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Anotace

Cernikova, Andrea. Rozvoj kritického mysleni ve vyuce anglického jazyka. Hradec
Kralové: Pedagogicka fakulta Univerzity Hradec Kralové, 2021. 103 s. Diplomova

prace.

Diplomova prace se zabyva kritickym myslenim a metodami jeho zavedeni do vyuky
anglického jazyka. Kritické mysleni je jednim ze zpasobu jak ve studentech podpofit
hlubsi porozumeéni skrz metody obsahujici prvky analyzy, hodnoceni, uvahy a
komunikace a je univerzalné aplikovatelnou schopnosti, ktera studentim pomaha
vyporadat se s pozadavky zivota v dne$ni spolecnosti. Diplomova prace predstavuje
nekolik strategii podporujicich hlubsi zapojeni se do vyuky a do prace s konkrétnim
materidlem, které testuje v ramci hodin vyuky anglického jazyka. Prace je rozdelena
do ti ¢asti. Prvni Cast, kterd je teoreticka, se zabyva vybranymi soucasnymi metodami
a celkovymi piistupy ke kritickému mysleni jako soucasti vyuky a reflektuje jeho
nezbytnost pro zivot v moderni spoleCnosti. Druha cast se zabyva konkrétnimi
moznostmi vytvoreni specifickych aktivit a cviCeni, ktera obohati hodiny vyuky
jazyka o element kritického mysSleni ze zvlaStnim ohledem na zapojeni Bloomovy
taxonomie vzdelavacich cilti. Treti ¢ast obsahuje projektové aktivity a vysledky jejich
aplikace v prib&hu hodin anglického jazyka na ZS Sever a hodnoti jejich efektivitu a

potencial pii napliovani cila projektu.
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Cernikova, Andrea. The Development of Critical Thinking in English Language
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The diploma thesis deals with critical thinking skills and the methods of their
implementation during English language lessons aimed at young learners. Critical
thinking is designed to promote deeper understanding by teaching methods of
analysis, evaluation, reasoning and communication as a universally applicable set of
skills helping its user to deal with the current nature of our society. The thesis presents
various strategies used to promote deeper engagement with the learning materials and
applies them to the English language teaching. The thesis is divided into three parts.
The first, theoretical part, explores a selection of current methods and approaches to
critical thinking in education and establishes it importance for the current age. The
aim of the second part is to design and develop a set of materials and techniques,
which would use the critical thinking methods and Bloom’s taxonomy as an organic
part of the English language teaching. The third and final part then presents results of
a testing period, in which the developed sets of materials were tested during a regular
English lesson at ZS Sever, to see their effectiveness and potential in enhancing young

learner’s critical thinking skills.



Abstrakt

Diplomova prace pojednava o moznostech rozvoje kritického mysleni béhem vyuky
anglického jazyka u zaka prvniho stupné zakladni Skoly. Kritické mysleni je pojem,
ktery je velmi casto sklofiovany v diskuzich o budoucnosti nejen vzdélavani ale 1
nasledného profesionalniho uplatnéni studentli. S pfechodem na ekonomiku védéni se
stava stale vice nezbytné pestovat a podporovat v zacich schopnosti, které se v odborné
literatufe oznacuji jako tzv. 4C - critical thinking, creativity, collaboration and
communication (v &esting kritické mysleni, kreativita, spoluprace a komunikace). Casto
uvadeéna definice kritické mySleni Roberta Ennise ho charakterizuje jako “rozumné a
uvazlivé rozhodovani o tom, co de€lat a Cemu vefit.”! Tato zdanlivé jednoducha definice
v sobé vSak skryva nesmirnou skalu filozofickych pfistupti, metodologickych postupi,
technik a vyzev. Vyuka kritické mysleni je zdlouhavy a v zasadé nikdy nekoncici
proces, kdy se jednotlivec vlivem celé skaly riznych vyukovych strategii, doporuceni a
v nemalé mire 1 diky vlastni sebereflexi stava schopnéj§im pracovat s informacemi,

zaujimat stanoviska a €init rozhodnuti.

Kritické mysleni je nedilnou soucasti vzdélavaciho procesu prakticky od antiky, v
moderni podobé pak jeho aktivni znovuzacdlenéni pficitame vlivu amerického
reformatora a pedagoga Johna Deweyho. Nezbytnost rozvoje kritického mysleni v
dnesnich Zzacich je soucasti oficialni kampané OECD i jednotlivych ¢lenskych statl,
jeho vétSim zaClenénim se zabyvaji mezinarodni testy PISA i Svétové ekonomické
forum v Davosu. Zatimco sekundarni i terciarni vzdélavani mize vyuzivat k zaclenéni
prvkt kritického mysleni do pfipravy svych studenti celou fadu pfirucek, technik a
metodologii, primarni vzdélavani ma v tomto ohledu pomérné uzsi Skalu dostupnych
materiall, vhodnych pro tuto vékovou kategorii. Mnoho knih, vedoucich pedagogy i
samouky k rozvoji kritického mysleni, prezentuje kritické mysleni ve smyslu

Aristotelovské logiky a skrze individualni pfiklady pomahaji trénovat analyzu, indukci a

L ENNIS, Robert H., 4 taxonomy of critical thinking dispositions and abilities. In: BARON, J. B. &
STERNBERG, R. J. (Eds.), Teaching thinking skills: Theory and practice. W H Freeman & Co., 1986. p.
9-26.



dedukci. Tyto materialy jsou vSak nevhodné pro zaky prvniho stupné a mohou odradit
velkou cast uciteld od aktivni snahy obohatit své hodiny o prvky kritického mysleni i

ptesto, ze by tento prvek mél pfitomny ve vyuce byt mél.

Primarni vzdélavani v Ceské republice se od roku 2006 fidi Ramcovym vzdélavacim
planem, ktery udava priority Ceského Skolstvi a nastavuje parametry vyuky, které si
jednotlivé Skoly posléze upravuji. Kritické mysleni je v upravené verzi RVP z roku 2013
zahrnuto v oblasti tzv. kliCovych kompetenci, kde mé Skola zaky rozvijet nejen po
strance nejen rozumové ale 1 schopnostné-dovednostni. Mezi schopnosti se také fadi
kritické mysleni, které méa ve své podstate¢ multidisciplinarni pfesah a je okrajové
zminéno u vétsSiny vzdélavacich oblasti RVP. Dokument ministerstva skolstvi s nazvem
Strategie 2030+, ktery byl zvefejnén v roce 2020, jiz zmifuje kritické mysleni Castéji.
Tento prelom souvisi s nékolika problémy moderni spole¢nosti - jednak s vysokou
mirou dezinformaci ve vefejném prostoru a s jiz vySe zminénymi pozadavky budoucich
zaméstnavateld, ale také s dlouhodobéjsi debatou nad obsahem a formou vyuky na
Ceskych skolach, kde se v dlouhodobé&jsim trendu opousti od dirazu na memorovani
fakt a zacina se preferovat hloubka vhledu, schopnost pracovat s informaci, analyzovat
ji a interpretovat vlastnim zpusobem. Vyucujici na zakladni Skole je i pfes tento
pozadavek Casto ponechan vlastnimu osudu pfi pfipravé materialt, které by védome
vedly zaky k trénovani myslenkovych operaci vys$si urovné (podle Bloomovy
taxonomie) a tim padem aktivné pfispivaly k rozvoji kritického mysleni, které se podle

Johna Hughese nachazi prave v této skuping vyssi urovné.

Dal§i c¢ast teoretickd Cast prace se posouva ke kritickému mysSlenim v kontextu
vzdélavani prvostupnovych zaka v cizim jazyce - konkrétn€ v anglictin€. Vyuka ciziho
jazyka na Ceskych Skolach zacina Casto od prvni tridy, nejpozdéji se pak zaci seznamuji
s cizim jazykem ve tfeti tfidé. Vyuka prvostupfiovych déti ma sva specifika, mezi
pozitivni aspekty, které mize ucitel vyuzit patii napfiklad pfirozena zvidavost a zajem o
pfedmét. Mezi nastrahy cCasto spoléhani na osobu vyucujiciho s tim souvisejici

motivace, ktera je Casto odvisla od snahy potésit konkrétni osobu a je tudiz do velké



miry externi. Zaujeti pro vyuku anglictiny je podle Ennise dobré vyuzit jiz od pocatku
vyuky ciziho jazyk a vhodnym zapojenim aktivit, které zaky prekvapuji a které se nedaji
zvladnout mechanickym doplnénim nebo spojovanim je mozné zaujmout 1 zaky, kteti

cizi jazyk zatim jest€ neovladaji.

Kromé obecného benefitu péstovani zajmu o zjistovani, pokladani otazek a hledani
odpovédi, je zapojeni prvka kritického mySleni do vyuky také naplnénim soucasné
vzd&lavaci politiky Ceské republiky. Absenci vySe zmin&nych prvkda v nékterych
udebnicich ¢asteén& nahrazuji projekty zaméfujici se na jeho piiblizeni vyudujicim ZS -
napiiklad projekt Ctenim a psanim ke kritickému mysleni, a nebo dnes jiz nevydavany
Casopis Kritické listy. Tato prace hleda presahy téchto nékolika projektt a aktivit, které
se daji vyuzit pfi vyuce ciziho jazyka s détmi, které neovladaji jazyk na urovni, ktera by
jim umoziovala zapojit se do analyticko-komunikacnich aktivit, které Casto vétSina
prirucek prezentuje jako zacateCnické, nicméné pro pro vyuku 6-12 letych déti nejsou
piili§ vhodné nebo je nelze Uspésné prevést do ciziho jazyka tak, aby zustaly

srozumitelné i pro déti s velmi omezenou slovni zasobou.

Projekt vychazi z material, které byly vytvoreny za ucelem vyzkouSeni moznosti
propojeni vyuky anglického jazyka s aktivitami, které jsou bézné asociovany s prvky
kritického mysleni. Cilem projektu je otestovat 2 sady materiala - jednu pro 3. tfidu
zakladni Skoly druhou pro 5. tfidu a zjistit, zda je revidovana Bloomova taxonomie
vzdélavacich cili vhodnym pomocnikem pii implementaci prvku kritického mysleni do
vyuky ciziho jazyka a zda ji dostate¢né o tyto prvky obohacuje. S ohledem na klicovy
nedostatek vhodnych a bézné dostupnych materialti k procviceni kritického mysleni pro
zaky prvniho stupné je cilené vyuziti vySe zminé€né taxonomie jednim se zpusobu, jak
efektivné obohatit jiz existujici materialy. Starsi aktivity a cviCeni lze bud’ upravit tak,
aby spliiovaly pozadavky zapojeni prvkl kritického mysleni, nebo lze pripadné s
pomoci taxonomie efektivné stanovit vlastni nové cile a vytvofit origindlni sety
materiald. Vytvofené materialy byly zapojeny do hodin anglického jazyka pribézné, jak

uz ve fazi predstaveni nové latky, tak i ve fazi procviCovaci a opakovaci. Nasledna



reflexe probihala jednak ve vztahu ke konkrétnimu materidlu a jeho pusobeni a
efektivité a jednak ve vztahu k projektu jako takovému. Ve vysledku je obohaceni
vyuky anglického jazyka o prvky kritické mySleni mozné i na prvnim stupni, zaci tieti i
paté tfidy byly veskrze Gispé$ni v praci s upravenymi aktivitami. Nejveétsim problémem
nadale zistava systematické zapojeni takovych prvki pro dlouhodobou efektivitu a také
jazykova bariéra zaki, zejména ve 3. tfid€, kdy instruktaz i vedeni zakt témeér pokazdé
probihala v Ceském jazyce, coz do jisté miry podryva pavodni cil lepsiho zapojeni zaku
a efektivnéj$i vyuky ciziho jazyka. Je otazkou, zda by se dlouhodobéjsi praci se
skupinou nepodatilo dosdhnout podstatnéjsi eliminace Ceského jazyka z hodin
angliCtiny avSak vyrazna fixace zaki mladsiho sSkolniho véku na osobu ucitele a
neochota riskovat a pripadné udé€lat chybu. Prace pomohla rozsifit Skalu nastroju
pouzivanych pfi vyuce anglického jazyka o praci s prvkem kritického mysleni ale
rovnéz poukdzala na nutnost strategictéjSiho budovani sebevédomi v aktivitach které

jsou pro zaky neznamé nebo obsahuji néjaky neocekavany prvek.



Prohlaseni

Prohlasuji, ze diplomova prace vypracovana v souladu s rozhodnutim dékana €.
35/2020 (Pravidla zadani zaveére¢né prace a jejiho vypracovani PdF UHK) a ulozZena
v souladu s rektorskym vynosem ¢&. 13/2017 (Rad pro nakladani s bakalaiskymi,

diplomovymi, rigoréznimi, dizertacnimi a habilitaénimi pracemi na UHK)

Datum: Podpis studenta:



Podekovani
Dékuji vedoucimu své diplomové prace Mgr. Janu Sukovi, Ph.D. za cenné rady a

podporu.



Contents

Introduction
1. Ciritical thinking
1.1. What is critical thinking
1.2. The value of critical thinking in current society
1.3. Core characteristics of critical thinking
1.4. Critical thinking in the context of the system of Education in the Czech
Republic
2. Critical thinking and its place in primary education
2.1. The value of teaching critical thinking in primary education
2.2. Metacognition
2.3.Bloom’s taxonomy and revision of Bloom’s taxonomy
2.4.Bloom’s relevance for teaching critical thinking in the ELT context
2.5.Lower order and higher order thinking skills in ELT
A. Remembering

B. Understanding

C. Applying
D. Analysing
E. Evaluating
F. Creating

2.6.Benefits and challenges of using revised Bloom’s taxonomy in the primary

ELT classroom.
3. Teaching English to young learners
3.1. Characteristics of young learners
3.2. Motivating young learners
3.3. Targeting CT enhanced ELT activities to young learners
4. Project
4.1.Project’s introduction

4.2. The project’s main objectives and questions

14
17
17
19
21

24
27
27
28
29
31
32
33
33
34
35
35
36

37
41
41
43
44
46
46
47



4.3.ZS Sever and the profiles of the classes 3B and SA.
4.3.1.Z8 Sever
4.3.2.Class 3B
4.3.3.Class 5SA
4.4. Lesson planning for the inclusion of CT enhanced materials
4.5. Materials designed to bring the element of CT to young learner’s ELT
4.5.1. 31 grade materials
4.5.2. 5th grade materials

4.6. Evaluation of the materials and reflection on the project’s questions

Conclusion
Bibliography
Appendices

49
49
50
51
52
54
54
65
78
81
84
87



Introduction

The issue of development of critical thinking in students ranks consistently among the
top of the list of priorities of the countries in the developed world according to the
OECD-CERI institute data.2 Critical thinking skills together with creativity,
collaboration and communication are often represent a push to infuse school curricula

with an additional element of practical competence.

The current era of globalization and the transformation of industrial society into
knowledge society have accelerated the need for state educators to keep up with this
demand and develop student’s skills and abilities so that they are able to blend the 21st
century skills into their traditional education. When we consider that one of the simpler
definitions describes critical thinking as “Reasonable and reflective thinking focused on
what to believe or do.”3 it would seem almost redundant to pay special attention to
critical thinking and its inclusion within the school curricula. However the opposite is
currently true and the need for pro-active autonomous thinkers is now perhaps greater
than ever. This need is even more highlighted by the OECD’s series of conferences and
reports on fostering student’s creative and critical thinking skills* or the previously
mentioned World Economic Forum’s Future of Jobs report. These series of campaigns

both show an overwhelming need for a particularly skilled future workforce.

This thesis by no means supports the idea that education’s only objective is to fulfill the

very specific needs of future employers and the jobs market. While the future

2 WORLD ECONOMIC FORUM, The Future of Jobs Report 2020. [online]. WEForum, 2020. [cit.
2021-05-30]. Available at: https://www.weforum.org/reports/the-future-of-jobs-report-2020

3 ENNIS, Robert H., 4 taxonomy of critical thinking dispositions and abilities. In: BARON, J. B. &
STERNBERG, R. J. (Eds.), Teaching thinking skills: Theory and practice. W H Freeman & Co., 1986. p.
9-26.

4+ OECD-CERLI, Fostering and assessing students' creative and critical thinking skills in higher education
[online], 2016 [cit. 2021-05-30]. Available at: https://www.oecd.org/education/ceri/EDU-CERI-
CD(2016)8-ENG.pdf
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employability is an important factor, the 21st century skills and critical thinking

especially are also valuable elements of personal development in their own right.5

While the inclusion of critical thinking is currently viewed as a necessary element to
modern education, some teachers may feel ill-equipped in tackling such challenge when
the majority of methodology handbooks and teacher guides for specific subjects cover
this topic in a very limited fashion, if at all. Teachers attempting to enhance their
primary school lessons with some critical thinking activities would undoubtedly find out
that the majority of available literature on critical thinking in education focus on the
development of critical thinking of adult learners and start with introduction to formal
logic and reasoning and often use college-level philosophical problems for model
exercises. A limited amount of literature is available to primary educators and to EFL
teachers. To turn often almost impenetrable instruction to a lesson for students aged
from 6 to 12 requires a herculean effort and not a small amount of confidence and

courage.

The diploma thesis sees as its main issue the practical ways of bringing instruction,
enhanced with critical thinking elements into the English language lessons. After
establishing the importance of critical thinking and its place in modern education, its
concern is on the lack of common understanding among the teachers on how to enhance
their pre-existing lesson plans with some elements of critical thinking in a manner that
is direct, time-saving and appropriate for younger learners with limited vocabulary and
English language skills. Bloom’s taxonomy serves as a guiding framework may serve as
a tool that presents primary ELT teachers with a practical guide as to what skills support
certain educational objectives and how are those interconnected with the larger issue of
critical thinking. The present diploma thesis originally intended to create a set of

activities for high school students but due to the nature of my current employment, the

SGEORGIADOU, E., RAHANU, H. et al. Fake News and Critical Thinking in Information Evaluation.
[online] Western Balkan Information Literacy Conference. 2018 [cit. 2021-05-30]. Available at: https:/

www.researchgate. net/publication/

325930497 Fake News and Critical Thinking in Information Evaluation
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focus was shifted to young EFL learners and their development as English learners and
thinkers. The project's activities were tested during the COVID-19 pandemic and
therefore a large part of the materials was adjusted to a remote learning situation. The
lessons were also affected by timetable adjustments which affected the number of

weekly lessons we had. During most of the school year, he had 2 lessons instead of 3

per week.

16



1. Critical thinking

Our current society is often presented as a knowledge based society and characterized
by its focus on thinking. According to Grecmanova and Urbanovska, it is necessary that
students gain not only specific content knowledge but also a set of key competencies,
needed for life. It is no longer crucial to memorize huge amounts of information but it is
becoming necessary to be able to search for the data and handle it efficiently and
skillfully.¢ Critical thinking is a cognitive ability, allowing an individual to use a

particular set of skills to gain one such competency.

1. 1. What is critical thinking

Numerous interpretations of the phrase critical thinking have been put forward. Most of
them discuss an idea that a skilled critical thinker makes their decision by independent
analysis and evaluation of multiple sources, has the ability to distinguish falsehoods and
semi-truths from reality and is therefore generally predisposed to make choices
supported by facts. One of the oldest definitions, that is still being cited comes from an
American educator, philosopher and psychologist John Dewey, who started writing
about the importance of training students to think independently at the beginning of the
20t century. Dewey was often characterized as a “father of critical thinking” and
described critical thinking as “An active, persistent and careful consideration of any
belief or supposed form of knowledge in light of the grounds that support it, and the
further conclusions to which it tends, constitutes reflective thought.”” Dewey’s focus on
the specific thought processes that support a deeper inquiry is reflected in literature to
this day. Dewey focused on the promotion of reflective thinking and believed that
students learn not only from practice but that they should also spend time on reflecting
on that practice. Almost 100 years later - a belief that a subject-specific knowledge is

not enough to create a well rounded and adequately prepared individual who is able to

6 GRECMANOVA, H., URBANOVSKA, E., NOVOTNY, P. Podporujeme aktivni mysleni a samostatné
uceni Zdakii. Olomouc: Hanex, 2000. p 7.

T"DEWEY, J. How We Think: A Restatement of the Relation of Reflective Thinking to the Educative
Process. Boston: Heath and company, 1933. p.6
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navigate the modern world but that critical thinking should become a fixed part of
education is currently widely accepted among teachers and education experts.

Faccione comes close to Dewey’s original theory and additionally highlights the need
for constant self-improvement when he considers critical thinking to be “purposeful,
self-regulatory judgment which results in interpretation, analysis, evaluation, and
inference, as well as explanation of the evidential, conceptual, methodological,
criteriological, or contextual considerations upon which that judgment is based. CT is

essential as a tool of inquiry.”8

Many modern definitions moved away from describing critical thinking as a set of
actions towards presenting an idea of who a critical thinker is as a person. These later
definitions describe them to be relentless in the pursuit of facts but also mindful of
others. One of these definitions is provided by Paul and Elder, who write that “Critical
thinkers are clear as to the purpose at hand and the question at issue. They question
information, conclusions and point of view. They strive to be clear, accurate, precise,

and relevant. They seek to think beneath the surface, to be logical and fair.”?

What only a few of the definitions use as a key trait and one that is perhaps the hardest
to achieve is the openness and the ability to see one issue from multiple sides and that is
the flexibility to change their stance if their original belief is not supported by the results
of a careful evaluation. For example Willingham states that one of the most important
traits of a critical thinker is the ability to see “... both sides of an issue, being open to
new evidence that disconfirms young ideas.”!0 Willingham’s characterization reminds
us that the critical thinker might often come to a point of a strong cognitive disonance
while making their inquiries and they need to be able to process this feeling of mental

discomfort without loosing the sight of the true goal of a critical thinker.

8 FACCIONE, P. Critical Thinking: A Statement of Expert Consensus for Purposes of Educational
Assessment and Instruction. American Philosophical association, University of California, 1990.

9 PAUL, R., ELDER, L. The Miniature Guide to Critical Thinking Concepts & Tools. California:
Foundation for Critical Thinking, 2003.

10 WILLINGHAM, D.T. Critical Thinking: Why Is It So Hard to Teach?, Arts Education Policy
Review, 109:4, 2008.
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Very few critical thinking interpretations also present a mindful consideration of the fact
that is is impossible to achieve a complete perfection. Somewhat closer to this notion
come Paul and Elder who write that critical thinking is “The art of analyzing and

evaluating thinking with a view to improving it.”!1

1. 2. The value of critical thinking in current society

The idea of critical thinking goes back to the antiquity and some of the current course
books and research papers still refer to the Socratic questioning as one of their core
methods. For most of the human history, critical thinking was a subject studied and
practiced mostly by philosophers with some occasional excursion into the realm of
politics or enlightenment era science. The value of critical thinking in modern society
has been highlighted partly due to the spread of democratic principles of governing
throughout the 20t and the 21t century.

Living in the 21st century requires different sets of skills and capabilities and provides a
very particular set of challenges as well. To adult members of the society, critical
thinking may seem more valuable because of the nature of their lives and
responsibilities - both personal and professional. In past decade, a growing genre of
popular literature is self-help books, currently hundreds of titles are attempting to teach
their reader a way to success by using critical thinking. Some more popular titles are
Enlightenment Now: The Case for Reason, Science, Humanism and Progress by Steven
Pinker!2 or Thinking, Fast and Slow by Daniel Kahneman.13 Their popularity and serve
as a reminder that critical thinking is perceived as a valuable asset to still growing part

of the world's population. Their widespread popularity may also suggest that their

11 PAUL, R., ELDER, L. The Miniature Guide to Critical Thinking Concepts & Tools. California:
Foundation for Critical Thinking, 2003.

12 PINKER,S. Enlightenment Now: The Case for Reason, Science, Humanism, and Progress. New York:
Viking, 2018.

13 KAHNEMAN, D. Thinking, Fast and Slow. New York: Farrar, Straus and Giroux. 2011.
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readers do not feel confident in their critical thinking abilities they gained during their

years of attending schools.

Partnership for 21st Century Learning (P21) is among the most prolific proponents of
critical thinking’s inclusion in education.!4 The non-profit’s goal is to create a bridge
between educators, policy experts and business leaders in order to integrate what is
called the 4Cs into the education of future workforce. These 4 particular skills are being
viewed as a major factor contributing to one’s success as an adult individual in the
current and more importantly in future economy and society. While success may be
defined differently by different people and cultures, it seems inevitable to accept that
our current students need to be able to cooperate on problem solving, take responsibility
for their education, think independently and differentiate between facts and opinions.
and evaluate sources of information.!5 An individual that is not able to think critically is

put at a disadvantage economically, socially and politically. 1¢

Since the past 20 years have already brought some significant changes into our
everyday lives, the world’s education systems should adequately prepare individual
learners for the realities of the fast changing and increasingly globalized world that
awaits them outside the schoolroom. The digital divide is slowly disappearing as the
information technologies are becoming more accessible. Current students are often
described as digital natives, because of their ability to function in an online sphere and
their adaptability to this fast changing environment. The rapid spread of internet access
brings a need to educate and train its users on how to safely navigate the vast ocean of

information available at a single mouse click. In 1998 Halpern mentions that

Advances in technology and changes in necessary workplace skills have made the

14 Partnership for 21st Century Learning, 2021 [online]. 21P Network. [ cit. 2021-05-30]. Awvailable at:
https://www.battelleforkids.org/networks/p2 1/frameworks-resources

15 PAUL, R., ELDER, L. Critical thinking, the nuts and bolts of Education. In: Optometric education,
33(3), 88-91, 2008.

16 FACCIONE, P. Critical thinking: What it is and why it counts. [online]. In: Insight assessment, 2007

(1) 1-23. Available at: https://www.researchgate.net/profile/Peter-Facione/publication/
251303244 Critical Thinking What It Is_and_Why_It Counts/links/5849b49608aed5252bcbe531/

Critical-Thinking-What-It-Is-and-Why-It-Counts.pdf
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ability to think critically more important than ever before.”!” More than 20 years later, it

seems that the issue of digital literacy have become more even more pressing.

The need to educate internet users to think critically and be more rigorous in evaluating
the information available to them online has become even more pressing. The amount of
information that is being shared and stored online increases every day and makes it
difficult for companies, governments and adults to monitor and sort meaningfully.
English, being a lingua franca of the internet, presents an additional reason for inclusion
of critical thinking training into the EFL lesson. When incorporating meaningful
activities and focusing on higher order thinking skills in the language classroom
students will gain a more natural and organic understanding of the target language and

its uses and functions in the current modern society.!8

The era of information overload comes with a challenge in form of often manipulative
news and advertisements. While the deceptive nature of a certain kind of information is
not a new and groundbreaking concept, the current spread and reach of such information

is unparalleled.

1. 3. Core characteristics of critical thinking

The extensive field of critical thinking welcomes a vast array of experts from numerous
sciences such as psychology, education, medicine, statistics. This diversity is both
beneficial, because it offers a significant range of approaches, but also somewhat
damaging because the multitude of approaches, often diametrically opposed, impedes

understanding and real life application of its findings.

I7HALPERN, D. F. Teaching critical thinking for transfer across domains: Disposition, skills, structure
training, and metacognitive monitoring. In: American Psychologist, 53(4), 449-455, 1998. [cit.
2021-05-31] Available at: https://psycnet.apa.org/record/1998-00766-023

18 PUCHTA, H., WILLIAMS, M. Teaching Young Learners to Think. Cambridge University Press, 2012.
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Because there are no generally accepted characteristics that would describe the different
aspects of critical thinking, this thesis considers the above mentioned definitions equally
valuable and combines them with a slightly more constructive a work of professor
David Klooster of Michigan University, that has gained a significant popularity in the
Czech Republic due to the RWCT project and the Kritické listy magazine.l® In the
opening issue, Klooster offers these 5 characteristics of critical thinking: Critical
thinking is independent. Gaining information is the starting point, not the objective.
Critical thinking begins with questions. Critical thinking seeks reasonable arguments.

Critical Thinking is thinking in company.2°

Klooster’s axioms have gained much popularity and projects such as RWCT draw
directly from him in creating their set of recommended and approaches. Klooster’s set
of objectives helps in thinking about the substance of critical thinking-based activities
and guides them towards creating well balanced lessons. Drawing from Klooster and
and other definitions, this thesis chose following objectives as its main guiding

elements.

1) Critical thinking is independent.
Learners must think for themselves. Educators or instructors should serve as a
guides who lead the learner on a path of self-discovery and along the way
introduce core strategies and methods that will eventually help the learner to
advance further on their path. Because everyone starts at a different point and
the line of thinking is highly personal, the guide must respect the learner's
individuality and independence. By putting a carefully selected and crafted
problems and question in the learner's way the teacher inspires and manages the

use of acquired knowledge. Young learners will require more guidance and will

19 Reading and Writing for Critical Thinking. Kritické mysieni. 2020 [online] RWCT. [cit. 2021-05-30].
Available at: https://kritickemysleni.cz/

20 KLOOSTER, D. Co je kritické mysleni? In: Kritické listy: obCasnik pro kritické mysleni. Praha:
Kritické mySleni, 2013
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have a tendency to rely on the teacher and assume similar positions. The regard

for authority is natural in this age group and must be carefully used.

2) Critical thinking is achievable.
Critical thinking is a skill and therefore one gets better at it with practice and
quality instruction. Thinking about the world is a human predisposition but
critical thinking in its full meaning of the phrase is a specific skill that must be
curated and developed in order reach its full potential. It is necessary to nurture
positive thinking environment where is is safe for everyone to practice their
thinking skills and share their success as well as failures. Each mistake, when
analyzed and corrected can serve as an invaluable lesson. The selection of
methods and activities should be appropriate for the learner’s age level of
development. Research and good practice show that young learners benefit from

varied thinking exercises that naturally mirror critical thinking objectives.

3) Subject-specific knowledge is necessary.
Daniel Willingham writes that among other factors “the ability to think critically
(to actually do what the metacognitive strategies call for) depends on domain
knowledge and practice.”2! Scientific studies show that students with in-depth
subject knowledge were better equipped to solve problems requiring critical
thinking largely because their confidence in their subject-specific knowledge
allowed them to consider problem from a wider perspective and integrate their

knowledge more firmly into the search for a solution.

28 WILLINGHAM, D. T. Critical Thinking: Why Is It So Hard to Teach?, In: Arts Education Policy
Review, 109:4, 2008.
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1.4. Critical thinking in the context of the system of Education in
the Czech Republic

Numerous efforts of incorporating critical thinking then continued to elaborate on
Dewey's main thesis and numerous academic texts and teacher's handbooks were
created in the 1990s and early 2000s. The main problem of these efforts are that they
largely focus on university students and professionals and the subject of critical thinking
is often presented as a need to study traditional Aristotelian logic with its complete
terminology and sets of cases. Another significant barrier to a wider practice of teaching
critical thinking in a cross-curricular manner since the early days of the student’s
mandatory education is the notion that critical thinking is developed maily as a part of

STEM subject.

As previously established, the general discourse has moved beyond the question of “Is
critical thinking valuable?” towards “How do we think more critically?” This realization
has not been fully integrated to the daily realities of primary and secondary schooling in
the Czech Republic yet. The The Ministry of Education, Youth and Sports and Ndrodni
pedagogicky institut, which is the institute for further professional education of teachers
and school administrators, promote critical thinking in a very broad, general sense and
mainly as a part of a larger focus on media and information in ICT education. The main
policy document - 7he Framework FEducation Programme for Basic FEducation
promotes critical thinking only sporadically throughout the document. It for example
sets a goal where students are able to “Compare information and knowledge from a
greater number of alternative information sources, and thus achieving higher credibility
of the information found.”??2 The document does not specifically mention the term
critical thinking in the part concerning English language education. It mentions the
issue briefly in the section concerning Czech language education and in a part dedicated
to focus on cross-curricular teaching, where it states a general goal of promoting “The

pupils’ awareness of and respect for traditional European values such as humanism, free

22 Framework Educational Programme for Elementary Education. NUV. [online]. 2021, p. 32. Available
at: http://www.nuv.cz/file/195
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will, morals, rule of law and personal responsibility, as well as rational consideration,
critical thinking and creativity.”23 The lukewarm approach to critical thinking (and other
21st century skills) partly reflects the document’s age and partly the difficulty of
imposing modern priorities upon a body of active educators that are often unprepared

for such a change.

The Ministry of Education, Youth and Sports has finished a new strategic policy
concerning the modernization of the aforementioned Framework FEducation
Programme. The document titled Strategie 2030+, which was introduced in 2020,
mentions the term critical thinking several times and ties it to competencies that any
modern education system must develop in students. This document also does not
mention specific subjects but since it is an addition to the existing FEducation
Programme, it presents an overall change of approach to education and policy-making
in the era of digital technologies and fast globalization.24 This new policy paper aims to
modernize education so it reflects the dynamic needs of the 21st century and states that
the development of critical thinking, focus on information literacy, collaboration and the
support student’s lifelong learning is among its primary goals.25 This was also
highlighted during the recent COVID-19 pandemic, where educators and students were
met with a new set of challenges. During the mid-pandemic reflections on the state and
shape of our education, the minister of education Robert Plaga has made a comments,
that educators need to promote the development of skills (such as critical thinking) over
content knowledge and that the amount of content knowledge should be cut back

reasonably.26

23 Framework Educational Programme for Elementary Education. NUV. [online]. 2021. [cit.
2021-05-30]. Available at: http://www.nuv.cz/file/195

24 Strategie vzdelavaci politiky CR do roku 2030. MSMT. [online]. 2021, p. 18. [cit. 2021-05-30].
Available at: https://www.msmt.cz/vzdelavani/skolstvi-v-ct/strategie-2030

25 Tbid, p. 89.

26 Pandemie ukdzala, Ze uciva je moc, mini Plaga. Chce rozvijet kritické mysleni. iDNES. [online]. 2021.
[cit. 2021-05-30]. Available at: https://www.idnes.cz/zpravy/domaci/univerzita-karlova-konference-rok:
covid-19-a-jak-dal. A210324 083226 domaci knn
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The fact that the development of critical thinking is gaining a significant traction even
during the COVID-19 pandemic signals the issue’s current place at the top of the
policymaker’s priorities. While 7The Ministry of FEducation, Youth and Sports has
modernized the state education’s intended outcomes, the challenge of enacting the
policies in everyday life is still largely on the shoulders of individual educators who are
not professionally trained to include critical thinking into their core subjects. The lack of
support and available materials hinders the progression of the topic on all level of Czech

school system but it is perhaps the most noticeable at a primary level.

26



2. Critical Thinking and its Place in Primary Education

As previously stated, critical thinking is not natural for humans but it is an ability
gained through conscious practice of certain skills. Since 7he Framework Education
Programme and some additional policy documents, especially Strategie 2030+ support
a greater advancement of critical thinking in primary education, primary teachers play
an irreplaceable role in the developments of student’s attitude to knowledge nad

thinking and consequently to critical thinking as well.

2.1. The Value of Critical Thinking in Primary Education

Teaching critical thinking at a primary level is important for many reasons. It is
necessary that the children would gain not only knowledge of facts but also key
competences for life. Motivating educators to pass onto students a huge amount of
information is becoming a slightly lesser priority of public education. Nowadays,
students need to be able to also efficiently locate information online, critically evaluate
its validity and use it in a meaningful way.2” Previous emphasis on reproducing
information did not usually stress critical thinking enough. Individual attempts at
training students to think critically were mostly isolated. The wide adoption of Bloom’s
Taxonomy of Educational Objectives played a significant role in transforming the
attitude of educators and policy maker who are then beginning to move slowly towards
an emphasis on thinking skills.28 The adoption of frameworks like the of Common Core
Standarts in the US and the Framework FEducational Programme for FElementary
Education in the Czech Republic brought these issues to the attention of educators, but
according to Thompson’s report, this alone does not guarantee the desired learning
outcomes because of the large focus of the theory and implementation rather than

results.

27 GRECMANOVA, H., URBANOVSKA, E., NOVOTNY, P. Podporujeme aktivni mysleni a samostatné
uceni Zdakii. Olomouc: Hanex, 2000. p 7.

28 THOMPSON, CH. Critical Thinking across the Curriculum: Process over Output [online] In:
International Journal of Humanities and Social Science, Vol. 1 (9). 2011. [cit. 2021-05-30]. Available
at:https:/citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.463.5095 & rep=repl &type=pdf
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The necessity of including critical thinking emphasis and other 21st century skills in
modern teacher training has reached a nearly universal consensus, Willingham warns
that critical thinking training cannot be effective without student’s acquiring subject
specific knowledge first and that we should not forego traditional methods and the value
of knowledge completely.2® Liessmann agrees and states that it is wrong to consider
teaching knowledge as obsolete and that having a proper background in a specific
subject opens up the door to a deeper understanding and application of higher order
thinking skills in that particular area.3® To enhance primary level teaching with some
elements of critical thinking should not come at a cost of gaining particular subject
specific knowledge. It should rather improve the handling of information in a more

efficient way and create lasting connections in the volume of content knowledge.

2.2. Metacognition

Metacognition is an important part of the learning process. It is the knowledge and
understanding of one’s own mental and cognitive processes and is important in
choosing an appropriate learning strategy as well as during thinking and problem-
solving tasks when the learner has to engage several parts of their brain to be able to

successfully solve with a particular problem or task.

Self-examination and auto-regulation are important parts of the critical thinking process
because they help the learner to identify bad thinking and learn their own strengths and
weaknesses.3! Being mindful about their own metacognitive strategies also helps

learners to them improve their cognitive skills and abilities.32 When students recognize

29 WILLINGHAM, D. T. Critical Thinking: Why Is It So Hard to Teach?, In: Arts Education Policy
Review, 109:4, 2008.

30 LIESSMAN, PK. Teorie nevzdélanosti. Praha: Academia, 2011.

31 HALPERN, Diane F. Teaching critical thinking for transfer across domains: Dispositions, skills,
structure training, and metacognitive monitoring. In: American Psychologist, 53, 449—455, 1998.

32 PINTRICH, P. The Role of Metacognitive Knowledge in Learning, In: Teaching, and Assessing, Theory
Into Practice, 41:4, 2002.
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that learning is a process in which we are able to identify some clear steps on which the
students move upwards while being guided and supported by a skilled educator, the

learning process gains a new dimension.

2.3 Bloom’s taxonomy and Revised Bloom’s taxonomy

Bloom’s taxonomy has been introduced for the first time in 1956 by psychologist and
educator Benjamin Bloom and his team of collaborators. The original idea was to help
educators in their work in promoting learner’s progress by creating a taxonomy of
educational objectives which would include these domains - cognitive, affective,
psychomotor. The first part of Bloom and his team’s work have been concerned with
creating the taxonomy for the cognitive educational objectives. Bloom’s primary
concern have been to create a universally understandable and applicable system, that
would be easy to comprehend and use by the educators. The primary role would be to
guide educators when planing and mapping out the learning process taking place in the
classroom but the taxonomy’s potential could have also been utilized in creating

educational frameworks and curricular documents.

The longevity of the Bloom’s taxonomy of educational objectives and their relevance is
a proof of not only the quality of presented frameworks but it also testifies to the needs
of educators.33 Since its formulation, the position and value of Bloom’s work gets
debates constantly and public opinion sometimes shifts from adoration to a complete
rejection. Since Bloom’s taxonomy works well with the recent trend on focusing on the
development of student’s thinking skills, the literature on concerning critical thinking
and it role in primary and secondary education still uses Bloom’s and later Anderson

and Krathwohl’s works often as a springboard but not without a significant re-thinking

33 FERLAZZO, L. Response: Bloom s & SOLO ‘Are Not Just Colorful Posters We Hang on the
Wall. [online]. EducationWeek. 2017. [cit. 2021-05-30]. Available at: https://www.edweek.org/teaching-
learning/opinion-response-blooms-solo-are-not-just-colorful-posters-we-hang-on-the-wall/2017/03
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of its role and formulation.3* The optimal lesson, according this framework, begins with
activating lower order thinking skills in order to establish factual baseline of knowledge
and comprehension. Bloom and many others do not regard the education complete when
the student remembers, understands and correctly applies. The activation of higher order
thinking is for them the logical progression of the teacher’s work within the classroom.
Higher order thinking according to classroom translates into student’s abilities to utilize
their previous learning in a new way in order to analyze, synthesize and evaluate. Later,
Anderson and Krathwohl made changes to the Bloom’s original hierarchy and got rid of
the synthesis plus awarded the top spot - the highest educational objective in the

cognitive domain to the creation.35
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34 LEMOV, D. Bloom s Taxonomy Pyramid Problem. [online]. Teach Like a Champion. 2017. [cit.
2021-05-30]. Available at: https://teachlikeachampion.com/blog/blooms-taxonomy-pyramid-problem/

35 ANDERSON, L.W., KRATHWOHL, D. R. 4 Taxonomy for Learning, Teaching, and Assessing: A
Revision of Bloom's Taxonomy of Educational Objectives. New York: Longman, 2001.
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2.4 The taxonomy’s relevance for teaching critical thinking in the

ELT context

Bloom’s taxonomy as a tool helps educators to become aware of the type of thinking
they are nurturing in their students. When analyzing both their past lessons and when
preparing future lesson plans, having a ready-to-use language in which to describe the
objectives achievable within a limited time frame of a school lesson is useful. The
taxonomy provides a useful framework by which the lesson may be developed and

evaluated.

STEM subjects are more commonly viewed as spaces where critical thinking and
particularly problem solving occurs more naturally and more frequently and where it is
therefore easier for teachers to push the class in such direction. But in ELT classes,
students also benefit from the inclusion of CT as Hughes mentions“It can be used to
achieve a greater understanding of individual words and sentences, of longer pieces of
discourse, of ideas, and of different means of communication.”3¢ This thesis uses
Bloom’s taxonomy as it is not oriented towards a particular field of study and can be

used to set educational objectives in many different types of lessons.

According to some, one of the taxonomy’s great achievements is that it gave teachers,
experts and policy makers their language to name the educational processes in a
consistent manner and establish a universal language dividing the lower order and the
higher order thinking skills. While Bloom’s taxonomy helps educators in their work,
there are also some dangers in applying the framework too rigorously to the process of
language learning. The process in which a learner is learning a foreign language does
not necessarily follow a six step scheme and in many cases, there are no clear
boundaries between the skills needed to gain a particular ability or knowledge since

language proficiency is measured by a multitude of different elements.

36 DUMMET, P., HUGHES, J., Critical Thinking in ELT: A working model for the classroom. Boston: NG
Learning. 2019, p.1
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To understand the nature of the taxonomy’s higher order thinking skills in relation to
critical thinking, we may look to Paul and Elders’s description of the critical thinking as
one of a higher quality “Critical thinking is that mode of thinking — about any subject,
content, or problem — in which the thinker improves the quality of his or her thinking
by skillfully taking charge of the structures inherent in thinking and imposing

intellectual standards upon them.”37

ELT teacher would typically start at the very bottom of Bloom’s (or Anderson and
Krathwohl’s) taxonomy of objectives when teaching the basic comprehension. In the
ELT context that means learning the alphabet, meaning of words, basic sentence
structure and later being able to understand a sentence and form an idea of its context
within the language system. The lower order thinking then supports the application of
the higher order thinking skills in various tasks and activities. For ELT class that might
mean discovering a pattern in a grammatical structure, being able to discern a meaning
of a colloquial expression or thinking critically about an idea and coming up one’s own
interpretations. Higher order thinking skills are tied to a higher proficiency in the target
language. To be able to successfully engage with these task, students need to build up

their English proficiency and understanding alongside their critical thinking pursuits.

2.5 Lower order and higher order thinking skills in ELT

The cognitive domain of Bloom’s taxonomy includes six categories, they together
present gradually more intellectually demanding tasks ordered in a manner that would
guide both the student and the educator towards their set goal. The tasks are arranged
according to their difficulty in relation to the intellectual engagements required from the
participants. Below is a brief summary of the six educational objectives in the cognitive

domain as revised by Lorin Anderson and David R. Krathwohl in 2001.

37PAUL, R..ELDER, L., The Miniature Guide to Critical Thinking Concepts & Tools. Dillon Beach,
Calif: Foundation for Critical Thinking, 2003.
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A. Remembering
The lowest of the lower order thinking skills requires students to recognize and recall
information previously mentioned. It asks students to reproduce the teacher’s
interpretation of a fact. Anderson and Krathwohl mention the need to recall the
information repeatedly and from a long term memory. When students successfully
localize the correct knowledge that is relevant to a task at hand or answers the given
question, we may suspect this step met. This educational objective may be described by

verbs like define, describe, fill in, list, write, repeat or name

Some examples of tasks that achieve this level of cognitive engagement in ELT

Vocabulary testing where a student is asked to recall a word equivalent to one in their
first language.

Word games like domino or a similar that requires a student to find a pair or connect a
word to its picture or a second language word equivalent.

Kim’s game where the students need to remember a progression of words or pictures
and then recall their exact placement while correctly naming them.

Recalling the infinitive form, past tense and part participle of irregular verbs

B. Understanding
Understanding places above remembering and according to Hughes “Involves students
constructing meaning by connecting new knowledge with existing knowledge.”38 It may
also require students to explain or describe a task in an oral, written or graphic manner.
The skill or ability to explain something may involve comparing, giving examples,
being able to explain a process from a visual prop. Student is also able to see
similarities or differences between two or more things or thoughts. The verbs connected
to this level of cognitive process are for example: interpret, translate, summarize,

conclude, compare or explain.

38 DUMMET, P., HUGHES, J., Critical Thinking in ELT: A working model for the classroom. Boston: NG
Learning. 2019, p.7
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Some examples of tasks that achieve this level of cognitive engagement in ELT

Asking students to compare the use of two verb forms (e.g. like, likes)

Students explain the use indefinite article when seeing two groups of nouns with
indefinite articles “a” and “an”

Students are able find a verb in a given sentence.

When being presented with a short video, students are able to summarize the story
while using presented vocabulary (or their own words).

Students categorize superordinate and subordinate words and give additional

examples

C. Applying
The category of applying utilizes previously gained thinking skills and directs students
in using them in a novel way. The students should be able to use an appropriate method
or take correct steps to solve a presented problem. The student may apply some already
established procedure or find a fitting alternative, to reach the desired outcome. The
learning process at this level begins to combine some higher order thinking with the
lower order thinking skills. Hughes states “In many ways, applying stage represents the
first step toward the use of language for real communication.”3? Student is for example
able to use an ability appropriately or even implement a novel way of solving a task.

Corresponding verbs are for example: suggest, plan, solve, discuss, try or order.

Some examples of tasks that achieve this level of cognitive engagement in ELT

Students are able to order words in a sentence according to a pattern.
When being presented with a sentence that is missing a word, students suggest an
appropriate expression to fill in the space.

Students order sentences or paragraphs to create a meaningful storyline.

39 DUMMET, P., HUGHES, J., Critical Thinking in ELT: A working model for the classroom. Boston: NG
Learning. 2019, p.7
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When presented with an answer in an indicative mood, students are able to rearrange

the word order to create a question.

D. Analysing
The fourth level in the cognitive domain asks students to analyze a given information,
find and separate its elements and describe how these elements function and come
together to create a meaning. The students pay attention to the relationships between
ideas or parts of a whole.#0 Younger students may differentiate the fiction from reality,
older students may tell apart important information from unimportant. Language
students are also able to analyze discourse elements and differentiate between
appropriate reactions an inappropriate reactions to a situation. Appropriate verbs to

describe these activities are: suggest, analyze, find or organize.

Some examples of tasks that achieve this level of cognitive engagement in ELT

After hearing an audio recording, student finds a main character or summarizes its
main storyline or idea.

When being presented with similar paragraphs, students are able to locate the
differences and analyze their effect on each paragraph’s meaning .

Students analyze a visual material and suggest an appropriate text to accompany it.
Students are given a series of sentences with grammar or vocabulary based mistakes

and are able to locate and correct them.

E. Evaluating
Anderson and Krathwohl’s revised take on Bloom's taxonomy replaces step 5, which
was originally synthesis with a step named evaluating, this change modernized the
Bloom’s approach which put evaluation on top of the educational objectives as the

highest of the thinking skills. Anderson and Krathwohl support his need to include a

40 ANDERSON, L.W., KRATHWOHL, D. R. 4 Taxonomy for Learning, Teaching, and Assessing: A
Revision of Bloom's Taxonomy of Educational Objectives. New York: Longman, 2001.p.79
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step where students form their own opinions based on their previous knowledge while
utilizing their cognitive abilities formed so far but they do not agree with putting
evaluation on top. When evaluating, students assess an information and form their own
opinion on the information’s value, relevance or quality. This is the level where the
general public usually places critical thinking skills but depending on the task and age
level of the students, critical thinking elements are found in other levels as well. Typical
verbs when training evaluation are: argue, assess, decide, defend, disprove, justify,

judge, criticize or evaluate.

Some examples of tasks that achieve this level of cognitive engagement in ELT

When being presented with several translations and an English sentence to their first
language or the other way around, students give their opinion on which translation is
correct, or when there are more possibilities, which is better suited to a particular
situation.

Students analyze a written paragraph and evaluate the quality of author’s arguments.
Students are asked to give a presentation on particular custom appearing in different
cultures from around the world and assess the differences and similarities.

Students are presented with a problem and discuss the various approaches and
solutions among themselves. Students may also criticize other student’s work.
Students recognize appropriate expressions which are typically used to give an

opinion and then use them in a correct manner when evaluating a book for example.

F. Creating
The last of the categories presents a new challenge in which students are asked to use
their previous knowledge and create something new. Students arrange and re-arrange
parts to create an original structure by thinking creatively while following the
parameters set by the teacher. Creating with the aim of reaching a set goal is mentioned
as a necessary element in order to creatively engage the students’ cognitive abilities.

Creating without boundaries and without a regard for the actual outcome does not fulfill
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these requirements. Students may create alternate solutions to a problem or work on a
project and follow individual steps in order to achieve the desired outcome of a finished
project. Some verbs used to promote student’s creation are: write, combine, arrange,

produce, classify, modify or suggest.

Some examples of tasks that achieve this level of cognitive engagement in ELT

Students are tasked with writing and alternate ending to a fairy tale.

After lessons on family and life in their country, students create a mood board to show
and describe their particular life situation.

When presented with an answer in an indicative mood, students are able to suggest the
question that may have preceded it.

Students write a letter to their future self where they predict their future life events.
Students are given a model sentence using after studying the SVOMPT rule and have

to produce their own sentences while following the rule.

2.6 Benefits and Challenges of Using Revised Bloom’s taxonomy

in the primary ELT classroom

Benefits to using Revised Bloom’s taxonomy when teaching primary level EFL students
may be found on many different levels.

1. Setting appropriate educational goals in the cognitive domain is one of the
teacher’s most important tasks. Educational goals inform teacher’s longterm
planning as well as the sequence of tasks happening within one lesson. Many
different aspects of students’s academic performance as well as their overall
enjoyment often depends on the teacher’s ability to set the right goals and
translate them into actionable chunks. Primary level students are generally

motivated extrinsically to learn a foreign language and a series of unachievable
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goals or mistakes in lesson planning may have catastrophic effect on young

learner’s willingness to learn a foreign language.*!

2. Using verbs to characterize the different aspects of thinking that is happening
within the classroom helps teachers during the process of designing correct
exercises and setting appropriate goals for the language classroom. Choosing
from the same set of taxonomies supports the intentional aspect of lesson

planning and helps teacher to plan more effectively.

3. Universal language of the taxonomy connects different types of exercises and
materials to their placement within the Revised Bloom’s framework and thus
creates a comprehensive pool of knowledge for educators to draw from. The
other indisputable benefit of having this universal language is the possibility of
searching for a particular idea or an inspiration online and having the idea bank

from teachers around the world available to us.

4. While Revised Bloom’s taxonomy offers a framework which contains a
sequence of categories that progress from engaging student’s lower order
thinking to higher order and creates a consistent and predictable outline for
teacher’s work, the consistency should not always translate to predictability for
students. In order to challenge primary level student’s thinking, it is beneficial to
use Revised Bloom in a creative way and new types of tasks and activities.
Especially because language classes at the primary level often have students that
are ahead of the group mixed with students who require different types of

support. These classes often benefit from mixed tasks and differentiation.

While there are significant benefits to follow Revised Bloom when teaching primary

level EFL students, there are also significant challenges.

41 PUCHTA, H., WILLIAMS, M. Teaching Young Learners to Think. Cambridge University Press, 2012,
p.7
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1. Revised Bloom and many other taxonomies are often criticized as outdated a too
confining. Since their structure tends to be a reduction and simplification of a
larger topic, critics often point out that a blind reliance of the taxonomy would

hardly produce the promised results and its application should be gentle 42

2. Bloom’s taxonomy as well as the revised version are usually depicted as a
pyramid which would suggest that some levels of understanding and some
thinking skills are more valuable than others. However recent discussions tend
to present the taxonomy as a pool of equal cognitive levels, each having its own

merit and each being equally valuable, only used at different points in time. 43

3. Young learners tend to benefit from changing the tasks more often and
according to some research ideally every 5 or so minutes. These short bursts of
different types of activities are often required in order to manage young
learner’s level of energy. On the other hand, thinking-based activities might
often present a significant challenge when structuring the lesson because they

tend to generally take up more time and require stronger focus.

Since critical thinking is currently among the education’s topmost priorities, it is
important to start developing the skill as early as possible during the learner’s formal
education. There is a significant value in developing critical thinking skills as early as
possible during primary education - educators and learners benefit from the fact that the
classroom is an artificial environment, where mistakes are not only allowed but
expected. Practicing critical thinking as early as possible during the student's education,

shows them the value of thinking though their decisions and having a basis for their

42BERGER, R. Here s Whats Wrong With Bloom's Taxonomy: A Deeper Learning Perspective. [online].
Education Week, 2008 [cit. 2021-05-30] Available at: https://www.edweek.org/education/opinion-heres-

whats-wrong-with-blooms-taxonomy-a-deeper-learning-perspective/2018/03

43 DUMMET, P., HUGHES, J., Critical Thinking in ELT: A working model for the classroom. Boston:
NG Learning. 2019, p.7
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beliefs, as well as helps them to strengthen their academic performance by practicing
skills of metacognition, close reading and argumentation, among others. Bloom’s
taxonomy 1is a universally known framework by which to set and evaluate educational
goals, by reviving the theory and combining in with the ELT, teachers may enhance
their primary level English lessons with activities that preserve their original goal of a

language practice but add a benefit of a critical thinking element.
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3. Teaching English to Young Learners

Children in the Czech Republic start their compulsory education at the age of 6 or 7,
after finishing at least one year of pre-school education. Some schools offer English
language lessons since the 1st grade, some start a year or two years later. The Ministry of
Education, Youth and Sports does not force the school to start the second language
lessons (usually English) in the student’s 1st year but it mandates that the second

language education has to start by the 31 grade.

Teaching primary level learners a second language requires a knowledge of their
educational needs and challenges. Since many teachers in the Czech Republic who are
teaching English from Ist to 5th grade are not academically trained to teach this
particular age group, it is important to have in mind their characteristic in order to

follow the natural progression of their learning.

3.1. Characteristics of Young Learners

Literature defines very young learners as an age group between 2 and 7 years old and
young learners as an age group between 7 and 12 years of age. Both groups have their

specific characteristic and challenges when learning foreign languages.+4

Early stages of ELT are comparable to the first language acquisition. Children generally
acquire the ability to use their first language from their families and people that they are
around in their early years. Children also learn to use their first language by repetition -
by imitating the sounds they hear and use visual clues such as movement or pictures
together with their imagination to discern the meaning of words and phrases. These
general notions of first language acquisition are also to some extent applicable to young
EFL learners and some rules can be adopted to inform the teaching of young EFL

learners. A commonly shared approach stresses that particularly during the first two

44 SLATTERY, M., WILLIS, J. English for Primary Teachers A handbook of activities & classroom
language. Oxford University Press, 2001, p.4
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years, young EFL learners should not be exposed to a written form of the language too
much. Some experts even present the idea of a complete immersion in the target
language in order to maximize the transfer of sound patterns and support the learners by

adopting some elements of the first language acquisition mechanics.4>

Current EFL learners enter the primary school usually at 6 or 7 years old and thus begin
to fall into the category of young EFL learners.One of the most important changes is the
development of literacy.#¢ While the learners begin to read and write in their first
language and begin to develop an understanding of a language as a system, it is not
beneficial to utilize those new skills during the first years of their English studies.
Another distinguishing feature is also their developing ability to think independently
and discriminate between reality and fiction. Their EFL acquisition in the current era is
also highly influenced by the abundance of technology in their upbringing, that means
that the children have likely encountered English language (or some other foreign
language) before they were formally introduced to the concept of a foreign language. 47
These children are often familiar with basic vocabulary from either their pre-school
courses or from other sources but they are not generally able to successfully use the

language themselves.

Any FEFL teaching should include the target language as the main form of
communication from the position of the teacher. Teaching young learners is no different.
Frequent change in methods and activities help young learners to stay motivated and
interested. Teachers of young learners are also encouraged to gradually move from
repetition, which is necessary and welcome in early stages of learning, to independent
creation. Many teachers struggle with removing the barrier between the student's ability

to understand an utterance in target language when directed at them and their

45 KERSTEN, K. ROHDE, A., Immersion teaching in English with young learners. In: Teaching English
Language to Young Learners: Critical Issues in Language Teaching, Bloomsbury. 2012. pp.71-89

46 NICOLAS, H., LIGHBOW, P. M. Defining child second language acquisition, defining roles for L2
instruction. In: Second language acquisition and the younger learner: Child's play? 2008, pp. 27-51.

47TERANTINO, J. Youtube for Foreign Languages: You Have to See This Video. In: Language, Learning
and Technology. 15, 2011. p. 10
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willingness to produce such utterance themselves. Positive classroom environment,
planning for success and scaffolding are among the necessary prerequisites to a long-
term success in engaging young learners minds and developing their thinking abilities in

accordance with the Revised Bloom’s taxonomy.

3.2 Motivating young learners

Motivation is a driving force for our learner’s success as it is on of the key aspects of
the learning process. It is very important to understand what motivates young learners to
take active part in their learning. Theory of motivation as applied to the learning process
tell us that humans are in the most basic sense motivated by two types of motivation,

extrinsic and intrinsic.

A learner with an extrinsic motivation takes cues for their learning from the
environment. Young EFL learner makes an effort in order to gain a benefit. Among the
benefits may be a gift, positive feeling when pleasing an adult they respect, a good mark
or win in a game. These achievements are very important to them and are usually what
drives most of their learning at this stage. Young learners are very often motivated in
this way because this way, the feeling of satisfaction and reward comes relatively fast
and the result of their successful effort is something tangible and pleasing. Young
learners like to see an immediate result of their activity and when successful, getting an
instant pay-off that signals it to them and to others. Young EFL learners often feel
motivated to work when they share their learning with someone or when they work in

pairs of small groups. 48

Intrinsic motivation is generally regarded as more valuable and a key component to the
success of a learning process. It is a type of motivation that comes from within a person

and informs his learning process - it is a desire to learn for their own sake. Learners

48 KOPINSKA, M, AZKARALI A. Exploring young EFL learners’ motivation: Individual versus pair
work on dictogloss tasks. In: English language learning in primary schools: Variables at play, 10 (3), 2020
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with high level of intrinsic motivation can often stay more focused on a task because
they are able to overcome the short term discomforts in order to achieve a long-term
goal. They are also generally able to find more pleasure in a task itself and do not
therefore rely on external motivators. The levels of intrinsic motivation in young
learners are very individual. Helping students build up their intrinsic motivation is a

task that requires much larger level of cooperation and planning.

3.3. Targeting CT enhanced ELT activities to young learners

Robert H. Ennis presents a set of strategies and tactics to help teachers teach critical
thinking.#® Although he describes these strategies and techniques as general ideas, that
would help teachers to set out on a right path, he also warns that is crucial to tailor them

to the actual students and specific educational objectives.

Among the 21 techniques, several are transferable to primary classroom settings and
may inform the production of CT enhances activities. Ennis acknowledges young
learner’s natural curiosity and considers it a great benefit but also instructs teachers in
encouraging young children’s restraints. Teachers should for example encourage young
learner’s to think before acting. This learned skill would help them avoid rushing to
judgements and accept everything at its face value. When working on ELT tasks and
exercises, some young learners often finish the assignments suspiciously quickly and
realize later that they have misread the instructions and haven’t met the goal of that
particular exercise. Frequent questioning of young learner’s assumptions and asking
additional questions like “Why?” or “How did you figure this out?” would also be
transferable into the ELT lesson. Even when the teacher does not mean to disagree with
the student’s conclusion, it is often beneficial to narrate the reasoning behind the
outcome out loud. This strengthens learner’s metacognition as well as benefits slower
learners in the group. Another useful strategy is to connect critical thinking to learner’s

everyday life. When students experience different situations during their learning hours

49 ENNIS,R. How to Teach Critical Thinking: Twenty One Strategies for Teaching Critical Thinking.
[online]. 2019. [cit. 2021-05-30] Available at: http://criticalthinking. net/wp-content/uploads/2019/02/21-
one-strategies-for-teachin-CT.pdf
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as well as outside of them, it is useful to built up a practice of using critical thinking in a

controlled manner and in various aspects of their lives.

Another point that speaks for inclusion of CT in the ELT is that while critical thinking is
dependent on a topic or a subject that is being critically considered, students do not need
to become experts on the subject to start think about it in a critical manner.>® The two
competences can be developed alongside each other. Moreover by including critical
thinking into the learning activities, students are led to a deeper subject understanding

as well.

Because it is very difficult to measure young learner’s critical thinking abilities at a
point in time, we may not have a concrete proof of their development but it is still
necessary to sustain the effort. The development and targeting of critical thinking
activities can be informed by both the Anderson and Krathwohl’s work on the Revised
Bloom’s taxonomy as well as on the general strategies and tactics presented by experts
such as R. Ennis, who advises to support the learner’s natural curiosity by directing
them towards a more systematic inquiry and not shy away from including thinking tasks

from an early age and even before students have gained sufficient knowledge.

Since most of the available methodology materials deal with critical thinking as a part
of the larger subject of teaching logic, reasoning and argumentation, it is very difficult
to find readily available materials that would help primary level ELT teachers to include
appropriately scaffolded critical thinking activities into their regular language classes.
The project of this diploma thesis was to present such activities and observe the
students’ reactions and their abilities to complete a critical thinking tasks included

within their ELT lessons.

50 RYMANOWICZ, K. The importance of critical thinking for young children.[online] Michigan State
Unoversity, 2016. [cit. 2021-05-30]. Available at: https://www.canr.msu.edu/news/

the_importance of critical thinking for young_children
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4. Project

The theoretical part of this diploma thesis explored the meaning of critical thinking and
its value in the current society as well as its role in education. This part aims to establish
a framework for the project of the diploma thesis. The project itself explores the
possibilities of developing critical thinking skills in young EFL learners. The project’s
main objective is to develop and present a set of activities that would actively engage
young learners’ higher order thinking skills as they are being described in the Bloom’s
taxonomy of educational objectives and especially Anderson and Krathwohl’s revised

version of Bloom.

4.1 Project’s introduction

As it has been previously hinted, this project’s origin comes from my long-term
fascination in the mechanics of the lesson planning, targeting of specific activities to the
individual classes and the overall interest in the optimization of educational activities

included within the English language lesson.

The activities cover a range of aspects of teaching primary level English and are
designed with the intent of being easy to use during a particular lesson and not requiring
a great deal of planning on the part of the teacher. The CT enhanced activities are
included with the aim of moving students towards greater comprehension and train and
develop their thinking skills. The lack of available materials as well as high costs of
some ready-to-use sets of materials have played a significant role in the formulation of
this project as I have been unable to locate most of the materials I needed and therefore

have decided to create and test my own.

Due to the nature of my current employment as an English teacher at a primary level at

a public primary school in Hradec Kralové, the main part of the project draws from my
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own experiences and observations and was tailored to suit the reality of the my real-life

lesson as well as during this year’s remote teaching phases

4.2. The project’s main objectives and questions

There are many reasons behind combining EFL teaching at the primary level with the

development of higher order thinking skills and critical thinking in particular.

The first reason stems from the suggestion that learners of all ages require cognitively
challenging tasks to maintain their interest in the subject they are studying. This is true
for every subject but particularly for language studies. Due to the difficult and often
repetitive nature of language learning, teachers are always on the hunt for a novel way

of practicing the topic while keeping their students’ engagements levels high.

The second reason is the current global demand an activism. Critical thinking skills are
demanded in the world of business, promoted by non-profits such as 21P and measured
by inter-governmental organizations such as the OECD, their current status is also
supported by the nations' governments. In case of the Czech Republic, 7The Ministry of
Education, Youth and Sports in the Czech Republic presents the Key Competencies in
their Framework Educational Programme for Basic Education - the competencies are
framed in such a way that the teacher almost cannot teach pure factual knowledge and
focus on memorizing and repetition if they want to abide by the current legislation and

recommendations.

The third reason is that the students will inevitably encounter various situations at
school and later in life, that are going to require the use of multiple higher order
thinking processes and there is a value in training students’ cognitive abilities as often

and as rigorously as possible. Authors like Paul Dummet a John Hughes promote the
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inclusion of tasks developing a range of decision making and problem solving skills in

young EFL learners as soon as possible in order to promote effective learning habits.5!

The final reason is that including thinking processes into the EFL teaching eventually
leads to a deeper and more organic understanding of the language. The teacher however
has to be consistent and rigorous in this pursuit. When students learn foreign language
in a manner that is less uniform and more of a dynamic reflection of its real life aspects,
they gain a deeper understanding of its functioning behind the classroom doors. Tasks
enhanced with the element of critical thinking promote learner’s autonomy and equips

them for the eventual situation when they are on their own.

Basic principles used to design the CT enhanced activities and exercises
1. Use Revised Bloom’s taxonomy for targeting the educational objective of the
activity
2. Strengthen a familiar exercise with a CT element to promote deeper thinking
3. Differentiate an exercise in order to engage both high achieving and low

performing students.

The set of questions used to assess the project
1. Did the Revised Bloom’s taxonomy offer a useful framework for more effective
and easier lesson planning?
2. Were the activities and exercises valuable as a tool to enhance students’s CT
skills and abilities?
3. Were the students’ levels of engagement higher when working on the CT

enhanced tasks?

The project was influenced by a wish to engage students, who may be bored by

repetitive tasks, and give them an advantage by introducing them to activities that

51 DUMMET, P., HUGHES, J., Critical Thinking in ELT: A working model for the classroom. Boston:
NG Learning. 2019, p.21
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would engage their critical thinking abilities. The above mentioned principles and
project questions were established in order to clearly evaluate its effect on several

aspects of ELT.

4.3. 78 Sever and the profiles of the classes 3B and 5A

To establish the background for the activities designed to bring an element of critical
thinking to ELT, it is important to consider the environment, the nature of the English
language teaching at the particular school and characteristics of both classes, where the

activities have been used.

4.3.1 7S Sever

The testing of the project took place at ZS Sever in Hradec Krdlové where the author
currently teaches English at the primary level. ZS Sever focuses on sports and also on
English language (secondary level Art classes are being taught in English). Regular
English lessons start in grade 1 and continue throughout the whole duration of student’s
basic education. Students do not have any textbook in grades 1 and 2 and English
lessons mostly taught by the respective class's teacher. In grades 3, 4 and 5 - they use
Start with Click textbooks and the classes are generally taught by qualified teachers of
the English language. When students transfer to grade 6, they begin to use Project
textbooks and become divided into language groups according to their performance in a
test. Due to the COVID-19 pandemic, the system and the organization of the classes
have been changed many times in the past 12 months and the corresponding changes
often interfered with learning. Students had to change their language groups and even

their teachers because of the rule of homogenity pushed by the Ministry of Health.

As previously mentioned, ZS Sever starts English lessons at grade 1, by the student’s
third year they are able to comprehend simple instructions, repeat and use a limited set
of words in very simple structure with the verb BE in the present form. They are not
able to use the language independently yet and tend to instinctively rely on the teacher
to guide them in the comprehension as well as production of the language. Most of the

children in grade 5 are capable of executing more complex tasks, their comprehension
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starts to be more organic and less tied to a particular “model exercise.” These students

also exhibit a stronger sense of the foreign language.

The project was integrated into both person a distance English lessons of classes 3B and
5A. Due to the nature of the school year 2019/20 and 2020/21, teaching of a foreign
language to primary level learners encountered a whole new set of difficulties and the
original Project was adjusted and rearranged accordingly. Some of the setbacks included
the lack of synchronous lessons and the general challenge of getting students from
disadvantaged backgrounds online in the year 2019/20. This, together with the
elimination of some hours of language learning from the student’s weekly timetables
during the months of remote learning and the constant shifting of students either
between language groups and teachers or between their own homes and the school
classrooms, have underlined a greater need for supporting student’s autonomous
learning abilities. Building up the confidence in their own thinking skills and learning
abilities gains a greater significance in situations such as these, where an unexpected
barrier leaves younger learners in a situation where the teacher cannot offer in-person

help and guidance.

4.3.2 Class 3B

Class 3B is a challenging one to teach. It has 20 students and their learning abilities are
sometimes dramatically different. Within the class there are 7 students requiring a
significant level of support and various types of adjustments (combinations of ADD,
ADHD, neurological issues, combined learning disabilities and difficult family
situations). On the other hand there are 4 high performing students who tend to be
discouraged by the slow progress of the class as a unit. The COVID-19 pandemic and
the subsequent lockdown have caught these students in the 2nd grade and significantly
affected the students who need special adjustments and have to overcome challenges
when learning a language. The imaginary gap between these two opposites has deepen
significantly during the months of remote learning. When they are physically present, a
large number of students in this class would benefit from a presence of an assistant or a

second teacher, but the current funding does not allow for such luxury.
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[ have chosen this class despite the above mentioned difficulties. To properly set their
basic foundation in the English language, these students need to review a great deal and
the nature of the Start with Click textbooks does not support these needs. The
inadequate amounts of revision materials are a good opportunity to create an additional
set of activities and test this project’s propositions. It allows us to see whether students
as young as 9 years old would be able enjoy success when having to organically use
their very limited English language abilities in a manner that is not typical and requires
both creativity and thinking rather than mindless work. The CT enhanced activities are
also designed in a manner that would ideally entertain the high achieving students in the
class 3B and keep their interest in the topic while at the same time allowed the students

with specific needs to revise in a meaningful manner.

4.3.3 Class 5A

At the beginning of the school year 2020/21, the class was divided and only 14 students
were in my group for the first months of in-person learning as well as during remote
lessons in autumn. The class at the beginning of the year was relatively small and
balanced, with only 1 student with learning disabilities (dyslexia, ADD) and 1
Vietnamese student that had transferred during the previous school year. This new
student hadn’t been able to understand the Czech language at all and was still in the
process of settling into the class when the beginning of the pandemic in spring 2020
halted her learning significantly. The spring lockdown left her isolated and slowed her
learning efforts in both Czech and English. Because learning Czech has been her
primary responsibility, she renewed her efforts in English again at the beginning of this
school year, after being able to comprehend basic Czech. This student’s English is
currently on the level of a 2nd grade student and is not yet able to follow the learning
processes that are taking place in this group. She works separately during some parts of
the lesson or observes her classmates, she is not forced to participate when she doesn’t

feel comfortable.
Around the mid-point of the 2020/21 school year, the group of 14 students have been

expanded to the whole class 5A of 21 students, due to the Ministry’s requirement to

have all learning taking place in homogenous groups. Compared to some other groups,
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this class is generally very lively and students are communicative, friendly and eager to
work on atypical assignments. 5A is a class that gets bored very easily and is generally
quite frank with their evaluations. In terms of personalities - this class has friendly
atmosphere but is extremely competitive on a daily basis. The competitiveness, however
motivating, can be a detriment to the educational goals of the lesson because the losing
side usually takes the loss very personally and the winners are often less than graceful in
their celebrations. CT enhanced activities could be a way to solve the issue of boredom
and disinterest that is sometimes present there when working only with the Start with
Click series and also move the students towards greater independence as they are

moving to the 6th grade next year and will be using a new series of language textbooks.

To be able to successfully integrate CT elements into the topics covered during the 5th
year, the class has been previously informed about the project. Because the class has a
great number of high achieving students and only a small number of low performing
ones, it was very important to create activities, that would be accessible and interesting
to both ends of the spectrum. To control the class competitiveness and to present the
class with a set of lessons that have an unexpected element and activities with an
element of inquiry but that are not about winning or loosing. Hopefully with a more
openly friendly atmosphere, more students would have a chance to be involved.
Additional hope of this project is to present the Vietnamese students with enough
universally recognizable visual stimuli to overcome the language barrier and allow her

to participate in the lesson on a higher level.

4.4. Lesson planning for the inclusion of CT enhanced materials

Since the goal is to improve thinking abilities and practice real life English in a new
way, the activities were created either as a self-contained lesson-sized dives into a topic
or a single activity, included within the regular lesson with the aim to engage student’s
minds in a novel way. The materials were created to practice topics from the school’s
own education framework and loosely followed the current units that the students

practiced using the Start with Click textbooks.
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Since students in both classes are used to work with additional materials during both the
evocation and the revision part of the lesson, they take the inclusion of various materials
into their ELT well. Some familiar techniques and materials include flashcards, trimino,
word pairs, visual organizers (mind mapping) and online-based activities from the web.
Students are especially familiar with websites such as Liveworksheets, Wordwall and
products like Google Forms. When at school, the lessons commonly include

communication based activities such as the virus game or dialogues or interviews.

Lesson planning during the 2019/2020 and 2020/2021 school years have been
significantly affected by the months of remote learning. During remote learning, it was
better for the students’s individual workflows when the handout included everything
they had to do during the lesson so the structure and planning is usually accurately
reflected in the individual handouts. In order to better manage time, the lesson focused
less of the transitions between activities and more on a unit of content, that was being
covered. The time-issue was particularly difficult to estimate due to the student’s
previous inexperience with such undertakings so in order to promote a relaxed
atmosphere of inquiry, it was important not to dwell on the speed of the work since it
would only stress the divisions in the particular class, primarily in 3B. Faster students
could leave the online lesson after they have submitted the work and I checked it for
mistakes. This motivated some students to work more efficiently but also frustrated
some because I felt that they tended to compare their slower performance with their

quicker classmates.

The handout itself was designed to be aesthetically pleasing and present a lesson in
several shorter chunks. Usually the fist one or two tasks are a form of a targeted revision
and without a significant element of CT - they review a topic or expand on a previous
lesson or a theme. They are designed to set the mood and get my students into the right
headspace. The middle part of the handout introduces the material designed for this
specific thinking practice and usually involves a short text, a video or an exercise with
an element of writing. The handout was then concluded with an activity specifically

targeted to test various thinking skills, creativity or provide a space for introspection is.
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To provide and element of metacognition, the novel ways of practicing the target
language were then transferred to a class portfolio of familiar exercises and activities

and used throughout the school year.

4.5. Materials designed to bring the elements of CT to young

learner’s ELT

The core of the project consists of 16 worksheets with various types of exercises that
were created in order to bring an element of critical thinking into the ELT. The materials
were presented to students both during the remote learning part of the 2020/21 school
year and later during in-person classes. Each material is briefly described with a
particular focus on its educational objectives and the elements of critical thinking that
have been included. This section also presents individual reflections of its value and
effectiveness. Materials are divided into 2 groups according to the grade for which they

were intended.

4.5.1 31 grade materials

Material 1 - Flipbook

FLIPBOOK - ABOUT ME

glue glue
THIS IS ME
Hello! My name is
Tam old.
T am from

Tam and T have

hair and eyes. Nice to meet
you!

my favourite deink oo

WHAT I LIKE

Use, duration, class: offline, 40 minutes, 3B
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Description: This material combines an element of manual work with an exercise that is
often recommended by the RWCT programme. It was used during an in-person teaching
and took about 35 to 40 minutes to finish. The material was created as a part of “back to
school” teaching with a hope of meaningfully engaging the students, review their EFL
foundations and create something tangible.

Educational objectives: Student fills in missing words in exercise “About Me”. Student

finishes typical introductory sentences. Student describes themselves in a creative

manner by choosing words that describe their interest and preferences.

Element of CT: Critical thinking element in this exercise is tied mainly to the
vocabulary selection that each student has to perform. Students are encouraged to use
their limited vocabulary effectively and find words that would describe them or have a
personal meaning. When students have limitations in their abilities to communicate their
wish exactly, they have to be creative and think how to express themselves as best as

they can. The flipbook’s lists test this ability.

Reflection: I prepared this flipbook activity for the second lesson after the return to
school from lockdown because I wanted to see which students kept their EFL
foundations and which were struggling. Because I did not want to stress my students or
give other classmates a chance to pick up on slow learners, I chose to combine revision
with crafting. I presented students with my own flipbook and explained how it is made
and then encouraged them to work individually. The children were eager to start
working but it was soon obvious that they forgot a lot of the vocabulary and weren’t
used to writing in English. Some students wanted to include advanced vocabulary in the
“What I like” section but I discouraged them since I wanted them to get creative with
what they already know. Upon reviewing the flipbooks, I found little variation and
realized that my template may have been too restrictive. I am not sure whether this
particular material engaged higher order thinking skills since most of the students did
not spend a lot of time on the problems when they encountered some but rather moved
on. A clear benefit of this lesson was the renewal of their interest in English and an

actual product they could take home.
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Material 2 - Pronouns

PRONOUNS - JA4, TY, ON, ONA, ONO

1) FIND PRONOUNS p 2) O
+ I AM FROM THE CZECH REPUBLIC.
A
* YOU ARE VERY NICE. 3)
« HE IS NINE YEARS OLD g Y
:HEj . SHE IS TALL AND SLIM. & NAJAKEMISTOVEVETE |

D

PATRE PRONOUNS 2
H
« IT IS YELLOW. V' zaZétek - prostiedek - konec

E NASEL JSEM TYTO :

* PRONOUNS '

BLUE | o :
( D 4) LISTEN AND WRITE "

STAR

DDD

BlEE

Use, duration, class: online, 20 minutes, 3B

Description: This is a worksheet option of an exercise we have done during an online
lesson. During the transition to remote learning, students learned how to fill in Google
Form and one of the exercises we have done online was a revision of pronouns and an
activity teaching the students to use pronouns in sentences.

Educational objectives: Student identifies pronouns on the page. Student links the

pronouns to their corresponding Czech equivalent. Student analyzes given sentences
and notes the placement of the pronoun in each. Student summarizes the findings and is
able to use it in a controlled manner.

Element of CT: I wanted my class to review pronouns and begin to form simple

sentences with them. Since I prefer to introduce a new element of English practice by
directing their investigations in a specific direction, I have decided to let the class
analyze the placement of the pronouns in my sentences and form their own conclusions.
All of the students were able to succeed which served as a big motivation for them.

Reflection: I was initially worried because I wasn’t sure how to flip the activity into an
online experience but since we practiced using Google form, I managed to create a form
almost similar to the paper version. Students had to log in and worked individually

which was a pity because this could have been done as a pair work activity as well. The
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cloud part was a multiple choice question and I was surprised by how many students
selected “tea” as a pronoun, only later have I realized that they probably mistook “tea”
for “they” even though we haven’t learned to use “they” yet. After writing down the
pronouns and identifying their place in the model sentences, students successfully
finished the activity. After some initial technical difficulties, the class have been able to
finish the task. I believe that their thinking was lightly engaged, The task was not
difficult but since this class was particularly affected by the first lockdown in spring
2020, there are enormous differences between individual students' abilities. By having
this exercise online, student who sent their answers faster could work on different extra

tasks like online quizzes and students who needed my attention could get it.

Material 3 - Uncle Ben’s family

A3 - reading + vocabulary (CT)
1) Pre&ti si text

Look at uncle Ben and his family. They live in England, in a village named Mousehead. This is their house in the village.
Woof, woof! Oh, this is his dog Bud. Where is he? Is he in the garage? Oh no, he is in the living room!

My cousin Cindy isn't at school. She is at home. She is tired and she is in her bedroom.

Uncle Ben isn't at work. He is at home. He is in the dining room. He is eating a sandwich.

Where are aunt Lily and Tim? Oh, my aunt is in the garden and my cousin is the kitchen.

2) Napi§ jména 3) Spoj &lena rodiny se sprdvaym mistem

BEN
BUD

CINDY

LILY TIM
4) V textu najdi slovicka
stryc = 5) V fextu zakrouzkuj
veshice =
sestFenice/bratranec = — mista a mistnosti ‘BLUE
unaveny = — Eleny rodiny ORANGE

sendvi¢ = — pFivlastfiovaci zdjmena(RED
teta= v
riklad :

My brother John is in The Jm e

Use, duration, class: offline, 30 minutes, 3B

Description: This worksheet combines a reading activity adapted from the Start with
Click textbook. The text is slightly expanded to include more information. The rest of
the worksheet has a combination of typical after-reading activities where students
confirm their understanding of the text, translate and search for particular expressions

and elements.
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Educational objectives: Student reads a short text and confirms their understanding by

naming the main characters and placing them in the correct room. Student interprets the
meaning of new words from their placement within the text. Student analyzes the text
and searches for particular expressions.

Element of CT: Critical thinking element in this activity connects to the text about uncle
Ben. Students in my 3t grade tend to rush through reading longer texts but since they
have to go back to the text a few times in order to complete the follow-up tasks and
since the text is phrased in a way that deliberately confuses beginner reader, it actively
engages thinking skills. To finish exercise three, they have to interpret the difference

between affirmative and negative sentence in order to place the person at a correct spot.

Reflection: This is a variation of an exercise that we have done before about Pikachu so
most of the students knew how to look for the exact information they needed and how
to fill in the mini vocabulary for example. I planned this activity as an individual work
originally but since at that time the students have only just returned to school, I have
decided to assign it as pairwork. I was glad to have done that because this exercise
requires more focus and most of my students with special learning disabilities would
probably be unable to finish the activity on their own. Three students in particular
visibly struggles during this lesson. One female learner always has difficulties during a
Monday lesson since her family situation prevents her from getting enough rest, on
Monday I have to offer her even more support because she is visibly tired and sleepy.
Pairing her with a more active classmate offered her a chance to participate. Two male
students from this class struggle with attention and are quite hard to motivate in a
positive manner. Through observation I have noticed many times that they search for
clues in the work of people around them and do not like to rely on their own abilities.
Since most of the pairs seemed to be able to work independently, I created a mini trio
with these two students and read the text often and out loud with a strong intonation to
help them work out the answer. This helped and I managed to catch their attention for

most of the lesson, which is a rare event.
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Material 4 - My face

MY FACE + OPPOSITES

1) DESCRIBE THE FACE

3)DRAW HAIR N\ N\ Yo
~. S T S S
A A A A

long straight hair  short hair  long curly hair

4) DRAW EMOTIONS

~ //_\ //_\ //_\ //_\
: e [ e

happy scared angry sad

5)THE OPPOSITE g
S/
X,
e e

anort shory

6) DRAW THE OPPOSITE OF
SHORT HAIR SAD FACE

S S

Use, duration, class: offline, 20 minutes, 3B

Description:  The worksheet reviews vocabulary used in the Start with Click textbook
and engages student’s interest in the topic by reflecting back on themes we have already
covered like emotions and opposites.

Educational objectives: Student recalls vocabulary from the previous lessons. Student

draws features according to the prompts. Student creates their own versions of avatars
to represent the target vocabulary.

Element of CT: Students were asked to describe the face before they started working on

the worksheet, after making sure that everyone had their basic vocabulary

Reflection: This worksheets wasn’t very intricate and it was notable in some students’
approach to it. The lesson started well and students were able to understand the
instructions that I have put in English this time, I usually use Czech instructions when
writing a worksheet because it supports a better workflow of the whole group since I am
not bombarded with the same questions over and over. The overall mood during the
lesson was good, students were able to artistically express when drawing the emotions
and hair but I felt that there was something lacking and that the cohesion between

particular tasks was not very strong. Had this worksheet not exist, I think there would be
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no change in student’s abilities and engagement during this particular lesson. I could
have students competing in drawing faces on a blackboard for a few minutes and the

effect would be the same.

Material 5 - Venn diagrams

A3 - comparing ( different x same - CT)

1) Porovnej zviFata

Zkus doplnit véty:
The kangaroo is The polar bear is

The kangaroo and the polar bear are

2) Porovnej sebe a pani uéitelku

ME TEACHER

Use, duration, class: offline, 25-30 minutes, 3B

Description: Activity presents a visual organizer called Venn diagram that helps students
list characteristic aspects in a transparent manner. The first Venn diagram introduces the
concept and asks students to compare 2 animals based on their looks and lifestyle. The
second diagram asks students to compare themselves to the teacher.

Educational objectives: Students compares animals using a Venn diagram. Student

organizes their findings in a presented visual organizer. Student analyzes differences and
similarities between 2 animals or 2 people. Students compare their work with

classmates.
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Element of CT: When students search for characteristic visual or personality traits.

Students are becoming aware of the differences between people and they are confronted
with the idea of diversity. Venn diagram also forces students to name similarities,
otherwise the work would remain incomplete. Because they consider both sides,
students think about themselves as an individual and as a part of some larger group (for
example people with red hair). Because 3 grade vocabulary is not very extensive,
students are encouraged to ask around for help and get inspiration from the works of
others. Students also practice what are some appropriate expressions to use when

talking about someone and what are inappropriate.

Reflection: I introduced this activity by reviewing the meaning of words “the same” and
“different.” I wanted to prevent my students from choosing a classmate that they could
possibly hurt by using unkind words in their comparison so I selected the other person
(me). It was perhaps too restricting because the students would probably be more eager

to compare themselves to their peers and not to an adult.

Material 6 - Guess the word

SoFA
"P/cm“s
BIG EARS
BIg Teeqy
GIRL

N4 A .
i
\ ()

w 4
2 ) § =
2 ) : g 3
- «w» S
2 o 4
° ~ 5 & ] ]
= o 2 3 ° K
w W o =3 3z
> a~ 3 Y 2]
> & < 2 S
Ty > 2 « 2
S ¥ L Y 2z 5
3 3
S & s &

Use, duration, class: online, 10 minutes, 3B

Description: This worksheet is a paper version of a warm-up that we have done during a

remote lesson in winter. The original digital activity was created in Google Forms but
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for later use, I flipped the activity and included an oftline version. Individual paws
guide students to name a word they have already learned and that could be described by
4 clues written at the top of the paw. After finishing the exercise, students were assigned
to create 2 more additional paws as a homework.

Educational objectives: Student assess the clues given to them. Student decides on a

Element of CT: Students engage their thinking skills when they have to find a common

word based only on four clues. When creating their own paws, students had to decide on
the optimal and effective clues that let other participants guess the target expression

without giving it away too fast.

Reflection: My students like guessing activities. They enjoy games and they are eager to
taky any opportunity in which they do not have to practice grammar or read. I struggled
a little bit because I wanted to create clues that are more ambiguous and I think was
successful only partially. The enjoyment was very high and most of the students were
able to finish the task without any additional help. When they did not remember the
correct spelling of the word, they could consult the textbook. The word “baby” in the
purple paw was perhaps the most difficult since only some students are familiar with the

word “cute.” I believe it was mostly those, who watch YouTube videos frequently.

Material 7 - Pronunciation and Rhymes (A3)

A3 - Pronunciation and rhymes (CT)

ABIG FAT SATON ARAT SNAKES SIT BY THE SEA

- - |
| e K gy

k Coserymujesfat? ., ‘ \ Najdi &islo, které zagind na"s* a dokresli obrdzek. ‘
N ’ PRACUT S UCEBNICE A NAJDI ‘
LOOKI ZERO . INTHE . SLOVA, KTERA SE RYMUTE

TWO -

TOY -

FUN -

S £ WA
\ Rymuji se slova "zoo" a “look"? - ANO x NE ‘ \ ‘
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Use, duration, class: offline, 15-20 minutes, A3

Description: Students are presented with 3 fun rhymes and they have to finish the
sentences and keep the rhythm going. Czech instructions guide them towards the goal of
the activity, and in-class repetition of the sentences exercise their pronunciation skills.
This also allows the teacher to take note on the individual progress of each of the
students.

Educational objectives: Student evaluate the sentences and find the principle that makes

them rhyme. Student finds a missing word by following the clue. Student produces their
own pairs by searching for words which rhyme with the expressions given to them.

Element of CT: Students do not get to work on pronunciation very often, it is implied

that the teachers themselves decide on the appropriate activities. The Start With Click
series of textbooks also does not include any exercises that would focus solely on this

aspect of learning English.

Reflection: I was motivated to include this type of activity after attending an online
seminar where the instructor focused on songs, raps and rhymes to convey the feeling
for English. I find including songs and rhymes into my English lessons quite difficult.
Since most of the textbook material seems outdated and awkward by today’s standards,
students after the first two years of learning English are often reluctant to continue
participating in something that may make them look silly. I have searched for
appropriate tongue twisters that would be easy to understand and allowed me to erase
some parts. I found three and decided to try to engage my students in a pronunciation
activity. I was surprised by how well they worked. Ut was a quick activity because they
worked in pairs and were able to find the missing words fairly quickly. The second part,
where they searched inside the textbook for the rhyming pairs, highlighted some
individual students' natural affinity for the language because they could fill in the words
without opening the textbook. As a reward, we looked up some famous tongue twisters
to try out and finished the activity on a high note because all students wanted to
participate. I was very happy with this lesson because it grabbed student’s attention and

directed it towards English in a different but meaningful way.
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Material 8 - Find mistakes in the test

L i N

A3 - CORRECT THE TEST (CT) %
1) Rozhovor 3) Preéti si dopis od Pikachu a doplfi minislovni¢ek 0
Kim: Hello Leon! _Where __are you» . ) e

o hool. Hello. My name is Pikachu. T am a yellow Pokémon.
Leon: Hi Kim, T am __fine .Tamat _SChool . Andyou? Iam 9 years old. T am small and fat. I have big ears and a big tail.
Kim: Tam_goodk  Tamat _home _ How areyou? My best friend is Mitch. T am from Japan. My favourite food is
Leoni Tam7 gl o, ketchup. Look! T am in a movie - its name is Detective Pikachu.
Kim: Where are you from? _gCH‘"W_ = jméno
Leon: _J am___fromLiberec. And_he > — e
friend = kamardd
Kim: Tam __hate _ Plzei. What is your favourite food? favourife = jidlo
Leon: My fasourite. _food is pineapple ice-cream. _fook = podivej
) o Sch. kefchip = film )

Kim: That sounds great, I __Jove pizza with pineapple. 4,

4) Odpovéz na otdzky
2) Doplii vétu - dopliiuj IS /AM /ARE + spoj s obrdzkem

What is his name> ___His is Hidoh.
My sister _iS__ young, o —
) ) - How old is Pikachu? __He 44 years old
I 8 verytall N = v
. o Is he tall? fes, he is
Millie _am _ hungry.
" 2 v jdv Where is he from> ___He_is_from [faly.
I _0m_ from Hradec Krdlové. 4’ ere is he from? ] -
N What is his favourite food? _His #Avqgrif; ﬁood Is pizza
3) Dopli vétu - dopliiuj HIS /HER 5oh
o 5) Zakrouzkuj slovo, které se nehodi k ostatnim
Thisis _her __school bag. Her _nameis olaf. &
prs . tall - short - fat - old - favourite @ slim
-d

bedroom - garden {kitchen)- hall - living room - bathroom
His  t-shirt is green. ‘“.L Her _ cat is black.

Jsl\ :5 j%

pizza)- hamburger - salad - cake - ice-cream - water Soh

Use, duration, class: offline, 30 minutes, 3B

Description: The material consists of different types of exercises testing student’s
comprehension, grammar and vocabulary. To practice critical thinking, students were
not asked to complete the test but were given a test already filled in and with a clues as
to how many mistakes each section contains. They had to locate the mistakes and
correct them appropriately. They could also mark this imaginary studen’t performance.

Educational objectives: Student applies their knowledge of English grammar, syntax

and vocabulary to locate mistakes in the test. Student suggests a correct option to each
mistake. Student evaluates the imaginary student’s performance in the test and marks it.

Element of CT: 3t grade students had to critically evaluate each section of the test and

decide whether it is correct or wrong. They had to use their analytical skills to find the
correct number of mistakes. The number was indicated to give them some support.
Students also had to suggest a correction that would make the sentence or the exercise
right. This type of exercise trains critical thinking skills such as analyzing and
evaluating. This type of exercise also practices problem-solving when it asks to suggest

a better option to replace the mistake in the test.
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Reflection: The class has an experience with looking for mistakes and marking them, It
is a manner of testing dyslectic students who struggle with writing. I often present them
with pre-written option and only make them choose the correct one. This gives them
support they need to feel confident and keep up with the rest of the class. This time I
have decided to broaden the task and create a whole fake test for the class. Younger
learners like to imitate adults and the idea of playing a teacher while practicing their
English appealed to them. I was happy with this exercise and would continue using this
method as a training before some bigger tests or as a homework. I believe that it would
offer some more active parents a glimpse into the requirements that are placed on the

students at the particular level and allow them to study more effectively at home.

4.5.2 5t grade materials

Material 1 - Flipbook

FLIPBOOK - ABOUT ME A5

glue glue
THIS IS ME
Hello! My

. Tam old.

T am from
T live with my
Tam and T have

hair and eyes. T like
and

but T don't like

5-LINE POEM

Use, duration, class: offline, 35-40 minutes, 5A

Description: The students have to cut out the parts and assemble a flipbook, with 2 types
of exercises practicing their English language. Students get to keep the flipbook as a

reward.

65



Educational objectives: Student fills in missing words in exercise “About Me”. Student

uses clues in the text to finish the typical sentences. Student describes themselves in a
creative manner by following the framework of a 5-line poem. Student uses appropriate
vocabulary to describe their appearance and personality.

Element of CT: The critical thinking element of this particular material can be found

both in the part where students have to fill in appropriate words to finish the short
letter” about themselves and also in the second part called a “5-line poem.” The 5-line
poem is a popular method, which requires students to creatively use their vocabulary in
a very limited manner. Placing limitations as to the scope of the work required, helps

them to focus on the practice.

Reflection: Since this class has unusual number of high achieving students, I wasn’t
sure whether the activity would be demanding enough for them while also remaining
accessible to students who have difficulties with learning. At the beginning of the
lesson, I’'ve shown them a flipbook made by 3rd graders to raise their interest and then
demonstrated the most difficult part of their work by making up a 5-line poem about our
school and keeping the poem written on the blackboard. Some students needed help
because they did not understand and I had to explain the instructions in Czech. The
exercise “About Me” was significantly easier than the “5S-line poem,” which gained
some sighs and comments of the “j4 nevim, co mam ale psat” type. An additional
element of this particular exercise is that some students asked to use dictionaries while
other did not need them and worked within their English abilities. I view this division
positively, since it respects students preferences and allows for a smart use of supporting
materials. Since the students never made a flipbook during their English lessons, their
energy levels remained unusually high during the duration of the lesson. I was very
pleased when student’s who finished early took initiative in helping their classmates to
glue the pages together and helped with cleaning, This element collaboration was an

added bonus.
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Material 2 - KWL chart

VOCABULARY - KWL chart + using a dictionary (CT)

— —

topic

( KNOwW TWANT IfI_EARNED ) ( KNOwW TWANT ITEARNED )

( Inake mikas s A7m/m&
S

M;du, oo —
Aiow

Use, duration, class: online, 20 minutes, 5SA

Description: KWL charts are a popular tool to get learners to think about their own
learning. In this metacognitive exercise, students take an active part in looking for the
gaps in their knowledge while also gaining a benefit of including their own preferences
in the output. KWL chart is partly a brainstorming activity where students fill in the
information they know about a certain topic into the first two columns (this chart
focuses on vocabulary but the type of information may vary) and use dictionary in the
third. The first column is listing the English words the student knows, similar
brainstorming takes part in the second column too, here the students fills in words in
Czech, when they simply forgot the English equivalent or words they never encountered
but would like to know. In the third part, students look up those new words in a Czech-
English dictionary and write them down.

Educational objectives: Students remember words from a category. Students categorize

superordinate and subordinate words. Students decide, what additional words would be

useful to learn. Students locate words in a dictionary

Element of CT: KWL chart is a well known method for organizing information in a
simple manner. Students will benefit from learning about the existence of the chart since

there is a strong possibility that they are going to encounter it during their lives. This
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particular activity develops students’ vocabulary beyond the textbook and allows them
to add their personality and interests into the mix. They use analysis and evaluation
when working to fill in the second and third column of the KWL chart and during their
work with the dictionary. By creating their own personal charts, students took charge of

their own learning.

Reflection: Since I wanted to introduce the KWL chart for the first time in a complete
manner, I chose to engage students with 2 exercises. First chart had a topic that I have
selected based on a topic from the Start with Click textbook. I filled in some examples
for better comprehension and let students work on their own. Since animals are
comparatively easy, they started immediately. The second topic was left to the students -
we brainstormed some possibilities in the chat and children came up with topics that I
have expected like food and jobs and one I did not expect - countries. Each student
started working on the first column of the second chart but since I did not want to spend
whole lesson on the KWL chart, I assigned columns 2 and 3 as a homework,

I encouraged students who had a regular dictionary at home to try using it but most of
the class used online dictionary since the lesson happened during the remote learning
part of the pandemic. I would like to try the activity with only paper dictionaries next

time, since I think that it would benefit the students more.

Material 3 - Tigers

TIGERS

1) Write 5 words that you think of when you hear the word “tiger”

Where is the Siberian tiger from?

How many Bengal tigers live in zoos?

2 it th 1i th it
) Ceokioieliypeshofalipensiond answerthelgbestions How much weights the Sumatran tiger?

SIBERIAN TIGER |BENGAL TIGER SOUTH CHINA TIGER | SUMATRAN TIGER
Which tiger lives in India?

How many South China tigers live free?

3) Read the information and answer

TRUE or FALSE or NO INFORMATION

Size: 250-330 cm | Size: 240-280 cm | Size: 210-240 cm Size: 210-240 cm

Siberian tigers live in China. —
Weighs: 200-600 Weighs: 300-480 Weighs: 240-330 Weighs: 198-264

pounds pounds pounds pounds South China tigers can't swim. —

Lives in: Russia Lives in: India Lives in: China Lives in: Indonesia 210 Sumatran tigers live in zoos. —

Siberian tiger is white. —
Population: Population: Population: Population:

360-406 free; 3176-4550 free; [ 20-30 free; 400-500 free;

Z00 Brno has Bengal tigers. —
490 in zoos 333 in zoos 47 in zoos 210 in zoos

20-30 South China tigers live free. —

Czech Republic: | Czech Republic: | Czech Republic: No Czech Republic: Zoo
Zoo Praha, Zoo Zoo Liberec Brno, Zoo Jihlava
Tébor

ZOO Praha has 4 Siberian tigers. —>

I o m™mmo o ® >

Bengal tigers are 260-280 cm long. —>
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Use, duration, class: online, 45 minutes, 5SA

Description: The worksheets includes different types of exercises. The overall theme is
comprehension. This worksheet is inspired by a Youtube video Meet the Animals 13 -
Siberian Tiger. Meet the animals series on Youtube presents EFL learners with short
animated videos about different animals, the video are popular witch children because
they have English subtitles that indicate the word that is currently being spoken. This
helps EFL learners with comprehension. The worksheet then follows up on the topic of
tigers by introducing a chart with different tigers and connecting all exercises to it.

Educational objectives: Student summarizes information from a video. Student recalls

words may be used to describe a tiger. Student creates their own sentences about tigers.
Student understands how a chart is organized and is able to locate a particular
information. Student analyzes clarity of a sentence and evaluates it.

Element of CT: Every aspect of the worksheets requires the use higher level of thinking

skills. The first exercise asks students to imagine a tiger and their environment and think
of a 5 words that would be direct associations with their mental image. Students had to
work within their limited vocabulary to finish this exercise. Next, the chart presented
the students with a challenge since they are not used to handle this amount of new
information at once. The question following the chart tests their ability to shake the
feeling of being overwhelmed by information and work efficiently. Students had to
locate only the type of information they needed in order to answer and not be distracted
by the rest. The third exercise add a new element to an already familiar task. The “no
information” option created a new challenge for students and tested they

comprehension in a deeper manner.

Reflection: I wanted to exhaust one topic as much as I could and combine different
types of activities and exercised into one lesson. A particular goal of this lesson was also
to show the students that even though they may not know the dictionary meaning of
every single word, their ability to fulfill the task may not be hampered. The students

worked very well, I relied on the video to introduce the topic and establish basic
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vocabulary. When we created some sentences in the chat while using our vocabulary

from the first exercise, students worked independently until the end of the lesson.

Material 4 - Venn diagrams

Compare 2 animals + treasure hunt

WS E Translate the words into Czech language, look at the compass!
k North = outh=

s West = East =

GO ... 3 dots East, 2 dots South, 2 dots West, 1 dot South, 4 dots
EAST, 1 dot South, 1 dot West, 1 dot South and 3 dots East

—>

Use, duration, class: offline, 30 minutes, 5A

Description: Activity introduces a visual organizer called Venn diagram which helps
students define differences and similarities between two things. This particular type of
graphic is often used in business setting and in media so students may have already seen
it being used. The activity will help them connect in-class English language with the
outside world. An additional exercise teaches students cardinal points in a way taht
combines reading comprehension with a maze-like exercise.

Educational objectives: Student compares animals using a Venn diagram. Student

analyzes differences and similarities between 2 animals. Student pairs English words for
cardinal points with Czech expressions based on their knowledge of compass. Students

compare their work with classmates.
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Element of CT: This particular exercise enhances student’s thinking abilities -

particularly analysis. Students have to select 2 animals that are different enough in order
to be compared but similar in some nature. Students are encouraged to thinkbefore
putting pen to the paper and sketch their diagrams in their mind. Students who are able
to evaluate their EFL abilities correctly are more successful than those who rushed
ahead without much thinking. The ability to judge and evaluate items based on their
characteristics is a valuable mental exercise that often leads to deeper insight into a

matter.

Reflection: Because the class was quite talkative after they came back to school, I
wanted to briefly review some distant vocabulary and have students work in pairs. At
the beginning of the lesson, I drew Venn diagram on the blackboard and together with
students created a diagram comparing a pizza and a salad. After showing them how we
fill in the diagram. Students had to choose a partner and get to work. Because the class
missed talking to each other, some pairs were more talkative than usual but eventually
they began. There was a big difference between pairs who felt more comfortable with
their English and chose to compare animals like ladybug and bee and children who
played it safe with cat and dog. The work on the diagram did not take long but due to
the conversations happening around, we were running a bit late that I anticipated. I
chose 2 pairs to present their diagrams, I took a photo and quickly displayed it on the
interactive board for everyone to see and judge. When I invited other students to suggest
more options for the 2 diagrams that were displayed, I was surprised by how many we
could find. The map to practice the cardinal points was added as a bonus but
unfortunately some students who were fast started on the map right after they have
finished the Venn diagrams and others did not, so the final minutes of the lesson were a
quite chaotic. Next time, I would separate these 2 exercises and leave out the map,

which I would use to fill in some spare minutes during a different lesson.
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Material 5 - Emma’s trip to London

= Y
>
e e ' 2) FINISH the vocabulary X
= feta
© © O = blizko
= hlavni mésto
1) READ about Emma’s trip to London = sland mista

= kostra
I visited England last summer and it was great. My aunt and uncle live there. = G3asné
They live in a big house in Oxford, it is a city near London. London is the - oblibeny
capital city of the United Kingdom. London is very big, 9 million people live e
there. We were in London for 2 days. On the first day, we visited some = prigtirok
famous places - the London Eye, Tower Bridge and Big Ben. Queen Elizabeth
II. lives in London too. She is very old and she lives in Buckingham Palace but 4) CONNECT the name with the picture
we did not visit the palace. There were many red buses - they are called
“double deckers.” On the second day, we visited a restaurant, 4 shops and a
big museum. They had dinosaur skeletons there, it was amazing! My favourite

dinosaurs are triceratops and stegosaurus. I loved this trip. I want to visit -

Paris next year. ﬁ
o
- a®e o .
3) DECIDE whether the sentence is a FACT or an OPINION p g :
1. London is the capital city of the United Kingdom. % A o
2. 9 million people live in London.
3. The trip to London was great.
4. Queen Elizabeth lives in London. Buckingham Palace The London Eye
5. Double decker is a stupid name for abus. .
6. The food in London is very good. double decker bus Big Ben
7. London has a museum with dinosaur skeletons. Tower Bridge

Use, duration, class: offline, 35-40 minutes, 5A

Description: This worksheet combines a reading activity with several after-reading
tasks. The core point of this exercise is to practice close reading and correctly
interpreting sentences as facts or opinions, additional tasks engage students interest in
the text and the city of London. The worksheet was distributed after watching a short
Youtube video about famous places in London.

Educational objectives: Student reads a short text and confirms their understanding by

answering a few comprehension questions. Student interprets the meaning of new words
from their placement within the text. Student analyzes given sentences and decides
whether they give a personal opinion or state a fact.

Element of CT: The element of critical thinking is found mainly in the third exercise. It

is very important for student to recognize facts from opinions in any language. By
practicing the skill in English, we widen their experience. Students may additionally
create their own sentences which alternate stating a fact and giving an opinion. When
we present students with a longer text, we may include a mini vocabulary for them. I
like to include a type of a vocabulary where they have to find the expression. Students
are often able to locate the required word and provide the other half of the vocabulary

themselves or with a help of a partner.
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Reflection: I was fairly confident in this worksheet because this class likes to engage
with real-life topics and is usually interested when we start a lesson with a video. I
selected a simple video from Youtube called English - London sightseeing (A1-A2 - with
subtitles) and presented it to raise students’ interest since this was the first time where
we learned about London. The worksheet took us less time than I had anticipated, this
class has accomplished students and both reading and translating went swiftly. I wasn’t
sure how to introduce the critical thinking exercise so I presented the class with 2
sentences: “ZS Sever is in Hradec Kralové.” and “ZS Sever is the best school in Hradec
Kralové.” and I asked them whether the sentences mean the same thing and if not,
where is a difference? After translating the word opinion, we decided which one was
considered an opinion. Students were asked to state some fact and some personal
opinions and then they worked individually. I consider this lesson to be a particular

success because all of them analyzed the sentences correctly.

Material 6 - Past simple

PAST SIMPLE - poradi slov

2) CIRCLE similar to:

1) STUDY these sentences: Marianne baked a chocolate cake last weekend
Lucy visited her grandmother on Sunday. e

My dog loved his new toy

She closed the door

liked

my new dress.

3) Ow&Fili jsme: Ze poradi slov v anglické vété je: A) lplné ndhodné B) celkem pevné dané
ze informace KDY se to stalo se ¢asto objewuje

4) CIRCLE sentences with CORRECT structure.

Vanessa played a computer game. My father a window closed.
Lilly last weekend watched Spiderman 2. My sister danced with her boyfriend.
The lesson started a teacher 1 hour ago. His brother worked ina TV company
My grandparents their garden liked . The Queen visited her castle last Christmas.

5) WRITE your own sentences

Use, duration, class: offline, 15-20 minutes, 5A

Description: The worksheet attempts to introduce the SVO rule that students learn to

follow when creating declarative sentences. Students are led to follow the rule without
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being aware of its existence, just being guided toward following the correct word order.
This handout anchors their learning and asks them to follow it more consciously.

Educational objectives: Student analyzes sentences in the past simple and finds the

elements of the SVO word order. Student selects sentences which follow the same
pattern. Student produces their own sentences.

Element of CT. When student searches for a pattern, they engage their analytical

thinking skills because they have to deconstruct the matter before they begin to see
similarities. Students were presented with declarative sentences in past simple and
asked to circle the S-V-O parts according to the model sentence. Students then realized
that English language follows a more fixed word order than Czech language and were

able to produce sentences correctly and with a conscious awareness of the rule.

Reflection: This worksheet was created as a reaction to one of my private tutoring
lessons, where I found out that a 3rd year high school student never learned about he
proper word order in English and kept making mistakes because they have never heard
about the SVOMPT acronym. Because the past simple is a topic that Sth grade students
study for a few months, I wanted to include a lesson on SVO. We have never
consciously studied this and I realized that I may have been mistaken in my
assumptions that they simply “got it” from our practices. I created this worksheet as an
attempt to explain the pattern and visually separate the past of the sentence. Most of the
class did not seem to enjoy this activity, because the task wasn’t challenging enough, I
had to keep asking for their attention. Similarly the types of exercises were not very
interesting for a large part of the class. Since this group is quite frank in their
evaluations, I have seen a lot of bored faces and disinterested children. Because this
worksheet has failed to draw students’ attention, it is quite safe to assume that their
thinking hasn’t been engaged in a significant manner. When I compare the genesis of
this material with some others, I think that I have made three mistakes. I introduced the
topic after some weeks of studying past simple and it would have been better to include
it more towards the beginning. The second mistake was that the model sentences were

too easy and their wording too boring. I should have created sentences about just one
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topic like computer games or Pokemon. The third mistake may have been the absence
of pictures and graphics. When asked directly whether they have enjoyed it, the most
generous answer was “Jo, §lo to.” I think my students were disappointed after having
been given a task which I took quite seriously but did not show the why it was
important when mastering the English language. The dissonance between our mindsets

did not create an enjoyable experience.

Material 7 - Find a sentence

PAST SIMPLE

1) Find 1 correct sentence in each table
Mary wasn't didn't in the hospital dinner.
Yesterday were working cooked last year.
Were how in the supermarket | her friend in Prague ?
She they called two hours ago ?
I watched my sister's | singing bedroom.
The ball couldn't under her competition.
Sue and Mike | were yesterday and and her brother.
It couldn't dance from sing.
Were didn't cooked in my car from London.
She dance have a birthday last week.
Visited she his grandma yesterday evening?
Was his 2 brothers | in the garden | tomorrow last week?
From my mom was baked one month ago.
His teacher a cake in France tomorrow.

2) Create your own sentence

Use, duration, class: online, 10 minutes, 5SA

Description: A simple activity to practice students’ comprehension and analytical
reasoning. Students have to choose between 2 option in each column to create a
meaningful sentence in the last simple. They have to consider grammar rules as well as

the overall meaning in order to succeed.
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Educational objectives: Student finds a meaningful sentence in the options presented to

them. Students uses analysis to make their choice. Student articulates why the second
word from the selection would be wrong in the context of the sentence.

Element of CT: This short exercise engages student on two levels. During their

individual work, they have to use their knowledge of past simple to find out what is the
correct sentence hiding in each task. After completing the task, students are asked to
explain their reasoning out loud and explain why the alternate word would be wrong

because it would interfere with a meaning or a rule such as proper word order.

Reflection: This activity was a paper version of an exercise we tried on a learning app,
The idea was not mine but I was inspired when I saw that students have enjoyed simply
selecting words and investigating the possibilities. Class SA enjoys mazes and problems
and I thought that it would engage their interest as well as helping them review some
rules in an indirect manner. The exercise was brief and student enjoyed it. Next time, I
think it would be enough to project the task on the wall and just orally talk through the
options. Highlighting the words was unnecessary and it would work as a digital only

task just as well for most of them.

Material 8 - Find mistakes in the test

AB - CORRECT THE TEST (CT)

1) Write the past form of the verb 5) Finish the dialogues

LAY & oo P Missing words:
M’i Mo, BN did were like do am
LIKE -» Aiksds HAVE - _Aaweds was(3x)  play good are | played
Ik
2) Rewrite the sentence in the past simple ! Mom: Mike! Did you P/a Y your homework today?
NOW: Tim and Mary are not in the garden. Mike: Ves,T__did .
PAST: Tim and _Hary wash't_jn the gardm 2 Jim Hello Lucy. __WAS___ you at Mary's birthday party?
Lucy: No, I wasn't. I__WAS in Prague with my parents.
NOW: Is Mr. Black in Slovakia? ) . 4
’ L Yorakia 7 Jim: Really? Did you ___400 Prague?
pasT: _Did Hr. Biack in Slovakia ? iy —
Lucy: Yes, I did. I liked it very much.
NOW: She has long blond hair. 3 Lisa: Hi Marianne! How ___dre you today?
PAST: _She did have long blond Aair.
: - - Sch. Marianne: Tam __like._ and you?
Lisa: I _4m tired. I___WAS at the music school
3) Write the sentence in the negative form
concert yesterday.

My father was a good student when he was young.
ﬁg Juther was'st a good student when he was doung.

She had 12 hamsters and 8 guinea pigs.
Jhe didn'f had 42 hamsiers and 8 quinea “pl_gs_
v 2ok

4) Translate the sentences
Lily nesndZela ping pong ale milovala tenis.

Mu,, hated fable fennis and she loved temnis

Moje babi¢ka uméla hrdt na housle kdy? ji bylo 12.
Hy grandpa couldnt bhg the violin when she was /2.

Soh

Marianne: bid you ___0l0
Lisa: Yes, I did. I __Dlaed

the piano?
for 30 minutes.

It_Were _ amazing. é’r}v
6) Write your own dialogues
1 A: Did you visit your grandmother yesterday?
B: _Yes, did. I was there for 2 hours.
2 Ai_Was pou ot the cinema tomorrow t
B: No, T wasn't. I was at home. 2,
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Use, duration, class: offline, 40 minutes, 5A

Description: This is a model test that I have created and then filled in with some
intentional mistakes related to topics we have been reviewing with the students. I
indicated the number of mistakes in each exercise but did not mark them in the
sentences. Students had to imitate the work of the teacher and look for the mistakes that
the imaginary student have made. They had to highlight the mistake and correct it as
well.

Educational objectives:  Student applies their knowledge of English grammar and

syntax to correct the test. Student suggests a correct option to each mistake. Student
evaluates the imaginary student’s performance in the test and marks it.

Element of CT: The students in the class had to critically evaluate each sentence in the

test and decide whether it is correct or wrong. They had to use their analytical skills to
find the correct number of mistakes. The number was indicated. Students also had to
suggest a correction that would make the sentence or the exercise right. Critical thinking
also means he ability to locate problems as fast as possible and suggest better options.
This type of exercise practices problem-solving and evaluation, both very important

components of critical thinking.

Reflection: Because I announced a more extensive test that would cover different
aspects of past simple, I wanted to prepare students for the test. The class was generally
able to work with a single aspect of English grammar at a time but I wanted to test more
aspect at once. Students were definitely glad to see the type of exercises beforehand and
worked diligently during the whole lesson because they were aware that the test would
be similar in its structure, only the words would be different. By seeing some else’s
finished product, they gained an insight into the type of work, they would be asked to
produce. I was happy that we had enough time to discuss the mistakes that they have
found, this exercise would not work had I ran out of time. I was relieved that we had a
chance to compare our findings and explain which were correct and which were not. As
I had anticipated - low performing students and students with learning difficulties faced

a significant hurdle when having to organically apply many different types of rules in a
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quick succession and on their own. During our regular lessons, they work well as a part
of a group or during frontal teaching or cold calls because they are guided by their
classmates’ previous answers, when having to rely only on their abilities, these students
need a help otherwise they often feel lost and get discouraged. I did not allow the class
to take the test home with them but upon reflection I think I should have. The real test
was still a bit too difficult and the class and since I my job is not to be sinister and wait
to catch their mistakes but give them as much support as they need to be successful, I

should have let them take the “model test” home.

4.6 Evaluation of the materials and reflection on the project’s

questions

The materials created in order to support this project’s thesis were tested throughout
this past school year. I took notes after every lesson that used these materials and since
during this school year, my students switched between remote learning and in-person

learning more than once, it was interesting to see how they performed.

For my 3t graders, the overall theme of this school year was catching up. As I
mentioned in a previous sections, this group has students performing well above
average and students who struggle to write even the simplest words like brother or six. I
knew beforehand that we would be reviewing a lot during this year and focusing on
drills so the materials were often created to suit the abilities of the low performing
students and was therefore comparatively easy for some other students. It would have
been beneficial to create two versions for some worksheets. The work ethic and
enjoyment of the students seemed fairly good. I had to pay special attention to student’s
with learning disabilities and so I have decided to write the instruction in Czech so I
spend less time answering the same questions and more time helping my students. I
know we are generally discouraged to speak Czech during ELT but I do explain tasks a

lot when they are new and unfamiliar.
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My 5thgrade students were more capable to deal with the pressure and loneliness of the
remote learning period and the situation did not leave such a devastating impact on their
English skills and abilities as it left on their younger schoolmates. I notices two main
themes when we were using the CT enhanced materials with this class. A have 3
students in this class who are very unique in their way of thinking. They are all different
personalities but what they have in common, is that their brains freeze when they
encounter a hurdle. This hurdle may be an unknown word or a new type of exercise and
are incapable of moving on, even when the solution to their problem may be found in
the next sentence. These students do not believe me when I encourage them to ignore
the hurdle and move on; that the answer will become obvious if they unstuck
themselves. After some initial trials, I was able to observe these students gaining some
confidence. Maybe it was because I encouraged pair work as often as I could but when
reflecting on these lessons and I was again reminded how capable my 5% grade students
often are when I step up and create a meaningful task since they really dislike the

outdated textbook we currently have.

I created my CT enhanced worksheet from scratch. To be able to do that, I had a set of
principles in order to establish a level of cohesion between the project’s materials. I
have been focused on several elements during the planning period. Using Bloom’s
taxonomy to properly include activities that are not solely focused on the lower order
thinking skills but combine them with higher order thinking skills as well. To achieve
that I took inspiration from the verbs connected to each ob the taxonomy’s level, This
was also the clearest part to fulfill this target since one of the other objectives of this
project was to focus on doability. Language teachers and particularly those teaching
primary level students often have to create a lot of materials and I did not want to
present an option that would take half a day to plan and prepare. I also wanted to take
familiar types of exercises and only strengthen them since the goals of the lesson were
focused on English practice and not frontal teaching where the teacher spends valuable

minutes explaining or correcting a task.
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In the end, the revised Bloom's taxonomy was a helpful tool for me as a teacher. It is a
useful and comprehensible framework for any creative teacher who aims to add more
structure and reasoning to their work. It would be useful to have the basic structure
always ready and visible on a wall during the lesson just as a reminder to include tasks
that combine analyzing, evaluating and creating with skills that are practiced more often
during ELT, like recalling and applying. Since there is no existing framework to reliably
measure young learner’s critical thinking abilities when using a foreign language, the
project’s evaluation focuses more on the lesson planning side than on the individual
student's critical thinking ability. The development of students critical thinking skills is
a lifelong process. With young EFL learners, that were the target audience for this
project, it is impossible to measure and quantify their CT abilities since it would always
depend more on the student’s confidence in English and therefore hard to separate both.
What could be observed was the student’s engagement with the materials. As I have
previously described in reflections on each material, the engagement varied greatly.
Students generally liked more difficult tasks that presented a challenge to them, the
workflow was better and the results as well. What hampered their active enjoyment was
when the material was either too easy or too similar to their regular workbook exercises.
In particular Students in the 3rd grade have enjoyed the Pronouns worksheet the leas
and the Flipbook activity and the Pronunciation worksheet the most, since it had an
additional element of crafting. Sth grade students disliked the Past simple - SVO
worksheet the most and their participation was really poor that day. The materials with
the most active students were Emma’s trip to London and Find mistakes in the test,
although that may have been connected more to their fear of having to take the test next
lesson. Students seemed to enjoy unusual activities but the project also showed a strong

need to build up student’s confidence in order to successfully engage all learners.
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Conclusion

The reasons to promote critical thinking among young learners are several. Among the
most important is the activation of young learner’s cognitive engagement. The levels of
cognitive engagement can be assessed with the help of Bloom’s taxonomy which
provides a useful tool for educators who wish to strengthen their student’s thinking
skills with a more targeted and varied practice. By presenting EFL learners with a task
that involves a cognitive challenge, we combine language practice with an intellectual
challenge. Young learners enjoy being challenged sice it presents a break from
monotony and presents them with a more diverse content. Another reason for combining
thinking skills with ELT is a linguistic and communicative. Learners spend many hours
in the EFL classes with a goal to become proficient users of English. Proficiency means
successfully using the target language in order to communicate a piece of information or
comprehend a notion. By involving students in tasks that have a real purpose, include
problems or promote deeper inquiry, we broaden the range of situations that they are
able to confront in later life. Another significant reason to promote critical thinking is
the current trend of globalization which necessitates a more complex EFL education
and requires any future workforce to be able to think, communicate and evaluate

information in English.

Young learners are often disillusioned with oversimplified tasks and this in turn can
often sour their attitude towards the subject and be detrimental to their overall
motivation to perform well. Critical thinking is mentioned in several official educational
directives and frameworks put forward by the Ministry of Education, Youth and Sports
of the Czech Republic in the recent years. They follow an overall trend in education that
seems to be moving from teaching specific subject knowledge to including more skills
and abilities to the school's curricula. The teacher who wishes to include more thinking
based activities into their EFL lessons often finds that a lot of available materials are
either aimed at high school students or feel incredibly outdated by the current standards.

This diploma thesis took this opportunity to present a set of materials that would serve
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as an aid for teachers who wish to promote higher order thinking skills among their

young EFL students.

To better infuse these materials with critical thinking, the lesson planning has been
anchored by Anderson and Krathwohl’s work on the revision of Bloom’s taxonomy. The
authors divide individual thinking skills to six levels and present educators with
actionable advice on how to improve their teaching with the taxonomy. Since critical
thinking can be traced mainly to skills described at level three - Applying, level four -
Analyzing and level five - Evaluating, the materials, created as a part of this project,

focused mainly on these three particular levels.

Two sets of presented materials focus on bringing the elements of critical thinking to the
31 grade and 5t grade EFL teaching and were made to inspire other educators to
include elements of critical thinking into the ELT. The development of these materials
and their utilization were then described in order to map out their effectiveness on the
learner’s experience during the English language lesson and their relative simplicity.
Since many educators often spend their personal free time and their own resources in
order to bring the best educational opportunities possible to their students, it was of the
utmost importance to provide EFL teachers with a set of instantly actionable materials
that do not require additional time or resources to prepare. The observations made
during the testing period were several but the most important conclusion of the whole
project was that young learners are often underestimated in their ability to think
critically and that inclusion of thinking-based activities into the ESL does not interfere

with the language practice itself.

The diploma thesis explored a possibility of developing critical thinking skills in young
EFL students. The field of study would benefit from further long term research into the
development of individual critical thinking skills, not just the broad category. To

successfully quantify possible data outcomes, a framework for testing would have to be
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established to suit the this particular research and reflect the particular characteristics of

young EFL learners.
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FLIPBOOK - ABOUT ME

THIS IS ME

—— _

glue

Hellol My name is

il Tam old.

I Iamfrom

I am and I have
hair and eyes. Nice to meet

youl!

| |

1 P
| ’

1

My 3
favourite
English words
__________

I ABOUT ME

-
glue
my favourite colour
my best friend R
my favourite
food I

my favourite drink

my favourite

animal my family

WHAT I LIKE

(¢v) yooqdig - 1 xipuaddy
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PRONOUNS - JA, TY, ON, ONA, ONO

1) FIND PRONOUNS p 2) PRONOUNS

+ I AM FROM THE CZECH REPUBLIC.

A
* YOU ARE VERY NICE. 3)

PR L L I

*+ HE IS NINE YEARS OLD 2

NA JAKE MISTO VE VETE

* SHE IS TALL AND SLIM. PATRT PRONOUNS ?

« IT IS YELLOW.

zalétek - prostredek - konec

NASEL JSEM TYTO
PRONOUNS

PEEE R

----------------------

(¢v) sunouoiq - z xipuaddy



06

A3 - reading + vocabulary (CT)

1) Preéti si text

Woof, woof! Oh, this is his dog Bud. Where is he? Is he in the garage? Oh no, he is in the living room!
My cousin Cindy isn't at school. She is at home. She is tired and she is in her bedroom.
Uncle Ben isn't at work. He is at home. He is in the dining room. He is eating a sandwich.

Where are aunt Lily and Tim? Oh, my aunt is in the garden and my cousin is the kitchen.

Look at uncle Ben and his family. They live in England, in a village named Mousehead. This is their house in the village.

2) Napis jména 3) Spoj Elena rodiny se sprdvnym mistem
BEN
BUD
% CINDY
LILY TIM
4) V textu najdi sloviéka
stryc = 5) V textu zakrouzkuj
veshice =
sestrenice/bratranec = — mista a mistnosti BLUE
unaveny = — ¢leny rodiny ORANGE
sendvic = — privlastriovaci zdjmena RED

teta =

(¢v) Ajruey s uag o[ou) - ¢ xipuaddy
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1) DESCRIBE THE FACE

MY FACE + OPPOSITES

3) DRAW HAIR m m m /\
f \ / | /
long straight hair  short hair long curly hair long wavy hair

4) DRAW EMOTIONS

\

>/<M

happy scared angry sad

5) THE OPPOSITE g//

v 5\(\0V1' ShOr‘f

1
S

!\ ~_

~ SHORT HAIR SAD FACE

(€V) 2983 AN - t x1puaddy



Appendix 5 - Venn diagrams (A3)

A3 - comparing ( different x same - CT)

1) Porovnej zvirata SAnE DIFFERENT
DIFFERENT /
\ S
s

Zkus doplnit véty:
The kangaroo is . The polar bear is

The kangaroo and the polar bear are

2) Porovnej sebe a pani ucitelku

92



Appendix 6 - Guess the word (A3)

AOQQTV MWJSK /
=~
\S) \
= / V4
= < / (@)
2 S ol @)
+ = \ I
.,m s¥v3 912 < ,. S LEL w \ %)
- .
<

Twus Con3
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A3 - Pronunciation and rhymes (CT)

A BIG FAT SAT ON THERAT

Rymuje se slova “zoo" a “look"? - ANO x NE

SNAKES SIT BY THE SEA

*h\t“l

Sl P8

w u

Najdi éislo, které zaéind na "s" a dokresli obrdzek.

PRACUJ S UCEBNICI', A NAJDI
SLOVA, KTERA SE RYMUJT

HALL -

TWO -

TOY -

FUN -

(V) sewAys pue uonenunuold - £ xipuaddy
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A3 - CORRECT THE TEST (CT) e
1) Rozhovor 3) Preéti si dopis od Pikachu a doplfi minislovni¢ek I 4
Kim: Hello Leon! _Where are you? o p “
o . h ( Hello. My name is Pikachu. I am a yellow Pokémon.

Leon: Hi Kim, I am _fm_L__ Iamat _SChool . Andyou? I am 9 years old. I am small and fat. I have big ears and a big tail.
Kim: T am Q0 ,Iamat_home _ How are you ? My best friend is Mitch. I am from Japan. My favourite food is

-—Q—Q—L k . | . o . ive Pi ‘
Leon: Tam7 ol ( old. etchup. Look! I am in a movie - its name is Detective Pikachu
Kim: Where are you from? ye llow = jméno
Leon: ,1 am from Liberec. And hg ? -——95_5— = ocas. ,

{riend = kamardd
Kim: T am __hafe Plzeri. What is your favourite food? favourite = jidlo
Leon: My ’muriig food is pineapple ice-cream. _Jook - podive]
. . . 5 6‘1 _BiLhkp___ = film )

Kim: That sounds great, I __love pizza with pineapple. [/(

4) Odpovéz na otdzky
2) Doplii vétu - dopliiuj IS /AM /ARE + spoj s obrdzkem

. What is his name? H/'s / Is "1/0‘) .
My sister _IS _ young.
. How old is Pikachu?> __He 19 years old.
I 18 verytall v
MI"IC am hungr‘y. I 77 Is he 1’0"7 Yes L he IS.
Slové \ 4 é : 20‘" Where is he from? He is /ram /fa/aL.
I am_ from Hradec Krdlové. ? S m? ] 4
I ng/ What is his favourite food? _His f'gmurl.tg food 18 ;[zza.

3) Doplii vétu - dopliiuj HIS /HER

A N i . .
= ® 5) Zakrouzkuj slovo, které se nehodi k ostatnim
This is bgr school bag. .% Her _name is Olaf. (.4:»‘
& ., tall - short - fat - old - favourite -(young } slim

- - bedroom - garden @ hall - living room - bathroom
_His _ t-shirt is green. g _Her _cat is black. g pizza)- hamburger - salad - cake - ice-cream - water 3 0‘\:

&

Soh .

(€V) 1501 oy ut soxeIsIw pulf - g Xipuaddy
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FLIPBOOK - ABOUT ME

A5

glue
THIS IS ME
Hello! My
. Tam old.
I am from
I live with my
Iam and I have
hair and eyes. I like
and

but I don't like

< My 3
favourite
activities

ABOUT ME

glue

5-LINE POEM

(V) yooqdi - 6 x1puaddy
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VOCABULARY - KWL chart + using a dictionary (CT)

C: KNOW f WANT rLEARNED ) C: K
ST Y T T

| anake pnoks 4> A7m'/uué’,
Awtw manones  —->
frow

\_ \_ N J

NOW

ARNED )

o

WANT l LE
’ 77ﬁ, o

)

(VS) 1eyD 1M - 01 x1puaddy
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TIGERS

1) Werite 5 words that you think of when you hear the word “tiger”

2) Look at the types of tigers and answer the questions

Where is the Siberian tiger from?

How many Bengal tigers live in zoos?

SIBERIAN TIGER

BENGAL TIGER SOUTH CHINA TIGER

SUMATRAN TIGER

How much weights the Sumatran tiger?

Size: 250-330 cm

Size: 240-280 cm

Size: 210-240 cm

Size: 210-240 cm

Weighs: 200-600
pounds

Weighs: 300-480
pounds

Weighs: 240-330
pounds

Weighs: 198-264
pounds

Lives in: Russia

Lives in: India

Lives in: China

Lives in: Indonesia

Population:
360-406 free;
490 in zoos

Population:
3176-4550 free;
333 in zoos

Population:
20-30 free;
47 in zoos

Population:
400-500 free;
210 in zoos

Czech Republic:
Zoo Praha, Zoo
Tébor

Czech Republic:
Zoo Liberec

Czech Republic: No

Czech Republic: Zoo
Brno, Zoo Jihlava

weight = vdha; 1 pound = zhruba 0,5 kilogramu

population = populace (po&ty tygri); free = volné Zijici

Which tiger lives in India?

How many South China tigers live free?

3) Read the information and answer

TRUE or FALSE or NO INFORMATION

A.
B
c
D
E.
F
G
H

Siberian tigers live in China. —
South China tigers can't swim. —

210 Sumatran tigers live in zoos. —
Siberian tiger is white. —

ZOO Brno has Bengal tigers. —
20-30 South China tigers live free. —
ZOO Praha has 4 Siberian tigers. —>

Bengal tigers are 260-280 cm long. —>

(V§) 810511, - 01 x1pueddy



Appendix 12 - Venn Diagrams (5A)

Compare 2 animals + treasure hunt

N
w k Translate the words into Czech language, look at the compass!
North = South=
g West = __ 2404 East =

GO .. 3 dots East, 2 dots South, 2 dots West, 1 dot South, 4 dots
EAST, 1 dot South, 1 dot West, 1 dot South and 3 dots East
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s L S

1) READ about Emma's trip to London

T visited England last summer and it was great. My aunt and uncle live there.
They live in a big house in Oxford, it is a city near London. London is the
capital city of the United Kingdom. London is very big, 9 million people live
there. We were in London for 2 days. On the first day, we visited some
famous places - the London Eye, Tower Bridge and Big Ben. Queen Elizabeth
IT. lives in London too. She is very old and she lives in Buckingham Palace but
we did not visit the palace. There were many red buses - they are called
"double deckers.” On the second day, we visited a restaurant, 4 shops and a
big museum. They had dinosaur skeletons there, it was amazing! My favourite
dinosaurs are triceratops and stegosaurus. I loved this trip. T want to visit
Paris next year.

3) DECIDE whether the sentence is a FACT or an OPINION p

London is the capital city of the United Kingdom.
9 million people live in London.

The trip to London was great.

Queen Elizabeth lives in London.

Double decker is a stupid name for a bus.

The food in London is very good.

NOo oA wN e

London has a museum with dinosaur skeletons.

, 2) FINISH the vocabulary

= teta
= blizko
= hlavni mésto

= slavnd mista

= kostra

= (Zasné

= oblibeny
= pristi rok

4) CONNECT the picture and the name

i
. 2 e a < ‘_“T;“E.“ 1-‘H l:]
@ @ i e i
% /\ & H i | =
8 I '
Buckingham Palace The London Eye
double decker bus Big Ben

Tower Bridge

(V) uopuo1 01 din s ewwy - ¢ xipuaddy
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PAST SIMPLE - poradi slov

2) CIRCLE similar to:

1) STUDY these sentences: Marianne baked a chocolate cake last weekend
Lucy visited her grandmother on Sunday. ety
My dog loved his new toy liked

She closed the door

my new dress.

3) Oveérili jsme: Ze poradi slov v anglické vété je: A) uplné ndhodné B) celkem pevné dané
Ze informace KDY se to stalo se Easto objevuje

4) CIRCLE sentences with CORRECT structure.

Vanessa played a computer game. My father a window closed.
Lilly last weekend watched Spiderman 2. My sister danced with her boyfriend.
The lesson started a teacher 1 hour ago. His brother worked in a TV company
My grandparents their garden liked . The Queen visited her castle last Christmas.

5) WRITE your own sentences

(v¢) oduus ised - 1 x1pueddy



Appendix 15 - Find a sentence (5A)

PAST SIMPLE

1) Find 1 correct sentence in each table

Mary wasn't didn't in the hospital dinner.
Yesterday were working cooked last year.
Were how in the supermarket | her friend in Prague ?
She they called two hours ago ?

I watched my sister's singing bedroom.
The ball couldn't under her competition.
Sue and Mike | were yesterday and and her brother.
It couldn't dance from sing.

Were didn't cooked in my car from London.
She dance have a birthday last week.
Visited she his grandma yesterday evening?
Was his 2 brothers | in the garden | tomorrow last week?
From my mom was baked one month ago.
His teacher a cake in France tomorrow.

2) Create your own sentence
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A5 - CORRECT THE TEST (CT)

1) Write the past form of the verb

PLAY -> M
LIKE - Aikeds

2) Rewrite the sentence in the past simple

BE -» M, W

A

HAVE - _Aaned al

NOW: Tim and Mary are not in the garden.
PAST: Tim and Mary wasn? jn the garden.

NOW: Is Mr. Black in Slovakia?
pasT: _Did Mr. Black in f/walfa 4

NOW: She has long blond hair.

PAST: _She did have Ions blond Aair. 3(‘ju.

3) Write the sentence in the negative form
My father was a good student when he was young.
Hy father was't a good student when he was Young.
v’ v v

She had 12 hamsters and 8 guinea pigs.

She didn' had 42 hamsters and 8 quinea Pigs.
e han am s n v" Il ZIA/

4) Translate the sentences
Lily nesnd3ela ping pong ale milovala tenis.

b‘h',, hated 1able fennis and she loved emnis.

Moje babi¢ka uméla hrét na housle kdyz ji bylo 12.
"‘3 ﬂund'pa couldn? .plag the violin _when she was 4.

Soh.

5) Finish the dialogues
Missing words:

did were like do am

was (3x) play good are played

Mom: Mike! Did you E{ag( your homework today?

Mike: Yes, I dld .

2 Jim: Hello Lucy. ___Was

Lucy: No, Iwasn't. I __WA3 in Prague with my parents.

Jim: Really? Did you gOod Prague?

Lucy: Yes, I did. I liked it very much.

you at Mary's birthday party?

3 Lisa: Hi Marianne! How are you today?
Marianne: I am like and you?
Lisa: I _4m tired. I ___WAS

concert yesterday.

at the music school

Marianne: Did you do the piano?
Lisa: Yes, T did. T __Plased  for 30 minutes.

It_Were  amazing. g olv

6) Write your own dialogues

1 A: Did you visit your grandmother yesterday?
B: YQS,-’ did. J was there '[or 2 hours.

2 A: Was you ot the cinema fomorrow t

B: No, I wasn't. I was at home. 1 o‘v

(VS) 3893 ay3 ut sayeIstw purq - 91 Xipuaddy



