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Abstract 
The bachelor's thesis addresses the theme of music and its effects on humans and 

discusses the usage of music as a pedagogical tool in English language teaching. The theoretical 

part introduces the concepts of music and language and emphasizes the similarities between 

them. Next, it explores the impact of music on a person's physiological and psychological state 

and presents several ways of applying music in English lessons. The practical part of the thesis 

is based on research, determining the approach of English language teachers to use of music in 

their lessons and the level of music training of pupils, together with their attitude to learning 

English language. 



Introduction 

'Music produces a kind of pleasure which human nature cannot do without.' 

Confucius 

For many people, music is an integral part of life. There are people who use music for 

relaxation or as a means of momentarily freeing themselves from reality. Others consider music 

to be a pleasant source of fun or a way to enhance boring moments during the day. 

Moreover, many people found music intriguing enough to become their way of 

livelihood. Whatever the reason for the popularity of music is, clearly it has great potential in 

many areas of life, including the field of education. At schools, music is taught as a separate 

subject. In addition, music is an important part of many other subjects. In history lessons, it can 

introduce students to the culture of the time. In physical education classes, it can motivate pupils 

during exercise. Presumably the most important use of music is in teaching foreign languages. 

In these classes, songs are often used, for example to help pupils memorize new vocabulary or 

improve their listening skills. 

The potential of music in educational area originates in the connection between music 

and psychological processes of an individual (Koelsch, 2013). For instance, listening to music 

or performing it can influence a person's cognitive functions, such as memory and attention 

(Koelsch, 2013). In addition, music can serve as a motivational element. A considerable number 

of pupils and students have difficulties with learning a foreign language, and music could be a 

convenient and entertaining way of alleviating these difficulties, at least for some of them. 

My personal experience as someone with a relatively large musical background is, that 

I have never encountered significant problems with learning foreign languages. Therefore, the 

thesis is a great opportunity to explore, whether and to what extent this experience applies to 

other learners of foreign languages, specifically English language learners, as well as to find 

out teachers' views on the use of music as a teaching aid. 

The above together with additional reasons (see subchapters 4.1 and 4.2) raises 

following questions: What is the attitude of English language teachers in Czech primary and 

lower secondary schools to use of music during English lessons? What is the level of music 

training of pupils in Czech lower secondary schools? What is the attitude of Czech lower 

secondary school pupils with previous music training of at least one year to learning English? 
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What is the attitude of Czech lower secondary school pupils without previous music training of 

at least one year to learning English? The goal of the thesis is to answer these questions. 

The thesis is divided into two parts. The first part is theoretical and the second part is 

practical. The purpose of the theoretical part is to acquaint the reader with the given topic and 

explain the relevant concepts of the theme. Providing different interpretations, it introduces 

what music and language is, and continues by exploring the connections between them. 

Thereafter, it addresses the influence of music on humans, and concludes by dealing with use 

of music in English lessons. 

The practical part of the thesis is based on the knowledge gained in the theoretical part. 

The data contained in this part are collected using the questionnaire method. Two types of 

questionnaires are used, focusing on two target groups, namely pupils in lower secondary 

schools and teachers in both primary and lower secondary schools. The intention of this part is 

to answer the above-mentioned research questions. 

In my opinion, the theme of music and its use in English language teaching is highly 

interesting and has great potential. I believe the findings of the thesis to be beneficial, if only 

for inducing the readers to reflect on the presented ideas. 
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Theoretical part 

1 Music and language 
To acquaint the reader with the essential concepts of this thesis, it is necessary to provide 

basic information about music and language separately. Then, it is possible to explore the 

connections between them. The aim of this thesis is to determine, whether music can be used 

in the teaching of English language. Therefore, this chapter focuses mainly on finding 

resemblances between music and language, although there are obviously many differences 

between them. 

1.1 Music 

Defining music is definitely not easy, as its concept depends on various perspectives. 

Although many authors agree that music is a combination of sounds, there is no uniform 

definition of music. 

For instance, some people perceive music primarily as an artistic value. As Zenkl (1991, 

p. 7) writes, 'music is a widely branched field of art with a significant multifaceted mission in 

the life of both individual and society' (translation of the author). According to Zenkl (1991, p. 

7), a musically educated person is characterized not only by theoretical knowledge in the field 

of music, but also by the ability to comprehend the artistic value of music. 

However, Poledňák (2006, p. 139) warns against such interpretations, emphasizing that 

art itself is an ambiguous term understood in various ways. In general, Poledňák (2006, p. 139— 

140) draws attention to the incompleteness or inaccuracy of many definitions of music. 

Therefore, he does not attempt to provide an all-encompassing definition, but rather to highlight 

different aspects of the concept. For example, Poledňák (2006, p. 142) refers to music as an 

essential part of both individual and society, a way of exploring the world, or a means of 

communication. 

The last of these aspects is emphasized by Gispert (2000, p. 6), stating that 'music 

originated in the search for speech, thus from the basic need for communication' (translation 

of the author). As early as in the Palaeolithic, people created percussion musical instruments 

from various material (Gispert, 2000, p. 6). As Gispert (2000, p. 6-7) claims, playing these 

instruments was very rhythmic and helped the development of speech. 
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Regardless its origin, music is an ingrained part of human community. In ancient times, 

people showed musical creativity and involved music in many socially important events and 

rituals (Gispert, 2000, p. 6). And as it turns out, music is an integral part of many social 

ceremonies even today. 

1.2 Language 

Like music, language cannot be unambiguously defined, as it always depends on the 

author's point of view. Therefore, different sources provide different definitions. However, 

there is a feature that many authors agree on. Just like some authors consider music to be a 

means of communication, many others attribute this function to language. 

For instance, Sternberg (2002, p. 318) describes language as 'the usage of organized 

means of word combination for the purpose of communication' (translation of the author). 

Communicative function is also emphasized by Čermák (2011, p. 13), who considers language 

to be 'a system of units, rules, models and conventional collective norms stored in the brain to 

create speech. This system serves primarily for coding and decoding of conveyed information 

of many kinds, and for understanding such speeches, or texts, that are the content of both 

common and less common communication ' (translation of the author). 

Both of the above authors describe language as a system of units. Chomsky (1966, p. 

14) provides similar definition, specifying the mentioned units as sentences, composed of 

letters. As he claims, sentences (by their length) and letters (by their number) are finite 

elements. However, there is an inexhaustible number of their combinations, which results in 

obtaining either finite or infinite set. Chomsky believes this set to be language. 

However, Saussure (1989, p. 44) points out that there are more approaches to the 

concept of language. Among these approaches, he mentions understanding language as sound. 

Furthermore, Saussure (1989, p. 45) highlights that language is not an independent unit, but 

functions in coexistence with other units. This coexistence includes the relationship between 

language and sound. As Saussure explains, while producing language, sounds are made. 

However, it would not be possible to make sounds without vocal organs that enable articulation. 

Therefore, Saussure is convinced that language and sound are inseparable and simultaneously 

functioning units. 

If considering sound as part of music, the above demonstrates a clear link between music 

and language. To explore connections between music and language in more depth, the next 

subchapter is provided. 
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1.3 Similarities between music and language 

As already mentioned, in order to explore the possible advantages of the use of music 

in English language teaching, the thesis focuses on finding connections between music and 

language. Nevertheless, before concentrating on the similarities, it is appropriate to mention 

one of the basic differences between music and language, which is their different processing in 

the brain, namely in its two hemispheres. 

The left hemisphere of the brain is generally known to control logical thinking and 

speech, while the right hemisphere is believed to be responsible for creativity or imagination, 

among other things. The reason why music and language are processed in the particular 

hemispheres is well described by, for example, Koelsch (2013, p. 241-242). He begins his 

explanation by stating that both music and language consist of small acoustic segments. 

According to him, the perception of both music and language requires the recognition of these 

acoustic segments, which are then evaluated and identified in the brain. However, the segments 

of acoustic information of music differ from the acoustic segments of language. As Koelsch 

puts it, the acoustic segments of language change much faster than those of music. Therefore, 

as Koelsch suggests, the recognition of the acoustic segments of language is much more 

complicated and requires the left hemisphere, while the recognition of the acoustic segments of 

music involves the right hemisphere. 

However, recent studies examine the interconnection of both hemispheres, indicating 

that music can be processed both in the right and the left cerebral hemisphere. For instance, 

Besson and Schon (2001, p. 238) stress that both music and language can be divided into 

individual components, and therefore 'some aspects of language processing may preferentially 

involve left cerebral structures, whereas others require structures on the right. The same remark 

applies to music as well.' 

Concentrating on the links between music and language, these features should definitely 

be mentioned: 

• Communicative function 

• Ability to express emotion 

• Rhythm 

• Melody 
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• Communicative function 

The existence of this common feature was indicated in the previous subchapters. With 

regard to language, the communicative function is clear. Language is apparently the most 

important means of communication, both in spoken and written form. However, music can also 

be very important in terms of communication, especially at an early age. Trehub (2003) points 

out the significance of perception of music by young children, to whom their parents sing 

lullabies or other songs. In her article, she suggests that this way of communication allows 

children to develop properly, mainly in the social and emotional area. Murphey and Alber 

(1985) have similar opinion, emphasizing the emotional importance of the melodic and 

affectionate voices parents use with their children. They highlight this attentive aspect of 

communication between parents and their children, assuming that the lack of such attention in 

adolescence might be the reason why young people relish pop music so much. 

• Ability to express emotion 

Another common feature of both music and language is their ability to express emotion. 

To achieve such effect, music uses various tone colours, pitch, rhythm, phrasing or melody. In 

case of language, this is done similarly, using speech prosody which can be defined as 'the 

patterns of stress and intonation in a language' (Collins Dictionary, © 2021). Due to these 

common emotional features, many studies also assume a common origin of music and language. 

A study by Thompson, Marin and Stewart (2012) addresses this issue, assuming that music and 

emotion in speech are processed similarly in the brain. This study was based on an experiment 

in which a total of 24 participants listened to various emotionally coloured phrases. The task 

was to recognize the relevant emotions. Half of the participants suffered from amusia, which is 

a disorder of music perception. The other half did not suffer from this disorder; these 

participants were used to compare the obtained data. The experiment showed that the group 

suffering from amusia could not recognize emotions in speech as well as the control group. 

Therefore, the results of the study suggest that both music and language express emotion based 

on common mechanisms. 

• Rhythm 

Other aspects connecting music and language definitely include rhythm. Generally, 

rhythm is understood as periodic repetition. However, Patel (2008, p. 96) argues that periodicity 

is only one of the aspects of rhythm and defines rhythm as 'the systematic patterning of sound 

in terms of timing, accent, and grouping.' As Patel (2008, p. 176-177) claims, both music and 
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language share these rhythmic features. Specifically, he highlights the similar way in which 

both music and language systematically group their smaller units into higher ones, for instance 

words into sentences or tones into phrases. This opinion is shared by Besson and Schon (2001, 

p. 235), who state that these structured processes follow the syntactic and harmonic standards. 

• Melody 

Similarities between music and language can also be found in terms of melody. 

Generally, melody is likely to be understood as a system of various tones changing over time. 

However, such definitions may give the impression that the concept of melody is understood 

only in the context of music. For language, the term intonation is usually used. For instance, 

Patel (2008, p. 182) points out the importance to include both music and speech in the concept 

of melody. He attempts to do so in his own definition, stating that melody is 'an organized 

sequence of pitches that conveys a rich variety of information to a listener.' Patel (2008) then 

explores the connections between musical and speech melody, highlighting the common 

mechanisms of their processing in the brain and their similar structure. As for the latter, he 

provides an example of composers, who use similar patterns both in structuring different tones 

in their speech and in their musical works. 

To conclude, although music and language may seem completely different at first 

glance, common features can be found, as presented by this subchapter. However, it should be 

noted that many studies are currently exploring the connections between music and language 

and although certain issues have been explained, the problematics is still largely shrouded in 

questions and requires further research. 
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2 Music and its effects on humans 
As demonstrated by the previous chapter, both music and language share certain 

common features. To further explore the importance of music, this chapter focuses on the 

influence of music on human beings. In order to discover the benefits of music, the chapter 

describes both the physiological and psychological responses to music. The chapter addresses 

not only the effects of music induced by listening to it, but also the impacts caused by the 

creation of music and singing. 

2.1 Physiological responses to music 

Many people occasionally use music to relax. It is not unknown for music to have 

calming effects, if appropriately selected (Sedlák, 1990, p. 224). Furthermore, some aspects of 

a person's physiological state, such as heart rate, can differ depending on whether the person is 

calm or not (Pickering, 2013). These findings draw attention to the possible connection between 

music and physiological state of human body, being worth of further exploration. 

Loomba et al. (2012) are the authors of one of the studies devoted to this topic. Their 

study examined two groups of patients of approximately equal size, one group undergoing 

music therapy and the other group not. In both groups, patients were measured for systolic 

blood pressure, diastolic blood pressure and heart rate. The results of the study showed that all 

these parameters were lower in the group of patients receiving music therapy, than in the other 

group. Because of these results, the authors also believe that music can be beneficially used to 

help patients suffering from anxiety. 

The possible use of music as a means of helping patients suffering from stress and 

anxiety was discussed, for instance, in a study by Bradt et al. (2013). The study was aimed at 

patients with coronary heart disease who often suffer from stress and various anxieties. The 

results of the study suggested that listening to music can have beneficial effects on patients with 

coronary heart disease, successfully reducing not only anxiety (especially in patients with 

myocardial infarction), but also systolic blood pressure, heart rate and respiratory rate. 

The effects of music on physiological condition have been studied by many other 

authors. According to Koelsch (2013, p. 93), 'music listening, and perhaps even more so music 

making, can have vitalizing effects on an individual.' Koelsch (2013, p. 93-94) mentions these 

effects in relation to the autonomic nervous system as well as the endocrine system, pointing 

out the interconnection between activity of both systems. In other words, he believes that 

listening to music and music making can influence not only activity of the autonomic nervous 
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system, but also endocrine activity, such as hormone secretion. Additionally, Koelsch (2013, p. 

94) emphasizes that both the autonomic nervous system and the endocrine system affect the 

immune system, and therefore our immunity may be influenced by music. 

2.2 Psychological responses to music 

As demonstrated by the previous subchapter, music can affect many aspects of 

physiological state of an individual. However, its influence is not limited to physiological 

condition. For many people, music is a way to change their current emotional state, to lift their 

spirits. The above-mentioned importance of music in reducing stress and anxiety can serve as 

an example, among other things showing the frequent interconnection between physiological 

and psychological state. 

In order to discover means that could help students increase their learning abilities, the 

subchapter explores connections between music and following cognitive functions: 

1) Perception 

2) Attention 

3) Memory 

1) Perception 

According to Piaget and Inhelder (2000, p. 33), perception is 'a special case of 

sensorimotor activities. Its specific character consists in the fact that it belongs to the figurative 

aspect of cognition of reality...' (translation of the author). The influence of music on 

perception was examined, for example, in a study by Jolij and Meurs (2011). The authors 

assumed that the way we perceive the world can be affected by our emotion at the moment. The 

study was based on visual recognition of happy and sad faces, while the participants' mood was 

controlled by listening to music. The study showed that the participants were more successful 

in recognizing faces corresponding to their mood. Therefore, the authors believe that music, as 

a means of affecting our mood, can change the perception of our surroundings. 

The impact of music on perceptual skills was also addressed by Koelsch (2013, p. 236-

237), who believes in the beneficial effects of music making in this area. Based on other studies, 

he is convinced that these effects can be used to help children with language comprehension 

difficulties. Moreover, he emphasizes the possible significance of music making in preventing 
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certain learning difficulties, such as reading disorders, that many children struggle with at 

school. 

2) Attention 

Another way to improve children's learning skills is to increase their attention, which 

Sternberg (2002, p. 90) defines as 'a device through which we actively process a limited amount 

of information from a huge supply of data in long-term memory, as well as information reaching 

our sensory systems, or information from other cognitive processes' (translation of the author). 

Again, this could be influenced by music. Music and attention are often related, particularly 

when creating music. As Koelsch (2013, p. 237) puts it, attention is involved especially if more 

than one person participates in the creation of music. Therefore, it can be assumed that being 

involved in musical activities might have a positive impact on our attention. 

Indeed, research in this area seems to support this assumption. For instance, a study by 

Roden et al. (2014), concentrating on primary school children, showed that music training 

increased the children's visual attention in a longer period of time. Teachers might appreciate 

such discovery, because ensuring that pupils are properly focused might facilitate their efforts 

to pass on the intended information. Likewise, increased attention is bound to help pupils in 

absorbing the transmitted information. 

3) Memory 

According to Pugnerova (2019, p. 30), 'memory means an ability to receive, keep and 

revive past perceptions' (translation of the author). Many studies have questioned the influence 

of music on memory, searching for possible benefits of such impact. Indeed, the results of 

research in this area seem to be rather promising. For instance, George and Coch (2011) proved 

that there is a connection between previous long-term musical training and improvement in 

working memory, which is a type of short-term memory associated with immediate processing 

of information (Sternberg, 2002, p. 96). 

Another study demonstrated that it does not necessarily require prior music training to 

enhance memory. The study by Simmons-Stern et al. (2010) was focused on patients suffering 

from Alzheimer's disease. The task of the patients was to remember lyrics of unknown 

children's songs; the lyrics were either plainly spoken or sung. The task was completed with 

higher success if the lyrics were sung, indicating that it was preferable for the patients to receive 

words in musical form in order to remember them. 
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Influence of music on verbal memory was also addressed in a study by Chan et al. 

(1998). However, this study explored effects of music training. The participants of the study 

were college students. Part of these students received music training in childhood, while the 

other part did not. To determine the state of their verbal memory, each participant was told a 

list of words. After listening to it, the participants were asked to provide as many words from 

the list as they could remember. The study showed that the group of participants who received 

music training in childhood accomplished the given task better than the group without music 

training. The results demonstrate that music training received in childhood may later have 

beneficial influence on remembering spoken words. 

The above findings could be used for educational purposes. With regard to learning 

foreign languages, their application certainly has great potential. Naturally, the ability to speak 

a foreign language is associated with the knowledge of vocabulary. Still, many pupils find 

gaining such knowledge rather problematic. Hence, previous music training could become an 

efficient way to alleviate these difficulties and help the learners master the foreign language 

with less effort. 

The chapter clearly demonstrated the impact that music can have on both physiological 

and psychological state of an individual. Multiple evidence was provided to support the 

assumption that music can beneficially influence human abilities. Examples concerning the 

effects of music on cognitive functions showed the potential of music in the field of education. 

Although further research in this area is still required, it seems that music might be an efficient 

way to facilitate the learning of foreign languages. 
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3 Music in English language teaching 
The previous chapter predominantly covered the theme of music training. To take 

advantage of this possible means of improving the learners' language skills, however, it would 

be necessary for all the pupils to have undergone the training, preferably the long-term one. In 

their classes, though, teachers cannot rely on such ideal arrangement, and therefore need to 

consider other ways of using music, that would not depend on the previously gained abilities 

and would allow for immediate application. As Cross (1995, p. 164) suggests, one of the options 

is the usage of music and songs to appropriately motivate pupils, lift their spirits, and 

simultaneously practice their language skills. 

3.1 Music as a motivational element 

According to Harmer (1991, p. 3) motivation is one of the most important aspects of 

learning a foreign language. As he points out, sufficiently motivated students are guaranteed to 

be successful in their efforts, regardless of the possible inconveniences during their studies. 

Analysing the importance of motivation in children, Harmer (1991, p. 7) emphasizes the vital 

role of the teacher. As he claims, it is the teacher's responsibility to provide the pupils with 

enough praise and stimulating activities, and thus increase their motivation. 

The specific ways to achieve this goal include the use of music and songs. The positive 

impact of using songs in lessons is highlighted, for example, by Cross (1995, p. 164), who 

regards the authenticity of songs to be one of the major reasons for their motivating effects. 

Additionally, he draws attention to the popularity of songs among wide range of learners. 

Therefore, he advises teachers to include songs and singing in their lessons, not only to induce 

the pupils' interest by interpolating the lesson with a different activity, but to generally enhance 

their motivation for the subject. 

3.2 Music and emotion 

In their classes, teachers may encounter several conditions, such as the pupils' passivity 

or indifference, requiring a change of mood in the classroom. Murphey (1995, p. 37) believes, 

that music can serve as an effective means of improving such an unfavourable atmosphere, 

given its stimulating and inspiring effects. As he points out, music is frequently used to set a 

good mood and create the desired atmosphere on various occasions, for instance during hospital 

surgeries or while having a dentist appointment. Harmer (2009, p. 143) agrees with the 

stimulating effects of music and songs, claiming that 'we can use instrumental music to get 

students in the right mood, or as a stimulus for any number of creative tasks...' 
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According to Sedlák (1990, p. 223-224), there are many reasons for the power of music 

to shape human emotions. In his opinion, aspects such as melody, rhythm, dynamics and 

especially their sudden changes play a role in this. He mentions several examples of the possible 

use of such aspects to evoke specific feelings in people. For instance, he claims that fast tempos, 

increasing tones or notes played in major key (although the last statement applies only in certain 

cases) induce positive emotions such as joy or excitement, while music performed in small 

intervals tends to be rather soothing. 

Considering the field of education, the above could be used by teachers to help them 

create the required atmosphere in the classroom. Thus, for example, playing music with calming 

effects could ensure restoration of calmness in case of disquiet or excessive noise in the 

classroom. On the contrary if the pupils appear to be downcast or show disinterest, it might be 

convenient to provide them with stimulating music, that will lift their spirits and increase their 

excitement. 

3.3 Music and language skills 

As mentioned earlier, using songs in lessons can lead to improvement in pupils' 

language skills. According to Harmer (1991, p. 16), the four main language skills include 

reading, listening, writing and speaking. These can be further divided into two subgroups, one 

of them containing reading and listening and the other writing and speaking. As Harmer writes, 

the chief difference between the subgroups is that while reading and listening are based on 

obtaining information from the surroundings (and therefore belong to receptive skills), the 

essence of speaking and writing is active creation, making them productive skills. However, 

Harmer points out that in many cases the skills are related. Murphey (1995, p. 69) agrees with 

this statement, presenting numerous musical activities aimed at practicing several language 

skills simultaneously. 

• Receptive skills 

To practice pupils' receptive skills, Murphey (1995, p. 69-70) recommends using songs 

with omitted words. The beginning of this activity requires the teachers to distribute the 

modified lyrics and ask the pupils to read them. Next, the pupils are supposed to propose 

different words which could fill in the blanks in accordance with the context. In this step, 

reading skills and language comprehension are being worked on. To improve the pupils' 

listening skills, Murphey advises the teachers to play the recordings of the songs until the pupils 
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have no doubt about the correctness of their answers. The idea of using songs to improve 

listening comprehension is also supported by Ur (2012, p. 109). 

The above draft can serve as a simple and efficient way to practice receptive skills. No 

complicated preparation is necessary, the duration of the activity is not long, and the selection 

of songs can be adapted to the level of the pupils and their musical tastes. In addition, it is 

possible to adjust the activity to focus on productive skills as well, for example by dividing the 

pupils into groups and demanding them to devise and write another verse of the song. 

• Productive skills 

Murphey (1995) offers language teachers a variety of interesting activities with songs. 

One of them, based on evaluation of diverse song lyrics and subsequent self-creation, seems to 

be a suitable means of practicing productive skills (Murphey, 1995, p. 82-83). The teacher 

initiates the activity by placing the lyrics around the classroom. The pupils' task is to read the 

individual samples and grade them according to how much they enjoyed them. After revealing 

the overall class opinion, the pupils should discuss the reasons for the popularity or dislike of 

the songs, thus applying their speaking skills. To involve writing skills as well, Murphey 

expects the teachers to request the pupils to write their own lyrics, which can similarly be 

assessed later. Again, the presented activity appears to be appropriate for a range of language 

levels, knowing the degree of difficulty can be regulated accordingly. Likewise, the required 

length of the writing task can be adjusted. In addition, as Murphey (1995, p. 82) himself 

suggests, should any problems with lack of time arise, it is possible to assign the written part of 

the activity to the pupils as homework. 

As Harmer writes (2015, p. 357), another possibility of practicing productive skills is 

an activity based on listening to different music samples. The principle of the activity is story 

writing according to the feelings that the music evokes in the pupils, and a discussion 

concerning the pupils' views on the music samples. 

The above activities generally aim at mastering the four basic language skills. 

Nevertheless, teachers may sometimes need their pupils to pay attention to specific language 

aspects, such as grammar, pronunciation or vocabulary. Cross (1995, p. 164) is convinced, that 

all these features can be absorbed with the help of songs and rhymes. 

• Vocabulary 
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The importance of the knowledge of vocabulary in order to learn a foreign language is 

emphasized, for example, by Cross (1995, p. 5), who claims that 'a good store of words is 

crucial for understanding and communication.' To ensure the students' correct usage of the 

newly learned vocabulary, he highlights the necessity for a thorough explanation of the 

unfamiliar words. Harmer (1991, p. 86) warns about the occasional difficulty of this act and 

encourages teachers to concentrate on the context while clarifying the meanings. 

Since songs are authentic texts which tend to tell a story, and their content therefore 

often stands in a certain context, it is feasible to use them for this purpose. A particular way of 

their application as a means of teaching vocabulary is described by Cross (1995, p. 166). At the 

beginning of the activity, the pupils can see the lyrics of a chosen song on the board, singing it 

together. Gradually, however, the teacher erases the words, so that at the end the pupils are 

forced to sing the lyrics by heart. Even beginners can benefit from learning vocabulary through 

songs. As Harmer (2015, p. 358) believes, '...they are often used to help children learn such 

things as the alphabet, numbers and colours.' 

• Grammar 

Various song lyrics display countless grammatical features students may notice while 

reading or singing them. As Murphey (1995, p. 134-136) demonstrates, teachers can 

specifically select songs to practice individual grammatical categories, such as tenses, modals, 

prepositions and others. A convenient approach to covering multiple grammatical aspects 

simultaneously may be, for instance, an activity during which the teacher distributes lyrics to 

the pupils and asks them to make required grammatical changes, such as tense or person 

modifications (Murphey, 1995, p. 79). Thereby, pupils can at the teacher's discretion deal with 

significant or problematic grammatical features. However, it is not indispensable to apply music 

with lyrics to practice grammar. For instance, Ur (2009, p. 267) mentions an activity, in which 

instrumental music can serve as an initiative for pupils to invent and write a film plot, using 

required tenses. 

• Pronunciation 

As Cross (1995, p. 224) writes, native speakers use the prosodic features of their 

language, such as intonation or rhythm, in a certain way, that distinguishes them from foreign 

language learners, who apply these features differently. According to him, the correct usage of 

prosody enables the students both to improve their listening skills and to ensure that they will 

be properly understood. 
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Practicing pronunciation with songs is simple because, as Cross (1995, p. 164) states, 

'when students sing or recite, they automatically assume command of the prosodic features of 

the language.' Therefore, teachers only need to prepare songs suitable for the age and level of 

their students and include them occasionally in their lessons. 

The presented chapter introduced numerous possibilities of using music and songs in a 

classroom, showing their potential as a means of establishing a pleasant atmosphere, motivating 

the learners, and practicing their language skills. The provided examples proved that the 

preparation of musical activities does not have to be complicated or time-consuming in order 

to be effective. To conclude, it depends on teachers to decide whether and how often they will 

include music in their lessons. 
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Practical part 

4 Description of the research 
The practical part of the thesis provides the reader with a general overview of the 

research and its results. The goal of this chapter is to describe the aims of the research and the 

methodology, and to formulate research questions. First, the chapter summarizes the findings 

from the theoretical part to explain the reader what initiated the research. Furthermore, it 

outlines the whole procedure, including the reasons for selection of the chosen method. 

4.1 Aims of the research 

The theoretical part of the thesis contained several examples of how music can affect 

cognitive functions, such as perception, attention and memory. Since I would like to teach 

English to lower secondary school children in the future, the results of the previously presented 

studies, which seem to be rather encouraging, made me contemplate how music could be used 

to help pupils learn English. 

As shown, for instance, by the aforementioned study by Chan et al. (1998), a group of 

participants who received music training in childhood was more successful at memorizing 

words they listened to, than a group of participants without music training. Other given studies 

dealing with long-term music training and its effects had promising results as well. However, 

the potential application of these findings in the field of education requires the learners to be 

musically trained. Therefore, one of the aims of the research is to explore the level of pupils' 

music training. 

The information about the possible benefits of long-term music training, stemming from 

the theoretical part of the project, was an incentive for me to focus separately on two groups of 

pupils, namely pupils with previous music training of at least one year and pupils without 

previous music training of at least one year. The already mentioned studies assessing the impact 

of long-term music training differed in the duration of this training. For example, in the study 

by Roden et al. (2014), the subjects of the research were given music training over a period of 

18 months. The limit used in my research is one year. It seems to me to be suitable enough not 

to make completing the questionnaire items excessively complicated for the pupils. The goals 

of the research are to reveal for each of the above groups of pupils their attitude to learning 

English language. 
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The third chapter of the theoretical part of the project covered the theme of active usage 

of music by English language teachers in their lessons. Examples of application of music in 

order to improve the atmosphere in the classroom or to motivate pupils were provided. Specific 

activities which various authors consider appropriate for practicing pupils' language skills were 

presented. The elaboration of this part of the thesis convinced me that numerous ways of using 

music in English language teaching are possible. However, this does not necessarily mean that 

all English language teachers incorporate music in their lessons or find it beneficial. Thus, the 

last aim of the research is to determine what is the attitude of English language teachers to use 

of music during English lessons. 

4.2 Research questions 

As stated before, the research is based on questioning two target groups, namely pupils 

and teachers. Since I assume that music can be adequately used as a teaching aid even with 

young learners, it seemed convenient to me to ask both primary and lower secondary school 

teachers for their opinion on the matter. With regard to pupils, however, the target group of my 

research consists merely of lower secondary school pupils. The decision to concentrate on older 

pupils was made partly because of my plans to teach learners of this age in the future, and partly 

because of my belief that a considerable number of pupils start their music training later in 

childhood. 

Considering the aims of the research and the above, following research questions can be 

formulated: 

1) What is the attitude of English language teachers in Czech primary and lower 

secondary schools to use of music during English lessons? 

2) What is the level of music training of pupils in Czech lower secondary schools? 

3) What is the attitude of Czech lower secondary school pupils with previous music 

training of at least one year to learning English? 

4) What is the attitude of Czech lower secondary school pupils without previous music 

training of at least one year to learning English? 

4.3 Methodology 

4.3.1 Research instrument 

The basis of the practical part of the thesis is quantitative research. As research 

instrument, electronic questionnaires were employed. The reasons for this choice were mainly 

the large number of research subjects and the not too time-consuming nature of this method. To 
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create the questionnaires, I selected a software Google Forms, provided by Google L L C 

company. The compilation in this web application was quick and simple. The prepared 

questionnaires were comfortably distributed by sending the respondents a generated link to 

open them. Moreover, the efficiency of the service was its automatic and immediate production 

of relevant figures each time an answer was obtained, together with presenting both absolute 

and relative frequencies of the answers. 

4.3.2. Procedure 

To fulfil the goals of the research, two separate questionnaires were formed, one of them 

intended for English language teachers in primary and lower secondary schools, and the other 

for lower secondary school pupils. Both questionnaires contained purely closed questions with 

a range of answers the respondents could pick from. This arrangement was chosen to make the 

respondents more willing to answer the questions and not to discourage them from completing 

the questionnaires by the necessity to write their own answers. To ensure that the questionnaires 

would be fully completed, I marked all the questions as compulsory. For example, if any pupil 

or teacher forgot to answer a question, they were alerted to such omission after attempting to 

send the questionnaire. Consequently, only fully completed questionnaires were received. 

When preparing the questionnaire for pupils (see subchapter 5.1.2), I took the 

opportunity to divide the respondents according to their answer (yes or no) into two groups, 

while each group was redirected to its own section of other questions. To explicate, the 

questionnaire for pupils consisted of three sections. The first section, containing questions 1-6, 

focused on lower secondary school pupils in general. Question 4 served as a dividing point, 

because it placed the pupils into two groups; the first group included pupils with previous music 

training of at least one year, the second group included pupils without previous music training 

of at least one year. Respondents who replied positively to this question (the musically trained 

pupils) were redirected to section 2, where they were supposed to fill the remaining questions 

7-9 regarding their attitude to learning English. Respondents with negative reaction to question 

4 (pupils without music training of at least one year) were redirected to section 3, which 

comprised the same three questions as section 2. The reason for the division was the existence 

of different target groups. Using this method, it was possible to gain separate responses 

(including individual graphs) from each of the target groups. Concerning the questionnaire for 

teachers (see subchapter 5.1.1), no sections were necessary, as the respondents formed single 

target group. 
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Both questionnaires (for pupils and for teachers) were formulated and distributed in 

Czech to avoid any misunderstandings about the meaning of the questions and answers, and to 

make the respondents more willing to cooperate by increasing the comprehensibility of the 

questionnaires' content. 

4.3.3 Subjects of the research 

The basis of quantitative research is to obtain data from a large number of respondents. 

In this case, however, addressing all members of the target groups would be very demanding, 

especially in terms of time, given the number of primary and lower secondary schools in the 

Czech Republic. Therefore, I focused only on schools of the Pardubice Region and the Olomouc 

Region. The questionnaires were distributed to the principals of the schools by email, 

containing the individual links to the questionnaires and a request to send them to the relevant 

teachers and pupils. After the end of data collection, I received a total of 515 completed 

questionnaires from pupils and 163 completed questionnaires from teachers. 

4.3.4 Data collection 

The whole process of data collection lasted for 14 days. During the first day the 

principals of the schools were contacted, at the end of the fourteenth day the acceptance of 

answers was stopped. The increase of received questionnaires was continuously monitored; 

when the number of answers no longer changed, the collection was terminated. 

The research had several potential problems. Firstly, it was necessary for the participants 

to have access to the Internet, given the electronic form of the questionnaires. Due to the closed 

form of the questions, there was also a chance that the respondents did not always find a suitable 

answer in the range of options, which might mispresent the research results. Next, it was 

problematic to ensure filling the questionnaires only once by each respondent. For this purpose, 

the respondents would have had to sign into their Google Account. However, it was impossible 

for me to know whether all the respondents had this account. Furthermore, demanding 

registration would have increased the risk of lower willingness to participate in the research. 

Therefore, the respondents were not required to sign into their accounts to complete the 

questionnaires, despite the possibility of them repeatedly sending the completed questionnaires 

(which did not seem probable to me). 
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5 Research results 
The previous chapter introduced the reader to the aims of the research and described its 

implementation. As the whole procedure was explained, the results of the research can be 

presented. Firstly, the chapter analyses findings from the questionnaires for teachers, then it 

focuses on the questionnaires for pupils. Next, the results of the research are discussed. The 

previously formulated research questions are answered in the following chapter. 

5.1 Research results and their analysis 

5.1.1 Questionnaire for teachers 

The questionnaire for teachers contained 6 questions in total, the sixth question 

consisted of 7 subcategories. Questions 1-2 were used for general characterization of the target 

group, questions 3-6 were designed to answer the first research question. For the results of the 

questionnaire for teachers, see Appendix 1. 

Question number 1: How long have you been teaching English language? 

12.3 % of the respondents have been teaching English language for up to two years, 16 

% for 2-5 years, 17.8 % for 5-10 years, 35.6 % for 10-20 years, and 18.4 % for more than 20 

years (see Table 1 or Figure 1 in Appendix 1). Overall, more than half of the respondents (54 

%) have been teaching English language for at least 10 years. Thus, most of the respondents 

were teachers with years of experience. 

Question number 2: Where do you teach English language? 

Almost half of the respondents (49.1 %) were primary school teachers only. 12.3 % of 

the respondents taught English in lower secondary school only, and 38.7 % taught English in 

both primary and lower secondary school (see Table 2 or Figure 2 in Appendix 1). 

Question number 3: Have you ever used music as a teaching aid in your English lessons? 

Almost all the respondents (98.2 %) have used music as a teaching aid in their English 

lessons. Only three respondents replied that they have never used music in their English lessons 

(see Table 3 or Figure 3 in Appendix 1). Still, it was surprising for me that some English 

language teachers do not incorporate music in their lessons, considering the numerous ways of 

its usage and the mostly positive opinion of the teachers on the beneficial effects of music (see 

Questions 4-6). Searching the individual responses, I found that two of the teachers who have 

never used music in their English lessons, have been teaching English up to two years. In their 
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case, not using music in their English lessons might be caused by their short teaching 

experience. This reason does not apply to the third of the teachers who have never used music 

in their English lessons. He or she has been teaching English language between 10 and 20 years, 

and his or her opinion on the effects of music was positive. One of the possible explanations 

for not using music in his or lessons I can think of is that the teacher considers the preparation 

too difficult. 

Question number 4: Do you think that music can be used to create a pleasant atmosphere 

in the classroom? 

85.3 % of the respondents thought that music can be used to create a pleasant 

atmosphere in the classroom. The opinion of 14.1 % of the respondents was that music can 

mostly be used for this purpose, only one respondent was not sure whether music can be used 

to create a pleasant atmosphere in the classroom or not (see Table 4 or Figure 4 in Appendix 

1). Given the information from the theoretical part of the thesis (see subchapter 3.2), these 

results were rather expected. 

Question number 5: Do you think that using music during lessons is motivating for pupils? 

54.6 % of the teachers claimed that using music during lessons is motivating for pupils, 

43.6 % assumed that it is motivating for most pupils/mostly. Two respondents were not sure 

whether using music in lessons is motivating for pupils or not, only one respondent believed 

that using music during lessons is not motivating for most pupils/mostly (see Table 5 or Figure 

5 in Appendix 1). Altogether, the majority of the teachers considered music to be rather 

motivating. These results are similar to the results of the previous question. The findings support 

my assumption that music can beneficially affect pupils during their lessons. 

Question number 6: On a scale from 1 to 10, rate for each of the following areas of English 

language the extent to which music (for example in the form of songs) can help to their 

improvement (1 - music does not contribute to improvement of the area at all, 10 - music 

has a crucial role in improving the area): 

Writing: 

The results (see Table 6 or Figure 6 in Appendix 1) show that the respondents were not 

uniform in assessing the importance of music in improving writing skills, considering each 

value was selected at least by 6 respondents. The most frequent value (5) was assigned by 32 

respondents (19.6 %). Generally, values 1-5 were selected by 106 respondents in total, while 
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values 6-10 only by 57 respondents. Although the respondents did not agree on the extent to 

which music can help to improvement of writing skills, they mostly considered music to have 

relatively little influence on this area of English language. 

Reading: 

Rating the extent to which music can help to improve reading skills was similar to the 

previous case, in terms of ambiguous results (see Table 7 or Figure 7 in Appendix 1). Again, 

the teachers had different opinions about the matter. Each value was selected, except for value 

1, which proves that the teachers believed music to have at least some influence on improving 

reading skills. The most frequent value this time was value 8, chosen by 42 respondents (25.8 

%). Unlike the assessment of the role of music in improving writing skills, most of the 

respondents (115) selected values 6-10, while lower values were picked by 48 respondents. 

Thus, the teachers felt music to be rather important in improving reading skills. 

Listening: 

The respondents were noticeably more united in their evaluation of the role of music in 

improving listening skills (see Table 8 or Figure 8 in Appendix 1) than in the previous two 

cases regarding writing and reading skills. Values 1-7 were assigned by a minimum of 

respondents (4 respondents per value at most). Value 8 was selected by 16 respondents (9.8 %), 

value 9 by 49 respondents (30.1 %) and value 10 by 85 respondents (52.1 %). The results 

demonstrate that the teachers presumed music to be of high importance in improving listening 

skills. Actually, more than half of the respondents were convinced of its crucial role. These 

findings did not surprise me, as I believe that listening to English songs is one of the most 

common and enjoyable ways to practice listening skills. 

Speaking: 

The three most frequent values determining the extent to which music can help improve 

speaking skills were values 8, 9 and 10, chosen by 28 (17.2 %), 34 (20.9 %) and 57 respondents 

(35 %) respectively. As is evident, most of the respondents agreed that music is very important 

in improving the area, although some respondents considered it to have medium or low 

significance (see Table 9 or Figure 9 in Appendix 1). In my opinion, the lower rating appeared 

because more than one person is usually required for practicing speaking skills, and it cannot 

therefore be relied solely on music, as in the case of practicing listening. 

Pronunciation: 
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The results illustrating the importance of music in improving pronunciation were similar 

to those dealing with speaking skills. Value 10 was chosen by 69 respondents (42.3 %), value 

9 by 38 respondents (23.3 %) and value 8 by 27 respondents (16.6 %). Values 5-7 were picked 

by 23 respondents in total, few respondents decided for lower values (see Table 10 or Figure 

10 in Appendix 1). The positive assessment corresponds to my conviction that correct 

pronunciation is automatically accepted while listening to English songs. On the other hand, it 

is probably listening comprehension that is primarily practiced when applying English songs, 

which is why I suppose some respondents gave lower ratings. 

Grammar: 

The teachers' views on the role of music in improving grammar differed. Values 1-4 

were chosen by a total of 27 respondents, a similar number (28 respondents) opted for values 

9-10. However, the majority of responses ranged from value 5 to value 8 (see Table 11 or 

Figure 11 in Appendix 1), indicating that the teachers generally regarded music quite an 

important means of improving grammar, although not the most important. I trust that the reason 

for this is the necessity of using suitably selected lyrics, displaying grammatical features 

appropriate to the level of pupils. 

Vocabulary: 

As demonstrated by the results (see Table 12 or Figure 12 in Appendix 1), the 

respondents assigned music a high importance in improving vocabulary. Value 10 was selected 

by 60 (36.8 %), value 9 by 40 (24.5 %) and value 8 by 37 (22.7 %) respondents. Values 5-7 

were picked by 24 respondents in total, only two respondents gave lower ratings, namely value 

1. Still, the choice of these two teachers was rather unexpected, as I consider music to be a 

useful aid for remembering unknown words, especially given its catchy melodies and rhymes. 

5.1.2 Questionnaire for pupils 

The questionnaire for pupils consisted of 9 questions. For general characterization of 

the respondents, questions 1-3 were asked. Questions 4-6 focused on answering the second 

research question. Furthermore, question 4 divided the respondents into two additional target 

groups, namely pupils with previous music training of at least one year and pupils without 

previous music training of at least one year. The partition made it possible for each group of 

respondents to complete questions 7-9 separately. The aim of these last three questions was to 

answer the third and fourth research question. For the results of the questionnaire for pupils, 

see Appendix 2. 
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Question number 1: What is your gender? 

Boys versus girls ratio was 225 to 290 out of 515 pupils in total (see Table 13 or Figure 

13 in Appendix 2). Hereby, more than half of the pupils were female (56.3 %), whereas a 

smaller proportion were male (43.7 %). 

Question number 2: What is your age? 

The age of the respondents ranged from 10 to 16 years. However, most of the pupils 

were between the ages of 12 and 15 (see Table 14 or Figure 14 in Appendix 2). 

Question number 3: What grade are you in? 

The largest group were 9 t h graders (33.2 %), followed by 7 t h (26.2 %), 6 t h (22.3 %) and 

8 t h (18.3 %) graders (see Table 15 or Figure 15 in Appendix 2). 

Question number 4: Have you been actively learning to sing or play any musical 

instrument/instruments (for example in music school) for at least one year? 

Out of 515 pupils, 177 (34.4 %) have been learning to sing or play a musical 

instrument/musical instruments for at least one year, 338 (65.6 %) have not (see Table 16 or 

Figure 16 in Appendix 2). In general, approximately one third of the pupils received previous 

music training of at least one year while two thirds did not. These results clearly demonstrate 

that not all pupils can profit from the potential benefits resulting from long-term music training. 

Question number 5: How long have you been learning to sing? 

Most of the pupils (79.6 %) have never been learning to sing. 5.6 % of the pupils have 

been learning to sing for up to one year, 7 % for 1-3 years, 3.3 % for 3-5 years, 2.7 % for 5-7 

years, 0.6 % for 7-9 years and 1.2 % for more than 9 years (see Table 17 or Figure 17 in 

Appendix 2). It is apparent, that learning to sing was not very common among the pupils. 

Question number 6: How long have you been learning to play a musical 

instrument/musical instruments? 

Regarding musical instruments, the situation was better than in the case of singing, 

although there were again many pupils (51.8%) who have never been learning to play a musical 

instrument/musical instruments (see Table 18 or Figure 18 in Appendix 2). As to the rest of the 

pupils, 14.8 % have been learning to play a musical instrument/musical instruments for up to 

one year, 15.5 % for 1-3 years, 6.2 % for 3-5 years, 7.6 % for 5-7 years, 2.9 % for 7-9 years 
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and 1.2 % for more than 9 years. To conclude, learning to play a musical instrument/musical 

instruments was more common among the pupils than learning to sing; approximately one half 

of the pupils had experience with playing a musical instrument, while the other half did not. 

Question number 7: How difficult is it for you to learn English language? 

The responses of pupils with and without previous music training of at least one year to 

this question were not significantly different. The group of pupils with previous music training 

who claimed that it was difficult for them to learn English language (see Table 19 or Figure 19 

in Appendix 2) was less numerous than the group without previous music training having the 

same opinion (see Table 22 or Figure 22 in Appendix 2). On the other hand, the group of pupils 

with music training who did not consider learning English language to be difficult at all was 

smaller than the group without music training choosing this answer. In both groups, 

approximately three quarters of the pupils found English language easy or not very difficult to 

learn, while for one quarter it was (rather) difficult. It was a nice finding that most of the pupils 

regarded English language quite effortless to learn. 

Question number 8: Outside the classroom, do you need help from another person to learn 

English? 

44.1 % of the pupils with previous music training of at least one year replied that outside 

the classroom they did (almost) not require help from another person to learn English language, 

35.6 % did usually not need the help, while 17.5 % usually did and 2.8 % did (see Table 20 or 

Figure 20 in Appendix 2). The answers of the pupils without previous music training of at least 

one year were relatively analogous (see Table 23 or Figure 23 in Appendix 2). Outside the 

classroom, 48.2 % of the pupils did (almost) not require help from another person to learn 

English language, 32 % did usually not need the help, 16.3 % usually did and 3.6 % did. To 

summarize, for each of the target groups, approximately one in five pupils (usually) needed 

help when learning English outside the classroom. 

Question number 9: Do you like learning English language? 

Comparing the answers of pupils with and without previous music training of at least 

one year once again showed similar distribution of their respective answers. 78.5 % of the pupils 

with music training liked or rather liked learning English language (see Table 21 or Figure 21 

in Appendix 2), the percentage of the mentioned answers in case of the pupils without music 

training (see Table 24 or Figure 24 in Appendix 2) was almost the same (78.1 %). These results 
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seemed very positive to me, seeing that roughly four fifths of the pupils took pleasure in learning 

English language. In my opinion, awareness of the popularity of their subject must be 

motivating for teachers, as I believe that it is always easier to teach learners who are interested 

in the subject. 

5.2 Discussion 

The theoretical part of the thesis presented many ways to use music (both instrumental 

music and songs with lyrics) during English lessons. Specific examples of activities aimed at 

practicing individual language skills, whose preparation did not seem very demanding, were 

provided. From a theoretical point of view, therefore, incorporating music in English lessons 

should be relatively simple and effective. Indeed, the results of the research showed that the 

vast majority of participating teachers have used music in their English lessons. 

The teachers' opinions about the power of music to create a pleasant atmosphere in the 

classroom and to motivate pupils were generally positive. Thus, the views of the authors 

mentioned in the theoretical part of the thesis (see subchapters 3.1 and 3.2) were supported by 

a significant number of English language teachers. 

When analysing the data from the questions concerning the influence of music on 

improving language skills, a tendency of the answers to increase their frequency from value 8 

to value 10 was observed several times, these three values being the most selected. The language 

skills in question were listening, speaking, pronunciation and vocabulary. The respondents 

expressed their belief in the great contribution of music to improvement of these skills. In the 

case of reading skills and grammar, the distribution of responses was more scattered, although 

most of the teachers agreed that the role of music in their development is quite important. The 

theoretical part of the thesis (see subchapter 3.3) provided the reader with many examples of 

the application of music to practice language skills. The practical part then demonstrated that 

the teachers who participated in the research indeed believed in its benefits in all areas except 

writing. This skill was the only one to which the respondents did not consider music to 

contribute very much. In my opinion, a possible explanation is the necessity to be creative or 

talented to some extent to master writing skills. In other words, music can inspire pupils and 

help them create, but a certain degree of aptitude is still needed. 

The second chapter of the theoretical part of the project dealt with physiological and 

psychological responses to music. The chapter contained several findings on the beneficial 

effects of music training, for instance on some cognitive functions. Moreover, possible benefits 
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that such training could bring to English language learners were pointed out. Hence, the aim of 

the practical part of the thesis was to determine the level of pupils' music training. As it 

transpired, most of the research participants (aged 10-16) have not been learning to sing or play 

a musical instrument for at least one year. The results of the research therefore confirmed my 

assumption that not all pupils can profit from the potential benefits of previous music training. 

Furthermore, the collected data revealed that learning to sing was less common among the 

pupils than learning to play a musical instrument. This conclusion was rather anticipated, as I 

personally believe that playing a musical instrument is more popular among children than 

singing, partly due to the variety of musical instruments. 

Another part of the research focused on exploring the approach of pupils with previous 

music training of at least one year and pupils without this training to learning English language. 

No noticeable difference in the opinions of the two target groups was observed, the results did 

not indicate that the group of pupils with music training would enjoy learning English language 

more or considered it less difficult than the other group, although this tendency might be 

assumed given the knowledge from the theoretical part of the thesis. On the other hand, the 

research examined pupils' subjective feelings, not their objective abilities. In general, the 

attitude of the pupils to learning English language was mostly positive, which would 

undoubtedly please their teachers. 
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Conclusion 
The main objectives of the thesis were to explore how music can affect people and how 

it can be used to help learners of English language in their studies. The theoretical part of the 

project referred to commonalities which music and language share. Next, several studies proved 

that music can positively influence a person's physiological and psychological state. Especially 

the knowledge about the beneficial effects of long-term music training, for instance on some 

cognitive functions, became an initiative to partially focus the content of the practical part of 

the thesis on this area. The rest of the research concentrated on the attitude of English language 

teachers to use of music in their lessons and was based on the opinions and suggestions of the 

authors mentioned in the last chapter of the theoretical part of the project. 

The implementation of the practical part of the thesis enabled me to answer the formerly 

formulated research questions: 

1) What is the attitude of English language teachers in Czech primary and lower 

secondary schools to use of music during English lessons? The teachers who participated in the 

research generally agreed that music can create a pleasant atmosphere in the classroom and 

motivate pupils. Most of the respondents were convinced that music can help to improvement 

of pronunciation, grammar, vocabulary, reading, speaking and listening skills, while its 

contribution to development of writing skills is of little importance. 

2) What is the level of music training of pupils in Czech lower secondary schools? 

Approximately two thirds of the participating pupils have not been learning to sing or play a 

musical instrument for at least one year. Accordingly, only a minority of the pupils received 

long-term music training. Furthermore, learning to play a musical instrument was more than 

twice as common among the pupils as learning to sing. 

3) What is the attitude of Czech lower secondary school pupils with previous music 

training of at least one year to learning English? This group of pupils generally expressed that 

they quite enjoyed learning English language, did not consider it very demanding and usually 

did not require help from another person with it outside the classroom. 

4) What is the attitude of Czech lower secondary school pupils without previous music 

training of at least one year to learning English? The attitude of the pupils in question was very 

similar to the other group's statements. Again, the majority of the pupils rather liked learning 
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English language, regarded it relatively easy and mostly did not need help from another person 

with it outside the classroom. 

As indicated in the introduction of the thesis, one of the stimuli for addressing the topic 

of music and its use in English language studies was my relatively large musical background 

and the fact that learning foreign languages, English included, has always been rather pleasant 

and has never caused me significant problems. The practical part of the project showed that 

these feelings were common for most of the pupils with previous music training participating 

in the research, although the pupils without previous music training generally shared it too. I 

believe that such popularity of English language is very encouraging, considering the 

knowledge of English language is required in many areas nowadays. Moreover, my conviction 

is that music can serve as a useful and effective aid in teaching English, and as the opinions of 

the teachers participating in the research demonstrated, their faith in this matter was also high. 

The activities and suggestions which were presented in the third chapter of the thesis, can be 

applied by English language teachers as specific ways of incorporating music in their lessons. 

The theoretical knowledge about the impact of music on humans can induce the reader to 

explore this area more profoundly or provide a topic for other theses. 
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Appendices 

Appendix 1: The results of the questionnaire for teachers 

Table 1: How long have you been teaching English language? 

Answer Number Percentage 

Up to two years 20 12.3 

2-5 years 26 16 

5-10 years 29 17.8 

10-20 years 58 35.6 

More than 20 years 30 18.4 

Table 2: Where do you teach English language? 

Answer Number Percentage 

In primary school only 80 49.1 

In lower secondary school 

only 
20 12.3 

In both primary and lower 

secondary school 
63 38.7 

Table 3: Have you ever used music as a teaching aid in your English lessons? 

Answer Number Percentage 

Yes 160 98.2 

No 3 1.8 
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Table 4: Do you think that music can be used to create a pleasant atmosphere in the classroom? 

Answer Number Percentage 

Yes 139 85.3 

Mostly yes 23 14.1 

I do not know 1 0.6 

Mostly not 0 0 

No 0 0 

Table 5: Do you think that using music during lessons is motivating for pupils? 

Answer Number Percentage 

Yes 89 54.6 

Mostly yes/for most pupils 

yes 
71 43.6 

I do not know 2 1.2 

Mostly not/for most pupils 

not 
1 0.6 

No 0 0 
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Table 6: The importance of music in improving writing skills (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 19 11.7 

2 14 8.6 

3 23 14.1 

4 18 11 

5 32 19.6 

6 18 11 

7 12 7.4 

8 15 9.2 

9 6 3.7 

10 6 3.7 

Table 7: The importance of music in improving reading skills (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 0 0 

2 3 1.8 

3 12 7.4 

4 8 4.9 

5 25 15.3 

6 9 5.5 

7 19 11.7 

8 42 25.8 

9 22 13.5 

10 23 14.1 
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Table 8: The importance of music in improving listening skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 1 0.6 

2 0 0 

3 0 0 

4 3 1.8 

5 4 2.5 

6 1 0.6 

7 4 2.5 

8 16 9.8 

9 49 30.1 

10 85 52.1 

Table 9: The importance of music in improving speaking skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 3 1.8 

2 4 2.5 

3 2 1.2 

4 6 3.7 

5 8 4.9 

6 12 7.4 

7 9 5.5 

8 28 17.2 

9 34 20.9 

10 57 35 
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Table 10: The importance of music in improving pronunciation (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 1 0.6 

2 2 1.2 

3 2 1.2 

4 1 0.6 

5 9 5.5 

6 9 5.5 

7 5 3.1 

8 27 16.6 

9 38 23.3 

10 69 42.3 

Table 11: The importance of music in improving grammar (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 4 2.5 

2 6 3.7 

3 10 6.1 

4 7 4.3 

5 28 17.2 

6 25 15.3 

7 30 18.4 

8 25 15.3 

9 14 8.6 

10 14 8.6 
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Table 12: The importance of music in improving vocabulary (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 

Answer Number Percentage 

1 2 1.2 

2 0 0 

3 0 0 

4 0 0 

5 7 4.3 

6 5 3.1 

7 12 7.4 

8 37 22.7 

9 40 24.5 

10 60 36.8 

Figure 1: How long have you been teaching English language? 

• Up to two years » 2 - 5 y e a r s "S - lOyears 10-20years • More than 20years 



Figure 2: Where do you teach English language? 

• In pr imary school only 

• In l ower secondary school only 

• In both pr imary and l o w e r secondary school 

Figure 3: Have you ever used music as a teaching aid in your English lessons? 

1,8% 

• Yes • No 

Figure 4: Do you think that music can be used to create a pleasant atmosphere in the classroom? 

• Yes " M o s t l y yes • I do not know • M o s t l y not " N o 
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Figure 5: Do you think that using music during lessons is motivating for pupils? 

1,2% _ 0,6% 

i Yes 

i I do not k n o w 

No 

M o s t l y y e s / f o r m o s t pupi ls yes 

M o s t l y not/for m o s t pupi ls not 

Figure 6: The importance of music in improving writing skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

4C 

3C 

2C 

32(19:6%) 

23 (14,1 %} 

19(117%) 

15(9,2%) 

6 (37 %) 6 (3,7 %) 

Figure 7: The importance of music in improving reading skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

40 

2i} 

42 (25,8 %) 

25 (15,3 22 (13,5%) 23(141%) 

0(0 %) 

12 (7,4%) 

3 (1.8 cc 
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Figure 8: The importance of music in improving listening skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

85 (52,1 %) 

1 2 3 4 5 6 7 8 9 10 

Figure 9: The importance of music in improving speaking skills (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

GG 

1 2 3 4 5 6 7 8 9 10 

Figure 10: The importance of music in improving pronunciation (1 - music does not contribute 

to improvement of the area at all, 10 - music has a crucial role in improving the area) 

69 (42,3%) 

2 3 4 5 6 7 8 9 10 
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Figure 11: The importance of music in improving grammar (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 

2 3 4 5 6 7 8 9 10 

Figure 12: The importance of music in improving vocabulary (1 - music does not contribute to 

improvement of the area at all, 10 - music has a crucial role in improving the area) 
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Appendix 2: The results of the questionnaire for pupils 

Table 13: What is your gender? 

Answer Number Percentage 

Male 225 43.7 

Female 290 56.3 

Table 14: What is your age? 

Answer Number Percentage 

10 years 3 0.6 

11 years 12 2.3 

12 years 118 22.9 

13 years 114 22.1 

14 years 112 21.7 

15 years 128 24.9 

16 years 28 5.4 

Table 15: What grade are you in? 

Answer Number Percentage 

6 t h 115 22.3 

yth 135 26.2 

8 t h 94 18.3 

gth 171 33.2 

Table 16: Have you been actively learning to sing or play any musical instrument/instruments 

(for example in music school) for at least one year? 

Answer Number Percentage 

Yes 177 34.4 

No 338 65.6 
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Table 17: How long have you been learning to sing? 

Answer Number Percentage 

Never 410 79.6 

Up to 1 year 29 5.6 

1-3 years 36 7 

3-5 years 17 3.3 

5-7 years 14 2.7 

7-9 years 3 0.6 

More than 9 years 6 1.2 

Table 18: How long have you been learning to play a musical instrument/musical instruments? 

Answer Number Percentage 

Never 267 51.8 

Up to 1 year 76 14.8 

1-3 years 80 15.5 

3-5 years 32 6.2 

5-7 years 39 7.6 

7-9 years 15 2.9 

More than 9 years 6 1.2 

Table 19: Pupils with previous music training of at least one year - How difficult is it for you 

to learn English language? 

Answer Number Percentage 

Difficult 6 3.4 

Rather difficult 42 23.7 

Not very difficult 73 41.2 

Not difficult at all 56 31.6 
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Table 20: Pupils with previous music training of at least one year - Outside the classroom, do 

you need help from another person to learn English? 

Answer Number Percentage 

I do not/Almost not 78 44.1 

I usually do not 63 35.6 

I usually do 31 17.5 

I do 5 2.8 

Table 21: Pupils with previous music training of at least one year - Do you like learning English 

language? 

Answer Number Percentage 

Yes 69 39 

Rather yes 70 39.5 

Rather not 30 16.9 

No 8 4.5 

Table 22: Pupils without previous music training of at least one year - How difficult is it for 

you to learn English language? 

Answer Number Percentage 

Difficult 26 7.7 

Rather difficult 63 18.6 

Not very difficult 122 36.1 

Not difficult at all 127 37.6 

52 



Table 23: Pupils without previous music training of at least one year - Outside the classroom, 

do you need help from another person to learn English? 

Answer Number Percentage 

I do not/Almost not 163 48.2 

I usually do not 108 32 

I usually do 55 16.3 

I do 12 3.6 

Table 24: Pupils without previous music training of at least one year - Do you like learning 

English language? 

Answer Number Percentage 

Yes 140 41.4 

Rather yes 124 36.7 

Rather not 55 16.3 

No 19 5.6 

Figure 13: What is your gender? 

• Male • Female 
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Figure 14: What is your age? 

• 10 years • 11 years • 12 years 13 years • 14 years • 15 years • 16 years 

Figure 15: What grade are you in? 

• 6th • 7th • 8th 9th 

Figure 16: Have you been actively learning to sing or play any musical instrument/instruments 

(for example in music school) for at least one year? 
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Figure 17: How long have you been learning to sing? 

• Never • U p t o l y e a r " 1 - 3 years " 3 - 5 years 

• 5—7 years " 7 - 9 years • More than 9 years 

Figure 18: How long have you been learning to play a musical instrument/musical instruments? 

• Never ' U p t o l y e a r " l - B y e a r s « 3 - 5 years 

• 5 - 7 years « 7 - 9 years • More than 9 years 

Figure 19: Pupils with previous music training of at least one year - How difficult is it for you 

to learn English language? 

3 , 4 % 

• Difficult • Rather difficult • Not very difficult Not difficult at all 
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Figure 20: Pupils with previous music training of at least one year - Outside the classroom, do 

you need help from another person to learn English? 

2,8% 

• I do not/Almost not • I usually do not • I usually do • I do 

Figure 21: Pupils with previous music training of at least one year - Do you like learning 

English language? 

4,5% 

• Yes • Rathe ryes " R a t h e r n o t " N o 

Figure 22: Pupils without previous music training of at least one year - How difficult is it for 

you to learn English language? 

• Difficult • Rather difficult • Not very difficult Mot difficult at all 

56 



Figure 23: Pupils without previous music training of at least one year - Outside the classroom, 

do you need help from another person to learn English? 

3,6% 

• I do not/Almost not • I usually do not • I usually do • I do 

Figure 24: Pupils without previous music training of at least one year - Do you like learning 

English language? 

• Yes • Ratheryes "Rathernot No 
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Résumé 
Bakalářská práce se zabývá hudbou a možnostmi jejího využití při studiu anglického 

jazyka. Výzkumná část práce je zaměřena na přístup učitelů anglického jazyka na základních 

školách k využívání hudby během výuky anglického jazyka, dále se soustředí na žáky 2. stupně 

základních škol a na jejich postoj k učení se anglickému jazyku, s ohledem na úroveň jejich 

hudebního zázemí. Výsledky výzkumu představily míru, do jaké se žáci věnují zpěvu nebo hře 

na hudební nástroje a ukázaly na jejich převážně kladný postoj k učení se anglickému jazyku, 

stejně jako na poměrně pozitivní smýšlení učitelů, co se týče přínosu hudby do hodin. 
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