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Abstract

This thesis deals with online education at Institute of Foreign Languages at Palacky
University Olomouc. More specifically, the empirical part focuses on online education during
the COVID-19 pandemic in 2020 and 2021. The aim is to assess advantages and disadvantages
of online education from teachers’ and students’ point of view. To do so, we carried out
qualitative research in which two teachers and two students were interviewed. Open coding
method was used for data analysis. The research findings show that the disadvantages and
negative impacts of online education were so significant that the participants are very unlikely

to be in favour of online education in such a form they experienced during the pandemic.
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Introduction

In 2019, a new type of virus, called COVID-19, began to spread around the world. Its
escalation was incredibly fast and caused a worldwide pandemic which did not leave the Czech
Republic untouched either. It significantly affected industry, the health service, and also
education system. The state of emergency, declared by the government in March 2020, went
hand in hand with the closure of schools. As these government regulations came without
warning, the schools did not have enough time to prepare for the great necessary changes of
education involved in the transition to distance learning.

This thesis is focused on online education at Institute of Foreign Languages at Palacky
University Olomouc. Online education is a very controversial topic, providing a lot of space for
a discussion. Even though many institutions have already been using online education for some
time, due to the pandemic it has become the subject matter of news and political discussions as
it completely changed people’s lives. Online education is an interesting topic and there is still
a lot to be explored.

Although online education is criticized for its drawbacks, both teachers and students
might be given certain benefits which might also enrich teaching practise. So, it is the pros and
cons of online education that are the subject of this thesis, as well as the negative impacts of
online education on teachers’ and students’ lives.

The aim of this thesis is to assess the advantages and disadvantages of online education
at Institute of Foreign Languages at Palacky University Olomouc during the pandemic year
from the teachers’ and students’ point of view.

The thesis is divided into a theoretical and practical part. The theoretical part deals with
the basic terms - such as definitions and concepts of online education, its history, types, and
participants. The final chapter describes the situation at Czech universities during COVID-19
pandemic. For the purposes of the practical part, qualitative research was carried out. The data
was collected through interviews with two teachers and two students who have each
experienced distance learning during the COVID-19 pandemic. This data was analysed using
the open-coding method and the individual codes were later used to answer the research

questions. All the main results are summarized in the conclusion.



Theoretical part



1 Online education

"The Internet changes everything. Including the character of education.”

Larry Elison

Information and communication technology and electronic media entered our lives very
quickly and created the so-called information society. Whether we like it or not, the 215 century
is a century of information and knowledge. The movement of the information society is
accompanied by hard international competition in the fight for new resources — the access to
information and knowledge. The approach to education changes and so do the methods
(Zlamalova, 2008, p. 127).

The education taking place over the Internet is a step forward in the field of traditional
education. On-line education and e-Learning tries to connect a traditional way of education with
the information technology, which is related to the needs and goals of contemporary education

and learning (Zounek, 2009).

1.1. Definition

Because there is not a clear and definite definition of on-line education, it is necessary
to start with defining E-Learning, which is related to it the most. There is also a thin line
between these two terms and some authors consider them synonyms.

The letter "e" is an abbreviation of the word "electronic”, therefore E-Learning might
be called electronic education (BareSova, 2011, p. 28). There are a few options of how to write
the key word: eLearning, e-learning or e-Learning, all of which are used in literature and
journalism (Zlamalova, 2008, p. 127).

BareSova (2011, pp. 28-30) provides two different concepts of E-Learning: An
American one and a Czech one.

The American concept defines e-learning as:

1. Education supported by the computers — CBT (Computer-based training),

2. Education supported by the technology — TBT (Technology-based training),

3. Education supported by web technology, using the internet or intranet — WBT (Web-based
training).

The American concept of e-Learning also covers the most famous definition of e-

Learning made by the founder of American e-Learning industry Elliot Masie, who states that



"E-Learning is the use of network technology to design, deliver, select, administer and extend
learning". (Cross, 2004).

The Czech concept might be represented by the definition provided by the Pedagogical
Dictionary which describes e-Learning as electronic learning/education. The term is used in
this English form or is translated as "electronic education". It is a kind of education during
which gaining and using knowledge is distributed and facilitated by electronic device. It may
cover comprehensive training courses or smaller modular learning modules or relatively small
learning topics. It may be based on synchronous or asynchronous approaches. It may be
distributed from independent resources as for time and place. It interconnects external control
of the individual with their self-regulation. It is used primarily in distance and combined forms
of university studies, in in-company training, in retraining courses. Gradually, it is coming to
primary and secondary schools (Priicha, 2013).

Kopecky (2006) says that e-Learning is understood as multimedia support of
educational process with the use of modern information and communication technology which
is realized by means of a computer network. Its basic purpose is free and unlimited access to
education in time and space. BareSova (2011, p. 30) states that e-Learning can be characterized
as an educational process connected with computers and information and communication
technology. It is realized in any educational space in order to achieve educational goals.

According to Zounek (2009, pp. 37-38), e-Learning includes both theory and research
as well as any real educational process in which the ethical principles comply with the use of
information and communication technology working with data in electronic form. The way of
use of ICT tools and the teaching materials availability are dependent on educational goals and
content, educational environment and participants’ needs and options through the educational
process. Based on this definition E-Learning seems to be a more and more current topic and a
center of ongoing research. It is a continual evolving process going hand in hand with the needs
of teachers, students and public society.

Compared with e-Learning, on-line education is a more specific term. There are two
basic forms of e-Learning: on-line and off-line e-Learning. On-line learning (or education),
unlike off-line learning, needs a computer network, either the Internet (global network) or the
Intranet (local network) (Zlamalova, 2008, p. 130).

There is an interesting American point of view of the difference between e-Learning
and on-line learning: E-Learning covers a wider set of applications and processes and includes
any electronic media, like the Internet, the Intranet, the Extranet, satellite broadcasting, audio

and video cassettes or CD-ROMs (Technology-Based Learning). On the other hand, on-line
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learning, as one part of Technology-Based Learning, is education which takes place over the

Internet, the Intranet or the Extranet. (BareSova, 2011, p. 29).

1.2 Brief history of online education

Because online education is connected to the Internet, e-Learning is dated much earlier.
In the late 1960s the precursors of computers — teaching machines, were used to educate people.
They were invented by S.L. Pressey in 1924 and later, B.F. Skinner created another type in
1954 (Keegan, 2021). One of them, developed in the Czech Republic, was named Unitutor. The
subject matter was distributed on pages ended with a multiple-choice test question. But these
machines were rather complicated and inefficient (BareSova, 2011, p. 25).

In 1960 PLATO - the first computer-based training, was introduced by the University
of Illinois. It was supposed to assist in teaching and in the 1970s this programme spread around
the world (Keegan, 2021).

In the middle of 1980s, the introduction of electronic devices in schools started as well
as the first production of school microcomputers named IQ 151, with the implemented
programming language Pascal. Unfortunately, this project was pushed out by personal
computers expansion. But this period was very revolutionary because computers spread to
households and educational institutions tried to improve their computers, which also started to
be used to make and verify different theories improvable for the time being (Princlik, 2013).

The World Wilde Web was invented by the British scientist Tim Berners-Lee in 1989
(CERN, ©2022). During the 1990s it developed a lot and enabled fast data transfer. The Internet
started to play a big role in the communication field and possibility of easy access to
information. Since then, online education itself has also been used in schools, where, for
example, email communication or discussion groups became common (Princlik, 2013).

Another important point of e-Learning history is the development of Intelligent Tutoring
Systems within scientific teams at universities. The aim of these systems was to create
applications to gain control over the educational process. They connected the subject matter
explanation, practising, and testing. These elements were connected into single lessons and
whole courses (BareSova, 2011, p. 27). They were the precursors of LMS — Learning
Management Systems and their classic representative Moodle (Princlik, 2013). LMS was used

to track student records, attendance, exams, grades etc. (Keegan, 2021).
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In 1999 e-Learning got its name thanks to Elliot Massie who first used it on a conference
on CBT systems. Since then, the term "e-Learning" has impacted the lives of millions of people
around the world (Keegan, 2021).

At the turn of the 20" and 21%t century the e-Learning development at universities was
very fast. Library sources and content of the lectures was step by step placed on multimedia
resources and local network. Virtual universities on the Internet, offering to attend special
courses or gain different certificates came into existence. On some of them, people can get a
degree without having to be present in the classroom (BareSova, 2011, p. 27).

In 2020 the COVID-19 outbreak was another important milestone in the history of e-
Learning. Due to the lockdown many people got stuck at home and had to educate themselves
online. Students started attending live online classrooms and teachers started using teaching
software working from their homes. Because of the pandemic, people can see a lot of benefits

of e-Learning and the overall education has made a great step forward. (Keegan, 2021).
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2 Basic forms of online education

There are several basic forms of e-learning. They differ in technologies used and their
accessibility. Simply, we talk about online and offline education (Dvotakova, 2008):

Offline education is typical with no need for connection to another computer through a
computer network. Learning content is available on a storage medium and is set directly on a
computer, which realizes the education itself. Students are dependent on information contained
in materials that do not enable the advantages of hypertext. From this reason offline education
is on the decline, but nowadays it is often combined with tutorials as a combined form of
education — blended learning (Zlamalova, 2008, p.130).

As has been said, online education uses a computer network, teaching is performed
through different websites or via a Learning Management System (MareSova, Klement, 2012,
p. 54). Kopecky (2009, p. 126) states that online education needs a computer network — either

the Internet or the Intranet and can be practised in two ways: synchronous and asynchronous.

2.1 Synchronous communication instruments

Synchronous education is practised in a real time, requires constant connection and
immediate communication between a teacher and student (MareSova, Klement, 2012, p. 54).
Everybody may participate elsewhere but at the same time, assuming that they are connected
to the Internet (BareSova, 2011, p. 36).

This type of online education does not enable one of the most important qualities of
distance learning — independence in time (Zlamalova, 2008, p. 130). Safety belongs among
other disadvantages of synchronous education, for example, a certain risk of being attacked by
viruses, illegal material propagation etc. Finally, the technology itself is always dependent on
the quality of Internet connection (Zounek, 2009, pp. 117-118).

On the other hand, the course participants may freely communicate through chat, video
conferencing etc. (Zlamalova, 2008, p. 130). They may cooperate, create different projects, and
motivate each other (Podlahova, 2012, p. 120). According to Zounek (2009), there are other
advantages such as ease and accessibility of this education and moreover, the communication
is not limited by the distance. Therefore, it may take place among students all around the world.

Online courses, audio/video conferences, Internet calling, virtual classroom or chats are

common examples of synchronous communication (BareSova, 2011, p. 36).
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2.2 Asynchronous communication instruments

Asynchronous education is real education anytime and anywhere. Students work
whenever they want and are completely independent. Teachers prepare the course before it is
realized and students decide when they use it (BareSova, 2011, p. 36). Klement and Dostal
(2018, p. 44) state that asynchronous form of e-Learning is conducted by self-study most of the
time. Students independently go through a prepared educational program, which also means
that much greater demands are placed on them (Klement, Dostal, 2018, p. 44).

Students spend time on self-study; thus, they are more self-reliant. On the other hand,
cooperation and social situation experience are suppressed. Students cannot use their natural
competitiveness and they are less motivated to gain new knowledge (Podlahova, 2012, p. 119).

Self-study courses, educational CD-ROMs, study of web presentations, e-mails or chat
forums are examples of asynchronous communication (BareSova, 2011, p. 36). Learning
Management System (LMS) is a revolutionary tool of online education. It enables the creation,
administration, and distribution of learning content, students can communicate with their

teacher and their results are evaluated easily (Podlahova, 2012, p. 119).
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3 Participants

In the last decades all areas of social life have changed due to new technologies, as well
as everyone’s life. (Zounek, Sudicky, 2012, p. 16). We live in an information society which
goes hand in hand with e-learning development. According to Jonak (2003), it is a society based
on the integration of information and communication technology into all areas of social life to
such an extent that social relations and processes are changed. Increase in information resources
and communication flow is growing to such extent that it cannot be managed by current
information and communication technology.

The term e-learning participants can be defined as all people being involved in the
preparation and subsequent realization of a learning process. Overall, they can be named as an
e-learning implementation team, which consists of administrators, managers, development
specialists, tutors, and others. On the other side there are the students themselves. (Nocar, 2004,
p. 235). So, it is not only students who play key role in e-learning, but also their teachers.
(Zounek, 2009, p. 58).

Besides e-student and e-teacher, the term e-learning participants may also cover e-
manager or e-developer. (E-learning portal, [on-line]). For the purposes of this thesis, we will

only deal with the e-student and e-teacher.

3.1 E-student

There is a new generation entering the educational process. These are children of the
new digital era, often called the net generation. (Tapscott, 2009). “Net generation learners are
students who were born in the 1980s and later.” (Oblinger, Oblinger, 2005, p. 1). Prensky
(2001) also describes the new generation and calls it Digital Natives. He states that “Digital
Natives are native speakers of the digital language of computers, video games and Internet™.
On other words, they are people who, from a young age, grow up in an environment rich in
omnipresent modern technology, such as computers, digital music players, video or web
cameras, mobile phones etc. For these people computer games, emails, the Internet, or text
messages are common parts of life. (Zounek, Sudicky, 2012, p. 16)

Oblinger, Oblinger (2005) have described some defining characteristics of net
generation members:

1. They have no problem when solving several problems at once or go from task to task,

2. They prefer learning through visual or audio materials to learning from text materials,
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3. They have acquired visual-spatial skills,

4. They prefer interactive activities or activities done through the Internet to individual or
individualized activities,

5. They like learning by discovering.

It follows that net generation’s life and learning have moved a lot. This movement may
be characterized by three dimensions creating complex of related metacognitive skills (Brown,
2002):

1. "New" literacy — currently does not only apply to text materials but also to visual materials
and audio-visual media. It is the ability to read multimedia information and understand it,

2. Difference in learning — learning itself is often based on accidental discoveries (discovery-
based learning). Students can do tasks which would, under normal circumstances, require more
advanced knowledge,

3. Preference of practical activities over passive learning — students learn from how things work
or observe how others interact with them. The learning process becomes more situationally
conditioned, and oriented towards solving specific tasks.

Although some experts claim that the learning process does not change much, it is the
context of learning, the expectation connected with learning, and the results of learning that
change due to the possibility of using digital technology. (Ellis, Goodyear, 2009, p. 18). So, it
is very important to pay attention to the students, their characteristics, habits, needs and learning
styles, and for the teachers it is necessary to take a completely different approach. In this context
it is important to think about learning styles which may affect e-learning success in a
fundamental way. (Zounek, Sudicky, 2012, p. 19).

Students may personalize technologies so as they meet their needs. The thought of
personal learning environment (PLE) is based on this principle. According to Attwell (2007, p.
1) PLE is “a new approach to using technologies for learning”. It is not only which tools
students use but also how they use and adjust them, so they comply with their learning style.
Students may create their own learning environment or co-create it together with the teacher.
On one hand it brings higher independence, on the other hand they become more responsible
for learning (Attwell, 2007).

Conole (2008) introduces eight factors capturing the essence of learning style changes:
1. Pervasive: Students use digital technologies in all aspects of their study. They use them to
search for information, to organize and create content, they are members of different

communities, share materials etc.,
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2. Personalised: Students adjust modern technologies tools, so that they meet their needs. Their
study is interactive because they use computers, the Internet and books at the same time,

3. Adaptive: Students use technologies in the way they match their learning styles, and they use
them for a specific purpose,

4. Management: Students search for and organize information very thoughtfully, and a
computer is the key tool for these activities,

5. Transferability: Students use acquired skills for learning as well as for other activities,

6. Time: It is not important when or where students learn because they may communicate with
the teacher in many ways and may get immediate feedback. They are then prepared for work in
a constantly changing environment; they can do several tasks at once and use more
technological tools at the same time,

7. Changing working patterns: New ways of working based on use of modern technology arise.
They require highly developed skills in information evaluation and synthesis,

8. Integrated: Students combine different tools so that they meet their individual needs. They
can use technology and traditional educational resources at the same time which makes them

flexible because they can learn anytime, anywhere, and use any resources.

3.1.1 Disadvantages of online education from the student’s point of view

When speaking of all the great changes in students’ learning and thinking, it is necessary
to take into consideration the weaknesses of the net generation. Oblinger and Oblinger (2005)
mentions these: short-term concentration, a lack of reflection, uncritical approach to source
quality, and insufficient skills in evaluation of online information.

These problems might root in students’ overload, which occurs when the lessons are
improperly prepared and realized. On one hand, it seems easy to provide information sources
constantly but not all students are able to manage all the work that is expected. They might feel
even lost in the huge amount of data available on the Internet (Zounek, Sudicky, 2012, p. 136).

Another disadvantage of online education is social isolation. In the time of online
education during pandemic year pupils and students were influenced by the fact that they were
educated through the computers most of the time. This social isolation is a great mental strain
which might lead to sadness or even mental illnesses such as depression (Svubovd, 2021). On
the other hand, social isolation might have a positive impact on the students, as well. Thanks to
certain anonymity, shy students might be more courageous to share their opinions, contribute

to discussions, or present their projects more easily as they are not confronted directly.
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Moreover, in asynchronous communication there is more time to think deeply and word the
questions and answers (BareSova, 2011, p. 49).

The feeling of isolation, as one of the disadvantages of online education, is mentioned
in a study of Ali, Uppal and Gulliver (2018, p. 159), who identified 68 different barriers that
can negatively affect e-learning education.

Regmi and Jones (2020, p. 7) state that negative feelings, such as high levels of anxiety
and stress, might accompany online education and decrease its efficiency.

Next, there is a high risk of technology addiction which is a growing health risk in the
child and adolescent population. There is no standard definition of technology addiction
because of the many types of available technology, but it is said to be overuse of technology to
the point at which it interferes in daily activities, school, and relationships with family and
friends. The most typical physical symptoms are sleep problems, depression, headaches, loss
of appetite, and stomach complaints. Decreased concentration and self-reflection belong among
the most common psychological strains (Halupa, 2016).

As for health risks connected to online education and technology overuse, students
spending too much time working on a computer might suffer from various difficulties. They
can be divided into several categories — problems related to the electromagnetic field generated
by the display unit, visual difficulties, musculoskeletal problems, and psychosomatic problems.
These problems are manifested by visual tiredness, eye pain, dry and burning eyes, blurred
vision, headache or back pain (Hlavkova, 2006). “Extreme case of excessive use of technologies
can even cause disordered and unhealthy eating leading to obesity and overweight and later
Type 11 diabetes, and the early onset of heart disease” (Halupa, 2016).

Although online education can be adapted to the student’s requirements and needs, this
form of education does not have to fit all students using it. The reason is, for example, that some
users miss interaction with other students or have problems transferring their thoughts and
practical tasks into word form. Online education is also not suitable for auditory and movement
type of students (BareSova, 2011, p. 46) as well as for target groups with lower educational
attainment, with a lack of computer skills, and elderly people who are more likely to have made
a strong barrier and suffer from technophobia (Zlamalova, 2008, p. 133). Some students reject
new technologies because it is difficult for them to learn to use them (Drtina, 2011, p. 125)

Another factor influencing online education efficiency is learning style, which does not
always have to be compatible with tools or content processing, insufficient motivation, inability

to work independently, and organized learning. In fact, independence and engagement play a
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key role in online education, and the expectation of being led and guided might be rather
frustrating (Zounek, 2012, p. 136).

Finally, acquiring social interactive skills, such as teamwork, social communication, or
group problem solving might be a problem in distance learning. (Prticha, Mika, 2000, p. 6)

Dabaj (2011, p. 12) says that missing digital skills of students, internet costs and its
availability, rejection and fear of technology, or wrong digital tool settings are some of the
possible technical barriers that might occur during the online education.

Finally, communication difficulties, like opportunity of access to the communication
medium and accepting the fact that it will be used for communication, delays between messages
or the lack of social interaction, are some of the barriers in online education described in the

study of Berge (2013).

3.1.2 Advantages of online education from the student’s point of view

One of the most important strengths of online education is the unlimited access to
information and education. Students can easily download all learning materials, share them,
look up needed information, or edit them so they meet their needs. The study process is highly
individual and flexible. Students can study at their own pace, whenever and wherever they need.
They proceed in accordance with their own abilities and skills (Zounek, Sudicky, 2012, p. 134).
This advantage goes hand in hand with learning efficacy. Students only get the information they
need, interactively and more quickly, so they absorb it more easily. This is amplified by the
possibility of discussing the issues with other students or the teacher. The knowledge is later
recollected and applied better (BareSova, 2011, p. 41).

There are also more options of testing the gained knowledge. Answers in tests are more
informative due to anonymity, which allows the shyer students to express and assert themselves.
Either internal or external assessment is freed of the negative human factor usually presented
when evaluating (Zlamalova, 2008, p. 132). The ability to influence the results connected with
personal contact and mutual dislike is therefore eliminated (BareSova, 2011, p. 42).

Furthermore, online education represents a possibility for students to take part in content
creation and development. Unlike the traditional model of education, students can evaluate and
add their own materials as well as comment on them. They easily share information, cooperate
with other students and with the teacher, confront with each other. As already stated, anonymity

and self-reliance during online education provides a self-confidence increase to even shyer
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students, who then take responsibility for their study better (Zounek, Sudicky, 2012, pp. 134-
135).

Online education might be even more efficient than traditional education. Kopecky
(2006, pp. 14-15) states that the efficiency of e-learning-supported education is at east
comparable to full-time education. We can also say that, generally, distance materials which
are implemented in the form of online text allow the improvement of perception and
memorization of information. In general, well-made distance materials with multimedia
elements, which are provided to the students in the form of an online course, allow students to
improve the quality of receiving and remembering information (Drtina, 2011, pp. 123-124).

Online education is also very economical. Despite the high initial investment, costs are
gradually reduced, and technology-supported study becomes economically beneficial (Zounek,
Sudicky, 2012, p. 146). Kopecky (2006, p. 18) agrees and says that in the short-term e-learning
education is time and money consuming. The benefits appear after a long time.

Saving money and time generally belong among the advantages of online education.
Students can learn and participate in the lessons at home, whenever they need and can combine

the study with work (Markova, Glazkova and Zaborova, 2017).

3.2 E-teacher

The form of teaching and learning is changed due to the entry of technical equipment
into education. The teacher does not communicate with the students face-to-face anymore, their
contact takes place through a technical device, which also changes the way of managing
students’ learning. The form of discussion between the teacher and student is different as the
participants do not need to be physically present in the same place. All these aspects influence
the current roles of both participants, especially the role of the teacher (Mares, 2016, pp. 179-
180).

Efficient online education places high demands on teachers, who must strengthen their
role of facilitator, encourage students, motivate and activate them. They need to focus on active
and friendly communication with students, which also includes responses to discussion posts,
homework, tests, or essay assessment. In addition to their knowledge, teachers should use life
experience, too (BareSova, 2011, p. 49).

E-learning has changed the role of a teacher a lot in terms of both title and content.

Mares (2016, pp. 183-185) states two basic types of terming the teacher in e-learning situations.
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mon m on mong mon

Firstly, conventional terms "educator", "teacher", "co-teacher"”, "instructor", "tutor" and

mon mon

"moderator" that are distinguished from specific terms "educator in e-learning", "e-teacher", "e

mon

tutor",

mon mon

e-moderator”, "online teacher", "online instructor” and "online moderator". He also says
that terminology is not unified and there are great differences between authors with regards to

a number of roles listed. The most common terms are "administrator", "facilitator", "evaluator",

mon mon mon mon mon

"coach", "manager", "adviser", "designer", "schoolmate", "technologist", "tutor", "researcher",
most of which fit with traditional education, as well.

Another approach to the role classification is the consensus model of eight roles of the
teachers, including following roles: "content facilitator", "technologist", "designer", "manager
(administrator)", "process facilitator”, "adviser (counsellor)", "assessor", and "researcher"
(Goodyear, Saimon and Spector, 2001, p. 69).

Berge (1995) differentiates four roles of teachers during online discussions: pedagogical
(the teacher is a moderator or tutor, asks questions and probes for student responses focusing
discussions), social (creates a friendly atmosphere, encourages cooperation of students and
maintaining the group as a unit), managerial (the teacher is an organiser of the conference, sets
procedural rules and objectives of the discussion) and technical (makes technology transparent
and participants comfortable using it).

Shaikh and Khoja (2012, p. 27) present five basic roles of teachers in personal learning
environment: planning and design ("planner”, "designer", "instructional/learning designer",
"programmer"), instruction and learning ("lecturer/instructor", "demonstrator”, "theorizer",
"master artist", "learner”, "critic", "agitator", "motivator”", "mentor"), communication and
interaction ("coordinator”, "facilitator/partner”, "connector/communicator”, "moderator",
"convener", "salesperson", "collaborator", "participant", "collector"), use of technology
("alchemist”, "sharer", "network administrator”, "technician", "technologist", "media
publisher/editor"), management and administration ("leader/change agent", "administrative
manager/bureaucrat”,  "curator”, "coach”, "guide", "concierge", "goal setter",
"evaluator/evaluation specialist").

According to Kvéton (2007), the e-teacher is the author of a computer program, course
or materials (an e-author) or a user of a ready-to-use program encouraging students’ learning (a
tutor).

E-teachers can also be classified by types of e-learning. It is the role in off-line education

(discussion groups, message boards etc.) and the role in on-line education (chats, sharing of

applications, virtual classrooms etc.) (Bednarikova, 2012, p. 145).
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Zounek (2009, pp. 73-74) has a completely different point of view of the teacher’s role
in online education. Unlike other authors, he considers a teacher to be an active factor
influencing the use of technology and co-creating the form of e-learning. He emphasizes the
roles that a teacher wants to play and divides teachers into three groups: constructivist teachers
(teachers trying to apply e-learning), intuitive teachers (teachers intuitively following some
constructivist principles without studying specialised literature), and technology users (teachers
not being concerned with e-learning courses).

As already stated, the role of the teacher has changed a lot. The number of the roles is
increasing due to the fact, that, apart from the pedagogical role, the teacher has to handle all the
technological tasks which, among other things, can lead to extreme mental strain. Unlike
traditional education, the teacher’s role moves to following roles: actor of change, creator of a
friendly atmosphere, facilitator, coach, advisor, or even schoolmate. The dominant role as a
class manager recedes into the background and roles of a designer, developer or technical expert
newly appear. The teacher encourages students to be more active, and this results in an increase
in time needed for the lesson. There are also different roles regarding different types of
education, social situations and technical conditions of learning (Mares, 2016, pp. 189-190,
195-196).

Incorporation of ICT into teacher’s courses is influenced by many factors, which include
teaching concept (reflecting teacher’s individuality or experience), teaching style, the
possibility to study the latest technologies and try them out in lessons, or teacher’s skills when
using ICT (Zounek, Sudicky, 2012, p. 29). Mental age in not less important (Svaficek, Zounek,
2008).

Moro6n-Garcia (2006) describes another factors influencing e-learning which are
connected with the teacher: technology (its usability and functionality), students (their skills,
approach to technology and general approach to study), environment of institution
(management support, organization culture), situation in tertiary education (e-learning projects
support, infrastructure development at universities), pedagogical issues (sense of use of digital
technologies recognition, new ways of work etc.).

According to Solvie (2005, pp. 2036-2037) today’s teacher’s vocational skills should
cover three key spheres: to know the student (their needs, interests and experience and take
these into account while planning and organizing classes), to know the curriculum (to monitor
new things and incorporate them into classes), and to know the tools (to choose suitable tools

and use them for different types and need of students). Because modern technologies do not
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form an isolated area, they need to become an integral part of students’ lives and a common and
useful didactic tool of the teachers.

Teacher should follow some basic principles when teaching online. These principles
include promoting contacts between students and tutors, developing cooperation between
students, use of active learning methods, providing fast feedback, emphasizing the time needed
to complete the tasks, expectations of success, and respecting diverse talents and different ways
of learning (Vesely, 1999).

BareSova (2011, p. 50) points out the importance of communication between the teacher
and students, which should be equal. The teacher should use an appropriate choice of words
and avoid irony towards students with the aim of creating a friendly atmosphere. They also need
to appreciate students’ work and success, be interested in their opinions, and provide space for

open discussion and proper feedback.

3.2.1 Disadvantages from the teacher’s point of view

Firstly, because online technologies develop extremely quickly, people might get
disoriented easily. It is therefore necessary to have sufficient skills for work with them. Some
teachers are not interested in technologies or are even afraid of them, which roots in inadequate
education and limited knowledge about how to incorporate technologies in their courses
(Zounek, Sudicky, 2012, pp. 141-142). Kalibro Project (2020) data show that 42,6% of teachers
struggled with insufficient knowledge in the field of IT and 33,3% of them did not have
sufficient technical equipment.

Secondly, online education is not suitable for all courses. A human factor is sometimes
necessary and might be missing during certain types of studies. These are, for example, courses
requiring a practical approach, quick decisions, constant cooperation, or direct sharing of
experience with others, constant communication, information or material objects exchange, or
body language perception (BareSova, 2011, p. 45).

All the weaknesses are reinforced when too many students attend the course. In this
situation it is much more difficult to observe and manage the educational process of all
attendants. Communication, feedback, and the lesson itself becomes problematic. There is a
disproved notion that thanks to online support more students can take part in the course while
maintaining the same quality of teaching (Zounek, Sudicky, 2012, pp. 141-142).

Another problem concerning both students and teachers is the dependence on

technologies. E-learning users need to have permanent access to both hardware and software to
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be able to use all the functions of e-learning fully. During online lesson a problem, such as
lower bit rate or inability to use multimedia add-ons, might occur. These technological barriers
are rather demotivating, on the other hand, they can be removed quickly as technology
development is fast and its prices decrease. (BareSova, 2011, p. 44). However, it is essential for
all potential students and teachers to know what computer equipment they will be required to
have available (Zlamalova, 2008, p. 133). Some teachers do not even have sufficient technical
equipment, which is one their great concerns (Zounek, Sudicky, 2012, pp. 142-143).

Zounek and Sudicky (2012, p. 141) state, that some teachers consider modern
technologies useless or even school threatening because they might replace the regular face-to-
face communication or create environment suitable for social pathology.

Teachers also complain about tiredness accompanying online education. Kalibro Project
(2020) data show that a half of the respondents struggled with exhaustion, 38% of teachers were

often exhausted during the distance learning, 7% of them felt exhausted all the time.

3.2.2 Advantages from the teacher’s point of view

Online technologies might help the teacher to prepare for the lesson a lot. The Internet
is full of free and ready-to-use tools, presentations, and teaching materials which can be easily
distributed, updated, innovated or archived. Teachers can prepare for lessons and attach other
teaching sources or reflective notes from the lesson to them (Zounek, Sudicky, 2012, pp. 138-
139).

There are some strengths of online education for a student as well as for a teacher. It is
the fact that the information is more up to date compared to printed texts. Technologies enable
constant synchronization of available information and changes are made very easily. The
content then remains static. (BareSova, 2011, p. 41).

Online education also helps to increase knowledge of how to use information
technology. Generally, it leads to the development of computer literacy on both sides — the

student’s and teacher’s (Zounek, Sudicky, 2012, p. 135).
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4 Online education at Czech universities during the pandemic

year

All levels of education in current society have been influenced by the COVID-19
pandemic. Traditional face-to-face classes were suspended in many countries due to the fast
spread of the coronavirus since March 2020 (Longhurst et al., 2020, p. 299). Universities had
to start distance learning immediately. This was probably the fastest and the most globalized
process in history. What people usually have been preparing for many years was performed
within a few days or weeks (Cerny, 2020, p. 33). Teachers had to face conversion of their
classes into electronic form, change the curriculum, and adjust education to online technologies
(Kratka, Zemanova, 2020, p. 249). E-learning courses seemed to be the most acceptable
solution, many teachers chose synchronous education through platforms like Google Meet,
Microsoft Teams, Adobe Connect etc. (Fritzova, 2020, p. 257).

Czech universities created an open document containing recommendations for
providing distance learning during the period of emergency measures. This document shares
information concerning appropriate teaching setting strategies. It was necessary to reconsider
the concept of classes, ensure optimal communication (requiring, for example, creating
opportunities for interaction with students), plan educational activities, or choose proper
methods and tools. This document contains recommendations from foreign universities like
(Harvard, University of Sheffield) and other institutions such as UNESCO or the International
Society for Technology in Education (Rohlikova, et al., 2020).

The University of West Bohemia has also contributed by making ten principles for
university teachers to follow. These principles focus on possible problems that may occur when
teaching online. Teachers should set rules for their classes and pass them on the students. It is
necessary to prepare the materials in advance, cooperate with colleagues and share their
experience. Used tools should not be changed, and students should not be overwhelmed by the
large number of tasks. It is also important to give instructions on how to work with the materials.
Synchronous online classes should not replace self-study. Students should be provided with
forms of communication as well as online office hours. Teachers should maintain their own
mental health and that of their students, consider proper rest, and be tolerant and lenient (Star4,
2020).

In April 2020 Klement, Sobatiovd and Kopecky (2020) worked out some tips,

recommendations, and instructions for distance learning at Palacky University Olomouc. These
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recommendations include tips for offline and online communication (including LMS Unifor),
advice how to work with Office applications from home, and how to teach and communicate
via video conferencing (Skype, Microsoft Teams, ZOOM and Big Blue Button). In addition to
LMS Unifor and LMS Moodle, the teachers were offered two other tools to choose from —
Google Classroom and Seesaw. In September 2020 the University issued the procedures and
rules for the implementation of online education within full-time and part-time study programs.
These procedures will also be used regardless of the reason for which it is not possible to teach
in person (UPOL, 2020).

Several surveys on the evaluation of education at Czech universities were carried out.
For example, in May 2020 research dealing with the quality of distance education at institutes
of History was created. Many Czech students considered distance learning to be sufficient but
not well organized. The study showed that only 22% of education was provided through e-
learning portals. The students mostly prefer synchronous methods of e-learning because of the
possibility of social contact which they find the most important (Fritzova, 2020, p. 260).

Another research was done by University of Antwerp. 6 497 students from Czech
universities participated in COVID-19 International Student Well-being Study. Those students
felt more depressed, faced financial difficulties, had an increase in self-study which goes hand
in hand with higher mental strain. More than one third of students felt lonely even though they
returned home to their families. In contrast, students at universities which started online
education faster and realized their classes through digital technologies did not experience so
much depression and strain (Klusacek, Kudrnacova, 2020).

The Ministry of Education, Youth and Sports actively dealt with the issue of impact of
the pandemic on Czech university area. During June and July 2021 nearly 28 000 university
students and teachers filled out a questionnaire focused on specific influences on study and
living conditions. Students were highly satisfied with the readiness of the universities and with
the way of communication. They also positively evaluate the overall experience of distance
learning, especially the theoretical teaching. Two thirds of students admitted that the study
during a pandemic was more time-consuming than in the previous period. 45% of students
experienced deterioration in physical health and 55% of them noticed a deterioration of mental
health. The financial situation worsened in 27% of students, 70% of students could not see any
change in financial situation. The most common types of support were adjustment to study
conditions, semester extension, psychological support, or arranging contact with other
classmates. As for the academic staff, nearly 90% of them were satisfied with the approach of

the school. Two thirds of teachers were better prepared for distance learning than at the
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beginning. Over 50% rated the work of students in distance learning as worse than in the full-
time form. The school supported teachers in providing technical equipment as well as in the
adjustment of working conditions. However, teachers complained about the lack of
psychological and financial support, appreciation of active approach or support in the field of
didactics, and in the way of motivating students. The answers of the research participants show
that the schools responded promptly to the crisis and tried to provide adequate study conditions
in an online environment (MSMT, 2021).

The pandemic has completely changed the educational world, which will never be the
same as before. Students have already got used to different online education elements and will
expect them from the university in the future. Universities are also aware of all the benefits of
distance learning and their own strategic advantages (Cerny, 2020, p. 42). "Today, the
pedagogical community is actively discussing the issue of the education system in the 'post-
viral era’. According to the expert assessment of the HSE rector Kuzminov, there will be a total
transition of University education and office work to an online format." (Bakanova,

Javorcikova, 2020, p. 7)
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Practical part
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5 Methodology

5.1 The research aim

The research aim of this thesis is to assess advantages and disadvantages of online
education at Institute of Foreign Languages at Palacky University Olomouc during the
pandemic year from the point of view of two involved groups. The first group is comprised by
two teachers working at the Institute of Foreign Languages, teaching the same subject. The

second group is comprised by two part-time students attending the lessons of the same subject.

5.2 Research questions

Research questions form the core of every research project. They help to focus research
so that we achieve results in accordance with the research aim and they also show the way to
conduct research. Research questions must be consistent with the research aim and the research
problem. They represent a further narrowing and specification of the research problem
(Svaricek, Sedova, 2014, p. 69).

In this thesis these four questions will be answered:
Question 1: What were the advantages of online education during the pandemic from the
teachers’ and students’ point of view?
Question 2: What were the disadvantages of online education during the pandemic from the
teachers’ and students’ point of view?
Question 3: What were the negative impacts of online education on teachers’ and students’
lives?

Question 4: What elements of online education have been found efficient?

5.3 Research method

For the purposes of this thesis we have chosen qualitative research. Qualitative methods
are used to reveal and understand what is an essence of the phenomenon about which we do not
know much yet. They can also be used to get new and unique views on phenomena we already
know about. Finally, qualitative methods can help to obtain detailed information about the
phenomenon which is difficult to get by quantitative methods (Strauss, Corbinova, 1999, p. 11).
Gavora (2000, pp. 31-32) sees qualitative research as an opportunity for a detailed and in-depth
look at the views of respondents. It is also a form of becoming closer with the respondents to

understand their point of view. Finally, according to Svaficek and Sed’ova (2014) the meaning

29



of qualitative research is to discover and present human experience. This research is based on

personal experience of the two involved groups — teachers and students.

5.4 Research limitations

The research findings of this theses are subject to the following limitation:
The researcher knows both student respondents personally and they have a good relationship.
Another limiting factor is that the interviews were held in English so that individual passages
could be used as citations in the research findings. As all respondents are Czech, it might have
been more difficult for them to express the facts and feelings in English and their statements

might have been less accurate.

5.5 Data collection

The data were collected using four structured interviews. Miovsky (2006) considers
interviews to be the most advantageous method of qualitative research. We tried to create a
good atmosphere so that all respondents were able to feel relaxed enough which should also
support their communicativeness and expression of their emotions. Svafic¢ek and Sed'ova (2014,
p. 76) state that the degree of trust and openness of the respondents very strongly influences the
quality of the obtained data.

The online interviews were focused on collecting as much relevant information as
possible. The information was supposed to cover teachers’ and students’ personal experience
and feelings connected to online lessons during the pandemic year.

Groups of slightly different questions were used for the purpose of the interviews since
students’ and teachers’ experience differ from each other and both groups of respondents play
a different role in education. It was therefore necessary to adapt the question depending on the
group of respondents.

The respondents were interviewed online through the MS Teams video conferencing
service. This way of interviewing was used because online communication has become a
regular part of students’ and teachers’ work and MS Teams was commonly applied during the
pandemic year. We also find it very practical which is the main reason for doing the interviews
online.

All respondents were open and co-operative. It was also very easy to observe signals of

non-verbal communication as all respondents were using the web cameras.
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At the beginning of the interviews, an informed consent to provide the interview and its
subsequent use for the purposes of this thesis was signed by each respondent. All of them were
informed of the intention of the research, voluntary participation and maintaining anonymity.
The author of the thesis undertook that the recordings would be deleted after the interviews
were processed. The sample informed consent can be found in the appendix.

All four interviews were recorded and transcribed. The transcription can be found in the

appendix.

5.6 Selection of respondents

The research on this thesis was carried out at The Institute of Foreign Languages at
Palacky University Olomouc. The aim was to make an interview with two teachers and two
part-time students. Individual times for online video calls were set. Because the interviews were

extensive enough, they serve as the only source of information for the research.

5.7 Data analysis

After all data were collected, open coding method was applied to process the data.
Svaricek and Sed'ové (2007, p. 211) describe the open coding method as an operation during
which individual data are analysed, conceptualised and then compiled in a new way. Themes
emerge that help us to answer the research questions. At first, we divide the transcribed text
into units. The unit can be a word, word sequence, a sentence or a paragraph. The boundaries
are made according to importance, it means that the units are of a different length. We assign a
code, i.e., a name or a sign to each unit created in this way. A code can be a word or a short
phrase describing a type and distinguishes it from others. According to Strauss and Corbin
(1999, p. 39) the text is broken into units, these units are given names and then we continue to
work with these fragments of the text.

In this case we have read all interviews carefully several times, divided them into the
units and made four basic categories: advantages, disadvantages, negative impacts and efficient
elements of online education. After that all these categories were divided into subcategories
that are closely related. Using these subcategories we created four texts answering all research

questions.
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6 Answers to research questions

6.1 Advantages of online education during the pandemic from the teachers’

and students’ point of view

One of the things that suited the students and teachers about the online education, and
which was mentioned by three out of four respondents was convenience. The fact that they were
able to take part in the lessons from home was probably the greatest benefit for both sides.
Students especially appreciated working from home as they did not need to travel anywhere
which resulted in another benefits, for example time saving and lower costs connected to the
studies which are a considerable part of study costs. “Well, of course, I was happy that I didn’t
have to travel. Nevertheless, twice a month it is not a big deal for me. I don’t live far from the
university. I believe that those students who live further appreciated it.” (R 3, Q 3), one of the
questioned students said. Another student stated that the online lessons during the coronavirus
crisis eased his situation as he did not have to arrange babysitting for his children in the days
the lessons were planned from morning till evening. Naturally, this benefit is appreciated by
only some of the part-time students who have their own families and the study is much more
demanding for them as they have to arrange everyday logistics of their children and therefore
solve the problem of babysitting in the days they spend at school morning to evening.

Thus, the convenience of online education provides students with more space for
peaceful studying or preparation for work if the students are already in work. The time spent
commuting from home to university and from classroom to classroom, as well as the breaks in
the corridors and assembly halls full of other students can be used more effectively according
to the wishes and needs of individual students.

The question of the personal convenience does not necessarily have to be understood as
an advantage though. One of the students said: “Online education also made my personal life
more convenient. When I have to go to school, I also have to organize things, move somewhere,
commute and so on. Many people might have found this convenient. But I considered this a
disadvantage. There was no change of environment.” (R 4, Q 3) It is clear from this statement
that each respondent felt differently about the convenience and the thing that seems to be a
benefit for one student might not fit another student at all.

One of the greatest benefits of online teaching is gaining digital competencies. Despite
the initial displeasure of some participants in online lessons when they were forced to use digital

technologies increasingly more, they gradually gained new skills. They learned, for example,
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to present themselves in front of the video camera, speak into the microphone or to share various
documents. Some respondents just deepened the skills they already had. “I don’t really think I
learned anything that new. The skills that I had maybe deepened. There is a wide range of skills.
For example, with the camera.” (R 1, Q 10) On the contrary, another respondent said that he
was grateful for his personal growth. He learned how to use the platforms and he enjoyed
discovering the ways how to make the lessons more effective and more attractive, even with
the limited sources. Students and teachers alike admit that thanks to the online lessons they are
now more confident when working with digital technologies and overall, we can say that the
digital literacy has improved.

The interviews with the respondents also showed several other benefits of shift to online
education during the pandemic. We can include these benefits in interpersonal relationships. In
particular, we can include in this category the change in the communication between teachers
and students. One of the teachers said that thanks to the fact the communication became more
common, it also happened to become more relaxed and less formal. “I had a better relationship
with the students. I got to know them in a different way.” (R 2, Q 6) one of the teachers said.
This improvement in relationships between people implicitly stems from the replies of the other
respondents who exchanged documents with each other and tried to cooperate and help each
other more despite the complicated circumstances.

It is paradoxical though that online teaching might have suited to the types of students
who are more introvert and do not like speaking in public. “Some people found the online
education more convenient because they don’t show much. For these introvert people it must
be better. They are more active in the class.” (R 2, Q 6), as one of the teachers evaluated the
situation. For such students online teaching is very beneficial and represents a great advantage
when communicating with others.

During the beginning of transferring to the online lessons it probably did not seem that
this type of education could bring any advantages or benefits. As one of the teachers said
though: “Although the contact was not optimal, at least it was maintained. Thanks to online
lessons we could work with the students at least indirectly, not only through sent materials. At
least something.” (R 2, Q 6) Obviously, we cannot consider this as an advantage above classic
teaching. It is more the fact that there existed at least some options how to teach and the students
did not lose the chance to study. One student expressed the gratitude that the online lessons
enabled him to take part in the lessons even during the lockdown. That is without doubt one of

the greatest benefits of this type of teaching — the possibility to take part in the lessons no matter
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the inside and outside obstacles standing in the way of participants in the teaching and learning

process.

6.2 Disadvantages of online education from the teachers’ and students’

point of view

It was clear from the interviews that the disadvantages of online teaching were perceived
quite differently by individual respondents. The downside seen by the teachers was not seen by
the students and vice versa which is, logically, caused by the different position of these
participants in online lessons. It is, for example, the problem of time requirements which was
mentioned by the teachers only. “Overall, it was really time-consuming, a lot of effort and
energy and it was really exhausting.” (R 1, Q 6) That is an example sentence which we heard
several times during the interviews. So why were online lessons so time consuming? The same
respondent said that when he sent a message to a student for example, it took longer time before
he reacted to it while during face-to-face communication the reply would be instant. Another
teacher saw the large time consumption in the preparation for the lessons which required a
different approach than preparation for classic teaching.

These teachers connect the time-consuming nature of online lessons with lower
effectiveness of the teaching. “Online education is much less efficient. It takes more time and
is more demanding while there is less return.” (R 2, Q 7), this teacher said. It was necessary to
look for ways how to increase the effectiveness of the teaching. That went hand in hand with
increasing the time spent on preparation for the lessons, sharing materials and tips that proved
successful. One of the teachers aptly assessed the effectiveness of online teaching this way: “I
would say it is less efficient but, you know, it really depends on group of students. In the end
we found a way to make it work. Some lessons were efficient enough, I think. But still, in
comparison with face-to-face teaching I don’t think you can really compare it. Face-to-face
teaching is more efficient.” (R 1, Q 7)

Finally, the teachers missed the feedback during the lessons. During the classic face-to-
face education you can read the feedback from the facial expressions and reactions of the
students. Although the students were on cameras, the teachers rarely had the chance to see them
all in once and not always the students reacted to the questions of the teachers the same way as
they would in the classroom. Despite the fact that not always the students used cameras and
therefore it was not possible to see their reactions at all. Talking about the feedback in the form

of replies, according to one of the respondents, was often done in writing because “online
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transmission didn’t allow to communicate everything and not always did the students have the
right opportunity to ask, so they chatted.” (R 2, Q 4)

Contrarily, the students noticed decreasing attention and problems with concentration.
“Every student is easily distracted and is doing other things during the lessons. The attention
is falling down by the screen, when the teacher is monotonous and doesn’t change intonation,
it’s making me asleep.” (R 3, Q 3), one of the students admitted. If the lessons are dull and do
not require students’ interaction, it is very easy to find oneself doing other activities that they
would not dare to do during classic lessons as another student says: “During some classes I was
doing some other activities as the teacher didn’t force us to communicate. I just had the sound
on and listened. I didn’t have to pay attention at all.” (R 4, Q 3) At home students are often
distracted by the circumstances and let their attention draft to different activities. Naturally, one
of the teachers noticed this lack of attention and tried to eliminate the problem by various
motivation ways.

Moreover, the respondents admitted they missed the personal contact, both the contact
students with teachers and with other students. The communication via computers becomes
impersonal and brings less joy. “One is more isolated. Face-to-face communication is much
more pleasant. One reacts better when he can see the facial expressions, gestures and so on
than through the camera.” (R 4, Q 2) If online lessons as a replacement for classic lessons take
longer time just like with the coronavirus crisis, the lack of personal contact becomes the vital
reason for dissatisfaction and therefore it can be considered a disadvantage of online teaching.
The lack of personal contact which, in the case of the respondents, led to the feeling of isolation,
belongs to one of the greatest impacts on the mental condition of the online teaching participants
and it is dealt with in more detail in the responses to the third research question.

Another negative aspect of online learning is dependence of a person on technical
equipment which we cannot do without. Individual parts of the interviews showed that the
equipment was a source of problems especially right after the shift to online lessons. The most
common problem was low-quality internet connection and non-functioning individual
components. Technical problems accompanied the students and the teachers alike and as one
of them said, they “make the situation much more complicated.” (R 2, Q 12) It shows that at
least at the beginning it was probably another cause of low effectiveness of online lessons as
the respondents had to face many problems connected to the technical equipment. We can draw
the conclusion that it was not only about these four respondents but also about many more
participants in online education from the fact that the teachers spoke about students’ technical

problems in general.
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When we look at the list of disadvantages that online education brings, it is clear that its
common consequence is lower effectiveness of the education which was perceived as the weak
side of the online education by all four respondents. In these cases the respondents probably
meant the effectiveness of individual lessons, the chance to pass the content to the students and
the ability of the students to understand the topics. The question is what the effectiveness of
online education is as a result, that is if online teaching was to be implemented permanently
and comparison of the level of their knowledge with the knowledge of the students attending

classic lessons.

6.3 Negative impacts of online education during the pandemic year on

teachers’ and students’ lives

The transfer to distance learning during the coronavirus pandemic in spring 2020 meant
a dramatic change for teachers and students alike and it left its marks on their work, study and
private lives. All four respondents described the beginning of the distant learning as an utter
surprise. “At the beginning we were all shocked.” (R 3, Q 7), one of the respondents stated.
That characterizes the newly occurring atmosphere when the standard beaten track turned
instantly to distant form of education. “Such uncertainty. One didn’t know what will come and
what we will have to deal with. That was critical.” (R 4, Q 7)

As schools switched from the classic form of education to distant form practically
overnight, teachers and students had to cope with a whole scale of problems whose common
denominator was unpreparedness. “It seemed to me that there was probably no training.
Everybody had to deal with it on their own” (R 4, Q 1), one of the student respondents said.
The teachers had to react very quickly to the immediate situation and change their access to the
teaching completely which for them was an unprecedented challenge. It wasn’t possible to
transform classic teaching methods to the distant learning for a hundred percent. “As for the
methods, obviously it was different from face-to-face classes, so I had to adjust the materials I
used somehow to work with them during the online classes.” (R 1, Q 1)

Teachers had to decide what particular form the communication with students would
have and how the teaching itself would be organized. They continued naturally with
communication via e-mail and they also used education system Moodle which has become
established in education at Palacky University Olomouc. “I communicated via Moodle, I can
send messages via Moodle or I post information in Moodle so this is the main way but I also

used emails for individual communication with students.” (R 1, Q 3) System Moodle is also
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popular with students who say that it is well arranged and reliable. “I can find all information
about each subject, submitting works and testing on Moodle. All materials are there and I’'m
very happy with this.” (R 4, Q 2) The question was, though, what form the video transmissions
would get in individual lessons. Several platforms were taken into consideration. As both
teachers said, the school management recommended three platforms. “I think there were
several of them we could use, especially the video platforms, it means either the Big Blue Button
or MS Teams or Zoom. I used Big Blue Button which can be actually accessed via Moodle” (R
1, Q 1+2). Contrary to this, the other teacher stated: “I used MS Teams. I looked for a platform
which would allow to communicate, organize online lessons and that would allow students to
submit work and collect documents. A platform that can do it clearly and efficiently.” (R 2, Q
1) This variety of platforms proved to be a problem. One student stated that he would have
preferred if all the lecturers had used the same platform. “But what I found hard and chaotic
was the transition between platforms, which were used for different classes. The platforms
weren’t unified. Teacher skipped from MS Teams to Zoom or Big Blue Button and so on. So, I
mean we had to find the platforms, where to access, with what password...This was all
unnecessarily complicated and chaotic.“ (R 4, Q1)

Apart from the variety of the used platforms this student also felt negatively about the
lack of unified rules during online lessons. That, according to him, contributed to the overall
level and effectiveness of the lessons. “At first, they didn’t set any rules for the classes. I mean,
one wanted the cameras on, on didn’t. The same with the microphones. One required
communication, one didn’t and he just presented something, for example. This influenced the
quality of classes and the quality was different subject to subject.” (R 4, Q 3) These different
rules in individual lessons of course follow the fact that the content of the lessons at a university
is significantly different with individual lecturers. As the same respondent implies, the solution
would have been if the lecturers had been better prepared and trained for the situation and if
there had been unified rules regarding cameras, microphones and active participation in the
lessons.

As the question of technical background plays the crucial role during online lessons,
during the shift to the distant learning it became clear that teachers and students alike would be
facing technical problems which complicated the whole situation especially at the beginning of
the distant learning period. The most important problem was low quality of internet connection.
Some respondents stated that connection broke, they had to join the lesson repeatedly and some
of them actually had to change internet connection provider to be sure the transmission during

the lessons would be sufficient. One teacher stated: “Because the internet connection plays very
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important part, it was usually something like cameras didn’t work or the microphones didn’t
work. Sometimes the students couldn’t connect to the platforms for some reason.” (R 1, Q 5)
One of the students pointed out though that these problems were gradually solved and the
lessons continued more or less without any hiccups.

Although nowadays a computer or a laptop form an integral part of studies and work
not only at universities, some students and teachers also had to invest in technical equipment,
buy a high-quality camera, headphones or even a larger screen. “At the very beginning, some
of my lessons were conducted via chat only because for some reasons I had to conduct my
lessons from my home and I didn’t have the proper, you know, computer at that time at the
place where I was so I could only use chat, not the video.” (R 1, Q 4) Still, the necessity to
invest into high-quality equipment was understood as a plus-side by one of the respondents. He
admitted that he had to invest a large amount of money into technical equipment, on the other
hand though he would use it later to do his work. Another student stated in the interview that
he had a computer with integrated camera and microphone but for some reason they did not
work so he had to have his computer rebooted to get the camera and microphone working. That
was naturally also linked to investments although these were much lower.

Apart from the initial costs related to technical equipment, some respondent also faced
the issue of digital skills. “I was surprised that some teachers were not prepared technically.
We could see they had problems with the internet connection, they couldn’t control the device,
microphones and cameras” (R 4, Q 10), one of the students stated. Another teacher also claimed
that although the general public hold the opinion that Czech education system is not digitalized
enough and the teachers fall behind students, the teachers proved they were able to learn how
to move around the digital world. Of course, some had to work their way towards that goal in
the course of time because as the same teacher and another student said, “they threw us in at
the deep end, and it was sink or swim.” That led naturally to the necessity to implement the
distant form of education very quickly so that the students were able to continue with their
studies.

In connection with shift to the distant form of learning a significant negative impact on
teachers’ and students’ psychics appeared. The interviews showed that the mental endurance of
respondents was declining in the course of time and with the poor prospects of returning to
classic learning. At the beginning everybody had to get used to the new situation and to adapt
to the circumstances. As the time went by, they seriously suffered from the social isolation. All
four respondents claimed that the lack of social contacts was the most serious impact on their

lives. One of the teachers said: “We also felt incredibly isolated, the lack of social contact was
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terrible. We missed the students a lot. This kind of work completely depends on social contact.”
(R 2, Q 6) Another lecturer mentioned that he felt the loneliness also in his private life. “It is
not only connected to online classes, of course, the overall atmosphere in the country. All those
limitations, there was basically nothing to do, you couldn’t go anywhere.” (R 1, Q 8) Apart
from the lack of personal contact with the lecturers, the students missed the contact with their
classmates, they had no chance to have personal discussions, neither about the issues connected
to their subject itself nor about other study and personal matters. The level of loneliness was
different with individual respondents but from their answers it was clear that this was the most
common psychical impact of online education. As one of the students stated, “the isolation
must have been tiring for everyone.” (R 3, Q 4)

One of the teachers felt the neg