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Abstract

This thesis deals with the topic of Holocaust, and its portrayal in literature. In the
theoretical part, the definition of the term Holocaust is analysed, as well as its interpretations
and historical context. Furthermore, roots of Antisemitism, and its forms, and manifestation in
the course of time are explained. General information on the topic of the Holocaust literature
is provided, considering the genre, and referring to the texts written from the perspective of
“the second-generation” and “the third-generation” Holocaust authors. Then the theoretical
part deals with two books related to the topic of the Holocaust, John Boyne’s The Boy in the
Striped Pyjamas and Jeremy Dronfield’s The Boy Who Followed His Father into Auschwitz,
aiming to compare them from the aspect of historical accuracy, and appropriateness of use in
educational process. The main goal of the research, thoroughly described in the practical part,
was to answer the question if the young reader can understand the topic of the Holocaust and
verify the hypothesis that the story based on real facts will lead to more considerable response

of the learners than the fictional one.



Introduction

I have always been interested in literature since my childhood. For me, reading was
love from the first word | was able to read. And from the first book | read on my own. Later |
realised, that literature does not mean only fairy tales or cheerful stories about animals, but
that some authors point out complex themes of human lives. As a teenager, | started to read
books about World War Il and about the Holocaust. | could not — and still cannot —
understand the bravery of people who survived the terrors of war and their imprisonment in
concentration camps, and that they were able to continue their lives after experiencing such

painful and cruel life conditions.

This diploma thesis deals with the topic of Holocaust in literature. The first, theoretical
part analyses the term Holocaust and its interpretations. Furthermore, roots of antisemitism,
and its forms, shapes, and manifestation in the course of time are explained. Different aspects
of Holocaust literature are presented, considering the genre, and referring to the texts written
from the perspective of next generation authors. Then it deals with two books related to the
topic of Holocaust — one of the is a novel by John Boyne The Boy in the Striped Pyjamas
(2006), the second one is the true story of the Kleinmann family written by Jeremy Dronfield
and called The Boy Who Followed His Father into Auschwitz (2019). The aim of the first part
of my diploma thesis is to compare the two books from the aspect of historical accuracy and
their appropriateness while delivering information about the Holocaust during educational

process at school.

The aim of the second, practical part of my thesis is to answer the question if the
young reader of Holocaust literature is capable of understanding the topic. Moreover, | will
verify my hypothesis that the true story, based on real facts of surviving the inhuman
conditions of was and the Holocaust, will lead to a more considerable response of the learners
than the fictional one. This part of the thesis will use the methodology of case study. The
entire research is to be conducted with the group of learners of the 9" grade, who are
supposed to read selected parts of the books The Boy in the Striped Pyjamas and The Boy
Who Followed His Father into Auschwitz. | will collect data by observing the learners while
working (reading, filling worksheets) in the classroom, and take notes. Subsequently,
unstructured focused interviews, and controlled conversation with the learners, will take

place. Both research methods, observation, and interview, complemented by a questionnaire,
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are supposed to lead to a conclusion that will evaluate the acquisition of reading the Holocaust
literature in the lower secondary school English lessons, and the capability of the learners to
understand the topic.



1 Introduction to the Holocaust

“The historical, by its nature, tends to accent the unfolding of events while indicating
social and political trends. Art, on the other hand, has always sought out the individual and his
inner /world/, and from that, it tries to understand the outside world. Art, perhaps only art, is
the last defence against the banal, the commonplace and the irrelevant, and, to take it even

further, the last defence against simplicity.”

Aharon Appelfeld

1.1 Historical context

Historical context can be defined as “the social, political, economic, and

environmental situations that influence the events or trends we see happen during that time”

(Mometrix, 2022).

When reading or listening about events that happened in the past, one of the important
things to consider is the historical context. It can change the overall meaning of the subject or
reveal information or perspectives that would otherwise have been missed for us. In short,
when analysing historical events, context can help us understand the intentions and

motivations of people to behave the way they did.

1.1.1 Antisemitism

The Holocaust did not occur in a vacuum. It was predicated upon a foundation of
anti-Semitic beliefs and occurrences. The history of Jew-hating parallels the development of
Christianity and the Plenary in Bucharest on May 2016 decided to adopt the following non-
legally binding working definition of antisemitism:

“Antisemitism is a certain perception of Jews, which may be expressed as hatred
towards Jews. Rhetorical and physical manifestations of antisemitism are directed toward
Jewish or non-Jewish individuals and/or their property, toward Jewish community institutions

and religious facilities.” (International Holocaust Remembrance Alliance, 2019, p. 50).



Antisemitism is a concept that was coined in the 17" century, representing hatred of
Jews, either as individuals, a group, or a concept. Jews have been blamed for any nature
disaster, or any tragedy. That means that the attitudes and actions against Jews in Nazis
Germany were not a new phenomenon but a part of continuum of antisemitism throughout

history.

Throughout history antisemitism has taken different forms, and it has always been
affected by the time or place in which it occurs, and it has been shaped by different cultures,
beliefs, or events. From the beginning of Christianity, Jews have been blamed for betraying
Jesus to the Romans (Chanes, 2001, p. 37). This accusation was officially retracted by the
Catholic Church after the Holocaust. In the Middle Ages Jews were blamed for being in
league with devil, for Black Death and for poisoning wells. Throughout much of the European
history, the killing of Jew was not uncommon. As Milton Kleg (1995, p.336) explains, that in
the 14" century, whole communities of Jew were rounded and burned. During the Weimar
Republic, in 1920s, the Jews were accused of being unpatriotic, of stabbing Germany in the
back and plotting to cause its military defeat, even though thousands of them served as
officers and soldiers in the German army and many of them were killed fighting for their

country.

In the 20" century, the Jews were considered to be a demonic force that poisoned the
world with conflicting ideas such as exploitative capitalism and communism. They have been
stereotypically described as people caring only about money, conspiring, and plotting to take
over the world. Based on these impeachments, as Shmuel Spector (2001, p. 18) points out,
Jews were banned from municipal facilities, real estate transactions between Jews and non-
Jews were prohibited, Jewish children were expelled from school, and the pressure escalated

day after day, and culminated in 1935 by enacting Nuremberg laws.

The hatred played a main role in the systematically planned extermination of Jews
during the World War 1l. The Nazis considered Jews to be the inferior race and so they
became the priority target of Nazi racism. Hitler viewed Jews as the source of evil, charged
them with the domination in the economic and political life in Germany (Engel, 2000, p.15).
That Jews dominated the political, social, and economical life in pre-Nazi Germany reflects
the stereotype of the “rich and clever” Jew and remains to this day as a myth accepted by
many people. In fact, Jews did not dominate any of these areas in Germany or any other state
of Europe (Kleg, 1995, p. 335).
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In the history, Jews faced periodical mass killings long before World War II.
However, the mass murder committed in the Holocaust was the result of a systematic plan to
murder all the Jews in Europe, called by the Nazis the Final Solution to the Jewish Question.

1.1.2 The implementation of The Final Solution

The Nazi Party, leader of which was Adolf Hitler, achieved power in Germany in the
year 1933, and the persecutions of Jews started to be implemented in stages. Hitler, the leader
of the Nazi Party, convinced people that Jews were their enemy and the cause of their
problems. He then created the atmosphere of racial intolerance and hatred of people deemed
to be racially inferior (Engel, 2000, p. 16). The Nazis defined Germany as a "super-race’.
They aimed to create a new world under their leadership, based on race. Propaganda
presented the Aryan race as good, pure and strong. It used powerful messages because they
were based on familiar notions. People heard them again and again, so they stopped
questioning them. To pass the propaganda, the Nazis used the media — newspapers, radio
broadcasts, and demonstrations in the streets. The ideology of racism was ultimately part of
the curriculum at every school, and as Engel (2000, p. 34) states, school children were taught
that Jews were a danger to humanity. Antisemitism was the driving force behind the Nazi
policies, and was expressed in legislation, prosecution, and in oppression. According to Nazi

ideology, the world had to be redeemed from the Jews.

The persecutions against Jews manifested in economic boycotts, or anti-Jewish
legislation, and resulted in November 1938, when Kristallnacht (“The Night of Broken Glass”
in English), a violent pogrom against Jews took place throughout Nazi Germany. The name
Kristallnacht comes from the shards of broken glass that littered in the night streets after the
windows of Jewish synagogues and buildings and shops owned by Jewish people were
smashed (Engel, 2000, p.34).

World War Il provided the Nazis opportunity to use more radical methods against the
Jews, which became evident early after occupying Poland. Polish Jews were deported and
isolated in ghettos, to which were later also moved thousands of Jews from so called Third
Reich. Kaplan (1998, p. 170) notes that Jews over the age of 6 had to identify themselves by
wearing the large yellow Star of David with the word Jew (Jude) written in black. Life

11



conditions in ghettos were horrendous which, according to Holocaust Encyclopedia (2022),

caused death of hundreds of thousands of Jews.

Mass shootings of Jews in Eastern Europe continued throughout the war. In 1941,
another new method was adopted by the Nazis — gas chambers. Jews were deported to special
places called extermination camps which were nothing else than killing centres. Poison gas
was the primary means of murder at these camps. Nearly 2.7 million of Jews were Killed in
five camps situated in occupied Poland. Since the World War 11, the names Belzec, Chelmno,
Sobibor, Treblinka and Auschwith-Birkenau have become synonyms of cruelty and death
(United States Holocaust Memorial Museum, 2022).

To sum up, this period of the European history is commonly known as the Holocaust.
It has been defined as the twelve-year period from Adolf Hilter’s rise to power in Germany in
1933 until the end of World War 11 in 1945 and can be described as the government planned
and government supported mass extermination or a mass killing of especially Jews and also
other groups of individuals by Nazi Germany and their collaborators. And speaking about six
million people who were liquidated physically, we must not forget that many others — and
nobody knows the exact number — were liquidated spiritually, mentally, and psychologically.
Their homes were destroyed, their families perished, and they were no longer the same as they

could be.

1.2 Meaning of the word "Holocaust”

The term Holocaust originates from the Greek word Holokaustron. It means a burnt
sacrifice offered whole to God. According to Encyclopaedia Britannica (2022), this word was
chosen, and gained wide usage, because in the ultimate manifestation of the Nazi Killing
program — the extermination camps — the whole bodies of the victims were consumed in

crematoria or open fires.

When writing about the Holocaust, people use a capital letter at the beginning of the
word. With capital H, this term refers to the Nazi genocide of Jewish people. However, not
only Jews were the target of annihilation. Other groups of people were also targeted, but not
with the same intensity. They were homosexuals, the Roma, people with physical or mental
handicaps, priests, and also people of political opposition. So, we always capitalize, when

referring to the murder of six million Jews and others during World War Il. The lowercase
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term "holocaust” was used to describe the violent deaths of large groups of people and was
used by Winston Churchill and other to refer to the genocide of Armenians during World War
| (Diversity Style Guide, 2022).

Ellie Wiesel was the person, who played a major role in spreading of the term
Holocaust (Gaber and Zuckermann, 1989, p. 199). In fact, he was not its inventor, but he was
the first to coin the term to typify the Jewish genocide. The term ‘Holocaust’ is now the most

widely used and known, although there are more alternative terms.

One of the alternative terms is the Hebrew word sho’ah or simply Shoah, which has
biblical origins and means destruction made by human hands, not by a God will. Sometimes
people use the term genocide. Raphael Lemkin, a Polish born Jew, was the man who coined
the term as an alternative to ‘Final Solution’ used by the Nazis and he used it as a lawyer
during the Nuremberg Trials. For Lemkin, genocide was an intent to “destroy or degrade an
entire national, racial or religious group by attacking the individual members of that group”
(Lemkin, 1946, p.1). The word is made from the ancient Greek word "genos” which means
‘race” or ‘clan’, and the Latin suffix "cide” which means ‘killing’. The word "genocide” in its
formation corresponds to such words as "tyrannicide’, "homicide’, or ‘patricide”. (Lemkin,
1946, p. 228). In 1948, after the concentration camps of World War Il had been closed
forever, the newly formed United Nations used this new word in a treaty that was intended to

prevent any future genocides, as Adam Strom adds (2007, p. 1).

What we should always bear in mind is, that the naming of the historical event is
intertwined with implications of various kind — historical, political, ideological, philosophical
or narratological. However, at the same time we must not forget that no matter what we call it,
if the Holocaust, Genocide or Shoah, we still talk about one of the most horrific parts of

human’s world history that should not take place again.
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2 Holocaust in literature

Holocaust literature focuses on a specific period of the world history. Many people
who experienced and survived Nazi atrocity gave literary form to their experiences,
memories, and reflections. They wrote in a variety of genres, including fiction, poetry, drama,

or memoir, and in their work, a variety of themes are presented.

Literature on the Holocaust have appeared in many languages — in French, Polish,
English, Yiddish, Hungarian, Czech, Russian, and others (Yad Vashem, The Holocaust
Resource Center, 2022). Some of the literary works have been written as historical fiction, in
which imaginary dialogues follow actual events, other works have used allegory to get their
point across. The authors were not only Jews, but also non-Jews. Holocaust survivors had to
struggle between the desire to forget about their suffering on one hand and facing the
everyday memory on the other hand. To overcome the horrific experience, they used the art of

writing. They used it to tell the truth, to make people believe those horrific events.

This chapter provides general information on the topic of the Holocaust literature
considering the genre and refers also to the texts written from the perspective of “the second-

generation” and “the third-generation” Holocaust authors.

2.1 Diaries

The first authors who wrote about the Holocaust were the victims of National Socialist
persecution, and their works had forms of letters or diaries. Their authors, young people from

one end of the Europe to the other, did not, or very rarely, intend to publish them.

Diaries were kept by individuals and reflected events experienced by their owners. As
Alexandra Zapruder (2002, p. 1) describes, despite fear and repression, hunger, exhaustion,
despair, and despite separation from home and their loves, these young people documented
their experiences and their impressions of their lives, and in so doing they marked their places

in the world.

The best known and most widely read work of this kind is The Diary of Anne Frank, a
Jewish girl of German origin. She kept her diary between years 1942 and 1944 and it was

addressed to Kitty, a fictional character. In the diary, Anne deals with topics such as
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relationship with people around her, isolation, and antisemitism. It was first published in 1947
in the Netherlands, and very soon translated into many languages. The diary is considered “a
testimony emerging from the decimation of the Jewish communities of Europe” (Zapruder,
2002, p. 7). The young writer spoke not only to the circumstances of her life, but she voiced
reflection on humanity itself. According to Iskender (1991, p. 79), Anna’s autobiographical
self- portrait captivates most readers initially because of their foreknowledge of the tragic
conclusion of her life and other horrors of the Holocaust.

The diary does not cope with the facts such as life in a concentration camp, standing
many hours at roll call (appel platz) in the snow and freezing, watching corpses to be carried
to crematoria, being beaten, starving, and other horrific events, so how did it attract the entire
globe? The reason is that until this book emerged, people knew and spoke only about the
numbers of the Holocaust victims, not about specific human beings. A human being cannot be
identified with “six million”, with the number. Through this book, it was probably the first
time in the history of the 20" century when people could identify, and could feel solidarity

with, and mercy for a concrete human being — for a 12-years old girl, for Anne Frank.

Since the discovery of Anne Frank’'s diary, more than fifty-five diaries of young
writers have emerged from all corners of Europe, written in various languages (Zapruder,
2002, p. 46). Diarists, such as Klaus Langer, Yitskhok Rudashevski, Otto Wolf, and others

speak not only for themselves but for the millions of people who perished.

2.2 Poetry

In the ghettos and camps, as well as diaries, poetry was written. It is well-known, that
for example in Terezin ghetto, the residents held operas, debates, and poetry readings.
However, the first works of poetry on the Holocaust appeared in the 1930s. They
foreshadowed the upcoming catastrophe (Aaron, 1990, p. 32). This poetry, as well as other

literary genres, recorded direct experiences of the war, persecution, suffering, and death.

One of the best-known poets, who by his poetry offered a stark evocation of life in
Nazi camp was Paul Antshel, who wrote under pseudonym Paul Celan. Born in Romania,
Celan was a son of German-speaking Jews. He spoke several languages, including Romanian,
Russian and French, and he also understood Yiddish (Chalfen, 1991, p. 15). Paul Celan was

not a prisoner in any death camp, during the World War 11 he worked in a labour camp. His
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most well-known poem from the time of the Holocaust is Death Fugue, published in 1948 and
composed from eyewitness testimonies Celan had heard or read. As Leonard Olschner (1988,
p. 175) claims, “although the work is titled fugue, there is no literal manner of reproducing the
musical form of fugue in words.” That means, that the title must be taken as a metaphor.

Rhythm is the strong element of Celan’s poem (Olschner, 1988, p. 175).
Blackmilk of daybreak we drink it at nightfall
We drink it at noon in the morning we drink it at night
We drink it and drink it (Celan,)

Black milk as a symbol occurs throughout the poem and represents despair and death.
That is what the Jews in the death camps were figuratively ‘fed” on. The repetition of this

symbol establishes the tone of misery and monotony.

However, Celan was not the only one who wrote poems on the topic of the Holocaust.
There are other memorable authors of poems, such as Elie Wiesel, "Never Shall 1 Forget’,
Primo Levi 'The Survivor’, or Czeslaw Milosz, "A Poor Christian Looks at the Ghetto’, and

others.

2.3 Testimonies and Memoirs

After the World War 1l finished, SS personnel, who had served in Auschwitz-
Birkenau, were tried from November 24 to December 22 in 1947 by Polish authorities in
Cracow, Poland (Jewish Virtual Library, 2022). The defendants, top echelon of the camp
hierarchy, were put on trial called the First Auschwitz Trial. Some of the defendants, such as
Rudolf Hoess, were sentenced to death, others received life imprisonment. At that time, as
Ruth Franklin claims, “swept in alongside the sea of documentation that the Nazis left behind,
the voices of eyewitnesses emerged to tell their stories in every form imaginable” (Franklin,

2011, p. 3).

The first testimonials were published, with emphasis on establishing evidence and
facts rather than on literary or aesthetic representation. As Ruth Franklin states, as far as she
knows, the very first published testimony about the concentration camps appeared in 1934
and was written by Gerhart Seger, the German political prisoner in Oranienburg.
(Franklin,2011, p. 9). Not the first one, but one of the best-known memoir books is supposed
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to be the one by Elie Wiesel’s Night (1960), which is accepted as the ultimately canonical
Holocaust memoir that has been translated into thirty languages. Ellie Wiesel tells the story of
himself as a teenager Eliezer, who lived comfortably with his Orthodox Jewish family in
Hungary. After the Germans invaded the country in March 1944, the family was deported to
Auschwitz, Poland, Eliezer and his father were immediately separated from the rest of the
family and assigned to hard labour. They survived illnesses, hard work, selections, and other
threats in the camp. After the Germans evacuated Auschwitz in January 1945 before the
impending arrival of Soviet Army, the prisoners marched in the snow for many days and then
they were transferred to Buchenwald, where Eliezer’s father died (Franklin, 2011, p. 10). The
story in Night is simple, there is no analysis of the situation, no speculation. It is the story of a
young boy, who had no idea what was coming and who loses his innocence due to the

circumstances he had to go through.

A familiar feature of the Holocaust memoir is an autobiographical pact, and the truth-
value of its content often appears on the frontispiece as a declaration, such as “...it seems to
me unnecessary to add that none of the facts are invented” at the start of Primo Levi’s memoir

Survival in Auschwitz (Levi, 1995, p. 9).

And although there are some revisionists who emphasize the fallibility of memory and
question the idea that testimonials about the Holocaust are pure, authentic documents and, as
Franklin states that “to consider any text "pure testimony’, completely free from aestheticizing
influences and narrative conventions, is naive” (Franklin, 2011, p. 11), it is beyond question
that only those who lived the horrible conditions during the Holocaust in their flesh and in
their minds can transform their experience into knowledge, as Elie Wiesel argues (Wiesel,
1989).

2.4 Second generation literature

There is no doubt about the meaning of the term “second generation” in the context of
the Holocaust as the generation of writers who felt marked by the continued presence of the
Holocaust past. They did not have any direct experience with the events of the genocide or
Shoah. However, they had the secondary link to it through their parents, who were directly
involved in the trauma and violence caused by Nazis. Second generation are the children of
those who were robbed of their homes and businesses, who were deprived of their freedom

and human dignity, and who suffered horrible conditions in the camps of death.
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Alan Berger explains that the second-generation writers are “confronted with a
difficult task: to imagine an event that they have not lived through, and to reconstitute and
integrate it into their writing — to create a story out of history” (Berger, 1997, p. 2). The
second generation engages in what Marianne Hirsch calls "‘postmemory’. Hirsch defines the
term as “the response of the second generation to the trauma of the first” (Hirsch, 2001, p. 8).
And as the same author adds, postmemory ”is a powerful form of memory precisely because
its connection to its object or source is mediated not through recollection but through
representation, projection and creation — often based on silence rather than speech, on the
invisible rather than the visible” (Hirsch, 2001, p. 9).

In short, in the second-generation literature, the sense of inherited trauma, the children

of the Holocaust survivors were affected by, is reflected.

One of the best-known works is the Pulitzer Prize winning story Maus | and Maus I,
two volumes published within the range of five years, by Art Spiegelman. Spiegelman retells
the story of his father, Vladek — what happened to him before, during and after World War II.
Vladek and his wife Anja, ended up in Auschwitz, Birkenau and later in Dachau, and after the
end of World War 1l and their survival, they started a new life in America, where Art

Spiegelman grew up.

The books bring multiple narratives, detailed plans of the concentration camp or real
photographs from the family archive. The books are works of non-fiction genre, and are
considered to be, according to Sicher (2005, p. 144), documentary biography of the

concentration camp survivor Vladek Spiegelman.

The books have a special form, the cartoon. Cartoons are usually associated with fun,
and here comes the paradox — this is a serious story where the Nazis are portrayed as cats and
the Jews are portrayed as mice (‘"Maus’ is the German word for English ‘mouse”). The cartoon
pictures help the reader to read on different levels. When something happens to the character
in the story, the reader feels it more strongly, because he can see it happening in the pictures
(Kincade, 2013, p. 6). Maus through its form offers the reader a unique approach to narrative

construction and interpretation.

To be completely exact, the term second-generation Holocaust literature describes not
only the texts written by the children of survivors. This term includes also the texts produced
by the children of perpetrators. The texts written from their point of view is known in German
as "Viterliteratur’, or the literature of the fathers (McGlothin, 2006, p. 14). And as McGlothin
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argues, “the field of literary studies largely avoided considering both the children of
perpetrators and the children of survivors under the common designation "second generation””
(McGlothin, 2006, p. 14), although the field of psychology included both groups under the
wings of the "second-generation” term. Both groups of children feel marked by the Holocaust,

but their perspectives are different, like two sides of the same coin.

Either the texts by the children of survivors, or by the children of perpetrators, both
groups of the second-generation Holocaust literature write from the position of the aftermath,
with no direct experience of the event, yet marked by the continued presence of the

Holocaust, by the innocence or guilt of their parents.

2.5 Third generation literature

As the number of the Holocaust survivors and their children who are still alive is
shrinking, there is a push by their relatives to document their Holocaust-family histories of
war, concentration camps, immigration, survival and/or their post-war life. These writers have
published work inspired in some way by their grandparents” encounters with Nazism,

grounded in their pre-war and wartime European lives.

One of the authors of the third generation is Alison Pick, the Man Booker Prize finalist
for her book Far to Go, published in 2010. The book she has written is a story of her
grandparents and father who were of Czech origin. Pick is a descendent of a Jewish family
that emigrated to Canada from Czechoslovakia in 1940. According to Booker Prize
Foundation (2022), upon arrival in Canada, the family converted to Christianity and next
generations were raised as practising Christians. The reason behind the decision was that the
family after reaching safety in Canada would not be in the same peril again. Later, Alison
Pick herself converted to Judaism. “I always imagined that I could reclaim my family’s
Judaism when I wanted, like a lost suitcase”, explains Pick her decision and adds that it

proved more complicated than she had thought (Book Prize Foundation, 2022).

Pick’s novel Far to Go, which received the Canadian Jewish Book Award in 2011, is a
story of Pavel and Annaliese Bauers and their six years old son Pepik, a secular Jewish family
from Prague in the months that led up to Hitler’s invasion of Czechoslovakia and during it,

struggling with an increasingly anti-Semitic climate. The family seeks ways out to safety, and
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especially for the safety of Pepik, their six years old son. The book explores the impact of the

Nazi threat on the Bauer family’s attitude to their Jewish heritage.

Another author of the third generation was Joseph Skibell, a professor of creative
writing at Emory University, who published in 1997 a novel A Blessing on the Moon,
dedicated to his great grandparents and their children. His attempt was to recover from silence
his family history that, “except for a clutch of photos and whatever is encoded genetically, has
all but disappeared”, as Skibell himself claims in an interview for Chapel Hill University.
Eighteen members of his family were killed in the Shoah (Aarons and Berger, 2017, pp. 109-
110). At the centre of his novel A Blessing on the Moon is a man called Chalm Skibelski who
is the protagonist and narrator in one person. Immediately at the beginning of the story,
Chalm is shot along with other Jews by German soldiers. Instead of resting peacefully in the
World to Come, he is left to wander the Earth (Jorgensen, 2015, p. 2). During his afterlife
journey he encounters his dead fellow villagers, slain members of his own family, and finally
joins a group of scholars who have hidden out during the war and who were trying to restore
the moon that disappeared from the sky. As Abdulah (2020, p. 6) explains, Chaim represents
the suffering of Jews through his own grief, and by returning the moon to its proper place he
secures the future for the Jewish nation. Starting at the point where the Holocaust stories
usually end, Skibell takes the reader in the world of magic realism and allegory where

compassion and grief, love, and hatred live next to each other.

From time to time the question "How do third-generation authors inherit traumatic
experience when they lack personal memory of the Jewish catastrophe? “ rises. And yes, the
third-generation authors were not the generation exposed to the catastrophes. Their works
represent the Holocaust through indirect means. As Victoria Aarons and Alan L. Berger
(2017, p. 12) suggest, “third generation writing might be thought of as quest narratives, in
which the grandchild of survivors returns to the grandparent’s place residence before the onset
of the Holocaust or to the site of the grandparent’s displacement and harrowing experience in
concentration camps, ghettos, forests, and decimated villages throughout Europe.” And they
add, that “these are quest plots that attempt to seek out and wrest hold of the unfolding of
event with the hope of some disclosure and arbitration” (Aarons, Berger, 2017, p. 12).

To sum up, third-generation writers share similarities that manifest in their concerns
for the inflection of traumatic memory in their lives, their relationship to the Shoah, or in the
mode how their inheritance shaped their identity. For the third generation, the memories of
the Holocaust are less direct and are filtered by time and by the memory of their parents, who
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shaped the narratives of Shoah through their own identification. A coherent narrative is often
reconstructed from the fragments and pieces of stories transmitted from one generation to
another. And as the impact of the Holocaust recedes, for the third generation keeping telling

and writing stories becomes the imperative.

2.6 Fiction literature

The Holocaust is a chapter in human’s history that needs to be told and retold again
and again. To write fiction is one of the possibilities to do so. Holocaust fiction authors
remind the readers that there is a factual basis underlying their stories. As James E. Young
mentions, “by mixing factual events with completely fictional characters, a writer
simultaneously relives himself of an obligation to historical accuracy (invoking poetic
license), even as he imbues his fiction with the historical authority of real events” (Young,
1998, p. 52).

An example of the Holocaust fiction is a popular and high-rated by readers of all age
novel The Book Thief by Marcus Zusak. Published in 2005, it immediately became an
international  bestseller, sold in over 16 million copies all around the world
(penguinrandomhouse, 2018). The book is categorized as historical fiction. The story of the
book is completely fictional, while the historical setting of the story is historically accurate.
For the backdrop of the story, Zusak uses such events and real-life elements from the period
of Holocaust as Kristallnacht (Night of Broken Glass), racism, or air raids. Most of the story

takes place in the fictional German town called Molching during the 1940°s.

Fictional representations of such horrific event which the Holocaust represents run the
risk of undercutting efforts to verify historical knowledge. However, Emily Miller Budick
(2015, p. 2) notes, that historical texts establish one contract with the reader, fictional texts
another, and that they are not the same sort of texts. What she claims is that the Holocaust
fiction does the certain sort of narrative work. And she adds: “That work cannot be dismissed
or even relegated to a secondary position even if the literary work has multiple other
objectives, such as wish for historical commemoration, an expression of personal grief or

guilt, or a desire to mourn the victims of catastrophe” (Budick, 2015, p. 3).

To sum up, Holocaust literature focuses on providing knowledge about the specific

part of the world’s history. Authors of the diaries, memoirs or any other kind of piece of work
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want to make sure that people will not forget. In the light of this, should any genre of the
Holocaust literature be considered superior to another? Are an autobiography or a memoir
more valuable because they consist of a story of a person or people who have lived through

the direct experience, than fiction, the plot of which is mainly made up by the author?
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3 Rationales for teaching the Holocaust

United States Holocaust Memorial Museum (1995, p. 8) in its resource book for
educators has stated that teaching and studying the Holocaust “allows individuals to
investigate human behaviour and the meaning of responsible citizenship”. The study explores

a multitude of topics that affect students on daily basis.

Teaching the Holocaust is a challenging task, especially with a group of teenage
students. They are at the age when “fitting in” is an important part of their socialization
experience. Young people strive to develop their own identities, but at the same time peer
pressure promotes to fit the 'norm” of the community of the class, or group. It is not rare, that

prejudice, or intolerance are the issues, they cope with.

Teachers should be careful to select appropriate materials to the needs of the
individual classroom, and that all classroom activities meet desired objectives. United States
Holocaust Memorial Museum (1995, p. 10) suggests that “Holocaust education should
promote critical-thinking skills and thought-provoking activities.” The same institution warns
against problems that could occur when inappropriate activities are employed. Among the
inappropriate activities” simulation of the Holocaust experiences, constructing camp models,

or crossword puzzles and word searches are included.

What an educator should respect is that it is not the Holocaust in isolation that must be
understood. Milton Kleg (1995, p. 338) is convinced that “it must be studied in terms of its

foundations, historical context and its linkages to the present”.

The Holocaust can be incorporated into a variety of classes that are commonly
included in the current curriculum of schools, such as History, Geography, Civics, Literature,

or Ethics classes.

Topics that should be considered when teaching about the Holocaust are important as
well. At European Seminar for Educational Staff in Vilnius, Latvia, in 2000 (2000, p. 14) was
suggested that “great number of items can be included, starting with the definition of the word
"Holocaust’, and then dealing with genocide, Judaism, antisemitism, the birth of Nazism, anti-
Jewish discrimination from 1933 to 1939, emigration of Jews, reaction of German population,
establishment of Ghettos, persecutions of Jehovah's Witnesses, Gypsies and homosexuals,
collaborators, concentration camps, gas chambers and crematoria, Sonderkommandes,

international reactions, the political situation, the Jews in different European countries, the
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Righteous, rescuers (prominent individuals and ordinary people, military strategies, the end of
the camps, the death toll, survivors” return, silence on both sides, war crimes” trials, the pain
of giving evidence, denial and revisionism” (Grech, 2000, p. 15). Teachers should consider
either chronology or thematic approach, and consider the time available to teach the topic, and

age of their students. This will help students acquire the basic knowledge about the Holocaust.

Methods of teaching depend on the targets the teachers want to achieve. Participants of
the Seminar in Vilnius stated that teachers “have to find methods that will help the student to
develop a critical mind, to come to conclusion, and to appreciate the rights of other people,
the dignity of a human person, the necessity of tolerance and diversity, the advantages of
harmony in society, and our freedom to choose and to say Yes or No in a given situation”

(Grech, 2000, p. 17).

To sum up, through a variety of activities in the classroom, such as reading, role plays,
interviews, group work, presenting dilemma situations, watching documentaries or movies,
presenting challenging questions, or discussions, students should learn new knowledge and
skills that would help them understand the past, connect the past to the present, understand
personal feelings, encourage their identity, share experiences, provoke their imagination,
empathize with others, improve their skills of comparing and contrasting, and acknowledge

values and attitudes against evil.
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4 Methods and procedures of the research

This chapter is concerned with research strategy, and the methods used to collect data
from students in order to answer research questions. The data collection process for case

studies is more complex than those used in other research methods.

Yin (2009, p. 98) mentions that case study evidence comes from many sources. These
usually include interviews, direct observation, participant-observation, documentation, or
physical artifacts. The usage of many different sources of evidence is the major strength of
case study data collection. Yin (2009, p. 114) points out that following the principle of
multiple data collection can help to deal with the problems of establishing the construct
validity and reliability of the case study evidence. Creating a case study database and

maintaining the chain of evidence.
4.1 Research strategy

In this thesis, qualitative research is conducted, and the research strategy chosen is a
case study, using questionnaires, focus groups, observation and interviews. Case studies have
been criticized for the lack of rigor and for having a soft nature (Ellram, 1996, p. 95). On the
other hand, Yin (2009, p. 8) argues that the findings via case study will be valuable if they
clarify or extend understanding of the existing theory. The advantages of the qualitative
research according to Miles and Huberman are “flexibility, holism, richness, the natural
setting, or the possibility of locating meanings, and assessing ‘real world’ examples. (Miles

and Huberman, 1994, p. 75).

Questions ‘What” and ‘How’ in qualitative research are involved. By using qualitative
methods of inquiry, the researcher can explore individuals or organizations, relationships,
simple or complex interventions. Yin (2009, p. 18) suggests that a case study design should be

considered when:
- The focus of the study is to answer ‘How’ and ‘Why” questions
- The researcher cannot manipulate the behavior of those involved in the study

- The researcher wants to cover contextual conditions because they are believed to be

relevant to the phenomenon of the study

- The boundaries are not clear between the phenomenon and the context
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4.2 Methods of collecting data

Primary data for the purposes of answering research questions of this thesis are
collected via questionnaire with closed and open-ended questions, observations, focus groups
and interviews with the participants of the research. The decision which method of data
collection is the most suitable for the certain group of students depends on the purpose of the
research, and on the options of the researcher. What should be taken into consideration is the
age, personalities, and language proficiency of the students. And as stated by Yin (2009, p.
66), because of the absence of routine procedures, case study investigators should
demonstrate the ability to ask good questions, listen, be adaptive and flexible, and know how

to avoid bias.

4.2.1 Questionnaires

A questionnaire is a research tool, that, according to Brown and Harris (2018, p. 98)
stimulates the respondents with highly structured set of questions while staying in control
over the data collection. The instrument of the questionnaire includes either written or oral
questions and comprise an interview-style format. They offer fast, and efficient way of
gathering large amount of information about behavior, preferences, or attitudes, and they
serve to gain more in depth understanding of the topic. The advantages of the questionnaires
are their practicality, cost-efficiency, or comparability when the same questionnaire can be
used repeatedly, and the results can be compared, and contrasted. Questionnaires, according
to Bachman and Palmer (2010, p. 400), are divided into three types — open-ended questions,

multiple choice questions and rating scales.

4.2.2 Interviews

Interview is a direct research method of data collection when two or more people are
involved in exchanging information through a series of questions and answers. Many different
forms of interviewing exist, they can be conducted in face-to-face interaction, in surveys,
through the internet. It can be organized during the process of teaching, or after a specific
segment has been finished. Given (2008, p. 499) points out that good questions in the

interview are brief, simple, and open. Concrete descriptions are obtained by posting “what”
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and “how” questions, rather than “why” questions. The interview is normally rounded off

with a debriefing, which may include giving the participants a chance to add some comments.

Again, age, language skills, personalities, as well as specific learning differences of
the students should be taken into consideration. Berg (2001, p. 76) notes that researchers must
always be sure they have clearly communicated to the subjects what they want to know, the
interviewers’ language must be understandable to the subject and interviews must be ideally
conducted at the level of the respondents. To sum up, the interview research is a useful tool in

the cases when the plan is to gain detailed information, or the topic of the research is complex.

4.2.3 Focus groups

The term focus group refers to the role of the group members who are focused on a
particular discussion topic. The teacher then is provided with an information about students’
opinions and feelings concerning the topic. As Given (2008, p, 381) states, a defining element
of focus groups is the use of participants” discussion as a form of data collection, there is no
requirement to reach consensus. It is the participants” conversation of researched topic that is
of interest. The purpose of the focus group is to promote a comfortable atmosphere of
disclosure in which people can share ideas, experiences, and attitudes about a topic (Krueger
and Casey, 2000, p. 23). The environment is less teacher-centred, the role of the teacher is to
encourage the participants to interact directly with each other. Students in the focus group are
more willing to express their feelings and opinions. As to Berg (p. 114) this method allows
the researcher to observe the process that is often of profound importance to qualitative

investigations — namely, interaction.

The style of moderating by the researcher is the area that receives a great deal of
attention. With the focus groups where the moderator plays a relatively directive role, there is
an attempt to control, that conversation stays focused on the researched topic. In contrast, with
less directive approach, the moderator mostly facilitates than directs the discussion. What
Given (2008, p. 382) emphasizes is the fact that the analysis of focus groups should pay
special attention to the topics that consistently generate high levels of interest from almost

every participant.
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4.2.4 Observation

Observation is a research technique where the participants of the research make their
choices and react to situations in their most natural settings. Stake (1995, p. 62) notes that the
qualitative case study researcher keeps a good record of events to provide a relatively
incontestable description for further analysis and ultimate reporting. According to McLeod
(2015), observation can be controlled or naturalistic. In controlled observation, the researcher
decides where the observation will take place, with which participants, in what circumstances,
while the naturalistic observation involves studying spontaneous behavior of participants in
natural settings (McLeod, 2015). The biggest weakness of the observation method is its
uncertainty and unpredictability, because it is impossible to predetermine the amount of time
required till the sufficient results are met (Bachman and Palmer, 2010, p. 403). The validity of
data collected depends on the ability of the observer, and in the term of representativeness, the
researcher should verify the data by using other methods, such as interviews or focus group,

that were covered in previous chapters.

4.3 Analysis and Interpretation

Stake (1995, p. 71) defines analysis as a matter of giving meaning to first impressions
as well as to final compilations. Various types of analysis can be conducted. Yin (2009, p.
137) suggests five techniques — pattern matching, explanation building, linking data to
propositions, time-series analysis, and logic models. Stake (1995, p. 74), in contrast,
introduces two strategic ways that researchers reach new meanings about cases — one of them
is direct interpretation of the individual instance and the second way is through aggregation of
instances until something can be said about them as a class. And Baxter (2010, p. 554) adds
that the data collection and analysis occur concurrently, and the type of analysis engaged in

will depend on the type of case study.
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5 Books to be read

The following chapter is focused on two books that are at the centre of attention in the
research. Learners are supposed to read selected parts of them, and discuss the plots based on
the knowledge they have received in the lessons focused on the historical background of the

antisemitism and the Holocaust.

5.1 John Boyne: The Boy in the Striped Pyjamas

The first book is a novel where the historical setting is accurate while the story is

completely fabricated by the author.

5.1.1 John Boyne — about the author

John Boyne, who was born on April 30", 1971, is a contemporary Irish novelist. He
attended Trinity College in Dublin, where he studied English Literature. Later, he continued
his studies at the University of East Anglia in the discipline of creative writing. Here he

earned the Curtis Brown prize for his literary contribution. (Famous Authors, 2020)

Boyne began his writing career with short story writing, and in the early years he
published around seventy of them. In 2000, his first novel, The Thief of Time, was published.
Since the year 2000, Boyne has published adult and young adult novels almost every year. In
2006, he published his masterpiece, The Boy in the Striped Pyjamas, which became a New
York Times bestseller. Two years later, the novel was adapted into a movie of the same name,
directed by Mark Herman. Besides the movie, the novel was also adapted into a play, an

opera, and a ballet.

John Boyne has published thirteen novels for adults, six novels for children/young
readers, and a collection of short stories. His novels are published in 58 languages. (Boyne,
2020)

In 2012, he was presented with the Hennessy Literary 'Hall of Fame” Award for his
body of work, and in 2015, he was awarded an Honorary Doctorate of Letters from the

University of East Anglia (Boyne, 2020).
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5.1.2 About the book

The narrative of the book is not based on a true story, which means that it is a work of
historical fiction. The story takes place in Germany during World War Il and the Holocaust

and is told from the viewpoint of a nine-year-old boy called Bruno.

Bruno lives his privileged life in Berlin together with his parents and older sister,
Gretel. “He knows nothing of the Final Solution or the Holocaust All he knows is that he has
been moved from a comfortable home in Berlin to a house in a desolate area where there is
nothing to do and no one to play with”, as John Boyne states about Bruno’s attitude towards

the situation (Boyne, 2020).

Bruno’s father, Ralf, an SS officer, gets promoted and becomes a commandant in a
concentration camp in Auschwitz. Bruno thinks that the family is moving to the countryside
and because he does not understand what the adults talk about, he believes the place is called
Out-With, because he mishears the camp’s name. In his new home, Bruno feels very lonely,
and sad for his friends he left behind in Berlin. He wanders and explores around the house,
and from the window of his room he can see some people — men, women, and children, all
wearing the same striped pyjamas. When Bruno sees the children, he would like to play with
them. One day he sneaks out of the house to explore the area around the house. He comes to
the fence where he meets a boy of his age called Shmuel, who is wearing the same striped
pyjamas, Bruno saw from his window. The boys make friends and meet at the fence every
day. Bruno cannot understand why Shmuel is not able to come to his house and play with
him, or why he cannot play with Shmuel and other children in the striped pyjamas. As John
Boyne claims, Bruno does not perceive that Shmuel is a boy “who lives a strange parallel

existence on the other side of the adjoining wire fence” (Boyne, 2020).

Bruno continues returning to the fence, sneaking Shmuel food, playing checkers, and
talking. Bruno eventually learns that Shmuel is a Jew and was brought there with his parents.

After some time, Bruno’s mother realises that she cannot stand the isolation and she
also does not want her children to live in the neighbourhood of the concentration camp, and
she plans to leave the house. Before he leaves, Bruno visits Shmuel for the last time, and
because he learns that Shmuel’s father disappeared, he decides to help Shmuel find him in the
area of the camp. He meets Shmuel at the fence, and changes into the pyjamas that Shmuel
brings him. As Bruno’s head is shaved because of the lice, there is nothing suspicious about

his appearance. He crawls under the fence, and the boys start their search for Shmuel's father.
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At one moment, the camp guards surround the area in which Bruno and Shmuel are searching
and force everyone to march. The boys stick together and along with many other prisoners
march into a dark, airtight building — into the gas chamber. Nobody has ever heard about

Bruno since then.

As Bruno does not return home, his mother and father search for him, but it is a search
in vain. Eventually the parents piece together that Bruno likely passed away in the camp.
They both are overwhelmed by grief. Bruno’s mother and his sister Gretel move back to

Berlin, and his father is removed of duty and ordered to leave Auschwitz.

5.1.3 Reception of the book

As introduced above, in chapter 5.1.1, The boy in the Striped Pyjamas is regarded as a
Boyne’s masterpiece, awarded many book prizes. In 2007, only one year after it was
originally published, Boyne’s Boy won Bisto Children’s Book of the Year, as well as the
Orange Prize Reader’s Group Book of the Year and the Irish Book Award People’s Choice
Book of the Year (Ryan, 2012). The book was, and still is highly appreciated by the readers.
On the web page Goodreads, the world’s largest site for readers and book recommendations,
the book is highly rated. Readers find the story heart-breaking, fabulous, amazing, and the
message of the story powerful (GoodReads, 2022).

However, it is necessary to introduce that reception of the book seems to be
contradictory. According to research by the Centre for Holocaust Education at University
College in London, “more than a third of teachers in England use the bestselling book and
film adaptation in lesson on Nazi genocide” (Sherwood, 2022). Mathew Rozzel (2016), a
History teacher at Hudson Falls High School, who specializes on the teaching of the
Holocaust, and the author of the book A Train Near Magdeburg: A Journey into the
Holocaust, in which he describes how over 275 Holocaust survivors reunited with their actual
American-soldier liberators, is worried about the fact that many people cite The Boy in the
Striped Pyjamas as “a major basis for their understanding of the Holocaust“. Rozzel (2016)
categorically states, that The Boy in the Striped Pyjamas is NOT a book about the Holocaust
and to deploy it in the classroom to “introduce the children to the subject of the Holocaust is

pedagogically unsound.”
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5.2 Jeremy Dronfield: The Boy Who Followed His Father into Auschwitz

The second book to be read and discussed is based on a true story of a specific family,

focused especially on two members — father and son.

5.2.1 About the author

Jeremy Dronfield was born in Wales in 1965, and now he lives in England. According
to Harper Collins Canada, “he is a biographer, novelist, historian and former archaeologist”
(Harper Collins). And Andrew Lownie, Dronfield’s agent, adds that his client is “a versatile,

multi-faceted writer, who came to writing via circuitous route” (Lownie, 2019).

This route started after completing a doctorate in Archeology at Cambridge
University, with the research on the subject of art and religion in prehistoric Ireland.” While
trying to get an academic career in archaeology off the ground, he began dabbling in writing
fiction” (Lownie, 2019). His first novel, The Locust Farm, published in 1977, was
immediately successful. It entered several bestsellers lists and was shortlisted fort the John

Creasey Memorial Dagger award in the category of debut crime fiction.

Besides novels, Dronfield is an author of non-fiction books, such the US National
bestseller, Beyond the Call, a true story of World War 11 pilot, Lee Timble (Dronfield, 2021).

5.2.2 About the book

The Boy Who Followed His Father into Auschwitz is a nonfiction book, a true story of
two members of Kleinmann's family — father, Gustav and his son Fritz, and their unbreakable
bond that endured the living hell of concentration camps. This is a rare story, because, as
Dronfield explains in the preface of the book, very few Jews experienced the Nazi
concentration camps in all three stages: from the first mass arrests in the late 1930s, through
the roiling maelstrom of the Final Solution, and then to liberation in 1945 (Dronfield, 2019, p.
5).

Dronfield’s book is based on written accounts of the two main characters of the book —
on the camp diary of Gustav Kleinmann, and on the post-war memoir by Fritz Kleinmann.

The diary was published in 1995 as a part of the Fritz's memoir, entitled And Still the Dog
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Won't Die: A Diary from Auschwitz (United States Holocaust Memorial Museum, 2022).
Dronfield did also archival research, and interviewed members of Kleinmann's family for

more details.

As mentioned above, the book is a story of Kleinmann’s family, settled in Vienna. The
story focuses on father Gustav, a Jewish upholsterer, and Fritz, his sixteen-year-old son.
Gustav considers himself and his family more Austrians than Jews. However, after Anschluss
(Austria forcibly joined to Nazi Germany) comes in 1938, and later Kristallnacht’s rampage
full of vandalism against Jews and their properties, Gustav learns that he and his family are no
longer safe. Very Soon, Gustav and Fritz are arrested by Gestapo and sent to the concentration

camp in Buchenwald, Germany where they undergo and luckily survive Nazi's brutality.

After some time, Gustav learns that very soon he is going to be sent to another place of
dread — to Auschwitz, a certain place of death. Fritz cannot imagine that his father leaves
without him, and though he knows that Auschwitz is a synonym for death sentence, he insists
on going there with his father. Eventually he is allowed by the Nazis to go, and there comes a

three-year period of suffering, punishment, beating, starvation, and illnesses.

As the Nazi regime starts to fall apart in 1945, prisoners are sent on death-march or
death-train to Belsen. At the moment of liberation by American Army, both Gustav and Fritz
are just skin and bone, but thanks to their love, and hope for the future they both survive.
After the war they find that not every member of their family was as lucky as they were.
Gustav’s wife (Fritz’s mother) Tini and Gustav’s daughter Herta were transported to the east
in 1942, and after the arrival they were shot. On the other hand, Kurt, Fritz's brother, got the

US visa and Fritz’s sister managed to move to England.

Gustav and Fritz were not only survivors, but also witnesses. Gustav, who died in
1976 at the age of 85, never wanted to talk about the ordeal, but Fritz's determination was that

the truth should be told.

5.2.3 Reception of the book

In the article for Jewish Historical Studies in 2019, Joachim Schlor (2019, p. 352)
suggests that the generation of survivors will soon be gone, and at the same time he states that
“the stories on the Holocaust are still there — sometimes told but not written down, sometimes

untold but preserved in letters, diaries, photographs, and other family documents. Many such
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documents are still kept in boxes in private households and have not (yet) found their way to
accessible archives. All too often it is a matter of sheer luck or chance that somebody comes
along and takes on the task of saving them, reading them, and using them for the continuation
of the storytelling.”

Dronfield did what Schlor is writing about — he found sources for his book and
supported them by brilliant archival research. On the website Goodreads, the book is regarded
a ‘'must-read’, especially in the case that the reader is drawn to the topic of the Holocaust and
World War Il. The book is rated as not only heart-breaking, but also important and educative
(GoodReads, 2022).

John Raskin, Professor Emeritus at Sonoma State University, points out, that
thousands of books have already been written about the Holocaust and concentration camps,
and that “Dronfield’s book does not alter the big picture” (Raskin, 2020). However, what
Raskin values is the fact that the story illuminates the lives of two particular people, and he
suggests the book “to belong in the extensive library of anti-fascist literature.” Raskin (2020)
also appreciates that in the book, Dronfield does not demonize Nazis, Germans and Hitler, but
he shows that some Germans helped some Jews in some camps. “Jeremy Dronfield has helped
to preserve indelible memories and celebrate human ingenuity and endurance in the darkest of

times.”
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6. Summary of the theoretical part

The aim of the theoretical part of the thesis was to provide information about the topic

of the research that is going to be conducted.

The first chapter deals with the topic of the Holocaust, and antisemitism, and historical

background to both.

The second chapter is then concerned with general information on the topic of the
Holocaust literature considering the genre and refers also to the texts written from the

perspective of “the second-generation” and “the third-generation” Holocaust authors.

The third chapter is focused on explanation why teaching the Holocaust is still

important, and what should a teacher follow and avoid during the process of that teaching.

Chapter number four deals with methods and procedures of collecting data in the

research conducted in the practical part of the thesis.

At last, the fifth chapter, focuses on two literary works that are to evaluate the
acquisition of reading the Holocaust literature in the lower secondary school English lessons,
and the capability of the learners to understand the topic, as stated in the introduction of this

thesis.
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Practical part

7 Participants of the research

The targeted group of the study involves learners of 9" grade, studying English
language at private lower secondary school Zakladni Skola a Matefska Skola Sluni¢ko S.r.0. in
Lipnik nad Be¢vou. The age of the learners is 14 - 15, and the class consists of 12 learners — 7
boys and 5 girls. None of the learners is diagnosed with specific learning differences. The
learners have been recognized as demonstrating activity, creativity, and very good knowledge
of English. Most of the learners of this grade are able to read age-appropriate books in
English, and they are used to watching movies, or documentaries in original version, some of
the learners with subtitles, some without. Besides that, they also understand the need for

English language in their future studies and personal lives.

They have been chosen as the focus group of the study primarily because the topic of
the Holocaust and World War 1l had been taught in this grade only one month before the
research started. Therefore, it was supposed that the learners are familiar with the topic to that
extent that they could identify basic facts about the events.

The research took place during English conversation classes in seven sessions,
whereas one session consisted of two lessons conducted over the course of one day/afternoon.

All the learners were provided with the information about their participation in the
research, about the focus of the research, topics to be discussed, activities to take place, and
that the anonymity of information collected in the research is guaranteed. No personally
identifying information was collected in the research, and individual responses were not

linked with the names. Instead of the names, numbers were used to link responses.

7.1 Participants” knowledge of the Holocaust before the research

As stated in chapter 7, participants of the research had been taught about the World
War 11, and the Holocaust one month before the research started. Therefore, the author of the
research made an appointment with the History teacher who was involved in the teaching
process. The aim of the appointment was to determine what specifically was taught, for how

long, and what knowledge of the topic could be expected.
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According to the History teacher, there is no special formal requirement of teaching
the topic of the Holocaust in the curriculum. The topic is included as a part of the World War
Il units, and the space earmarked for covering the main and important information on the

Holocaust is two lessons — that means 90 minutes.

When asked, if there is some guidance relating to how the Holocaust should be taught,
the teacher’s answer was negative, and he added that what and how he teaches about the
Holocaust depends on his decision what is important. He also mentioned that this decision is

closely connected with the time stated for teaching particular units of the subject.

Participants” knowledge of the topic at the time of the outset of the research, according

to the History teacher, covered:
- what preceded the World War Il in Germany and other European countries
- relationship of the Holocaust and the World War 11
- identification of the victims of the Holocaust
- understanding the terms "Jew’, "antiSemitism’
- identification of the perpetrators of the Holocaust
- when and where the Holocaust took place
- development of the Holocaust

- understanding the terms "ghetto’, "labor camp’, "extermination camp’

To sum up, although the time stated for teaching such a voluminous topic, which
without a doubt the Holocaust is, was limited, the learners of 9" grade were provided solid
basic knowledge that served as a quite strong basis for further activities in the oncoming

research.
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8. Activities in a comprehensive learning approach to the topic of

the Holocaust

The first major aim of the practical part focuses on providing a portrait of learners’
knowledge and understanding the topic of the Holocaust considering historical context,
understanding events of that era, geographical, political, and social development of the events,

and its consequences.

This part of the research is focused both on knowledge acquired from previous study
of the topic in History lessons, and on knowledge based on additional teaching via short
documentaries, listening to the testimonies of the Holocaust survivors, and experiences

through field work, and project work.

Leaners” knowledge, work and progress was thoroughly tracked in group interviews
and discussions, focus group method, and observations. As to the method of verification
learners” capability to understand the topic, except the observations and discussions,
mentioned previously, worksheets and group work were employed. At the end of each
interview, or unit, verbal summary of the session was given to the learners, which allowed to
prevent mistakes or misinterpretations. All the notes, remarks, and other useful information
about the learners” activities, work, opinions, and feelings were recorded, and in the following
chapters described in detail. A thorough description is an important procedure for establishing

trustworthiness in a qualitative study.

8.1 Historical context

At the beginning of the opening group interview, the learners were asked to answer

two simple questions as a brainstorming activity.

Question 1

What are we talking about when we talk about the Holocaust?

As to the first question, the learners came with answers that described the term
Holocaust as "a period of human’s history in the time of World War II', ‘mass killing of Jews’,
‘murder of 6 million Jews’, "Jews murdered in camps’, and "Jews lost their homes and

businesses’, "Jews had to wear a yellow star on their coats’.
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Learner 5 added that ‘the Holocaust was not only about the Jews who were at the
center of Nazi’'s attention’. And learner 11 added that Nazi’s attention and added that other
targeted groups of people were the Roma, and homosexuals. The whole group agreed, and

only one learner recollected that disabled people were another targeted group.

Interviewer directed learners” attention to the key stages, and turning points of the
Holocaust, because it is crucial that the learners know when and where the Holocaust took

place. The period of the Holocaust was described by the learners in this way:

Leaner 9: It was in after the World War I1 began.

Lerner 3: No, it was in 1941, it was during the war.

Learner 4: The mass killing began after German army entered Soviet Union.
Interviewer: Do you know the name of the event of that entering.

(After some time of hesitation)

Learner 4: Barbarossa.

Most of the learners had quite clear knowledge of the distinction between “before

September 1939 and "after September 1939°, as proven from the following:

Interviewer: We will try to draw a timeline of the events that preceded the World
War I, when the war began, when the Holocaust began, and when the war ended. So, what

led to the World War 11?7 What events were crucial?
Learners created a timeline divided into three segments labelled with dates:
Prewar period — 1933-1938 (Kristallnacht)
War period — 1939-1941
War period — 1941-1945

Learners were then divided into three groups of four. Their work was to find relevant
information on the internet and prepare short comments on every single period with dates, key
facts. They were asked to cite the source of their findings, excluding Wikipedia page as a
source, and explain why the source chosen is relevant and trustworthy. While working in the
groups, learners were observed to identify group dynamics, ability of cooperation and task

distribution within the team.
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Summary of learners” presentations:

Group 1 Prewar period:

1933 — Hitler’s rise to power, he became Reich’s Chancellor (ideas of race-based
nationalism, antisemitism, dictatorship). Rather than killing Jews, Hitler wanted to get rid of

them.

1935 — Nuremberg Race Laws — Citizenship Law and Law for Protection of German
Blood. Citizen Law —only people of German or kindred blood could be citizens of Germany,
Jews had no right to vote and could not hold public office. Jew faced persecution from their
birth and were deprived of their basic rights. The laws were written only about Jews but
extended to the Roma, Jehovah's witnesses and other groups.

Racial theories — according to Hitler, Jews were a race defined by birth and blood.

1938 — Kiristallnacht — violent pogrom on November 9, 1938 — vandalism and
destruction of Jewish shops, businesses, homes or synagogues. Jewish men arrested and sent

to concentration camps.

What we found interesting: Hitler's racial theory was a demagogy because Jews are

not a race but members of religious or cultural community.

Group 2: War Period — 1939 -1941

1939 — beginning of World War 11, German army invaded Poland, persecution of Jews
and other targeted groups followed and escalated.

Ghettos — special town districts, closed or open, where Jewish population was

concentrated in poor life conditions

Camp categories — Concentration camps were for political prisoners who were
against the Nazi Regime and other enemies of Reich. Labor camps where prisoners had to
work with a lack of food, hygiene, or rest. Transition camps for those who were awaiting
deportation to extermination camps. They were killing camps — designed for murders of large

number of people in short time.

What we found interesting: The word 'concentration camps’ was used long before
World War 1. At the end of 19" century concentration camps served the purpose of military

troops housing. We found the information on the internet web Holocaust encyclopedia.
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Group 3 — War Period 1941-1945 Final Solution

This is a period of beginning of the Holocaust. In 1941, death camps with gas
chambers were built, and mass killing of Jews started. Gas chambers were used for small or
large scale killing. For small scale killing they were used in concentration camps such as
Majdanek, Mauthausen or Auschwitz I. On the other hand, large scale killing took place in
killing centres — Auschwitz Il — Birkenau, Sobibor, Treblinka, Belzec, and Chelmno. People
were murdered there just upon their arrival into the camp, only few people were kept alive to

help run the camp machinery.

Summary of the group work:

Learners were able to correctly define that the Holocaust is closely connected to the
World War Il, and to the person of Hitler. They did not have a secure understanding of the
chronology of the events but making timeline of the historical period helped them in better
understanding the chronology. Some of them incorrectly believed that the organized mass
killing of Jews started at the time of Hitler’s rise to power, but the majority of the learners
remembered from History lessons that this event is closely connected to the date when
Germany annexed Poland. As to the age of the learners, their knowledge provides quite a

solid base of the topic.

As to the work with the internet sources, the aim was to make the learners aware of

working with trustworthy web pages and verifying the data they found.

8.2 History of Jews and Antisemitism

As specified in chapter 8.1, learners” understanding of the Holocaust victimhood was
complex. They also knew from History lessons, that not all Holocaust victims shared a similar
fate.

Yet, the learners raised the question: "Why the Jews'? The question implies that even
after learning about the Holocaust they were confused and did not understand the reason of
the Nazis” motivation or decision for 'the Jews’, and why antisemitism was of central
importance for Nazi Party. The History teacher did not have enough time to cover the topic of

roots of antisemitism, its development through the centuries, and its temporary consequences.
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For teaching about the Jews, not only context of the Holocaust, but also the historical
context of hatred against the Jewish community is important. Learners should know that
Jewish people are proud of a long history of their nation, and rich cultural heritage. Showing
life of Jews before and after the Holocaust can help the learners to understand that the
destruction of Jewish communities throughout Europe during World War Il led to an

enormous loss to contemporary world culture.

Before the topic was explored in depth, a short sentence completion exercise took
place. (Appendix 1) The aim of the exercise was not to get right or wrong answers, but to let
the learners explore the origins of stereotyping, and that there is no one general truth about a
group of people with the same characteristic. The exercise served very well as an icebreaker
to the topic.

Results of the exercise:

Despite joking and giggling during filling in responses, a collection of interesting
ideas and opinions was gathered from the learners. Some ideas were not very complimentary,

such as:

All teachers are not tolerant to the opinions of young people.

All the fat people are ugly.

Blondes are stupid.

On the other hand, more than half of the learners expressed immediately that there are

no universal endings of the sentences. They explained:

People are not the same only because they share the same job, appearance, or social
status. They differ due to their temperament, or nature.

....and due to the upbringing, and their family.
And they asked their classmates:

Do you know all the blondes? Do not you know any blonde that is intelligent and

smart?

Or: You are not right. Teacher X is very tolerant, and teacher Y as well. They are

always interested in our opinions and feelings.
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8.2.1 Video on Antisemitism

To broaden the learners’ awareness of the roots of antisemitism, a short educative
video edited by Anne Frank House on YouTube channel was introduced:
https://www.youtube.com/watch?v=5BIwf72ynS8

Questions to be answered during presentations after watching the videos were:

What is antisemitism?

How did antisemitism manifest in Middle Ages?

How did antisemitism manifest in 20s and 30s of the 20" century?

What stereotypes about Jews appear repeatedly?

Learners were divided into four groups of three, and each group had their own
question to answer, and present to the rest of the class. After finishing learners” presentations,

a timeline of the antisemitism was completed in the Worksheet. (Appendix 2)

Group 1.

Antisemitism has been existing for a long time, and it can be described as a hatred of
Jews, when Jews are verbally or physically abused. The most extreme example of
antisemitism is the murder of 6 million Jews during World War Il by the Nazis. They viewed

Jews as a separate and dangerous race that could not mix with other society.

Group 2:

In Middle Ages, Jews were minority in Europe, most people were Christians. Jews had
to wear yellow circle on their clothes (precursor of yellow star?), old prints show that Jews
were different — they had to wear hats. Christians did not like that the Jews had different
religion, they believed that Jews murdered Jesus. Many professions were prohibited to Jews —
they were only allowed to work in trade and finances. In Middle Ages, Jews were excluded

and persecuted, and accused of being power-hungry.

That means that negative image of Jews continued to exist beyond the Middle Ages —
when some country did not do well, negative stories about Jews started to appear — these

stories were handed down from generation to generation and became deeply rooted.
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Group 3:

1933 — discrimination of Jews — for example they were not allowed to marry Germans,
people were called upon not to buy in Jewish owned shops. Jews were forced to leave their

homes and the countries they lived in.
1939 — WWII Germany conquered many countries in Europe

1941 — Nazis decided to systematically persecute and kill all the Jews, which was
called Final Solution, or the Holocaust, or in Hebrew Shoah.

Group 4.

After the World War II, antisemitism still exists in different places and in different
ways, sometimes openly. People in the streets are physically and verbally abused, Jewish
cemeteries vandalized, during soccer games anti-Jewish slogans are chanted. This hatred can
be seen also online. That Jews control the media, they are secretly in power in many
countries, and control global financial markets are myths that have been told from Middle

Ages and still describe Jews in modern world.

Presentation activity aimed to improve learners” understanding the roots of

antisemitism and the way it manifested in the long-time course.

8.3 Individualizing history

Learners should be given an opportunity to grasp that the statistics of "six million” of
Jews” means ’six million of individuals” in the context of real people, their life before the
Holocaust, their families, and friends. The emphasis on humanity instead of statistical terms

would help the learners to understand better the tragedy that happened.

The fact that Lipnik nad Be¢vou, the town most of the learners are from, has rich
Jewish history, gave the author opportunity to bring the Holocaust closer to the learners by
showing them historical places where Jewish life took place in the past and exploring personal
stories of some of Jewish families inhabited in the town. Sightseeing tour round the town
focused on Jewish monuments and connected with a quiz game was realized with the help of

Tourist Information Center. The Center provided learners with game plan (Appendix 3),
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which served as a clue to find special places and fill in words requested for successful puzzle

solving.

Although most of the learners live in Lipnik nad Be¢vou, not all of them were familiar
with Jewish history of their town. Most of them knew that in the past there was Jewish
Quarter in Pernstein Lane/Pernstynska ulice because their parents or grandparents told them.
The same situation was with Jewish cemeteries. All the learners were able to locate both — the
so called Old Jewish Cemetery and the so called New Jewish Cemetery, which are situated
close to one another. The reason is that the cemeteries are situated on the outskirts of the

largest housing estates in the town — Zahradni ulice.

8.3.1 Sightseeing tour

Before the learners set off for sightseeing tour and playing the game, they were
divided into four groups of three. The work of each group was to prepare few sentences about
the places that were on the plan of the game and present the information to the rest of the

class.
Group 1 — Synagogue and Yeshiwah (Hebrew School)
Group 2 — Gutmann's Foundation House and Gutmann's family
Group 3 —Schreiber’s "Uralite” company
Group 4 — Old Jewish Cemetery and Old Jewish Town Hall

The aim of the sightseeing tour was to stimulate learners” imagination of Jewish life in
Lipnik and Be¢vou before the World War I1. The main target of learners” presentations was to
introduce new, interesting information that would lead to awareness that population of Jews
was present also in the place of the learners” residence in latter history, and what their lives

were like.
8.3.2 Lost Neighbours Project

In the Synagogue, exhibition Lost Neighbours is introduced. It is focused on
Schreibers” family, its life before, during and after the Holocaust. Focusing on the stories of
individuals or specific families, makes the history more immediate, interesting, and relevant

to the learners’ life.
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As the author did not find any living survivor of the Holocaust, that would bring their
own testimony to the classroom, this exhibition was a chance to show real people in the
photographs and learn more about them from the colorfully described life stories
supplemented with personal things exhibited. Learners had an opportunity to see religious
artifacts of the family, such as menorah, or tallit, and a suitcase labelled with David’s star that

belonged to a family member who was deported to Terezin ghetto, and later to Auschwitz.

Group presentations

For group presentations, the idea of the learners was to prepare single cards with
picture of the place or the building on one side and short its description on the other side.
(Appendix 4)

8.3.4 Group work — poster

After finishing the presentations, another group work took place. Making the poster of
simplified plan of important buildings and places that remind people of Jewish history of the
town, served to anchor the knowledge gained in previous activities. A basis of the plan

(Appendix 5) was prepared in the Art class.

8.3.5 Holocaust witness testimony

Before reading the chosen books that are introduced in chapter 5, learners were given
the opportunity of better understanding how events impacted the individual. As the author of
the research did not find any Holocaust survivor living within the community of Lipnik nad
Becvou, or nearby, listening to the testimony of Hana Sternlicht, a woman of Czech origin,
born in 1930, provided a strong alternative. By listening to the clips of recordings that met the
pedagogical objectives, learners got better insight to Hana's experience (Appendix 6). After
listening to the testimonies from life in Terezin ghetto, Auschwitz and Mauthausen, learners
discussed what the survivor was speaking about, what emotions did they notice, and how do

they feel after listening to the clips.
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Learners’ ideas:

I cannot imagine living like this. People were dying, and nobody knew for how long

they will survive.

| think that she felt helpless at the moment she could not stay with her mother in

Auschwitz, and she did not know if she will see her mom again.

It sounded depressive when she was talking about her march to Mauthausen camp.
When she thought that she could not make it.

It sounds horrible that they could not escape and had to do what the Nazis wanted

them to.
| think that the Jews were very brave.

I do not understand that there was nobody to help them.

8.3.5 Summary of the activities in a comprehensive learning approach

Learners became acquainted with historical facts about Jews in Lipnik and Be¢vou and
to personal stories as a unique link to the past. They explored their hometown from a new
perspective. Thanks to the sightseeing tour, and the search game included, they understand
that in latter past Jews were just ordinary citizens, neighbors, parents, or children who lived
more or less assimilated in almost every town and city throughout the Europe. Thereby, the
Jewish experience during the World War 1l and the Holocaust was placed in historical
context. Listening to the witness testimony provided an authentic representation of the
Holocaust, which helped deeper insight into the feelings of those who were personally

exposed to the Nazi’s atrocities.

Group presentations of the knowledge attained and creating a poster portraying
important buildings and places connected to the Jewish community living in Lipnik nad

Becvou, aimed to anchor learners” attainments as well.
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9 Teaching Holocaust literature

Because of the complex nature of teaching and learning about such a historical event
as the Holocaust is, teaching Holocaust literature without historical background and
explanation of key facts is not appropriate. The aim of the activities described in chapter 8
was to deepen learners” capability of the topic. Thereby, they were prepared to read chosen
texts, grasp them and work with them.

9.1 The Boy Who Followed His Father into Auschwitz

The first book introduced to the learners was The Boy Who Followed His Father into
Auschwitz by Jeremy Dronfield. A brief introduction of the book included the name of the
book and the author, and the year of its publication. Learners were called to give their

opinions on what they think the book is about. Responses sounded in quite same line:
It is about a father and his son, and they both went to Auschwitz.

Maybe father was deported to Auschwitz and his son wanted to go to the same

place...but I do not know how he made it.

First father went to Auschwitz, and after some time he met his son there.

After a short discussion, the opening activity took place. Learners were given copies

of the photograph of Kleinmann family and were asked to describe what they saw.

I can see a family of six members, father, mother and four children, two boys and two

girls.

Mom'’s name is Tini, and dad’s name is Gustav. Daughters are Herta and Edith, sons

are Kurt and Fritz.

The girls look quite old, maybe 18 or more. The youngest boy is, | think, seven or eight

years old.
The family looks quite happy, in their best dress.
I think this is a Jewish family.

This is a photo taken by some professional photographer, | think.
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It is taken in April 1938, that means that it was before the war.
I wonder which boy followed the father to the camp.

Learners were then provided with complementary information about the family —
about their age, job, or school attendance, and country and city they lived in. That the family
felt more Austrian than Jewish was emphasized. Special attention was paid to the year 1938,
where the story of the family in the book begins. A brief recollection of the events and the

atmosphere of the year 1938 in Germany including Austria and Sudetenland was induced.
Persecution of Jews — discrimination — Nuremberg Laws — Kristallnacht

Then the learners were assigned to read a copy of a chapter from the book, pages 19 -
21 (Appendix 7), and answer discussion questions in their Worksheet (Appendix 8).

1. How can you describe the atmosphere of the chapter at its beginning and at its
end?

2. How do you explain the shift in the atmosphere?

3. What changes in Austria are described there?

4. What was the response of the people to the changes?

5. Can you find some examples of antisemitism? If so, what are they?

Learners read the chapter individually, but they could consult their ideas and respond
to the questions in pairs. Despite the seriousness of the questions, learners demonstrated their
ability to express their opinions in a sophisticated way:

Question 1:

At the beginning it sounds like an ordinary day, and the girl is just going for some

walk or so. But at the end there is a feeling of danger everywhere.

The beginning is about Edith, what she likes, and that she considers herself an
Austrian more than a Jew. She is happy and walks somewhere. At the end it is not about her,

but about the atmosphere in the streets of Vienna, because of the antisemitic temper.
Question 2:
The shift is because of the violence against Jewish people.
Because Jews were forced to play "scrubbing games’, and that was degradation.

Because Jews were not safe in the streets anymore.
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Question 3.

The change was that Germans arrived in Austria and in Vienna.

Full German force, led by Adolf Hitler himself, made its entrance into the capital.
After the German troops came to Vienna, scarlet swastikas were everywhere.
Wealthy Jews were plundered, and suicides were reported daily.

Heil-Hitlering sounded in the streets.

There were endless columns of German limousines, motorcycles, and armored cars.
Question 4:

Most of Jews stayed indoors, some went out to watch.

A few brave Viennese threw stones at the German troops, but they were quickly
overwhelmed by loud cheering "Heil Hitler'.

Some people participated in disturbing and victimizing the Jews.

Question 5:

Jews were victimized. They had to be on their knees and scrub the pavement with the

brush using water from a bucket.

Jews were forced to 'scrubbing games’ that became an everyday part of life in Jewish

neighborhoods.

Assault division often added acid to the water in the bucket, so that it burned and

blistered the victims ™ hands.

Some Jews had to paint anti-Semitic slogans on Jewish-owned shops and businesses in

livid red and yellow.

Most of the learners found the excerpt that they had read interesting, some of them,
mainly girls, stated that it feels quite depressing to read about such inhuman behavior against
innocent people. Learners also expressed the notion that the story helped them in better
imagination of Jewish life in given period. They wondered how the story of Kleinmann family

would continue. Before reading another excerpt from the book, the author of the thesis
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apprised the class with the events that followed, and their impact on particular family

members.

In the next excerpt chosen for reading, readers were transferred to Auschwitz camp.
The excerpt starts with words: On the third day they received their tattoos. Learners were
familiar with the fact that concentration prisoners received tattoos, but they had thought that
this was the reality of every concentration camp. Their first task was to work in pairs and find
on the internet some information about the custom of tattooing the prisoners. Again, learners

were asked to cite the source of their findings.

Examples of the learners” findings:

| found on the Jewish virtual library that the Auschwitz concentration camp complex
was the only location in which prisoners were systematically tattooed during the Holocaust.

Website Holocaust Encyclopedia states that during the Holocaust, concentration camp
prisoners received tattoos only at one place. It was the Auschwitz concentration camp
complex which consisted of Auschwitz I — Main Camp, Auschwitz Il — Birkenau, and

Auschwitz 111 — Monowitz and the subcamps.

I did not know that tattooing the prisoners took place only in Auschwitz, this is a new

information for me.

Then the learners were given time to read the whole excerpt — pages 180 — 182
(Appendix 9), and think out, and write down responses for questions in Worksheets

(Appendix 10) which were to be discussed later in the classroom.

Discussion guestions for the excerpt:

1. What information about the prisoners was collected by the camp?

2. What was the Poles” attitude towards the newcomers in the camp, and how was it
manifested?

3. What was the difference between Auschwitz | and Auschwitz 11?7

4. What is expressed by the sentence about Gustav on page 181 "It was as if this part

of the world would not let him go’.

Learners were allowed to work in pairs, or they could move round the classroom and

consult their ideas with their classmates. Most of the learners acted in a cooperative way and
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grasped the chance to choose their partner for consulting their responses. On the other hand,
some of the learners worked on their own without communication to others, because their
work style is individualistic. Although both cooperative and individualistic work styles
occurred in the classroom at one moment, learners worked quietly, with respect to the needs
of their classmates. All the questions in the worksheet aimed to deepen learners” knowledge
of the Holocaust, especially life conditions in Nazi camps, victims” feelings while being
imprisoned, their struggle with everyday events, and their bravery.

Not surprisingly, learners” responses showed their ability to read and understand an
advanced text. They correctly stated that ‘prisoners’ place and date of birth were set down’,

as well as “their trade .

When the learners were not familiar with any word in the text, they were allowed to
find its translation on the internet. Surprises occurred sometimes. The author, for example, did
not expect that learners would not understand that Pole/Poles is the name of nationality
connected to Poland. But once one learner found the meaning of the word in Czech, it was
passed throughout the classroom until everyone knew. As to question 2, learners were
confused by unfriendly atmosphere among the prisoners. One of the learners expressed:

I thought that all the prisoners stuck together against their common enemy. In the
book, it says that Poles hated and despised the Austrian and German Jews, both as German
and both as Jews. There was no difference for Poles, Germans, Austrians, or Jews, from my

point of view. They all were imprisoned, and their lives were in danger.

Polish prisoners were stealing meals, or small pieces of meat from Jewish prisoners,

and any man who complained received a beating.

Question 3 was not discussed that much, because facts about Auschwitz were given

explicitly in the text.

Auschwitz | was the main camp. It had its own killing facility in block I1, called Death

Block. In its basement the first experiments with poison gas had been carried out.

In front of block 1l there was a ‘Black Wall’, where prisoners were shot.
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At the time, Fritz and Gustav were in the camp, Auschwitz 11 was built at the village of
Brzezinska, called Birkenau in German. Birkenau was vast. It was built to contain over a

hundred thousand people, and to murder them on an industrial scale.

I thought that Auschwitz camps were built by the Nazis. But now | know that buildings
of Auschwitz | were built by Austrian army before World War I. SS only added some blocks

and surrounded the place with an electrified fence.

No matter where the prisoners were, either in Auschwitz | or Auschwitz Il, treat of

death was everywhere.

By reading the excerpt, learners learnt that Gustav was not at the place of Auschwitz
for the first time. He was born Polish not far from Auschwitz. Then in 1915, there used to be a
hospital, and he stayed there when he was wounded in the war. That is why the sentence "this

part of the world would not let him go” was easy to explain:

He was born at that place, later his wounds were cured in a hospital at the same

place, and at that place again, he is waiting if he and his son survive or not.

The last excerpt from the book was assigned as homework. Learners were asked to
read pages 182 — 185 (Appendix 11), and in class discussion present their opinion on Fritz’s
act. The main goal of this task was to make the learners think about decisions in extreme life
conditions and their consequences. Most of the learners dealt with the task very well, only one

did not accomplish it.

I think that Fritz was very brave because he asked for work the most dreaded man in
the camp.

He risked his life, but he succeeded.

He was not sure about his act, but he tried, and in the end, he saved lives of many men

from gas chamber.

After evaluating learners” ideas, a complementary question was asked: Why did

Palitzsch say: Who ever heard of Jewish builder?

In their responses, learners reflected their knowledge about antisemitism, hatred,

prejudice, and stereotyping:
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Because he thought that Jews can only do their businesses and cannot work with their

hands.
Because he considered Jews only as an evil that had to be destroyed.

He did not know that Jews can be creative people. He was not interested in their lives.

After completing reading from the book, learners were asked for their comments on

the story:
I liked it, because it is a true story of one family, and | wonder how it continues.

I would like to know if Fritz and his father survive, and what happened to other

member of the family.

I liked the story, but sometimes it is depressing to read about violence, beating, or

dying.

I like to read books about World War 11, and | admire brave people. So, | would like to

read the whole book.

I do not like books about suffering. They are too sad for me.

Learners mostly showed curiosity in the sequel of the story, two of them asked about
the possibility of borrowing the book and reading the whole story at home. For some learners
the topic of the Holocaust occurred depressing when it came to a particular person or people,
and their destiny. This proved the hypothesis that individualized history and real stories cause

considerable response in learners.

9.2 The Boy in the Striped Pyjamas

The second book to be explored in the classroom was The Boy in the Striped Pyjamas
by John Boyne. The author of the thesis anticipated that learners knew the story, as the novel
was made into a movie of the same name, and the movie was significantly successful among
viewers. The authors assumption proved right. More than half of the learners stated that they
watched the movie in the past, and most of them could remember the plot. Especially girls
liked the story, because ‘it was so heartbreaking when the boys marched to the showers,
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because | knew that they will not survive’, as one of the girls said. Another girl liked that ‘a

German boy can make friends with a Jewish boy without any prejudice about his origin’.

Learners who had seen the movie were asked to describe in a few words the beginning

of the story for the rest of the class.

The main character is a nine-year-old boy Bruno who lives with his mum, dan and
sister Gretel in Berlin. The story begins when Bruno comes home and realizes that the family

IS going to move to another place, because his father got a new job.

His father got a job as a commandant at Auschwitz camp, so the family had to move to
a new house close to the camp. Bruno felt miserable about this change because he did not
want to lose his friends he had in Berlin. At their new home, he had only three years older
sister Gretel to play with.

After a brief familiarization of the class with the opening of Bruno’s story, learners
were assigned copies of the extract of the book to read pages 35 (line 13) — 38 (Appendix 12).
The key question for this extract was: How do Gretel and Bruno understand what they see

from the window?
All learners agreed that the children did not comprehend anything at all.

Gretel said that it must be some sort of rehearsal when she saw a group of children

doing what the soldiers wanted them to do, and then applauded them and laughed.

They saw hundreds of people staying in groups, marching, some with spades, some
with bandages on their heads. And they saw many huts, and some soldiers who looked like
they were shouting at the people. But neither Gretel nor Bruno realized that they saw a
concentration camp full of prisoners. They did not know that a place like this could exist.

I think that they did not know about bad places like this so they could not understand
what they saw.

Bruno was interested in the people’s outfit — striped pajamas and caps. He thought

about a possibility of making friends and playing with the children behind the fence.

Learners pointed out that Gretel and Bruno were too young to recognize on their own
the truth in what they saw, and that is why they lacked a clear sense of the events around

them. One of the learners noted ‘I think their parents should tell them the truth about where
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they were’, which caused a frenetic discussion about the reasons why parents do not talk

openly to their children.
Because they (parents) think that children are too young to grasp some information.
Maybe the parents wanted to protect them from bad news.
Maybe the parents did not know how to explain such a complex thing.

Some parents are silent instead of talking to their children when it comes to

depressing issues.
Maybe their father did not want to admit that he participates in such cruelty.
Parents sometimes lie because they love their children.
Parents should be truthful to their children because it builds trust.

When asked if they found some parents” stereotypical beliefs, learners agreed that the
most stereotypical sentence is "you are too young to understand/do/talk about etc.’. They also
pronounced that it is almost impossible to fight back, because there is another stereotype
which some parents use as a weapon, and that is: Adults/parents/older etc. are always right.
In the discussion, learners expressed an assumption that every society has its stereotypes.
Some of the stereotypes keep repeating, and after some time they are rooted in people’s
minds, and they seem to be the real truth. They noted that it is very hard to convince the

society that the view they hold is incorrect.

The next extract from the book described Bruno’s first meeting with Shmuel.
(Appendix 13), pages 106 — 115. Learners were assigned to read the extract as a homework,
and in their own words describe the situation of the two boys. In the discussion, they first
mentioned the difference between Bruno’s naivety and Shmuel’s more mature thinking which
they justified to be a result of divergent life conditions. They found confusing that Shmuel did
not tell Bruno about the camp, commandants, way of his life. Some learners questioned the
fact that a nine-year-old child is not aware of the current situation in his or her life. They also
noticed that neither Bruno nor Shmuel are curious about the fence that is between them, and

they do not talk about the purpose of the fence.

I like that Bruno is not afraid of the people behind the fence, and that he shows

empathy towards Shmuel who looks quite strange.
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Bruno repeats what he heard at home from his father, for example he says that

Germany is the greatest of all countries. But I think he does not know what he says.

It seems that the boys are not aware of the real purpose of the camp, or they do not

care. They only try to make friends because they both feel lonely.

Several learners also pointed out that according to their knowledge about prisoners’
life conditions in the extermination camp it would not be possible for a camp “inhabitant” to
stay for a long time at the fence talking to someone because the guards were watching all the

time.

At that moment, the group dynamics changed, and it began to be perspicuous that
Bruno, Shmuel and their attitude towards the circumstances divides the group into two teams
with contradictory points of view. Bruno’s advocates argued that ‘maybe he is a little bit
naive, but he is friendly, and he does not express any prejudice towards Shmuel’. And they

pushed their arguments ahead, almost to the end of the story.

Bruno is very sad, missing his friends in Berlin. He is fighting with his sister Gretel all
the time, and his parents do not care about his feelings. So, he is lucky to find a boy on the
other side of a wire fence, when exploring the neighborhood of his new house. Bruno is very
kind to Shmuel and brings him something to eat every day. At the end of the story, Bruno
dresses up to striped pyjamas and crawls under the fence, because he is Shmuel’s real friend

and he wants to help Shmuel to find his father. The boys stay together till the horrible end.

On the other hand, opponents of this theory, mainly boys with a realistic view, argued
that “if Bruno was able to crawl under the fence, why Shmuel did not do the same, and did not
leave the inhospitable place? * They supported their claims by the knowledge of historical

facts.

Every Nazi camp was guarded by soldiers, and their helpers. There were some
watchtowers, too. And the fence in camps was electrified, so that nobody could neither escape

nor get into the camp through it.

One team preferred historical accuracy to the plot itself, the other team focused on the
innocent friendship where was no place for hatred and social prejudice. In their opinions,
learners proved that there is no universal truth when it comes to judging art, whether it is a
painting, song, or a novel. For most people, it is often instinctive what they like and why they
like it.
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9. 3 Advocating the books

As the learners showed their ability to grasp context, analyze information and deduce
conclusions, they were asked by the author to think about the two books that they read the
excerpts from, and introduce their ideas on why the books are worth reading. They were

divided into two teams of 6 learners, and the teams had to answer the same two questions:

Why is the story of Fritz and Gustav (The Boy Who Followed His Father into
Auschwitz) worth reading?

Why is the story of Bruno and Shmuel (The Boy in Striped Pajamas) worth reading?

The main goal of this part of the research was to make the learners aware of the fact
that books and novels about the Holocaust can be compiled in various ways, and that they can
benefit the readers in various ways as well. During observation of the group work, it was
perceptible that it was not easy for some learners to express praise for the story that they did
not like, or they spoke against it in previous discussions. Groups were mixed — advocates of
Bruno shared the same group as Bruno’s opponents — to prevent one-sidedness of the opinions

in one group. Ability to negotiate was supported by the mixing as well.

Learners” evaluation and their ideas were based on reading the excerpts of the books,
and additional narrations of the plots. They considered all the information they had, including

historical facts, and both teams did a great job which resulted in short reviews.

Group 1 valued the fact that The Boy Who Followed His Father into Auschwitz is
based on a true story, thorough research, and archival documents. They considered the book
readable, and informative. "We can learn a lot about life of Jews before, during and after the
War. It can help to in our learning about the Holocaust’. They stated that the story of Bruno
and Shmuel is attractive as well. According to Group 1, it does not explain the event of the
Holocaust, but it is present in the background of the story. Despite the story being apparently
unreal, it is touching. In their point of view, the book can be recommended to younger
audience as an introduction to the topic of the Holocaust without prior knowledge of historical

background.

Group 2 stated almost the same about Dronfield’s book as Group 1. They liked the fact
that there is a picture of the family on the first page, so it is easy for the reader to grasp the
story. ‘When you read the story, you can clearly see the faces of real people’. They voiced

beliefs that the book can help in understanding cruel life conditions of Jews before and during
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the Holocaust. As to the second book by John Boyne, Group 2 valued its message that
friendship can be made or should be made without prejudice and hatred. They also revealed
some warning: "The story does not say much about the events of the Holocaust, but it shows

that naivety and ignorance can lead to bad decisions .

9.4 Summary of teaching Holocaust literature

In this phase of the research, literature was brought into the classroom. The first was
The Boy Who Followed His Father into Auschwitz, a true story of Kleinmann family by
Jeremy Dronfield, followed by a novel The Boy in the Striped Pyjamas by John Boyne. By
reading excerpts of the books and in subsequent discussions, the learners were encouraged to
critically analyze different interpretations of the Holocaust. It was proved, that critical
thinking about historical narratives is based on the knowledge of historical facts, and its

context.
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10 Evaluation Questionnaire

In order to determine the most powerful activity leading to improve the learners’
knowledge of the Holocaust, learners were provided with a questionnaire with one multiple
choice question. Besides answering the question, learners were challenged to write down
comments on the activities that took place, usefulness of learning the topic, what they liked,

and found interesting, or what they lacked. Commenting was an optional choice.

Learners were asked to answer an evaluation question by choosing one of the given
options. The aim was to determine the activity that, from the point of the learners’ view,

deepened their knowledge of the Holocaust the most.

Question:

From your study of the Holocaust, what did you find the most informative?

Options:

1. Lessons on the historical context, antisemitism, raise and development of Nazism,
World War II.

Sightseeing tour and making the poster.

Listening to the Holocaust witness testimony.

Reading excerpts from the book The Boy in the Striped Pyjamas.

o B~ w N

Reading excerpts from the book The Boy Who Followed His Father into

Auschwitz.

10.1 Results of the questionnaire

The activity designated by the learners as the most informative one was Listening to
the Holocaust witness testimony. The choice was labelled by four of twelve learners (33,3 %).
Three respondents (25 %) indicated that reading the excerpts from the non-fiction book by
Jeremy Dronfield was the most powerful activity that increased their understanding of the
topic. Sightseeing tour with additional creative activity as well as History lessons were
classified as the most informative by the same number of learners — both activities were
labelled by two respondents (16,6 %). Reading the excerpts of the fiction by John Boyne took
the last place, labelled by only one respondent (8,3 %). Graphic representation of the results

is introduced in Appendix 14.
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Ten respondents took advantage of the opportunity to comment on the activities, and
articulate benefits of the study. Most of them indicated that activities used in the study helped
them to explore how and why the Holocaust happened, and to develop their knowledge of the
historical context. They also praised the opportunity of listening to the eyewitness of the
Holocaust which stimulated their interest in the topic. More than half of the respondents

expressed improvement the ability in distinguishing misinformation about the Holocaust.

Enthusiastic readers indicated reading activities as the most beneficial for them. As
one of them expressed “through reading a story, it is easy for me to visualize the events and

empathize with the characters”.

On the other hand, a small number of respondents refused reading activities as
"boring, and time consuming’. And some respondents regretted that there is no Holocaust

survivor to talk to in the community of their town.
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11 Summary of the practical part

In the practical part, the key terms "Holocaust” and "antiSemitism’ were defined in
order to fully understand the content of the study. Background on the history of antisemitism
was provided, which helped the learners understand the role that hatred played in allowing the
Holocaust to occur. The emphasis on the historical context aimed to improve comprehension

of the events, and their consequences.

The practical part also focused on individualizing the history. Statistics was translated
into personal stories by listening to the witness testimony and reading a story of the Holocaust
survivors. Reading activities contained fictional and non-fictional works and aimed to
encourage learners” critical thinking. Sightseeing tour with the focus on Jews and their life in
Lipnik nad Be¢vou showed the learners that the Holocaust is not only a concept from history

books, but was present in their town as well.
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Conclusion

The aim of this thesis was to answer the question if the young reader is capable of
understanding the topic of the Holocaust and verify the hypothesis that the story based on real
facts will lead to a more considerable response of the learners than the fictional one. The
targeted group of the study involved learners of 9" grade studying English at private lower
secondary school Zakladni Skola a Matefska Skola Slunic¢ko s.r.o in Lipnik and Becvou.
During the research, age-appropriate materials were used, and the author of the thesis was
always mindful of the emotional needs of the learners. Learners were supported in sharing

their ideas and opinions in a supportive learning environment.

In the theoretical part, the definition of the term Holocaust and its interpretation were
analysed. The rise of Nazis, their worldview, racial ideology, and political practice were
discussed, as well as the development of the Holocaust in the context of the World War II.
Furthermore, the roots of antisemitism, its forms, shapes, and manifestations from the Middle
Ages till the present were explained. Fundamental information on the topic of the Holocaust
literature was provided. Holocaust literature was analysed from the aspect of genre, and the
analysis also referred to the texts written from the perspective of “the second-generation” and
“the third-generation” Holocaust authors. Then a notable section of the theoretical part dealt
with two books related to the topic of the Holocaust. The first one was a novel by John Boyne
The Boy in the Striped Pyjamas, the second one was a historical non-fiction book The Boy
Who Followed His Father into Auschwitz by Jeremy Dronfield. The authors of the books were
introduced, and contents of both books were outlined. Perception of the books, their historical
accuracy, and appropriateness of use in educational process were not omitted. Additionally,
the theoretical part offered description of research methods, strategy, methods of collecting

data, and their analysis and interpretation.

The first research question of the practical part was if the young reader is capable of
understanding the topic of the Holocaust. The research was conducted with a group of
learners who had been taught the topic of the Holocaust and World War Il only one month
before the research started. In the opening lesson it was determined that they were familiar
with the topic to that extent that they could identify basic facts about the events. However,
they were not familiar with underlying ideologies of Nazi regime, roots and development of
antisemitism, and other core contexts. It was necessary to introduce and explain the

complexity of the targeted topic. For this reason, a comprehensive learning approach was
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chosen and conducted. All the activities that took place within this approach aimed to
introduce new information by active learning. Learners gained new knowledge by watching
educational videos or searching information on the internet. Studying antisemitism in the
context of Nazi ideology illuminated manifestations of prejudice and racism. By exploring
their hometown from the perspective of the Jewish history, learners found out that historical
events are not only vague data from textbooks. By listening to the testimony of a Holocaust
witness, history got a particular human face, and learners focused their thoughts on the
relationship between history and memory. Every activity was accompanied with discussions,
group work, or creative tasks which aimed to anchor acquired knowledge, provoke critical
thinking, create new insights into the topic, and acknowledge that our understanding of the

past has meaning for us in the present.

Knowledge acquired in the first phase of the research served as a solid basis for
exploring Holocaust literature. With awareness that majority of the texts on the Holocaust are
about survival or death, books were thoroughly chosen by the author of the thesis. One of the
reasons for the author’s choice was that main characters of both books are boys at age close to
the age of the learners. This aspect was supposed to attract young readers, because they could
identify with the characters and their thinking. At this phase of the research, the author’s
hypothesis that the story based on real facts will lead to more considerable response of the
learners than the fictional one was going to be verified. Learners were given excerpts from the
books, and then discussions on the content of the excerpts took place. Feelings and emotions
that accompanied the reading were discussed as well. Learners demonstrated their critical
thinking by judging the texts from the point of view of their historical and factual accuracy.
Learners perceived the difference between the narrative in accordance with a real story and
the one invented by the writer. Based on their knowledge of historical facts of the Holocaust,
they were able to mark some occurrences in the texts as unlikely and uphold their claims. It
was proved that providing background context was essential to learners” comprehension of
the narratives which was demonstrated by their capability of distinguishing realistic historical

facts from incorrect information.

The author’s hypothesis that the story based on real facts will lead to more
considerable response of the learners than the fictional one was notably verified within the
task called Advocating the books. The majority of the learners expressed that a true story is
more attractive for them, but at the same time they valued a moral message of the fictional

narrative.
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The research closed with an evaluation questionnaire. Learners” responses provided
valuable information about the most informative activity of their Holocaust study. Listening
to the Holocaust witness testimony, and reading non-fiction were indicated most often.
Additional comments on the activities that took place, and usefulness of learning the topic

provided important feedback for the author of the thesis.

To conclude, this research proved young learners’ ability to understand the
development of the Holocaust and antisemitism in the context of Nazi regime and World War
I1. Moreover, the hypothesis that the story based on real facts will lead to more considerable
response of the learners than the fictional one was verified. Based on the results, the author
considers the set goals to be met and the research questions to be answered. Although the
results provided valuable data, it should be noted that their validity is applicable to the
specific sample size of the participants. The author would recommend considering this
research as a pilot study, that would need to be carried out on a broader number of learners to
obtain more significant results. Additionally, the results were also affected by the personality
and experience of the author as other teachers would use different learning materials and

provide different approach which would influence the research outcomes.

To sum up, teaching about the Holocaust is a challenging task, but it provides an
opportunity to develop learners” historical consciousness, inspire critical thinking, and

contribute to their personal growth.
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Appendix 1: Worksheet Prejudice and Stereotypes

Complete the sentences with an appropriate word/words:

L AL EBACNEIS AT oo e e e e aa e

2. Fat PeOPIC QI .. .vetitt i

3. BlONAES AT ..ottt

R 1o ) (-

5. Old PEOPIE Are. ...t
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Appendix 2: Antisemitism Timeline Worksheet

ANTISEMITISM
Beginning of Christianity and . .
Middle Ages Twentieth Century Twenty-First Century
Examples: Examples: Examples:
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8. ULICE STARA

Doleva ted vede cesta,

do ,Staré" ulice tohoto mésta.

Jdi po pravém chodniku.

Jedna ze zidovskych ulicek,

kde zila spousta lidicek.

LV Zidech* se ji tikalo,

az 17 lidi v domé byvalo.

Vpravo prvni dim se ligi,

jeho piivodni napis necht tvé ruce pisi.

El14 ¢é9

EEEEEE

9. STARY ZIDOVSKY HRBITOV

Tam, na konci ulice, ,stopku* klidné vidis stat.
Pospichej k ni velice, vlevo se pak musis dat.
Kruhovy objezd mél by ti byt v dohledu,

hned pied nim viak napravo tvoje kroky povedu.
Dalsi dilezity bod, kde pak nalevo se das,

je do ulice ,Sladka* vchod, jejz stieZi betonova straz.
Snad mas trochu elanu, soustied se ted na branu.
U prvni jen sklop sviij zrak, tu zamknuli, je to tak.
Tvoje kroky travou Susti, na hibitov t& druhé pusti.
Sedm lipenskych rabint zde lezi, v zimé na né tige
snézi. Hibitov zazil i z1é doby, stal se obéti nacistické
zloby. Ted je snaha o obnovu, hroby vracime sem
znovu. Jenom jeité odpovéz mi prosté,

ktery druh stromu tady nejvic roste?

Indicie

Indicie

Appendix 3: Game plan Lipnik Zidovsky

Posledni kol pro tebe dnes mam,

potom odménu ti jisté dam.

Najdi na hibitové tabulku, opis posledni slovo na konci
druhého Fadku, pak prvni na tfetim na oplatku.

Ta dvé slova vyzaduji prvni pad,

jen ten do tabulky musis dat.

Indicie

50 L )

Gratuluji k dokonéeni, nad tebe lepsiho neni!
V infocentru éeka poklad, hlavné neztrat tento doklad.
TAJENKA:
V Lipniku nad Becvou... |
1 2 3 4

%

19

7 8 9 3 10 8 11

LLITTTT]

12

i

13 10 14 15 9 16 10 8 13 17 14 18 11

[ [T

Hledacku vytvorilo a spravuje
Turistické informaéni centrum Lipnik nad Beévou
Mapu a obréazky nakreslila: Martina Tomkova
Hledacka vznikla za finanéni podpory Olomouckého kraje

WWW.questing.cz
Questing vyvinula nestétni neziskovi
organizace VitalCommunities ve
Vermontu, USA, v roce 1995
a je vlastnikem pFislugné obchodni
znamky.
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PO STOPACH
LIPENSKYCH

Uvod
Obtiznost hledacky: snadna
Délka hledacky (délka, ¢as): asi 2,5 km, 1-1,5 hodiny
Kdy je vhodné hledacku prochdzet: hledacka fi i
od 1. bfezna do 31. fijna, v oteviraci dobé starého
zidovského hibitova od 8.00 do 18.00 hodin denné,
poklad mizete vyzvednout v provozni dobé
TIC Lipnik nad Beévou, nejlépe ovérit
na tel.: 581 773 763, http://info.mesto-lipnik.cz/
Vybaveni na cestu: papir, tuzka, hodi se dobré bryle
nebo dalekohled :-)
Zacatek hledacky: TIC Lipnik nad Beévou,
nameésti T.G.M. 13, 751 31 Lipnik nad Beévou
(GPS: 49°31'34.251"N, 17°35'10.986"E)

Pro nalezeni pokladu je nutné projit viechny zastévky
a vylustit tajenku — pozorné sleduj text!
Vzdy si precti cely odstavec, nez za¢nes lustit.
Hledana slova piepis do tajenky ve spravném poradi.



Tohle lejstro starobyleé,
neéti jen tak ledabyle.
Mozek zapni na plné obratky,
s tajenkou vriatis se pak zpatky.
inf ra naseh ¢ina tva cesta
po pamatkach zidovskych tohoto mésta.
A co na trase té éeka? Neboj, nic té nevyleka.
Zatim je ti jeSté hej, po stopach
zidovskych obyvatel se ted dej!

1. MEMENTO

Z infocentra vyjdi ladné,
doleva pak zabo¢ snadné.
Chvili kracej primo vpied,
u hradeb jdi vpravo hned.
K plastice kované s noblesou,
té tvé nohy donesou.
Memento na rohu nam pfipomina,
7e Zidé byli transportovani
do Terezina.

Oznaéeni jednoho

z transporti zde hledej,
odradit se ni¢im nede;j!
Vsechna éisla secist zkus,
#4dné minus, jenom plus!

Indicie L:]

2. SYNAGOGA _

(byvala, dnes kostel CCSH)
Pernstynskou ulici ted chvilku kradej,

ale hned vlevo své kroky stacej.

Sebéhni par schodi ¢&ile, bys dosahl svého cile.
Sy byla, jakoby tu ycky byla.

V Cesku stardi najdes stézi, jednu piece — v Praze lezi.
Ale zpatky k lipenské, co je pro ni typické?

Uvnitf viechny pozoruje, klenba co ti uéaruje.

Pristi vétu uréité doplnis mi hrave,

synagoga lipenska je nejstarsi

20

6

3. NADACNI DUM
Nyni po schodech jdi zpét,
potom vlevo dej se hned.
Pres cestu ted vidét smis,
nadaéni dim, pristup bliz.
Tohle nadaéni staveni,
kazdy jisté oceni.
Vlastnili ho brat¥i mili,

z podnikéani s uhlim zili.
Je zde deska kamenna,
piina#i ti dalsi test,
soustred se jen na jméno,
to opis. To vie jest.

Indicie

O O = I 1
13 s

4. DUM

JAKOBA GROAKA
DAl ulici Pernstynskou

ted musis jiti,

dam ¢. 642 mél by tam byti.
Jakoba Groaka dim slouzil
hlavné studentium.

V patie tohoto staveni,
nachiézeli se Zidé uéeni.
Talmud tady studovali,

pak zde skolu zbudovali.

AR ok . )

vy
pak funkci rabina.

A mame tu ukol znova,
opis z tabulky na domé dvé slova.
K tomu okna spoéitej,

az vkoly splnis, dale pospichej.

Indicie

O O

E é15
E a1z E é17

éislo napis slovy
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5. BYVALA ZIDOVSKA RADNICE

Zas ulici kradej dale, napravo se divej stale.

Az ¢islo 671 uvidis, ,Zastavit, stat!“, naridis.
Byvala radnice zidovska, to je budova mistrovska.
Rikali ji také obecni diim,

slouzila i jako sidlo rabintim.

Zidé také vodu pili, koupali se, &iSe myli.

Pumpu najdes snad, nazev jeji budes znat?

éd

6. JURALITKA

Pernstynskou se opét dej, posledni plot vyhlede;j.
Nalevo ted stale hled, juralitku spatiis hned.

Pred sebou ted vidis stary zavod, na vyrobu prymkia
mival navod. Vlastnili jej opét brat¥i, Zerkowitzové —
fakt mach#i. Schreiber potom misto prymku,
vybudoval ,juralitku“.

V horni ¥adé okna vidis,

viechny malé tabulky seéti, ¢i se stydis?

Vysledek pak bez vahani, slovy zapis do patrani.

13
Indicie

616 > &2
7. ZVONICE

K rozcestniku parkem kracej,

za Sipkami ,, TIC** své kroky stacej.
(*TIC * turistické informacni centrum)
Budes se divit velice,

pred tebou neni véz, ale zvonice.
Vsechny lidi k sobé tahne.

Co je laka nejvice?

Ze si na zvon kazdy sahne.

Jak se nazyva éast zvonu,

ktera zpusobi zvuk hromu?

V lidském téle taky bije,

diky nému ¢&lovék Zije.

Indicie
&7 @10



Appendix 4: Example of group presentations
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Appendix 5: Sightseeing tour — Group Project Work
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Appendix 6: Listening to the Holocaust witness testimony

The Memory of the Nartion https://www.pametnaroda.cz/en/sternlicht-hana-1930

Hana Sternlicht’s testimony of her life during the World War II and the Holocaust:
(in Czech language)

Prace v terezinském ghettu (Working in the Terezin ghetto)

Piesun do Mauthausenu (Journey to Mauthausen)

Mauthausen (Mauthausen)

Ptijezd do Osvétimi (Arriving in Auschwitz)

Barak v Osvétimi (The house in Auschwitz)
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Appendix 7: Reading The Boy Who Followed His Father into Auschwitz,

part Vienna/"When Jewish Blood Drips from the Knife...", pages 19-21

endless: fleets of gleaming limousines, motorcycles, armoure
cars, thousands of field-grey uniforms, helmets and trampi
jackboots. The scarlet swastika flags were everywhere — hel

aloft

frorn the cars. Behind the scenes, Heinrich Himmler had flown
in a-nd begun the process of taking over the police.” The plua-
dering of wealthy Jews went on, and suicides were reported.

daily.

Edith walked briskly. Some kind of disturbance was going on
at the corner of the Schiffamtsgasse and Leopoldsgasse, where
alarge crowd had gathered near the police station.? Edith could
hear laughter and cheering. She went to cross the road, but
gc;\(vcd her Is:i(ep,h noticing a familiar face in the press — Vickerl

er, an old schoolfri . Hi. i

ey onc”uend His bright, eager eyes met hers.

Faces turned towards her, she heard the word Jewess, and
hands.gripped her arms, propelling her towards the ctowd‘. She
saw Vickerl’s brown shirt, the swastika armband. Then she was
Fhro?gix the press of bodies and in the midst of a ring of leer-
ing, jeering faces. Half a dozen men and women were on their

hands

pavement — all Jews, all well dressed. One bewildered woman
f:lutched her hat and gloves in one hand and a scrubbing brush
in the other, her immaculate coat trailing on the wet stones.
‘On your knees.” A brush was putin Edith’s hand and she was
pushed to the ground. Vickerl pointed at the Austrian crosses
'and Say Yes! slogans. ‘Get rid of your filthy propaganda, Jewess.”
The spectators crowed as she began to scrub. There were faces
she recognized in the crowd — neighbours, acquaintances,
smartly dressed businessmen, prim wives, rough working men’
_and ‘women, all part of the fabric of Edith’s world, transformed
into a gloating mob. She scrubbed, but the paint wouldn’t come:
off. “Work suitable for Jews, eh?’ somebody called out and there
was more laughter. One of the stormtroopers picked up a man’s

VIENNA

was a political climate that produced actual weather. Gusta
picked up one of the leaflets. It was briefer and simpler th:
yesterday’s message. At the head was the Nazi cagle, and
declaration:

National Socialist Germany greets her National Socialist
Austria and the new National Socialist government.
Joined in a faithful, unbreakable bond!

Heil Hitler!'"®

The storm of engines was deafening. Not only the bombers
but over a hundred transport planes flew over; while the bomb-
ers banked and circled, the others headed southeast. Nobody
knew it yct, but these were troop-carrying aircraft, heading for
Aspern Aerodrome just outside the city — the first German
spearhead into the Austrian capital. Gustav dropped the slip of
paper as if it were toxic and went back indoors.

Breakfast was bleak that morning. From this day forward a
spectre would haunt every move, word and thought of every
Jewish person. They all knew whar had happened in Germany
in the past five years. What they didn’t yet know was that in
Austria there would be no gradual onset; they would experi-
ence five years” worth of terror in one frantic torrent.

The Wehrmacht was coming, the SS and Gestapo were
coming, and there were rumours that the Fithrer himself had
reached linz and would soon be in Vienna. The city’s Nazis
were mad with excitement and triumph. The majority of the
populace, wanting only stability and safety, began to sway with
the times. Jewish stores in Leopoldstadt were systematically
plundered by squads of SA stormtroopers, while the homes of
wealthier Jews began to be raided and robbed. Envy and hatred
against Jews in business, in skilled trades and in the legal and
medical professions had built to a head during the economic
depression, and the boil was about to be violently lanced.

18

‘WIEN JEWISH BLOOD DRIPS FROM THE KNIFE . . A
‘I'here was a myth that it wasn’t in the nature of the Viennese
4 conduct politics through street-fighting and rioting — “The
Jenl Viennese,” they said in dismay as the Nazis filled the streets
Wwith noise and fury, ‘discusses his differences over a café table
wnel goes like a civilized being to the polls.”* But in due course
he real Viennese® would go like a civilized being to his doom.
I'he savages ruled this country now.
Yet Gustav Kleinmann, a hopeful man by nature, believed
that his family might be safe — they were, after all, Austrians
more than Jews. The Nazis would surely only persecute the

" ilevout, the opealy Hebraic, the Orthodox . . . wouldn't they?

na

lidith Klcinmann kept her head high as she walked. Like her
father she considered hersclf an Austrian more than a Jew. She
thought little of such things — she was eighteen years old; by
day she was learning millinery and had ambitions to be a l?at
designer; in her free hours she had a good time, went out with
hoys and loved music and dancing. Edith was, above all else, a
yu(x ng woman, with the drives and desires of youth. The boys
she went out with were rarely Jewish. This made Gustav uneasy;
being Austrian was a fine thing, but he felt that one should still
cleave to one’s people. If there was a contradiction there, Gus-
tav didn’t recognize it.

A few days had passed since the arrival of the Germans.
They had marched in on the Sunday, the day the abandoned
plebiscite would have taken place. Most Jews had stayed
indoors, but Edith’s brother Fritz, typically daring, had ven-
rured out to watch. Ar first, he reported, a few brave Viennese
threw stones at the German troops, but they were quickly
overwhelmed by the cheering, Heil-Hitlering multitude. When
the full German force made its triumphal entrance into the
capital, led by Adolf Hitler himself, the columns seemed

29

VIENNA

by the soldiers, hanging from the buildings, flutteri

and knees with brushes and buckets, scrubbing the

20
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'WHEN JEWISH BLOOD DRIPS FROM THE KNIFE . . .

bucket and emptied it over him, soaking his camel-hair coat.
I'he crowd cheered.

After an hour or so, the victims were given receipts for their
‘work’ and permitted to go. Edith walked home, stockings
torn, clothes soiled, struggling to contain herself, brimming
wver with shame and degradation.

In the coming weeks these ‘scrubbing games’ became an
wveryday part of life in Jewish neighbourhoods. The patriotic
wogans proved impossible to shift, and often the SA added
weid to the water so that it burned and blistered the victims”
hands.” Fortunately for Edith she wasn’t taken again, but her
Iifteen-year-old sister, Herta, was among a group forced to scrub
the Austrian crosses from the clock pillar in the marketplace.
Oither Jews were forced to paint anti-Semitic slogans on Jewish-
wned shops and businesses in livid red and yellow.

The suddenness with which genteel Vienna had turned was
bnnlhtaking — like tearing the soft, comfortable fabric of a
familiar couch to reveal sharp springs and nails beneath. Gustav
was wrong; the Kleinmanns were not safe. Nobody was safe.

nnawn

T'hey all dressed in their best outfits before leaving the
apartment — Gustav wore his Sunday suit; Fritz in schoolboy
knickerbocker trousers; Edith, Herta and Tini in their smartest
dresses; little Kurt in a sailor suit. In Hans Gemperle’s photog-
mphy studio they gazed into the camera’s lens as if looking to
their own futures. Edith smiled uncomfortably, resting a hand
on her mother’s shoulder. Kurt looked contented — at eight he
understood little of what the changes in his world might
mean — and Fritz displayed the nonchalant ease of a cocky
teenager, while Herta —just turning sixteen and a young woman
already — was radiant. As Herr Gemperle (who was not a Jew
and would thrive in the coming years) clicked his shutter, he

21



Appendix 8: Worksheet — reading The Boy Who Followed His Father into
Auschwitz, part Vienna/"When Jewish Blood Drips from the Knife...", pages
19-21

1. How can you describe the atmosphere of the chapter at its beginning and at its

end?

2. How do you explain the shift in the atmosphere?

3. What changes in Austria are described there?

4. What was the response of the people to the changes?

5. Can you find some examples of antisemitism? If so, what are they?
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Appendix 9: Reading The Boy Who Followed His Father into Auschwitz,
part: Auschwitz/A Town Called Oswiecim, pages 180-182

AUSCHWITZ

XIX

On the third day they received their tattoos. This practice was
unique to Auschwitz, introduced the previous autumn. Th
queued at the registration office; each man rolled up his lef
sleeve, and the tattoo was laid on his arm with a needle.
Gustav’s forearm still bore the scar of his bullet wound
January 1915. The number 68523 was pricked into his sk
beside it in blue ink.* He was entered as Schutz Jude —Je
‘protective custody’— his place and date of birth were set down,
and his trade.” Having volunteered for the transport, Fritz was -
near the end of the list, and received the number 68629. His
trade was written down as builder’s mate. ;
Then they went back to their block. Days passed, but the
Buchenwalders weren't assigned to any labour detail, and were
left more or less alone, except for regular camp rituals.
There was no square, and roll call took place in the street
outside the block. Food was doled out by the Polish room
orderlies and the block senior — the blackowi as the Poles called
him. The Poles hated and despised the Austrian and German
Jews — both as Germans and as Jews — and made it plain that
they stood no chance of surviving long in Auschwitz; theyd
been sent here only to be killed. At mealtimes the Jews were
made to queue up, and when a man’s turn came, he was given
a bowl and spoon by the blockowi and shoved forward. An
orderly doled out a splat of thin stew from a bucket, while a
young Pole stood by with a spoon, quickly scooping out any
pieces of meat he spotted in the bowl. Even the most phleg-
matic among the Buchenwalders were aggravated by this ritual,
but any man who complained received a beating.
Gustav, who was officially regarded as Polish by birth and
spoke the language, was a little better treated than others. Dur-
ing those first few days he became acquainted with some of the

180

83

A TOWN CALLED O$WIECIM

older Poles, and they told him about the ways of Auschwitz,
confirming what Gustav had heard about the terrible, fatal
purpose of this place.

The enclosure was much smaller than Buchenwald, with only
three rows of seven blocks. This, he learned, was the main camp,
Auschwitz 1.2 A couple of kilometres away, on the far side of the
railway, a second camp, Auschwitz IT, had been built at the village
of Brzezinska, which the Germans called Birkenau — ‘the Birch
Woods® (the SS liked picturesque names for their places of
suffering).*! Birkenau was vast, built to contain over a hundred
thousand people and equipped to murder them on an industrial
scale. Auschwitz I had its own killing facility: the infamous
block 11 — the Death Block — in whose basement the first experi-
ments with poison gas had been carried out. Most notoriously,
the enclosed yard outside block 11 was the location of the ‘Black
Wall’ against which condemned prisoners were shot.** Whether
the Buchenwalders would be sent to Birkenau or die here was yet
to be discovered.

By daylight, the familiarity of the surroundings became
clearer to Gustav — specifically the well-made brick build-
ings. Auschwitz I had not been built by the SS; rather it had
been converted from an old military barracks built by the Aus-
trian army before the First World War. The Polish army had
used it after 1918, and now the SS had turned it into a concen-
tration camp. Theyd put up additional barrack blocks and
surrounded it with an electrified fence, but it was still recogniz-
ably the same place. It was here that the wounded Corporal
Gustav Kleinmann had been in hospital in 1915, in this very
spot by the Sola, the river that flowed from the lake by the vil-
lage where held been born. When hed last seen it, it had been
under snow and filled with Austrian soldiers, and he'd been a
wounded hero. Treated for a bullet wound which now had a
prisoner tattoo beside it.

It was as if this part of the world would not let him go;
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having birthed him, raised him and nearly killed him once, 4
was determined to drag him back. &

=

On the ninth day after the Buchenwalders’ arrival in A
witz, there was a demonstration of the camp’s infa
character. Two hundred and eighty Polish prisoners were
to the Death Block for execution; realizing what was inten
for them, some of them fought back. They were unarmed
weak, and the SS quickly butchered the resisters and led th
rest to the Black Wall. One of the doomed men passed a
for his family to a member of the Sonderkommando, but
discovered by the SS and destroyed.”

‘Many scary things here,’ Gustav wrote. ‘It takes good
to withstand it

There were some whose nerves were beginning to fail them
one was Fritz. A sense of dread, exacerbated by the li
which they were being held, had been growing in him.
become so accustomed to his daily work as a builder, and
fact that he owed his survival to his position in the const:
detail, that being unemployed played on his nerves. He felt
sooner rather than later he would be selected as a useless
and sent to the Black Wall or the gas chambers, as would
all. Misgiving turned to anxiety and dread. He became
vinced that the only way to save his life was to identify himst
to someone with authority and ask to be assigned work.

He confessed his thoughts to his father and his close
They argued strenuously against this rash idea, reminding
of the fundamental rule of survival that you never drew atten
tion to yourself in the slightest way. But Fritz was young an
headstrong, and had convinced himself that he was doomed.
he did not. 4

The first person he approached was the SS Blo

&
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With the courage of desperation, Fritz identified himself. ‘Tm
u skilled builder, he said. ‘T would like to be assigned work.
The man stared at him in disbelief, glanced at the star on his
uniform, and scoffed. ‘Who ever heard of a Jewish builder?”
Fritz swore it was true, and the Blockfithrer — unusually easy-
poing for an SS guard — took him to the Rapportfiihrer, the
genial-seeming Sergeant Gerhard Palitzsch.

Palitzsch was one of the few SS men who lived up to the
Aryan ideal of athletic, chiselled handsomeness, and was pleas-
ant and serene in his manner. This was a dangerous illusion.
Palitzsch’s record as a murderer was second to none. The num-
ber of prisoners Palitzsch had personally shot at the Black Wall
was beyond counting; his preferred weapon was an infantry rifle,
and he would shoot his victims in the back of the neck with an
insouciance that impressed his fellow SS men. Auschwitz’s com-
mandant, Rudolf Hoss, often watched Palitzsch’s executions,
and ‘never noticed the slightest stitring of an emotion in him’; he
killed ‘nonchalantly, with an even temper and a straight face, and
without any haste’* If any delay occurred, he would put down
his rifle and whistle cheerfully to himself or chat with his com-
rades until it was time to resume. He was proud of his work, and
felt not the slightest brush of conscience. The prisoners consid-
ered him ‘the biggest bastard in Auschwitz’.®

And this was the man to whom Fritz had chosen to make him-
self conspicuous. Palitzsch’s reaction was the same as the
Blockfiihrer’s — he had never heard of a Jewish builder. But he
was intrigued. ‘T will put it to the test,’ he said, adding: ‘If youre
trying to fool me, you'll be shot at once.” He ordered the Block-

fiihrer to take the prisoner away and make him build something,

Fritz was escorted to a nearby construction site. The be-
mused kapo provided materials and, thinking he'd fox this
uppity Jew, instructed Fritz to try to make a pier — the upright
section between two windows — an impossible task for anyone
not properly skilled in bricklaying.
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Appendix 10: Worksheet — reading The Boy Who Followed His Father into
Auschwitz, part: Auschwitz/A Town Called Oswiecim, pages 180-182:

Read the selected chapter and write down your ideas:

1. What information about the prisoners was collected by the camp?

2. What was the attitude of Poles towards the newcomers in the camp? How did this

attitude manifest itself?

3. What was the difference between Auschwitz | and Auschwitz I1?

4. What is expressed by the sentence about Gustav on page 181 "It was as if this part

of the world would not let him go™?
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having birthed him, raised him and nearly killed him once, i
was determined to drag him back.

n

On the ninth day after the Buchenwalders’ arrival in Aus
witz, there was a demonstration of the camp’s infamo
character. Two hundred and eighty Polish prisoners were tak
to the Death Block for execution; realizing what was inte;
for them, some of them fought back. They were unarmed a
weak, and the SS quickly butchered the resisters and led tl
rest to the Black Wall. One of the doomed men passed a note
for his family to a member of the Sonderkommando, but it
discovered by the SS and destroyed.”

‘Many scary things here,’ Gustav wrote. ‘It takes good
to withstand it.”

There were some whose nerves were beginning to fail
one was Fritz. A sense of dread, exacerbated by the limbo in
which they were being held, had been growing in him. E
become so accustomed to his daily work as a builder, and to !
fact that he owed his survival to his position in the constructi
detail, that being unemployed played on his nerves. He felt th
sooner rather than later he would be selected as a useless
and sent to the Black Wall or the gas chambers, as would th
all. Misgiving turned to anxiety and dread. He became co
vinced that the only way to save his life was to identify hin
to someone with authority and ask to be assigned work.

He confessed his thoughts to his father and his close frie
They argued strenuously against this rash idea, reminding h
of the fundamental rule of survival that you mever drew at
tion to yourself in the slightest way. But Fritz was young
headstrong, and had convinced himself that he was doomed
he did not.

The first person he approached was the SS Blockfiil
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Appendix 11: Reading The Boy Who Followed His Father into Auschwitz,
part: Auschwitz/A Town Called Oswiecim, pages 182-185

A TOWN CALLED OSWIECIM

With the courage of desperation, Fritz identified himself. ‘’'m
u skilled builder, he said. ‘T would like to be assigned work.
The man stared at him in disbelicf, glanced at the star on his
uniform, and scoffed. “‘Who ever heard of a Jewish builder?”
Fritz swore it was true, and the Blockfiithrer — unusually easy-
going for an SS guard — took him to the Rapportfiihter, the
genial-seeming Sergeant Gerhard Palitzsch.

Palitzsch was one of the few SS men who lived up to the
Aryan ideal of athletic, chiselled handsomeness, and was pleas-
ant and serene in his manner. This was a dangerous illusion.
Palitzsch’s record as a murderer was second to none. The num-
ber of prisoners Palitzsch had personally shot at the Black Wall
was beyond counting; his preferred weapon was an infantry rifle,
and he would shoot his victims in the back of the neck with an
insouciance that impressed his fellow SS men. Auschwitz’s com-
mandant, Rudolf Héss, often watched Palitzsch’s executions,
and ‘never noticed the slightest stirring of an emotion in him’; he
killed ‘nonchalantly, with an even temper and a straight face, and
without any haste’* If any delay occurred, he would put down
his rifle and whistle cheerfully to himself or chat with his com-
rades until it was time to resume. He was proud of his work, and
felt not the slightest brush of conscience. The prisoners consid-
ered him ‘the biggest bastard in Auschwitz’.*

And this was the man to whom Fritz had chosen to make him-
self conspicuous. Palitzsch’s reaction was the same as the
Blockfiihrer’s — he had never heard of a Jewish builder. But he
was intrigued. ‘T will put it to the test,’ he said, adding: ‘If youre
trying to fool me, you'll be shot at once.” He ordered the Block-
fiihrer to take the prisoner away and make him build something,

Fritz was escorted to a nearby construction site. The be-
mused kapo provided materials and, thinking he'd fox this
uppity Jew, instructed Fritz to try to make a pier — the upright
section between two windows — an impossible task for anyone
not properly skilled in bricklaying.
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Despite the threat hanging over him, Fritz felt absolutely
calm for the first time in weeks. Taking a trowel and a brick, he
set to work. His hands moving quickly and deftly, he scooped
mortar from the bucket and slapped it on to the first course,
snaked the tip of the trowel through it, spreading the grey
sludge, slicing the excess from the edges with quick strokes. He
picked up 2 brick, buttered it and laid it, swiped off the mortar,
then laid another and another. He worked with the silent speed
he had learned under the gaze of SS supervisors, and the courses
soon stacked up, straight, level and even. To the kapo’s aston-
ishment, he soon had the basis of a neat, perfectly sound pier.

Within two hours he was back at the camp gate, escorted by
a very surprised Blockfiihrer. ‘He really can build,’ the man
told Palitzsch.

Palitzsch’s usually impassive face registered displeasure; the
idea of a Jew being a builder — an honest working man — went
against his sense of what was true and proper. Nevertheless, he
noted down Fritz’s number and sent him back to his block.

Nothing changed immediately, but then, on 30 October, the
cleventh day since their arrival, the moment of reckoning
finally came for the Buchenwalders.

Following morning roll call, all the newly transferred Jewish
prisoners were paraded for inspection by a group of SS offic-
ers. In addition to the four hundred from Buchenwald, there
were over a thousand from Dachau, Natzweiler, Mauthausen,
Flossenbiirg and Sachsenhausen, as well as 186 women from
Ravensbriick —in all, 1,674 people.” They were ordered to strip
naked and walk slowly past the officers so that they could be
evaluated. Those who appeared old or sick were directed to go
to the left, the others to the right. Everyone knew full well
what being sent to the left would entail. The rate of selection
appeared to be about half and half.

Fritz’s turn came. As he approached, the officer in charge
looked him up and down, and immediately indicated the right.
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Then Fritz stood and watched as the depressing spectacle
progressed. Eventually his papa’s turn came. Gustav was over
fifty years old and had suffered badly that year. Several hun-
dred other men of his age — some younger — had already been
sent to the left. Fritz watched with his heart thumping and
breath halting as the officers looked his father up and down
carefully. The hand went up — and pointed to the right. Gustav
walked over and stood beside Fritz.

By the end, more than six hundred people — including
around a hundred Buchenwalders and virtually all the men
from Dachau — had been condemned as unfit. Many were old
friends and acquaintances of Gustav and Fritz. They were
marched away to Birkenau and never seen again.””

‘So this was the beginning in Auschwitz for us Buchen-
walders,” Fritz would recall later. ‘We knew now that we were
doomed to death.*®

But not yet. Following the selection, the remaining eight
hundred men were also marched out of the camp. But instead
of heading west towards the railway and Birkenau, they were
led east. The SS had work for them; there was a new camp to
be built. They crossed the river, passing the town of Oswiecim,
and marched on into the countryside.

As they marched, driven in the familiar violent fashion, the
Buchenwalders felt relief out of all proportion with their cir-
cumstances. They were alive, and that was everything. Whether
Fritz’s intervention had precipitated this move, by planting the
idea that Jews could build, nobody knew, but Gustav believed
it was so. ‘Fritzl came with me willingly,” he wrote in his diary.
‘He is a loyal companion, always at my side, taking care of
everything; everyone admires the boy, and he is a true com-
rade to all of them.” In at least some of their minds, Fritz’s
rash action had saved them all from the gas chamber.”
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out before her and the distances that existed
between each of the huts. ‘This must be it. It’s
the countryside. Perhaps this is our holiday
home,’ she added hopefully.

Bruno thought about it and shook his head.
‘T don’t think so,” he said with great conviction.

You're nine,’ countered Gretel. ‘How would
you know? When you get to my age you’ll under-
stand these things a lot better.’

‘That might be so,” said Bruno, who knew
that he was younger but didn’t agree that that
made him less likely to be right, ‘but if this is the
countryside like you say it is, then where are all
the animals you're talking about?’

Gretel opened her mouth to answer him but
couldn’t think of a suitable reply, so she looked
out of the window again instead and peered
around for them, but they were nowhere to be
seen.

‘There should be cows and pigs and sheep
and horses,’ said Bruno. ‘If it was a farm, I mean.
Not to mention chickens and ducks.’

‘And there aren’t any,’ admitted Gretel
quietly.

‘And if they grew food here, like you
suggested,” continued Bruno, enjoying himself
enormously, ‘then I think the ground would
have to look a lot better than that, don’t you? 1
don’t think you could grow anything in all that
dirt
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Appendix 12: Reading The Boy in the Striped Pyjamas, pages 35 (line 13)-38

Gretel looked at it again and nodded,
because she was not so silly as to insist on being
in the right all the time when it was clear the
argument stood against her.

‘Perhaps it’s not a farm then,’ she said.

‘It’s not,” agreed Bruno.

‘Which means this mightn’t be the country-
side,” she continued.

‘No, I don’t think it is,” he replied.

‘Which also means that this probably isn’t
our holiday home after all,” she concluded.

‘I don’t think so,’ said Bruno.

He sat down on the bed and for a moment
wished that Gretel would sit down beside him
and put her arm around him and tell him that it
was all going to be all right and that sooner or
later they’d get to like it here and they’d never
want to go back to Berlin. But she was still watch-
ing from the window and this time she wasn’t
looking at the flowers or the pavement or the
bench with the plaque on it or the tall fence or
the wooden telegraph poles or the barbed wire
bales or the hard ground beyond them or the
huts or the small buildings or the smoke stacks;
instead she was looking at the people.

‘Who are all those people?’ she asked in a
quiet voice, almost as if she wasn't asking Bruno
but looking for an answer from someone else.
‘And what are they all doing there?’

Bruno stood up, and for the first time they
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Appendix 13: Reading The Boy in the Striped Pyjamas, pages 106-115
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Appendix 14: Graphic representation of the questionnaire results

From vour study of the Holocaust, what did you find the most informative?

Options:

1.

o b~ w DN

Lessons on the historical context, antisemitism, raise and development of Nazism,
World War II.

Sightseeing tour and making the poster.

Listening to the Holocaust witness testimony.

Reading excerpts from the book The Boy in the Striped Pyjamas.

Reading excerpts from the book The Boy Who Followed His Father into

Auschwitz.

12

10

N

Evaluation questionnaire - graphic
representation of the results

Lessons on Sightseeing tour Holocaust witness Reading The Boy Reading The Boy

historical events  and making the testimony in the Striped  Who Followed His
and context of the poster Pajamas Father into
Holocaust Auschwitz
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