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ABSTRACT

The diploma project is concerned with an online support for teaching and learning British and
American cultural studies. The online support in the form of a blog was created to help lower-
secondary learners with learning British and American cultural studies. The following aspects of
the learners’ experience were ascertained: the learners’ assessment of the blog, the way it was
used by them, their motivation for doing so, and their attitudes to learning with the online

support.

The research results show that the majority of the learners completed recommended quizzes and
tasks in the blog. It was found out that learners’ motivation derived mainly from the topic of the
English-speaking countries and from the opportunity to get mark 1 for completed tasks in the
blog. Moreover, the results revealed that the possibility to access extra information in the blog
motivated nearly 60% of the learners. More than 80% of the learners expressed their positive
attitude towards the interconnection between the lessons and the blog and a vast majority of the
learners also appreciated the possibility to prepare for school online. Finally, an absolute

majority of the learners claimed that they would use a similar learning support in the future.
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INTRODUCTION

In the last decades, information and communication technology has entirely transformed the face
of our society. Thanks to the internet, information exchange became much faster and knowledge
became far more accessible to the masses. Unsurprisingly, computers have also found their way
into classrooms. They simplified the access to information related to learning objectives, allowed
fast and easy presentation of the subject matter, facilitated cooperation among schools, and

enabled modern multimedia to take part in day-to-day educational process.

While these changes were significant, the interaction between teachers and their learners was
somewhat left behind. This was bound to change when Web 2.0 appeared. This term refers to
a new possibility for laypersons to create content and post it online for everybody else to see.
Therefore nowadays teachers with little formal training in ICT can easily provide their learners

with supplementary materials which enable learners’ self-access on an as-needed basis.

In the presented work, an example of such application of modern technology in education is
demonstrated. A blog was created with lower-secondary learners in mind. The blog contains
various materials, most notably articles, pictures, maps, quizzes and tasks focused on the British
and American cultural studies including those of the Commonwealth countries (i.e. the United

Kingdom, the United States of America, Canada, Australia and New Zealand).

Four different courses (for 6", 7™, 8" and 9" grade of the basic school) were designed and the
blog was tailored to suit the needs of learners of varying language levels and learning abilities.
The aim of the thesis is to ascertain learners’ assessment of the blog, to find out how the learners
used it, what motivated them to do so and what their attitudes to learning with the online support
were. As the blog is the integral part of the diploma project, to get the most of the thesis the

reader is encouraged to access it.
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THEORETICAL PART

This part of the thesis aims to provide a theoretical background to teaching with information and
communication technology (ICT) and to teaching cultural studies within foreign language
teaching. The first chapter of the theoretical part deals with possibilities, benefits, and principles
of using modern technology in education, especially in teaching English as a foreign language.
The two following chapters describe ICT tools (a word processor, the World Wide Web, email,
and a blog) that are used subsequently in the practical part of the diploma thesis. The two
chapters provide not only the description of these tools, but also possibilities of applying them in
the classroom as well as some rules that are good to follow so that the application of these tools
is successful. The last chapter deals with teaching cultural studies, cultural awareness and
intercultural communication. This chapter focuses mainly on the contemporary curricular

documents in relation to teaching culture within English as a foreign language.

All the chapters include latest studies on the discussed topics with the ambition to provide
various perspectives on the presented issues. Although some parts deal with using ICT in
education in general, the emphasis is always put on using it while teaching languages, mainly
English as a foreign language. The theoretical part also aims to provide various viewpoints on
the Czech conditions concerning teaching with ICT and teaching culture within English as a

foreign language.
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1. USING MODERN TECHNOLOGY IN EDUCATION

This introductory chapter summarizes different aspects of using modern technology in education
both in and outside the classroom. Some key benefits of incorporating modern technology into
education are mentioned as well as basic possibilities of using ICT in everyday school life.
Contemporary conditions concerning ICT application in the Czech education are included as
well. Then the terms digital native and digital immigrant are described in relation to specifics of
education. The large part of the chapter is dedicated to basic principles of successful
implementation of ICT in the learning process (both from the teachers’ and learners’
perspective). Finally, some negative impacts of using modern technology (both in and outside
schools) are mentioned as this issue cannot be omitted in order to provide a complex view on the

impact that modern technology has and that does not necessarily have to be positive.

1.1. Using modern technology in the classroom
Lewis (2009: 10) states that using modern technology (i.e. ICT) in the classroom is no longer
a choice but a necessity. According to Lewis (2009: 9), technology has been used in classrooms
for centuries because it can be defined as anything that helps students to learn, stay motivated,
and be challenged. He sees modern technology as a source of possibilities that have never
existed before but he strongly points out the importance of pedagogy that gives a framework to
its application. Specifically, he mentions the importance of setting clear learning goals. It has
been contrived that the extended use of computers has different outcomes based on the teaching
method applied (C. V. Prieto in Pareja-Lora 2016). Singh (2015) says that modern technology is
‘pedagogically neutral’ and therefore it can be used both in a traditional way of teaching
(i.e. lecturing) as well as with modern teaching methods such as CLIL (Content and Language
Integrated Learning). CLIL uses the target language as a tool for learning other subjects and

using ICT in CLIL helps to enhance communicative competence among different cultures, and it
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helps to promote interdisciplinary learning (Pareja-Lora 2016). Moreover, Neumann (2016) adds

that modern technology even widens the range of teaching methods.

Modern technology can bring together schools that would not be able or willing to cooperate
without it (Austin 2016). ICT also helps learners to complete tasks that were assigned to be
performed outside the classroom and therefore it is seen as a favourable pedagogical means to
optimize learning outside the classroom (Ang 2012). As for learning English as a foreign
language, it has been proved that ingenious ICT materials have very positive impact on the

development of oral skills (R. G. Otero in Pareja-Lora 2016).

Using ICT in learning languages is known as CALL (computer assisted language learning)
(Dudeney 2000:153) but nowadays, modern smart phones connected to the internet are also
becoming popular as learning tools with multimedia elements (such as QR code readers, GPS
system, maps, video chats, etc.) and other apps that enable a great range of learning activities
known as MALL (mobile assisted language learning) (Pim 2013: 37-39). MALL is beneficial for
those who want to learn at any time and space because mobile applications facilitate this type of

language learning (Pareja-Lora 2016).

Lindberg & Olofsson (2016) conducted a research on the usage of information and
communication technology (ICT) at school both by students and teachers in Sweden and he
found out that teachers use ICT not only for teaching but also for communication with their
colleagues and other teachers via Facebook, for administrative purposes (e.g. LMS — Learning
Management System), and for providing learners with useful links to youtube lectures, online
dictionaries, blogs, wikis, etc.. According to the research, teachers even think that some routine
connected with teaching is easier with the use of ICT but on the other hand they assume that
there is not enough time to base lessons on ICT. Lindberg & Olofsson’s research (2016) also

showed that students find ICT helpful in their education, use it on everyday basis and they see
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the greatest space for improvement in teachers’ computer literacy. ICT can be also used for
assessment either as a tool for learners’ self-assessment or for online tests that belong among the

most favourite options of testing (Pareja-Lora 2016)

Watanabe, Naveed & Neittaanméki (2016) studied relations between ICT advancement and
students’ trust in teachers’ abilities to deliver quality education. Sadly, the research revealed low
ICT advancement in the Czech Republic and therefore our country was ranked among ICT
developing countries. The study also showed low students’ trust in teachers’ ability to deliver
quality education. Watanabe, Naveed, & Neittaanméki (2016) generally claim that low
advancement of ICT and low students’ trust in teachers are causes of the persistence of
traditional teaching and learning conditions. They suggest that ICT developing countries
prioritize the progress of ICT in education and create balance between traditional teaching and
learning environment and blended learning in which case some information or instructions are

delivered with the use of ICT.

Hlubackova & Ruzickova (2011) from the University of Hradec Kralove conducted a research
on blended and distance learning curses at the university. They found out that mostly, learners
had positive attitudes to the courses and surprisingly the distance learners were more likely to
pass the first exam term than those who attended blended learning course (Hlubackova &

Ruzickova 2011).

1.2. Digital natives and digital immigrants
Most young learners nowadays are so called ‘digital natives’ which means that they use
technology since childhood, they are easy with it and feel self-assured about it (Dudeney &
Hockly 2007: 8). Frequently, learners are more skilful than their teachers (Costa, Cuzzocrea &

Nuzzaci 2014). Using computers since very young age also changes the way digital natives think
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because the connection of information in their minds is more parallel (‘hypertext”) rather than

sequential (Richardson 2006: 7).

On the contrary, ‘digital immigrants’ are adults, typically parents and teachers, who are learning
to use technology (Dudeney & Hockly 2007: 8). Teachers’ pessimistic mindset about technology
commonly derives from the poor access to technology itself, from the absence of belief in one’s
abilities while using the ICT or from the deficiency in training (Dudeney & Hockly 2007: 9). As
a result, teachers often avoid using technology because they either do not feel confident about
using it, they do not think that using technology has any assets or because the technology is not
available at their school (Dudeney & Hockly 2007: 9). This statement has also been supported by
more recent studies of Yassin, Salim & Ashaari (2013) and Uluyol & Sahin (2016). Therefore
teachers should be instructed on how to use technology and also informed about the advantages

of using ICT in education (Copriady 2014).

1.3. Principles of successful application of ICT in education
As Tondeur et al. (2016) suggest, first of all, it is the teachers who have to take the first step in
analyzing the technology that is available for them and adjusting it to the learners’ needs. As
mentioned previously, it is important that teachers set the learning goals and choose appropriate
teaching methods so that the application of ICT is effective and the learning goals are achieved
(see the subchapter 1.1). Teachers can also share their know-how with their colleagues and learn
from them in the same time (Tondeur et al. 2016). The crucial point in applying ICT is teachers’
motivation which is coined to their knowledge of how to use ICT (Copriady 2014). If teachers
apply ICT successfully, they will have the potential to become more assured about using it and

even feel satisfied with doing so (Copriady 2014).
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As stated above, using ICT at school has to be meaningful. Singh (2015) formulated steps that
should be followed when implementing ICT in education. To ensure that the implementation will

be successful teachers should:

Recognize problems connected with teaching and learning in the classroom, school, etc.

e Specify how the problems are solved at the moment, set what can be done with the use of
ICT and then try it out.

e Set what teachers can do to improve their teaching and try to find out whether using ICT
can make their teaching any better.

e Find out whether teachers and learners have ICT skills to be able to implement ICT in

education.

When thinking about implementing modern technology in the classroom it is also good to
consider the importance of student’s safety while learning online (Richardson 2006: 7). Even
though the new technology links people across the globe, there is always the possibility that
people are not necessarily honest about their online identities (Solomon & Schrum 2007: 27-28).
Sometimes people take a risk of posting personal information such as full name, address or
anything that could be misused (Lewis 2009: 21). Publishing personal photos might have a
serious impact on the later lives of the learners, e.g. when applying for a job because companies
are often looking up applicants’ online entries to check their personality (Solomon & Schrum

2007: 28).

It is not only teachers but also learners who should beware of the principles of successful online
learning. Pappas (2015) formulated 10 basic rules that should help students to learn efficiently.

According to his article, learners should:

e Take the learning process seriously and give it enough time and commitment.
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e Have a good internet connection.
e Create a fine working space without disruptive elements (e.g. noise, social networks,
etc.).
e Think about the aims that they want to achieve.
e Plan the learning process (e.g. plan a time schedule and keep it, make to-do lists, etc.).
e Seek guidance and help when needed.
e Revise what they have learned and share the learning process with classmates.
e Give themselves space for relaxation.
e Join in discussions with classmates.

e Try to keep motivated.

1.4. Negative aspects of using modern technology
Apart from the problem with the learners’ safety and security of their data, there are more
drawbacks that should be taken into consideration. It is now commonly believed that technology
influences thinking process and people’s minds (Brdicka 2003: 13, Richardson 2006: 7). Sherry
Turkle (1995) examined people’s behaviour on the internet and she found out that people tended
to create different online personalities at the same time which suggests that personality is rather a
multiple entity (Sherry Turkle in Brdicka: 2003) or that those working on the internet have

greater ability to multitask (Richardson 2006: 7).

On the other hand Manfred Spitzer (2014: 201-212) sees multitasking (i.e. doing several things
at once) just as a disrupted concentration, and he states that people who multitask are more
sensitive to disruption, less productive when performing assigned tasks and less capable of
controlling their psyche. In addition he says that excessive use of modern technology can result
in depression, insomnia, and addiction. Mufioz-Miralles et al. (2016) studied modern technology

users and found out that 13.6% of respondents showed addictive behaviour concerning the usage
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of the internet and she also revealed that drug taking, intensive use of technology, weak family
connections, and unsatisfactory academic performance co-occurred with the problem of the

internet addiction.

Spitzer (2014: 59-88) also warns that modern technology and learning with ICT leads to shallow
activities like joining items together and therefore it weakens mental processes and as a
consequence learning is less efficient. For the same reason he criticises installing interactive
whiteboards and using presentation software because learners are no longer in need to write
things down and thus they do not process the given information themselves. When using ICT for
e-learning or blended learning, there is always the risk that learners drop the learning process
because such learning requires motivation, accountability, and good self-discipline (Pareja-Lora

2016).
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2. USING OFFLINE TECHNOLOGY, WORLD WIDE WEB, AND EMAIL IN EDUCATION

This chapter covers some offline and online tools which can be used together quite easily and
meaningfully. Firstly, the chapter deals with word processing tools which have multiple ways of
application in education. Secondly, the chapter includes the internet (or rather the World Wide
Web) and its application into learning process as well as the pros and cons of using it in
education. Then the possibilities as well as principles of using the internet in the classroom are
included. Finally, the ways of using email in education are mentioned. All these issues are

supported by various contemporary studies.

2.1. Word processing tools
Gordon Lewis (2009: 26) sees word processing tools as the most basic yet very useful device
that can be used while teaching languages. Dudeney and Hockley (2007: 15) state that even
though there are more appealing programs, word processing tools are certainly the most basic
ones and they can be used creatively both by teachers and learners (AbuSeileek 2013). Word
processing tools are especially useful for teachers who can use these tools not only for creating
and storing materials for learners but also for correcting, editing and providing feedback of
student’s work (Dudney, Hockly 2007: 15). Word processing tools are particularly useful for
creating worksheets which can be enriched with pictures that illustrate the meaning of the text
and with links to web pages that provide additional information or practice (Dudney, Hockly

2007: 16).

Teachers can also use word processing tools for correcting and assessing students’ work that was
submitted digitally (Dudney, Hockly 2007: 15). For this teachers can use track changes that
provide the possibility of multiple reviewers who edit the document and therefore it can be used
for group work (Lewis 2009: 27-28). AbuSeileek’s research (2013) proved that when learners

use tools like spell-check while writing they are less likely to make errors later on. According to
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his findings, it is most efficient to use both track changes and computer-mediated feedback such

as spell check.

2.2. The internet and the World Wide Web
The internet (as Lewis 2009: 45 defines it) is ‘a huge network of connected computers, linked
across the world’. It was found out that both in developed and developing countries the internet
enhances progress and modernization (Singh 2015). The World Wide Web is only one section of
the internet (Dudeney 2000: 3) where users are able to access information on user-friendly pages
that can be reached by web browsers like Internet Explorer, Netscape, Mozilla, Google Chrome,
or Safari (Lewis 2009: 45). World Wide Web (also called as Web 1.0) and the internet are two
different terms that are often used interchangeably (Dudeney 2000: 3). For the purposes of this
thesis the general term the ‘internet’ is going to be used including both the internet itself (as a

network of connected computers) and the World Wide Web.

Using the internet for educational purposes has many advantages as well as some drawbacks.
First of all the World Wide Web provides opportunities to encounter authentic target language
that is real and can draw student’s attention because they use the language in situations that seem
logical and that always change which enhances learners’ creativity in using the target language
(Pim 2013: 20). The internet therefore enhances the development of language skills (reading,
writing, listening, and speaking) (Dudeney & Hockly 2012). As Pringprom (2011) found out in
his research, learners generally think that the internet is a good source of knowledge and an
effective tool for sending and receiving information. The internet also suppresses the dominant
role of the teacher and shifts his position in the learning process to the role of the instructor and
mentor (Pareja-Lora 2016). Moreover, it helps to develop the relationship between the teacher

and his students (Neumann 2016).
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The internet serves as a teachers’ inspiration and provides materials like lesson plans and tests
(Lewis 2009: 3) as well as useful audio materials such as songs, audio books, video chips, etc.
that can enhance learners’ pronunciation and help them acquire new vocabulary quite naturally
(Pim 2013: 22). Teachers can use web pages or learning resources that are either authentic (not
written in purpose of language teaching and learning), semi-authentic (adjusted to language
teaching and learning) or those written specifically for teaching and learning the language
(Chinnery 2014). However, teachers’ task is to use all the information that is provided by the
internet in a relevant way that helps learners in understanding the content of education (Singh

2015).

In contrast, there were studies that showed that advantages of using the internet in English
language teaching and learning had been overstated because the internet presumably does not
have an outright positive effect on the learning process (Chinnery 2014). The internet also
changes quickly and the web pages appear and disappear in the relatively brisk pace (Chinnery
2014). Last but not least, teachers should also beware of the internet security and warn learners
against publishing personal information about themselves online (Richardson 2006: 12), and
against providing any kind of personal information to people who they do not know in person

(Brdicka 2003: 41).

2.2.1. Using the internet in the classroom

Using websites is a relatively easy way to begin with using modern technology in the classroom
(Dudney, Hockly 2007: 27) but teachers should think of a meaningful way of doing it, give
learners accurate instructions, and demand learners’ effort and high quality outcomes (Singh
2015). Both Lewis (2009: 55) and Dudeney & Hockly (2007: 36-37) agree that the internet-
based lesson should follow certain stages such as initial motivation, explanation of terms and

tasks, the production stage or task performance, and the evaluation stage. Costa, Cuzzocrea &
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Nuzzaci’s research (2014) proved that using the internet can make educational results better
particularly if the teacher uses the tools that learners already use in everyday life outside the
classroom. Moreover there is the evidence that male learners expressed more positive attitude

towards learning with the internet than female ones (Bekmezci et al. 2015).

Before using websites in the classroom, it is advisable to think about the options of doing so
(Chinnery 2014). Perhaps the most important thing to consider is the availability of the internet

in the classroom and there are simply three options (Dudeney & Hockly 2007: 27-28):

e The full access to the internet in the classroom is not available but it is still possible to
print out materials or copies of websites, and do the activities offline.

e There is only one computer with the internet connection in the classroom in which case it
should be connected to a data projector or an interactive whiteboard so that all the
learners can see the web.

e Every learner is provided with a computer connected to the internet and therefore ICT

can be fully implemented into classroom education.

It is also good to consider the quality and reliability of the internet connection and if it is good it
is possible to apply a great range of activities in English lessons (Chinnery 2014). Most of them
can be divided into two basic groups in which the internet functions either as a tutor or as a tool
(Chinnery 2014). When the internet is used as a tutor, it serves as an advisor for learners (it
provides various lectures or websites concerning vocabulary, grammar, and other aspects of the
language), it can be used for learners’ analysis of online spoken or written language and also for
doing activities like filling the gaps, matching-pairs exercises, and multiple choice quizzes
(Chinnery 2014). The other group of activities characterized by using the internet as a tool

includes creative activities during which students can for example create their own content
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online (e.g. texts, pictures, video clips, etc.), communicate with other people outside the

classroom or collaborate with them (Chinnery 2014).

The vast amount of web pages can be searched through in different ways and both teachers and
students should have enough skills to do so (Nottes 2006: 27-28). It has been proved that search
based activities help teachers incorporate the internet in their lessons and produce stimulating
tasks for learners (Regina Gutiérrez Pérez in Pareja-Lora 2016). There are either rather simple
tasks based on searching for answers on various questions or taking virtual tours around cities,
exploring museums, etc. or more complex tasks, so called web quests that make learners
compare, analyze, evaluate or find solutions to tasks or problems (Lewis 2009: 51-52). Markova
(2011) used web quests in the lower secondary school in Liberec and found out that they
improve learners’ skills and attitudes to learning English, and that learners consider these

activities relevant and entertaining.

On the other hand Dudeney & Hockly (2007: 34-35) suggest that the teachers rather search for
useful web pages themselves, evaluate them in terms of accuracy, currency, content, and
functionality and use just these evaluated web pages in their lessons. Web pages should be
evaluated in terms of suitability for learners either from the viewpoint of the content or the
language level of the learners (Chinnery 2014). E.g., while teaching learners with low language
level, it is good to use the web pages that are uncomplicated and based on pictures or pictograms

rather than on long texts (Dudeney & Hockly (2007: 39).

2.3. Email
Email is a tool that allows sending text messages over the internet (Dudeney 2000: 12). Email
can be used as a means of communication either between the teacher and learners as well as
among learners from different classes or regions (Dudeney & Hockly 2007: 62). Email

communication does not require that both the sender and the addressee are online at the same
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time which provides a certain degree of flexibility and therefore email communication can be
and frequently is realized outside the school time (Lewis 2009: 40). Learners can send
homework to the teacher and share it with their peers, teachers can provide students with
materials, extra tasks, newsletters, or they can use e-mail as a platform where students can

cooperate on a particular topic (Dudeney & Hockly 2007: 64-65).

Khoosf & Khosravani (2014) used e-mail successfully as a tool for creating students’ online
portfolios and found out that it helped to develop students’ autonomy and motivation to learn
English as a foreign language. Thevasigamoney (2014) studied if using e-mail dialogue journal
writing can help talented students of English with their writing anxiety. She found out that using
e-mail reduces apprehension and advances writing skills. From these studies it is apparent that

e-mail can be successfully used as a learning tool in many different ways.
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3. USING WEB 2.0 IN EDUCATION

In the beginning of this chapter Web 2.0 and its basic characteristics are presented and then the
possibilities of the usage of Web 2.0 in education are stated. The largest part of the chapter is
concerned with a blog as it is the Web 2.0 tool that has been used for the purpose of this diploma
project. Some aspects of using the blog as well as its practical application in everyday school life
are described taking into account both learners’ and teachers’ skills, the limitations that can
appear, and also some basic principles that are good to follow while teaching and learning with a
blog. The chapter ends with some technical advice on how to set up the blog so that it works best

for educational purposes.

3.1. Introduction to Web 2.0
Web 1.0 (also called the World Wide Web) enables people to access things online and then
process the information while offline tools (Lewis 2009: 63), whereas Web 2.0 encompasses
web-based tools that allow everyone to cooperate, post online, share photos, videos, etc.
(Solomon & Schrum 2007: 2). The greatest difference between Web 1.0 and Web 2.0 is that
Web 1.0 is created by several people or organizations and ordinary people just passively absorb
the information on it (Neuhoff, Neumannova & Vickova 2012: 9). With Web 2.0, on the other
hand, everybody can share and create his own posts (Pim 2013: 21). People can comment on
them or stay connected via social networks (Neuhoff, Neumannova & VI¢kova 2012:9). By
sharing photos and videos, web is being transformed into a ‘community space’ (Richardson
2006: 2). Digital immigrants (in education it is typically teachers) who like trying new things in
their life are more inclined to join in using social media whereas with young people (digital
natives) the findings are that the more a digital native uses social media, the more extroverted he
is (Correa, Hinsley & De Zuniga 2010). Typical Web 2.0 tools used in education are blogs,

wikis, and podcasts (Stanley 2013: 51-52).
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3.2. Web 2.0 in education
Solomon & Schrum (2007: 21), Richardson (2006: 5), and Pim (2013: 20) agree that Web 2.0
has a significant influence on schools. Pim (2013: 20) adds that schools are gradually starting to
realize the power of Web 2.0 and see the inevitability of revising the way in which teachers
interact with learners, methods they use, and outcomes they anticipate from learners. Web 2.0
connects people around the world in a different way than email and chat and it provides teachers
with authentic materials and with the possibility to use them to create active tasks (Lewis 2009:
62). Thanks to Web 2.0 learners can connect and communicate via video-conferencing tools
which helps them develop their oral and communicative skills and contact with other cultures
(Pim 2013: 23). The new Web 2.0 boosts creativity, communication, and cooperation which are

important parts of the learning process (Solomon & Schrum 2007: 21).

3.3. Blogs
Blogs are a websites that is simple to set up and design and either one or more writers can easily
put out their articles or any other content at any time if they are connected to the internet
(Richardson 2006: 17). People usually post their ideas and attitudes that are ordered as a reversed
chronology (Lewis 2009: 63). Blogs allow people to be linked together, interact, and cooperate
with one another (Pim 2013: 23). Blogs change quickly and new content is added quite often
(even on daily basis) and therefore blogs can engage people and make them communicate
(Richardson 2006: 18). Blogs provide the opportunity to share personal thoughts and ideas with
real people from all over the world (Solomon & Schrum 2007: 56). In the same time, blogs can
look like usual web pages with pictures and with appealing design which depends on the author’s

skills and on a program that he uses (Richardson 2006: 19)

It is possible to create links either within or outside blog to join ideas, interesting information,

web pages, etc. (Lewis 2009: 63). Although there is the serious issue of the internet security (as
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discussed in the first chapter) blogs are powerful tools that boost creativity and advanced
thinking processes, connect people, and serve as sources of information (Richardson 2006: 20)
even though some information may be biased or unreliable (Dudeney & Hockly 2007: 56). Tools

that can be used for creating blogs are Blogger (www.blogger.com), WordPress

(www.wordpress.com), and many others (Richardson 2006:57).

3.3.1. Blogs in the classroom

Teachers can use blogs to inform about the content of their courses, to post useful links to web
pages so that their learners or colleagues can reach them (Stanley 2013: 51-52). Teachers can
also retrace what students worked on because the content is usually neatly archived in the blog
(Richardson 2006: 28). Byrne (2013) suggests posting quizzes that would give students
immediate assessment. Blogs also function as a motivation for students to search for further
information related to their field (Chikileva 2011). Blogs may be used to connect different
schools or classrooms that work on the same project together and learners can post their
outcomes, pictures, videos, etc. (Richardson 2006: 28). These projects or topics can be even
cross-curricular and learners might get deeper insight into these topics (Solomon & Schrum
2007: 162-163). Using blogs in education also develops learners’ computer and internet literacy

(Richardson 2006:28).

Students can comment on articles and share their ideas in the comment section which advances
student’s reading and writing skills (Solomon & Schrum 2007: 81, 162). Jana Pavlikova used
this type of blogging activity with her students at the University of J. E. Purkyné in Usti nad
Labem. She appreciated the possibility to immediately react on what students wrote in the
comments and she also appreciated that blogs were suitable for students with different
personalities. It was also possible to do many activities such as brainstorming or problem solving

and to discuss many personal or more sensitive issues (Pavlikova 2014).


http://www.blogger.com/
http://www.wordpress.com/
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Lewis (2009: 63) distinguishes four types of blogs when it comes to education:

e A teacher blog allows teachers to share information with students and set homework or
teachers can use the blog as their own resource bank to useful links and web pages that
can be shared with other teachers.

e A student blog can be used as a platform to do and publish homework or project work. It
is a useful tool for interaction among students as well as with the teacher. The student
blog can be run by one or more students at once.

e A class blog is a blog that is shared by the whole class. It can contain links to students’
blogs and it functions a space for realizing group projects.

e A project/topic blog is a blog which (as its name suggests) deals with a particular project

or topic and can be either kept or deleted when the project is finished.

Very similar distinction is shared by other authors like Solomon & Schrum (2007: 162);

Dudeney & Hockly (2007: 90), and Richardson (2006: 41-42).

3.3.2. Starting a blog: underlying principles

Before starting to use a blog with learners it is necessary to do a little research on how many of
them have the internet connection so that they can reach the blog from their home (Richardson
2006: 47). It is also good to start rather simply, e.g. to use the blog just for homework
assignment and for sharing interesting links so that learners can make a habit of visiting the blog
and reading it (Richardson 2006: 47) which is done best if the teacher sets how often a new
article comes out (Neuhoff, Neumannova & Vickova 2012: 32). It is important that the teacher
adds an interesting heading, key words or tags to his article (Neuhoff, Neumannova & VIckova
2012: 32). Once learners get used to reading the blog, it is possible to make them actively
comment on certain articles or simple but provocative questions so that learners can discuss them

in the comment section (Richardson 2006: 48). This stage already requires that the teacher not
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only posts online but also reacts to the comments (Neuhoff, Neumannova & Vickova 2012: 32).
Then groups of students can start publishing articles on the same blog (Richardson 2006: 48).
They can publish links to other pages, stories, articles, news, reviews of books and films, etc.
(Neuhoff, Neumannova & VI¢kova 2012: 31). The last stage is to provide each student with his
own blog but with a clear view of what should be the content of such a blog (Richardson 2006:

48).

Kamberi (2015) used blogs with the university English students in Macedonia. She did not
follow the stages and basic principles but immediately wanted learners to post questions and
react to comments after each lesson. As her results show, students had mixed feelings about the
blogs, they were not able to apply their knowledge and judgement when blogging and a third of
them did not even post on their blogs (Kamberi 2015). The learners also claimed that they had
insufficient guidance in the beginning of the project as well as during it (Kamberi 2015). On the
other hand, Ozkan (2012) conducted a similar research at the university in Turkey. The
preparatory stage of using a blog was stressed as well as the requirements and assessment
objectives. As results show, learners were able to think critically and analytically, and
furthermore, they were motivated to participate in blogging (Ozkan 2012). The conclusion that
can be drawn from these two contradictory studies generally is that accentuating the preparatory
stage, following the other stages and setting clear objectives beforehand leads to successful

application of blogs in English language teaching (ELT).

3.3.3. Technical aspects of starting a blog

The first step to start blogging is to choose a platform where the blog is going to be created
(Knapp 2016). An easy tool for creating a blog is Blogger (www.blogger.com): it is for free,
there is a security setup, and therefore it can be even used as a class blog (Richardson 2006: 51-

52). Whatever platform is selected, the next step is to decide whether the blog is going to be
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hosted for free (which means that the blog will remain on the domain of the platform) or it is
possible to buy a domain and the blog is then owned by its author (Knapp 2016). The blog is
going to have an exclusive address that looks like ‘myadress.blogspot.com’ if it is hosted on the
Blogger platform or ‘myadress.com’ if it has a paid domain (Knapp 2016). It can happen that
the address that the author of the blog wants to create is already taken so he must come up with a

new one (Richardson 2006: 51-52).

After the blog is established users can make their posts and edit them (Richardson 52). Creating
posts is simple and user friendly because the editor provides classic buttons to format the text,
insert pictures and hypertext links, to set up the comment section (in terms of who can comment
on your posts), etc. (Richardson 2006: 52-53). A template can be added to make the blog

personalised to the writer’s needs (Blogger Help 2017).
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4. TEACHING CULTURE IN ENGLISH AS A FOREIGN LANGUAGE

The chapter deals with teaching culture, cultural awareness and intercultural communication. In
the initial subchapter, these terms are explained in a broader context and views of different
authors are presented. Then curricular documents are analyzed in terms of teaching cultural
awareness and intercultural communication. Firstly, the European Framework of Reference is
examined because it underlines language teaching and learning across Europe including the
Czech Republic.  Secondly, the national curricular document (Framework Educational
Programme for Basic Education) is examined in terms of the foreign language teaching and
teaching cultural awareness. Thirdly, the chapter includes a similar analysis of the School

Educational Programme where the diploma project was realized.

Then the chapter is enriched with the most recent research on teaching cultural awareness and
intercultural communication within ELT in the Czech Republic. The chapter ends with the
literature overview of how ICT changes the aspects of teaching cultural studies and how ICT can

be used in teaching culture to bring benefits both for learners and teachers.

4.1. Teaching cultural studies: literature review
When trying to define cultural studies and its objectives, it is necessary to define the culture itself
and its aspects. Mostly, culture is seen as ‘a set of facts about civilisation and information about
beliefs, customs, social practices, values and behaviour’ (Lazar 2007: 8). Tomalin & Stempleski
(1993: 6-7) present two types of culture: ‘Big C’ Culture and ‘small ¢’ culture. The ‘Big C’
Culture includes all the tangible products of a society (e.g. literature, art, music, etc.). The ‘small
¢’ culture, on the other hand, is created by members of the society and it can be defined as a
worldview of the society and it is usually expressed by social behaviour, e.g. ideas, beliefs,
values, customs, traditions, etc. (Tomalin, Stempleski 19936-7). Tomalin & Stempleski (1993: 8-

9) also state the aims of should be focused mainly on cultural awareness, tolerance, and empathy.
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They also advise teachers to incorporate cultural studies into every lesson. Tomalin &
Stempleski (1993) emphasize that not only the ‘Big C’ Culture but also the ‘small ¢’ culture
‘should [...] be clearly identified, and systematically treated as a regular feature of the language
lesson’. Nevertheless, the former still remains the main objective of the cultural instruction at

schools (Bennett 2013).

There are many different approaches to culture and different authors deal with different
terminology but the one presented above is perhaps one of the most simple and yet quite
accurate. Marczak (2013) is also aware of the fact that there is not any unified view on culture

but he sees it as a merit because then culture can be seen from a broad perspective.

Cultural studies or British studies in particular have its sense in the model of the intercultural
communication and mutual respect for varied cultures that should be perceived as equal
(Mountford & Wadham-Smith 2000: 12). This however cannot be forced by law but it is rather
a matter of education to promote these values which nonetheless have to be shared within the
community (Jong 1996: 11). It is desirable that foreign language learners are led to identify the
differences between their own culture and the one of the target language which should
subsequently result in realization of their own cultural values, belief, and other cultural

characteristics (Lazar 2007:8).

For the interaction between cultures (i.e. intercultural communication) Byram (1997: 3) exerts
the term ‘intercultural communicative competence’ that he sees as the ability to communicate
effectively across different cultures. Intercultural communicative competence moves the term
communicative competence a bit further to the experience of otherness (Byram 1997: 3). The
intercultural communicative competence is made up of different components: knowledge;
intercultural attitudes; interpretative skills; skills of discovery and interaction; and critical

cultural awareness (Byram 1997: 56-64).
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When interacting with a member of another culture it is uncertain whether the counterpart is
going to interpret our message the way that we would presume (Jong 1996: 10). That is because
language is closely related to culture and sometimes cultural habits are even more important for
the successful communication than the knowledge of the language itself which should be
reflected in designing language courses (Byram 1997: 3-4). However, not only foreign language
teaching but also subjects like geography, history, and literature should contribute to the
development of the intercultural communicative competence (Byram 1997: 3-4). To which
extent and how the ELT should contribute to the development of cultural awareness and
intercultural communication is analyzed in the following subchapters that deal with curricular

documents, both European and regional.

4.2. Common European Framework of Reference for Languages (CEFRL)
The Common European Framework is a document that serves as a premise to the development of
language syllabuses, curricula, textbooks, and examinations. It also specifies the skills and
knowledge that have to be acquired for the efficient communication. It provides standards for the
levels of language proficiency which help to determine them. The Framework also serves as

a unifying principle for diverse systems of education throughout Europe. (CEFRL 2001: 1).

As far as culture is concerned The Common European Framework says:

In an intercultural approach, it is a central objective of language education to promote
the favourable development of the learner’s whole personality and sense of identity in
response to the enriching experience of otherness in language and culture. It must be left
to the teachers and the learners themselves to reintegrate the many parts into a healthily
developing whole. (CEFRL 2001: 1)

This statement is based on the attitude of the European Union which says that the European

wealth of a great variety of languages and cultures should be preserved and promoted in a way
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that leads to broadening one’s horizons and appreciating cultural differences which will enable to

fight against bias and bigotry (CEFRL 2001: 2).

While learning languages, alongside advancing linguistic competence learners also develop
cultural competence in which case cultures are compared in terms of their similarities and
differences (CEFRL 2001: 6). By the interaction of these cultures a new dimension of
‘pluricultural competence’ is developed (CEFRL 2001: 6). For the successful cultural
interaction, the knowledge of mutual values and beliefs (e.g. spiritual beliefs) specific for the
target culture is vital (CEFRL 2001: 11). Developing cultural competence is also useful for

avoiding cultural misunderstanding (CEFRL 2001: 12).

Learning about other cultures and interacting with them makes learners’ personality more
complex and it opens them to further contact with other cultures (CEFRL 2001: 43). Teachers
need to think of the culture that learners are going to rely on in the future and teachers also need
to think of the most efficient way of passing the culture on learners so that their personality and
cultural awareness is developed and learners can take part in culturally diverse democratic
society (CEFRL 2001: 44). Teachers should also provide learners with ‘diversified experience of

otherness’ so that learners can relate to various languages and cultures (CEFRL 2001: 134).

4.2.1. Learners’ competences

The CEFRL distinguishes two basic types of learners’ competences for communication: general
competences and communicative competences. The general competences include declarative
knowledge: knowledge of the world, sociocultural knowledge, and intercultural awareness
(further discussed in the following paragraphs). Then it involves skills and know-how
(i.e. practical skills and know-how, intercultural skills and know-how) that bring knowledge into
practice and constitute learners’ ability to apply the knowledge in everyday life and cross

cultural interactions. Thirdly, general competences include Existential competence which takes
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into account learners’ individual differences that affect the learning process (e.g. attitudes,
cognitive styles, motivation, values, personality factors, etc.). The last category of the general
competences is the ability to learn which comprises of language and communication awareness,
general phonetic awareness and skills, study skills, and heuristic skills (i.e. the ability to accept
new experience, people, different behaviour, etc.). The communicative competences include
linguistic competences (i.e. understanding the system of the language), sociolinguistic
competences (i.e. the ability to use language correctly in different social situations), and
pragmatic competences (i.e. the ability to produce a coherent text or discourse and the ability to

use it for different functions). CEFRL (2001: 110-130)

4.2.2. Learners’ competences in relation to cultural studies

As far as the topic of cultural studies is concerned, the CEFRL stresses mainly the knowledge of
the culture and society where the target language is spoken (i.e. the sociocultural knowledge),
namely everyday living; living conditions; interpersonal relations; values, beliefs, and attitudes;
body language; social conventions; and ritual behaviour. Then the CEFRL deals with the
connections and differences between one’s original culture and the culture of the target
community (i.e. the intercultural awareness) so that learners are aware of other cultures and
perspectives from which other cultures are perceived (e.g. national stereotypes). Learners should
be able to apply their knowledge of other cultures in communication with their members, they
should be able to overcome cultural differences, handle the situations when cultural
misunderstanding appears, and overcome stereotypes. This is included in the CEFRL in learners’

general competences as skills and know-how. CEFRL (2001: 101-105)

From this distinction it is apparent that the CEFRL distinguishes only the cognitive aspects of
language learning from which practical skills and know-how are derived. It does not deal with

the development of learners’ attitudes towards otherness and other cultures in detail apart from



-33-
the introductory statements that learning modern languages should ‘promote mutual
understanding and tolerance, respect for identities and cultural diversity through more effective

international communication‘(CEFRL 2001: 3).

It is not the purpose of the Framework to provide particular language teaching methods but it
does provide several alternatives of language teaching methods or approaches that originate in
current ways of language teaching (CEFRL 2001:142). As for the cultural studies, the CEFRL
says that language can be used as a tool for constructing the knowledge of the world, as in J. A.
Comenius’ Orbis Pictus (CEFRL 2001:148). As for the culture itself, the Framework says that
even though Europe appears have a common culture, there are significant differences even
within one nation and therefore teachers have to consider which target culture they use and they
should try to avoid stereotyping it (CEFRL 2001: 148). Even if the culture or community
presents itself in this stereotyped view, teachers should emphasize everyday lives of the culture
or community members to bring balance between the stereotypes and the reality (CEFRL 2001:
148). The framework provides various possibilities of teaching general competences, among
which are special courses, books, role-plays, knowledge from other subjects, etc. (CEFRL 148).
The Framework is also concerned with curricular design in different levels of education however

only in a very general manner (CEFRL 2001: 168-170).

4.3. Framework Educational Programme for Basic Education’ (Ramcovy vzdélavaci
program pro zakladni vzdélavani — RVP ZV 2016)

The Framework Educational Programme for Basic Education (FEP BE) is a core curricular

document that derives from the Czech curricular policy stated in the National Education

Development Programme for the Czech Republic. Czech curricular system comprises of two

! In the following text, all the terminology concerning Czech curricular documents and their content is borrowed
from the English version of the Framework Educational Programme for Basic Education (2007) and it is written in
italics.
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levels: the national level and the school level. The Framework Educational Programme for Basic
Education represents the national level of the Czech curriculum for learners from the age of 6 to
15. The school level is represented by school educational programmes. These programmes
define education at particular schools and they are created in accordance with the national level.
The Framework Educational Programme for Basic Education divides learning objectives into
educational areas that are further split into educational fields. English as a foreign language
belongs to the educational area that is called Language and Communication through Language
and its educational field is Foreign Language or Other Foreign Language. (RVP ZV 2016: 5-7,

15).

According to the FEP BE (2016), foreign language should help learners understand and explore
the world that they would not be able access with their mother tongue. Learners should also
acquire language and communication skills that are needed for the interaction in integrated
Europe and in the world. Learning foreign languages allows learners’ further development in
their studies as well as in their future carrier. Thanks to foreign languages, learners are aware of
foreign people’s lifestyles, their cultural traditions, etc. Learning foreign languages can help
learners to appreciate other cultures and to be tolerant towards them. The aim of the educational
area Language and Communication through Language is among others to help learners in
understanding the relation between the language and the historical as well as cultural
development of the nation; to encourage learners’ respect to other cultures and development of
positive attitudes towards plurilingualism; and to help learners in gaining communicative skills

needed for the interaction with members of other cultures.

The FEP BE (2016) is derived from the Common European Framework of Reference for

Languages and the Czech learners are supposed to reach A2 level in the Foreign Language and
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Al in Other Foreign Language. According to the FEP BE (2016), learning the languages should

be promoted in all educational areas presented in the Framework. (RVP ZV 2016: 16-17).

Expected learning outcomes of the educational field Foreign Language at the second stage of the
basic schools® are divided into four parts according to the four skills: listening, speaking,
reading, and writing. The subject matter of the Foreign Language educational field is namely the
correct pronunciation (and other phonetic features of the language) and spelling; vocabulary;
topics; and grammar. Cultural studies are incorporated in the topics as ‘the socio-cultural

environment of relevant language areas and the Czech Republic’. (RVP ZV 2016: 27)

The issue of cultural awareness is also incorporated in the FEP BE (2016) as a part of two cross-
curricular subjects: Education towards Thinking in European and Global Contexts and
Multicultural Education (RVP ZV 2016: 125). All the cross-curricular subjects are a compulsory
part of the basic education, they promote mutual cooperation of learners and they help learners in
the development of their skills and especially their attitudes (RVP ZV 2016: 125). Education
towards Thinking in European and Global Contexts leads learners to tolerance, development of
European identity, and respect to learners’ national identity. It promotes traditional European
values like humanism, free will, morality, etc. (RVP ZV 130). It helps learners in overcoming
stereotypes and bias, it develops their positive attitudes towards Europe and cultural diversity
(RVP 2V 2016: 132). Multicultural Education leads to understanding the variety of cultures,
their traditions and values (RVP ZV 2016: 132). It promotes sense of justice, solidarity,
tolerance, and respect for cultural and national diversity (RVP ZV 2016: 132). It also helps to
develop relationships between the majority and minorities, and their mutual respect (RVP ZV

2016: 132). Multicultural education encourages learners to realize that racial intolerance,

2 Basic education in the Czech Republic is divided into two following stages: Stage 1 (i.e. primary school learners)
and Stage 2 (i.e. lower-secondary school learners) (RVP 2016: 7).
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xenophobia, discrimination, and racism are irreconcilable with the principles of democratic

society and that such a thinking or behaviour should be strangled (RVP ZV 2016: 133).

4.4. School Educational Programme for Basic Education, Zakladni Skola Svitavy,
Riegrova 4 (Skolni vzdélavaci program pro zikladni vzdélavani — SVP ZV)

The School Educational Programme (SEP 2016) of the school where the diploma project was
realized is going to be analyzed in terms of implementing cultural studies and ICT into ELT. The
SEP (2016) describes educational strategies in terms of key competences that teachers should
promote. It is stated that the teachers should stimulate communicative competence by assigning
tasks that involve using the internet, press, language skills and other knowledge in order to
complete the tasks. The SEP (2016) also says that the teachers should use the internet for tasks
that would make learners follow English web pages about current affairs in Europe and in the
world. They should also create situations in which learners act as if they were in real life
situations or in English-speaking cultural environment. The teachers are also expected to
promote learners’ appreciation of foreign cultural, ethic and spiritual values. The expected
learning outcomes include basic knowledge of the United Kingdom of Great Britain and
Northern Ireland; the United States of America; Canada; and Australia as well as everyday life
situations; living conditions; interpersonal relations; values, beliefs, and attitudes; social

conventions; and ritual behaviour (e.g. celebrations) (SVP ZV 2016: 197-199).

4.5. Teaching cultural studies: research review
The Czech School Inspectorate (2010) conducted a research in which education of languages in
preschool education, primary, lower secondary and upper secondary schools was examined in
2008/2009. The research shows that 83% of language lessons included elements of multicultural
education and 62% of the lessons involved cultural studies connected to the country where the

language is spoken. 2.2% of the basic school teachers were native speakers, resp. 2.3% at
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grammar schools. The Inspectorate stated that the involvement of the native speakers contributes
to multicultural education. The research also showed that less than 17% of the basic and
secondary school lessons included the use of ICT (which was used mainly for presentation) and
only in 3.5% of the lessons at basic schools and 4.9% at secondary schools incorporated tasks
that demanded the use of ICT. However, it is almost certain that since this research, the

conditions have changed and the results would probably be different nowadays.

Zerzova (2011) studied the development of intercultural communication competence in lower
secondary education. Her findings show that the education was mostly aimed at the knowledge
of the ‘Big C’ Culture (i.e. the tangible products of the target culture). The results also reveal that
the development of learners’ attitudes and communicative skills is rather rare and learners’
attitudes towards different cultures are not developed systematically. The study also shows that
the Czech teachers used lecture-style instruction most often and only a third of the inspected

lessons involved application of media.

More recent study of Zerzova & Sebestova (2014) deals with the development of intercultural
communicative competence at basic schools in the Czech Republic. The results show that mostly
the lessons were focused on the knowledge of ‘Big C’ Culture which was developed mainly by
reading skills. ‘Small ¢’ culture (i.e. values, traditions, beliefs, habits, etc.) was also promoted
mainly by reading. Generally, the receptive skills were included more often than the productive
skills. Speaking was promoted the least and communication was encouraged insufficiently as
well. Affective and behavioural aspects of the intercultural communication were included the

least.

Other recent studies are concerned with would-be teachers. Zerzova (2016) studied intercultural
competence of first year students of the Department of English Language and Literature at the

Faculty of Education, Masaryk University in Brno and as the research shows, students tend to
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rate themselves as more tolerant and adaptable towards cultural differences than they actually are

according to the research which shows their monocultural orientation.

Orlova’s study (2003) aims to find out how to deal with teaching American ‘Big C’ Culture to
future teachers of English. She suggests pre-teaching American literature and history, and then
designing a course that leads to the awareness of the native culture, to comparing and contrasting
it with the target culture. She also says that the need of cross-cultural knowledge for the effective
language learning and teaching should be emphasized by incorporating communicative tasks

concerning everyday life in the U.S.

4.6. Teaching cultural studies with the help of ICT
The 21% century saw a great change in teaching cultural studies, cultural awareness, and
intercultural communication because of the possibility to use ICT while teaching and learning.
A lot of research has been conducted to cover this topic. First of all, modern technology provides
a meaningful context of learning which is easy to access and which can be adjusted to learners’
needs (Dema & Kramer Moeller 2012). ICT is also a great source of authentic cultural content
that is accessible and available in many different resources at any time and any place (Dema &
Kramer Moeller 2012). ICT also enables teachers and their learners to communicate both in

formal and informal environments (Dema & Kramer Moeller 2012).

Blogs specifically offer insight into everyday lives of members of the target culture and into their
perception of their own or some other culture which learners often find entertaining (Ciftci
2016). Additionally, in some cases, using blog for comparing different cultures and cultural
views helps to change learners’ attitudes to other cultures (Cift¢i 2016). Using student-teacher
centred blog can also increase learners’ motivation and learning outcomes concerning the target

culture (Aydin 2014). When used for intercultural communication, blogs raise intercultural
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competence (Aydin 2014). Nonetheless, a careful planning of the activities is needed to

maximize the learning outcomes (Ciftgi 2016).

Similar learning outcomes can be gained with the use of audio or audio-visual materials which
even enrich the experience with the authentic language spoken by the native speakers (Dema &
Kramer Moeller 2012). With the help of ICT teachers are equipped with a variety of culturally
authentic material, e.g. art that can be easily accessed and dealt with in an interactive way (Ott &
Pozzi 2010). Learning activities can be adjusted to learners’ needs or interests so that they
appreciate cultural differences as well as their own culture (Ott & Pozzi 2010). For instance, the
need to raise cultural awareness of Polish Silesian University students and the need to encourage
them to travel to Great Britain within Erasmus+ resulted in the development of an online course
(Pottorak, Widta & Krajka 2014). It has been proved that the course not only fulfilled its aims
but it was even reusable as enrichment of usual skill-oriented lessons (Pottorak, Widta & Krajka

2014).
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5. THEORETICAL PART SUMMARY

The theoretical part was aimed to provide background knowledge that underlines the practical
part. The attention was drawn to contemporary research as well as studies that are concerned
with the Czech conditions. The priority was also given to introducing various possibilities of
applying the theoretical knowledge in practice: namely, the theoretical part discussed practical
use of different ICT tools in education and it dealt with the ways in which cultural studies are

supposed to be taught according to the particular curricular documents.

The introductory chapter provided a general background to using ICT in education and it also
discussed the principles of using ICT effectively. It was found out that teachers’ motivation to
use ICT and the specification of appropriate learning goals and teaching methods are essential as
well as learners’ approach to learning with ICT. The second chapter summarized different ways
of using word processing tools, the internet, and e-mail in education. It was found out that the
internet provides access to authentic language, enhances learners’ creativity in using the target
language and helps in development of learners’ language skills. The third chapter was concerned
mainly with various ways and principles of using a blog as a tool for teaching and learning. The
finding show that staging the activities while using the blog from the easiest to the more
complicated ones is vital for successful implementation of the blog into education. In addition,

the technical aspects of starting the blog were briefly described.

In the fourth chapter the focus was shifted to the issue of language and culture and to teaching
cultural studies in languages. The main part of the chapter dealt with the analysis of the
European and Czech curricular documents in relation to teaching cultural studies. It was found
out that these documents stress mainly the knowledge of culture and society, and the connections
between the language, culture, and history of the relevant language areas. These aspects were

also reflected by presenting recent studies concerning the current situation in the Czech
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Republic. The theoretical part ends with the possibilities of using ICT in teaching cultural

studies.

The conclusions of the theoretical part are put into practice by the development of three-lesson
courses for 6™, 7" 8" and 9™ grade concerning four English-speaking countries: the United
Kingdom, the United States of America, Canada, Australia and New Zealand. In the courses, a
blog is used both in and outside the classroom for learners’ self-access, self-assessment and
homework which is sent to the teacher by email. The development, realization, and assessment
of the courses and the blog together with a research constitute the practical part of the diploma

project.
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PRACTICAL PART

Four courses for the 6™, 7 8™ and 9™ grade of the basic school were designed on the topic of
English-speaking countries, specifically the United Kingdom, the USA, Canada, and Australia.
The courses are closely connected to the online support in the form of a blog which is used in the
lessons as well as for learners’ self-access, self-assessment, and for assigning tasks that learners
are supposed to send to the teacher by email. The practical part describes the development of the
courses and the blog and their implementation. Subsequently, the blog itself and the realization

phase of the diploma project are assessed.

The main objective of the practical part is to incorporate the blog into English lessons and
subsequently gain learners’ assessment of the experience by the means of a questionnaire. The
research aims to determine how much time learners spend online, whether they use the internet
for their education and to what extent. The research also peripherally deals with the way teachers
use ICT while teaching. The second part of the research tries to determine how learners used the
blog, what motivated them to do so and whether they are inclined to use a similar learning

support in the future. To ascertain the information, following research questions were set:

1. How much time do the learners spend online?

2. How do the learners spend the time on the internet?

3. Do the learners use the internet for education? If yes, how do they use it?

4. How do the teachers use ICT while teaching?

5. Are the learners led to use the internet for their education and to what extent?
6. How did the learners use the blog?

7. What motivated the learners to use the blog?

8. What are learners’ attitudes towards learning with the online support in the form of a blog?
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1. COURSE DESIGN

This chapter deals with the design of the courses that were realized as a part of this diploma
project. The courses are designed for the learners of the second stage of the basic school
(Zakladni $kola Svitavy, Riegrova 4), i.e. for the 6™, 7", 8" and 9™ grade. Initially, the chapter
outlines the development of the form that the four courses take. Then the design of the particular
courses for each grade is described. All the courses are closely connected to the blog (see

http://proanglictinu.blogspot.cz/) which is the inseparable part of the courses. For this reason, the

following text contains many hypertext links to the blog so as to provide the full impression of

the courses.

As the courses are closely connected to the blog, it was necessary to do a pre-research to find out
whether the school is equipped with ICT (see the subchapter 1.3). It was found out that every
classroom has a PC with a data projector and access to the internet. The second area of the pre-
research was focused on finding out whether the target group of learners has basic computer
skills, access to the internet at home and their own e-mail address. All of these three
requirements were met and therefore Zakladni Skola Svitavy, Riegrova 4 was found suitable for

the realization of the diploma project in the form that is described further in the chapter.

As suggested in the theoretical part (see the subchapter 1.3), before creating a blog and using it
in the classroom, clear learning goals and objectives need to be established. Therefore it was
decided that firstly, the course itself has to be designed to make the most of the blog. For the
project to be as complex as possible, it was settled that four courses should be designed, each one
for a different grade — 6™, 7, 8™, and 9". In accordance with the School Educational Programme
(see subchapter 4.4) each course briefly introduces one country: the United Kingdom; the United
States of America; Canada; and Australia and New Zealand. Both the ‘Big C’ culture and the

‘small ¢’ culture is included in all the courses (see the distinction in the subchapter 4.1.).


http://proanglictinu.blogspot.cz/
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Each course consists of three lessons which are designed around the course objectives that are
gradually achieved by completing partial aims which are reached in individual lessons. The
course objectives for the four courses have quite similar pattern. The first lesson usually aims at
learners’ basic knowledge of the discussed country, the second lesson focuses on learners’
productive skills, and the third one usually deals with the 'small ¢' culture and learners’ attitudes
towards cultural differences and their appreciation of otherness as described in the CEFRL
(2001) (see the subchapter 4.2) and the FEP BE (2016) (see the subchapter 4.3). The three-
lesson pattern was chosen also because all the grades (apart from the 6 grade) attend three
English lessons per week which makes the length of the course quite natural. To ensure that
learners get and stay motivated, interesting topics are included in all the courses and various

interactive teaching methods are applied (e.g. games, task assignment method, competition, etc.).

Every lesson of each course is closely connected to the blog where learners are able to access

extra texts, pictures, videos, and quizzes (see http://proanglictinu.blogspot.cz/). The blog is an

integral part of all the courses since the whole content of the blog is designed to complement the
courses. The blog helps learners to access the texts that are dealt with in the classroom.
Moreover, the blog functions as a tool for revision thanks to many quizzes and tasks which
constitute the blog. For every task or quiz that learners do online and send to the teacher’s email

address proanglictinu@gmail.com, they are rewarded with a ‘star’. For every three ‘stars’ they

are given mark 1 for their activity. Essentially, the completion of the tasks and quizzes (even the

recommended ones) is not a compulsory but just a voluntary part of the courses.

1.1. 6™ grade course: The United Kingdom of Great Britain and Northern Ireland
For the 6™ grade the topic of the United Kingdom was chosen because it is the only European
English-speaking country and it may not seem as remote to the learners as the other English-

speaking countries that the project deals with. As suggested in the theoretical part (see the


http://proanglictinu.blogspot.cz/
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subchapter 1.3) firstly, the course objectives are specified: Learners answer questions on the
basic facts about the United Kingdom, they produce a poster about one place in London that they
choose, and they are willing to express their attitudes towards superstitions in general as well as

towards the English ones.

The content of this course therefore comprises mainly of introducing the country as such and
some of its cultural aspects. The methods that are used in individual lessons are mainly
interactive (see the Appendix 1, 2, and 3). The first lesson aims to provide basic information
about the country, the second lesson is concentrated on London, and the third one is focused on

the ‘small ¢’ culture, particularly on English superstitions.

The aim of the first lesson is concentrated mainly on learners’ basic knowledge of the United
Kingdom. Concerning the language, this lesson deals with existential clauses (there is / there are)
and present simple which derives from the School Educational Programme. During the lesson
(see the Appendix 1), very short pieces of the text about the United Kingdom are handed to the
first half of the learners. The second half is given pictures that match the text pieces. By
matching the pieces of the text up with the pictures, learners get the order of the text pieces and
they are able to create a coherent text. The same text is presented in the blog®. The knowledge is
then tested by the classic game of Tic, Tac, Toe. After the lesson, learners are asked to do

an online quiz* to get a star and they are also encouraged to look at the other article® that includes

extra information and videos about some famous places in the United Kingdom.

In the second lesson learners are supposed to produce a poster on one place in London that they
choose (see the Appendix 2). They are split into pairs and given a picture and a brief description

of the place. They create a poster with pictures and their captions. Therefore learners not only

® http://proanglictinu.blogspot.cz/2016/09/introduction-to-united-kingdom.html
* http://proanglictinu.blogspot.cz/2016/09/introduction-to-united-kingdom.html
® http://proanglictinu.blogspot.cz/2016/09/famous-places-in-united-kingdom.html
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learn new information about London but also work with the language and make choices about
what they actually want to work on in the lesson. Learners can access a blog article called

London sightseeing tour® to read the texts about London sights, to see their photos with captions

or watch videos in English about them. They can also vote for their favourite place in London on

the page.

The third lesson is designed around the ‘small ¢’ culture, namely English and Czech superstitions
(see the Appendix 3). This topic was chosen because it is not as abstract and learners might
already come across some Czech superstitions. The lesson is also designed around the principle
described by Lazar (2007: 8) (see the subchapter 4.1). Learners are presented with teacher-edited
worksheet created in MS Word (see the subchapter 2.1. Word processing tools). The aim of this
lesson is mainly to elicit learners’ opinion on superstitions both in general or in contrast to the
Czech and the English ones. Learners are encouraged to speak in English (ideally) but as the
attitudes are the main outcome of the lesson, the Czech language is also acceptable. Learners can
access an easy quiz’ summarizing the knowledge of the English superstitions for which they can

get a star.

1.2. 7" grade course: The United States of America
For this group of learners the topic of the USA was chosen. Because it was presumed that the
American culture and the USA as such are generally quite well-known in the Czech Republic the
course is built up on learners’ previous knowledge of the topic. For this course following
objectives were set: Learners are able to introduce basic facts about the USA, they talk about
one city or place in America, and they express their opinions on stereotypes concerning Czechs

and Americans.

® http://proanglictinu.blogspot.cz/2016/09/london-sightseeing-tour.html
" http://proanglictinu.blogspot.cz/2016/10/english-superstitions.html
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The course is designed to provide basic information about the American ‘Big C’ Culture as well
as the ‘small ¢’ culture. The first lesson opens the course with essential information about the
USA that is built up on learners’ previous knowledge of the topic. The second lesson is focused
on learners’ production and the ability to cooperate. The third lesson is orientated on the ‘small

¢’ culture, namely on stereotypes, and their significance as well as consequences.

The first lesson is aimed at providing learners with general information about the USA (see
Appendix 4) but the emphasis is put on using learners’ previous knowledge which makes them
realize how much information they already know even without systematically learning it.
Learners are encouraged to gain a ‘star’ by doing a quiz® and on the same web page they can
watch a video introducing all the states in the USA. From the linguistic point of view the lesson

is concentrated mainly on word order in the sentences and on the sentence production.

The initial motivation of the second lesson is provided by a video in English about the American
highlights that is accessible in the blog®. While watching the video learners try to catch as many
American sights as possible (the benefits of using videos in the English lessons were discussed in
the subchapter 4.6.). Then learners focus on the production of a poster about a city or a place in
America that they pick randomly (see the Appendix 5). Their task is not only to produce the
poster but also to briefly present the place to their peers. Both during and after the lesson,

learners can read the article ‘Wandering around the USA'™ where they can find inspiration for

their posters, see plenty of videos both in Czech and in English and take a quiz to gain a ‘star’.

The third lesson concentrates on the stereotypes that people create about the Czech and the
American nationality and culture (see the Appendix 6). The need to deal with this topic derives

from the statement presented in the CEFRL (2001) (see the subchapter 4.2.2.) and also from the

® http://proanglictinu.blogspot.cz/2016/09/introduction-to-usa.html
® http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
19 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
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viewpoint of the FEP BE (2016) which states that learners should be led to overcome
stereotypes and bias (see the subchapter 4.3). The stereotypes are not only described but also
discussed and questioned so that learners are able to express their opinions preferably in English
but the Czech language is acceptable as well. The content of the lesson is again connected to the
blog™* where learners can read through the text dealt with in the lesson again and they can also

take a quiz to gain a ‘star’.

1.3. 8" grade course: Canada
The English-speaking country that was chosen for this group of learners is Canada. For this
course following objectives were set: Learners answer questions on elementary information
about Canada, they create a map of their favourite places in Canada and they are willing to

compare some characteristics of Czechs and Canadians.

The course is supposed to present essential facts about Canada including Canadian cities as well
as Canadian natural beauties and some elements of Canadian Culture in an interesting way. Even
though learners might have some background knowledge about Canada which they can build up
on, basically, the course is designed to introduce the country even without learners’ previous
knowledge. The first lesson is focused on introducing Canada in general. In the second lesson
learners are supposed to create a blank map of Canada where they highlight the places that they
find interesting in Canada. The third lesson includes mainly the Canadian ‘small ¢’ culture and

the teacher tries to elicit learners’ attitudes to some elements of it.

The first lesson begins with a pair-work activity during which learners are supposed to order
words and word phrases into sentences about Canada (see the Appendix 7). Then they read their

sentences to their peers. After this activity, the teacher introduces the blog and directs learners to

11 http://proanglictinu.blogspot.cz/2016/10/what-are-americans-like 13.html
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an online quiz*? that they can access at home and also explains that all the work they do in the
blog is going to be rewarded. The follow-up activity is a revision game, in which learners both

recap the new information as well as compete in groups.

The second lesson is focused on learners’ productive skills. They are supposed to create their
own map of Canada with several places (both cities and natural sights) that they find interesting
(see the Appendix 8). The map includes pictures and locations of these sights on the blank map
as well as captions with basic information about the sights. In this lesson learners not only work
with the language, produce their own piece of work but also cooperate with their peers and
present their own work. At the end of the lesson, learners are encouraged to access the article

about Canadian cities™® and the article about Canadian natural beauties**. They can also take a

15,

‘Blank map quiz™ in the blog.

The third lesson begins with a short revision game about Canadian sights but the lesson is aimed
mainly at Canadian ‘small ¢’ culture. Learners are given a text and by reading comprehension
they are learning about Canadians (see Appendix 9). Learners also do a listening activity
connected to the song ‘Rockstar’ by Canadian music group Nickelback. At home, learners can

165

access the blog article ‘Song time! = where they can listen to another song by Nickelback and

do another listening comprehension activity for which they are given a ‘star’.

1.4. 9" grade course: Australia
The topic for the 9™ grade course is Australia and New Zealand. For this course following

objectives were set to be achieved: Learners answer questions on basic facts about Australia

12 http://proanglictinu.blogspot.cz/2016/09/introduction-to-canada.html

13 http://proanglictinu.blogspot.cz/2016/10/canadaian-cities.html

1% http://proanglictinu.blogspot.cz/2016/10/canadian-countyside.html

15 http://proanglictinu.blogspot.cz/2016/10/here-is-quiz-with-places-you-know-from.html
18 http://proanglictinu.blogspot.cz/2016/10/song-time.html
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and New Zealand, they create a map of Australia with places of interest, and they express their

opinion on Aboriginal story of creation and compare it with the biblical one.

The course is focused mainly on Australian ‘Big C’ Culture, namely on Austrailan cities and
natural sights. New Zealand is also discussed so that learners can see the similarities between
these neighbouring countries. This course also helps learners to orientate on the map of Australia
and it accentuates Australian and New Zealand native cultures. The first lesson introduces the
two countries and their native cultures. The second lesson focuses on learners’ productive skill
because they are expected to create their own map of Australia with some places of interest. The

third lesson focuses on Aboriginal myth in comparison to the European cultural tradition.

In the first lesson, learners read the text about Australia and New Zealand to get the information
they are going to need in the following stage of the lesson which is a game that raises
competitiveness in the classroom and revises the facts about Australia and New Zealand that
were presented in the text (see the Appendix 10). The blog is also introduced to the learners.
After this lesson learners are supposed to take a quiz'’ which also revises the knowledge about
Australia and New Zealand. For the quiz completion learners are given a ‘star’. They can also

watch a video'® with Maori Haka dance.

In the beginning of the second lesson learners revise their knowledge of Australia and New

Zealand by completing an exercise in the blog™. But the main aim of the lesson is that learners

create their own map of Australia with several places of interest (see the Appendix 11). They can

view the blog article ‘Australia on the map®®’ and ‘Wandering around Australia®"’ to get some

inspiration. It is also required that learners shortly present their map to their peers in order to

17 http://proanglictinu.blogspot.cz/2016/09/australia-and-new-zeland.html

18 http://proanglictinu.blogspot.cz/2016/09/australia-and-new-zeland.html

19 http://proanglictinu.blogspot.cz/2016/10/australia-or-new-zealand.html

20 http://proanglictinu.blogspot.cz/2016/10/australia-on-map.html

2! http://proanglictinu.blogspot.cz/2016/10/wandering-around-australia-and-new.html
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enhance their speaking skills. At the end of the lesson, learners are encouraged to do a revision
quiz®.
The third lesson concentrates on the Aboriginal culture, particularly on the Aboriginal tradition

23,

of storytelling. Learners read and compare the dreamtime story ‘The Rainbow Serpent™’ about

the creation of the world with the biblical story of creation that they watch in the blog®*.

A discussion is an important part of the lesson because learners can express their opinions and
attitudes towards the two stories. These stories summarize spiritual values of European and
Australian cultural background. Promoting appreciation of these values is one of the objectives
described in the School Educational Programme (see the subchapter 4.4) as well as in the FEP

BE (2016) (see the subchapter 4.3.).

22 http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html
23 http://proanglictinu.blogspot.cz/2016/10/aboriginal -dreamtime-story.html
2% http://proanglictinu.blogspot.cz/2016/10/aboriginal-dreamtime-story.html
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2. BLOG DEVELOPMENT

From the function of the blog previously defined by the course design (i.e. blog as a tool for
teaching, learner’s self-access, self-assessment; and blog as a platform for homework and extra
tasks) it is apparent that the teacher blog is the best option for the purposes of the diploma
project (see the types of blogs in the subchapter 3.3.1.). The essential feature of the blog is that it
not only echoes the courses but also provides extra materials that are beneficial and interesting

for the learners.

As described in the previous chapter, the first step in creating the blog is to do a pre-research on
the ICT equipment of the school where the diploma project is realized and on learners’ computer
skills. Both of these requirements were met and the school was found suitable for the realization
of the diploma project. As described in the subchapter 3.3.2. Starting a blog: underlying
principles, it is necessary to follow certain stages to ensure that learners get the most of the blog.
Because using blog in education is new to the learners, the blog is planned to be used just for
homework assignment and for sharing interesting information and links to other web pages. In
accordance with the principles described in the subchapter 3.3.2., it is not required that learners
comment on articles or create their own ones because that would be suitable only after they are

used to reading the blog.

Secondly, the technical aspects of creating the blog had to be considered (see the subchapter

3.3.3). Blogger (www.bloger.com) was chosen as a tool for creating the blog because it is

user-friendly, it allows to insert pictures and hypertext links and to embed videos as well as other
interactive elements. Blogger also provides wide range of templates to personalize the design of
the blog. It was decided that free hosting is sufficient for this project. The blog address

proanglictinu.blogspot.com® was chosen because it was available as a domain on Blogger and

2 http://proanglictinu.blogspot.com
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also it was also considered easy to remember for learners. The design of the blog was created to
be attractive as well as functional. Free blogger template depicting Houses of Parliament was
selected because it nicely illustrates the content of the blog which is concerned with

English-speaking countries.

The layout of the blog is as simplistic as possible to ensure that learners can easily orientate in
the blog. A clickable menu on the top of the blog page makes the blog nicely structured. On the
side of the blog there is a bar with ‘Popular Posts’ which can attract learners’ attention. Learners
can also search through the blog thanks to ‘Labels’ or ‘Archive’ where they can access articles

according to the data of publication.

Since the blog is developed to complement the courses, it derives from the learning objectives
specified in the previous chapter. The basic structure of the blog mirrors the four courses.
Accordingly, there are four sections: United Kingdom; USA; Canada; and Australia and New
Zealand. Additionally, there is the fifth section called ‘Fun Zone’ where learners can access extra
tasks, quizzes and texts about the topics that either do not fit in the previous four parts or they

are considered interesting for learners of all courses.

As suggested in the theoretical part (see the subchapter 3.3.2.), articles are given interesting
headings to attract learners’ attention. Every article in the blog has a preview that shows in the
blog even before the reader clicks on the article. This enables the writer of the blog to attract
learners’ attention so that they read the article. The preview is written in English in the first

place, but also in Czech to ensure that learners understand the core content of the article.

All articles are written in English language which is adjusted to learners’ needs. Articles written
primarily for the higher grade courses are usually longer and include more advanced vocabulary

and phrases. In the same time, the blog enables learners with lower language level to read more
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difficult articles because every article in the blog includes the list of vocabulary that learners
might struggle with. The list of vocabulary provides not only Czech translations but also
phonetic transcriptions. The article sources are stated both under the articles in the blog as well

as in the bibliography of the diploma thesis.

Every article in the blog embodies elements such as pictures, videos, interactive exercises and
tasks. Pictures are borrowed from publically available sources and all links to the picture sources
are included in the bibliography of the diploma thesis. Pictures are often enriched with captions

and other related pictures (see_an example”®) that were added thanks to the web tool called

Thinglink (https://www.thinglink.com/). Videos are inserted either in form of hypertext links*’ or

embeds®® in which case the videos appear directly in the articles. The blog contains both links to
videos in English and in Czech so that even those learners who do not feel as confident in their
listening skills can learn new information. Thanks to the online tool Poll Everywhere

(https://www.polleverywhere.com/) learners are able to vote to express their opinions®.

The blog also includes interactive elements, namely quizzes and tasks. The quizzes (see an
example®®) were inserted as embeds so that they appear directly in the blog. Two different web

tools were used for creating these quizzes: LearningApps.org (https://learningapps.org/) and

educaplay (https://en.educaplay.com/). These web tools are used because they support embeds

and they enable a good range of activities which are easy to create and which have eye-catching

design. The blog also includes other tasks such as search-based activities® (see the subchapter

2.2.1).

28 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html

2T http://proanglictinu.blogspot.cz/2016/09/famous-places-in-united-kingdom.html

28 http://proanglictinu.blogspot.cz/2016/10/fog-everywhere.html

2 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html

% http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html
31 http://proanglictinu.blogspot.cz/2016/10/fog-everywhere.html
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http://proanglictinu.blogspot.cz/2016/10/fog-everywhere.html
http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
http://proanglictinu.blogspot.cz/2016/09/famous-places-in-united-kingdom.html
http://proanglictinu.blogspot.cz/2016/10/fog-everywhere.html
http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html
http://proanglictinu.blogspot.cz/2016/10/fog-everywhere.html
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In further stages of using the blog, it might become a useful platform for learners’ interaction in
the comment section. The articles in the blog are created to be suitable for learners of the second
stage of the basic school (i.e. lower-secondary learners) and they are written to fit learners of
language levels between Al and A2. The blog can be also used by teachers in the classroom to
access information about English-speaking countries or to do online quizzes and other activities

with learners. Last but not least, the blog aims to be an open window to the real world.
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3. REALIZATION OF THE DIPLOMA PROJECT

The diploma project was realized during the second teaching practice of Magister studies at
Zakladni $kola Svitavy, Riegrova 4 between 4™ and 21 October 2016. The courses were taught

at the second stage of the basic school (see the subchapter 4.3), i.e. to lower-secondary learners.

The project was implemented in the 6", 7", 8", and 9" grade of the basic school. In every grade
only one course for one group of learners was taught because the four courses had to fit in the
four-week teaching practice. The courses took place in regular English lessons under the
supervision of the mentor, Mrg. Markéta Henychova. As Zékladni skola Svitavy, Riegrova 4 is
a school without further specialization, learners had different learning abilities and the classes

were mixed. The following chart shows the numbers of learners that attended the courses:

Grade Total number Boys Girls

of learners
6" 12 7 5
7" 13 8 5
g 13 8 5
gt 13 8 5

Table 1: Number of course participants

Total number of learners who took part in the project was 51 (31 boys and 20 girls).

The courses were realized in ascending order from the 6" to 9™ grade. Although originally every
course was supposed to be taught within one week, it was not technically possible because of
other activities of the school. Therefore the beginnings of the 8" and 9" grade courses had to be

slightly shifted to fit into the schedule.

During the project, it was necessary to read learners’ emails and keep notes of the exercises and
tasks that they sent to the teacher’s e-mail (proanglictinu@gmail.com). These notes were
discusses with the learners in the beginning of every lesson to ensure that no e-mail with

completed tasks was lost. This was a necessity especially in the 6" grade where learners were not
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used to sending emails and some of them struggled with doing so in which case they brought the
results of the tasks and quizzes written on sheets of paper. This problem did not appear with

older learners.

The following chart shows the number of pupils who gained one or even more marks 1:

Class Total Ixmark 1 2xmark1l 3xmarkl 4xmark1l
number of
learners
6" 12 7 0 0 0
7t 13 3 0 0 0
g 13 5 0 2 0
ot 13 4 1 0 3

Table 2: Mark 1 gain

From this chart it is apparent that learners were eager to participate and some of them got very
high amount of marksl. Because it was clear that this would significantly affect learners’ final
marks, it was consulted with the mentor Mgr. Markéta Henychovd who expressed her opinion
that learners who do something extra should be rewarded and that for some learners it is a great

opportunity to get good marks and to improve their final marks.

%2 The columns show the number of learners who got the particular amount of marks 1.
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4. DIPLOMA PROJECT ASSESSMENT

The diploma project realization was evaluated from three perspectives. Firstly, it was assessed
from the viewpoint of the mentor teacher, Mgr. Markéta Henychova who evaluated the courses
and the blog (see the appendices 13 and 14) and secondly from the perspective of the author of
the project in the form of self-assessment (see the Appendix 15). Thirdly, the project was
assessed by learners who evaluated the blog only. Learners’ evaluation of the blog was included

in the questionnaire that was distributed to the learners at the end of each course.

4.1. Assessment of the courses
According to the mentor’s assessment, the courses were well prepared and had adequate learning
objectives. Student’s performance was evaluated and the lesson aims were mostly achieved. The
mentor expressed her opinion that learning goals were challenging enough for learners which is
also mentioned in the self-assessment in relation to particular activities. As stated in the
self-assessment, more complicated activity aimed at learners’ productive skills could be

incorporated in the 9" grade course.

The mentor points out a wide variety of activities that were included within the courses which
helped to develop all the four language skills. Both the mentor’s assessment and the
self-assessment mention that learners struggled with speaking activities. On the other hand, as
expressed in the self-assessment, learners were not afraid to ask for help when they had

difficulties or did not understand the teacher.

According to the mentor’s assessment, the atmosphere in the classroom was relaxed and learners
were active in performing their tasks. Similar statement can be found in the self-assessment
which presents that learners reacted positively to the blog and showed keen interest in the
project. The mentor also appreciated the close connection between the blog and the lessons as

well as the fact that learners were directed to online quizzes and tasks.
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4.2. Assessment of the blog
As mentioned before, the mentor finds the blog nicely interconnected with the lessons. Nearly
50% of the learners stated that they appreciated the connection between the lessons and the
online support in the form of the blog and other 33% said that they rather appreciated it. The
mentor also finds the blog complex and she points out nice design and comprehensible structure
of the blog. This statement has been supported by 95% of learners who said that that the blog

was clearly organized.

The mentor’s assessment also showed that the level of English language that is used in the blog
fits learners’ language level. 47% of learners stated that texts and tasks that were assigned in the
blog corresponded with their level of English and other 38% said that it rather does so. The

mentor also appreciated the use of mother tongue for instructing learners in the blog.

Both the mentor’s assessment and the self-assessment showed that the blog includes sufficient
amount of exercises and as the mentor mentioned, it provides enough support for learners’ self-
access. In addition, most learners stated that they learned new information about English-
speaking countries from the blog. Both the mentor’s assessment and the self-assessment showed
the space for improvement in incorporating more search-based activities and tasks that would

enhance learners’ writing skills, problem solving, etc.

According to the mentor, the blog enhances learners’ responsibility and independence in the
learning process and it is a useful source for both learners and teachers. This statement goes well
in hand with the self-assessment in which it is expressed that the blog functions as a teaching
support and supply of activities that can be used in the lessons. Moreover, the mentor stated that

she would recommend the blog to other teachers of English.
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5. RESEARCH FINDINGS

The research was carried out after every course by distributing a questionnaire (see the English
version in Appendix 16) to the learners who took part in the project. The learners filled in the
Czech version of the questionnaire (see the Appendix 17) due to better understanding of its
content. Before the questionnaire was distributed to the learners, a pre-research was conducted to
ensure that learners understand the questionnaire. The pilot version of the questionnaire was
submitted to two randomly picked learners from the 6™ grade which was the first group to take
the course. Consequently, slight changes were made in the questionnaires. Responses from the

learners who took part in the pre-research are not included in the research findings.

The following chart shows the number of learners who took part in the research:

Grade Total number of  Boys Girls

learners
6" 10 6 4
7t 13 8 5
gt 13 8 5
oth 13 8 5

Table 3: Research respondents

Total number of respondents was 49 (30 boys and 19 girls).
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Question no. 1: How much time do the learners spend online?
Firstly, the research aimed at finding out how much time the learners spend on the internet. It
was found out that on average, learners spend 2.4 hours a day on the internet. The research
showed that boys are online longer (3 hours a day) than girls who stated that they spend 1.6
hours a day on the internet. It was also found out that the time that learners are online changes in
relation to age. However, the research sample is too small and the age span of the respondents is

too narrow to draw any general conclusion from the findings.

The following graph shows how many hours in a day learners of different grades spend online:

Grade Age ) Time spent online
o i 3,5 —#—hours / day
2,7
th :
7 12-13 2 ,_16,—*1,9
gt 13-14 ’
0 T T T 1
g 14-15 6th 7th 8th 9th

Table 4: Learners’ age Figure 1: Time spent online in different grades

in different grades

Question no. 2: How do the learners spend the time on the internet?

According to the research, more than 80% of the learners marked that mostly they watch online
TVs, videos, series, and films on the internet. 57% of learners said that they use the internet for
communication with friends. Only 27% of learners stated that they use the internet to find some
information for school projects, essays, homework, etc. and even less learners (14%) stated that

they look up information about their hobbies online.

Question no. 3: Do the learners use the internet for education? If yes, how do they use it?
The following graph shows the proportion of learners who said that they use the internet for their

education to those who stated the opposite:
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Do learners use the internet for their
education?

4%

mYes
H Rather yes
45%
Rather no

No

Figure 2: Using the internet for education

The research also showed that most learners do not use internet encyclopaedias. Generally, the
learners also do not watch educational programmes on on-line TVs, do not fill in online
exercises to prepare for school, nor search the web to find information about their hobbies. On
the other hand, 86% of the learners stated that they use the internet to find information that they
need for school projects, essays, homework, etc. The research findings therefore show that there
is a space for teachers to recommend online videos, exercises and other materials so that learners

access them.

Question no. 4: How do the teachers use ICT while teaching?

This area of the research was concerned with the way teachers use ICT in the classroom
according to learners’ perception. The learners stated that their teachers use ICT mostly for
projecting things on whiteboard and for doing electronic exercises with the learners. According
to the learners’ responses, teachers also play educational games with them and they make the
learners search for information in the lessons. Some learners stated that the teachers play music,
use presentation software, and play computer games with them during the lessons. It is therefore
apparent that the teachers use ICT in various ways. However, there are still means of using ICT
which are not applied (e.g. sharing useful links to youtube lectures, online dictionaries, and web

pages; communicating with learners via email; etc.).
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Question no. 5: Are the learners guided to use the internet for education and to what

extent?
6% 2%
1) Do your teachers want you to find some 41%
information for school on the internet?

EYes

2) Do your teachers guide you to sort out the 2% ® Rather yes
information and process the information that you find 26%

online (e.g. writing reports, summaries, etc.)? Rather no

No

3) Do the teachers guide you to evaluate the web

pages (e.g. in terms of reliability)? S 12500

Figure 3: Teachers’ guidance for learners on using the internet for education: Learners’ perception

From the graph that depicts learners’ responses to the questions presented in the questionnaire it
is apparent that the answers concerning the first question are rather divergent. However when
examined in detail, the data show that the older the learners are, the more they are led to use the
internet as a source of information for their school projects, essays, homework, etc. It was found
out that in the 6™ and 7" grade 65% of the learners stated that they are not led to use the internet

as a source of information, whereas 75% of the 8" graders and 9" graders stated the opposite.

Altogether, 71% of all learners think that they are led to sort out and process the information that
they find online (e.g. when writing reports, summaries, etc.). However, the same amount of
learners (altogether 71%) expressed that their teachers do not help them with evaluating the web
pages (e.g. in terms of reliability of the sources). Therefore, according to the learners’ responses,
the teachers guide them through using the internet as a source of information but learners mostly

lack guidance on evaluating online sources.

Question no. 6: How did the learners use the blog?
The core area of the research is concerned with the blog. Firstly, the research tries to determine
how students used the blog. The following graph shows the ratio of learners who completed the

recommended exercises in the blog to those who did not:
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Did learners do all the recommended quizzes
and tasks?

HYes
31% H Rather yes
Rather no
16% No

Figure 4: Learners’ performance in doing quizzes and tasks

The graph shows that 39% of the learners completed all the recommended exercises. On the
other hand 31% did not fill in the exercises. The cause of such a proportion can be the fact that
filling the exercises in the blog was not compulsory for the learners and therefore the amount of
the learners who did not complete the exercises is quite high. On the other hand 33% of learners

stated that they did even other exercises and tasks than the ones that were recommended.

The research also revealed that most learners did not read other articles than those that were
connected to their course. Although 28% of the learners stated that they opened external links to
other web pages, more learners (36%) expressed the opposite. Generally, the learners stated that
the blog did not motivate them to search for new information on other web pages, in books, on
TV, in magazines, etc. This part of the research shows that there is room for improvement in

motivating learners to read more articles both in the blog and on other web pages.

Question no. 7: What motivated the learners to use the blog?

When trying to ascertain learners’ motivation for using the blog, it was found out that mostly, it
was the topic of the English-speaking counties that engaged learners’ attention and only 6% of
the learners stated that the topic did not draw their attention. In addition, 47% (or rather 71%) of
the learners stated that the main motivator for using the blog was the opportunity to get mark 1

for completed quizzes and tasks in the blog.
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The following graph shows that learners were also motivated by the possibility to access extra

information in the blog:

Was the acces to extra information in the blog
motivating for the learners?

8% ®Yes

H Rather yes

= Rather no
No

Figure 5: Learners’ motivation

The graph shows that learners were motivated to use the blog on account of the possibility to
access extra information in the blog. A conclusion that can be drawn from this result is that the
blog is a beneficial tool for those learners who are willing to learn more than the teacher is able
to impart in the lessons. In the same time, it is a good tool for teachers who can pass the

information on the learners who are interested.

Question no. 8: What are learners’ attitudes towards learning with the online support in
the form of a blog?

The last area of the research is concentrated on learners’ attitudes towards learning with the
online support in the form of a blog. The subsequent graph represents learners’ attitudes to

different aspects of learning with the online support.

Did you appreciate the interconnection %

between the lessons and the articles in the

blog? B Yes
Did you like doing your homework and 14% ® Rather yes
preparing for school online? 2  Rather no

N
Did you appreciate immediate feedback from °

. . 69
your teacher via e-mail?

o

Figure 6: Learners’ attitude to the interconnection between the lessons and the blog
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It is apparent that an absolute majority of the learners appreciated the interconnection between
the lessons and the blog. In addition, 51% (or rather 80%) of the learners claimed that they liked
doing homework and preparing for school online. In the same time, an absolute majority of the

learners appreciated immediate feedback from the teacher via email.

The last graph shows that learners would use similar online support if they had a chance to do so:

Would learners use a similar online support if
their future education?

HYes

H Rather yes
Rather no
No

Figure 7: Learners’ inclination to use similar online support in the future

This final opinion that learners expressed leaves a great space for teachers’ activity in the field of

incorporating ICT into education.

5.1. Discussion
In the research, it was found out that on average the learners spend 2.4 hours a day online which
constitutes a considerable part of their free time. The research also showed that mostly, the
learners use the internet for watching online TVs, videos, series, and films and they also use the
internet to communicate with friends. 51% of the learners stated that they use the internet for
their education. It was found out that mostly, learners use the internet to find information that
they need for school projects, essays, homework, etc. Therefore the results show that the learners
use the internet in a very limited way and as discussed in the theoretical part (see the subchapter
2.2.1.) they might consider using it in other different ways, e.g. doing revision exercises, creative
activities like publishing texts, pictures and videos, communicating with people outside the

classroom, etc.
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The research also revealed that the teachers use ICT in the classroom mostly for projecting
things online and for doing online exercises with the learners. As described in the theoretical part
(see the subchapter 1.1.), the teachers could also use ICT for providing learners with useful links
to youtube lectures, online dictionaries, blogs, wikis, etc. Moreover, ICT is a convenient tool for
learners’ self-assessment and for testing them. The research also showed that the teachers lead
their learners to use the internet as a source of information and they guide them through sorting
out and processing the information. On the other hand, learners mostly lack in guidance on

evaluating online sources.

According to the research, more than 50% of the learners completed the recommended exercises
in the blog although it was not compulsory for them. Nearly a third of the learners did even other
than recommended exercises. On the other hand 31% of the learners did not complete the
exercises in the blog. Mostly, the learners stated that they did not read other articles than those
concerning their course and did not open any links to other web pages. The blog also did not
motivate them to search for more information about the topic. This area of the research shows
room for improvement in motivating learners to read other articles and to open other web pages.
This could be done both by recommending additional articles and web pages in the lessons as
well as by incorporating more external links in the blog and assigning more search-based

activities and creative tasks as described in the subchapter 2.2.1. of the theoretical part.

It was found out that the learners were mostly motivated by the topic of English-speaking
counties and by the opportunity to get mark 1 for doing quizzes and tasks in the blog. The results
also show that altogether 59% of the learners were motivated by the fact that they could find
more information about the topic in the blog. This finding therefore implies that the blog is a

useful tool for the learners who wish to learn more than the teacher is able to impart in the
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lessons. Moreover, the blog is a beneficial tool for teachers who can pass the information on

those learners who are interested.

The vast majority of the learners appreciated the connection between the lessons and the articles
in the blog. Generally, the learners stated that they liked doing homework and preparing for
school online. An absolute majority of the learners also appreciated immediate feedback from
the teacher via email. Teachers can make use of this attitude and assign online tasks or written
tasks and subsequently assess learners’ performance via email as described in the subchapter 2.3.

of the theoretical part.

Finally, an absolute majority of the learners stated that they would use a similar online support in
the future if they had a possibility to do so. From the learners’ statements it is apparent that they
welcome learning online and they are inclined to use the online learning support. Moreover, the
majority of them are motivated by the opportunity to access extra information and to learn more.
Therefore, teachers can make use of the attitude that learners expressed and engage in creating

online activities and tasks as well as sharing links to interesting web pages, articles, videos, etc.
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CONCLUSION

The diploma thesis deals with using an online support in the form of a blog which is
subsequently employed in teaching and learning British and American cultural studies at the
basic school. The theoretical part provides a review of possibilities of using information and
communication technology (ICT) in education, namely in relation to the ICT tools used in the
practical part. The primary focus of the theoretical part is on contemporary literature and
research concerning the application of ICT in the educational process. It was found out that the
internet provides access to authentic language, enhances learners’ creativity and contributes to
the development of learners’ language skills. Secondly, the theoretical part deals with teaching

cultural studies mainly from the viewpoint of both European and Czech curricular documents.

The crux of the practical part was the development of a blog concerning the topic of English-
speaking countries. Four courses were designed to complement the blog and to enable its
application in English lessons at the second stage of the basic school. A questionnaire was
distributed to the learners to ascertain their assessment of the blog, the way they used the blog,

their motivation to do so and their attitudes to using the blog.

The research results showed that the learners spend considerable amount of their free time
online. It was found out that they use the internet mainly for entertainment and communication
with friends. According to the learners’ perceptions, their teachers use ICT mainly for projecting
things. It was also found out that the learners are led to use the internet as a source of
information. As far as the blog is concerned, the majority of the learners completed
recommended exercises. On the other hand, the learners stated that the blog did not motivate
them to search for more information concerning the topic. The research revealed that learners’
motivation stemmed mainly from the topic of the English-speaking countries and from the

opportunity to get mark 1 for completed tasks in the blog. The majority of the learners were also
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motivated by the possibility to access extra information in the blog. An absolute majority of the
learners stated that they appreciated the connection between the lessons and the blog and that
they liked preparing for school online. Ultimately, a vast majority of the learners claimed that

they would use a similar online support in the future.

Taking these findings into account, it is obvious that the learners can be directed to use the time
they spend online for their education. Overall, the blog was well received, the learners showed
interest in completing the tasks in the blog and generally, they were motivated to use it. It is
apparent that the learners valued the possibility to prepare for school online. The learner’s final
statement expressing that they would use a similar support in the future leaves room for teachers’
activity in incorporating ICT into education in a more creative way. Since the data revealed
learners’ willingness to seek out extra information in the blog, teachers may want to try and

exploit this opportunity.

The diploma project can be further developed to contain additional articles covering additional
topics, possibly in collaboration with other teachers. Learners can contribute to the blog as well,
notably by commenting on the articles or by creating articles themselves under the supervision of

their teachers.
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LIST OF ABBREVIATIONS
CALL: Computer Assisted Language Learning
CEFRL: Common European Framework of Reference for Languages
CLIL: Content Language and Integrated Learning
ELT: English Language Teaching
FEP BE: Framework Educational Programme for Basic Education
ICT: information and communication technology
MALL: Mobile Assisted Language Learning

RVP ZV: Ramcovy vzdélavaci program pro zakladni vzdélavani
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APPENDIX 1: INTRODUCTION TO THE UNITED KINGDOM

Class: 6" grade

Lesson aim: Learners match sentences to pictures according to their meaning and their
previous knowledge. They answer questions on basic facts about the

United Kingdom.

Methods: e Task assignment method

Topics: e Introduction to the United Kingdom

e Famous places in Britain

Language target: e Existential clause (There is.../There are...)

e Present simple

Teaching aids: e Text about Britain printed out as individual units of the text

e Pictures related to the text units

Lesson structure:

Introduction (initial motivation): 0-5 min.

Learners are shown a set of pictures and they guess what the lesson is going to be about.

Matching pairs: 5-20 min.

Pieces of a text are given to one half of the learners. The second half of them gets the matching

pictures. Learners have to find a matching pair to their piece of the text or picture.

Text:

1. This is the United Kingdom.

2. 63 million people live there.

3. The United Kingdom has four parts — England, Wales, Scotland, and Northern Ireland.
4. The capital city is London ....

5. .... where Queen Elisabeth Il lives.

6. The most beautiful places in Britain are Stonehenge,...

7. ...Lake District,

8. ... and Loch Ness with its famous monster Nessie.
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Ordering sentences: 20-25 min.

Once all the learners find matching picture, they organize the sentences on the black board

according to the numbers in the pictures.

Blog presentation: 25-35 min.

The blog (proanglictinu.blogspot.com) is presented to learners and they copy its web address into
their exercise books. The teacher explains how to orientate in the blog and where to find the

information learners are going to need for their homework and extra tasks.

The teacher also explains that learners can find a short revision test which they are supposed to
take after the lesson in the section called ‘United Kingdom’. The teacher also informs them that

for each completed exercise that they send to the teacher’s email proanglictinu@google.com,

they will get a ‘star’. For three ‘stars’, they get mark 1 for their activity.

Tic Tac Toe revision game: 35-45 min.

Learners are divided into two teams. The teacher draws a classic chart for Tic Tac Toe on the
blackboard. Under each square there is a question. If the group answers correctly, it gets an X or
O. The winning group is the one that is able to make a row (top-down, left to right or across). All

the members of the winning group get one star.

How many people are there in the United Kingdom?

Name two parts of the United Kingdom.
What is the name of the lake where the famous monster lives?

Where does the British Queen live?

Name some famous places in Britain.

Name other two parts of the United Kingdom.
What is the name of the British Queen?

What is the capital city of the United Kingdom?
What is the name of the monster?

© o Nk wN R
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Pictures’:

! The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.
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APPENDIX 2: LONDON SIGHTSEEING TOUR

Class: 6" grade

Lesson aim: Learners create a poster of the place in London that they like. They select
the key information from a text and use it for creating a poster. Learners

name their favourite places in London.

Methods: e Expository method
e Task assignment method

Topics: e London
e London Sights

Language target: e Existential clauses (There is... / There are...)
e Present simple
e New vocabulary input

Teaching aids: e Video about London?
e Blank sheets of paper
e Descriptions of London sights
e Pictures of London sights
¢ Blank sheets of paper
e Glue
e Scissors
e Colourful pencils

Lesson structure:

Introduction: 0-10 min.

Learners watch an introductory video about London in Czech language. They note down the

sights they see in the video. Then learners say the names of the sights that they have noted down.

London sights: 10-40 min.

Learners are split into pairs and they are given a sheet of paper and a set of pictures and

descriptions of London sights. They choose one place that they like and they are supposed to

2 http://proanglictinu.blogspot.cz/2016/09/this-is-london.html



http://proanglictinu.blogspot.cz/2016/09/this-is-london.html
http://proanglictinu.blogspot.cz/2016/09/this-is-london.html
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create a picture poster about it. They can also decorate the poster with whatever they associate

with British culture or London itself.

The list of sights:

Buckingham Palace
Houses of Parliament
London Eye

Tower Bridge

Tower of London

St. Paul’s Cathedral

ok whE

Learners can access a blog article *where they find pictures of the London sights with captions.

Homework setting: 40-45 min.

After the lesson, learners are supposed to vote for their favourite sight online by clicking at the

link at bottom of the blog article.

% http://proanglictinu.blogspot.cz/2016/09/london-sightseeing-tour.html
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Pictures*:

* The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.
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Descriptions”:

1. Buckingham Palace
This is home of Queen Elizabeth Il and her family.
There are 600 rooms and beautiful gardens.

2. Houses of Parliament
The *Parliament meets there. There is also a
*tower with a *bell and the biggest clock in
Britain. Its name is Big Ben.

*Vocabulary:

parliament /' pa:lomant/ parlament
tower /'tavor/ véz

bell /bel/ zvon

3. London Eye
The London Eye is 135m high and it is the biggest

*observation wheel in the world. It never stops.

*Vocabulary:
observation wheel / pbza'verfon'wi:al/ ruské kolo

4. Tower Bridge
It is a special *bridge. Ships can go under the

bridge when the bridge *raises.

*Vocabulary:
bridge /bridz/ most
raise /reiz/ zvednout se

5. The Tower of London
The Tower of London is a castle. It is 900 years
old. The British *Crown Jewels are there.

*Vocabulary:
crown jewels /kraon'dzu:alz/ korunovacni klenoty

6. St Paul’s Cathedral
St Paul’s Cathedral is a big and beautiful church
with a high *dome.

*Vocabulary:
cathedral /ko'0i:drol/ katedrala
dome /daum/ kopule

% Sources:

. BURSTEIN (2010: 46-47)

. BURSTEIN (2010: 48-49)

. LEAPMAN (2012: 189)

. BURSTEIN (2010: 43)

. BURSTEIN (2010: 44-45)

. LEAPMAN (2012: 148-151)
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https://www.youtube.com/watch?v=PBLcwvCRUVU
https://www.youtube.com/watch?v=zfybjbFc4MQ
https://www.youtube.com/watch?v=TxaYtdp4U3Q
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APPENDIX 3: ENGLISH SUPERSTITIONS

Class: 6" grade

Lesson aim: Learners match British superstitions up with their meaning, they compare
the Czech and the British superstitions and idioms, and they estimate the

significance of superstitions in their everyday life.

Methods: e Brainstorming

e Study assignment method
e Discussion

Topics: e British superstitions
e Czech superstitions

Language target: e Present simple
e Development of speaking skills
e New vocabulary input

Teaching aids: e Worksheets

Lesson structure

Matching exercise: 0-10 min.

The teacher distributes a worksheet to each learner. Learners try to match superstitions up with

their meaning (e.g. If you break a mirror, you will have seven years of bad luck).

Brainstorming 10-15 min.

Learners share Czech superstitions that they believe or know.

Examples:

e When the clock stops, someone has died.

e When a street lamp stops shining it is a bad luck.

e [fyou touch chimneysweeper’s button it brings good luck.

e Ifyou cut an apple into halves and a star appears it means bad luck.

e When you hear whistle in your ear someone is talking about you.
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Read and answer: 15-25 min.

Learners read a short paragraph about the idiom ‘touch wood’. Then they try to think about

the Czech expression for the same thing.

Read and match: 25-35 min.

Learners match the expressions (‘break a leg’, ‘bless you’, ‘oops-a-daisy’, ‘fingers crosses’) up

with pictures that represent them.

Follow up discussion: 35-40 min.

The teacher tries to provoke a short discussion with learners by asking these or similar questions:

e Do you believe in some superstitions?

e Do some superstitions influence your life?
e Did some good or bad luck come true?

e Is Friday 13" a bad or a good day for you?

Blog activity: 40-45 min

Learners are told that they can do an easy matching-pairs exercise® in the blog (in order to get a

‘star’).

® http://proanglictinu.blogspot.cz/2016/10/english-superstitions.html
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Worksheet':

Superstitions Touch wood
Match actions on the left with what they You say this when you are lucky
meat: and you don’t want the luck to go
=) You are going on a journey. away. People usually touch
b} Youh 3 .
) Yeuhavea secTet enemy something made of wood (or touch
c} Younever see them again.
d} Seven years of bad luck. their heads) when they say this:
. 5 &) A good health in winter. it's going to be sunny for the picnic
f] A visitor is coming
1 You break a £l Someone is talking about you. today, touch wood.
marTor
k= =4

How de you say “touch weed” in your country?®

Match pictures with the expressions:
2) Your right foot 9 A bee enters yom: .
fehes rome =

[ a) We say ‘break a leg!’ to actors before they perform

3y Vou cateh a falling fecf on 5 A |
#mm,{m You dream about a lizard [ b) We say ‘bless you!” when someone sneezes. Atishoo!
0 R
3
|
I €} We say ‘oops-a-daisy!” when 2 person drops something.
4) You say goodbye toa 7

friend on a bridge Your ears are burning

! [ d] We say ‘fingers crossed when we want something to happen.
3

Correct answers:

No oA wWN R
O mTmOmMmMmD»O

M~ WDN P
> W OO0

" Borsbey, Swan (2007: 28-29)
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APPENDIX 4: INTRODUCTION TO THE USA

Class: 7" grade

Lesson aim: Learners arrange words in the correct order to make sentences and they
write their own sentences characterizing the USA.

Methods: e Brainstorming
e Task-assignment method

Topics: e Introduction to the USA

Language target:

e Existential clause (There is/There are)
e Present simple
e Word order practice

Teaching aids:

Lesson structure

e Printed sentences
e PC, data projector

Introduction: brainstorming: 0-5 min.

Learners write or draw everything they associate with the USA on the blackboard.

USA: word order practice: 5-15 min.

Learners are split into pairs. Each pair is given a set of words which make a sentence about

the USA. Their task is to order the words to make the following sentences:

No akowobdE

There are 50 states in the USA.

The capital city of America is Washington, D.C.

Other big cities are New York, San Francisco, and Philadelphia.

The most important person in America is the president.

Favourite national sports are baseball, American football, basketball, and ice-hockey.
You can visit beautiful places like Niagara Falls and Grand Canyon.

The first man on the Moon was from America.
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Text completion: 15-25 min.

Learners come to the blackboard one by one and stick their sentences on the blackboard.
Together, they choose at least three items that they listed during the brainstorming. They add

these items into the text by making sentences out of their previous associations.

Blog explanation: 25-40 min.

The blog (proanglictinu.blogspot.com) is presented to learners and they copy its web address into
their exercise books. The teacher explains how to orientate in the blog and where to find the

information learners are going to need for their homework and extra tasks.

The teacher also explains that they can find all the information and quizzes that are needed for
home preparation and self-assessment in the section called ‘USA’. The teacher also informs
them that for each completed exercise that learners send to the teacher’s email

proanglictinu@google.com, they will get a ‘star’. For three ‘stars’, they get mark 1 for their

activity.

HW assignment: 40-45 min.

Learners are encouraged to access the blog, read the article and do a revision quiz® there.

Word order practice®:

1. There are fifty states in the USA.

2. The g?tp;ltal of America | is Washington, D.C.

3. Other big cities | are New York, | 30 and Philadelphia.

Francisco,

4. The most important | person | in America is the president.

5. The. national sports | are baseball, American basketball, and ice-hockey.

favourite football,

6. You can visit beautiful | places like Niagara and Grand
Falls Canyon.

7. The first man on the Moon was from America.

® http://proanglictinu.blogspot.cz/2016/09/introduction-to-usa.html
% Source: MATZ (2003)
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APPENDIX 5: WANDERING AROUND THE USA

Class: 7" grade

Lesson aim: Learners produce a poster with an American city or place, they extract

important information from the text and they shortly present the poster to

their peers.
Methods: e Task-assignment method
Topic: e American places of interest

Language target: e Existential clauses (There is... / There are...)
e Present simple
e New vocabulary input
e Development of writing skills
e Development of speaking skills

Teaching aids: e PC, data projector, the internet
e Video about American places of interest°
e Blank sheets of paper
e Descriptions of American sights
e Pictures of American sights
e Blank sheets of paper
e Glue
e Scissors
e Colourful pencils

Lesson structure

Video comprehension: 0-10 min.

Learners watch a video ** with top 10 sights in the USA which is accessible after clicking on the
link in the blog. Learners are supposed to note down as many sights as they can. Then they check

their comprehension with the teacher.

19 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
1 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html
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Task assignment: 10-15 min.

-08 -

Pupils are divided into pairs. Each pair randomly picks a picture of a place:

©No ks wDdRE

Washington, D.C.

New York City

Las Vegas

San Francisco

Grand Canyon

Mount Rushmore

Niagara Falls

Yellowstone National Park

Poster production: 15-35 min.

Each pair is given a blank sheet of paper. Learners are supposed to produce a unique poster

about the place they have picked. The teacher gives them materials they can use when creating

the posters (pictures, descriptions, dictionaries, etc.).

Poster presentation: 35-45 min.

All pairs briefly present their poster to the others. The teacher then informs learners about

an online quiz*? in the blog that learners can take to get a ‘star’.

Pictures®:

11

WASHINGTON, DC ““l:ﬂ
T Washington, B
Shopping (O Fack Cree!

ez s 1

National Museum
Gyt Ty Amencen At i)
A L8

2.2

g SR 4% : —
Jersey 3 Groenwich Union = | ToLong lsland, Jones Beach
S village: S 3
e ol ~ | Hamptons
Tumer 3956, /NPES e Brookiyn
© Tdbeca italy Lower Park
World TradeChinatown East.
Center Ste , Side 81z,
i Lowar % N
¢ M...mn%%‘

Island Statue of | 7o Betmar &
sLiberty

12 http://proanglictinu.blogspot.cz/2016/10/wandering-around-usa.html

3 The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.
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Descriptions™:
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1. Washington, D.C.
Washington, D.C. is the capital of the United States.
It has its name after the first American President,
George Washington. There are many interesting
buildings - the Capitol where the *Congress meets,
and *the White House where the President works.

*Vocabulary:
Congress /'kongres/ kongres, tj. americky parlament
The White House /' wart haus/ Bily dam

2. New York
The oldest part of New York City is Manhattan
which is famous for its *skyscrapers such as the
Empire State Building. There is also *the Statue of
Liberty which is a symbol of *freedom.

*Vocabulary:

skyscraper /'skar, skrempa/ mrakodrap

The Statue of Liberty /'staet/u: ov 'libati/ Socha Svobody
freedom /' fri: dom/ svoboda

3. Las Vegas
I am sure you know that Las Vegas is a city of
*entertainment, *casinos, and *gambling. It is *the
most visited city in the USA.

*Vocabulary:

entertainment / ento'teinmont/ zabava

casino /ka'si:nou/ kasino

gambling /'geemblin/ hazardni hracstvi

the most visited /0 moaust 'vizitid/ nejnavstévovangjsi

4. San Francisco and Golden Gate
Golden Gate is a red bridge and it is also a symbol of
San Francisco. It opened in 1937 and it is nearly 3km
long. There is also Alcatraz which is an island with a
*former *prison.

*Vocabulary:

nearly /' nroli/ témér
former /' fo:mo/ byvaly
prison /'prizen/ véznice

5. Mount Rushmore
Mount Rushmore is a *rock where you can see the
most important American Presidents - George
Washington, Thomas Jefferson, Abraham Lincoln,
and Theodore Roosevelt. Each face is 18m high.

*Vocabulary:
rock /rok/ skala

6. Grand Canyon
Grand Canyon is on the Colorado River in Arizona.
More than 200 different birds and 100 kinds of other
animals live there. As a tourist, you can see the
canyon from different *points but you can also go
down the Colorado River in a boat.

*Vocabulary:
different /' difront/ rizny
point /pomt/ misto

7. Niagara Falls
You can find Niagara Falls between America and
Canada. They are more than 50m high. They are also
used for making *electricity.

*Vocabulary:
electricity /i lek trisati/ elektfina

8. Yellowstone National Park
It is the oldest National Park in the USA. There is
*rich wildlife and *geysers. It is home to *wolves,
grizzly bears, *bisons, and *elks.

*Vocabulary:

rich /ritf/ bohaty

wildlife /' warsldlarf/ rostliny a zivo¢ichové
geyser /'gi:zo/ gejzir

wolves /wolvz/ vici

bison /'bars an/ bizon

elk /elk/ los

4 Sources: 1. KRAL (1996: 9-10)

2. BORSBEY & SWAN (2007: 134-135)

3. FALK (1993: 109)
4. BORDMAN (1998: 74)

5. FALK (1993: 93)
6. KRAL (1996: 40)
7. BORDMAN (1998:85)
8. BORDMAN (1998: 68)
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APPENDIX 6: WHAT ARE AMERICANS LIKE?

Class: 7" grade

Lesson aim: Learners describe stereotypes about Czechs and Americans, they compare
the stereotypes, and with the help of the teacher they evaluate

consequences of stereotypes and their significance.

Methods: e Brainstorming
e Task assignment method
e Discussion

Topics: e Stereotypes of being Czech
e Stereotypes of being American

Language target: e New vocabulary input
e Development of speaking skills

Teaching aids: e Blackboard
e Blank sheets of paper
e Worksheets

Lesson structure:

Czech stereotypes: 0-5 min.

The teacher writes on the blackboard: ‘A typical Czech’ He gives an example and writes down:
‘He likes hockey.” The teacher then explains that learners should come up with their own ideas.

They come to the blackboard and either write or draw their ideas on the blackboard.

American stereotype: How do you imagine an American? 5-15 min.

Learners are split into groups of three. Each group is given a sheet of paper. Learners are
supposed to write or draw everything that they think is typical for Americans. Finally, their ideas

are shared in the classroom.
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Worksheet: 15-25 min.

With teacher’s help learners complete a worksheet about the things that are typical for

Americans.

Final discussion: 25-40 min.

The teacher asks pupils if each of the Czech stereotypes is true for them. They come to the
blackboard and add a tick or a cross to the items describing Czechs. From this activity it should
be clear that the stereotypes presented before certainly are not true for everybody in the

classroom and it works the same in the society.

Then the teacher provokes a discussion trying to find out if learners see themselves as typical
Czechs, what they think are the differences between the Czechs and Americans and what

characteristics they like or dislike about Czechs and Americans.

Quiz assignment: 40-45 min.

Learners are directed to an article with a quiz™ in the blog which summarizes the content of the

lesson.

15 http://proanglictinu.blogspot.cz/2016/10/what-are-americans-like 13.html
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Worksheet®:

What are Americans like?

Match sentences with the pictures:

el .s s

S OBEITY)
%EPIDEMIG

Fy i P

I AX i

1. Americans come in all colours, have all types of religions, and
speak many languages from all over the world.

2. Americans are very independent and like to be different from
each other.

3. 66% of Americans are overweight; 37% of those are obese.

4, Americans call most people by their first name or nickname.

5. Americans smile a lot and talk easily to strangers.

6. Americans love their pets, sometimes more than they love
people.

16

Sources:
PRICE, Planaria J. a Euphronia. AWAKUNI. Life in the USA: an immigrant's guide to understanding Americans
[online]. Ann Arbor: University of Michigan Press, 2009 [cit. 2017-04-10]. ISBN 978-0-472-03304-1. Dostupné z:
https://www.press.umich.edu/309302/life_in_the usa/?s=description

The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.
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APPENDIX 7: INTRODUCTION TO CANADA

Class: 8" grade

Lesson aim: Learners arrange words in the correct order to create sentences and they

answer questions on basic facts about Canada.

Methods: e Task-assignment method
e Educational game

Topic: e Introduction to Canada

Language target: e Word order practice
e New vocabulary input

Teaching aids: e Cut worksheet
e Kaboom list for teachers
e PC, internet, data projector

Lesson structure:

Pair-work activity: 0-10 min.

Learners are divided into pairs. They get a sentence that is cut into words or phrases. Learners

work in pairs to make sentences out of them.

Canada is the second largest country in the world, after Russia.

In the past, Canada was a part of the British Empire.

Now, Canada is independent but Queen Elizabeth I1 is still the head of state.

Canada has two official languages, English and French.

The capital is Ottawa, the largest city is Toronto.

Symbols of Canada are maple leaf and moose.

Canadian natural beauties include Gros Morne National Park and Red Rock Canyon.
Canadians like hockey, fishing, and hunting.

LN Ok wdPE
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Worksheet':
nd
1. Canada is }Qregist country in the world, | after Russia.
2. ggstthe Canada was a part of the British Empire.
. . Queen . . the head of
3. Now, Canada is independent but Elizabeth I1 is | still state.
4. Canada has two official languages, | English and French.
5. The capital is Ottawa and the largest | city is Toronto.
Syn?ﬁols of Canada are maple leaf and moose.
! . natural beauties include Gros Morne National Park and Red Rock
Canadian Canyon
8 like ice- fishin and huntin
Canadians hockey, 9 g-

Sentence reading: 10-15 min.

Learners read their sentences out loud. The teacher makes notes on the blackboard to make sure

that all of the learners get the information mentioned in the whole text.

HW setting and blog explanation: 15-25 min.

The blog (http://proanglictinu.blogspot.cz/) is presented to learners and they copy its web

address into their exercise books. The teacher explains how to orientate in the blog and where to

find the information learners are going to need for their homework and extra tasks.

The teacher also explains that learners can find all the information and quizzes that are needed
for home preparation and self-assessment in the section called ‘Canada’. The teacher also
informs learners that for each completed quiz that they send to the teacher’s email

proanglictinu@google.com, they will get a ‘star’. For three ‘stars’, they get mark 1 for their

activity.

1 Source: KACLEROVA (2015: 8-9)


http://proanglictinu.blogspot.cz/
mailto:proanglictinu@google.com
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Revision game: 25-45 min.

Learners are split into three teams. The teacher draws a chart on the blackboard. Each number in
the chart contains a question. The groups take turns in choosing the numbers and answering
questions. If the group answers correctly, it gets a point. There are two extra symbols. The first
one is bonus which means that the group gets a point without having to answer any question. The
second symbol is Kaboom which means that the group does not get any point. The group with

the most points wins.

The chart on the black board:

~N A
SIS
©o|o|w

[N
o
=
[N
-
N

Teacher’s chart with the question numbers:

1 2 3
Kaboom! 5 6
7 Bingo! 9
10 11 12

Teacher’s chart with questions and answers:

1) How many official languages has Canada got? 1) 2 languages

2) What is the largest country in the world? 2) Russia

3) Who is the head of state of Canada? 3) Queen Elizabeth Il
4) Kabooom! 4) Kaboom!

5) What are the Canadian official languages? 5) English and French
6) What is the capital city of Canada? 6) Ottawa

7) What is on the Canadian flag? 7) maple leaf

8) Bingo! 8) Bingo!

9) What is the largest city in Canada? 9) Toronto

10) What animal is typical of Canadian countryside? 10) moose

11) Do you know any National Park in Canada? 11) Gros Morne National Park
12) Killing animals is . 12) hunting
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APPENDIX 8: CANADIAN CITIES AND SIGHTS

Class: 8" grade

Lesson aim: Learners produce a map of Canada with sights they find interesting, they

are able to sort out the important information from a longer text and

shortly present their work to their peers.

Methods: e Drainstorming
o task assignment method

Topic: e (Canada and its sights

Language target: e Existential clauses (There is... / There are...)
e Present simple
e New vocabulary input
e Development of writing skills
e Development of speaking skills

Teaching aids: e Blank map of Canada for each pair of students
e Set of pictures and descriptions for each pair of students
e PC, data projector, internet
e Blank sheets of paper
o Glue
e Scissors
e Colourful pencils

Lesson structure:

Brainstorming: 0-5 min.

Learners try to think of the places that they known in Canada. They know some of them from the

last lesson (introduction to Canada).

Map creation: 5-30 min.

Learners are split into pairs. Each pair is given a blank map of Canada. All pairs are supposed to
create a unique map with at least four sights or cities that they choose. Each map should contain

the sights, their location on the map and some information about the places. All materials (photos
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and information about the places) are provided by the teacher. For inspiration, pupils can access

the map in the blog*®.

Map presentation: 30-40 min.

Each pair of learners shortly presents their map to the rest of the class.

Homework setting: 40-45 min.

Learners are directed to a blank map quiz*® that they can take to get a star.

18 http://proanglictinu.blogspot.cz/2016/10/my-own-map-of-canada.html
19 http://proanglictinu.blogspot.cz/2016/10/here-is-quiz-with-places-you-know-from.html



http://proanglictinu.blogspot.cz/2016/10/my-own-map-of-canada.html
http://proanglictinu.blogspot.cz/2016/10/here-is-quiz-with-places-you-know-from.html
http://proanglictinu.blogspot.cz/2016/10/my-own-map-of-canada.html
http://proanglictinu.blogspot.cz/2016/10/here-is-quiz-with-places-you-know-from.html
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Pictures®® and descriptions®:

Ottawa

It is the capital of Canada. Parliament buildings make
you feel like you are in the United Kingdom,
*especially *during the *Changing of the Guard.

*Vocabulary:

especially /1'spef ali/ zv1asté

during /'d3uor m/ béhem

changing of the guard /'tfemdzm ov 0 ga:d/ vyména
strazi

Toronto:

It is not the capital city of Canada, but the largest and
perhaps best known for its CN Tower which is one of
the tallest buildings in the world.

Quebec:

The old part of Quebec city is a *UNESCO World
Heritage Site. It is one of the most popular areas for
tourists who can visit not only historic buildings but
also museums, galleries, shops and restaurants.

*Vocabulary:
UNESCO World Heritage Site /ju'neskou w3:1d

‘heritidz sait/ Pamatka svétového kulturniho dédictvi
UNESCO

Vancouver

Are you looking for the best place to live? It is
Vancouver. People *voted that Vancouver is the best
place in the world. There is a large park and *rich
*cultural life.

*Vocabulary:
vote /vout/ volit

rich /ritf/ bohaty
cultural /'kaltfaral/ kulturni

Whistler

It is a *village and a *resort for skiing and other winter
sports. In summer people play golf there. In 2010
Whistler *hosted Winter Olympic Games.

*Vocabulary:
village /'vilid3/ vesnice

resort /ri'zo:t/ letovisko
host /houst/ hostit

% The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.

21 Sources:

SAUVE & SAUVE (1997: 153; 150-152; 167; 112-114)

Discover Whistler: Dostupné z: https://www.whistler.com/discover/



https://www.whistler.com/discover/
https://4.bp.blogspot.com/-H4opv8IdTOw/V_K_1bqaXHI/AAAAAAAAADs/7EJMWG93olADYXRksOfefXrgj3vVAlQBACEw/s1600/Ottawa.jpg
https://2.bp.blogspot.com/-MVJ8tCA5cEI/V_K_3fJkNHI/AAAAAAAAAEA/87zLZZpvdJcNymeRL-0uxtPkA3wUIYkewCEw/s1600/toronto.jpg
https://4.bp.blogspot.com/-pxiOIG2DCeQ/V_K_3XsKZTI/AAAAAAAAAD8/BtMKqNspWMsCpFQAZfnG0RzddWtCe5Y3ACEw/s1600/canada-view-over-old-quebec.jpg
https://4.bp.blogspot.com/-iUNseUqvaNQ/V_K_3rnWf6I/AAAAAAAAAEY/v_TA4UuetmYAyXPFY0KehhDsaheTLpJJQCEw/s1600/vancouver.jpg
https://3.bp.blogspot.com/-odid8SopW5c/V_K_3v9LypI/AAAAAAAAAEY/pXcGLZ5SQ9Euz_odsAL6yO8HFJf_l1WBwCEw/s1600/whistler.jpg
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Polar Bears in Churchill
If you are *interested in wildlife, do not *miss polar
bears who *migrate from land to the ice.

*Vocabulary:
be interested in /'mtrastid/ zajimat se o

miss /mis/ zmeskat
migrate /' maigrert/ st€hovat se

The Canadian Rocky Mountains
It is a *magnificent area of the highest mountains in
Canada. There are also many ski resorts.

*Vocabulary:
magnificent /mag nifisant/ velkolepy

Yukon

Yukon is a *mountainous area with rich *wildlife.
Mount Logan (5,959m) is the highest mountain in
Canada. There are also many lakes and rivers that you
can explore in a boat.

*Vocabulary:

mountainous /' mavntmas/ hornaty
wildlife /' waroldlarf/ rostliny a zvitata

Gros Morne National Park

It is not only a National Park but also UNESCO World
Heritage Site. Mountains, *fjords, and waterfalls make
it one of the most beautiful places in Canada.

*Vocabulary:

fjord /fi'0:d/ fjord - dlouhy motsky zaliv s horami po
obou stranach

waterfall /'wo:tofo:1/ vodopad

Red Rock Canyon
It is a beautiful part of Waterton Lakes National Park.

10

%2 Sources:

SAUVE & SAUVE (1997: 137; 2)

3. The Canadian Mosaic. R&R. Praha: Redakce R&R, 2005, 16(October), 12-13.

4. Gros Morne National Park: Dostupné z: http://whc.unesco.org/en/list/419

5.Red Rock Canyon Parkway. Dostupné z: https://mywaterton.ca/do/red-rock-canyon-
parkway/watde0256148f230574f



http://whc.unesco.org/en/list/419
https://mywaterton.ca/do/red-rock-canyon-parkway/watde0256148f230574f
https://mywaterton.ca/do/red-rock-canyon-parkway/watde0256148f230574f
https://4.bp.blogspot.com/-qjKAiLYLdwE/V_K_3E3XKzI/AAAAAAAAAEY/bXH0SSJbz-sVysKECgBPhe0BxofA2y0ggCEw/s1600/canada-churchill-polar-bears.jpg
https://2.bp.blogspot.com/-Lm9Og__QTRw/V_K_1Vn18aI/AAAAAAAAAEY/YS3f4lAdr4UZv3d4R4O_28PdvslB7wsVACEw/s1600/Canadian+Rocky+Mountains.jpg
https://4.bp.blogspot.com/-xtMR0htwAB8/V_K_37aV7KI/AAAAAAAAAEY/urw88Z2LK1s6nqn1zt7GZYAGauDGFk5KQCEw/s1600/yukon.jpg
https://3.bp.blogspot.com/-JS177KW98Ro/V_K_1UXF1EI/AAAAAAAAAEc/o3Vi4t2KuegE72lTsQroaq9NM647aF9IwCEw/s1600/Gros+Morne.jpg
https://2.bp.blogspot.com/-KORy-c-FR_A/V_K_3CGthUI/AAAAAAAAAEc/krBMN2mkrYskhjBSvjGLHdNHiAVspr_KwCEw/s1600/Red+Rock+Canyon.JPG

-111 -
APPENDIX 9: WHAT ARE CANADIANS LIKE?

Class: 8" grade

Lesson aim: Learners are able to answer basic reading comprehension question, they
are able to list some basic information about Canadians and Canadian
culture and they are willing to play a listening comprehension game in

groups.

Methods: e competition
e brainstorming
o task assignment method

Topic: e Being a Canadian

Language target: e New vocabulary input
e Development of reading skills
e Development of speaking skills

Teaching aids: e Copies of Gate
e Worksheets
e Word set for the song Rockstar by Nickelback

Lesson structure:

Revision game: 0-5 min.

Teacher sticks the range of words related to Canada on board. Teacher asks two learners that are
willing to compete to be the first to slap the word when the teacher reads its definition or a

sentence related to it. The activity can be repeated ones.

Word Set 1: Words — Set 2:
e Ottawa — This is the capital city of Canada. e French — The official language of Canada.
e 2"_ Canada is the second largest country in the e Moose — The national symbol and an
world. animal.
e Toronto — This is the biggest city in Canada. e Fishing — The national sport in Canada.
e Maple leaf — This is the national symbol of Canada. | e Gros Morne — The National Park in Canada.
e Hunting — This is the national sport. e The Queen — The official head of State.
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Brainstorming: 5-10 min.

Learners are asked to say anything that they associate with the Canadian culture or Canadians.

Worksheet completion: 10-25 min.

Learners are given a text about Canadians and a worksheet. They are supposed to fill in the
worksheet with information they find in the text. Then learners check their answers with the

teacher.

Follow-up discussion: 25-20 min.

The teacher discusses with learners similarities and differences between Czechs and Canadians
according to the article that they read. Differences between learners’ previous associations and

the text can be discussed as well.

Song game: 30-45 min.

Learners are divided into groups of four. Each group is given a set of words that appear in the
song Rockstar by Canadian music group Nickelback. Learners spread the words on the desk so
that everybody in the group can see them and reach them. Then the teacher goes through the
words with learners so that they know their correct meaning and pronunciation. Then learners
listen to a song and when someone in the group hears the word, he takes it. The winner in the
group is the one who takes the biggest amount of words. Then learners are encouraged to access

the blog and listen to another song by Nickelback®® and do a listening activity connected to it. It

Is important that the teacher shows them how to access the activity.

23 http://proanglictinu.blogspot.cz/2016/10/song-time.html



http://proanglictinu.blogspot.cz/2016/10/song-time.html
http://proanglictinu.blogspot.cz/2016/10/song-time.html

Copy of Gate®*:

B s

Robin Elfiet (CAN)

L

AN
CANADI AN,
SORRY
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WHAT
ARE

THEY
LIKE?

Imagine having dinner with a group of people and you
must find out who is Canadian. Is it even possible?

HOCKEY AND SYRUP

Maybe we can look for the person who
has the most Canadian symbols: a maple
leaf?, a moose (= los), a bottle of maple
syrup, or a jersey® from their favourite
hockey team.

But Canadians only wear the maple leaf
when they travel abroad.

Moose are too large to carry around.
Maple syrup is great with pancakes

(= livance), but people from other
countries eat it too.

Ice hockey is big* here because the sport
was invented* in Canada. Not everyone
is interested in the NHL.

THE CANADIAN LOOK

So how do we find him? If you're in
Toronto or Vancouver, then anyone might
be Canadian. They can be any colour, and
speak any language. In the countryside,
the people you meet will have European
blood®, and will usually speak English or
French. There are also the First Nations*,
who live in some parts of Canada.

CANADIAN ENGLISH, ANYONE?

We don't all sound’ the same. Canadians
from Newfoundland on the East Coast
have a different accent* than people from
British Columbia on the West Coast. But
there is one thing all Canadians do. They
often finish their sentences with the

word “Eh?". It’s pronounced®

like the letter “A” with a question

mark (= otaznik). You can try it

yourself, “That’s a big boat, eh?”

[ o [P

2 Source: ELLIOT, Robin. What are they like?: Gate. Praha: Bridge Publishing House, 2014, 3(2), 8-9.

Most of the time, we just call
ourselves “not American” because
the USA is so big and it is next

door to us. Americans think they
are the only ones who drive big
trucks® and own' guns but we do
too. The only differences are that
in Canada guns are for hunting

(= lov), and we have snowmobiles
(= snéZné skitry) as well as trucks

EASE AND THANK YOU

So is there anything typical for
Canadians? Yes: we are more
polite than Americans. We are
usually quieter, and we say “sorry”
more often. Sometimes for no
reason at all'! It’s hard to say
why. I have a theory: people are
the same in Scandinavia, where
they also have long, cold winters,
Maybe if people have to stay inside
with each other for long periods
of time, they have to learn good
manners (= dobré vychovdni).




Worksheet:

Read the first paragraph and answer the questions.

What are they like?

When do the Canadians wear the maple leaf?
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W

What do Canadians eat with maple syrup?

Where was ice hockey invented?

Decide if the sentences are TRUE (T) or FALSE (F).

All Canadians come from Europe.  T/F

Canadians speak mostly English and French. T/F

Canadians have only one special accent that they speak throughout the

country.  T/F

.,,jﬁ Canadians often say ‘Eh?" in the end of the sentence.
Both Americans and Canadians own guns and trucks.

Canadians use guns for shooting animals. T/F

T/F
T/F

Find these phrases in the lost paragraph and try to guess their meaning:

say “sorry”

for no reason

Word set for the song Rockstar by Nickelback?®:

a brand new house

bathroom I can play

a credit card that’s

thirty-seven thousand

baseball in got no limit feet
a new tour b_us full of | star on Hollywood big rock stars the coolest bars
old guitars Boulevard
In the V!P with the bleach blond hair eat my meals for free fortune and fame
movie stars
cut my hair

change my name

evil smile

stay skinny

2> Source: Rockstar Lyrics. Dostupné z: http://www.metrolyrics.com/rockstar-lyrics-nickelback.html



http://www.metrolyrics.com/rockstar-lyrics-nickelback.html
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APPENDIX 9: AUSTRALIA AND NEW ZEALAND

Class: 9™ grade

Lesson aim: Learners answer questions related to the text they read and they are able to
use this information later in a revision game.

Methods: e Brainstorming
e Task-assignment method
e Educational game

Topic: e Introduction to Australia and New Zealand

Language target:

e Development of reading comprehension
e New vocabulary input

Teaching aids:

Lesson structure:

e Worksheets with the text about Australia and New Zealand and the
questions

e Risk it! game worksheet for teachers

e PC, data projector, internet

Brainstorming: 0-5 min.

The teacher tries to elicit what learners associate with Australia and New Zealand. They write

down or wrote everything they come up with on the blackboard..

Reading comprehension 5-20 min.:

Learners are given a worksheet with a short text. They read the text and answer basic questions

related to it. Then learners check their answers with the teacher and reflect on their previous

associations.

HW setting and blog introduction: 15-25 min.

The blog (http://proanglictinu.blogspot.cz/) is presented to learners and they copy its web

address into their exercise books. The teacher explains how to orientate in the blog and where to

find the information learners are going to need for their homework and extra tasks.


http://proanglictinu.blogspot.cz/
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The teacher also explains that learners can find all the information and quizzes that are needed
for home preparation and self-assessment in the section called ‘Australia and New Zealand’. The
teacher also informs learners that for each completed quiz that they send on the email

proanglictinu@google.com, they will get a ‘star’. For three ‘stars’, they get mark 1 for their

activity.

Revision Game ‘Risk it!’: 15 min.

Learners are divided into three teams. The teacher draws a chart with money on the blackboard.
They choose the box in the chart with the amount of virtual money they will get if they answer
the question correctly. The winning team is the one which gets the most money. The role of the

teacher is to ask questions and keep track of the points (or money).

500 % 1000 $ 2000 $
1000 $ 500 $ 1000 $
2000 $ 2000 $ 500 $
2000 $ 500 $ 1000 $
500 $ 2000 $ 1000 $
500 $ 1) How many people live in Australia? 23 million.
2) The Capital city of Australia is . Canberra.

3) What is the name of the big bird that runs? Ostrich.
4) What is the biggest city in Australia? Sydney

1000 $ 5) How many per cent of the country is the desert? 60%

6) What is the capital city of New Zealand? Wellington

7) What is the name of the small bird that doesn’t fly? Kiwi

8) What does the word ‘species’ mean in Czech? Zivod&i§ny/rostlinny druh

2000 $ 9) What is the name of the Australian desert area? outback

10) Who were the first people in Australia? Aborigines

11) Who were the first people in New Zealand? Maori

12) What is the name of the typical New Zealand dance? Haka dance



mailto:proanglictinu@google.com
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Worksheet?®:

Australia and New Zealand P@

Australia is both a country and a continent with 23 million people. It lies
between the Indian Ocean on the west and the Pacific Ocean on the east. The
capital of Australia is Canberra but the biggest dity is Sydney with its famous
Opera House. More than 60% of the country is desert, called "Outback’. The
first people of Australia are called Aborigines who hunted animals with
boomerangs, ate plants and built grass huts. There are many interesting species
of animals — such as kangaroo, ostrich and platypus. New Zealand is an island
country. The capital city is Wellington. The first people in New Zealand were
Maori. Maori people are famous for their face tattoos and Haka which is a war
dance. If you saw Lord of the Rings, you already know how New Zealand
landscapes look like. Maybe you also know kiwi, which is a small bird that

doesn't fly. d_\
Read the text

1. How many people live in Australia? and answer
the quaskions

2. What is the capital dity of Australia?

3. What is the biggest dty in Australia?

4. How many per cent of Australia is a desert?

5. Who were the first people in Australia?
6. Can you name any Australian animals?
7. What is the capital city of New Zealand?

B. Who were the first people in New Zealand?

9. What is the name of the Maori dance?

10. What is the name of the New Zealand bird?

% Sources:
DENNIS (2000: 3)
KOUBEK (2015)
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APPENDIX 11: AUSTRALIA ON THE MAP

Class: 9™ grade

Lesson aim: Learners produce their own Australian map of interests with cities and
natural sights they like and they present their maps to the rest of the class.

Methods: e Task-assignment method

Topic: e Australian cities and natural sights

Language target:

e new vocabulary input
e development of writing skills
e development of speaking skills

Teaching aids:

Lesson structure:

Tune-in blog activity:

e Blank map of Australia for each pair of students

e Set of pictures and descriptions for each pair of students
e PC, data projector, internet

e Blank sheets of paper

o Glue

e Scissors

0-10 min.

Teacher opens the quiz Australia or New Zealand®’ in the blog. Learners decide which picture

related to Australia and which to New Zealand:

o Kiwi—NZ

e Sydney Opera House — A

e Koala—A

e Maori tattoo face — NZ

e Kangaroo— A

e Platypus - A

e Lord of the Rings - NZ
e Great Barrier Reef — A

e Barbecue - A
e Sheep - NZ

2 http://proanglictinu.blogspot.cz/2016/10/australia-or-new-zealand.html



http://proanglictinu.blogspot.cz/2016/10/australia-or-new-zealand.html
http://proanglictinu.blogspot.cz/2016/10/australia-or-new-zealand.html
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Map production: 10-30 min.

Learners are divided into pairs. They choose at least three natural sights or cities that they like
and create their own map of Australia with the sights, their locations and descriptions. Learners

are given blank maps, pictures and descriptions of the sights. Learners can access the article

285

‘Wandering around Australia® or ‘Australia on the map®®’ for additional information or

inspiration.

Map presentation: 30-40 min.

Learners present their maps to their peers.

Quiz assignment: 40-45 min.

Learners are directed to a revision quiz in the blog® for which they can get a “star’.

Blank map of Australia:

28 http://proanglictinu.blogspot.cz/2016/10/wandering-around-australia-and-new.html
2 http://proanglictinu.blogspot.cz/2016/10/australia-on-map.html
% http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html



http://proanglictinu.blogspot.cz/2016/10/wandering-around-australia-and-new.html
http://proanglictinu.blogspot.cz/2016/10/australia-on-map.html
http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html
http://proanglictinu.blogspot.cz/2016/10/wandering-around-australia-and-new.html
http://proanglictinu.blogspot.cz/2016/10/australia-on-map.html
http://proanglictinu.blogspot.cz/2016/10/what-do-you-know-about-australia-test.html
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Pictures®! and descriptions®:

Canberra

It is the capital of Australia. New Parliament House and the
Australian War *Memorial are the greatest *monuments of
Canberra.

*Vocabulary:

memorial /mo'mo:rial/ pamatnik

monument /' monjumant/ pamatka

Sydney

Sydney is a city of beaches and *yachting. You can go to *Royal
Botanic Gardens where you can relax or you can visit the famous
Opera House. If you are interested in *art, do not *miss the
Museum of *Contemporary Art.

*Vocabulary:

yachting /'jot 1)/ jachting

Royal /'ro1ol/ kralovsky

art /a:t/ umeéni

contemporary /kon'temparar/ sou¢asny

*Great Barrier Reef

It is 2,000km long and it is *located on the east coast of Australia.
It is the place with a great amount of *coral, tropical fish and other
sea animals such as *turtles. People *dive or *snorkel to see them.
*Vocabulary:

Great Barrier Reef /grert 'beerio ri:f/ Velky barierovy utes

located /lau 'kertid/ nachazet se

turtle /'t3:tal/ Zelva

coral /'koral/ koraly

dive /darv/ potapét se

snorkel /'sna:kal/ $norchlovat

Kakadu National Park

It is the area where Aborigines (the first people in Australia) still
live in *tribes. Tourists come to see *waterfalls, crocodiles, and old
Aboriginal *paintings.

*Vocabulary:

tribe /tratb/ kmenové spolecenstvi

waterfall /'wo:tofa:1/ vodopady

painting /'peimntir/ malba

Uluru
It is the largest single rock in the world. It is Aboriginal
*sacred site and there are also old Aboriginal paintings.

*Vocabulary:
sacred site /'seikrid sait/ posvatné misto

Wave Rock

This rock is more than 100m long and 15m high. It looks like a
*wave.

*Vocabulary:

wave /werv/ vlna

3! The pictures are borrowed from publically available sources. All links to the picture sources are included in the
bibliography of the diploma thesis. Pictures in colour are accessible at proanglictinu.blogspot.com.
%2 DENNIS (2000: 42-45; 22-27; 50-51; 62-63; 66-67; 78-79)



https://2.bp.blogspot.com/-o-Zalm4Gikk/WAPGoG88Y8I/AAAAAAAAAHI/EjF5kvItZWc1ZaUxGI5pit0vrEFI78NqwCLcB/s1600/canberra.jpg
https://3.bp.blogspot.com/-2UbIy10RZog/WAPGs4f7HzI/AAAAAAAAAHg/wEkY_TQiMcYPBRFlAHniCYAd4wYOlnsCwCEw/s1600/sydney.jpg
https://2.bp.blogspot.com/-aJY37qiMyXY/WAPGsOkE_bI/AAAAAAAAAHg/SRsG1-Z6hUEd2lGqr5-hoU8PE5iJr8MLACEw/s1600/Great+Barrier+Reef.jpg
https://3.bp.blogspot.com/-p3UTN7qgG1o/WAPGsPO6nmI/AAAAAAAAAHg/2mDPWDieGtI_j-L_0tUExWIK3UPdqdaLgCEw/s1600/Kakadu+National+Park.jpg
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APPENDIX 12: ABORIGINAL DREAMTIME STORY

Class: 9™ grade

Lesson aim: Learners express their opinion on Aboriginal story of creation and they

compare it with the biblical story of creation.

Methods: e Task-assignment method
e Discussion

Topic: e Aboriginal Dreamtime Story

Language target: e New vocabulary input
e Development of reading comprehension
e Development of speaking skills

Teaching aids: e Worksheet (Rainbow Serpent)
e PC, internet, data projector
e Video® with biblical story of creation

Lesson structure:

Ordering the text pieces: 0-10 min.

Learners are divided into four even groups. Each group is given an Aboriginal dreamtime story
called The Rainbow Serpent (Worksheet). The teacher tells the learners that as the Aborigines
did not write and read they transmitted their knowledge through art and storytelling. This is an

old Aboriginal story about the creation of the world.

The story is cut into pieces as indicated in the worksheet. Firstly, learners are supposed to skim
through the text and try to order the pieces into a coherent text. They check their results with the

teacher so that all groups know the correct order of the text pieces.

Text reading: 10-20 min.

Each group reads one piece of the text. They can make notes on what they have read.

33 http://proanglictinu.blogspot.cz/2016/10/aboriginal -dreamtime-story.html



http://proanglictinu.blogspot.cz/2016/10/aboriginal-dreamtime-story.html
http://proanglictinu.blogspot.cz/2016/10/aboriginal-dreamtime-story.html
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Story telling: 20-25 min.

Then each group is supposed to recount their paragraph in a simple way so that all the learners

get the whole story.

Video about World Creation as written in the Bible: 25-30 min.

Learners watch a simple video in the blog®* that shows the story of the creation of the world as it

is described in the Bible. Learners are supposed to take notes of what happened in each day of

Creation.

Comparison of the two creation stories: 30-35 min.

Learners try to find and note down some similarities and differences.

Follow-up discussion: 35-45 min.

Teacher goes through the similarities and the differences between the Bible and the Aboriginal
story. Then he tries to provoke a discussion by following questions (in this stage of the lesson the

Czech language is also acceptable):

e Did it surprise you how much are these two stories similar?

e Do you think that there are some similarities between these stories and Darwin’s
Evolution Theory? Do you think that the theory contradicts the stories?

e What do you think we can take something from the two stories in our everyday life?

¢ Did you notice that the Rainbow Serpent is referred to as ‘she’? Why do you think it
IS S0?

e Have you ever heard about a different creation story?

Learners can access the Dreamtime story about the Rainbow Serpent in the blog®.

% http://proanglictinu.blogspot.cz/2016/10/aboriginal -dreamtime-story.html
% http://proanglictinu.blogspot.cz/2016/10/aboriginal-dreamtime-story.html
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Worksheet:

The Rainbow Serpent
0]} I the Dreamtime all earth lay sleeping Nothing
| moved Nothing grew. Ome day the Rainbow
Serpent* awoke from her sleep and came ont from
under the ground She fravelled far and finally
L O [’\B became tired and curled up* and slept. She left
marks* of her sleepi.lgbod}' and her tracks. Then she retumed® to the place
where she had fivst appeared, and called to the frogs. “Come out!”

The frogs came out slow because their bellies* were heavy with water. which
they had stored*® in their sleep. The Rainbow serpent tickled* their stomachs
and when the frogs laughed, water ran all over the earth to fill the fracks of the
Rainbow Serpent. This is how lakes and rivers were formed

With water. grass and trees grew. Also all amimals awoke and followed the
Rainbow Serpent across the land. They were happy on earth and each lived and
gathered food with his own tribe. Some animals live in rocks, others on the
plains* and others in trees and in the air.

The Rainbow Serpent made laws* that they all were to obey. but some animals
made trouble. The Rainbow Serpent said” Those who keep my laws will be
rewarded*; I shall give them human form. Those who break my laws will be
punished* and turmed to stone and they will never walk the earth again.

The lawbreakers became stome and twrned to mountains and hills, but those
who kept the laws were ttrned into lnoman form. The Rainbow Serpent gave
each of them their own totem of the animal, bird or reptile from where they
came. The fribes kmew themselves by their totems. kangaroo, emm. carpet
snake, and many. many more. 5o no one would starve. the Rainbow Serpent
ruled that no man will eat of his totem, but only of other totems. This way there
was food for everyone.

The tribes* lived together on the land given to them by the Rainbow Serpent or

Mother of Life and kmew the land would always be theirs, and no one will ever
take it from them.

% Source:
Dreamtime Stories - the Rainbow Serpent. Dostupné z:
http://www.expedition360.com/australia_lessons_literacy/2001/09/dreamtime_stories the rainbow.html



http://www.expedition360.com/australia_lessons_literacy/2001/09/dreamtime_stories_the_rainbow.html
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APPENDIX 13: MENTOR’S ASSESSMENT OF THE COURSES

The courses had adequate and complex learning objectives. Learners were able to accomplish the
lesson aims but at the same time the aims were challenging enough to be interesting for learners.
Lesson plans included enough space for the teacher to evaluate learners’ performance but
without using traditional assessment methods such as testing. The courses were clearly structured

into individual lessons.

The lessons included variety of different teaching methods and activities that were new to the
learners and that helped to develop all the language skills (listening, speaking, reading, and
writing). Discussions that usually took part at the end of the courses were beneficial for learners’
awareness of different cultures and cultural backgrounds. They were also beneficial for
development of speaking skills, although generally learners were shy to speak. Lesson plans
usually involved pre-teaching activities, the main activity and then a follow-up activity which
made the lesson nicely structured. All the lessons were well prepared and their time management

was also good.

The courses were nicely connected to the blog because learners usually watched some videos or
did some online quizzes in the lessons and then they were directed to extra tasks or quizzes that
they could complete at home and send to the teacher-trainee. Surprisingly, learners were
generally highly motivated to do online tasks and the quizzes and even if their main motivation

was to get mark one for the quizzes, it is still profitable for them.

The atmosphere in the classroom was usually relaxed and learners reacted lively to the
instructions but they did not really communicate in English which is rather normal. The
instructions were clear and learners were led to completing the tasks independently of the
teacher. The achievement of the learning goals was controlled in every lesson in different ways

(e.g. by revision games, discussions, etc.).
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APPENDIX 14: MENTOR’S ASSESSMENT OF THE BLOG

The content of the lessons is efficiently linked to the articles in the blog which provides
sufficient amount of articles on different topics and therefore the blog is quite complex. The
menu on the top of the blog page makes the blog neatly organized. The blog has nice design
which does not disturb its readers from focusing on the text of the articles. The length of the
articles is proportionate to learners’ abilities and it reflects different language levels of learners.

Pictures that are attached to the articles nicely illustrate the texts.

Language level of the articles (concerning grammar, vocabulary, phrases, etc.) is adequate to
learners’ language levels and the articles are grammatically correct. The blog uses the mother
tongue in a meaningful way, usually for giving instructions, which is acceptable as the blog is
primarily designed for learners’ self access. The blog enhances learners’ language skills, namely
reading and listening. The space for improvement lies in incorporating exercises and tasks that
would enhance learners’ writing skills. This could be done either in the form of written tasks sent

to the teacher by e-mail or by enhancing learners’ activity to comment on the articles.

The blog is interesting and it broadens learners’ horizons in the field of English-speaking
countries and their cultures. It provides a sufficient support for learners’ self-access and it
enhances their responsibility and independency in the learning process. Learners are directed to
other sources and led to search for other information although the number of search-based

activities could be enlarged.

From the perspective of the teacher, the blog is flexible and suitable for different teaching
methods. It is a useful tool not only for learning but also for teaching because it is a good source
both for learners and for the teachers. The blog can be used for teaching the topic even without
lesson plans that are attached to the blog. | would definitely recommend other teachers to use the

blog and I plan to use it myself later on.
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APPENDIX 15: SELF-ASSESSMENT

The project proved to be well prepared and therefore the realization of it was not that demanding.
The lessons were realized without any major difficulties. I appreciated learners’ positive
reactions towards the blog and their enthusiasm about the project which helped me a lot in the
realization of the courses. The blog provided enough support both for the learners and for me as
a teacher because it worked as a stock of activities or materials that were in hand in case it was

needed which gave me a sense of security.

The learning objectives of the courses proved to be adequate to learners’ needs and abilities. 9™
grade learners would be able to perform even more demanding activity in the production stage of
the course (see appendix 11), but overall the activities seemed to be challenging for the learners.
Mostly, the learning outcomes were achieved in all four courses. The classroom management
was good and learners participated in all activities and tasks assigned in lessons and they seemed
motivated. The classroom climate was usually nice and lessons were lively. Learners were not
afraid to ask if they did not understand me or if they had difficulties with performing the task.
Learners usually struggled in speaking activities because they were either shy to speak or they
did not have sufficient vocabulary or language skills to speak about the topics they were
supposed to but this had been presumed in the phase of the course development and in some

activities speaking in English was not even required.

The blog provided sufficient amount of quizzes and tasks that were occasionally used in the
lessons as well. Since learners’ interest in filling the online exercises was bigger than expected, it
would be possible to incorporate even more exercises. Some videos in the blog were used in the
lessons and it was convenient that they were stored in one place and easily accessible. In the
future it would be beneficial to include more tasks that would involve web searching, problem

solving or expressing learners’ opinions on some issues.
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APPENDIX 16: QUESTIONNAIRE (ENGLISH VERSION)

Class:

Sex:

Age:

How much time do you spend on the internet?
Circle the option.

a) less than 1h/day

b) 1h/day

c) 2h/day

¢) | 4/day

f) more than 5h/day

I use the internet mainly for:
You can circle more than one option.

a) | communication with friends

b) | playing online computer games

c) | watching online TVs, videos, series, films

d) | searching for information for school

e) | searching for information for hobbies (sports, clubs, elective subjects, etc.)

f) | reading news (e.g. Idnes.cz, novinky.cz, etc.)

g) | others:

3 LEARNERS Yes
(mark your answer with a cross in the right column)

Rather
yes

Rather
no

No

1) | Do you use internet for education?

2) | Do you use internet for searching for information that you need
for school projects, essays, homework, etc.?

3) | Do you use online encyclopaedias or other web pages to
prepare for the tests at school?

4) | Do you watch educational programmes on online TVs?

5) | Do you use web pages to do exercises when preparing for
school?

6) | Do you search web to find information that you use for your
hobbies (sports, clubs, elective subjects, etc.)?
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TEACHERS
(mark your answer with a cross in the right column)

Yes

Rather
yes

Rather
no

No

1)

Do your teachers use ICT (e.g. PC, data projector, IWB,
internet, etc.) in their lessons?

TEACHERS USE ICT (e.g. PC, data projector, IWB, internet, etc.) IN ORDER TO:

(mark your answer with a cross in the right column)

a)

project things on whiteboard.

b)

do electronic exercises in the lessons

play educational games in the lessons

d)

make you search for information that is needed for project work, seminar papers, tasks, etc.

€)

others:

TEACHERS’ GUIDANCE FOR THE LEARNERS ON
USING THE INTERNET
(mark your answer with a cross in the right column)

Yes

Rather
yes

Rather
no

No

1)

Do your teachers want you to find information for school
projects, essays, homework, etc. on the internet?

2)

Do your teachers guide you to sort out the information and
process the information that you find online (e.g. writing
reports, summaries, etc.)?

3)

Do the teachers guide you to evaluate the web pages (e.g. in
terms of reliability)?

BLOG ASSESSMENT
You can circle more than one option.

Yes

Rather
yes

Rather
no

No

1)

Was blog clearly organized?

2)

Did the texts, quizzes and tasks correspond with your level of
English?

3)

Did you learn new information about English-speaking
countries in the blog?

BLOG USE
(mark your answer with a cross in the right column)

Yes

Rather
yes

Rather
no

No

1)

Did you do all the recommended exercises in the blog?

2)

Did you do even some other quizzes and tasks than those
recommended for you?

3)

Did you open any external links in the blog?

4)

Did you read some extra articles in the blog that were not
directly connected to the country dealt with in the lessons?

5)

Did the blog motivate you to search for new information on
other web pages, in the books, on TV, in the magazines, etc.?
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MOTIVATION FOR USING THE BLOG
(mark your answer with a cross in the right column)

Yes

Rather
yes

Rather
no

No

1)

Did the topic of English-speaking countries engage your
attention?

2)

Was the possibility to get mark one for completed tasks your
main motivator?

3)

Was it motivating for you that you could find extra information
in the blog (apart from those discussed in the lessons)?

10

LEARNERS’ ATTITUDES
(mark your answer with a cross in the right column)

Yes

Rather
yes

Rather
no

No

1)

Did you appreciate the interconnection between the lessons and
the articles in the blog?

2)

Did you like doing your homework and preparing for school
online?

3)

Did you appreciate immediate feedback from your teacher via
e-mail?

4)

If you had a chance, would you use a similar online support in
your future education?
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APPENDIX 17: QUESTIONNAIRE (CZECH VERSION)

Trida:
Pohlavi:
Vék
1 Kolik éasq tré\iﬁ denné na internetu?
Zakrouzkuj svoji odpoveéd.
a) | mén¢ nez hodinu denné
b) | 1 hodinu denné
c) | 2 hodiny denn¢
d) | 3 hodiny denné
e) | 4 hodiny denné
f) | vice nez pét hodin denné
2 Internet vyu?iYém nejéflstéji ke: o
Vyber jednu i vice z nabizenych moznosti.
a) | komunikaci s prateli
b) | hrani online poditatovych her
c) | sledovani internetovych televizi, videi, seriald, filmu, atd.
d) | vyhledavani informaci pro $kolu
e) | vyhledavani informaci pro své zajmové aktivity (krouzky, nepovinné pfedméty, sport, apod.)
f) | ¢teni internetovych deniktl (napf. idnes.cz, novinky.cz, a j.)
Q) | jiné:
3 ZACI (0znac svou odpovéd kiizkem v prislusném sloupci) Ano S;;ie Sﬁ?e Ne
1) | Vyuzivas internet ke svému vzdélavani?
2) | Vyuzivas internet k vyhledavani informaci, které potrebujes
Kk plnéni §kolnich projektl, seminarnich praci, ukold, apod.?
3) | Vyuzivas internetové encyklopedie nebo jiné webové stranky
k ptipravé na pisemné prace?
4) | Sledujes vzdélavaci porady na internetovych televizich?
5) | Vyuzivas k pfipravé na vyuCovani internetové stranky, které
nabizi procvi¢ovani uciva?
6) | Vyhledavas si na internetu informace, které vyuzivas pii svych
zdjmovych aktivitaich (krouzky, nepovinné piedméty, sport
apod.?
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Spise

UCITELE (oznac svou odpovéd’ kiizkem v prislusném sloupci) | Ano .

Spise
ne

Ne

1)

Vyuzivaji vasi ucitelé ve vyuce informaéni technologie
(pocitac, data projektor, interaktivni tabule, internet, apod.)?

JAKYM ZPUSOBEM POUZIiVAJi UCITELE INFORMACNI TECHNOLOGIE (nap¥. PC,

data projektor, interaktivni tabuli, internet, a j.) VE VYUCE?
Vyber jednu i vice z nabizenych moznosti.

K promitani obrazki a videi

K vypliovani elektronickych cviceni

Ke hrani vzdélavacich her

Nechaji nas vyhledavat informace k tvorbé projektti, seminarnich praci, tkold, atd.

Jiné:

PODPORA VYUZIVANI INTERNETU KE
VZDELAVANI ZAKU Ano
(oznac svou odpoved krizkem v prislusném sloupci)

SpiSe
ano

Spise
ne

Ne

1)

Vedou té ucitelé k vyhledavani informaci na internetu?

2)

Vedou té ucitelé ke tfidéni a zpracovavani informaci, které
najdes$ na internetu (napf. pfi tvorbé vypiska, referatt, apod.)?

3)

Vedou t& ucitelé k hodnoceni internetovych zdroju (napt. z
hlediska jejich dtiveryhodnosti?

HODNOCENI BLOGU Spise
. 0 P T o . Ano
(oznac svou odpovéd kiizkem v prislusném sloupci) ano

Spise
ne

Ne

1)

Byl blog prehledny?

2)

Odpovidaly texty, kvizy a zadané ukoly tvé trovni znalosti
anglického jazyka?

3)

Rozsitil blog tvé znalosti o anglicky mluvicich zemich?

VYUZITI BLOGU Spise
. o P i 7 . Ano
(oznac svou odpoved kiizkem v prislusném sloupci) ano

SpiSe
ne

Ne

1)

Udg¢lal jsi na blogu vSechna doporucena cviceni?

2)

Udé¢lal jsi i jind cvieni nez ta, kterd byla doporucena ve
vyucovaci hoding€?

3)

Oteviel jsi nekteré odkazy, které smefovaly mimo stranky
blogu?

4)

Cetl jsi na blogu i ¢lanky o jinych zemich, nez o kterych jsme se
ucili béhem projektu?

5)

Motivoval té blog k vyhledavani novych informaci jinde na
internetu, v knihach, v televizi, v ¢asopisech apod.?
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MOTIVACE PRO PRACI S BLOGEM Spise | Spise
9 5 . . . Ano Ne
(oznac svou odpoved’ kiizkem v prislusném sloupci) ano ne
1) | Zaujalo té téma anglicky mluvicich zemi?
2) | Byla pro tebe hlavni motivaci pro praci s blogem moznost
ziskat jednicku za vyplnéna cviceni?
3) | Motivovala t€¢ moznost dozvédét se na blogu vice informaci nez
jen ty, které zaznély béhem vyucovacich hodin?
POSTOJE ZAKU SpiSe | Spise
10 . o P T . Ano Ne
(oznac svou odpovéd kiizkem v prislusném sloupci) ano ne
1) | Ocenil jsi propojeni prace v hodiné s ¢lanky na blogu?
2) | Vyhovovala ti elektronickd forma plnéni domdacich ukoli a
ptipravy na vyucovani?
3) [ Ocenil jsi moznost okamzit¢ zpétné vazby od ucitele
prostiednictvim emailu?
4) | Kdybys mél moznost i nadale vyuzivat podobnou elektronickou

podporu jako je blog, vyuzival bys ji?
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RESUME

V ramci této diplomové prace byla pro zédky druhého stupné zakladni Skoly vytvofena online
vyukova podpora pro studium anglo-americkych realii ve form¢ blogu, ktery byl vyuzit jak
béhem vyuky anglického jazyka, tak i pro samostudium zaku a jejich domaci piipravu. Hlavnim
cilem prace bylo formou dotaznikového Setfeni zjistit, jakym zplisobem Zaci blog vyuzivali, jaka
byla jejich motivace pro praci s blogem a jaké byly jejich postoje k u€eni s online vyukovou
podporou. Bylo zjisténo, ze naprosta vétSina zakt ocenila propojeni vyuky s ¢lanky na blogu
stejné jako mozZnost piipravit se prostiednictvim blogu na vyuku. V neposledni fad¢, pifevazna

vétSina zakl uvedla, ze by rada vyuzivala podobnou vyukovou podporu i nadale.
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