Self-rephrasing
* Self-repair
Other-performance problem-related
strategies
* Other-repair

INTERACTIONAL STRATEGIES
Resource deficit-related strategies
* Appeals for help
Own-performance problem-related

strategies
* Comprehension check
* Own-accuracy check
Other-performance problem-related
strategies
* Asking for repetition
* Asking for clarification
* Asking for confirmation
* Guessing
* Expressing nonunderstanding
* Interpretive summary
* Responses

INDIRECT STRATEGIES

Processing time pressure-related
strategies

* Use of fillers

* Repetitions

Own-performance problem-related
strategies

* Verbal strategy markers

Other-performance problem-related
strategies

* Feigning understanding

From Z. Dornyei and S. Thurrell, Communication &gies in a second language:

Definitions and taxonomies, 1997, p. 197
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The first communication strategy of this taxonorsycalledavoidance Two
types of avoidance are proposetbpic avoidanceand message abandonmeffopic
avoidance“occurs when the learner simply does not talk almmmcepts for which the
vocabulary is not known.” On the other hantkssage abandonmeéiaiccurs when the
learner begins to talk about a concept but is wnabl continue and begins a new
sentence.” Tarone (1997: 198) introduces an exampleer study where the learner
says “The water spills” but her voice trails away &he begins with a new topic.

Paraphraseis described by Tarone (ibid.) as “the rewordifigh® message in
an alternate, acceptable target language constnjéti situations where the appropriate
form or construction is not known or not yet stablEhere are three main types of

paraphrase approximationword coinageandcircumlocution

Approximationis “the use of a single target language vocabuiggy or
structure, which the learner knows is not corréct, which shares enough semantic
features in common with the desired item to satity learner.” Approximation is
divided into 3 groups kigh-coverage worddow- coverage wordandthe same level of
generality Examples of high-coverage words are “worm” fatkisorm” (cf. Bialystok
1990) and “pipe” for “waterpipe”. Low-coverage werduch as “labor” for “work” and
simply inappropriate words which work on the saeeel of generality, such as “lamp”
for “waterpipe”. Approximationcan be interchangeable withvergeneralization but
they are slightly different. In terms @fpproximation the learner knows that s/he is
using the wrong term, but uses it anyway. In cati@ergeneralizations defined as
knowing or not knowing about using the wrong teMiord coinageis “when the
learner makes up a new word in order to communiagatesired concept.” An example
of word coinage is “person worm” or “jugworm” fonanimated caterpillar. The last
concept iscircumlocution which is used a lot by learners where “the leadescribes
the characteristics or elements of the object tioadnstead of using the appropriate
target language structure.” For instance, a waterpvas described as “She is, uh,
smoking something. | don’t know what'’s its nameai$ uh, Persian, and we use in
Turkey, a lot of” (ibid.).
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Tarone presentsonscious transfeas the next strategZonscious transfehas
two forms -literal translation or language switchLiteral translation emerges in the
study when a Mandarin speaker attempts to destwibgeople toasting one another as
“He invites him to drink.” S/he translated it wofdr word. Language switchwas
signified by using the native language term “balanstead of the English term
“balloon” (ibid.).

The fourth strategy is hamexgbpeal for assistancdt is any type of assistance
provided by a native speaker, by a teacher, byrgteeson or if a learner uses a
dictionary. Examples are given “What is this? Walted?” (ibid.).

Mime is defined as the last strategy. These nonvexdrahwunication strategies
are employed in any situation lacking the apprdpriearms. A learner can act out an
action in order to ensure successful communicat@mn.example “and everybody say
(claps his hands)” (Tarone 1977: 199).

The considerable information gained from this aeske serves as further
supporting material for other researchers workimgtlee same issue. The outcomes
helped Tarone to specify the level of proficiendyeach learner or to define the most

difficult object to describe in English.

3.3.2 Faerch and Kasper’s taxonomy

The next taxonomy of CS chosen is that of Faerath lKKasper which was
created in the 1980s and offered researchers exetiff overview of CS. This taxonomy
is part of the study written by Faerch and Kasd®88a) which is called “Plans and
strategies in foreign language communication” arad wublished in a book edited by
Faerch and Kasper (1983).

They specified the major types of CS as:
» avoidance behavior, and

+ achievement behavior
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Avoidance behavioandachievement behavidroth come from the idea that you either
avoid a problem - you change your communicativd goa you create a strategic plan
of how to achieve the goal by other possible meldasg these statements they defined
their major types of strategies eluction strategiegioverned byavoidance behavior
and achievement strategiegoverned byachievement behaviofcf. Tarone 1977)
(1983a: 36). See table 5 (p. 34) above.

Reduction strategieand their classification will be presented filsaerch and
Kasper (1983a) dividededuction strategiesinto formal reduction strategiesand
functional reduction strategies-ormal reduction strategiesire in first place in his
taxonomy and in the list of furthéunctional reduction strategieJhey stress - about

formal reduction strategieis general - that

in order to avoid producing non-fluent or incorredterances by
using insufficiently automatized or hypotheticaleslitems, learners may
decide to communicate by means of a ‘reduced’ Bystecusing on stable
rules and items which have become reasonably waeatonaatized.
(Faerch and Kasper 1983a: 38)

It is remarked that there is no clear-cut distmetibetweenformal reductionand
functional reduction They are closely related to each other. Four sypk formal
reduction (Faerch and Kasper 1983a: 41) are obderphonological, morphological,
syntacticand lexical In relation to the phonological level as the aushstate that “a
particular phoneme is restricted to specific wdelg. to loanwords only), a particular
phoneme cannot generally be avoided through fumakticeduction strategies as topic
avoidance, but only through achievement stratgmiegiding a formal alternative to the
interlanguage item being avoided.” It is impossitdeeduce the specific phoneme by
completely avoiding the words containing this phoee The next level is
morphologicaland it is similar to the phonological level in théhere is a need for
various additional achievement strategies. Morpljickl items are substituted by
syntactic or lexical items. Hamayan and Tucker @t34) provided an example from

their study where French learners did not use slibate clauses containing the
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subjunctive on purpose, but instead they used famtinal verbal complemen(il faut
aller for il faut que jaille)

Thesyntacticlevel has a similar function to the previous tWwhe learner should
be conscious obbligatory and optional structures. The usage of the passive voice in
English was offered as an example. The learnerl @ve passive voice by using active
voice if it is possible. The last levellexical — is, as Faerch and Kasper (1983a: 42)
summarize, achievable from both types of stratefyss reduction strategies (e.qg.
topic avoidance) and achievement strategies (e@awmpprase, borrowing). Blum and
Levenstone (1978b: 10) add that “learners will dvasing words for which no direct

translation-equivalent exists in their L1.”

The second type of reduction strategies is cdliedtional reduction strategies
These strategies according to Faerch and Kasp&3§193) emerge in a planning
phase or in an execution phase. They are defindgabych and Kasper that thus: “by
adopting a functional reduction strategy the leahegluces’ his communicative goal in
order to avoid the problemReductionis seen from two points of view agobal
reductionand local reduction Functional reduction can influence any elementhef
communicative goal (actional, modal, proposition&ljith respect to this statement,
Faerch and Kasper takes this affect into accoumis“dnus, learners may experience
problems in performing specific speech acts andformarking their utterances
appropriately for politeness/social distance (‘sfeeact modality’).” Functional
reduction of the propositional content (Faerch Kadper 1983a: 44) is divided into two
main types -topic avoidanceor message abandonmeand meaning replacemerdr
semantic avoidancécf. Tarone 1977). Faerch and Kasper defined thecept of
avoidanceas referring “to the strategy of avoiding formingt goals which include
topics that are perceived as problematic from guisstic point of view” (Faerch and
Kasper 1983a: 43). Topic avoidance occurs espgciall the planning phase in
comparison with message abandonment. Message abmaadbis described by Tarone,
Cohen and Dumas as follows: “communication on &tgpinitiated but then cut short
because the learner runs into difficulty with ag&drlanguage form or rule. The learner
stops in mid-sentence, with no appeal to authdoitgelp finish the utterance.” On the
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other hand, meaning replacement or semantic avoedendetermined by Faerch and
Kasper (1983a: 44) who say that: “here the leamvben confronted by a planning or
retrieval problem, operates within the intendedppsitional content and preserves the
‘topic’ but refers to it by means of a more geneaxgpression.” But it is not easy to
define strictly the boundaries between them bec#iuse are some cases which can
belong to both types. We should take into constaerahat this system is such a hint

for us for better orientation.

Last but not leastachievement strategiesre described. Faerch and Kasper
(1983a: 45) concentrate on these strategies maktigtnexamples for each strategy;
although they did not produce many examples of &rreduction and functional
reduction. Achievement strategies, as the nameates, support the learner’s effort to
achieve his/her communicative goal instead of reduchis goal. Achievement
strategies consist afompensatory strategiesnd retrieval strategies Compensatory
strategiesare divided further into six groupsdde switchinginterlingual transfer
inter/intralingual transfer IL based strategie€ooperative strategieandnon-linguistic
strategie$ based on different problem-solving.

Code switchingFaerch and Kasper 1983a: 46) or sometimes chbewmwing
will be described as the first strategy. This sigatis well-known for each learner of a
foreign language. In my words, if you do not kndw tright term in L2, you just use a
term from your L1. The teacher can help to findapgpropriate term for L2 (cf. Tarone

1977). An example provided below was taken fronréfaand Kasper (1983a: 46):
L: do you want to have some ah-Zinsen or do youtwahave some more...
(BO', Zinsen German for ‘interests)

Interlingual transfer is based on a combinatiorimguistic features from the
interlanguage and L1. Faerch and Kasper (1983as#&3$s that “interlingual transfer

may not only involve the transfer of phonologicalorphological, syntactic or lexical

! BO is an abbreviation for the project “Kommunikative Kompetenz als realisierbares Lernziel’ which was
carried out by Ruhr-Universitat Bochum (Faerch nad Kasper 1983a: 56)
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features of the IL (see Tarone, Cohen and Duma83)j1%ut may also occur at the
pragmatic and discourse level (Kasper 1981).” Seexample below (ibid.):

NS: how do you go to school [...]
L: [...] sometimes | take my er-er what'’s it called e.] ‘knallert’ [knado]-
(PIF?, knallert Danish for ‘moped’

Inter-/intralingual transfer is used by a learmesituations when L2 is similar to
his L1. This strategy is connected with the gememtibn of an IL rule. It is observable
for example in Germanic languages because Dangshdes of English apply the rule
for regular verbs to irregular verbs. (e.g. Dansstsmme - svemmede (past tense),

English swim-swimmed) (Faerch and Kasper 1983a: 47)

In the characterization of interlanguage (IL) basedtegies, the following items

are listed:
* generalization
» paraphrase
e word coinage
* restructuring

(ibid.) Faerch and Kasper (1983a: 47) state tlgt generalization, learners solve
problems in the planning phase by filling the ‘gapstheir plans with IL items which
they would not normally use in such contexts.” Ehas some similarity with
overgeneralization of a L2 item. To sum up thisugssthe learner does not change
his/her goal, but s/he tries to empliexical substitutioncf. Tarone, Frauenfelder and
Selinker 1976)approximation(cf. Tarone, Frauenfelder and Selinker 1976) &eduse
of superordinate termglckenroth 1975; Blum-Kulka and Levenstone 1983)ere is

® PIF is an abbreviation for the PIF project which was carried out by Department of English, University of
Copenhagen. (Faerch nad Kasper 1983a: 56)
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an example of generalization where the learner tlsessuperordinate termnimals
instead of rabbits (Faerch and Kasper 1983a: 49):

NS: do you have any animals-

L: (laugh) yes-er-er that is er-1 don’t know howhall say that in English-[...]
NS: | think they must be rabbits-
L: er what

NS: rabbits-

L: rabbits-

NS: Yer rabbits [...]

NS: does it-sleep on-in your room
L: er my-my animals-

NS: mm your animals

(PIF)

Paraphrasewas determined by Faerch and Kasper (ibid.) dsvist “by using a
paraphrase strategy, the learner solves a probietnei planning phase by filling the
‘gap’ in his plan with a construction which is wétrmed according to his IL system.”
(cf. Tarone 1977). It can occur in two main fornssdascriptionsor circumlocutions
and sometimeparaphrasecan also beexemplification The following example uses
paraphrase where a learner tries to explzoped

L: [...] some people have a car-and some people hage bicycle-and soma

people have a er-erm-a cykel there is a m motor
NS: oh a bicycle-with a motor

(PIF)
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Word coinages a most creative strategy because a learnetesr@aanew word
on the basis of his/her experience with languageerch and Kasper 1983a: 50)
Varadi's (1983) example of word coinage is a gdhgtration - the learner usedrball

for balloon

Restructuringis considered to be comparable witlessage abandonmeantd it
is defined similarly: if a learner realizes thates€annot complete the task, s/he changes
the plan and explains it by other possible meansoofmunication. Faerch and Kasper
(Faerch and Kasper 1983a: 50) presented the failpexample:

L: my tummy-my tummy is-I have (inaudible) | musitsomething
(BO)

Two more groups of strategies belong to compengastrategies, namely
cooperative strategieandnon-linguistic strategiesCooperativestrategies are called in
Tarone’s words an “appeal for assistance” (cf. mart©977). Appeals are described as
“self-initiated other repairs” (Schegloff, Jeffersand Sacks 1977: 363ff). Faerch and
Kasper (1983a: 51) divide them up irdoect andindirect An example is provided
below (ibid.):

NS: what er colour is it-
L: er skim (laugh) er-er-what’s-colour is this- {pts to her sweater)
(PIF, skimlet Danish for grey with reference toraais)

To finish the group of compensatory strategies,muest mention the last type
namelynon-linguistic strategiesThey are listed amime,gestureor sound imitation
(cf. Tarone 1977). They can serve as additionaheids for verbal strategies (Faerch
and Kasper 1983a: 52).

The whole group of achievement strategies is cldsedetrieval strategies
Such strategies are defined by Faerch and Kaspgt.)(ithus: “learners may have
difficulties in retrieving specific IL items and madopt achievements strategies in
order to get at the problematic item.” Their expemnt revealed these six retrieval
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strategieswaiting for the term to appear; appealing to fornsmilarity, retrieval vie
semantic fields; researching via other languagestrieval from learning situations,
and sensory procedures

Faerch and Kasper extended Tarone’s taxonomy @&gosaes of CS. Their
taxonomy offers us more detailed insight into tissue. However, in my opinion, the

basic facts about CS were preserved.

3.3.3 Ddrnyei and Scott’s taxonomy

As the last point of the theoretical part of myldipa thesis | will summarize
Dornyei and Scott’'s taxonomy which is the most enty and in comparison with both
previous taxonomies provides us with the narrowesticept of communication
strategies; it is the most detailed one. | haviowd the procedure of first describing
the broadest level (Tarone’s taxonomy) and lastlyhe narrowest level (Dérnyei and
Scott’'s taxonomy). Two previous taxonomies havenbeaescribed in detail and this
third taxonomy will be presented marginally becatilse taxonomies arise from the
same points and it is possible to obtain a germratview from the table 6 (p. 35).

above where the overall situation is well elabatate

Only a little information about this taxonomy need$e added. The researches
based their taxonomy on the manner of problem-mamagt (Dornyei and Thurrel
1997: 198), and it is defined by them (ibid.) a®WhCSs contribute to resolving
conflicts and achieving mutual understanding.” iTl@xonomy consists of three main
group of CS -direct, indirect and interactional strategies.Direct strategies are
characterized by means of communication which hakpdo get the meaning across
(e.g. circumlocution or approximation) (ibid.). Qbusly, most defined strategies
belong to this group of CS. On the other hamdlirect strategies are not strictly

problem-solving strategies. Dornyei and Thurretstabout indirect strategies that

they do not provide alternative meaning structurest rather

facilitate the conveyance of meaning indirectlydbgating the conditions for
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achieving mutual understanding: preventing breakdownd keeping the
communication channel open (e.g. using fillerseagriing understanding) or
indicating less-than-perfect forms that requireraxffort to understand
(using strategy markers or hedges).

(Dérnyei and Thurrell 1997: 198)

It should be stressed again that these strategeesa meaning-related, but they are
important for problem-management (ibid.). The thgtbup is calledinteractional
strategies‘whereby the participants carry out trouble-shogtexchanges cooperatively
(e.g., appeal for and grant help, or request far pnovide clarification), and therefore
mutual understanding is a function of the succéssfacution of both pair parts of the
exchange.” (Dérney and Thurell 1997: 199).

This theoretical part of my diploma thesis, progid® general overview of
communication strategies and their taxonomies. @dlgethere is no uniform opinion
about them and linguists consistently list addiiomnd alternative concepts the
correctness of which they confidently assert. There uniform answer to the question
of what CS are. From my point of view, CS enableaaisommunicate in all possible
situations without being embarrassed und suppat dbmmunicative competence
which plays a significant role in foreign languagarning. In the following of this
thesis, there are two main points in taxonomiesC&f; either you use reduction
strategies or achievement strategies. This bagmntany is clear and apt and avoids
long lists of the different types. This theoretigart has prepared the reader for the

second part of my diploma thesis in which all theésgnitions are applied in practice.
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Practical part

These pages of my diploma thesis will concentrateth® practical usage of
communication strategies and describe my researttis area. The following research
aims to introduce the data obtained and to findswer to the question whether there
is a difference between the use of CS by pupilshenone hand and adult learners on
the other. A wide range of exercises which incladenmunication strategies will also
be presented. The first partpw to support communication in the classrodeals with
the principles of communication in the classroomwirat types of exercises can be
employed. The second part consists of worksheeishwhclude the exercises based on
the course book calleBommunication StrategieShe research, which examines the
difference between the use of CS by pupils andtaelatners, will comprise in the third
part of this diploma thesis.

4. How to support communication in the
classroom

As | mentioned above, it is extremely important adays to support
communication in a foreign language classroom. &laee, of course, a huge variety of
books which help the teacher to create many spgakativities. The aim of these
activities is to speak fluently and possibly withauistakes. The teachers do not
provide the pupils with any advice on how to spéag&ntly. Either they do not know
about CS or they do not know how to integrate tir@mthe lesson. This chapter should
solve this issue and outlines some activities wihedlar to CS and moreover, there will
be more unusual activities supporting communicaitiogeneral. But first, | would like
to mention briefly some principles for a communiatapproach and then to introduce
activities which | consider to be useful for comnuation purposes.
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4.1 Principles for a communicative approach

In my opinion, there are a few rules for communaragactivity which should be

respected by the teacher. The teacher shouldn&kaccount:
» the age of the learners
* their interests
» the level of language proficiency
» other competences (grammatical, sociolinguistic ftrategic)
» his/her relationship to the learners
» the environment (the classroom, multimedia clagsretc.)

Besides these rules, the teacher should be awartheofdifference between the
conversation in the classroom and outside therdass The learners should feel that
there is no problem in making a mistake becausg speak in order to improve their
communicative ability in the foreign language. Edearner would get chance to say

something regardless of his/her foreign languagéqgmency.

A second part of this subchapter briefly summarires main principles for a

communicative approach which were defined by CaaateSwain (1980: 27):

1) It is emphasised that communicative competenceistsngf elements such
as grammatical competence, sociolinguistic competeand strategic
competence. All these elements are on the samédevene should not be
preferred to another. The main goal of the teadhdnp prepare a lesson

consisting of all elements.

2) The second principle asserts that each learnerisdser communication
needs which would be fulfilled with the respectthe elements mentioned
above. As follows, each second-language learnenl@hmccur as much as

possible in a genuine communicative situation.

47



3) This principle is connected with the previous ohat tthe second-language
learner would be given an opportunity to partiogpath meaningful
communicative interaction with a speaker whose Uagg facility is on a

high level. Realistic communication situations siressed.

4) Further, the early stages of second-language legiame crucial for forming
young learners’ awareness about the foreign largyuagachers should be
well-prepared to provide them as exercises whiehaalequate to their age

and language proficiency.

5) The second-language learners should get specifawletige about the
second language in the so-called first languagegrprome (the word
‘programme’ means ‘course’ in this case) and moeedkeir sociocultural
knowledge about second language should be developede so-called

‘social studies’ programme.

4.2 Activities supporting communication in the clasroom

The headline of this subchapter indicates thatphi$ is dedicated to activities
which are based on the communication approachofAlhese suggested activities are
drawn from my own experience with English and t&agtpractise at basic school. |
divided them into two main groups. The first grodpscribes warm-up speaking

activities and the second group deals with speakatigities for the rest of the lesson.

4.2.1 Warm-up speaking activities

* Teachers’ questions - the teacher creates theiomdaip between
him/her and the learners, he can reach it if he#she the learners a few
guestions at the beginning of the lesson. The ressuch as “how are
you” or “what did you do at weekend” activate tlkarher’s thinking and

give him/her an opportunity to speak in a seconduage.
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» Brainstorming or mind mapping - these activitiedechahe specific topic
because the learners say or write down theirifiests on the given topic.
It is useful before the main activity because lesnget a general

overview of the topic.

» Different games such as describing simple pict@dgpendix 2, p. 112),
telling a story, guessing of an identity of a farm@erson, describing a
given word, tongue twisters or games with wordshsas “word
football”, “hangman”, “king of English”. They servas easy activities
which the learners like and encourage their matwato speak in a

second language.

Every time the teacher should decide on the warnacfvities which are
connected with the main topic of the lesson andblenthe learners to express their

opinion about this.

4.2.2 Speaking activities for the rest of the lesso

* Role-play - this activity enables the learners &hdve as a different
personality. It supports transformation of dreanneality. They perform

sometimes so well that the teacher is amazed.

* Communication activities (dialogues, working in gps) - learners are
placed in different situations and they have tovprthat their second
language knowledge helps them to solve the proldemsituation (e.g.
telephone call, describing a map (Appendix 3, p.1134), shopping, in
the public places, introducing somebody, givingringions, etc.)

» Describing a sequence of pictures - learners desthie pictures in order
to find the differences between them (Appendix.111l), to tell a story
(Appendix 4, p. 115). The picture can also servaragxample which
could inspire the learner to speak.
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* Projects - for developing a project longer timeéeded, learners collect
items of information and create a piece of work rghthey have to use
more skills. But in the last phase of the projéetythave to introduce it
and answer possible questions.

* Games based on TV shows — for examples games sutBugess my
job”, “Who wants to be a millionaire?”, “Five againfive” etc. The
learners are familiar with these games becausedreypased on shows
which they watch on TV.

* Games taking a longer time - in this group of games “running-
dictation”, “bail of sentences”, “hot chair”, “quisnnaires” etc. The
teacher can get inspiration from the internet dvaoks which are full of
interesting games or use his/her creativity to mgkéis/her own game

adapted for his/her group of learners.

4.3 Teaching of strategic competence

Linguists who deal with CS have published booksdists and articles about
them. Everything is described theoretically, and fivel out what communication
strategies are, their taxonomies etc., but thereveiy few materials referring to
practising CS in the second-language lesson. Tllenriog pages outline four groups of
CS and their part in the second-language lessom. sttucture of these activities
provides the teacher information about materialsscdption of an activity and
evaluation. The strategies which are listed bel@homy to Tarone’s taxonomy, but
there are a few strategies which are not categbrizeany of the above taxonomies.
These communication activities require the leatodre at least at intermediate level of
experience with the foreign language and to posséffisient vocabulary and grammar
knowledge. | would like to stress particularly ttiaere are really few materials for
practising communication strategies so the teatlasr to keep it in mind that s/he
should create his/her own language materialsjth@ves extra work.
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Tarone and Yule (1989: 114 - 5), state that “thare few, if any, materials
available at present which teach learners how & asmmunication strategies when
problems are encountered in the process of transgibformation.”

4.3.1 Fillers

Teachers mostly do not know ttdlers belong to communication strategies, but
they are a crucial component of the learners’ afjiat competence. Obviously, it
follows from the fact that the linguists did notinde them into their taxonomies, that
they prefer different communication strategiesleFsl assist the communication to
proceed fluently without any breaks or interrupsoérney and Thurrell call them
delayingor hesitation devicem their study. It is not determined when secaaguage
learners should learn them, but they can be taalgbady at the beginner level. Fillers
differ in structure; as examples show, there asy garases for example “well, | mean,
actually, you know,” etc. On the other hand, thetrggoup of fillers consists of longer
statements; for instance as a “matter of factetguote honest, now let me think, I'll tell
you what, | see what you mean,” etc. Practisingeghanguage devices can be pursued
in many ways. There are some activities belowdachers to use (Dérney and Thurrell
1991: 19).

1) Nonsense dialogues
Materials: No materials

Activity: The learners create nonsense dialoguepfactising fillers. Names of

cities can be used as topic for these conversations
A: You know, | thought maybe London.

B: Well, | see what you mean, and don’t get me \grerthis’s very Frankfurt —
but actually, as a matter of fact, | was thinkingrenalong the lines of Paris...if

you see what | mean.
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A: Really? But that’s Istanbul!
(Dorney and Thurrell 1991: 20)

Evaluation: The learners should speak naturalljpout any instructions given
before and use vocabulary appropriate to this tdpimproves their knowledge
of fillers.

2) Adding fillers

3)

Materials: A short dialogue from the course book

Activity: The teacher writes a short dialogue oa tilackboard and the learners
have to add fillers to this dialogue in order toke&ense. There are so many
possible modifications of this activity which cae barried out in pairs or in
groups. The teacher can add restrictions sucheags of a filler only once etc.
(Dorney and Thurrell 1991: 20)

Evaluation: This activity supports the awareness @nre importance of fillers

and enables the students to be creative.
One-word dialogues
Materials: No materials

Activity: This activity has two phases. The firstsk is to make up a dialogue

based on one word utterances. For example:
A: Tomorrow?

B: Trip!

A: Where?

B: Chicago...

The next task is to extend this dialog with acaesdillers into it. The meaning

must be preserved. This is an example of extendagtie:
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A: So, what are we going to do tomorrow then?

B: Well, as a matter of fact, | was thinking of ggion a trip.
A: Oh, | see. Interesting. And where to?

B: Well actually Chicago appeals to me, you know...
(Dorney and Thurrell 1991: 20)

Evaluation: Again, practice of fillers is stressiedthis activity and learners

communicate spontaneously and naturally.

4.3.2 Going off the point

The next strategy gives the learners the abilitgdaooff the point smoothly. It
can emerge in situations where one cannot ansgeestion or do not want to continue
in a conversation because you would rather chamgeopic. To know how to change
the topic from an unwanted one to a desired onesgi®arners a lot of confidence and
their conversation can continue better, withoutithBens. The students who prepare
themselves for an exam, can take advantage o$tifaiskegy because they can evade the
topic they have not mastered.

1) Avoiding giving information
Material: No material

Activity: The teacher prepares a few easy senteaoesstarts asking the
learners. Their task is not answer the questiongive comments on it. For

example:
Teacher: How old are you?

Learner: Well, that's an interesting question. isib’strange how people
always feel that they need to know the age of aqrét | don't really think

that age is important at all. Etc.
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(Dorney and Thurrell 1991: 21)

Evaluation: This activity permits learners to thyist strategy in a free
conversation, under conditions which emphasize tspeity, neutrality and
the flexibility to be able to avoid the requiredsarer.

2) Judo
Materials: No material

Activity: The goal of this activity is to get fromane topic to another. The
learners are asked to answer a simple questionh&mdto move to the next
given topic. An example describes a situation whbeeslearner starts with
answering the question: Does your mother own a pei® they have to

move to the topic ‘judo’.

Yes, my grandmother keeps an enormous Alsatianlmimguse it makes her
feel safer when she’s at home alone. When she wasger, of course, she
didn’t need a dog because she was extremely fitaatide, and right up to
the age of sixty she attended judo classes. Shevbslthat judo is very

useful for women who live alone, as well as beingezciting sport...
(Doérney and Thurrell 1991: 21)

Evaluation: The learners utilize this process mdy an the second language,
but also it gives them the chance to improve thatesgies in their mother
language. It supports their feeling that they &adlthe conversation.

4.3.3 Paraphrase and approximation

| do not have to introduce these strategies becalldaguists dealing with CS
included these strategies into their taxonomiess Bkction will outline the activities

used to practise these strategies in second-laedaagons.

1) Explanations

54



2)

3)

Materials: small pieces of papers with words

Activity: This activity is known by all teachers ¢muse they use one of its
modifications. One possible way to work with worsl$o give each learner a
piece of paper with the word and s/he has to daesdatiprecisely in order the

rest of the learners guess the described word.

Evaluation: It is very much a favourite activitydagise learners have fun
with it, can expend their vocabulary and have tbsspbility of speaking in

their second language.
Definitions
Materials: small pieces of papers with words

Activity: The class is divided into pairs and egudir gets a small piece of
paper on which is written the name of an objedirttask is to use a relative
clause to describe this thing. After saying thig test of the pairs have to
consider if the sentence was precise enough. Iftmotpair has to give a

more specific definition. It can be like this:
Pair A: A car is a vehicle in which you can travel.

The rest of the class: Give us a more specificnitedn, for example it can

be a bus in this case.
Pair A: A car is a small vehicle in which you caaviel.
(Dérney and Thurrell 1991: 21)

Evaluation: To work in pairs to sustain the leashéeam spirit and enable
the learners to express their thoughts in the d@sbabout whether the

definition was right or not.
Paraphrasing

Materials: crossword puzzles (see the picture bgow7)
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Activity: Again it is based on work in pairs. Eatdarner gets a crossword
puzzle. These crossword puzzles differ in the mfation they contain. The
first learner is given words which the second learnas to win from him
with the help of asking questions (e.g. A: Whatusnber 1 down? B: Itis a
place where you can go for a coffee or anotherkdlrifheir task is to fill in

the whole crossword puzzle.
(Willems 1987: 358)

Evaluation: The learners improve their spellingfafeign words because
they have to write down the letters into right sgsa It is connected with
communication where the learners have to interbtifly in order to

provide a right answer.
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4.3.4 Appealing for help

The last strategy presented here for practisirglied ‘appealing for help’. | do
not have to describe it here because you are tamwith it from previous taxonomies.

1) Interruptions

Materials: No material

Activity: The first learner reads out a short téxim the course book and the

second learner asks questions to clarify theseratits; for example:

A: London is the capital...
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B: Sorry, what does ‘capital’ mean? Or What do yoean by ‘capital’?
(Dérney and Thurrell 1991: 22)

Evaluation: This activity prepares the learnersdppealing to somebody for

help and helps break the ice in a similar conversathich can occur.
2) | don’t understand
Materials: No material

Activity: The first learner tells the second learnthat s/he did not

understand the utterance or sentence:

A: I'm sorry but | don't think | understood youor I'm sorry but | couldn’t

follow you...

Of course, there are many modifications changiresehstatements. It all
depends on the learner’s creativity.

(Dorney and Thurrell 1991: 22)

Evaluation: It allows the learner to practise thesmtences about not
understanding, it is important because sometimedaveot want to confess

that we do not understand.

Having presented some activities for practising enmication strategies, | would like
to add that these activities seem to me easy fwapeethey do not take much time and
are very important for every day situations becaiisy teach the second-language
learners to react quickly. After such preparatithe learner manages to keep a cool
head and the situation can ready him/her for thwiaes in the class so s/he is well

prepared for any of situations which s/he can ent@uwuring the conversation.
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5. Worksheets

On the following pages | will propose a number ajrksheets for practising
communication strategies. Model themes which | i@rscome from a course book
titted Communication Strategieand they are common themes which should be
interesting for the learners. The author of thigree book is David Paul and the whole
set consists of a course book and a teacher’s glilte original worksheets are in the
list of appendices (Appendices 5 — 7, p. 116 - 188) this part of my diploma thesis
offers them in the adapted form because they wermeosed for advanced learners and
are too difficult for basic school learners. Thene aherefore remade at the pre-
intermediate level. The format of exercises will fmeserved, but their contents will
differ in some aspects. The vocabulary which isdusethe remade worksheets, was
taken from the workbooks Projects 1 - 4 (Tom Hutsbn, Oxford). The topics
discussed arfiends free timeandfamily. A number of varied exercises are devised for

practising communication strategies.

These worksheets can be used by the teacher fovhblke lesson because there
are many types of activities or the teacher canddithem into smaller parts and
support learners’ communication approaches witbdhparts in the lesson. The usage of
the worksheets is varied and the interconnectiothefexercises gives the teacher the
option of many combinations. | aimed to preserve phogression of the exercises. |
started with warm-up activities, continued with &inds of speaking activities
connected with a text and finished each worksheét & crossword. The remade
exercises should be appropriate for second-langlesgeers at second grade, hamely

8" and ¢ class, at basic school.

5.1 Worksheet - Friends

Warm-up questions

What do you do together?
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What do you talk about?
Why do you like him/her?

Where did you meet him/her?

Vocabulary
Do you know any adjectives which can describe yoend?

Do you know these adjectives?

little thick thin nice

silly brave strong best
clever lovely pretty tall

blond fair bad amazing
beautiful good-looking happy intelligent
smart sweet strange curly
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Mind map

Write down a similar mind map, write down the nanoés/our friends in the middle

and words which characterize them.

Practise and discussion

Read this article about a super kid Lukas and angveequestions below.

The New Mozart

Ten-year-old Lukas Vondracek is very shy, but
every year he travels the world and meets hundreds
of people. Lukas is a brilliant pianist and he gives
lots of concerts. Last year he was in Washington,
Chicago, and London. He is sometimes called ‘the
new Mozart'. He says ‘I'm shy, but | love giving
concerts.

Lukas was born in Opava in the Czech Republic
but now he lives with his parents in Vienna, where
he practises the piano six hours a day. He goes to
school two days a week. Lukas could play the piano
when he was two and he could read music before
he could read books. Now he can write music, too.

Lukas doesn't just play the piano, he plays football
and ice hockey. He says: ‘Mozart was poor and he
couldn't play football, so I'm not like him at alll’

(copied from Elementary New Headway 2000)
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1) How old is he?

2) Why is he special?

3) What is he called?

4) Where does he live now?

5) How often does he practise the piano?

6) What does he do in his free time?

Discussion
What other music instrument do you know?
Would you like to be like him?

What do you excel at?

Discussion strategies

I’'m the opposite.

We are very similar.

Maybe we aren’t so different.

Choose one of these topics, discuss it and usdisiassion strategies above in

your dialogues.

1) Think of somebody you know or a famous person ami is arrogant. Talk

about him or her.

2) Think of somebody you know or a famous person yerl fs clever. Talk

about him or her.
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3) Think of somebody you know or a famous person ynavk who is lazy.
Talk about him or her.

Follow-up questions

Make three sentences about your character.

Examples:

| am sometimes nervous.

| am a bit careless.

Now talk to another pupil and ask at least twodwHup questions about each point.
Examples:

A: When are you nervous?

B: When | have to wait for something.

A: What do you do in this situation?

B: I move from place to place. | can’'t stay on q@fece.

Role play

Divide these two roles between the pupils and mache dialogue.
Pupil A: TV reporter. Interview pupil B about higthfriends.

Pupil B: Play the role of a famous person.

Examples questions:

Who are your best friends?
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When did you first meet?
What do you usually do together?

What do you think of (name of another famous péeyzon

Further activities — collocations
Make up the sentences with the given collocations.
1. Make friends
2. Best friend
3. Aclose friendship
4. Deep relationship

Example: | have got a close friendship with my gifather because he can
answer all my questions.

Writing opinions

Write down a short article (20 sentences) abouvengopic:

My best friend.
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Building vocabulary

Find as many adjectives (15) as you can. (All dioss)

Friends
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5.2 Worksheet - Free time

Warm-up questions

How much free time have you got?

What do you usually do in your free time?
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Do you spend your free time with your friends?

Where do you usually spend your free time?

Vocabulary
Do you know any words referring to free time?

Do you know these words?

collect computer games go skiing
guitar play a musical instrument  play sports
go windsurfing go snowboarding tennis

take photographs golf go shopping
dancing canoeing roller-blading
training
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Mind map

Write down a similar mind map, write down these esopdinated words and add as

many other words to each topic as you know.
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Practise and discussion

Read this article about Sue Glass and her hobbyaswder the questions below.

RACING DRIVER

Sue Glass had a car accident when she
was eight so she didn’t like driving.
When she grew up this was a problem,
because she got a job with a car
company. Then six years ago she met
Julian Swayland, a racing driver, and
she told him she was afraid of cars. He
wanted to help, so he took her to
Brands Hatch, a Grand Prix racing
circuit. He drove her round corners at
100 mph and she loved it. Then she
heard about a special motor racing
course. She did the course with five
men and was amazed when she got top
marks. She says:

‘I think I did well because I listened to
everything the teacher said. I needed to
because I was so afraid. The men often
didn’t listen. The best moment was my
first championship race. I didn’t win
but I came fourth. I beat 20 men. I love
the excitement of motor racing but it’s
a dangerous sport and I'm always very
frightened. In fact I stopped doing it a
year ago, because I got so nervous
before each race, I felt really sick. I'm
not going to race again, I'm going to
teach other people to drive. I'm going
to open a driving school next year.”

(copied from Elementary New Headway 2000)
1) When did she have a car accident?
2) Who is Julian Swayland?
3) How did she start as a racing driver?
4) What does she say about her first championshigrace
5) What has changed her attitude to motor racing?

6) What is she going to do in the future?
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Discussion
What is your favourite sport?
Would you like to try motor racing?

Is it safe or dangerous?

Discussion strategies
I understand/know how you feel, but
I understand/know what you mean, but

Choose one of these topics, discuss it and usdislassion strategies above in

your dialogues.

1) Think of a situation where you pity somebody beeasfbe has to study a lot

and does not have free time for activities.
2) Think of a situation where your friend had a badazident.

3) Think of a situation where your friend has brokes leg and you want to

calm him/her down.

Follow-up questions

List three things you often do in your free time.
Examples:

| telephone my friends.

I go shopping.

| play football.
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Now talk to another pupil and ask at least twodwHup questions about each point.
Examples:

A: How often do you telephone your friends?

B: Every evening.

A: What kind of things do you talk about?

B: We talk about what our friends are doing or pkans for the weekend.

Role play

Divide these two roles between the pupils to psactihe dialogue.

Pupil A: TV reporter. Interview pupil B about higthfree time activities.
Pupil B: Play the role of a famous person.

Example questions:

What do you do in your free time?

Do you do any sport?

Are there any sports you would like to try?

Further activities — collocations

Make up the sentences with the given collocations.
1. Kill time
2. A crowded restaurant

3. Alocal restaurant
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4. A tradition restaurant

Example: There is not a local restaurant in thientoyou find other town.

Writing opinions
Write down a short article (20 sentences) abouv@ngopic:

Is sport important for you?

Building vocabulary

Complete the crossword. The answers are typesoofssp
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Across

3. A type of sport where you need a ball, two gates a playground.

7. A type of sport where you need two baskets lleabd a playground.
Down

1. A type of sport where you need a ball and a net.

2. A type of sport where you need rackets, a nétaacourt.

4. A type of extreme sport where you need a rofieidge and courage.
5. A type of sport where you need a table, a nétta rackets.

6. A type of sport where you need a club, a ball agolf course.

8. A sport where you need a bowling ball, an alag pins.

5.3 Worksheet — Family

Warm-up questions

How many brothers and sisters have you got?

Which members of your family do you feel close&t Why?
How well do/did you know your grandparents?

Where do your relatives live?

Vocabulary
Do you know any words referring to family?

Do you know these words?

child mum dad brother
sister grandma grandpa parents
baby aunt daughter father
husband nephew niece son
twins uncle wife adult
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Mind map

Write down a similar mind map, write down as margrads as you know to each group.

Practise and discussion

Read this article about the uncle who is a shopikeapd answer the questions below.

L\ {I y uncle’s a shopkeeper. He has a shop in an old
village by the River Thames near Oxford. The

shop sells a lot of things — bread, milk, fruit,
vegetables, newspapers — almost everything! It is
also the village post office. The children in the village
always stop to spend a few pence on sweets or ice-
cream on their way home from school.

My uncle doesn’t often leave the village. He hasn’t
got a car, so once a month he goes by bus to Oxford
and has lunch at the Grand Hotel with some friends.
He is one of the happiest men T know.

(copied from Pre-Intermediate New Headway 2000)
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1) Where has the uncle got a shop?
2) What does he sell?

3) Has the uncle got a car?

4) How does he get to Oxford?

5) What does he do in Oxford?

6) What does the author of the article thinks abositinicle?

Discussion

How many uncles have you got?
What is their job?

Where do they live?

Are you in touch with them?

Discussion strategies
It is true that ... but ...
It may be true that ... but ...

Choose one of these topics, discuss it and usdisiassion strategies above in

your dialogues.
1) Talk about your family.
2) Talk about the typical family life.

3) Talk about the advantages and disadvantages iofyliwith or without

parents.
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Follow-up questions

List three interesting things you know about yalatives.
Examples:

My grandmother was an actress.

My aunt and uncle live in the USA.

My grandparents’ house used to be a hospital.

Now talk to another pupil and ask at least twodwHup questions about each point.
Examples:

A: Was she a famous actress?

B: Yes, she was very famous.

A: Did she play in a movie or at theatre?

B: She played in movies. Her roles were girls flomer society.

Role play

Divide these two roles between themselves andipeaitte dialogue.
Pupil A: TV reporter. Interview pupil B about higthfree time activities.
Pupil B: Pretend to be a different member of yamity.

Example questions:

What do you do every day?

What do think of (pupil B)?
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Further activities — collocations
Make up sentences with the given collocations.
1) Support a family
2) A single parent family
3) A spoiled child
4) Leave home

Example: Our neighbour is a spoiled child. He getsrything that he wants.

Writing opinions

Write down a short article (20 sentences) abougihen topic:

My parents.
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Building vocabulary

Complete the crossword below, the scrambled letgere you family members and

each numbered square fits into hidden compound.

OTHERH LTI T]]

RTFEAH LI LT T]]

CEENI HEEEE

WEPHEN LTI T]]

HeTeauro | [ [ I [ [ ] ] |
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6. Research

6.1 Introduction

Almost every linguist dealing with this issue hasried out important research
projects which were part of their explorations dhe results of which determined the
various taxonomies. | was inspired by these linguis carry out my own research
comparing the usage of communication strategiesd®st adult learners and pupils. Of
course, their investigations were carried out onhigh level and made many
contributions to this domain; mine were carried owuder conditions which were

possible and sufficient for this thesis.

| will describe the process of collecting data fiis research. The most
important point was to find appropriate institusomhich would permit me to carry out
this research in their classrooms. | had to fifmhaic school and a language school. It
was a good time for finding a basic school becdussl done my teaching practice at
Dukelska basic school (ZS Dukelska 11, 37@@%$ké Budjovice). | found the English
section and asked for help with this research. @rbe English teachers permitted me
to record the English lessons. My first idea waretmord the pupils on a camcorder. But
a few problems occurred and | was not allowed tone the pupils on the camcorder
because there are some specific rules about thecgon of personal data. They were
afraid that | would use it only for purposes oth®an for the diploma thesis. The only
other possible option for recording them was toaifactaphone. But again, there were
some restrictions not easy to follow. All the pspilad to be given a note which told
their parents that they are going to be recordetherDictaphone. Unbelievably, one
boy’s parents did not want their son to be recordéis boy had to leave the classroom

every time before recording. No more problems aezlafter this demanding start.

In contrast, the cooperation with the language schwas excellent. | also
carried out my research at Britannia language dcfm@on. Remysla Otakara Il., 370
01 Ceské Budjovice). These lessons at the Britannia languajedavere recorded in
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the same way as at Dukelska basic school. The difigrence was that | did not have
to prepare notes asking permission for recordimgs Tourse was full of adults.

6.2 Subjects

The subjects of the research were 17 pupils frdhcl@ss of Dukelska basic
school and 7 women from the Britannia language @chénglish was a second
language for both groups and they were at apprdeiyjmahe same level of English
proficiency; namely the intermediate level. Bothogrs were taught by woman
teachers. These teachers prepared speaking adtitatr them in which | could later

identify the types of communication strategies.

6.3 Aim of this research

This research was carried out to test the differemetween usage of
communication strategies by adult learners andlgulprecorded three English lessons
(total 135 minutes) for each group and these reéwwgsd were transcribed into
multimedia form. The transcripts are on the CD gl to this diploma thesis. The
teacher at the basic school allowed me to teachEogdish lesson and this is also
transcribed. Further, the parts with communicastrategies are listed here to identify
which communication strategies the groups used. ddramunication strategies are
recorded on a graph (Graph 1, p. 97) comparingugsge of this strategy by adult
learners and pupils. As you know from previous aftthis diploma thesis, there are a
number of taxonomies available. | chose TaroneXertamy for this research because it
seems to be the most apt for the purpose, but otigerists (e.g. Bialystok) employed
this taxonomy in their research.
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6.4 Predictions

Some predictions are possible because of my prewaperience with second
language teaching and because of two years of m&jodly of communication
strategies. The pupils at basic school were lesiseathan the group of women. |
understand that they were at an age when theyemested in other things, and English
Is not their language. They were bored, noisy bss kalkative. After the observation of
this class, it was evident that they used, padityl message abandonmetanguage
switch and appeal for assistanceln contrast, the group of women was friendly,
interested in English, talked spontaneously andleyed more strategies including

approximationlanguage switclandmime

For better orientation, | introduce here again tiigde 7 (p. 80) with Tarone’s
taxonomy. See the pages (p. 33 — 37) where eatlegyris described in more details.

TABLE 7

Typology of Tarone’s conscious communication strategies

I Avoidance
a Topic avoidance
b Message abandonment

2 Paraphrasc
a Approximation
b Word coinage
¢ Circumlocution
3 Conscious transfer
a Literal translation
b Language switch
4+ Appeal for assistance
5 Mime

From E. Tarone, Conscious communication strategiegterlanguage: a progress report, p.

197. In E. Bialystok, Communication strategies, @af Blackwell, 1991

6.5 List of utterances

The short passages from the transcript will beedisinder each strategy with a chart

evaluating its results. Each communication strategyritten in italics. | have made a
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similar schema to that of Tarone on the base ofdkelts from my research. The reason
is that there are some strategies in my researathwiere not employed and because
of it they are now mentioned in the remade tab{se® below, p. 81). It is obvious that
the usage of communication strategies differs hedange of communication strategies
used by the pupils is narrower. We should be awéarhe fact that the teachers can

make mistakes during their utterances.
TABLE 8

1 Avoidance
a) Message abandonment
2 Paraphrase
a) Approximation
b) Word coinage
c) Circumlocution
3 Conscious transfer
a) Language switch
4 Appeal for assistance

5 Mime

The list of abbreviations used further in the resiea
P 1-17 — pupil

T — teacher

GA —group A

GB —group B

S 1-7 — student

81



6.5.1 Avoidance

Examples of a communication strategylessage abandonmemsed by the pupils:

1) P10: Where did you stay?

2)

T: Jak dlouho jste tam pobyvali?
P10: How long...?The pupil does not know how he should continue.)

T: How long did you stay there? Dia) takZze otazky mame, tady naédge
napsana zeénebo misto, nebudete ziovat a pod tim jsou moznosti, abyste
védeli, co je feba odpowdét, pokud tam odpayd’ nenajdete, tak si musitéjak
pomoct, ale nesmitéct tu zemi. Uvidime, jestli to bude fungovat. devem
jasné? Takze hodnotazek. Né ale na konkrétni z&émlako teba byl jsi v
Némecku? Co jsi tam vid? Koho jsi tam potkal? Abyste se dostali k té zemi
So we can start. Who wants to be first? Adam. So you can start asking
Adam.

T: More questions.

P5: What did you buy?

P2:(He does not know.)l .buy ice-cream.
T: Adam, what was the weather like?
P2: Hhhhhhhhhh, no ja nevim.

T: What did you do there?

3) T:1bought some toys for my friends. Lucka.

P8: Why did you travel there?

P7: Because..(She does not know how she should continue. Tkhde&as to
give her a piece of advice.)

P7: Because | want some new...
T: Ok, ask more questions.

P9: What did you eat and drink there?
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4)

5)

6)

7

P7: 1 was drink tea and ate(She does not know how she should continue.)
P4: Is it ltaly?

P7: Yes.

P7: What did you see there?
P13: | saw... $he does not know how she should continue.)
P11: What did you drink there?

P13: | drink wine.

T: Tak jakiekne$ Kako rada? Bylo to v té otazce.
P11: | like... She does not know how she should continue.)
T: I would like.

P11: 1 would like go to the cinema.

P11: What do you like doing in the summer, Tyna?
P7: 1 would like something..She does not know how she should continue.)
T: You like surfing.

P7: Hm, surfing and swim in swimming pool.

T: Hm, so you usually go skiing in winter.

P2: And to... ja nevim(He does not know how he should continue.)
T: And nothing else, all right, your question.

P2: Jé, jo, how did you like...

T: We have heard your question already¢hkéahas got two. Read the second
one. Read it.
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8) T: Good explanation Adam. Dafa.
T: Choose another one. Tak zkusg¢gétino posledni.

P10: People can aaaaaaa, nevim to jedno sl®me (loes not know how she
should continue.)

T: English.

9) GB (P10): Jestjednou?
T: Hm.

GB (P10): When did you get up last(..She does not know how she should
continue and changed it on Saturdaggturday?

T: Dan.
GA (P14): I...(She does not know, she is thinkivgas get up at 7 o”clock.
T: Hm, so early. Alright. Group A, group A your cgiien.

GA (P9): Where did you go on last Monday, Doris?

10)GB (P6): What were you doing last week?
T: Lukés.

GA (P17): 1 was ehhhh{He does not know how he should continue. Oh, Jesus
what | did.)play. | was play game.

T: Lukasi, once again.

GA (P17): I was play game.

11)T: How?
T: So listen, Marketa is speaking.
GA (P13): I...(She does not know what to sdyyn slowly.

T: Next question. Markeéta.
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T: Group A is asking so listen.
GA (P13): What did you see in cinema,dKa?
GB (P11): | see..(She does not know what to say.).

T: Kacka.

12)T: What did you do?
GA (P15): I do...( She does not know how she should continue.)
T: English.

GA (P15): | do went out...went go out.

Examples of a communication strategylessage abandonmemsed by the adults:

1) T: There is a garden, yes?
S3: And..(She is totally lost and does not know how to o)
T: Yes? What do you have in this thing? What do lyauve in this thing?
S3: Hm, there are some rooms.

T: Yes, there are some rooms, yes.

2) S3: | have got many free times because | have armit leave.
T: lamon...

S3: I am on maternity leave. When the weatherae higo by bike with my son
and | go for a walk on town because my son is saral he didn’t doesn’'t walk

for a long time. And the weekend. We go with mytpar to mountains and we
went we go for a walk every(She does not finish her sentence and rather goes
to other sentenceagnd ...

T: Do you prefer active free time or passive fieee?

S3: | prefer active time.
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T: Yes? Ok, question, Ivus.

6.5.2 Paraphrase
Examples of a communication strateggpproximationused by the adults:
1) S1: Would you like something to drink?
S6: Thank you, | would like tea, please.

S1: Fruit tea or black tea or plant tg@his woman uses plant tea because she
does not know the expression herbal tea, she uaettpa for better expressing
of this type of tea.)

T: Herbal tea. Herbal tea.

S6: Flower tea.

2) T: Thank you. What is it?

S6: Do you carry it in the hand, on the hand, antthnd, over hand, okolo lesa
pan. (This lady does not know the word wrist so she usese general word
hand.)

T: What is it? What is this?
S6: Around wrist.

S6: Around your hand.

Examples of a communication strategywerd coinageused by the adults:
1) T: Thank you, Iva go.

S1: It is means of traffiqShe uses the word which is equivalent to the Czech
word doprava.)

T: Transport.

S1: Transport.
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Examples of a communication strateggireumlocutionused by the pupils:
1) P5: How did you travel there?
P7: 1 go-gone-went by planéhe uses three forms of the verb go.)

P12: What did you stay there?

Examples of a communication strateggireumlocutionused by the adults:

1) Sb5: Kus-kus taste add o-d-d, a-diEhe uses other possible words to the word
odd.)

T: Odd.

S5: To sap.

T: | have no idea what are you talking about now.
S5: Kus-kus chutna, kus-kus tastes.

T: Odd. Not good.

2) S7: He is 20 and | have to prepare a lot of maah.d(She uses similar words
to the word food.)

T: A lot of what?
Other: food.

S7: A lot of food.

6.5.3 Conscious transfer

Examples of a communication strategharguage switclused by the pupils:
1) P8: What did you visit?

T: Kacka.
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2)

3)

4)

5)

P11: | visit ZOO and national museurfBad pronunciation again, English
words are influenced by Czech pronunciatiomn|z instead of [zu:] and
[mosevm] instead of [mju:mm].)

T: She visited the ZOO and national museum.

P13: What did you like?

P14: | ate fish and meat.
P2: Who did you meet there?

P14: Nic, nothing(The usage of the Czech language for better exptamand
understanding.)

P11: What did you drink there?

P14: Nothing.

P14: What did you buy there?

P9: | bought model autgHe does not know how he should say it so he adiapts
to the Czech language, but it is model car.)

P7: Where did you stay there?

P9: | stayed at capital city.

P14: | buy fruit.
P5: Where did you stay there?

P14. | stayed at nte. (The rest of the class shouts and advises him ¢o us
seaside). (The usage of the Czech language forerbetxplanation and
understanding.)

P11: | would like go to the cinema

P8: Cely prazdniny? Two sentences.
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6)

7

8)

P11: and go to the restaurafBad pronunciation again which is based on the
Czech language [rest@ant] instead of [restynt].)

T: Nothing else? Anything else? OK, so you can ask.

P17: Which countries have you visited?
T: Can you repeat it?

P2: Mg, mg, .

T: Kristyna.

P7: 1 have visited Italy, Austria, Schweiz, Spaiitpatia, America, Denmark a
to je vSechno(She uses German word Schweiz for English wordz&8rkand.)

P8: Ty jsi byla vSude.
T: Which of these countries did you like best?

P7: US.

P10: Buy je platit?
T: Pay.

P10: People pay tin{The usage of the Czech language for better expitama
and understanding.)

P1: Money.

T: Tereza. You pay with it, Doéa.

P3: You must always... You must always...
P2: Co je to always?

P3: Vzdycky. You must English, Deutsch(She uses Deutsch instead of
German.)

T: German.

P6: Language.
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P3: No to je jedno slovo.

9) P6: A pig.
GB (P12): Spaghet{She pronouncegfjagety] instead of [spget].)

GB (P12): | have eaten spaghetbhé pronounces/fugety] instead of
[spaget]as well.)

T: Alright. Your question.

10)T: Béaro.

GB (P8): Because | was at sdeskni. (The usage of the Czech language for
better explanation and understanding.)

T: So you has training. So you had training. Adgiaur question, please.

P2: Who was in this film, Vén?

11)T: Lucka

GB (P3): Did you buy tang&They use the word tanga, but it is strings in
English.)last Friday?

GB (P3): Did you buy tanga last Friday?

GA (P9): Fakt ne, ja jsem nic nekupoval.

12)T: Pavel is asking.

GB (P3): I don't smoke anything, ni€The usage of the Czech language for
better explanation and understanding.)

P2: What was your favourite question?
GB (P6): Mt se nejvice libila ta €ma tangama.

Examples of a communication strategharguage switclused by the adults:
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1) S4:1am late...
T: Yes, why are you late, tell me.

S4: Because we had at my work zastupitelsiidhe usage of the Czech
language for better explanation and understanding.)

T: Meeting on the board.

S4: Meeting on the board.

2) T: Zvitatka nejsou she.

S6: It swims in sea, he is potope(iEhe usage of the Czech language for better
explanation and understanding.)

T: It is under water.

3) T: Did you get a present?

S1: Yes, | bought palmgShe thinks that the word palma is similar in both
languages, but it is different - palm.)

T: You bought? Vy jste koupila?

4) T: And what about family? Do you know what presgmi will get or it will be a
surprise for you?

S1: We have got with my husband birthday in the essitne and we bought
travel with, zajezd(She uses the word travel in the bad context, tmeians in
Czech meaning cesta.)

T: Ok, we bought holiday.

5) T: No, she was here on Monday. She could bringygur homework. Yes, next
time ask Katka.

S2: It is a piece of paper, you use it when youtwarsend a letter. You can’t
send a letter without it. It is a markShe uses knowledge from the German
language because the word for stamp is die Marke.)
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T:No. ltisa...?

S1: Znamka.

T: Itis true. How do you say it in English? Whaookvs? Who knows?
S4: Sigh?

T: Ne. Itis a sta...

S5: Stamp.

6) T: We all love it. We all love it.

S6: When we are rich, we have got a lot of this iamglvery good sing about it.
Pisntka. (She does not know the word, so she uses the mdrthan the Czech
word.)

T: Song.

7) S4: Co patebujeme?
T: What do you need it for? &mu to patebujeme?

S6: We need it for paying and the safe and we nkh&ladame it(She does
not know the word, so she uses the Czech word.)

T: We save it, 5t vam za tohle naplacam, we save it.

8) S1: | must sign in the means to didn't have to palutu. (She does not the
word, so she uses the Czech word.)

T: Once more. Vy mi to dneskaldte schvald. You don’t like me. You hate
me. You provoke your teacher. Ok, one’s more, ¥au sign, ty to podepises.

9) S1: Do you go for a walk with son on foot or yoonauses ke&arek?(She does
not know the English word, so she uses the Czedh)wo

T: Does your son use a pram? A pram?A pram.
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10)S3: Because he knows. He can chq@he does not know the English word, so
she uses the Czech word.)

11)T: | have got a lot of free time. Ty jsi mekla many free times, nejde. | have
got a lot of free time. Tak. Today topic for lvatelling. Go.

S1: | like travelling in winter we usually go to mntains. We like skiing down
hill skiing, we often go to Italy. We stay at thetél with swimming pool and
Turkish spa and saun@he uses bad pronunciation of the word sauna. Ség u
[savnd] instead of [sano].

12)S1: Because there is nice nature. The people axefruendly. There is big
poradek acisto. (She does not know the English word, so she use€zbch
word.)

13)S1: Everything is clean and there are cost and maoseums with nanitoi
topic. (She does not know the English word, so she usgszbch word.)

14)T: Yes.
S2: It was...
Other: Papagei.(They use a German word.)
S2: No, no.

T: Singing parrot.

15)S2: It was the present froantiquariat, nebo jak t@#eknu? (She does not know
the English word, so she uses the Czech word.)

T: I don’t know second second book shop.

16)S2: With kalam# and other with pen, with petédlo, with vysouSedlo(She
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does not know the English word, so she uses theh@ward.)

17)S2: Gynaecologist and | was in a little zak(@he does not know the English
word, so she uses the Czech word.)

18)T: Are you angry of him because of it? Are you angfrhim because of it?

S7: No because it is zbytey. (The rest of the class gives her an advice
useless.)

6.5.4 Appeal for assistance
Examples of a communication strateggppeal for assistancased by the pupils:
1) P1: What did you buy there?

P7: 1 buy kozeSina. Jak gekne kozeSina(He appeals the teacher for help with
the word kozeSina.)

T: Fur.

2) P2: Who did you meet there?
P13: I..met (The rest of the class advises hieiendly people.
T: She met friendly people.

P7: What did you see there?

3) GA (P7): Where did you go on last Monday?
GB (P11): Co kde jsem byla?! Kam sem $la?!
T: English.
GB (P11): I go to the cinema.

T:1go?
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GB (P11): ...to the cinema. | no wefithe rest of the class advises heent to
the cinema.

T: Hm, hat’s all? Your question?

Examples of a communication strateggppeal for assistancased by the adults:

1) T: Ok. Tell me what about your weekend. What did go at weekend?

2)

3)

4)

S3: I was by bike with. By bike(Bhe is not sure, so she asks the teacher.)
T: Hm.

S3: With my child and my best friend.

S4: Yesterday evening we ... Jakis&ne se pohadatThe rest of the class
helps her and tells her argue.)

S4: We argue with my husband.

T: Why did you argue?

T: Where did you go?

S5: 1, no to jsem si n&hla. | did. Jak sé&ekne brokolice{She does not know
the English word and asks the rest of the classiéip.)

T: Broccoli. Once more. Kam. Where did you go?

S2: No it was 18 years ago. Yes but there | stadestudy new school in the
high school in at in th€eské Budjovice and there than | was very busy and
when | finished my school | started English lessdins. | am first pupil in your
school. I go chodim here | think 5 years. Ye itng resolution and | think my
children both my sons are learnjngiZu tofict takhle?(She is not sure and
interrupts her speaking by asking about correctness

5) S2: It is very hard for him and I think that whekrlow when is the right time.

Right time, niiZzu totict takhle?(She is not sure and interrupts her speaking by

95



asking about correctnesgg start language learning.

6) T: Jakieknu jednou?She is not sure and asks for help.)
S6: Once.
T: Once in ten minutes.
S6: Once in ten minutes the turtle...
T: Jde nahoru? Goes up.

S6: ...goes up.

7) T: Use please the whole sentence, please!

S3: When you have it your bathroom. J@ec nevim, jak to marfict. (She is
lost and does not know how to continue.)

T: What you want to say? Je to sprcha nebo, kdg# lnyt Cista, tak pouzivam
sprchu.

S4: It is shower.

6.5.5. Mime
Examples of a communication strategmimeused by the pupils:
1) T: Kristyna once again.

P7: You have money in it but it is not cash buisitlt is not cash is little.
(Kristyna showes them a square with the hands.)

P4: Credit card.

Examples of a communication strategmimeused by the adults:

1) S6: When you go for a walk with your husband. Hgwa got walking...{She
knows the English word a little bit and helps h#drsath movements of the
hands to-and-fro.)
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T: Walking sticks.

S6: Walking sticks?

2) S2: Ne z filmi.
Other: Psaci souprava.

S2: Takovou tu starodavno(She shows with her hands something like a box,
she wants to advise them that the shape is a rglegn

Other: Psaci souprava.

3) S2: There is a small swimming pool for childréBhe shows something small
with her hands, she wants to help us to understaedsize that it was really
small.)

T: Did you swim in it?

S2: No.

Graph 1: % of usage of communication strategieadut learners and pupils
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6.6 Interpretation of the results

The results of this research are not so surpribiecause some of my pre-
determined predictions were fulfilled. After reaglithese examples, it is obvious that
there are many mistakes, which are not easily mzed from communication
strategies. To sum up this research, the adulbées used the strategylanguage
switchmost. In my opinion, they want to speak in Englisid are not ashamed to say
the Czech instead of English words. Frequentlyrtgbassages of the adult learners are
longer and contain more words than the short passaigthe pupils. Of course, we have
to take into account age, motivation and the faat the adult learners had to pay for
the English courses. The pupils often do not firttskir sentences so their most used
communication strategy ismessage abandonmeBut message abandonmastused
as much adanguage switch They also like to use the Czech words or Czech
pronunciation during their English speech.

On the other hand, there were strategigéspic avoidancendliteral translation
not used by either of group. In my point of vielwey each demand quite high mastery
of a foreign language and a wide vocabulary. ThgliEm proficiency of both groups
was on a lower level than these strategies requiregeneral, the adult learners
employed more varied strategies. This is connewii¢éldl the above mentioned factors
and the reality that the learners should be angrmediate level, which was not the

case.

This research also offers other examples of comeation strategies in addition
to the examples from the above mentioned taxonoriies great difference is that the
Czech learners used these strategies so they ame umolerstandable for us than
communication strategies used for example in Spanihese can be recognized

without the learners knowing that they are usingueomnication strategies.
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7. Conclusion

Linguists and researchers dealt intensively witmiownication strategies for
almost 30 years, but after this “golden age” of @, bad times came and attention
became concentrated on other aspects of commuoric&f course, these strategies are
used in other branches, especially in economidsthiey differ from the communication
strategies on which | have focused. | have haalia@ce to push forward this topic and

to remember its importance in foreign languagehizag

The literature dealing with this issue is so spedifiat only a few libraries in
Europe have these books, studies or articles dkaildo get these materials was not
easy but the greater effort required to fulfill tmain goal of this diploma thesis makes

the thesis more interesting and, in my view moiealale.

This diploma thesis was designed to provide thedeeawith important
information about communication strategies. Thetbgcal part summarizes the basic
and interesting topics which are connected with mommication and later aims to
describe communication strategies but it is noy dascause there are so many different
definitions and taxonomies. All these conceptsediind are not uniform which leads
the reader to be confused. | have made an effartarify this problem and to add my
comments for better understanding of these stregediloreover, illustrative examples

were chosen which supplemented the general overview

The practical part consists of two sections whiatomsider to be the greatest
contribution of this study to the domain. It candaed that it is the instruction which
leads to the inclusion of communication activitie a foreign language lesson. The
significance of this communicative competencersssted again and again nowadays. It
is one of the reasons why | attach importance toroanication strategies. The research
summarizes my collected information and gives #eder a view on communication

strategies and their usage by Czech non-nativekepea
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The main purpose of the practical part was to watlactivities including
communication and communication strategies andntaduce information obtained
from the research. There is, of course, a hugecehafi books which aim to improve the
communicative competence of second-language learBert | wanted to be original
and so linked my experience obtained from Engledthing practice with information
obtained from books about communication strateggekcreated new worksheets based
on the course boolCommunication StrategiesThese worksheets can serve as a
resource of information about communication striag®@nd support their connection

into foreign language lessons.

This research was not carried out in the same vgyha research by the
acknowledged linguistics experts, but it does nbange the fact that it brings
interesting and new pieces of knowledge about #age of communication strategies
by Czech learners. It was established that adath&rs of English employ mostly the
strategieslanguage switchand appeal for assistanceBoth strategies are closely
connected because if a learner does not know aroaqte word, s/he says it in the
Czech language and it can be also interpretedraguest for help. The pupils at basic
school use mostly the strategiasguage switctandmessage abandonmewtl these
strategies are recognizable in the listed examplégse examples are full of the
naturalness and spontaneity that learners brinthdéo mistakes, and do not destroy

their general integrity.

Suggesting more concepts for processing this tiepgiossible because there are
more studies or books dealing with this topic. Iwdopropose to draw attention to
communication strategies because studying foreagiguages is becoming inevitable
and different means of improving communication Wk sought. Moreover, their

necessity is still undervalued in the teachingooéign languages.
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Resumeé

Komunikani strategie m upoutaly jiz od prostudovangkolika knizek na toto
téma, jelikoz to bylo pro mnéco nového, a tak jsem se éatdozwdét vice. Diky této
diplomové praci bych chia zprostedkovat informace dalSim studémt, witelaim ¢i
obycejnym lidem. Bylo mi jasné, Ze nebude lehké ho apvat na 80 stran, ale zhostila
jsem se tohoto Ukolu s myslenkotegstavit téma, které je zname vetsyale téndt

Zadné&eské publikace se mu newji.

S literaturou o komunikaich strategiich byly problémy uz od saméhtéateu,
jelikoz literatury k tomuto tématu neni tolik, ay&dje, tak nebyla k dostaniGeské
Republice. Vyuzila jsem proto svého Erasmus polwhemecku acast literatury na
toto téma sehnala tam. Ale to bohuZel naktaa obratila jsem se o pomoc n&kalik
instituci, jednak na katedru anglistiky Jileské univerzity, na Akademickou knihovnu
Jihateské univerzity a na ostravskou univerzitu, o kitm@m déla, Ze se timto
tématem zabyva. Kazda tato instituce se mi snaZémoznymi zfisoby pomoci, ale ze
vSeho nejvice si cenim pomoci ze strany AkademickBovny Jih@eské univerzity,

ktera mi poskytla vSechrifanky a dalSi publikace.

Soutasre se skbrem publikaci o komunitnich strategiich jsem pradadyzkum
na zékladni Skole Dukelskd a na jazykové SkoleaBnia. Jak jsem jiz zminila
v informacich o mém vyzkumu, néjde jsem musela vyhledat vhodné&agtniky pro
muj vyzkum, cozZ také nebylo jednoduché sehnat skugosglych a dti, ktefi jsou na
stejné urovni v angliné. Musela jsem navstivit éRolik hodin na jazykové Skole,
abych naSla tu, kterd by se uUrovni aftgly hodila k tid¢ ze zakladni Skoly. Na
predeSlych strdnkach jsem zminila problémy, kterévyskytly s natdenim hodin,
zbrzdilo to n@j vyzkum a bralo energii na poki@vani. Nasisti po p@atenich
nezdarech poktavalo vSechno, jak &b, a tak uz jen zbyvalo hodinyrgpsat do

multimedialni formy a vyzkum vyhodnotit.

DalSi faze na této diplomové préaci bylo prostudaoviéeratury a udlat si jakysi

celkovy obraz o komunikaich strategiich affpadré nartnout obsah, éem by néla
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tato diplomova prace pojednavat. Péidini informaci o komunikénich strategiich a
naslednych konzultacich s vedouci mé diplomovéeppdani mohlo zd.

JelikoZz jsem wdéla, Ze vyzkum uz mam «kny a Ze bude sdasti mé

7 v Z

praktické ¢asti, tak jsem z@mla s psanim teoretick&asti. Za&ala jsem komunikaci
obecr, protoze si myslim, Ze je dneska jedna zegit¢jSich kompetenci zakladniho
Skolstvi acasto je v hodinach cizich jazykopomijena. Samdejme, pati k tématu
komunika&ni strategie. Snazila jsem se zvolit takova témid byla v komunikaci
zajimava a uzitma.

7 v Z

Druh&¢ast této diplomové prace se z#ila uZ jen na komunikai strategie.
V této casti je popsano, co to jsou komunika strategie, terminy s nimi spojene,
faktory, které je ovliviuji a posledni strany jsemémovala rkolika rozdlenim
komunikanich strategii, které se 1isi, ale v zakladu jselice podobnéCten& by mgl
ziskat vSeobecné informace, kterézm uplatnit bd’ pii svém povolani (nap uitelé)
nebo se jen dozdét néco noveého.

Praktickoucast jsem postavila na zkuSenostech z fitelgké praxe a vytvda
pracovni listy pro proc¢pbvani komunikanich strategii v hodinach anglického jazyka.
Jako vzor mi slouzila kniha komunika strategie a myslim si, Ze se¢knto listim
jese vratim, az budu sama&itiangliétinu, protoZe se mi zdaji propracované a zajimave.
Kromé toho se dajitzné kombinovat s jinymi aktivitami, takZze si myslime &i své
misto v hodinach anglického jazyka najdotl,vanych hodinacki v hodinach jinych

uciteln.

Do praktickécasti jsem jestzahrnula i vyzkum, o kterém jsem se jiZ #ovala
diive. Informace zvyzkumu jsem zpracovala a vysledkgsleds zobrazila
v prehledném grafu, ktery porovnava pouzivani jedngtlivkomunikénich strategii u
dosglych a dti. Tento graf byl vytveen na zaklag kratkych aryvki, které obsahuji
urcité komunik&ni strategie. Diky tomuto vyzkumu jsentla Sanci poznat noveé lidi,
raizné zgisoby vywovani angktiny a moznost pozorovat jak séda chova jako celek.
Vysledky tohoto vyzkumu dopiiji informace o komunikanich strategiich a umaa;ji
¢tendi si ucklat ukity ndhled na tuto problematiku.
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APPENDIX 5

Think of a good friend.

What do you do together?

What do you talk about?

Why do you like him/her?

In general, what kind of people do you like?

Here are some words that will be useful in this unit.
How many do you know?

serious sincere humor

selfish witty confident
sensitive easygoing arrogant
generous sociable reliable

Discuss which of the above words could fit in the following gaps.

Tomoko: Carlos has no sense of . He's always so . I wish he would tell
a few jokes sometimes.

Jin-Sook: He’s just not very , and not very either. I think he just prefers being by himself. I really
like him, though. T just wish he was a bit more in social situations, and he’s o S0
he gets hurt easily.

Tomoko: I must admit, he’s a great guy! He's a very friend, so I can always depend on him in a crisis.
Even when I'm extremely and , he doesn’t seem to mind at all.

What words that are not in the list can you think of to describe your friends?

Here is [in-Sook’s mind map starting from ‘people I like'.

movies shopping € Dbcach { fun

\ / -l N\A . /
Tomoko € Michelle =8

Carlos / Cs \ i{assan
Y N i vy, e

sincere sensitive teliable steady
Now make your own mind map with ‘people I like’ in the center.

Talk about your mind map with another student or the rest of the class

8 » Communication Strategies
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AR

| LIKE PEOPLE THAT TALK A LOT

I like people that are sociable and talk a lot. It's important for them
to have a sense of humor, too. I love having lively, witty conversations
with friends. T easily get bored when I'm with people who are quiet
or shy.

I'm the opposite. I feel much more comfortable when I'm with

people who are quiet. I think people that are sociable and witty are
often arrogant. I prefer to have friends who stand back and notice
what's going on around them. I couldn’t have a close friendship or

go out with anybody who wasn't sensitive and kind.

It's cool to be a bit arrogant, and I want to hang out with friends that
are cool. T might change my mind if I have a serious relationship or
want to get married. But right now, | want to have fun.

Maybe we aren’t so different. When you get fed up with just having
fun, you'll probably start looking for a lot of sensitive friends and a
very kind husband. Deep down, you probably want the same things
as me.

117
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Practice and Discussion

Complete these sentences with your own ideas.

_ 1 like people
I like people that ... that remember
I easily get bored when ... .
I feel comfortable when ... [;?’l 4 bzﬁbday
I prefer to have friends that ... M[f orget my
I could never go out with a man/woman that ... age.

It's cool to ...
I'll probably start looking for ...
I'm fed up with ...

“Did you miss me when I was away?”
“Were you away?”

il DISCUSSION STRATEGIES
We are very similar. We :
I'm the opposite,

both love ice cream! Wechi ek il
Maybe we aren't so different.

Try to include the discussion strategies and the patterns from the controlled practice
section in the following discussions.

L Think of somebody you know or a famous person you feel is arrogant.
Talk about him or her.

Think of somebody you know or a famous person you feel is too sensitive.
Talk about him or her.

Do you prefer quiet people or people who talk a lo?? Why?

When do you feel bored?

What kind of man/woman would you like to have a deep relationship with?

Deep down, what do you really want in your life?

10 » Communication Strategies
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Activities

Make three sentences aboul your characler. Student A: TV reporter. Interview Student B
about his/ber friends.

. ), ) > " 1S SOM.

Examples: I'm often selfish. Student B: Play the role of a famous person

I have a great sense of humor!

i Example questions:
I'm a bit arrogant. eeq

Who are your best friends?

i i 7
Now talk to another student and ask at least (wo When did you first meet?

Jollow-up questions about each point. What do you usually do together?
: What do you think of (name of another famous

Examples: person)?
A: When are you selfish?
B: When I'm tired in the evening.
A What do you do that's so selfish?
B [ just play computer games and hardly

talk to anybody.

TELEPHONING A FRIEND

Brainstorming:  Think of expressions we often use on the
telephone.
Think of ways to ask somebody for a date.
Think of ways to refuse an invitation.

Student A: Telephone B and ask bim/ber out to
seven different places over the next week.

Examples:

Are you doing anything on Monday night?
I'm thinking of eating out on Tuesday night.
Would you like to come, too?

Student B: Refuse the first six invitations,
giving a different reason edch time.
Accept the last invitalion.

Examples:

I'm sorry, 'm busy on Monday. I'll be getting ready for a
test.

I wish I could, but I have to go to the gym.

I'd love to come. Thank you for asking.

“Why don’t we go window shopping?”
I don’t want to buy any windows.”

Unit 1: Friends ¢ 11

119



Further Activities

Put the following into sentences or dialogues:

Friend

1. make friends Example: I've made a lot of new friends since I started learning English.
2. best friend
3. a friend of the family

Friendship

1. develop a friendship Example: If we have more opportunities to develop our friendship, we
might end up getting married.

2. a close friendship

3. a token of friendship

Relationship
1. a love-hate relationship

A: We have a love-hate relationship.
B: You mean you love her, but she hates you?
A:; No, I mean it's very passionate. Sometimes we get along great, and at other times

we fight all the time.
2. a deep relationship
3. a serious relationship

Prepare a short speech on one of these three topics:

A misunderstanding with a friend.
We should love our enemies.
My ideal boyfriend, girlfriend, husband or wife.

Put the following into short dialogues:

bump into on the tip of my tongue

long time no see between you and me

Example:

A I bumped into Maria last week. She said she’s found a
new job.

B: That's good news. I know she hated her previous job.

“Waiter! What's the matter with this fish?”
“Long time no sea, sir.”

12 ¢ Communication Strategies

120



Consalidation & Recycling

Across
3 I want to looking for a new job.
6 I'm ___ selfish when I'm at home.
7 Are you doing anything __ Monday night?
9 She’s very ___. Anything is OK
11 I must ___, he's a great guy
13 [ like people who __ what's going on around them.
17 He doesn't seem to ____ at all
19 sensitive, He gets hurt .
20 What kind of people ___ you like?
22 I don’t want to buy ___ windo

23 I can always on himinac

Down

1 He's ___ serious. He needs to relax

2 I'll be getting _ for a test.

3 He's so ___. He only thinks about himself.

4 She’s so ! She thinks she’s so beautiful!

5 I couldn’t go out with anybody who wasn’t __ and kind

8 Long ___ no see

10 [ couldn’t ___ out with anybody that wasn’t kind.

12 I prefer to have friends who ___ back and notice
what's going on

14 __ when I'm selfish, he doesn't seem to mind

15 ___somebody for a date.

16 I couldn't have a ___ friendship with him

17 It's a good way to ___ friends.

18 Deep ___, you probably want the same things as me

21 I'm ___ up with just having fun

Write eight separate sentences, each of which includes both words in the pairs below:

like / people notice / what
sense / humor deep / relationship
feel / comfortable sensitive / quiet
make / friends prefer / have

Write paragraphs about the following. Try to include words and patterns from this unit

People I like.
Being a good friend.
Good ways to make new friends.

Which section of the unit did you find most interesting?

In which section of the unit did you learn the most?

Make a list of any new words and patterns from this unit that you want to try and remember.
You may find it helpful to write each word or pattern on a card.

121
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APPENDIX 6

How much free time do you have?

What do you usually do in your free time?

What do you dislike doing in your free time?

1f you had a lot of money, what would you do in your free time?

VOCABULARY

Here are some words and expressions that will be useful in this unil.
How many do you know?

catout out of shape  lazy
in good shape . take a trip exhausted

opportunity . gahn down waste
~ fond of - . rush around take care of

Discuss which of the above words and expressions could fit in the following gaps.

Lee: I don't have much free time, and I tend to doing a lot of things. I don't like to time.

Christina: I'm very different. T work very hard, too, so when I have free time 1 feel and just want to
stay home. T like to ___ my pets and plants. They really help me ___ and feel relaxed.

Lee: I'm ___ pets, too, but I prefer using my free time actively to staying at home. I often at nice
restaurants, and use every I have to somewhere.

What words/phrases that are not in the list can you think of that might be useful when we talk about free time?

MIND MAP

Here is Christina’s mind map starting from free time’.

water sunlight

free time

g
0 T,
N

¢ &Y
elephone

- s
Sl

Now make your own mind map with ffree time, fun’, sporls’, or ‘hobbies’ in the center.
Talle about your mind map with another student or the rest of the class.

14 » Communication Strategies
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I love being lazy! It's wonderful to lie on the beach all day or
relax in front of the TV watching one of my favorite videos.
Lalso like taking walks, and occasionally play tennis or golf,
but I can't understand people that go to the gym all the time.

I understand how you feel, but you don't know what it’s like to be in
good shape! It's such a fantastic feeling! I go to the gym every
evening after work. First I do some weight training, then I do some
aerobics or go for a swim in the pool. I look forward to it all day.

i But it’s such hard work! How can you enjoy so much pain? And there
are so many other things to do in the evening. You can’t have time to
eat out or go to the movies. T can't imagine liking weight training
more than a delicious Italian pizza! I go out for dinner or goto a
movie with my friends almost every night. You must be too exhaust-
ed to do that kind of thing.

It may not seem like it, but I find T have a lot of energy to do other
things as well. I often eat out, too. I don't go to movies very often,
but I do like going dancing or bowling. If T was out of shape,

[ wouldn’t have the energy to do so much,

Unit 2: Free Time » 15
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2. Free Time

, _ _ Tcan't
Complele these sentences with your own ideas. Uun derst and
I think it's wonderful to ... peop. le tb_ at
I can’t understand people that .., are unlemd
... is such a fantastic feeling! to animals.

I look forward to ... all day.

... is such hard work!

I don't have time to ...

I can’t imagine ...

If I were/weren't in good shape ...

I can play the violin by ear.”
“Don't your earrings get in the way?”

DISCUSSION

DISCUSSION STRATEGIES

I understand/know how you feel, but ...
I understand/see/know what you mean, but ..
It may not seem like it, but ...

It may not
| seem like it, but

Try to include the discussion strategies and the patterns from the controlled practice
section in the jollowing discussions.

Where do you like to eat out?

Do you try to keep in good shape? If so, how? If not, why not?
Who do you know that rushes around a lof?
Talk about how he/she could relax more.
What would you like to do but don't have time to do?
Do you mind wasting time?
Do you think it is necessary to do things that are hard or painful?

16 » Communication Strategies
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Activities

FOLLOW-UP QUESTIONS

ROLE PLAY

List three things you often do in your free time.

Examples: I telephone my friends.

I go to see movies.
I go shopping.

Now talk to another student and ask at lecst
two follow-up questions about each point.

Examples:

A: How often do you telephone your friends?
B: Every evening.

A: What kinds of things do you talk about?
B: We talk about what our friends are doing,

our plans for the weekend. We just like chatting.

SITUATION - AT A RESTAURANT

Student A: TV reporter. Interview Student B
about the exercise be/she takes.
Student B: Be yourself or play the role of a

Jfamous person.

Example questions:

What kind of exercise do you take?

Is it enough?

Are there any new sports you'd like to take up?

Brainstorming:  Think of your ideal menu.

Student A:

Think of ways to ask for things on the meni.
Think of ways a waiter may say no o your requests.

You are a customer in a rvestaurant. Order dinner.

Complain when the food you order is not available, and after you receive your food.

Examples:
What do you mean ‘it’s not available? It's on the menu.

I asked for chicken, but this is duck.
Well, what do you recommend?

Student B: You are a waiter, Most of the food

A orders is not available today.

Examples:
I'm extremely sorry, sit/madam,
I'll get you a clean one.
I'm very sorry. We've just run out of champagne.
I'm afraid that's a typing mistake.
It should say ‘duck’.

“Why is my bamburger flai?”
“Well, sir, you said Twant a hamburger, and step on it!/"™”

Unit 2: Free Time ¢ 17



Further Activities

COLLOCATION SETS

Put the following into sentences or dialogues:

Time

1. save time Example:
2. tun out of time

3. kill time

Trip

1. arrange a trip Example:
2. cancel a trip

3. a business trip

Restaurant
1. a crowded restaurant Example:

2. a local restaurant
3. a traditional restaurant

SPEECHES

We'll save time if we take a short cut.

We've arranged a trip to Hawaii. Everybody’s going!

You have to reserve a table in advance.
The restaurant gets crowded very early.

Prepare a short speech on one of these three topics:

It's important to have a lot of free time.
Watching TV is bad for us.

Sports should be amateur, not professional.

EXTRA EXPRESSIONS

Put the following into short dialogues:

take it casy running / in a row

practice makes perfect so far so good

Example:

A: How’s your training course going?

B: Well, so far so good, but it's getting more difficult
all the time.

18 » Communication Strategies
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Consolidation & Recycling
BUILDING VOCABULARY

Across
1 I have a lot of ___ to do other things as well.
3 It may not ___ like it.
7 She’s very ___. She knows she will do well.
9 I love having __ conversations with friends.
I He's so ___. He never tells jokes,
12 1__ T could, butI have to go to the gym.
14 I went on a business ___ to Bangkok.
18 Who would you like to have a ___ relationship with?
19 Would you like to ___ | too?
20  Its greatto ___ on the beach.
21 Ioften ___ ___ at nice restaurants.

22  Ilove being !

Down
i After working hard, 1 feel ___
2 He's so ___. He's always giving things to people
4 What are you doing this __ ?
5 When I was a child, I ___ studied hard.
6 It's on the ___ of my tongue.
8 You'll have to reserve a place. It gets ___ early,
10 I'm ___ sorry, sir.
13 We had to ___ the trip to Paris,
15 T1___ being by myself,
16 Waiter! May I have the __, please?
17 Tlike to ___ my free time actively.

FOCUSING ON COLLOCATIONS

Write eight separate sentences, each of which inchides both words in the pairs below:

wonderful / to good / shape
fed / up go / out

have / time selfish / arrogant
cool / to local / restaurant

WRITING OPINIONS

Write paragraphs about the following. Try to include words and patterns Srom this unit.

The importance of doing exercise.
How to relax.
Balancing work/studying and free time.

REFLECTION

Which section of the unit did you find most interesting?

In which section of the unit did you learn the most?

Make a list of any new words and patterns from this unit that you want to try and remember.
You may find it helpful to write each word or pattern on a card.

Unit 2: Free Time » 19
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APPENDIX 7

WARM-UP QUESTIONS

How many brothers and sisters would you like to have? Why?
Which members of your family do you feel closest t0? Why?
How well do/did you know your grandparents?

What kinds of things do/did you talk about with your parents?

VOCABULARY

Here are some words and expressions that will be usefitl in this unit.
How many do you know?

Discuss which of the above words and expressions could fit in the following gaps.

Michelle: I can’t live at home, My parents me almost all the time, It may sound
like I'don't __ everything they've done for me, but I just want to be free to
be myself. Besides, my older sister and her husband are at home and I can't stand my brother

Karima: I don’t live at home either, but for different reasons. My parents used to ___ me so much. They
would give me almost anything I wanted, and what they wanted, so that I would be happy.
[left home because I didn't want to them any more.

Michelle: My sister and her husband are going to live in Hawaii, and all my and other are

scattered all over the place, so I think it's going to be me who will my parents when they
get older. I wonder if I'll have the strength to be a good daugher,

What words/pbrases that are not in the list can you think of that might be usefitl when we talk abour our families?

MIND MAP

Here is Michelle’s mind map starting from parents getting old’,

stay home . "=~ unreasonable
2 /m e \ - ﬁj..f %
! - T may expect too
onel ) § bored : e
: ’ - @ u > too much traditional

Now make your own mind map with parents getting old’, ‘my Samily', ‘my parents’ or ‘my future family’ in the center.
Talk about your mind map with another student or the rest of the class.

26 * Communication Strategies
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POINTS OF VIEW - WE SHOULD LIVE WITH ELDERLY RELATIVES

I live with my two sisters, my parents and two of my grandparents.
We're one big happy family! I'd hate it if my grandparents had to live
by themselves or in a special home for old people. T think it's our
duty to look after our parents when they get older. After all, they
made many sacrifices for us when we were children.

You're living in the past! It’'s true that we owe our parents a lot, but
nowadays it's normal for children and their parents to live in different
cities or even in different countries. Old people who expect to live
with their children’s families are being selfish and unreasonable.

It may be true that many families can’t help becoming scattered, but
we can often find a way to live with our parents after they become
old if we try hard enough. It's often the children who are selfish and
don't appreciate how much their parents have done for them.

In modern society, the government should be responsible for taking
care of old people. Maybe we should all pay more tax, so that homes
for old people can be as nice as possible.

Unit 4: The Family = 27
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Practice and Discussion

PERSONALIZATION

Complete these sentences with your own ideds.

[ live with ...

I'd hate it if ...
It's our duty to ...
It's normal to ...
I can’t help ...

We can ... if we try hard enough.
Many people don't appreciate ...

I'm responsible for ...

1 live with
my dog and
cal.

“Am [ descended from a gorilla?”
“I'm not sure. I don't know your father’s family very well.”

DISCUSSION

It's true that I
spend too much
money on fashionable
clothes.

28 » Communication Strategies

Try to include the discussion strategies and the patterns from the controlled practice

section in the following discussions.

How do you feel about being with people older than you?

Talk about the general situation in your family.

Do you think the typical family life in your country has changed a lot in
recent years? How? Why?

How do/would you feel about living with your partner’s parents after marriage?
Why?

How can society pay for the increasing number of old people?

Are the old or the young usually more selfish? Why?

How do you want to live when you get older?
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Activities

FOLLOW-UP QUESTIONS

ROLE PLAY

List three things you know about your family’s history.

Examples: My grandparents lived in China.

Most of my ancestors were farmers,

My family used to be rich.

Now talk to another student and ask each at least two
Sollow-up questions about each point.

Examples:

A Which part of China did they live in?

B: I think it was in the north.

A: Why were they living there?

B: They were Chinese, and they left China
to live in Thailand.

SITUATION - LOOKING FOR A HOUSE |

Student A: TV reporter. Interview Student B.
Student B: Pretend to be a different member
of your family.

Example questions:
What do you do every day?
What do you think of (Student B)?

Brainstorming:  Think of nice places to live in your city.

Think of nice places to live around the world.
Think of qualities a nice bouse should have.

Student A: You are at a real estale agency looking for a bouse for your family.

Examples:

I'm looking for a small house that isn't too far from the station.

What's the neighborhood like?
Is there enough space in the living room for
my tank of piranha?

Student B: You are working in the agency.

Examples:
There’s a convenience store just around the corner.

It was redecorated and completely rewired last year.

There’s a nice view from the bedroom.

“It’s only a stone’s throw from the bus stop.”
“That'’s good. When we bave nothing to do
we can throw stones at the buses.”
Unit 4: The Family « 29
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Further Activities
COLLOCATION SETS

Put the following into sentences or dialogues:

Familyes
1. support a family Example: My father and mother both work to support the family.
2. a talented family

3. a single-parent family

Childiies:

1. a spoiled child Example: I was definitely a spoiled child. T could have almost anything I wanted.

2. a naughty child
3. have a child

e

1. leave:hbﬁe Example: I want to leave home and live by myself. / I usually leave home
at 7:30.

2. a comfortable home
3. work from home

SPEECHES

Prepare a short speech on one of these three topics:
Families are only important when we are children.

Most parents spoil young children too much.
Parents should give teenagers a lot of freedom.

EXTRA EXPRESSIONS

Put the following into short dialogues:

black sheep of the family take after
run in the family make yourself at home

Example:

A: Who do you take after?

B: I'm not really sure. I think I take
after my father more than my mother.

“Dancers run in the family.”
“It’s a pity they don't dance.”

30 » Communication Strategies
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Consolidation & Recycling
BUILDING VOCABULARY

Across

We are ____. We both like animals a lot.

I won't ___ up my children in a traditional way.
You're ___ in the past!

I can't ___ going to the gym every night!

I played many kinds of sports, so I was always ___

T used to read a lot as ___

Old people shouldn’t ___ to live with their children
I'm ___ up with just having fun,

I could __ go out with a man that smokes

It's ___ to be arrogant.

When [ relax, I like to __ my room.

My best friend and I play tennis ___

My parents would what they wanted so I could
be happy.
I'm afraid that's a typing

We've __ out of time.

1 __ I'm old fashioned.

My ___ boyfriend would be very kind

How is your ___ now better than it was in the past?
T couldn’t have a ___ relationship with her.

Nobody used that room

[ have a terrible ___. T always forget important things.

It sounds like you didn’t get much __ air.
Let's take a short ___

They didn't ___ me play very much.

So ___ so good.

22.

FOCUSING ON COLLOCATIONS

Write eight separate sentences, each of which includes both words in the pairs below:

leave / home
spoilt / child
it / important
depend / on

WRITING OPINIONS

wonder / if
hate / if

calm / down
not / appreciate

My parents.
Bringing up children.
Taking care of parents when they are old.

REFLECTION

Write paragraphs about the following. Try to include words and patterns from this unit.

Which section of the unit did you find most interesting?
In which section of the unit did you learn the most?
Make a list of any new words and patterns from this unit that you want to try and remember.
You may find it helpful to write each word or pattern on a card.
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