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ABSTRACT

ABSTRACT

Bc. Loffelmannova Karolina, Palacky University Olomouc, December 2022
Using proverbs in teaching English
Supervisor: DR HAB Konrad Szcze$niak

This thesis deals with the use of proverbs in teaching the English language. It is divided into
two main parts: Theoretical Background and Practical Part. The theoretical Background
introduces the concept of a proverb, occurrence of proverbs in coursebooks I use. Several
reasons are presented for drawing attention to proverbs and formulaic language in them, as
well as recommendations regarding the suitability of proverbs and their use in lessons with
specific age groups. Further sections on how and what to teach with the help of proverbs
provide a basis for the research discussed in the Practical Part. The research consists of two
main items: a questionnaire for teachers of English and testing of learners. The Practical Part
contains a description of materials used, procedure of their formation and discussion of the
research results. The questionnaire shows the interest of teachers in proverbs. The test
suggests that using proverbs in teaching may help to improve learners’ knowledge of

the English language.

Key words: proverb, teacher, learners, English, lesson



1 INTRODUCTION

1 INTRODUCTION

Proverbs may contain elements of optimism and advice, as well as great wisdom which is
applicable to diverse situations that may arise in one’s life. Some proverbs are meant to warn
us, others are quite humorous. Sometimes, they can also seem very stereotypical, critical and
pessimistic. In short, one way or another, many things we need to be aware of in our daily
lives seem to be found in proverbs. The topic of proverbial phrases has attracted my interest
since elementary school. At that time, I won a competition focusing on ‘collecting proverbs
in the Czech language without using the internet’. I gathered the most proverbs of all
the participants as I spoke mostly to elderly people and teachers of the Czech language.
I also visited libraries to search for relevant sources of proverbs. A few years ago, proverbs
also formed the topic of my undergraduate thesis.

This diploma thesis focuses on the use of proverbs in English in education. The work is
divided into two main parts — Theoretical Background and Practical Part. The hypotheses
being proposed here are: first, the pupils at the MZS lower secondary school in Kdyn& are
not aware of proverbs in English; second, education with the use of proverbs is enriching
and helps learners gain knowledge of the language; and third, teachers of English are
interested in teaching with proverbs and willing to use them in their lessons.

The Theoretical Background chapter contains an introduction to proverbs and a review of
five coursebooks I use at school to discover whether any proverbs are mentioned in them.
Experts offer several reasons why teachers should use proverbs, including the fact that
proverbs are a source of formulaic language which competent speakers should be familiar
with. Then there is the issue of the suitability of using proverbs with regard to the age of
pupils and students. Surprisingly little attention is devoted to proverbs in the Framework
Educational Programmes of the Czech Republic. In what follows the focus is on various
educational uses of proverbs including teaching skills or grammar; mention is also made of
the appropriate role played by the teacher.

In order to test and assess the hypotheses, the Practical Part presents quantitative research,
with the results of tests and exercises based on the use of proverbs. All the materials,
procedures, study subjects and results of the questionnaire and testing are described in detail.

The results are then summarised in the Conclusion.



2 THEORETICAL BACKGROUND

2 THEORETICAL BACKGROUND

Proverbs represent a topic of considerable importance. But what is a proverb? There are
several definitions proposed by various scholars; for the purpose of this project the two
following definitions were chosen:

“Proverbs ... they are representative of social attitudes and stereotypes, cultural patterns
and traditions (Klégr, 2013 p. 7).”

“A proverb is a short, generally known sentence of the folk which contains wisdom, truth,
morals, and traditional views in a metaphorical, fixed and memorizable form and which is
handed down from generation to generation (Mieder, 2004 p. 3).”

Proverbs are not only Czech or English as it may seem from this thesis. Every
language has its own proverbs. They originate from all around the world. Some proverbs
that carry the same meaning (wisdom) are almost identical whilst others totally differ from
each other. It is caused by loans and translations of proverbs between the languages and
same conditions the nations had, similar experience. The most popular proverbs have their
origin in the Bible and other old literary works written anonymously, some proverbs were
originally quotes made by famous people that became proverbial due to their popularity
among people that spread them further (D'Angelo, 1977). One could easily say that proverbs
are old-fashioned and not used anymore. This is not true. Proverbs are highly connected to
human development. They adapt and evolve in modern proverbs such as “No body is
perfect”. This new proverb was made for the purpose of a body-positive movement — it is
just an altered version of the old proverb “Nobody is perfect”. And what about the famous
YOLO attitude? This is again a quite new proverb — YOLO is an acronym for “You only live
once” with a meaning to enjoy your only life fully. It is basically a modern twin of the old
Horace’s quote “Carpe Diem”. Proverbs are also very often used in songs or even as names
of songs of the 20" and 21* century music which makes them almost immortal e.g. Nice
guys finish last (Green Day, 1997), The motto (YOLO) (Drake, 2011), You only live once
(The Strokes, 2005), Nobody s Perfect (Jessie J, 2011), Easy Come, Easy Go (Elvis Presley,
1967), or Fools Rush In (Frank Sinatra, 1940).

English native speakers use proverbs not only in their day-to-day communication
quite often so why are proverbs not a part of the process of learning the English language
in the Czech schools? I reviewed course- and work- books being used at the lower-secondary
school (6™ — 9™ grade) of MZS Kdyné in order to ascertain whether there are proverbs

mentioned in the course books, so there may be at least some possibility of the teachers
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applying them in their lessons regardless the school curriculum (see the section on Proverbs
in Curriculum 2.4). As a result of this review, it was detected that there are absolutely none
proverbs mentioned in the course- and work-books MORE! by Cambridge at lower-
secondary schools and also zero proverbs written in the course-books Bloggers by Klett.
There is not any figurative language occurring in those books at all.
More! 1 (2" edition) — 0 proverbs
More! 2 (2" edition) — 0 proverbs
More! 3 (2" edition) — 0 proverbs
Bloggers 1 by Klett — 0 proverbs
Bloggers 2 by Klett — 0 proverbs

I also asked my colleges teaching English at our school whether they use proverbs
regarding the fact that proverbs are not mentioned anywhere in our teaching materials that
we use with the learners. They confessed that they do not use proverbs in teaching at all
during their lessons. As a reason why they do not work with proverbs, they mostly mentioned
that there is almost none supporting material on this topic; and they are not sure how to
incorporate them in the lessons properly. They also noted that some of the groups of learners
they teach are not very passionate about the English language and not much interested in

anything. For further details of the research see the Practical Part chapter.
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2.1 REASONS TO USE PROVERBS IN ELT (ENGLISH LANGUAGE TEACHING)

There are many reasons why teachers should incorporate proverbs and proverbial
language in their everyday lessons. Proverbs not only express traditional folk wisdom and
advice for proper living, but they may serve as tools for transmitting grammar rules of
languages, culture, social and moral values too. According to Byrne (2005), there are three
main functions of proverbs: they transmit values and wisdom, give us valuable life advice
and warnings and last but not least, proverbs provoke our minds. They embellish our speech
and help English learners to express themselves in a more natural way. Furthermore,
Mieder (2004) states that using proverbs in teaching English as a foreign language
is necessary for supporting learner’s ability to communicate effectively. Durbin Rowland in
his article states “five potential values of proverb:

1. Proverbs stick in the mind

2. Proverbs build up vocabulary

3. Proverbs illustrate admirably the phraseology and idiomatic expressions of the foreign
tongue

4. Proverbs contribute gradually to a surer feeling for the foreign tongue

5. Proverbs in the classroom consume very little time (Rowland, 1926)”

Not only Rowland but other linguists too agree that since proverbs are in their form
quite short and concise phrases; they are easily remembered even for little children. Nuessel
and Cicogna also claim that the language of proverbs in fact, corresponds mostly to the basic
vocabulary of elementary and intermediate level of English. Another important reason why
teachers should use proverbs in their lessons which is often mentioned in experts’
publications is introducing and teaching metaphoric competence to learners which is also
associated with indirect speech acts (see the next section: “Formulaic Language
in Proverbs”). It is important to mention that proverbs have two meanings, the first is a literal
meaning of the phrase and the second one is figurative meaning. The students/pupils
need to recognise the phrase in the context of a given situation (Nuessel, et al., 1994).
Also, Hanzén (2007) claims that proverbs play a significant role in language learning and
metaphorical understanding.

In order to be able to use a language correctly and understand it properly authentic
texts should be used while learning the language. Notable examples of short authentic texts
are proverbs and idioms since they are being standardly used in day-to-day communication

among native-borns (Ababneh, 2015).
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Last but not least, a good reason to use proverbs in English lesson is being a good
teacher who motivates learners to be proactive not only during the lesson itself but also
outside the school, motivate them to learn English at home, read, watch movies and TV
series in English and voluntarily by themselves search for meaning of new collocations and
words they come across. If the teacher uses proverbs and their real-life context during his or
her lessons, students may attain the language level and knowledge of its culture more easily.
They can also observe how the language works in everyday situations. Such alternations in
teaching keep the learners concentrated on the lesson and interested in the language.
In addition, the knowledge of proverbs raises the students to the heights of more advanced
level of English language since they may be able to understand the true meanings behind

native speakers’ phrases and statements.

There are plenty reasons why teachers should use proverbs in their English lessons. Among
all of them here are the most mentioned: proverbs are short and easily remembered;
they contain mostly basic vocabulary. Various experts agree on using proverbs due to its
good influence on the level of English of the learners — their vocabulary and a deeper

understanding of the metaphorical language.
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2.2 FORMULAIC LANGUAGE IN PROVERBS

Proverbs, idioms, and other fixed speech expressions are characteristic for formulaic
language. Such peculiar phrases need to be known by both participants of communication
in order to fulfil the communicative intentions. Wray (2002) states that native speakers use
such language to form their utterances quite often but notes that second language learners
find formulaic phrases difficult either to include them in their communication to sound
nativelike or to understand them in the native speaker’s usage. Also, Mieder (2004) writes
that using proverbs in teaching English as a foreign language is necessary for supporting
learner’s ability to communicate effectively.

Many experts, for example House (1996) and Mieder (2004), suggest raising
“awareness of useful formulaic sequences” (Wray, 2002 p. 191) among learners of foreign
languages together with teaching grammar; since as teachers we want our students not only
to know the grammar but also to be able to communicate. As Wray, according to Jeremias’s
study from 1982, states: “Formulaic language enables learners to communicate at a level
beyond their grammatical and lexical knowledge” (Wray, 2002 p. 191). Proverbs together
with other formulaic sequences should be introduced to learners through their use in every
day’s situations and real communications (with the use of authentic texts). Native and
nativelike speakers tend to use shortened proverbs or somehow inverted proverbs in their
utterances, for example: “No, sweetie, I won’t need your help here, you know, as they say:
Too many cooks... Ha-ha.” (Too many cooks spoil the broth) or “... Hey, sister, know that
water’s sweet but blood is thicker... (Avicii, 2013)” (Blood is thicker than water). In such
situations (indirect communication) they expect the receiver to know the whole proverb and
its meaning — the sender expects to have the same shared knowledge with the receiver (Wray,
2002 p. 24). If the receiver does not know proverbs and the meaning behind them, he/she is
thus not able to comprehend the utterance successfully.

Proverbs, which are formulaic phrases, contain two meanings: literal and figurative.
They should not be understood by their literal meaning since why would lies have legs, much
less short legs; and love could not see (Lies have short legs, Love is blind)?
Proverbs have a deeper and abstract meaning which in addition should be understood from
the phrase as a whole. Wray (2002 p. 56) cites Van Lancker who noted that the meaning
could be interpreted wrongly when only a part of a proverb is being analysed. According to
Szczesniak and Kotinkova (2022), there are several issues to encounter while learning any

formulaic sequences. One of the problems is that children or learners of any age are unable
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to recognise formulaic expressions in general. Nevertheless, there is a possibility to know
whether the sequence is a proverb or not, since many proverbial phrases usually contain
some kind of literary devices and stylistic figures (D'Angelo, 1977). For example a metaphor
(a term of poetry based on external similarity in features, functions, or appearances (Vlasin,
1984)) or a personification (a type of metaphor which attributes actions of animate nouns —
persons — to inanimate nouns and abstract entities — non-persons (Vlasin, 1984)) are both
present in the two previously mentioned proverbs. Other commonly occurring devices and
figures are alliteration (a repetition of the same letter/sound/group of sounds in a phrase
(Vlasin, 1984), e.g. Better bend than break), rhyme (words or ends of words in a phrase have
the same or highly similar sounds (Vlasin, 1984), e.g. Birds of feather flock together),
repetition (recurrence of words or group of words in a phrase (Vlasin, 1984), e.g. Boys will
be boys) (D'Angelo, 1977). Szczesniak and Kotinkova (2022) further recommend to expose
learners to multiple examples or situations containing formulaic sequences which could
enable learners to strengthen the process of memorization. The authors mention frequency

as one of the main factors contributing to persistence of formulaic phrases in one’s memory.

Taken the above written into consideration, learners of English should be familiar with
proverbs in English in order to understand native communication and writings. Learning
proverbs also builds and improves nativelike proficiency. Proverbial phrases should be
correctly remembered since they only make sense in their original form (Wray, 2002); that
is why proverbs are mentioned in fixed-form formulaic phrases. Formulaic language and
metaphorical meaning of proverbs should be presented by the English language teachers to
their learners regularly so the learners could be able to communicate at a higher level and to

understand the native-born utterances properly.

10
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2.3 AGE SUITABILITY OF PROVERBS

Proverbs are short phrases containing general wisdoms everybody should know.
Nevertheless, their understanding is based on the metaphorical competence. Experts argue
when to begin with the use of proverbs in teaching a language.

On the one hand, as Rowland and Nuessel and Cicogna claim proverbs tend to be quite
short and they contain mostly basic vocabulary, so they are suitable for even the youngest
learners of the English language. On the other hand, there are several studies done in many
different languages that strongly suggest that children under the age of 11 or 12 years do not
really understand the meaning behind the proverbs since their brain can only see the literal
meaning of the words and phrases as it is not fully developed in abstract thinking yet.
Based on Piaget’s studies and Piagetian psychologists, Holden and Warshaw advise to start
using proverbs at first at the age of early adolescence (which is the age of 11 / 12 years).
Such stage was named ‘a period of formal operational thinking’ by psychologists. During
this period, the human brain develops formal cognitive thinking and thus a sense for what is
abstract, so it is able to infer and use deductive reasoning. Before turning the age of eleven,
learners in general need to be provided with explanation and instruction in order to do some
kind of learning with the help of proverbs. Therefore, beginning with proverbs in foreign
language at the right age helps the teacher to unburden his or her preparation for lessons as
the learners themselves may discuss the true meaning of a given proverb and help each other.
The teacher’s role during this discussion should be only a bit guiding (prompter) and mainly
observing (Holden, et al., 1985).

However, Nippold (1988) argues that most of the famous studies mentioned above did
not test proverb comprehension in context, which is according to her crucial for proverbs
understanding since proverbs mostly occur in stories or are a reaction to actions
and situations around us. Nippold does not support testing proverbs similarly as only
explaining the meaning of a given proverb. She claims that giving youngsters proverbs in
context or letting them choose from various explanations, that would be incorporated in
a short context, increases the readers’ understanding of proverb and its figurative meaning.
See the following example of such task which is cited from the publication “Proverbs

Comprehension in Context — A Developmental Study with Children and Adolescents”.

11
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Task: Choose the best answer.

“Jimmy's mother says, "Don't count your chickens before they're hatched."”

a. Jimmy has told his mother that he would like to buy her a new dress.

b. Jimmy has told his mother that he would rather play baseball than go to school.

c. Jimmy has told his mother that when he grows up, he's going to be rich and famous.

d. Jimmy has told his mother that he's the smartest boy in his class. (Nippold, et al., 1988 p.
21)”

To summarise the previously mentioned studies, proverbs may be used in teaching
a foreign language at any age insofar as the learners understand the figurative not only
the literal meaning; either they are provided with the meaning by the teacher’s explanation,
or they are mature enough to comprehend proverbs by themselves. To facilitate the teaching
with the help of proverbs in English, I suggest that introductory lesson to proverbs in
the mother-tongue of the learners should precede the very beginning with them in English
lessons so the teacher and learners too could rely on the knowledge of proverbs in learners’

mother-tongue.

12
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2.4 PROVERBSIN CURRICULUM

This section focuses on occurrence of proverbs and proverbial phrases in educational
curriculums. Based on my review of documents available on-line, proverbs in English are
not included in the Czech curriculum for lower-secondary schools issued by the Czech
Ministry of Education, Youth and Sports. Proverbs in English, therefore, do not have to be
included in lower-secondary schools’ curriculums. I focused on school’s curriculum and
English language educational plans of MZS Kdyné (see Appendix 8 and Appendix 9) and
investigated that there is not one topic on proverbs included.

Nevertheless, the Czech Framework Educational Programme (available on-line)
allows cross-curricular links in the educational area of Language and Language
Communication which includes the first language (Czech) and a foreign language as
a second language; and in specialised area called Cross-Curricular Subjects which further
offers fields such as Moral, Character and Social Education or Multicultural Education that
are both present in proverbs. Proverbs are carriers of life advice and wisdom. This case is,
furthermore, described in the two following parts of this thesis in the section of Educational
Use of Proverbs: Moral values (2.4.1.3) and Culture-bound phenomena (2.4.1.6). By
the term cross-curricular we understand inserting several topics from one subject to another
in order to guide learners to link previously gained knowledge and apply it from one subject
to another or better — to real-life situations. The cross-curricular approach is widely used
mainly because of its proved good outcomes. The approach also motivates students since the
process of learning is enriched with numerous different but simultaneously interconnected
topics. By crossing the ‘boundaries’ of one subject we open the learners another door with
real-life links and usage. Such cross-curricular links could be applied with proverbs too.

There is a topic on oral literature (folk literature) in the curriculum of the Czech
language. This is where proverbs belong together with other oral traditions. The curriculum
states that pupils should be able to find the moral and wisdom in such phrases. They learn to
generalize and understand the phrases. While explaining the meanings of words and phrases
in Czech, their connotations and convey of the meaning, the learners should know that not
only the Czech language can be figurative. This topic is usually included in lessons first at
the 6 or 7" grade at lower-secondary schools since the pupils have their formal cognitive
thinking developed and are thus able to further evolve e.g., their metaphoric competence.
Teachers commonly explain the terms such as a proverb, a saying, an adage, a maxim. Then

they ask their learners whether they know any of these, afterwards, exercises to match two

13
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halves of such phrases usually follows. This is an opportunity for English to appear there.
Pupils may match the phrases’ halves together and then try to match them to their equivalents
in English. Since usually many of such phrases share some kind of form (they are quite
similar), it is not very difficult to match them even if the pupils do not understand every
word in the equivalents in English. The usual similarities are: lexical (animals, verbs, months
etc.), stylistic (rhyme, alliteration, repetition etc.), and grammatical (negation, verb tense,

syntax etc.). See the example:

1. Kovdrova kobyla A. ten driv mele

2. Pes, ktery Stékd, B. sdam do ni padc

3. Mluviti stFibro, C. nejsou koldace

4. Jak se do lesa vola D. nez holub na stiese
5. Kdo driv prijde, E. tak silehne

6. Bez prace F. tak se z lesa ozyva
7. Kdo jinému jamu kopa G. chodi bosa

8. Komu se neleni H. mliceti zlato

9. LepsSivrabec v hrsti 1. tomu se zeleni

10. Jak si kdo ustele, J. nekouse

1) First come, first served

2) As the call, so the echo

3) No bees, no honey, no work, no money

4) As you make your bed, so you must lie on it
5) The shoemaker’s son always goes barefoot
6) Speech is silver, silence is gold

7) Barking dogs seldom bite

8) No pain, no gain

9) He who digs a pit for others falls in himself
10) A bird in the hand is worth two in the bush

7-6|2-J|3-H|4-F|5-A|6-C|7-8|8-1|9-D|10-E

5) 7) 6) 2) 7) 3) 9) 8) 70) 4)

14



2 THEORETICAL BACKGROUND

The exercise was made by me. I was inspired by the official article on educational materials
for Czech lesson available on-line by PSenic¢kova (2015). The equivalents in English were
found using multilingual collections and dictionaries of proverbs. I highlighted some of
the most obvious similarities, but there are more of them to be observed of course.

Besides the curriculum for lower-secondary schools, I also reviewed the Framework
Education Programme (FPE) for secondary general education (also known as grammar
schools or gymndzium). There are proverbs mentioned in the foreign language section in this
curriculum as cited here: “lexicology — collocations, set phrases on the sentential level,
proverbs, simple idioms, phrasal verbs, set clause patterns, specialised terms and phrases
on common topics” (2007). This finding purports that the topic of proverbs should be
introduced to all grammar schools’ learners since the schools’ curriculums should be in
accord with the FPE. However, I, furthermore, found and read two curriculums of grammar
schools (each available on-line) that are near the town Kdyné (Domazlice — Gymnazium
Jindficha Simona Baara, Klatovy — Gymnazium Jaroslava Vrchlického), where I come from
and focus my thesis on, and I discovered that such topic is present in neither of them. It could
be hidden under another wider topic, but it seems that secondary schools do not include
proverbs in their curriculums as well. When I asked my friends who recently finished
grammar schools (‘maturita’ leaving exams), they do not recall any work with proverbs in

English during their school years.
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2.5 EDUCATIONAL USE OF PROVERBS

This section presents some ways of using proverbs while teaching English as a foreign
language. Proverbs were historically used as a means to teach rhetoric. Using proverbs
together with other fixed forms in essays and other writings is still considered as a great
enrichment of a text (D'Angelo, 1977). This could be applied even today by giving learners
a task to write an essay about what a particular proverb means, students or older pupils could
write a story carrying the moral in the given proverb. Such tasks are great for practicing
creative writing and students’ imagination. Proverbs for their short and concise form are also
often suggested for practising reading comprehension skills that are nowadays back in the
vogue. It has been proven that Czech learners of lower age struggle with reading in general
and their orientation in texts is not the same as it was with previous generations or other
nations (Holikova, 2010). In addition, the Czech Ministry of Education strongly
recommends reading comprehension together with writing should be more supported in the
upcoming school years (MSMT, 2022). Proverbs are, moreover, ideal for teaching various
grammatical points such as imperative sentences, verb tenses and word order, or negation
(grammatical negation through a negative particle ‘not’: Don 't judge the book by its cover;
grammatical negation through a negative determiner ‘no’: No pain, no gain; lexical negation
through an expression negative in meaning but not in the form: Barking dogs seldom bite)
(Duskova, et al., 2012). Wray (2002 p. 192) cites the assertion by Ellis and Sinclair (1996)
that memorisation of proverbs helps learners acquire a special language sequence memory
when the learner has solid intuitions about vocabulary for vocabulary, phonological and
lexical units and their sequences in English clauses. Furthermore, the classification proposed
by Matti Kuusi and Outi Lauhakangas (2001) for finding proverbs with target vocabulary
may be helpful while teaching new words. Proverbs may serve as examples of unfamiliar
words usage in sentences. Another area where proverbs may help is in writing lessons; for
example, proverbs provide an excellent opportunity for learning how to paraphrase.
Simultaneously, students may learn how to use thesaurus to acquire new words — synonyms
— to the words they already know (Holden, et al., 1985).

Another important educational impact of proverbs are moral and ethical values they
carry, and optimism which very often occurs in the traditional old proverbial phrases. These
two items provided by proverbs may have a good educational influence on the learners in

their character development.
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2 THEORETICAL BACKGROUND

2.5.1 TEACHING WITH THE HELP OF PROVERBS

There are numerous opportunities how to use proverbs in teaching English (as a second
language). But what in particular can we teach with them? For the purpose of this I adopted
ideas of several authors written below of how English can be taught with the help of
proverbs. This section of the work is divided into six subcategories: grammar, vocabulary,
moral values, reading comprehension, creative writing, and culture-bound phenomena. Zaid
(2016) mentions using proverbs in class as a lead-in activity, proposing a number of areas in
which they could be used, such as grammar, pronunciation, speaking and writing, besides
that Zaid also named moral values and culture. D’ Angelo (1977) suggests using proverbs in
teaching speaking, writing and also moral values. Holden and Warshaw (1985) advocate
using proverbs similarly to Zaid as teaching skills, comprehension, vocabulary, and cross-
cultural sensitivity. I decided to choose several items of each category listed below
depending on those occurring in the educational curriculum and plan of lower-secondary

schools (see Appendix 9) and simultaneously those phenomena connected to proverbs.

1. Grammar

Vocabulary

Moral values

Reading comprehension

Creative writing

AN o

Culture-bound Phenomena (Realia)
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2 THEORETICAL BACKGROUND

24.1.1 GRAMMAR / GRAMMATICAL PHENOMENA

» Present Simple tense — affirmative positive and negative sentences

Present Simple tense uses verbs in their base form except for third person singular
where it uses -s from. For negative and interrogative sentences a verb do (base form
/ -s form) in its auxiliary function is used to form a question or to help with negation
— in such case the verb do is so called negative auxiliary or ‘dummy’ operator
(Quirk, et al., 1985 pp. 96-125,133). Parrot (2000) states that the most problematic
in Present Simple tense for people trying to learn English is the third person’s -s
verb form and making questions.

‘Appetite comes with eating’

‘Mistakes are often the best teachers’

‘Fortune favours fools’

‘Practice makes perfect’

‘Like the gardener’s dog that neither eats cabbage himself nor lets anybody

else’ (Swierczynski, et al., 2008)

‘When one door shuts, another opens’ (Bachmannova, et al., 2007)

‘Don’'t judge a book by its cover’

‘All that glitters is not gold’ (Lauhakangas, 2001)

» Present Continuous tense — affirmative positive sentences
Present progressive tense uses verbs in their -ing participle forms together with
a verb be in its auxiliary function (forms of the verb be depend on the subject of
the phrase/sentence given) preceding the main verb (Quirk, et al., 1985 pp. 96-123).
Parrot (2000) mentions that the most problematic part for learners is that they omit
the auxiliary verb (am, is, are).
‘See which way the wind is blowing’
‘He that has a great nose thinks everybody is speaking of it’ (Bachmannova,
et al., 2007)
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2 THEORETICAL BACKGROUND

» Future tense — affirmative positive sentences with ‘will’
‘Will’ in sentences expressing future functions as an auxiliary verb; thus, the main
verb of the sentence is in its base form (Quirk, et al., 1985 p. 124). According to
Parrot (2000) learners struggle the most with the infinitive forms of verbs.
‘Boys will be boys’ (Bachmannova, et al., 2007)
‘Scratch my back and [I'll scratch yours’ (Lacinové, 2006)
‘Make yourself a sheep and the wolf will eat you’ (Lauhakangas, 2001)
‘There will be sleeping enough in the grave’ (Mieder, 2005)

» Present Perfect tense — passive
Present Perfect tense uses verbs in their past participle (-ed participle) form which
are preceded by a verb have (base form / -s form) in its perfective auxiliary function
and a verb be (-ed participle) in its passive auxiliary function (Quirk, et al., 1985
pp. 96-132). As Parrot (2000) advises, present perfect should be presented to
learners with a context otherwise it may cause great difficulties in understanding.
‘The wolf eats often of the sheep that have been counted’ (Bachmannova, et
al., 2007)
‘Don’'t lock the door after the horse has been stolen’ (Lauhakangas, 2001)

» Past Simple tense — affirmative positive and negative sentences

Past Simple tense uses verbs in their -ed from or past form (irregular verbs).
For negative and interrogative sentences a verb do (past from = did) in its auxiliary
function is used to form a question or to help with negation — in such case the verb
do is so called negative auxiliary or ‘dummy’ operator (Quirk, et al., 1985 pp. 96-
125, 133). Parrot (2000) states that learners may mostly make mistakes in irregular
verb forms and notes that learners should be introduced to constructing an emphasis
in past tenses.

‘Rome was not built in a day’ (Swierczynski, et al., 2008)

‘The course of true love never did run smooth’

‘Sour grapes as the fox said when he could not reach them’ (Lauhakangas,

2001)
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» If clauses — zero conditional, imperative

If clauses are so called conditional sentences. They consist of two clauses —
the main clause which contains a verb and a subordinate clause that starts with if.
Zero conditional is used for stating general truths. Zero conditional consists of two
sentences which can be swapped — a clause with if and present tense (if clause) and
a present tense clause (conditional clause).
If clause together with an imperative sentence is another variation of conditional
sentences and is used in situations such as giving advice and instruction. In such
sentences, there occur a simple present clause with if (if clause) and an imperative
(conditional clause) (Parrott, 2000 pp. 272-288).

‘I you wish for peace, be prepared for war’ (Swierczynski, et al., 2008)

‘If the cap fits, wear it’ (Lauhakangas, 2001)

» Imperative sentences
Since proverbs also carry advice, they quite often form imperatives.
Imperative sentence type Quirk and others (1985 p. 803) define as sentences that
normally do not have subject and there is a verb in its base form. For the purpose
of this thesis, we may divide imperative sentences into two types — positive and
negative sentences similarly as Zaid did in his publication “Using Proverbs as

a Lead-in Activity in Teaching English as a Foreign Language” (2016).

- Positive imperative sentences
‘Mind your own business’
‘Look before you leap’
‘Live and learn’
‘Make hay while the sun shines’ (Zaid, 2016)
‘Be yourself’ (Mieder, 2005)

- Negative imperative sentences
‘Don’t cry over spilt milk’
‘Do not cast your pearls before swine’
‘Don’'t judge a book by its cover’ (Zaid, 2016)
‘Look not a gift horse in the mouth’ (Swierczynski, et al., 2008)
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» Modal verbs

According to Quirk et al. (1985) central modals are: can, could, may, might, shall,
should, will, would and must which are mostly invariable and are specialised in
terms of giving advice, orders, making promises, logical deductions or threats etc.;
some of them may serve as modal auxiliaries (we cannot use them on their own,
there always has to be another main verb with them (Parrott, 2000)).

‘All that lives, must die’

‘A good horse should be seldom spurred’

‘You must not teach fish to swim’

‘He that will not work, shall not eat’ (Swierczynski, et al., 2008)

‘You can’t teach an old dog new tricks’ (Bachmannova, et al., 2007)

‘A leopard cannot change his spots’

‘As you make your bed, so you must lie on it’

‘Friends may meet but mountains never greet’

‘Do as you may if you can’t do as you would’

‘Everyone should sweep before his own door’ (Lauhakangas, 2001)

» Constructions with ‘there’ in affirmative positive and negative sentences
Duskova et al. present that constructions with ‘there’ appear in sentences used to
introduce the existence of something where ‘there’ functions as a dummy subject
(not the real subject which is usually postponed and lies after the verb) (Duskova,
etal., 2012 pp. 392-393).

‘While there is life there is hope’

‘Where there’s a will, there’s away’

“There is no place like home’ (Swierczynski, et al., 2008)
‘There is time and place for everything’

‘There is a time to speak and a time to be silent’

‘Where there is whispering, there is lying’

‘There is nothing new under the sun’ (Lauhakangas, 2001)
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» Gradable adjectives (affirmative, comparative, superlative)

Proverbs are full of adjectives describing qualities. Duskova and others characterise
adjectives as words expressing feature, quality, or relation. Most adjectives are able
to form grades (gradable adjectives). Comparative form is the second grade
of an adjective. It is used to compare two subjects of a matter. Superlative form
is the third grade of an adjective. It compares three or more subjects of a matter
to express the highest or greatest feature/quality/relation. There are two possible
ways of making comparative and superlative forms of adjectives. The first is by
adding suffixes -er, -est and the second is analytical by adding more or most.
Grading adjectives is accompanied with some changes and exceptions such as
adjectives ending with -e, ending with -y which is preceded by a consonant,
three- or multi-syllabic adjectives etc. Some of the adjectives are irregular in their
grading; for example, good, bad and all the rest (Duskova, et al., 2012 pp. 141-155).
Parrot (2000) states that exercising only adjectives without any examples of them
applied in a sentence is rather unhelpful. All this grammar and use in a sentence
could be perfectly presented to learners via proverbial phrases as you can see
in the table below. For an example how to exercise such knowledge see the attached

worksheet for learners (Appendix 2).

AFFIRMATIVE COMPARATIVE SUPERLATIVE
good better the best
‘A good liar needs a good | ‘Better late than never’ ‘Hunger is the best sauce’
memory’
hard harder the hardest
‘A faithful friend is hard to | ‘The further, the harder’ ‘The first step is the hardest’
find’
- Affirmative

‘A cold hand and a warm heart’ (Swierczynski, et al., 2008)
It is better to be born lucky than rich’ (Lacinova, 2000)

‘A good liar needs a good memory’
‘Bad news travels fast’
‘Better be alone than in bad company’

‘Old dogs will learn no new tricks’
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‘A fool asks more questions in an hour than a wise man answers in a year’
‘A faithful friend is hard to find’

‘Easy come, easy go’

‘A great talker, a great liar’

‘A big head and a little wit’

‘All beginnings are difficult’ (Lauhakangas, 2001)

Comparative

‘The remedy is worse that’s the disease’

‘A good name is better than riches’

‘Better late than never’
‘Older and wiser’

“The further, the harder’ (Swierczynski, et al., 2008)

‘Easier said than done’

‘The grass is always greener on the other side of the fence’ (Bachmannova,
et al., 2007)

‘Better be alone than in bad company’

‘The greater the tree, the harder the fall’

‘The bigger they are, the harder the fall’ (Lauhakangas, 2001)

Superlative

‘Laughter, the best medicine’

‘The greatest talkers are the least doers’ (Swierczyﬁski, et al., 2008)
‘Hunger is the best sauce’

‘Every man is his own worst enemy’

‘The darkest place is under the candlestick’

‘The biggest fools have the best luck’ (Bachmannova, et al., 2007)

‘The first step is the hardest’
‘The end is the most difficult of all’ (Lauhakangas, 2001)
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» Adverbs of frequency (never, sometimes, often, usually, always)

Quirk et al. describes them as indefinite nonnumerical time-frequency adjuncts.
They respond to the How often? question providing us with frequency of a given
action within time (Quirk, et al., 1985 pp. 541-550). Teachers usually present to
learners the rule of placing the adverbs immediately before the main verb of
the sentence but they often forget to mention that there are also ‘exceptions’ and we
may use other positions to e.g. emphasise something (Parrott, 2000). All
the grammar could be shown on proverbs too.

‘Better late than never’ (Swierczynski, et al., 2008)

‘Winter weather and women’s thoughts change often’

‘The grass is always greener on the other side of the fence’

‘Even Homer sometimes nods’ (Lauhakangas, 2001)

» Quantifiers (much, many, some, any, no, few, little, a few, a little)

Quantifiers usually precede a noun (are at the beginning of a noun phrase) to express
the amount or quantity; and they are mostly indefinite. Their usage often depends
on number of the noun, countability (which according to Parrot (2000) causes
the most mistakes among learners) and overall meaning of the utterance (e.g. many
being used with plural countable nouns, much being used with uncountable nouns).

‘Too many cooks spoil the broth’

‘Too much laughter discovers folly’

‘One lie makes many’ (Swierczynski, et al., 2008)

‘No bees, no honey, no work, no money’ (Bachmannova, et al., 2007)

‘Many are called but few are chosen’

‘Better some of pudding than none of a pie’

‘Save something for a rainy day’

‘A clever tongue will take you anywhere’

‘Any water in the desert’

‘A little is better than none’

‘He that has nothing can never be bankrupt’ (Lauhakangas, 2001)
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» Articles (a/ an/ the, zero article)

Articles depend on what the speaker is referring to. Quirk et al. (1985) distinguish
generic and specific reference. When talking about generic nouns without thinking
of anything particular which is either singular or plural, we use no article (zero
article), for example ‘You can’t teach an old dog new tricks’. Specific reference
is pointing at one or some items for example ‘an old dog’ mentioned in the proverbs
written above or ‘An apple a day keeps the doctor away’ - an is an indefinite article
used in the given sentence for singular countable noun apple; a is an indefinite
article used in the given sentence for singular countable noun day; the is a definite
article used for singular countable noun doctor (Quirk, et al., 1985 pp. 265-287).
Specific reference contains two types of articles: definite and indefinite.
The definite article has the same form (the) in both singular and plural nouns.
Indefinite article (a, an) is possible only with singular countable nouns. We use
indefinite article a before a word with a first letter pronounced as a consonant (a
hungry man, a good name, a day). The usage of indefinite article an depends on
whether the word following the article begins with a letter which is pronounced as
a vowel (an angry man, an apple) (Duskova, et al., 2012 pp. 59-60). The problem
of teaching articles is that in many languages articles do not occur at all.
In the Czech language, articles a, an, the do not really have their equivalents which
causes the Czech learners to omit them when they speak or write; and they are not
sure how to use them in a sentence. This might cause difficulties in understanding
in a communication since articles provide detailed information about the matter we
are talking or writing about (Parrott, 2000). Proverbs as short and concise phrases
serve splendidly as example sentences while teaching articles.

‘A hungry man, an angry man’ (Swierczynski, et al., 2008)

‘You can’t teach an old dog new tricks’

‘A good name is better than riches’

‘The road to hell is paved with_good intentions’ (Bachmannova, et al., 2007)

‘An apple a day keeps the doctor away’ (Zaid, 2016)
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> Numbers

Numbers themselves, cardinal numbers especially, can be taught as vocabulary,

nevertheless there occur also special forms.

- Ordinal numbers
‘First come, first served’ (Swierczynski, et al., 2008)
‘The third time’s lucky’ (Lauhakangas, 2001)
‘Nice guys finish last’ (Mieder, 2005)

- Multiplicative numbers (time-frequency adjuncts)
Multiplicative numbers are created either synthetically (once, twice) or with
the word times (three times, four times) which are thus considered adverbs
(Duskova, et al., 2012 p. 139), Quirk et al. (1985) specifies the name in syntax
as time-frequency adjuncts.
‘Measure twice, cut but once’ (Swierczynski, et al., 2008)
It is a silly fish that is caught twice, with the same bait’
(Bachmannova, et al., 2007)
‘You only live once’ (Mieder, 2005)
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24.1.2 VOCABULARY

Several authors, including Holden and Warshaw (1985) or Zaid (2016), agree that it is
possible and good to use proverbs as a means of teaching or practising new vocabulary.
Moreover, the fact that Nuessel and Cicogna (1994) state in their publication that
the language of proverbs mostly consists of basic vocabulary of elementary and
intermediate level of English means that using proverbs at the earliest stages of teaching
English is more than suitable. Taking in consideration the teaching plans of primary and
lower-secondary schools in the Czech Republic, there are several categories of
vocabulary themes listed, each provided with some examples of proverbs that could be
used in the English lessons. For the purpose of teaching or revising new words, Matti
Kuusi’s proverb typology on-line (Lauhakangas, 2001) with the word searching engine
could be easily used by teachers to prepare a lesson with proverbs containing particular
vocabulary the teacher is dealing with during his or her lessons. Another option to find
proverbs with the target vocabulary is to consult proverb dictionaries — either their online
versions where the ‘word search’ tool may be used or printed publications containing

key word indexes.

» Days
‘Every day is not Sunday’ (Swierczynski, et al., 2008)

‘One hour today is worth two tomorrow’ (Bachmannova, et al., 2007)

» Uncountable nouns

Countability is an important topic taught and explained at lower-secondary schools.
Learners need to know not only that there are countable and uncountable nouns but
also how to use their forms in a sentence correctly (Parrott, 2000).

‘Money is the god of the world’ (Swierczynski, et al., 2008)

‘Bad news travels fast’ (Bachmannova, et al., 2007)

‘Time is money’

‘Beauty is only a skin deep’

‘Love is blind’ (Lauhakangas, 2001)
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» Family and relatives

‘Like father, like son’

‘Like mother, like daughter’ (Swierczynski, et al., 2008)

‘Death and sleep are brothers’
‘Don’'t teach your grandmother to suck eggs’
‘If my aunt had been a man she 'd have been my uncle’

‘A good wife makes a good husband’ (Lauhakangas, 2001)

» Parts of body, parts of face
‘Eye for eye, tooth for tooth’
‘Quick believers need broad shoulder’
‘One hand washes the other’
‘Lies have short legs’ (Swierczynski, et al., 2008)
‘Keep your eyes open’
‘Far from eye, far from heart’ = ‘Out of sight, out of mind’
‘The tongue is not steel yet it cuts’ (Bachmannova, et al., 2007)
‘The way to a man’s heart is through his stomach’ (Lacinova, 2006)
‘Every shoe fits not every foot’
‘Fields have eyes and woods have ears // Walls have ears’

‘Beauty is only a skin deep’ (Lauhakangas, 2001)

» Animals
‘When the cat is away, the mice play’
‘Fish and guests smell in three days’
‘One must howl with the wolves’
‘Barking dogs never bite’
‘No bees, no honey, no work, no money’ (Bachmannova, et al., 2007)
‘Fine feathers make fine birds’ (Lacinova, 2006)
‘Look not a gift horse in the mouth’
‘The lion is known by his claws’
‘Eagles catch no flies’ (Swierczynski, et al., 2008)
‘A leopard cannot change its spots’
‘Make yourself a sheep and the wolf will eat you’

‘“The last straw breaks the camel’s back’
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‘The old cow thinks she was never a calf’
‘Don’t count your chickens before they are hatched’

‘To warm a snake in your bosom’ (Lauhakangas, 2001)

» Food, eating, cooking
‘Don’t cry over the spilt milk’
‘An apple a day keeps the doctor away’
‘Hope is the poor man’s bread’
‘As they brew, so let them dink’
‘Appetite comes with eating’
‘Too many cooks spoil the broth’
‘After dinner sit a while, after supper walk a mile’
‘Like the gardener’s dog that neither eats cabbage himself nor lets anybody
else’
‘Hunger makes hard beans sweet’
‘Hunger is the best sauce’
‘After meat, mustard’

‘Forbidden fruit is sweet’

‘A little pot is soon hot’

“To fall out of the frying-pan into the fire’ (Swierczynski, et al., 2008)
‘The butcher looked for his knife when he had it in his mouth’

‘You cannot have your cake and eat it’

‘Do not keep all your eggs in one basket’

‘Better some of the pudding than none of a pie’

‘All bread is baken in the oven’ (Lauhakangas, 2001)

‘No bees, no honey, no work, no money’ (Bachmannova, et al., 2007)

» House chores
‘Don’t wash your dirty laundry in public’

‘New_broom sweeps clean’ (Lacinova, 2006)

‘Sweep before your own door’

‘A clean hand wants no washing’

‘Fools grow without watering’

‘Better one small fish than an empty dish’ (Lauhakangas, 2001)
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‘As you make your bed, so you must lie in it’ (Bachmannova, et al., 2007)
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2.4.1.3 MORAL VALUES

Moral values are a bonus in proverbs and another great reason being highlighted by many
experts to start using proverbs in the everyday teaching process. The learners could
discuss which moral, advice or instruction occurs in given proverbs in groups and with
the teacher. So, they will be equipped with it in their minds for their future personal and
social lives. Such values are crucial while forming children to mature persons that are

a part of our civilized society.

» Kindness, politeness, generosity
‘Kind words go a long way’
‘Words cut more than swords’
‘Let bygones be bygones’ (Lauhakangas, 2001)
‘If you can’t say something nice/good, don’t say anything at all’ (Mieder,
2005)
‘He gives twice who gives quickly’ (Swierczynski, et al., 2008)
‘Actions speak louder than words’ (Bachmannova, et al., 2007)

‘Many hands make light work’ (Holden, et al., 1985)

» Health
‘An apple a day keeps the doctor away’ (Zaid, 2016)
‘Prevention is better than cure’
‘Much meat, much malady’

‘One hour’s sleep before midnight, is worth two after’ (Lacinova, 2006)

» Friendship
‘A friend’s eye is a good mirror’ (Zaid, 2016)
‘A good friend is my nearest relation’ (Swierczynski, et al., 2008)
‘Better an open enemy than a false friend’

‘A friend in need is a friend indeed’ (Lauhakangas, 2001)
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2.4.1.4 READING COMPREHENSION

One of the options of the usage of proverbs when teaching such skill as reading

comprehension is that learners are given a few sentences with a story and are to assign

one proverb as a headline to each of them. For instance:

Task: Choose a proverb that suits the story.

Story: A man once stole a police car right in front of the police station and left the

place with the car completely unnoticed.

Given proverbs to choose from:

» Loveis blind

» The darkest place is under the candlestick

» You only live once

» An apple a day keeps the doctor away

Correct answer: b. The darkest place is under the candlestick

For more skilled learners, sentences may be replaced with a paragraph, or a short story.

I made a worksheet for such learners, see the Appendix 3 (Reading comprehension).

A discussion on the meaning of the given proverbs could precede the lesson in order to

assure that the younger learners fully understand and are able to fulfil the task correctly.

Another work with proverbs is matching proverbs with same or similar meaning or

finding opposite proverbs (Holden, et al., 1985). See examples of such exercises below:

Task: Match proverbs with same or similar meaning.

1. Birds of feather flock together
2. The apple doesn’t fall far from the tree
3. Any water in the desert
4. First come, first served
5. A journey of a thousand miles begins with a single step
a. The first step is the hardest
b. A man is known by the company he keeps
c. The early bird catches the worm
d. Beggars can’t be choosers
e. Like father, like son
7-6 | 2-e | 3-4d | 4-c 5-a ‘
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Task: Match proverbs with opposite meaning.

1. Many hands make light work

2. Better safe than sorry

3. Don’t judge a book by its cover

4. Speech is silver, silence is gold

5. Look before you leap

a. Nothing ventured, nothing gained
b. He who hesitates is lost

c. The squeaky wheel gets the grease
d. Too many cooks spoil the broth

e. Clothes make the man

7-d | 2-a | 3-e 4-c 5-6 ‘
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2.4.1.5 CREATIVE WRITING

Proverbs may serve as instruments for writing lessons as various authors for instance
Holden and Warshaw (1985) or D’ Angelo (1977) recommend. One of the options how
to incorporate proverbs into writing lessons is using proverbs as thematic headlines for
a short story or essay where learners should illustrate the proverb in their own’s or
someone else’s experience. Another option is proverb paraphrasing which is a ‘middle
road’ to start a writing lesson with as paraphrasing a proverb is neither anything long

nor difficult to write as you can see in the examples below:

Proverb: ‘Where there’s a will, there’s away’

Paraphrase: If someone really wants to do something, he finds a way how to do it.
Proverb: ‘Don’t judge a book by its cover’

Paraphrase: People shouldn’t make opinions on others / things based only on their

appearance and looks.

2.4.1.6 CULTURE-BOUND PHENOMENA (REALIA)

Teaching a language includes or at least should include also teaching the culture itself
in the language since every language has its background and origin and is a part of one’s
culture. Furthermore, introducing learners to the culture and realia builds cross-cultural
sensitivity (when people are aware of and accept cultures different from theirs, are
empathetic etc.) and cross-cultural understanding which are crucial for mutual accord
and interplay of cultures around the world. It also improves their social skills and

understanding of how the language itself works (Zaid, 2016).

‘An Englishman’s home is his castle’

‘Half loaf is better than none’

‘Time is money’ (Zaid, 2016)

‘To carry coals to Newcastle’

‘A storm in a tea-cup’ (Swierczynski, et al., 2008)

‘A bushel of March dust and a shower in May makes the corn green and the field
gay’

‘One swallow makes no summer’ (Lauhakangas, 2001)
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2.5.2 THE ROLES OF A TEACHER

While educating diverse learners and using proverbs in a lesson a teacher may serve in
several roles in order to achieve his or her goals in the lesson. Each of the roles is suitable
for different kind of work and aiming to various teaching goals. Taking into consideration
the law, the general role of a teacher is quite brief — to nurture, educate and raise children to
become useful to society. According to Harmer (2007), there are five roles of a teacher in
the classroom: a controller, a prompter, a participant, a resource, and a tutor. The true teacher
should be ready to swich from one role to another according to what is the most needed at
that time of the lesson. For the purpose of the process of teaching with the help of proverbs,
there are all the above-mentioned roles explained and described as they may be used in

a classroom:

» Controller leads the class as in frontal teaching, explains everything by
himself/herself. Controller is there to inspire and motivate by his/her charisma.
This role may not serve well together with using proverbs in teaching since
the learners neither have an opportunity to speak or react nor there is a place for
students’ experimental learning. Teachers should use the role of a controller to

organise the process of learning such as set tasks or bring a class to order.

» Prompter is a very suitable role to use when teaching with the help of proverbs.
To ‘prompt’ means to assist or encourage somebody to say something. Prompter is
a teacher who helps and supports his or her students to react and think creatively by
‘prompting’ them. This is what we want learners to do when there is a task to for
example paraphrase proverbs, discuss the meaning of a proverb or to find particular
vocabulary in it. A teacher should not prompt too much in order to preserve

an opportunity for experimental learning.

» Participant is a role of a teacher that gives the learners feedback on their activities if
needed; but most importantly it is a role which merges with the learners. Participant
‘can liven things up from the inside (Harmer, 2007) . This role does not act like
an authority but rather as a member of the group. The disadvantage is that the learners
sometimes still feel the authority of their teacher despite the role being well played,
and tend to listen to the teacher more than they do to their peers, they do not interrupt

the teacher when discussing etc. The role of a participant may be used during
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a creative activity to invent new proverbs that would suit the modern world problems

or while discussing the meaning of the proverbs too.

» Resource offers a guidance where to find more information or advises the learners
how to properly use e.g., a phrase in a sentence. This role is suitable for activities
(either with proverbs or anything else) such as grammar-translation method, reading
comprehension tasks or group project work. The teacher serves here as a helping
hand, should be available to everyone in the class and should have the right sources
(a good on-line and off-line dictionary, web pages, convenient publications
concerning the topic of the lesson) prepared in advance, so he or she would avoid
a situation where the teacher does not know. If such situation occurs, the teacher
should be responsible and reasonable and admit the fact that ‘£ven Homer sometimes
nods’ and that ‘Nobody is perfect’ and offer the learners an alternative solution such
as finding the information on the web or in a proper publication and present it to them

the nearest possible lesson.

» Tutor’s role is to prompt and guide learners individually, support each of them.
The role of a tutor combines the above written roles of a prompter and a resource.
It is suitable for activities such as creative writing (see how exactly can creative
writing be taught with the help of proverbs in the section above — 2.4.1.5 Creative
Writing) or a preparation for a debate (e.g. about a meaning of a given proverbs,
comparing of proverbs, or finding the moral in the given proverbs). Tutor walks
through the classroom, stops at each desk and helps the learners to find a proper way

to handle the topic etc. if it is in the case needed. (Harmer, 2007)

The ability to change roles according to a class environment and its needs belongs to skills
all teachers should have. Thanks to such role change we as teachers provide our
pupils/students with many learning opportunities. Teachers should always be available to

help their learners in an appropriate and encouraging way.
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The chapter of Theoretical Background deals with the experts’ recommendations how and
why to use proverbs in the classroom, with the formulaic language of proverbs and its
importance for language learning and sounding nativelike; it discusses at what age are
proverbs most suitable to learn and work with during English lessons; there are also
educational uses of proverbs and particular examples what can we teach with the help of
proverbs presented. And last but not least, roles of teacher suitable for teaching with the help

of proverbs listed and explained in the chapter.
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3 PRACTICAL PART

In this part of the thesis two main chapters are presented. The chapter of study design which
is further divided into three sections (materials, subjects, and procedure) is followed by

a discussion of the results of the research.

3.1 STUDY DESIGN

This chapter includes three sections. The first section introduces all the material applied in
the research. In the second section, there are the subjects of research presented; and in
the third section, procedures of the two main parts of the study are described in detail. Thich
chapter also includes a quantitative study. Quantitative research is a method which focuses
on data collecting and its analysis. For the purpose of this thesis, a questionnaire was chosen
as a survey method, and the pre- and post-test used to measure the learners’ growth after

applying proverbs to the teaching process.

3.1.1 MATERIALS USED

A questionnaire is in the research used in order to ascertain several information from
teachers of the English language from the Czech Republic. This survey aims to gather data
about the interest of teachers in using proverbs in teaching the English language, their
knowledge of proverbs in English, their personal opinion on using them etc. The process of
making of the questionnaire is described in detail in the following section of Procedure.

During the research, pre- and post-testing technique was applied. The pre- and
simultaneously post-test is examining the knowledge of selected group of learners (described
in the following section of Subjects) before and after using proverbs in teaching English as
a second language in the lessons through discussion, worksheets and mind maps which are
mentioned in the paragraph below.

There were three worksheets in total applied during the time between the pre- and
post-test. The first worksheet aims at gradable adjectives, the second focuses on reading
comprehension, and the third is focused on vocabulary development and exercising.
The worksheets were completely created by the author of this thesis. The process of making
those worksheets is described in the following section of Procedures (3.4). They were used
in several English lessons to exercise specific knowledge and skills in the English language

that are presented in the chapter of Theoretical Background; and they should prepare
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the learners under the test for the post-test, examining whether the use of proverbs in teaching
helps them gain more knowledge of English.

In the course of exercising with the help of proverbs, two mind maps have been made
during lessons in the class. The mind maps were on two proverbs ‘You can’t teach and old
dog new tricks’ and ‘When the cat is away, the mice play’. The proverbs were chosen for
their complexity in grammar, so the learners could review all the grammar they know so far

through them.

3.1.2 SUBJECTS
Altogether, there are two subjects under the study. The first subject are English teachers who
were the respondents in the case of the questionnaire and the second subject are learners of
the English language who participated in the research with testing.

The first subject were Czech teachers of English from the age of 20 to 70 years old
(70 and more years). In total there answered 125 teachers in the questionnaire. The most
respondents of the questionnaire were between the age of 40 and 44 years. From all
the teachers who answered the question on their gender there are 113 women and 11 men.
The teachers are from various educational institutions, the most often they ticked the lower
secondary school, primary school, and secondary school. More than 50 (out of 125)
respondents have also experience from private English teaching.

The second subject were learners of the Masarykova zakladni Skola Kdyné.
The number of learners under the test was 17. There were 12 girls and 5 boys. In the end,
two children (a boy and a girl) had to be omitted from the research since they were not
present either on the testing (pre- or post-test), or during the process of learning with
worksheets (see Appendix 2, Appendix 3, and Appendix 4). The age of the subjects at
the time of the research was between 13 and 15 years. They are all 8" graders. This group
of learners belongs to the better skilled in English among their peers. In the final tested

group, there are 13 Czechs (9 girls and 4 boys), 1 Ukrainian (a girl) and 1 Moldovan (a girl).

3.1.3 PROCEDURE
In this section, the process of creating the materials mentioned above on materials is

presented and described in detail as well as methods and all sources used.
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3.1.3.1 Procedure of the Questionnaire
The questionnaire for teachers was administrated on-line to be able to get to more people, to
make it possible for the respondents to do the questionnaire whenever and wherever they
wish with the condition they have a good internet connection. Doing the survey in an on-line
format allows the author to reduce costs and be more environment-friendly since there is no
need for printing one hundred copies of the questionnaire. There are also other advantages
of an on-line questionnaire such as it spares time as the data are being processed
automatically immediately after they are typed by the respondents. Once the questionnaire
is opened (via a link), first there is a short and brief introduction on a welcome screen as
Cohen (2007) recommends. The introduction specifies basic info about the questionnaire,
sets clear instructions and there is also an approximate time needed to get through the survey
stated which may motivate the visitor to participate. We should be aware of potential
problems that may arise when setting a questionnaire on-line. For that reason, I chose to
make the survey via Google Forms which is a platform that allows all its visitors to see the
graphic content and the whole design at every device in the same way no matter what kind
of internet browser they are using. I also tried to minimalize the graphic content to an
absolute minimum in order not to burden the network connection while loading the survey.
Originally, there was supposed to be an example of a teaching with the help of proverbs on
a scanned worksheet shown, however, the respondents would not be able to zoom the picture
and for those visiting the questionnaire via mobile devices the scanned document would not
be readable for its really tiny size; therefore, I decided to write just right under the question
short examples as a simple text instead. For the purposes of the questionnaire not to be
forcing its respondents to answer a question they may find disturbing or offensive, I was
guided by Cohen et al. (2007) and included additional possible answers such as ‘I don'’t
know’, ‘I do not wish to answer’ and ‘Other’. For the sake of clarity and understandability
of the questions and tasks occurring in the survey, each of them has been consulted with
an experienced teacher of the Czech language — since the questionnaire is in Czech — to be
sure that none of the sentences may be misunderstood or wrongly interpreted.

In the on-line survey, I was interested in the below specified data (for the original
Czech version see the Appendix 7). The first question is a simple yes/no form asking whether
teachers of the English language themselves know some proverbs in English.
The following task in the questionnaire is to tick the proverbs that the respondents know.
There are 18 proverbs in total plus there are two fake proverbs included for the sake of the

questionnaire to be dependable. The true and well-known 18 proverbs were selected from
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the publication “Nejuzivanéj§i anglickda pfislovi” by Eva Lacinova (2006). By this
task/question we are able to tell the dependability and trustworthiness of each respondent
and simultaneously have an overview of teachers’ knowledge of proverbs. There is also
an option allowing the respondents to admit that they are not familiar with any of the
proverbs mentioned there. The next set of questions is focused on using proverbs in lessons.
The first question detects whether the teachers themselves have ever experienced the use of
proverbs in an English lesson. We should take in consideration the fact that if a teacher has
a previous personal experience regarding the use of proverbs in an English lesson, he/she
probably have some kind of formed opinion and biases which could be either positive or
negative and that are likely to influence the person’s answers in the questionnaire since for
example some people are not quite welcoming about methods they have never seen before
etc. The second question of the set is a yes/no type and asks whether the teachers use
proverbs during their lessons. If yes, there are three possibilities — the teacher uses proverbs
because he/she has to (as proverbs are included in their school’s educational plans), or the
proverbs are mentioned in a coursebooks that the teacher uses during his/her lessons, or the
teacher uses proverbs voluntarily from his/her own initiative. The next two questions are for
the teachers to decide at a linear rating scale: first, how appropriate they find using proverbs
in English lessons (e.g. as they can see in the example which is written under the task) so we
may know their opinion on this topic; and second, if they were provided with supporting
materials and a good methodology, would they be interested in using proverbs in teaching
English? By these questions, the author ascertains the respondents’ opinion and interest in
this topic. The following task is for the teachers to tick those schoolings in which they would
use proverbs while teaching the target learners, so there is the information of what stage or
sphere teachers from praxis recommend. Next question is again a yes/no type asking if
the respondents agree with an idea of including proverbs as a part of standard English lessons
at schools. The last set of questions is there to gain the basic information about
the respondents, such as their age, length of their praxis etc. The questionnaire is ended with
a possibility to make a comment, write a recommendation, or ask for anything relevant to
the topic and there is, naturally, an acknowledgment included in the last screen.

The questionnaire consists of nine sections in total. The respondents are allowed to
go further and back using two buttons at the bottom of each page. The sections are
programmed to make a special order according to how the respondents answer the questions
— for example there is a question asking whether they know any proverbs in English, if

the respondent ticks “yes’ he or she is automatically (by clicking on the ‘next’ button) send
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to additional subsection with a set of questions to complete his or her answers (e.g. how
many proverbs do they know, and if they go further they can be even sent to another
subsection where they are asked to write at least one proverbs in English). For a better image
how this works, see the picture following this paragraph. After completing those subsections,
the respondent is automatically returned to the original line of sections to go through

the questionnaire to the end.

Znéate néjaka prislovi v anglickém jazyce? [ (® Vybérz moznosti v

B I U & Y
ano X Prejit do sekce 6 -
ne X Prejit do sekce 5 (Znate prislovi v anglické jazyce?) v

I have sent the generated link to the questionnaire to my English teacher colleagues
and friends and to two on-line groups for English teachers too together with a brief
description of the questionnaire and a request to help with sharing it further to other teachers
of the English language. The goal was to reach at least 100 respondents. The questionnaire
was available on-line for ten days and reached over 120 respondents. The next day,

the accepting of further responses have been closed.

3.1.3.2 Procedure of the Worksheets

I have decided to use three worksheets and two proverbs for mind maps in the English
lessons between the pre- and post-testing. The worksheets were completely created by me
according to several sources mentioned in the descriptions of the materials written in
the following paragraphs.

The worksheet no. 1 (see Appendix 2) focuses on gradable adjectives and their
occurrence in proverbs. The creation of the worksheet was inspired by the fourth exercise —
a table — in a worksheet available at en.islcollective.com (see Appendix 2.1). As written in
the Theoretical Part, Parrot (2000) states that exercising only forms without any given
context is not that useful as doing it together with the real use in sentences. For this purpose,
there are 20 proverbs selected so that there are gradable adjectives in them included in
the worksheet no. 1. The pupils learn to recognise the three forms of an adjective (base form,
comparative form, and superlative form) in sentences or phrases (proverbs); and according

to the form they find they will exercise writing the two other forms of the adjective.
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The instructions are written in an easy English for all the pupils to understand. As Penny Ur
advise in her publication (1996), the instructions are highlighted using formatting and also
there is an example included what should the learners do — so the instructions are clear and
in addition shown in practice. During the lesson with this worksheet the learners are about
to discuss the meaning of the proverbs with each other; and try to translate them while
the teacher plays a role rather of an observant and a prompter.

The worksheet no. 2 (see Appendix 3) uses proverbs as headlines for articles or short
stories. The worksheet is conceived on reading comprehension — first, there are proverbs
listed together with their explanations, and then there are three short texts each of different
kind printed in the worksheet. The children should read each of the texts carefully and try to
assign each of them one proverb as a proper headline which would suit the particular text.
The stories/articles together with the meanings of the proverbs were all created by me. I was
guided by the work of Holden and Warshaw (1985) on ‘Using Proverbs to Teach Skills and
Comprehension’. The teacher during this lesson serves in the beginning as a controller who
tells the learners what the plan for the lesson is and organises the start of the reading. Once
the children start to read and work properly, the teacher changes the role to a prompter. This
role remains with the teacher through the rest of the lesson where the results are presented
by the learners themselves; and the problematic parts of the texts are being translated.
In addition, further work with the worksheet is possible since there may come a discussion
on proverbs’ equivalents in Czech; or finding similar proverbs in English using several
sources (proverbs collections, internet); and the learners may be to write their own short
stories that would suit the other three proverbs which were not used during the reading-
comprehension activity which is a creative-writing task Holden and Warshaw (1985)
recommend too.

The worksheet no. 3 (see Appendix 4) focuses on the house chores vocabulary
revision. It consists of four tasks. The first and the third tasks have an example shown as
Penny Ur (1996) advises. While creating this worksheet I used word key indexes in the case
of printed publications by Bachmannova and Suksov (2007), Swierczyfiski and
Swierczyfiska (2008) and a searching tool in an on-line Matti Kuusi’s proverb collection
(Lauhakangas, 2001) for finding the target vocabulary as it is recommended in the chapter
of Theoretical Background (2.4.1.2 Vocabulary). There is a place for discussion on
the meanings of the proverbs mentioned in the worksheet (the second task). The teacher
should ‘play’ a role of a prompter or a participant, letting the learners to produce

the definition of each proverb and direct them towards the right answers and uses.
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The fourth task examines learners’ knowledge of the vocabulary in more direct way — they
should write the rest of house chores that have not been mentioned via proverbs in the
previous task.

The mind maps (see Appendix 5 and Appendix 6) of two proverbs ( ‘You can’t teach
and old dog new tricks’ and ‘When the cat is away, the mice play’) were created during two
English lessons. I copied the text from the board and gave it a more readable format in
a graphical application for a better outline, printed it, and handed it out to my pupils. First,
the teacher writes the proverb in the middle of a board (the bigger board the better). Second,
the teacher lets the learners to tell its meaning. Third, the teacher says what are they going
to do with this proverb and presents the class an example of it to show them how it is done.
Then the learners take turns at the board and write grammar points they found in the proverb.
The learners may further branch and add ideas and examples and write them on the board
too. The teacher should be only a prompter there, occasionally may also be a resource (e.g.,
when the class does not know or remember grammatical rules of a verb tense). I recommend
completing such mind maps in two separate lessons for two following reasons: first, since
such activity is very complex and combines many topics, there may be several debates
expanding the original task, and so there will not be time to do both of the proverbs;
and second, the lessons should not be monotonous — there should be a change of methods
and materials applied. As I observed from the lessons with the mind maps, children were
overall active, engaged in the activity, helping each other; and the atmosphere in the class

was rather positive and energic.

3.1.3.3 Procedure of the Test

The author of this thesis used material on didactic testing by Junkova (2006) and Jetfabek
and Bilek (2010). The test was designed to assess the learners’ ability to form and use grades
of adjectives (comparative and superlative form) and simultaneously was focused on
vocabulary knowledge of house chores. The test consists of 13 tasks. There are 5 “open”
tasks on producing the answer (completion of words, translations) and 8 “closed” tasks
where the learners should choose the correct answer or match the given words/phrases
together. The tasks were written in a very easy (low level) language in order to make them
understandable for everyone. When dichotomous questions occur, I paid attention to use
almost the same number of correct and incorrect answers as it is recommended in the sources
mentioned in the beginning of this paragraph. Concerning the three ‘select the wrong

answer’ tasks, there are four possible answers in each case since by less than 4 the learners
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could guess it by chance without a clue about the knowledge and more than 4 possibilities
make the assignment too difficult and incomprehensible. When creating the incorrect options
to choose from, the options were based on logical deduction and often occurring mistakes
during the previous lessons I had with the learners. One of the matching tasks was combined
with completing the endings of words. There is also one totally opened task — to describe
one of three given proverbs in one’s own words. The teacher allowed the students to explain
the meaning in Czech (their first language), so they could express themselves accurately and
so we know exactly if they understand the proverb in English or not. As Cohen et al. (2007)
state, open-ended questions are quite tricky to evaluate and assessing points to such tasks is
under the influence of the evaluator. There may be a range of factors such as psychological
and physical condition, concentration, inconsistency in the marking, the Halo effect — being
biased about a learner etc.

Since the test is used for measuring the knowledge of learners before and after the
usage of proverbs in teaching, the test needs to be given to the students with the right
conditions. In order for the learners not to copy from each other, the teacher made a special
seating plan where every child sits at the desk alone. The very first task in the test is close to
‘extremely easy’ difficulty for the following psychological reasons: it was detected that
giving a very easy task as a first thing to appear in the test can contribute to reassuring the
children under the test; and can give them the necessary feeling of confidence (Junkova,
2006). Such task motivates them to do the test. However, it should not be worth a lot of
points due to the total points score and reliability of the test (Jefabek, et al., 2010). At the
beginning of a lesson dedicated to writing the test, the teacher’s role was
a controller who sets the rules, organises the seating, explains the process of writing the test
and eventually explains the tasks. During the test, the teacher functions as a silent observer.

As both of the sources recommend, the number of points assigned to each of the tasks
was consulted with severe experienced teachers. The number of points for the 13 tasks was
thus set to the total of 72 points. For the exact number of points of each task see the Appendix
1.1 or 1.2 — there are the tests corrected and points assigned (it is the number after the forward
slash symbol). The classification of the test was discussed with the older and wiser teachers

too. Together they created the following classification.
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Percentage Points

100%-89% ............... 1 72-64 ... 1
88 % -TT% ..o 2 6355 ... 2
76 % -61% ................. 3 54-44 .. 3
60%-43% ................. 4 43 -31 ... 4
42%-0% ... 5 30-0.iii 5

The author guided by this classification scored the tests and compared the results of the pre-
test (before the use of proverbs and after a common teaching of gradable adjectives and
house chores vocabulary) and post-test (taken after several lessons with worksheets
providing the topics with the help of proverbs). There were six days (holidays, including
a weekend) without any English lesson between the last worksheet with proverbs and the
final post-test. The learners were not provided with a particular date of the post-test.
I presume that the results may show that using proverbs is more effective in teaching

grammar than in teaching vocabulary or vice versa.
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3.2 RESULTS AND DISCUSSION

In this chapter, results of each part of the survey, tests or worksheets are presented. There

are graphs used for the sake of clarity and comprehensibility of the stated results.

3.2.1 RESULTS OF THE QUESTIONNAIRE
The questionnaire was completed by 125 teachers of the English language within ten days.
As for the gender, there are more women (113) than other genders present in the survey —
see the graph below.

Prosim zvolte Vase pohlavi:

125 odpoveédi

® zena
® muz

jiné
@ nepfeji si odpovidat

The age of the respondents is quite diverse, as you can see in the following graph.
The majority of teachers in the survey are in the age range of 40 to 49 years. One of the 125
teachers is 70 years old or older. The youngest teachers from 20 to 24 years account for 6.4%
of the whole number. Two of the respondents did not wish to answer this question.

Zvolte Vas vék:
125 odpovedi

@ 20-241et @ g0-64let
@ 25-290et @ 65-69 et
30-34let @ 70 avice let

@ 35-39let @ nepreji si odpovidat
@ 40 - 44 let

@ 45- 49 et

® 50-54 let

® 55-59 let

12V A 22

As for the length of their teaching experience, most respondents have been teaching for less
than 6 years (25.6%). The second most numerous group consists of teachers with between
11 and 15 years’ teaching experience (18.4%). The third largest group has been teaching
English from 21 to 25 years (15.2%). There are five respondents who have very little
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experience — less than a year of teaching (4%). One of the 125 respondents did not wish to
answer this question. All the data can be seen in the following graph.
Jaka je délka Vasi ucitelské praxe?

125 odpovédi

® méné nez 1rok @ 36 - 40 let

® 1-5let @ 40 let a vice
6-10 let @ nepieji si odpovidat
@ 11-15et
@ 16 - 20 let
® 21-251let
® 26 - 30 let
® 31-351Iet
12V A 212

The results of the questionnaire showed that slightly over 98% of the surveyed know some
proverbs in English. At the beginning, respondents who answered positively to this question
(123 people) were further to answer how many proverbs they are able to recall. The largest
number of the teachers (almost 36%) claim they can immediately remember from four to six
proverbs in English; 30% of the respondents are able to recall at least one proverb; and there
are also nine teachers who admit to not remembering any proverbs at the given moment (for
further details see the graph below).

Na kolik pfislovi v AJ si nyni dokazete vzpomenout?
123 odpovédi

@ :Zadné si ted nevybavuiji
®1-3
4-6
@®7-10
@ 11 avice

I

When all the 125 respondents were asked to tick those proverbs they know out of 18 true
and two fake proverbs given, the most known of these proverbs turned out to be the following
three: ‘Better late than never’, ‘Don’t judge a book by its cover’ and ‘An apple a day keeps
a doctor away’, all of which gained at least 100 votes. For more details see the following
graph. The number of respondents who chose also the fake proverbs which do not exist is
40. What does this finding mean? Is it the ability of the author to create new proverbs or did

our respondents lie in the survey? The question was set clearly: ‘What proverbs do you
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know?’. But how could the 40 respondents know proverbs which are not real? That is 32%

of all the people under the survey. Possibly they were unwilling to admit to not knowing

something they thought they should be familiar with; or maybe the proverbs gave

the impression of authenticity, which led people to believe they must know them.

Oznacte prislovi, ktera znate:
125 odpovédi

Beauty is only a skin deep
Even Homer sometimes nods
He who gives, seldom steals
All that glitters is not gold

The darkest place is under t...
Better late than never

Look not a gift horse into mo...
When the cat is away, the mi...
Bad news travels fast

Too many cooks spoil the broth
Laughter, the best medicine
Boys will be boys

Old dogs will learn no new tri...
Actions speak louder than w...
Don’t judge a book by its cover
Bread is better the first day
After meat, mustard

Rome was not built in a day
An apple a day keeps the do...
A storm in a tea-cup

neznam zadné z vySe zmine...

4(3,2 %)

3 (2,4 %)

0 (0 %)
0 25

26 (20,8 %)

25 (20 %)

15 (12 %)

79 (63,2 %)
69 (55,2 %)
118 (94,4 %)
54 (43,2 %)
83 (66,4 %)
66 (52,8 %)
64 (51,2 %)
64 (51,2 %)
72 (57,6 %)
86 (68,8 %)
83 (66,4 %)
112 (89,6 %)

95 (76 %)
100 (80 %)
58 (46,4 %)

75 100 125

Over 65% of respondents (see the graph below) answered that they have experienced

proverbs being used in teaching English. For me, this came as something of a surprise since

never in my life have I actually witnessed any teacher using proverbs in English lessons.

The remaining respondents are divided into one group of teachers who are not sure (7.2%);

and those who have never experienced the use of proverbs in the English lessons (27.2%).

Setkal/a jste se nékdy s vyukou/vyuzitim pFislovi pfi hodiné AJ?

125 odpovédi

® ano
@® ne

@ nevim
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The next question was again very surprising since almost 53% of the respondents claim they
use proverbs in their lessons of their own accord. However, the possibility should be borne
in mind of some respondents ticking more proverbs or other options than they would do in
a different situation; trying to look like better teachers because they might feel a bit of
a discomfort not knowing or not using proverbs in their lessons since they believed they
should use them to be better teachers. The rest is divided into a group of 25.6% respondents
who admitted that they do not include proverbs in their lessons at all; then the group of
19.2% of all the 125 respondents who ticked the answer that they use proverbs, since there
is sometimes a proverb in the coursebook they have. The rest which are 3 people (2.4%)
answered that there are proverbs included in their educational plans, so they use them.

For clear overview of the results see the following graph.

Pouzivate Vy osobné pfi vyuce AJ nékdy pfislovi?
125 odpovédi

@ =no, mame to zahrnuto v SVP /
tematickém planu

@ zno, obéas je néjaké v uéebnici
ano, ze sve iniciativy

® e

Concerning the examples of use of proverbs given by me, overall more respondents agreed
(40.8% think this usage is suitable, and 38.4% believe it is very suitable) than disagreed
(three people thought it rather not suitable and one person answered that the usage is
absolutely unsuitable). Almost 18 % of the respondents chose the answer of ‘I don’t know /
1 am not able to assess’.

Also, respondents’ willingness to use proverbs if they were provided with appropriate
supporting materials appears to be mostly positive since 76% would be interested in using
proverbs. The number of respondents who are not sure is 25. There are two teachers who
responded they would rather not use them even when provided with such materials; and three
people who would never ever use proverbs in their lessons at all.

The next question concerned the most appropriate age category to teach with the help of
proverbs. Respondents mostly recommended secondary schools (106 votes), lower-
secondary schools (88 votes) and language courses for adults (86 votes); other schoolings

were right behind — universities (68 votes), ‘vy$si odborna skola‘ (55 votes) and hobby
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language clubs (53 votes). The lowest number was for nursery / kindergarten (6 votes).
For clear details see the following graph. One of the respondents (a woman, age: 20-24 years,
teaching experience: 1-5 years) commented on the appropriateness of using proverbs;
she suggests using them according to learners’ acquired level of English. Her comment says:
‘Na 2. stupni ZS to dost zdlezi na tirovni. Za mé jsou vhodna od iirovné BI (véetné)’.

Pokud byste si mohl/a vybrat, na jaké Urovni byste pfislovi vyuzil/a? (bez ohledu na Vasi kvalifikaci)
125 odpovedi

MS

1. stuperi Z$

2. stupen zZs

s$

vOo$

V8

zajmové krouzky

jazykoveé kurzy pro dospélé

16 (12,8 %)

106 (84,8 %)

55 (44 %)
68 (54,4 %)
53 (42,4 %)

86 (68,8 %)
jazykove kurzy pro déti 34 (27,2 %)

26 (20,8 %)

doucovani
Na 2. stupni ZS to dost zalezin...

0 25 50 75 100 125
More than 93% (117 people) of the teachers agree with the inclusion of proverbs in standard
English lessons and only eight people out of 125 respondents are against it. I asked (via a
subsection which was explained earlier in the section of Procedure) these eight respondents
to pick other variants where they would rather include proverbs; there was a possibility of
ticking more than one answer. All eight agreed on adding this topic to a language course for
adults; six of them ticked also ‘a school’s elective course focusing more deeply on
the English language’; two of these people also chose language courses for children, and one

of them chose tutoring lessons for children.

The comment section gathered together 14 notes from the respondents: seven of them were
purely positive, supportive and showing interest in the topic; three of the comments stated
how they personally approach the topic of proverbs in English; others were neutral or merely
asking to be informed later of the results. One respondent’s comment indicated she had
misunderstood the aim to use proverbs as tools to explain the grammar etc. She thought I
want to teach proverbs as phrases and examine the knowledge of proverbs; she complained
about the education being disrupted and delayed by the COVID-19, which served
an argument for her to oppose integrating proverbs in primary and lower-secondary schools’
educational plans. She then suggested that it would be much better to teach proverbs at

the higher level in secondary schools. Several respondents were grateful for me reminding
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them of proverbs usage in teaching and stated how, after completing my questionnaire, they

are now more motivated to use them during their own lessons.

There are a few ideas that might prove useful while creating a questionnaire to continue such
research in the future. First of all, I would suggest asking the respondents two questions for
more detailed data. The first question would be a complementary one to a question
‘Pouzivdate Vy osobné pri vyuce AJ nékdy prislovi? = ano, mdme to zahrnuto
v SVP/tematickém pldanu = ano, obcas je néjaké v ucebnici = ano, ze své iniciativy =ne’ — for
those who answer ‘ano’ to write in what way they use proverbs in teaching English (there
would be a few options given, plus an option Jiné’ where they could write their own way
of using proverbs if they have any); and if there are proverbs in the course books they use,
to write the name of the book(s). The second question would be what Cohen et al. (2007)
recommend, namely asking what skills or knowledge in particular they think could be
suitable to teach with the help of proverbs. There could be a linear rating scale for them to
choose the suitability and appropriateness of each of the areas.

See the example:

Jak vhodné Vam pripadda vyucovat ndsledujici oblasti ve vyuce AJ za pomoci prislovi?

vyberte na Skale nasledovné:

(1)velmi vhodné (2)vhodné (3)nevim/nedokazu posoudit (4)nevhodné (5)naprosto nevhodné

OBLAST 1 2 3 4 5
gramatiku o o o o o
slovni zdsobu o o o o o
Cteni s porozuménim o o o o o
psanti (tvitrci psani) o o o o D
kulturu a redlie o o o o o
mravni hodnoty D o o D o
Jiné: o =} o o o

There is one more thing to consider, namely dividing the question ‘Myslite si, Ze je vhodné
pouzivat prislovi pri vwuce AJ, napr. jako vidite niZe?’into two parts, , so as to differentiate
between primary and lower secondary schools (‘na ZS’) on the one hand and, on the other,

middle schools (‘na $S”). This modification would enable a comparison teachers’ opinions
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regarding the use of the exercises mentioned there. This suggestion was made by one of

the questionnaire respondents in an additional comment.

I am aware of the limitations of my research. It must be considered that the participation in
the questionnaire was voluntary and so only those teachers who wanted participated. We
should, therefore, assume that respondents were motivated by the title of the questionnaire,
were curious or like proverbs. Larger scale research might reveal more teachers who are less
enthusiastic about using proverbs. Any future survey could be conducted on a bigger scale
(as proposed earlier) to enable the collection of much more data from more teachers of
English than this one. However, the survey included in this thesis clearly shows the interest

of teachers in using proverbs in the process of teaching English as a second or third language.
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3.2.2 RESULTS OF THE TESTING

Both tests were given to 15 learners in total. The results show that except for one case, after
the use of proverbs in teaching English, learners managed to improve both their grammar
and vocabulary. There are 14 learners who showed an improvement on average of 6.9%
(5 points). The subjects under the test mostly performed better in task number 10, which was
testing the vocabulary of house chores: the average score is 1.5 point greater than before;
likewise in task number 35, testing the knowledge of gradable adjectives (the creation of base
forms, comparative forms and superlative forms of regular and irregular gradable
adjectives), the average scored points is 1.5 points better than in the pre-tests. Another task
where the learners scored noticeably more points than in the pre-tests was task number 4, in
which subjects were to translate forms of English adjectives into Czech (task on vocabulary):
here the average score is 1.4 points higher than in the pre-tests.

There were also two subjects present during the testing whose mother-tongue is not
Czech; therefore, they were not able to fulfil perfectly the four tasks where a knowledge of
the Czech language was required. The teacher allowed them to use English in explaining
the meaning of proverb in the 13™ task. Despite the language barrier, both girls would pass
the test (neither of them would receive a fail grade). There was a sign of more confidence in
the language of the Ukrainian girl who skipped the task number 12 (matching proverbs in
English to their Czech equivalents) in the pre-test but completed it in the post-test while
making only two mistakes. The overall improvement of the girl from Ukraine is 12%.
This growth means that proverbs can help not only teach English but Czech too.

One of the tested learners — a native Czech— scored worse in the post-test. She lost
1.5 points compared to the pre-test. There may be several reasons why this girl scored more
points in the pre-test, such as personal problems, momentary mood, etc., but it could also be
the evaluation of the 13™ task (see the section on Procedure). Nevertheless, the points
difference between her two tests is neither significant nor alarming.

After the grading and evaluation of the tests, the most problematic parts appear to be
the third person singular in the 9™ sentence in task number 11 (which was correctly written
only in one case out of 30 tests) and irregular gradable adjectives little and far and their
forms in task number 5. I also noticed that most of the learners did not know the adjective
wise in the fourth task (translation) in the pre-test. However, after the worksheets had been
completed, the learners did much better in the post-test involving the same word, which is

a clear sign that proverbs may teach learners new vocabulary.
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The maximum possible points total was 72. On average, the learners scored 56 points (78%)

in the pre-test and 60.5 points (8 %) in the post-test. The minimum score was 32 (44%), and

the maximum was 70.5 (98%). In the post-test, none of the learners scored fewer than 56%

of the total 72 points. Detail of the results are shown in the table below.

SUBJECT | NATIONALITY | GENDER | SCORED POINTS | SCORED POINTS RESULT
PRE-TEST POST-TEST

1 Czech female 59 57,5 -2 %
2 Czech female 61,5 68 +9 %
3 Czech female 52,5 58 +8 %
4 Czech female 66 70,5 +6 %
5 Czech female 53 59,5 +9 %
6 Czech male 61 64 +4 %
7 Czech male 64,5 66 +2 %
8 Czech male 61 68 +9 %
9 Czech female 63,5 66,5 +4 %
10 Czech female 53,5 61,5 +11 %
11 Czech female 64 66,5 +3 %
12 Czech male 54 55,5 +2 %
13 Czech female 49,5 61,5 +16 %
14 Ukrainian female 32 40 +12 %
15 Moldovan female 44.5 45 +1%
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CONCLUSION

As stated at the beginning, the aim of this diploma thesis was to test the following
hypotheses: first, that pupils at the lower secondary school of MZS Kdyné are not aware of
proverbs in the English language; second, education with the use of proverbs is enriching
and helps learners gain knowledge of the language; and third, teachers of the English
language are interested in teaching with proverbs and willing to use them in their lessons.
To test the hypotheses methods of observation, testing and a survey have been used.

The learners at MZS Kdyné generally do not know proverbs in English. Nevertheless,
after a brief introduction, they were able to find some proverbs by ‘translating’ a few of those
they know in Czech that are identical in English (e.g., Lepsi pozdé nez nikdy = Better late
than never, Ldska je slepa = Love is blind, Nikdo neni dokonaly = Nobody is perfect). Given
an exercise or a task offering Czech equivalents to match to proverbs in English, most
learners are able to match them correctly based on similar vocabulary. Some of my pupils
even recognised there are proverbs in English and Czech sharing the same stylistic features,
albeit they, as 8" grade students at lower-secondary level are not yet able to name these
precisely; however, attentive pupils identified some kind of similarity in them, and were thus
able to match them together even if they did not understand the whole proverbial phrase.

The 8™ grade students at the lower-secondary school in Kdyné completed the post-
test with an average improvement of five points. Proverbs thus can be used while teaching
children not only grammar but also vocabulary in the English language, since proverbs are
able to enhance learners’ knowledge. Taking into consideration results of the testing,
it seems that teaching vocabulary with the help of proverbs is more effective than it is in
the case of grammatical phenomena (or at least teaching gradable adjectives). Based on my
observations, the children reacted mostly positively to the usage of proverbs in English
during the lessons since it represents an interesting insight into the culture and life of
English-speaking nations.

The overall results of the questionnaire show that the vast majority of the teachers
are willing to use proverbs in their lessons. Some of them already do use them when they
teach English. Except for a couple of the teachers, they would also be willing to include
teaching with the help of proverbs in their everyday lessons. The majority of
the questionnaire’s respondents agree with adding proverbs to curriculums as a part of

standard English lessons at schools. They further consider the usage of proverbs most

56



CONCLUSION

suitable for students and pupils at secondary and lower-secondary schools and in language

courses for adults.
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Appendix 1: Test

Pre-test and post-test Name:

1. Choose the adjectives from the table to complete the sentences:

the tallest | more interesting faster better younger
1) My sister is at cooking than me.
2) The Empire State Building once was building in NYC.
3) Ferrari F8 is than Hyundai i30.
4) Harry (38)is than his brother William (40).
5) Ithink that history is than geography.

2. Underline the correct form of adjective:

1) My friend is way cooler / the coolest than you!

2) This year’s holidays are boring, I liked the last more / the most.

3) Ichose the red skirt because I liked it more / the most. The other skirts were too long.
4) My mom is better / the best in the world.

5) Ted is cleverer / the cleverest of all boys in the class.

3. Match the sentence together:

1) Seas are usually larger a) than me.

2) My brother is 15, he is older b) on Earth?

3) Cows run faster c) than most of the people.
4) Do you know which animal is the slowest d) than yesterday.

5) This day is better e) than lakes

4. Translate the adjectives in Czech:

1) further- 6) faster -

2) the smallest - 7) the largest -
3) wise- 8) prettier -

4) more interesting - 9) older-

5) funnier - 10) the heaviest -
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5. Complete the table with correct forms of adjectives:

good

intelligent

high

the smallest

the least

lucky

big

further

late

difficult

greater

bad

the hardest

easy

wise

6. Complete the sentences with the correct form of adjectives:
1) The red bag is (cheap) than the green one.
2) Everyone knows Europe is (small) than Asia.
3) My little cousin is only two months. He is

(young) in our family.

4) Susan has (loud) laugh! I can hear her from the outside.

5) We can’t afford this cartoo —it’s as

7. Circle the wrong 8. Circle the wrong
form of adjective: form of adjective:
a. nicer a. safer a
b. usefuler b. more boring b
¢. more creative c. the hungriest c
d. less d. sader d

(expensive) as the other car.

9. Circle the wrong
form of adjective:

. most

. more prouder

. more modern

. newer
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10. Translate the house chores to English:

1) vytirat podlahu —
2) vysavat —
3) jit nakupovat —
4) stlat postel —
5) prostirat stil —
6) uklizet pokoj —
7) utirat prach —
8) vafit obéd -
11. Complete the words from the table to the text:

wash take out do
water feed do
sweep fold do
1) Oh, I really must the plants! They’re dying!
2) My mother always has to the laundry in our house.
3) Inever the dishes. We have a dishwasher.
4) My brother hates to the trash.
5) Jessica has to the gardening with her father.
6) the floor, please. There are crumbs and dog hair everywhere!
7) Canyou the dog, please? It’s hungry.
8) Why don’t you your clothes? Now I have to iron it again!
9) Chris the ironing because I can’t do it.
12. Match the proverbs in English to their Czech equivalents:
1) To kill two birds at one shot a) Sejde z o¢i, sejde z mysli
2) It’s raining cats and dogs b) Mnoho rukou, malo dila
3) To carry coals to Newcastle c) Zabit dvé mouchy jednou ranou
4) Out of sight, out of mind d) Nosit dfivi do lesa
5) Too many cooks spoil the broth e) Padaji trakafe

13. Choose one of the proverbs, underline it and explain (in Czech) what it means:

Look not a gift horse in the mouth / You can’t teach an old dog new tricks / Don't judge a book by its cover
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Pre-test and post-test

QUAIECT 13
Name: T

1. Choose the adjectives from the table to complete the sentences:

L the tallest

L more interesting I faster l

better |

younger J

I My sisteris __fe//¢y at cooking than me.
2)' The Empire State Building once was _the {allesd  building in NYC.
3)" Ferrari F8is __ [acder than Hyundai i30.
5 /,5 4)' Harry (38)is __ 4ou nger __ than his brother William (40).
—_ 5)! 1 think that history is _mop¢ inleres|i-than geography.

™
2. Underline the correct form of adjective:
1)/ My friend is way cooler / the coolest than you!

2)1 This year’s holidays are boring, I liked the last more / the most.
3[) 1 chose the red skirt because I liked it more / the most. The other skirts were too long.

4)! My mom is better / the best in the world.

5)1 Ted is cleverer / the cleverest of all boys in the class.

415

3. Match the sentence together:
{ 1) Seas are usually larger
4 2) My brother is 15, he is older
4 3) Cows run faster
4+4) Do you know which animal is the slowest
45) This day is better

5[5

4. Translate the adjectives in Czech:
1)0 further -
2){ the smallest - nejmens |
3)0wise -
4)()more interesting - % Wj"“k‘li)‘"]’
5)4 funnier - vhipne 3y

6 [10

a) than me.

b) on Earth?

c) than most of the people.
d) than yesterday.

¢) than lakes

6)f faster - rochle i f

7)o the largest - m;;'e'r’s‘('
8)/ prettier - hezg)

9)4 older - sarg ('

10 b et

313 (1te)

6l R5% D6 ypseers

—

Pre-test and post-test Name:

1. Choose the adjectives from the table to complete the sentences:

uhc tallest l more inlere:ling ] faster l better l

younger

|on
x
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1)1 My sister is 4{% at cooking than me.
2)1 The Empire State Building once quilding inNYC.

3)! Ferrari F8 is M than Hyundai i30.

4)1 Harry (38) is than his brother William (40).

M‘L
{) 5) 1 think that history ism‘“‘éu,@an geography.

2. Underline the correct form of adjective:
1)4 My friend is waycooler)/ the coolest than you!
2)4 This year's holidays are boring, I liked the lastniore/ the most.
3)41 chose the red skirt because I liked it more /dhe mostThe other skirts were too long.
4)/ My mom is better / n the world.
5){Ted is cleverer Cihe cleverestof all boys in the class.

3. Match the sentence together:

1 )1 Seas are usually larger a) than me.

2){My brother is 15, he is olderg, b) on Earth?

3){Cows run faster & .~ ¢) than most of the people.
4)4Do you know which animal is the slowesl,& d) than yesterday.

5)This day is better o ¢) than lakes

4. Translate the adjectives in Czech:

1)0 further - 6] faster W N
2)/ the smallest - ” 7)()the largest -/t?ié&«’
3)Owise - sl = < 8)/ prettier - o

9) older - 540"

4)/more interesting W B
>3 10) the heaviest -Ay@ =
1

5) funnier -W";KA

(1(¢) ‘S&

I'T xipuaddy

SUUIDI] OM] fO 1531-24J
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5. Complete the table with forms of adjectives:

o beHew the best 1
———— morc (ielligend | the mosd inlell;gqn 44
e highe e highesd 4
the smallest 4
swaller
LiHle lets the least 0
lu‘fky mov@ _ Lucy i oo the  most Jucwiglf O
big bigae, e Liﬂsesl 1
far further the furthast 0
late (ader the  lades] 1
difficult meve difficul} the ™ i e | 1tk |1
Gread e {he  greatesd 1
bed wovs € the worst 1
"am‘ M[dmr o 4
) gasicn the easiesd 1
wise Wiser Ko wicest 0
4 |15
6. Complete the sentences with the correct form of adjectives:
1)! The red bagis __ chcapev (cheap) than the green one.
24 Everyone knows Europe is ___sma [l¢v (small) than Asia.
3)4 My little cousin is only two months. He is he 9 (young) in our family.

4y Susan has {le Jougles ] (loud) laugh! I can hear her from the outside.

5— {6 5)| We can't afford this car too— it’sas __expe9s/12 (expensive) as the other car.
7. Circle the wrong 8. Circle the wrong 9. Circle the wrong
form of adjective: form of adjective: form of adjective:
a. nicer &mﬂ”!ﬂ a. most
b. more boring Cbh. motepm@)
¢. more creative c. the hungriest ¢. more modern

d. newer

d. gader>

N 1/

1 /1

lfs) M5

5. Complete the table with correct forms of adjectives:

ool LLZ. AL ed ]
mlc:il;icm ’“:2““4'//;, LA o LR 1
2 e Ladoey 1
e the mallest 1
—Mm < “”"‘\‘ /the least Q
- lucky ‘ i
big u
——%ﬂél %M é%ﬁm« 05
ate
difficult ;

i 15

6. Complete the sentences with the correct form of adjectives:
(cheap) than the green one.

1)/ The red bag is

2)4 Everyone knows Europe is

3).4My little cousin is only two months. He is,
(loud) laugh! I can hear her from the outside.

4)/ Susan

7. Circle the wrong
form jective:
a. nicer
@ usefuler more usifu\
¢. more creative

@ less
ol

8. Circle the wrong
a. safer
b. more boring
(@ the hungriest
@ sader Sadider

o

(small) than Asia.

(young) in our family.

5)(OWe can’t afford this car too - it’s W‘”&_ (expensive) as the other car.

9. Circle the wrong
form of adjective:
@ most
() more prouder
¢. more modern
d. newer

“ off

(2/¢) S8

SADIANAddY



10.
Translate (he house chores 1o English:
- 10. Translate the ho 10 Engli

10 vytirat podiahy '
2h vysdvat — r 1)4 vytirat lahu —m‘?‘ %‘

3N it nakupovat — 99 shopping Z)Qi'ysa\m
4)) stlét poste] Mjit nakupovn( -

5)0 prostirat stal — 4)! stlét postel — %
5) prostirat stil el /44

6)0 uklizet pokoj —
6)/ uklizet pokoj —

J) ! iy 7) Gutirat prach —
7)0Outirat prach —
6,,5 /% ﬂhvaﬁlo:éd—eav[%w

8)4 vafit obéd - ooy Juncl,

11. Complete the words from the table to the text:
oo
11. Complete the words from the table to the text:

wash take out do

- feed do wash take out do

Sweep e fold do water feed do

1)QOR, I really must M; the plants! They're dying! sweep fold do
1)/ Oh, I really must _z.xa_Ze~ the plants! They’re dying!

2)4 My mother always has lo dc the laundry in our house. ; "
3)4Inever _wasl, the dishes. We have a dishwasher. 2){ My ys has to ‘o(or‘ _~_the laundry in our house.
3) Inever Zsagd _the dishes. We have a dishwasher.

05 4)¢My brother hal@;o/ml[_ the trash. SR —
5)0Jessicahasto " oo _the gardening with her father. Y A =
G)OML{&“W il Mmmbsm':;mw et 5) Jessicahasto __ ofe_ the gardening with her father. .
e y o ¢ Ty Woexo: 6y Lusez g the floor, please. There are crumbs and dog hair everywhere!
7)2Can you _féake ou t the dog, please? It’s hungry. 7)4 Can you dog, please? It’s hungry.
’)i“:*’ ‘ (1 8)0 Why don’t you _[=ldl your clothes? Now I have to iron it again! 8)/ Why don’t you your clothes? Now I have to iron it again!
9)0Chris __olocs the ironing because I can’t do it. f‘_ / O’ 9)4 Chris ﬁz the ironing because I can’t do it.

- 12. Match the proverbs in English to their Czech equivalents:

12. Match the proverbs in English to their ivi
1)/ To kill two birds at one ) Sejde z o&i, sejde z mysli

1y To kill two birds at one shot a) Sejde z o&i, sejde z mysli
2)4 It’s raining cats and dogs b) Mnoho rukou, malo dila 2)4It’s raining cats and do, ) Mnoho rukou, mélo dila
3)4 To carry coals to Newcastle ¢) Zabit dvé mouchy jednou ranou 3)4 To carry coals to Newcastle-. )= Zabit dv& mouchy jednou ranou
4) Out of sight, out of mind d) Nosit dfivi do lesa 4)4 Out of sight, out of mind”~ NOSif dfivi do lesa
5 ‘5 5) 4 Too many cooks spoil the broth ¢) Padaji trakafe é—/g 5) 4 Too many cooks spoil the bro! ¢) Padaji trakafe
et
13. Choose one of the proverbs, underline it and explain (in Czech) what it means: s
Look not a gifi horse in the mouth / You can't teach an old dog new tricks / Don't judge a book by its cover ¥ P 4/ / 7~
Nikdy nesud ¢lovcka, podlle
folno*”m vy Percley
1|2
(3/6) s&

- (3/¢) $13

SAJIANAddY



N
: 0
/0 Qa0 Ul Mg [ b 9%
0 A2b. 169, ” % o (N 4 o
“ s [3. 85 Dl : Q@72 W SUBIELT &
—= SUBNECTAY
Pre-test and post-test H
Pre-test and post-est _ vome: SR e-test and posttest a
. 3 jecti the table to com; ! ntences:
adject m the table mplete 1
the tall i i
l the tallest T more interesting I faster better I younger I [ o I o disadiges. I — 1 Wi 1 g ]
e . 1)+ My sister is _¢e dd0 ¢ at cooking than me.
1) My sisteris __ Lediey at cooking than me. 2)(The Bapive Stete Buildi APPEp T
1The Empire Stat ilding in \
2) The Empire State Building once was _fhe dalle<) _building in NYC. A 56 S .
3)F " then Hyundai 130 3)4 Ferrari F8 is than Hyundai i30.
. 'Hemn 8 |‘s fastey u;nn h..yu: ‘lhl A £ /[_ 4)/Harry (38) is % than his brother William (40).
—Jounger am (%0)- /h : 4 . /
5 ’6 ; ".W( - ot el 23 SMankmlMOWBmMmsmphy.
s 5) 11 think that history is _movc _indyec]i- than geography.
e
2. Underline the correct form of adjective:
. " e ' B
2 Underline the comeet form of adjestive: - .eco { - 1) My friend is way @GGIE# the coolest than you!
1] My Mot s ey sunley /e anslont fhan. youl 2)7 This year's holidays are boring, I liked the lastGore Pthe most.
2)4 This year’s holidays are boring, I liked the last more / the most. 3571 chons the vadshiit boseaes LN “km/ other skirts were (00 long.
3)01 chose the red skirt because I liked it more / the most. The other skirts were too long. 4) My mom is bester in oy
lf { 5 4)( My mom is better / the best in the world. g /‘ f,‘ 5)| Ted is cleverer f all boys in the class.
- 5)4 Ted is cleverer / the cleverest of all boys in the class. e
3. Match the sentence together:
3. Match the sentence together: 1)/ Seas are usually larger € a) thanme.
1){Seas are usually larger - 2)My brother is 15, he is older & b) on Earth?
2)(My brother is 15, he is older b) on Earth? 3){Cows run faster € ¢) than most of the people.
3) Cows run faster Q) Somment ol prople. 4)/Do you know which animal is the slowest . d) than yesterday.
4){Do you know which animal is the slowest d) than yesterday. 5)/This day is better o ¢) than lakes
5);This day is better ¢) than lakes 3 / h
'
5 r ' 4. Translate the adjectives in Czech:
4. Translate the adjectives in Czech: 1)/ further - ol¥

g [A0

1) further -

2){ the smallest - nejme 3

3)f wise - woudvey )
4)( more interesting - (vc) Zajimave i1
51 funnier - iphe g

6)f faster - ﬁck‘(j;;
7)0 the largest - ne3&iva s
8)4 prettier - hez y
9)folder - claes

|0)1|he heaviest - e €|

(4/e) 13

6)1 faster - W 2
2)/ the smallest - 7) the IugesW‘
3)4 wise - v 8) prettier - b

4) {more interesting - /z%w,.’ o~ .j' P 9)/ older -M'
3 e 10) the heaviest //u,{. g

S funmer/,u,,&a«m?,~

(4fe) QR

7’1 xipuaddy

SI2ULIDI] OM] 2UIDS 21} JO 152]-1SO]

SAD1ANAddY



5. Complete the table with correct fo f adjectives:

. . Jedker the begd
intelligent Vo daledindi the mest ""k”’f
gk T the _highesd
:wa” s»..: " the smallest
& }l“'t less -
":“Y Likise he Inceiest |4
ig :
%er {he. b:‘t}}ae_s# 0'1
- - la}(y '#7( In d¢s I 1
s more  dilPiguld the med difficult |4
reat groster the aveates? 1
- e * | I s 95
haod hacdey S—— 1
b ersicy the cagies 4 9
s wisey the  wisest 1
6. Complete the sentences with the correct form of adjectives:
1) The red bagis __cheapew (cheap) than the green one.
2) , Everyone knows Europe is __smalkv  (small) than Asia.
3) { My little cousin is only two h Heis“W”} (young) in our family.
4)4Susan has the loudes]  (loud) laugh! I can hear her from the outside,
5)0We can’t afford this car too - it’s as %ﬁ expevsive(expensive) as the other car,
7. Circle the wrong 8. Circle the wrong 9. Circle the wrong
form of adjective: form of adjective: form of adjective:
a. nicer a. safer a. most
b. @sefuler) b. more boring @
c. more crealive c. the hungriest ¢. more modern
d. less d. (Sader d. newer
411 1/ 41
(516) 13

5. Complete the table with ¢ t forms of adjectives:

good

intelligent

high 4 o
Py :
,é;( the least
lucky

bi 4 .
g octhax Ll oed

fan

o late ’MV ﬁ é :
difficult
- b.fL A,

§E 2
e R R e
S0

ﬂg//aé‘

l){Theredbagis_M(chmp)lhanthemom.

2) Everyone knows Europe is M (small) than Asia.
3); My little cousin is only two months. He is (young) in our family.

4)4 Susan has ud) laugh! I can hear hgr from the outside.
5)()We can't afford this car too - it’s as nsive) as the other car.
7. Circle wron 8. Circle the wrong 9. Circle the wrong
a. nicer a. safer a. most
usefuler b. more boring @mon prouder
¢. more creative @ the hungriest ¢. more modern
d. less @ sader cacder d. newer

4 [y o /1 1/f W

SADIANAddY



10. Trans, lish:

1y anralpodlahu- Se§ the fhoe
20 vysivat - Togace

3N jit nakupovat — a0 5\\0W| ng

4)4Suﬂlpostel—mm‘_( x beol

5)) prostirat stdl —
6)4 uklizet pokoj - c|¢%f\ PR room
" 7)0 utirat prach — .
o {(Z 8)/ vafit obdd - <oy hinck
11. Complete the words from the table to the text:
wash take out do
water feed do
sweep fold do
1)y O, Treally must /o<y _the oianis! They're dying! 7,
2)4 My mother alwnymlhe laundry in our house.

3)y Imever _wosh

the dishes. We have a dishwasher.

4)/ My brother hates to :h.zs ow\ the trash.

5)71Jessica hasto _feeq| the gardening with her father.

6)/ Swees the floor, please. There are crumbs and dog hair everywhere!
7)4Canyou__ fced the dog, please? It’s hungry.

|
=a

l0.

‘)4 vytirat podlahu — 4
2) vysavat - o/ #/»;Z,““f z
3)1 jit nakupovat —

4)/ stlit postel — /»\o./-

5)/ prostirat stil -M%M

6)/ uklizet pokoj —

7)1 utirat prach - olo_Z/4. M,, 3
8)/ vafit obdd M cok lh f

\! the tal text:

wash take out do
water feed do
sweep fold do

1)1 Oh, I really must ;0 £~ the plants! They're dying!

2)4 My mother always has to a& the laundry in our house.
3)1 I never _AML the dishes. We have a dishwasher.

the trash.

4), My brother hates to,

5), Jessica has to & the gardening with her father.

6)/ imf__ the floor, please. There are crumbs and dog hair everywhere!
7)Can you the dog, please? It’s hungry.

8) 1 Why don’t you your clothes? Now I have to iron it again!
9y“Chrts ot _the ironing because I can't do it

a) Sejde z odi, sejde z mysli
b) Mnoho rukou, mélo dila

N ‘ C{ 8) 4Why don tyou_fPold your clothes? Now I have to iron it again! o . i " . .
25 Aot the ironing because I can't AT b Y-
— 99% - —— u:e mal - 1)/ To kill two birds at one shot C)
3 verbs in English to their C " ” .
- A . 2 2), It’s raining cats and dogse)
1)f To kill two birds at one shot a) Sejde z oti, sejde z mysli

3), To carry coals to Newcastle J)

¢) Zabit dvé mouchy jednou ranou

2)1t's raining cats and dogs W Wil st dh 4)4 Out of sight, out of mind &) d) Nosit dFivi do lesa
3), To carry coals to Newcastle ¢) Zabit dv& mouchy jednou ranou —/5: / ; 5)» Too many cooks spoil the broth /Q ¢) Padajl
4)4 Out of sight, out of mind d) Nosit dfivi do lesa
5 !} 5)4Too many cooks spoil the broth ¢) Padaji trakafe R T —

13. Choose one of the proverbs, underline it and explain (in Czech) what it means:
Look not a gift horse in the mouth / You ran't teach an old dog new tricks / Don't judge a book by its cover

"‘Kdy nesudf” o/ovc)&n, '
Kwili vehkdky nebo toho 217

\\N( vy ro‘da

45 15 VAV

(6/6) u3

You can't teach an old dog new tricks / Don't judge a book by its cover

(v1¢)

SHDIANEddY



APPENDICES

Appendix 2: Worksheet no. 1 — Adjectives in Proverbs

WORKSHEET no.1 - Adjectives in proverbs, gradable adjectives

Task:

Find adjectives in the proverbs, underline them and write all their forms into the table.
If your need help, some of the forms are in proverbs too. There are 18 adjectives.

PROVERBS
1. ‘The end is the most difficult of all’ 11. ‘The darkest place is under the candlestick’
2. ‘A cold hand and a warm heart’ 12. ‘Better late than never’
3. ‘Itis better to be born lucky than rich’ 13. ‘Easy come, easy go’
4. ‘Better be alone than in bad company’ 14. ‘The further, the harder’
5. ‘The biggest fools have the best luck’ 15. ‘Easier said than done’
6. ‘Old dogs will learn no new tricks’ 16. ‘The first step is the hardest’
7. ‘A good name is better than riches’ 17. ‘Bad news travels fast’
8. ‘The greater the tree, the harder the fall’ 18. ‘Older and wiser’
9. ‘The greatest talkers are the least doers’ 19. ‘Laughter, the best medicine’
10. “Every man is his own worst enemy’ 20. °A great talker, a great liar’
TABLE
BASE FORM COMPARATIVE FORM SUPERLATIVE FORM
difficult more difficult the most difficult




APPENDICES

Appendix 2.1: Worksheet from ‘Internet Second Language Collective’ (islcollective.com)

1. Write the adjectives in brackets in the Comparative form.

| ® a) John Lennon was (OLD) ______ Paul McCartney.
‘ ‘ b) Some people think the Met is (GOOD) the Louvre.
c) Eric was (AFRAID) in Harlem in the Subway %
. B d) Cats are (NICE) dogs.
e) Cartoons are (GOOD) music programmes.
'. f) The Empire Stateis (BIG) ________________ the Chrysler Building.
‘ g) Barcelona is (SMALL) Madrid, but (BIG)
' . Valencia.
|
§ 2. Write the adjectives in brackets in the Superaltive form.
‘ a) Samantha is the (PRETTY) ____ girl that Paul has ever met.
' b) I think that King Kong was the (BAD) film ever!
. ¢) Mounth Everestisthe (HIGH) ____ mountain in the world.
d) Our English teacher is the (GOOD) teacher ever!
' ' e) My room is the (CLEAN) room in my house.
f) Ron is the (CLEVER) person I've ever met.
g) The Millenium Star is one of the (EXPENSIVE) diamonds in
. . the world.
' 8 3. Write the sentences in the correct order.
‘ a) are / than / faster / Cars / bikes.
l b) interesting / is / than /more / History / Maths.
4] " c) than / is / exciting / New York / Albany.
d) than / funnier / Comics / magazines / are
e) Japan / expensive / the / country. / is /most
. ‘ 4. Complete the table. Pay attention and don't forget than or the. . ‘
.‘ ADJECTIVE COMPARATIVE SUPERLATIVE ..‘
Good
. Nicer than )

. ‘ The most annoying . .

, Cheaper than
’ . Expensive

Bad

. Bigger
. The tallest
Prettier
. g [Fast
Happier
. i The smallest
Sadier

. " Boring
se¥P P ep e 9y Y e

ow » ® v g TN
Pa® "o ga 00 °ae o aane ©


http://islcollective.com
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ion

Worksheet no. 2 — Reading Comprehens

Appendix 3

WORKSHEET no. 2 - Reading, headlines
Task: Read the texts and choose a proper headline (proverb) from the table that suits each
of the stories. There are three stories and more proverbs — some of the proverbs are extra.

STORY
NUMBER

PROVERB

MEANING

Too many cooks spoil the broth

= if there are too many people doing the
same thing, it will not be good

Extremes meet

= opposite qualities have much in common

Actions speak louder than words

= how people act is worth more than what
they say, it is always better to do
something than just talk about it

The darkest place is under the candle stick

= people often don’t see what happens
right in front of them because it is too
close to them and they think they would
see it so they do not pay enough attention

= the people that know very little or
Empty vessels make the greatest sound
loudest of all

nothing usually speak the most and the

Look not a gift horse in the mouth :
that were given to us

= we shouldn’t inspect or criticise things

STORY 1: Once upon a time, there was a very brave and cheeky thief. One day,
he woke up and felt bored. He decided to steal something completely alone.
So he did, he stole a car. But it wasn’t just a regular car, it was a police
car! He wanted to do something special so he stole it right in front of the
police station. The biggest surprise is that he left the place with the stolen
car completely unnoticed. Nobody noticed him taking the car so he drove home.
The police found the thief later that day thanks to the GPS locator that is
in every police car.

STORY 2: “Congratulations! You just won two concert tickets!" Did this ever happen to you? Let us
know in the comment section.

Today we share with your a story about a ticket winner Alice Shepherd. Alice won a voucher for two tickets in
an online quiz. The voucher was sent to her e-mail address with the note saying that she has to print it and
take the voucher with her to the concert and it will stand for two valid tickets. Alice printed he voucher, took
her friend and went to see the concert. When they enter the music hall, they gave the security man their
voucher. The security man exchanged their voucher for two tickets with the sector and seats on it. Alice and
her friend thanked him and went further to first go to the toilet before the concert starts. When they met in
front of the toilets after, they took a look at the tickets and their seats and couldn't be more surprised. Their
seats were the highest and the most distant places to sit. They neither saw what was happening on the stage
nor they heard the music clearly. Alice told us that she wasn't disappointed at all because the tickets were

free and now she knows what to expect the next time she wins something similar---

STORY 3: Hi, | am Nancy and | want to tell you my love story. One day, | met a
very handsome gentleman named Rick. He was really nice to me and we went for
a few dates. | immediately fell in love with him! We started dating but sadly, we
saw each other only on Friday’s evenings. He said he works for a huge American
company so he needs to be there all the time. We always had dinner together at
my place, talked a lot about his work. He was telling me all the time about taking
me somewhere for a few days trip but never actually took me anywhere. One
morning, when | was grocery shopping for our Friday’s dinner a random guy hit
me with a trolley so hard that | dropped all my stuff on the floor, he was so sorry
and offered me a lunch as an apology. | was confused but | said ok, he seemed
nice. He helped me with the groceries to my flat and took me to a very fancy
restaurant. We talked about everything and realised that we have so much in
common. He asked me to go to his friend’s wedding with him the next day. It was
crazy, we did not really know each other but | said yes again! On Friday evening
Rick texted me that he can’t come over to have dinner with me because of his
work, so | was alone. | went to the wedding the next day and | totally forgot about
Rick and | think | fell in love with Martin (the man | met in the shop). The day
after the wedding Martin brought me flowers and two theatre tickets... Rick called
me that day, talked only about himself for twenty minutes and then promised me
to take me out for a dinner some next time. | told him about Martin and that |
don’t want to wait my whole life for someone who doesn’t make enough time for
our relationship... Martin and | have been a couple for many years now, still so
madly in love. We go to trips every second weekend, dine out once a week and
care about each other so much. | am very happy that | made the decision in time.

Girls, don’t believe empty promises!
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Appendix 4: Worksheet no. 3 — House Chores Vocabulary in Proverbs

Worksheet — proverbs & house chores

1. Underline proverbs with house chores vocabulary:

Never say never; New broom sweeps clean; Mistakes are often the best
teachers; Don'’t cry over spilt milk; Sweep before your own door; A clean
hand wants no washing; Don’t wash your dirty laundry in public; Where
there’s a will, there’s a way; As you make your bed, so you must lie in it;
Fools grow without watering; Easy come, easy go,; Better one small fish
than an empty dish; Keep your thanks to feed your chicken (cat); An apple
a day keeps the doctor away; No matter how many chores you complete,
there are always more to be done; All gardeners know better than other

gardeners; Every day is not Sunday

2. Discuss the meaning of the proverbs above

3. Find the house chores words in the proverbs and write them in

phrases:
e.g. sweep — sweep the floor

4. Are there any other house chores you remember? Write them:




MODAL VERBS: can, could, must,
will, would, should, may, might

PRESENT - can
we know what we speak about,
that exact specified thing, it was
mentioned before, there is only
one of it in the area/world
2 PAST - could
singular & plural /
S / 5
\\
~ PRESENT - teach (I, you, we,
the they), teaches (he, she, it)
T PAST - taught ‘ .
, cow, donkey,
DEFINITE —_—n Porse, goat, shee
@ new tricks o
tiger, lion, elephant, zebra, hyena, el i o
meerkat, giraffe, hippo, wild boar, — , hamster, rabbit,
/ crocode, e, bear, snake o IR
stand before nouns ‘ oy ’

INDEFINITE

l

only
singular o

a = when the noun
starts with a consonant
(souhlaska)

i
g
/\ o
i,
/ T~
|

You can't teach an old dog new tricks

we haven't heard/mentioned it before,

some/any thing (not specified),
~random, there are more of these

things around us — one of them

-
~

an = when the noun

starts with a vowel
(samohlaska - a, e, i, 0, u)

S xipuaddy

$Y911) Mau Sop pjo uv Yovay J,uvd nof — dvpy puipy

SADIANAddY



FRESENEL T 9, 0 PAST - was, were

we know what we speak about,
that exact specified thing, it was
mentioned before, there is only

PRESENT - play (I, you, we,
one of it in the area/world

they), plays (he, she, it)

singular & plural )
4 PAST —played
the
, pig, horse,
PEFIHITE Pt snake, spider, bear, monkey, sn::wp, 9%'3‘, chicken
THE mice elephant, zebra, deer, wolf, #
squirrel, shark, dolphin,
/ panda, owl, eagle, kangaroo
stand before nouns o~
ARTICLES dog, parrot, rnbbn' it, goldfish
When the cat is away, the mice play =
INDEFINITE PETS
we haven't heard/mentioned it before,
T
- o are more of f
5.33\'.‘{« . L ra things around us - one of them CAT-M,;:G;}M e
st .
/ =g - .
! rat, hamster, Guinea pig tiger, lion, jaguar, cheetah, leopard
/
a-whenthenon SN
S a consonan -
(souhiaska) (samohlaska - g, e, i, 0, u)

9 xipuaddy

Avpd 2011 23 ‘ADMD $1IDD 2y} UIYA — dD Iy puIpy
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Appendix 7: The questionnaire
S
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Dobry den, jmenuiji se Karolina Loffelmannova a pfi mé diplomové préaci na Univerzité Palackého v
Olomouci se zabyvam vyuzitim pfislovi v anglickém jazyce ve vyuce AJ na zakladnich skolach.
Pokud jste ucitel(ka) anglictiny, prosim Vas o vypInéni mého dotazniku, nezabere Vam vice nez 7
minut.

Predem Vam dékuji za spolupraci popfipadé za Vase pripominky.

Pro nacteni dotazniku prosim kliknéte na tlacitko “Dalsi”.

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

Dalsi Vymazat formular

Nikdy pres Formulafe Google neposilejte hesla.

Obsah neni vytvoren ani schvélen Googlem. Nahldsit zneuziti - Smluvni podminky sluzby - Zésady ochrany
soukromi

Google Formulare

L EEEEEEEEE——————————
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mobhli ulozit dosavadni postup. Dalsi informace

*Povinné pole

Znate néjaka prislovi v anglickém jazyce? *

O ano
O ne

Zpét Dalsi Vymazat formular
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ey
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

*Povinné pole

Na kolik pfislovi v AJ si nyni dokazete vzpomenout? *

(O zadné sited nevybavuji
O 1-3

QO 46

O 7-10

O 1avice

Zpét Dalsi Vymazat formular

B R R R R R RS
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mobhli ulozit dosavadni postup. Dal$i informace

*Povinné pole

Prosim zkuste napsat alespon jedno prislovi v anglickém jazyce: *

Vase odpovéd

Zpét Dalsi Vymazat formular
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Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

*Povinné pole

Znate prislovi v anglické jazyce?

Oznacte prislovi, ktera znate: *

I:] Beauty is only a skin deep

Even Homer sometimes nods

He who gives, seldom steals

All that glitters is not gold

The darkest place is under the candlestick
Better late than never

Look not a gift horse into mouth
When the cat is away, the mice play
Bad news travels fast

Too many cooks spoil the broth
Laughter, the best medicine

Boys will be boys

0ld dogs will learn no new tricks
Actions speak louder than words
Don't judge a book by its cover

Bread is better the first day

After meat, mustard

Rome was not built in a day

An apple a day keeps the doctor away

A storm in a tea-cup

o000 00000000000000O0

neznam zadné z vySe zminénych

Zpét Dalsi Vymazat formular
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A
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

*Povinné pole

Prislovi ve vyuce

Setkal/a jste se nékdy s vyukou/vyuzitim prislovi pfi hodiné AJ? *

at uz jako student ¢i vyucuijici
O ano

O ne
O nevim

Pouzivate Vy osobné pfi vyuce AJ nékdy prislovi? *

O ano, mame to zahrnuto v SVP / tematickém planu
O ano, obcas je néjaké v ucebnici

O ano, ze své iniciativy

One

Myslite si, ze je vhodné pouzivat pfislovi pfi vyuce AJ, napf. jako vidite nize? *
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Myslite si, Ze je vhodné pouzivat pfislovi pfi vyuce AJ, napf. jako vidite nize? *

Prislovi (proverbs) jsou zdrojem krétkych autentickych textd, Ize je vyuzit jako vétné priklady pfi vyuce
gramatiky, pfi ¢teni s porozuménim, seznamovani s kulturou atd.

Na stupnici ohodnotte vhodnost pouzivani pfislovi:
1 - velmi vhodné, 2 - spiSe vhodné, 3 - nevim / nedokazu posoudit, 4 - spiSe nevhodné, 5 - naprosto
nevhodné

Zde mate k dispozici zkracené priklady vyuziti k nahlédnuti:

Task: Choose a proverb that suits the story.

Story: A man once stole a police car right in front of the police station and left the place with the car
completely unnoticed.

Given proverbs to choose from:

a. Loveis blind
b. The darkest place is under the candlestick
c.  You only live once

d. An apple a day keeps the doctor away

Task: Find adjectives in the proverbs and underline them, write their base form, comparative and
superlative:

. A good name is better than riches

. Acold hand and a warm heart

. Better late than never

. The darkest place is under the candlestick
. Old dogs will learn no new tricks

a A WN =

-> good, better, the best
dark, darker, the darkest
cold, colder, the coldest

velmi vhodné O O O O O naprosto nevhodné

Pokud byste mél/a moznost prislovi ve vyuce ob¢as vyuzivat, mél/a k dispozici ~ *
dostatek materidlu a metodiky, mél/a byste o to zdjem?

Na stupnici zvolte ¢islo od 1 (rozhodné bych pouzil/a) do 5 (stejné bych prislovi nevyuzival/a) podobné
jako pfi znamkovani ve skole. 2 - spiSe ano, 3 - mozna/nevim, 4 - spise ne

rozhodné ano O O O O O urcité ne
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Pokud byste si mohl/a vybrat, na jaké trovni byste pfislovi vyuzil/a? *
(bez ohledu na Vasi kvalifikaci)

Ize vybrat vice moznosti

(] ms

D 1. stupeni Z$

D 2. stupeni ZS

s$

vos$

VS

zajmové krouzky

jazykové kurzy pro dospélé

jazykové kurzy pro déti

doucovani

O0000000

Jiné:

Souhlasil/a byste s zarazovanim pfislovi do bézné vyuky AJ na skolach? *

O ano
O ne

Zpét Dalsi Vymazat formular
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r___________________________________________________________________________________
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

*Povinné pole

Zarazeni prislovi do vyuky AJ

Prislovi bych radéji zaradil/a do ... nez do bézné vyuky. *

Ize zaskrtnout vice moznosti

D doucovani

D povinné volitelného predmétu s hlubsim zamérenim na AJ
I:] jazykovych kurzl pro dospélé

D jazykovych kurzd pro déti

Zpét Dalsi Vymazat formular
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A —
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dal$i informace

*Povinné pole

Nyni Vés prosim o vypInéni zakladnich tdaji (pohlavi, vék, zkusenosti, kde ucite)

Zvolte Vas vék: *

20-24 let
25-29 let
30-34 let
35-39 let
40 - 44 let
45 -49 let
50 - 54 let
55-59 let
60 - 64 let
65-69 let

70 avice let

Q00000000000

nepreji si odpovidat

Prosim zvolte Vase pohlavi: *

O nepreji si odpovidat



APPENDICES

Jaka je délka Vasi ucitelské praxe? *

Jak dlouho ucite anglicky jazyk? Pokud ucite (nebo jste nékdy ucil/a) AJ na soukromé skole / v
doucovacim centru / jazykové skole / ¢i v jinych vzdélavacich institucich, tyto roky také zapocitejte.
Dékuji.

O méné nez 1 rok

O 1-5lt

6-10let

11-15let

16 - 20 let

21-25let

26 - 30 let

31-35let

36 - 40 let

40 let a vice

OO0 000000 O0

nepreji si odpovidat

Kde anglictinu ucite, popr. kde jste ucil/a? *

Ize zaskrtnout vice moznosti

(] ms

D 1. stupen Z$

D 2. stupen ZS

s$

VoS

v$

doucovani v centru / jako OSVC
soukroma vyuka AJ (OSVC)
zajmovy krouzek

kurzy pro dospélé

kurzy pro déti

000000000

Jiné:
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Y
Vyuziti prislovi ve vyuce anglického jazyka - pro
ucitele AJ

Prihlaste se do Googlu, abyste mohli ulozit dosavadni postup. Dalsi informace

Dékuji Vam za vyplnéni dotazniku. Nyni uz zbyva se jen zeptat na Vase reakce,

pripominky, dotazy ¢i doporuceni.

Pokud si prejete, abych Vés kontaktovala, prosim zanechte Vas e-mail, dékuji.

Zde je prostor pro Vas komentar
POKUD SI NEPREJETE NIC PSAT, NEMUSITE, STACI KLIKNOUT NiZE NA TLACITKO “ODESLAT”

Vase odpovéed

Zpét Vymazat formular



Tematicky plan —anglicky jazyk — 7.roc
Skolni rok 2022/2023

Tématicky plan — anglicky jazyk — 6.ro¢

2022/23

More 1 Opakovani — present simple / continuous My day
Zari Can for ability / permission Clothes
Ability
Rijen Present simple vs continuous Computers
Articles Make invitation
Free time
Listopad | Past simple of be — pos., neg. Where were you?
Question and short answer My room
Past time expression
Prosinec | Past simple —regular verbs — pos. Things to do
Leden Places to go
More 2 Past simple of be + regular verbs — pos. Clubs and groups
Leden Talk about clubs at
school
Unor Past simple — irregular verbs — pos. Tv programmes
Films
Past actions
Brezen Past simple — negative + question + short answer Transport
Holidays
Describing photos
Duben Comparisons — comparative + superlative Comparing people
Physical appearance
Key facts at text
Kvéten Be going to Future plants
Have / don’t have to Jobs in the house
Cerven Must / mustn’t School subjects
Adverbs of manner Careers
Opakovani Rules at school
Poznamka | Skupiny s nadanymi zaky budou mit ucivo rozsifené o dalsi témata a bude

kladen diiraz na rozsifovani komunika¢nich dovednosti. Dale budou pridany

realie a projekty.

rozsifeni
Zaii Opakovani Greetings
In the classroom ... 1s/ are from
Present simple of be introducing
Feelings
Numbers
Possessive adjectives
fijen Prepositions of place Giving instructions
Questions — who, where, why, chat Describing of classroom
Imperatives
fijen There is /are Describing things
listopad Questions with whose Giving informatik
Have got Describing rooms and
The article a/ an furniture
Describing people
prosinec Present simple - positive Food
eating round the world
leden Present simple — negative + question Daily activities
Object pronouns Time, routines
tnor Demonstrative adjectives and pronouns Clothes
Countable and uncountable In the shop
How much / many
biezen Can for ability / permision Family members
Like / love/hate ...like doing
Duben Present continuous Phone me
Ordinal numbers months
kvéten Articles Free- time activities
Present simple vs. continuous Talking about tecnology
cerven opakovani
poznamka Skupiny s nadanymi zaky budou mit u¢ivo rozsifené o dalsi témata a bude

kladen diiraz na rozsifovani komunika¢nich dovednosti. Dale budou

piidany redlie a projekty.

1d 2yoyvwa g 18 xipuaddy

dup
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Tématicky plan — anglicky jazyk — 9.ro¢

2022/23

Tématicky plan — anglicky jazyk — 8.ro¢

2022/23

zafi Opakovani: Past Simple, Continuous Places
Should, shouldn’t Shops
Future: will / won’t
might / might not
fijen If clauses Weather
Possessive pronouns
listopad Present perfect Talking about consequences
How long / since / for and preferences
Offers and excuses
prosinec Present perfect — yet /already / just Holidays
Present Perfect vs. Past Simple What have you done?
What did you do?
leden Will vs. be going to Outdoor activities
Reflexive pronouns Geographical features
unor First Conditional Superstitions
Verb + prepositions Zodiac signs
Personality
biezen Relative pronous English round the world
duben Questions tags Tourist attractions
Present Simple + passive voice Places to visit
Used to Music
So do I/ Neither do I
kvéten Too / Not enough Past habits
cerven Past Simple + passive voice Materials, recycling
Second Conditional Natural diseases
Indefinite Pronouns Internet
Opakovani
poznamka Skupiny s nadanymi zaky budou mit u¢ivo rozsifené o dalsi témata a bude

kladen diiraz na rozsifovani komunikac¢nich dovednosti.

Dale budou ptidany reélie a projekty.

rozsifeni
zafi Opakovani — past simple My holiday
Otazka / zapor Travelling
Nepravidelna slovesa
fijen Comparisons — porovnavani Describing people
Popis osoby Compare people
Adjectives
listopad Future be going to Future plans
Have to/ don’t have to Have to do at home
Jobs in the house
prosinec Must / mustn’t Rules at school
Piislovce Favourite subjects
leden Present continuous for future Invite someone
Predlozky ¢asu Make suggestions
Activities for weekends
unor Minuly ¢as prabéhovy Was / were doing
Superlatives The best / the worst
biezen Minuly prosty / pribéhovy Give reasons
One / ones Emotions
A lot of / much / many Embarrassing experience
duben Should / shouldn’t Ask for directions
Spojky —and / so / but / because Want to buy
Give advice
kvéten Will / won’t Weather
Might / might not Offers and excuses
cerven If clauses (first conditional) Make suggestions
Possessive pronouns Talk about preferences
poznamka Skupiny s nadanymi zaky budou mit u¢ivo rozsifené o dalsi témata a bude

kladen diraz na rozsifovani komunika¢nich dovednosti. Dale budou

piidany realie a projekty.

SADIANAddY



Tematicky plan —anglicky jazyk zaklady — 8.roc
Skolni rok 2022/2023

Tematicky plan — anglicky jazyk zdklady — 7.ro¢
Skolni rok 2022/2023

Zari Opakovani — daily routine
At school

Rijen Cas, my ideal day

School clubs, afternoon activities
Listopad Our house, furniture

My favourite room, adjectives
Prosinec | Possessive pronouns

fHousehold
Leden Object pronouns

Must / mustn’t x have to
Unor Clothes
Brezen Present continuous
Duben Shopping
Kvéten Can/can’t

How much ....?
Cerven Opakovani
Poznamka | Dle urovné zaku bude ucivo rozsifené o dalsi témata a bude kladen diraz na

rozsifovani komunikacnich dovednosti. Dale budou pridany realie a projekty.

Zari Pozdravy, Cisla, barvy, abeceda, mésice
Rijen Véci kolem nas — slovni zésoba
Jméno, vék, bydlisté — otazky a odpovédi
Listopad | Osobni zadjmena, sloveso to be
Otdzka, zapor
Staty, narodnosti
Prosinec | Slovesa like / hate + ing form
Hobbies
Podstatnd jména . ¢. jed. a mn.
Leden Vazba there is / are
MUj dm / pokoj
Predlozky
Writing short email
Unor Family
Brezen Have got
Duben Popis osoby
Kvéten Pridavna jména
Clenové rodiny — predstaveni
Cerven My day
Present simple
Timetable
Poznamka | Dle irovné zaku bude ucivo rozsifené o dalsi témata a bude kladen dtraz na

roz§itovani komunika¢nich dovednosti. Dale budou pfidéany realie a projekty.

SADIANAddY



Tématicky plan — zaklady anglického jazyka — 9.ro¢
2022/2023

zari Opakovani — sloves to be + to have
- piitomné casy
fijen Cleny
listopad present simple vs. continuous
free time
listopad past simple — to be - positive, negative, question + short answer
prosinec furniture, rooms
Where were you?
leden past simple — positive, negative, question + short anter
unor irregular verbs
What did you do?
biezen comparisons
duben adjectives
physical appearance
describing people
kvéten future ,,going to*
cerven have to
opakovani
poznamka Ucivo bude rozsifeno o jednoduché realie anglicky mluvicich zemi.

Témata budou volena dle tematického zaméieni.

SADIANAddY
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Appendix 9: Souhlas

Be. Karolina Loffelmannova
I ]

1

Mgr. et Be. Pavel Kopta, Mgr. Stanislava Tichackova
Masarykova zékladni Skola Kdyné

Komenského 134

345 06 Kdyné

Zadost

Vazeny pane fediteli, vaZzena pani zastupkyné

zadam Vas o udéleni souhlasu s realizaci vyzkumu na ZS
Kdyné a vyuzitim jeho vysledki v souvislosti s vypracovanim
mé diplomové prace. Dale zadam o Va§ souhlas se
zvefejnénim tematickych pland pro Skolni rok 2022/2023
predmétu anglicky jazyk v mé diplomové praci.

Dékuji za kladné vyfizeni mé zadosti.

S pozdravem

ova Z
2/ ckres & k0 3 0 r—}e

o 134 145 06

Bc. Karolina Loffelmannova Komehsk§ho 136 365




RESUME

RESUME

Tato prace se zabyva vyuzitim pfislovi ve vyuce anglického jazyka. Je rozd€lena do dvou
zakladnich Casti — teoreticka a prakticka cast.

V teoretické Casti jsou vysvétleny duvody, pro¢ bychom jakozto ucitelé méli prislovi ve
svych hodinach vyuzivat, nazory experti na minimalni vhodny vék pro zaclenovani piislovi
do vyuky jsou zde porovnany. Nasledné jsem se zaméfila na vyskyt prislovi ve vzdélavacich
planech a moznosti, jak je vyuzit, které jsem dale pouzila v podkapitole, jez se blize soustiedi
na jednotlivé sféry a jevy, kde se daji pfislovi ve vyuce pouzit (napf. vyuka gramatickych
jevu, tvarciho psani, Cteni s porozuménim ¢i vyuku realii a kultury zemi, které danym
jazykem hovoti). Nasleduje posledni kapitola teoretické Casti, ktera nam pftiblizuje, v jakych
rolich ucitele je vhodné dané jevy vyucovat.

Prakticka Cast obsahuje dotaznikové Seteni ucitelt anglického jazyka a testovani zaka 8.
tfidy za pomoci experimentu pre-post testu. Tato Cast je rozdélena do dvou podkapitol. Prvni
podkapitola se zabyva vyzkumnymi vzorky, pfipravou materialt potiebnych k vyzkumu a
jejich detailnim popisem. Materialy pouzité pii vyzkumu byly: on-line dotaznik, tfi pracovni
listy s prislovimi v anglickém jazyce a dvé mysSlenkové mapy. Druha podkapitola poté
prezentuje vysledky testovani a dotazniku. Dotaznik zkoumal zajem ucitelt anglického
jazyka o vyuziti pfislovi pfi vyuce anglictiny a také piehled ucitelt o pfislovich v anglickém
jazyce. Nasbiral celkem 125 odpovédi v ramci 10 dnt, kdy byl pfistupny on-line. Ukazalo
se, Ze prevazna vétsina ucitell (mezi respondenty bylo vSak vyrazné vice Zen) by pfislovi ve
vyuce pouzila a toto téma je zajima. Ohledné otazky, zda by respondenti mohli zaskrtnout
ptislovi v AJ, ktera znaji, 40 z celkového poctu 125 uciteld zvolilo dvé pfislovi, ktera ve
skuteCnosti neexistuji a byla do seznamu pfidana z toho davodu, abychom mohli vyhodnotit
celkovou znalost jednotlivych pfislovi, ktera byla vybirdna z publikace , Nejuzivangjsi
anglicka pfislovi“ od Evy Lacinové. Toto zjisténi vyrazné ovlivnilo spolehlivost dané
otazky. Dal§im zkoumanym vzorkem bylo 15 zakd 8. roéniku MZS Kdynég, kteii byli
anonymné se souhlasem Skoly podrobeni experimentu. Ten zahrnoval pre-post test
zaméfeny na znalost a stupniovani pridavnych jmen a slovni zasobu domacich
praci/povinnosti, dale byla do testu zahrnuty dvé cviceni na znalost ptislovi v AJ. Dale byly
v ramci tohoto experimentu pouzity tii pracovni listy, které byly aplikovany mezi testy za
ucelem zjisténi, zda dané gramatické a lexikalni jevy 1ze naucit za pomoci vyuziti pfislovi v
anglickém jazyce. Kromé jiz zminénych se v mezidobi dvou testll pouzila jesté technika

vytvareni mysSlenkovych map. Vysledky pre-post testovani ukazaly mirné zlepSeni.
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Pramémé se Zaci v post testu zlepsili 0 6,9 % oproti pre testu. Zaci se zlepsovali predevsim
ve cvicenich, ktera se zamétovala na slovni zasobu. Nejvétsi zlepSeni, celkem o 12 %, bylo
zaznamenano u ukrajinské divky, ktera ma uprchlicky status, a v Ceské republice je necely
pulrok. Tato divka se béhem prace s vyukovymi materialy s pfislovimi naucila slovni zasobu
nejen v anglickém, ale i ¢eském jazyce, diky Cemuz pak byla schopna prekladat slovicka z
jednoho jazyka do druhého a naopak. Jedna divka z celkového poctu 15 zaku pak dokoncila

post test se zanedbatelnym zhorSenim o 2 %.
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