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This diploma thesis deals with teaching pupils with specific learning difficulties in
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It also describes the influence of these difficulties on English language learning and
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Introduction

This diploma thesis focuses on teaching English to pupils with specific learning
difficulties at lower secondary schools. The reason for choosing this topic was a recent
increase of pupils with diagnosed specific learning difficulties and the legal

introduction of inclusion into the Czech school system.

The main aim of this diploma thesis is to explore specific learning difficulties, their
most common forms with their characteristics, strategies and approaches for teaching
pupils with these difficulties particularly concerning English language learning at
lower secondary schools. The aim of the practical part is to provide some practical

examples of pupils with specific learning difficulties who learn English.

The diploma thesis is divided into a theoretical and a practical part. The theoretical
part contains three main chapters. The first chapter is dedicated to the themes
connected with specific learning difficulties. The subchapters in this part describe the
most common difficulties, their descriptions, features and teaching strategies. The
second chapter describes teaching English to pupils with specific learning difficulties,
how to support such pupils, and which methods may be applied when teaching
English in these situations. A list of famous personalities who were diagnosed some
specific learning difficulties, introduced in the chapter, may serve as a possible
example of positive motivation for SpLD pupils, their teachers and their families. The
last chapter deals with legal items and specific learning difficulties in the Czech
Republic, including School Law and the Framework Education Programme for
Elementary Education. This part brings teachers a short overview of demands and

aims of English lessons at lower secondary schools.

The practical part is based on a research comprising of six case studies. The
participants of this research represent six lower secondary pupils who have been
diagnosed some specific learning difficulty. The beginning of the practical part is
formed by a short description of a case study as a whole. The rest is dedicated to the
pupils” anamneses that are based on a test, parents” questionnaires, pupils” interviews

and interviews with their teachers. The results are analysed in subchapters by each
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pupil. The final part provides an overall summary of all the case studies.

While writing this diploma thesis and formulating my thoughts, | worked with sources
which are listed at the end of this thesis in the Bibliography section. The Internet
sources are shortened in the text of this thesis yet their unabridged versions are
provided in the Bibliography as well. The sources of pictures used in the thesis are
listed at the end of the Bibliography. Direct quotations are distinguished in the text by
the italics while bold words represent crucial or main thoughts. The abbreviation ibid.

is used when the source is the same as the preceding one.
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I. Theoretical Part

The theoretical part is divided into three main chapters focusing on specific learning
difficulties and their different aspects. The first part deals with theoretical descriptions
of the most common specific learning difficulties. The second chapter describes
teaching English to pupils with these difficulties and some chosen famous
personalities with the same diagnosis. The last chapter is dedicated to Czech legal

items concerning these difficulties.
1 Specific Learning Difficulties

The term "specific learning difficulties” symbolizes difficulties that arise when
learning basic school skills like reading (dyslexia), writing (dysgraphia), orthography
(dysorthographia), arithmetic (dyscalculia) or problems with physical movement
(dyspraxia) and others. The terms “specific learning difficulties” and "dyslexia” are
often used synonymously. However we can use the term dyslexia for concrete reading
difficulty and ’‘specific learning difficulties” as an umbrella term for all these
problems. The word dyslexia is derived from the Greek language and it literary means
"difficulty with words". The prefix "dys" means "difficulty” or "malfunction" and
"lexis" equals "language” (Ott, 1997, p. 1). If we need to distinguish among concrete
problems, we use dyslexia, dysgraphia, dysorthographia or other terms. All these

issues are more concretely described in the following chapters.

According to the World Health Organisation (WHO) and its "International Statistical
Classification of Diseases and Related Health Problems 10" Revision" are above
mentioned disorders included in “ICD-10 Version 2016 classified under XVIII
Symptoms, signs and abnormal clinical and laboratory findings, not elsewhere
classified; R47-R49 Symptoms and signs involving speech and voice; R48 Dyslexia
and other symbolic dysfunctions, not elsewhere classified; F81 Specific developmental

disorders of scholastic skills” (Who, 2013 [online]).
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Under the overall term "Specific developmental disorders of scholastic skills” the
WHO differentiate specific reading and spelling disorder, specific disorder of
arithmetical skills, mixed disorder of scholastic skills, other developmental disorders
of scholastic skills and unspecified developmental disorder of scholastic skills (Who,

2013 [online]).

1.1 Causes of SpLD

There are different causes of the difficulties; they can often be combined and/or have
different intensity. Heredity participates in 40 - 50% of cases. Children of both
dyslexic parents have a high chance to be dyslexic. The possibility for boys to be
dyslexic whilst having one dyslexic parent is greater than for girls. If the non-dyslexic
parent has some dyslexic relatives then the possibility for both sexes is much higher
(Ott, 1997, p. 27). An advantage in these cases can be, that these parents have
personally struggled with some difficulty, therefore they know, how to handle it and

are able to understand and help their children more easily.

There are also dyslexic cases which are not based on a family history although they
have the same symptoms as the affected ones. The genetic basis is formed by changes
in some chromosome pairs. This kind of dyslexia is called "secondary" or "acquired".
These divergences often happen during early life stages - pregnancy, around birth, just
by birth or in early childhood - and may be caused by different factors: a history of
placental dysfunction, difficult birth with anoxia (lack of oxygen), accidents with head

injuries or brain tumours, etc. (Ott, 1997, p. 27-28).

Neurological factors such as immaturity of a central nervous system or some slight
variation from normal brain functions are termed ‘soft” neurological signs. Recent
researches claim that the brains of some pupils with reading difficulty may be
morphologically different from those with no reading problems. That represents, by
some SpLD pupils, a tendency toward clumsiness, confusion of left and right, or a

failure to establish a lateral preference (Westwood, 2004, p. 75).
13



Basic academic skills which require visual perception — writing, spelling, reading
(visual perception of letters and words), and mathematics (identification of numerals
and symbols). Some SpLD pupils are thought to have binocular fixation or visual
confusion. These pupils report that ‘letter are swimming on the page” or "they go
blurry’. Visual perceptual problems (visual perception, visual memory, visual-spatial
ability, and visual-motor skills) are not evident in all SpLD cases (Westwood, 2004, p.

77).

1.2 Diagnosis of SpLD

In the case of SpLD an early identification is important - the earlier the better. Parents
and pre-school teachers play the main role in an early identification therefore their
alertness to early signs of difficulty is highly important for the later development of a
child. Signs, discussed in this chapter, help to identify these problems in early

childhood but they may be also applied for older children.

According to Ott (1997, p. 18) other people who may be responsible for a child
diagnosis are not only its GP who can refer a child to a specialist for a certain area and
help to minimize difficulties but also politicians who are responsible for funding of

the required services.

There is a possibility to identify areas of weaknesses and difficulties from around the
age of three to four years. Ott refers to the research by Bradley and Bryan (1983)
where they found out that the performance of pre-schoolers on a phonological
awareness task may be a good predictor of their reading and spelling ability during

next three years (Ott, 1997, p. 18-19).

Nijakowska states that children, who are indicated to be dyslexic at an early age and
who undergo special training for reducing the difficulties which appeared, may reduce
their future scholastic failure and emotional problems connected with their diagnosis

more successfully (Nijakowska, 2010, p. 102).
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The earlier a problem is identified the better the prognosis. Between the ages of two to
six there arise many early warning signs which may serve as indications for later
learning difficulties. On the other hand, Nijakowska (2010, p. 89) claims, that low
accuracy, which may cause false diagnosis by screening methods appears frequently.
In these cases children may be either identified as possible dyslexics but later they
have no problems, or dyslexic children are not discovered, although they encounter

reading difficulties later.

Ott (1997, p.26) considers the following issues as possible early warning signs. As a
first fact there are mentioned family history and genetic evidence which has been
documented since 1905. As a family is not meant just the nucleus, but if learning
difficulties appear also in other relatives grandparents, uncles, aunts and even first or
second cousins, it may be a warning sign that their relatives may be dyslexic too.
According to Smith, mentioned by Ott, he "confirmed that large extended families
provide valuable information about the inheritance pattern of complex traits" (Ott,

1997, p. 26-27).

Speech and language represent other factors. Language development is supposed to
be one of the most significant features when identification dyslexia. Following
difficulties may be experienced either all or just some of them: word-naming
problems, word mispronunciation, jumbling words, poor use of syntax, difficulties
with rhyme and alliteration, tendency to use wordiness, hesitant speech, problems with
using some words accurately and consistently, starting speaking later than other

children, etc. (Ott, 1997, p. 28).

Specialists discovered different eyes movements while reading and divergences in a
visual perception by people with SpLD. These stand not for ocular diseases but
inaccuracy of visual differentiation, detail perception or distinguishing shapes. Similar
difficulties were found also in the area of hearing. These are connected with
problems of the ability to differentiate sounds in a word or to build words from

sounds, etc. Cognitive processes (perception, imagination, fantasy, thinking, speech,
15



and memory) also work differently than in average children (Zelinkova, 2005, p. 6).

There are other factors occurring more frequently in dyslexic children. Issues which
are held as normal or common might be found as a problem and a difficult task, for
example: an obvious thing such as buttoning a shirt, doing jigsaw puzzles, putting on
the right shoes, describing a recent event, remembering common sequences like the
alphabet, days of the week or months and many other tasks connected with sequencing

(Ott, 1997, p. 28-29).

The last three factors cover fine and gross motor skills and laterality. Fine motor
skills are associated with fingers and hands and problems which may occur, for
example: using scissors, holding a pen wrongly or threading shoe laces. Gross motor
skills are connected with arms and legs and activities like: hopping, skipping,
catching, throwing, kicking a ball, learning to ride a bicycle etc. Laterality is
connected to a preference for the left or right side of the body concerning eyes, hands,
feet or ears. People usually have one dominant side for performing certain tasks.
People with cross laterality may use one side for one task and the other for another.
For example taking receiver to the right ear while kicking a ball with the left leg. It
does not matter, if the preferences are stable, the divergent laterality does not
automatically indicate any difficulties but left-handed people appear more often to be

dyslexic (Ott, 1997, p. 30-32).

All these factors are not held as a dyslexic when the problems are caused by
inadequate schooling or socialization, different handicap, acquired brain damage or

low overall 1Q.

1.2.1 Diagnosis in the Czech Republic

In the Czech Republic a diagnosis of dyslexia for integration purposes can be done in
educational-psychology centres or special pedagogical centres. A team of experts

from different professions (minimally a special pedagogue or a psychologist) takes
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part in a diagnosis. Each of them concentrates on different areas. The teacher’s
diagnosis is held as the most important because it contains information from a
different environment and activities. It is also possible to consult doctors with
problems (ocular or ear specialists, neurologists, psychiatrists, etc.) (Zelinkova, 2005,

p. 34).

Various examinations are part of the diagnosis. Those are examinations of:
intelligence, speech, visual and auditory perception, laterality, reading and writing.
Other areas can be additionally examined: perception and reproduction of rhythm,
spatial and left-right orientation or motor skills. One part of a diagnosis comprises of
information about family, personal anamnesis, health state, school anamnesis, child’s

attitude to school, etc. (ibid.).

1.3 Dyslexia

Dyslexia is accepted by many governments worldwide as a difficulty which should be
treated but because there is no universal definition, I chose two of them to introduce
this disorder. The WHO definition describes dyslexia mainly as a difficulty with
reading skills whereas British Dyslexia Association includes all the possible problems

connected with dyslexia.

WHO defines the main feature of dyslexia as "a specific and significant impairment in
the development of reading skills that is not solely accounted for by mental age, visual
acuity problems, or inadequate schooling. Reading comprehension skill, reading word
recognition, oral reading skill, and performance of tasks requiring reading may all be
affected. Spelling difficulties are frequently associated with specific reading disorder
and often remain into adolescence even after some progress in reading has been
made. Specific developmental disorders of reading are commonly preceded by a
history of disorders in speech or language development. Associated emotional and
behavioural disturbances are common during the school age period” (Who, 2013
[online]).
17



Another definition given by the British Dyslexia Association says that dyslexia
comprises of "Organizing or learning difficulties affecting fine co-ordination skills
and working memory skills. It is independent of overall ability and conventional
teaching. When untreated there are significant limitations in the development of
specific aspects of speech, reading, spelling, writing and sometimes numeracy — which
may lead to secondary behavioural problems — although other areas of ability are

unaffected" (Riddic, 1996, p. 4).

1.3.1 History of dyslexia

In the past, children with dyslexia were thought to be stupid, lazy, to have behavioural
problems or to lack concentration. Johannes Schmidt, a Prussian physician who
practised during the 1600s, is considered to be the author of the first medical report of
a patient who was unable to read for non-optical reasons. This patient had lost the
ability to read as a consequence of a severe stroke. Schmidt said about his patient that
he retained other intellectual "faculties” and the loss of the ability to read is caused by
a loss of one faculty among many. There are more than 200 years of silence after this
finding. It ended when Sir W.H. Broadbent delivered his paper "Cerebral Mechanisms
of Speech and Thought" in 1872. He describes ten cases of his patients with different
forms of aphasia (Campbell, 2013, p. 80).

One definition of aphasia is following: “an impairment of language, affecting the
production or comprehension of speech and the ability to read or write. Aphasia is
always due to injury to the brain-most commonly from a stroke, particularly in older
individuals. But brain injuries resulting in aphasia may also arise from head trauma,

from brain tumours, or from infection” (Aphasia, 2015 [online]).

In 1877 a German scientist Adolf Kussmaul used the term "acquired word-blindness".
He used this diagnosis for adult patients who were unable to read after a stroke or
injury but their intelligence and other sensory acuity (except of reading) had remained.

Eighteen years later, Glaswegian published eye surgeon James Hinshelwood a paper
18



called "Word Blindness and Visual Memory". He provides a more specific aetiology
for the word-blindness than Kussmaul. Hinshelwood suggested that it is caused by an
injury to the part of a brain where the centre of visual memory is situated (Campbell,

2013, p. 81).

The term dyslexia was first used in 1887 by German neurologist Rudolf Berlin
(Zelinkova 2005, p. 8). Hinshelwood continued to study this problem and he presented
many articles for medical and ophthalmic journals during the period of almost 20
years. He said that it is necessary to study the difference between acquired and
congenital word-blindness. In his final book "Congenital Word-Blindness" (1917) he
presents that it affects more males than females and that it is often connected with a
family history of literacy problems. He also notes that it requires different teaching

methods (Ott, 1997, p. 6).

In 1896 Dr. Pringle Morgan published a case of congenital word-blindness in a
fourteen-year-old boy, Percy. Doctor described this boy as an intelligent boy, good at
games, with no exceptions to others of his age but who is not able to spell his name
correctly (as 'Precy’). Written or printed words seemed not to impress his mind.

Nowadays we describe this problem as "developmental dyslexia" (Ott, 1997, p. 6).

Samuel Torrey Orton was another specialist working with children who had learning
difficulties. He examined school children and he found out that some of them, who
had problems with reading, also showed similarities in the errors they made. Orton
termed this as "strephosymbolia™ meaning "twisted symbols". He studied not only
many papers of British and German scientists but also human brains post mortem. An
American national organisation Orton Dyslexia Society is organisation for dyslexia
with its branches in every state. They provide annual conferences and a professional

journal "Annals of Dyslexia" (Ott, 1997, p. 7).

Orton’s research assistant Anna Gillingham was asked to devise a method for the

teaching and remedying of the problems. She later collaborated with Bessie Stilmman,
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who was a teacher and a dyslexic herself. In 1956 they published book "Remedial
Training for Children with Specific Language Disability in Reading, Spelling and
Penmanship"”. It became popular around the world and was revised many times. They
used the multi-sensory teaching techniques, which mean "the simultaneous use of the
eyes, ears, hands and lips to utilize all the pathways to the brain when learning” (Ott,

1997, p. 8).

1.3.2 Dyslexia in the Czech Republic during the 20th century

In 1904 published Czech professor Antonin Heveroch an article about the disability to
read even with a brilliant memory. He described a case of an eleven years old girl who
was not able to learn to read, although she had a very good memory and quite good

results in maths (Zelinkova, 2005, p. 8).

In 1952 in a children’s home in Heralec, a pupil of the 4th grade was examined and
diagnosed with dyslexia. Since 1963 other examinations were carried out by MUDr.
Otokar Kucera and PhDr. Zden¢k Langmaier in the Children's psychiatric hospital in
Dolni Pocernice. In 1964 there was opened a specialised class for pupils with
dyslexia. The first class for dyslexic pupils was opened in Brno hospital in 1962.
During the school year 1967/68, seven classes for pupils with reading problems were

opened by the ministry of education (ibid.).

1.3.3 What is dyslexia

The causes of dyslexia are still not completely clear. Dyslexia, not as an umbrella term
for all specific learning difficulties, means reading disorders. Dyslexia affects basic

reading features: speed, correctness, technique and comprehension.

Following pictures depict how different dyslexic pupils may see a text:
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If a pupil reads letter by letter, spells or syllabizes, then we do not consider it as
reading but just as decoding. This type of “reading” cannot be used for getting
information from a text. The same problem brings fast reading, meaning decoding
and concentration just on speed not on the content. A dyslexic pupil needs to read a
text more times to understand it (Zelinkova, 2005, p. 13). It is recommended not to

make any pupils read aloud if it does not serve for improving pronunciation. Even in
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these situations, it is better to proceed individually and do not let pupils read in front
of the whole class. As it causes more stress and a stressed child is always less

competent.
The common mistakes connected with dyslexia:
e confusion of letters with similar shapes (b/d/p, n/u, m/n,p/g/g...);
e confusion of letters with similar pronunciation (v/f, b/m, d/t,...);
e missing, adding or mixing of letters or syllables;
e thinking out or guessing words.
These mistakes, appearing in a native language, show up most noticeably also when
learning foreign languages (Zelinkova, 2005, p. 13-14).
1.3.4 Teaching strategies

Teaching dyslexic pupils requires different approaches and strategies than teaching
non-dyslexic pupils. Dyslexic students should be supported in a complex way. It
covers support from subject staff, technological aids, special equipment, work periods
and resources, counselling to give them appropriate advice and guidance or career
advice (Krupska, Klein, 1995, p. 69). Each teacher and school organisation should

provide as much help as possible to enable a pupil to learn as the others.
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Some pupils can be wrongly considered as being careless or having lack of attention,
which often causes negative labelling or misunderstanding. Therefore there is a need
to understand the nature of the disability and how it affects one’s learning style and
lifestyle (Krupska, Klein, 1995, p. 73). This information is important not only for the
pupil itself but also for his or her teachers and parents, because it provides them with

guidelines on how to handle their problems and make life easier.

The importance of precise diagnosis is obvious. A written diagnostic report should
provide a teacher with the following information: a framework on how to work with a
certain pupil; clarification of nature of the difficulty; suggestions on an effective
learning programme based on the strengths and weaknesses of the pupil; relevant

teaching methods and strategies; and any additional pupil’s needs (Krupska, Klein,

1995, p. 73).
If a dyslexic pupil is involved in a class, a teacher could be worry that he or she is not
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able to handle this pupil. Some dyslexic pupils present a challenge even for an
experienced teacher. There are some suggestions on how to work with such pupils in
the following chapters, though not all recommendations can be suitable for both pupils
and teachers, most of them also provide help to the rest of pupils in a classroom to

help everyone learn more effectively.

Observing and listening to dyslexic pupils plays an important role in effective
teaching. A pupil and a teacher should identify strengths and weaknesses and
preferred learning style, which serve to set learning strategies, a possible individual
program and appropriate and effective methods for teaching and learning. A teacher
should give a pupil enough space for self-discovery, creativity and feeling of success

(Krupska, Klein, 1995, p. 74-75).

Dyslexic pupils tend to fulfil language based tasks more slowly than non-dyslexic
ones, yet it does not mean that these students are not able to succeed in this task. Most
of the pupils show intelligence and creativity so they are usually able to complete a
certain task but it just takes them more time to do so. Dyslexic pupils often have a
dominant right part of brain which means that they respond better to visual inputs.
This is proven by Albert Einstein’s quotation: “The words of the language as, they are
written or spoken do not seem to play a role in my mechanism of thought.” The
reason, why Einstein was mentioned is that he was dyslexic himself (Krupska, Klein,

1995, p. 75).

When providing reading for dyslexic pupils, a teacher should be aware of following
strategies and factors that support these pupils. The basic need for reading is the
reading material. The choice of the material, which represents key clue to success,
usually lies with the teacher. It is important to choose the right level of the text along
with the topics that should encourage pupils to read. It is essential to pick interesting
and suitable texts for the pupils. The amount of the text should be taken into account
according to a pupil’s difficulty (Nasen, 2015 [online]). Texts may be modified,

shortened or simplified if needed.
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It is advisable to distribute texts before the lessons so that pupils can become familiar
with them. Pre-teaching key words or new vocabulary ease the understanding and
therefore reading itself. Developing and teaching reading strategies and approaches
should be included in the reading process. Pupils should get to know different reading
skills such as skimming, scanning or closed reading and they should be taught how to
apply them to fulfil the reading, task and possibly other tasks connected with it,
successfully (Nasen, 2015 [online]).

Reading aloud should be required only in the case when pupils themselves intend to
do so, they should not be pushed into it. Audiobooks provide possible help when
appropriate. The understanding of a text may be illustrated so that pupils produce

mind maps, diagrams, charts or other form of sum ups (Nasen, 2015 [online]).

A teacher should also be careful when presenting information on a paper or PC. There
is a need of proper letters and line size and adequate amount of a text. It is advisable
to use diagrams, mind-maps or pictures to bolster the information and help students

keep it in mind for longer time and more easily (Krupska, Klein, 1995, p. 77-78).

When giving instructions for different tasks, there are several things to be aware of, so
that dyslexic pupils understand correctly. A title of an essay or another purpose of an
assignment should be explained, it is also expedient not to introduce the task in a
hurry and check a pupil’s understanding afterwards. Instructions should be given in a

simple language (Krupska, Klein, 1995, p. 78).

Written task can be a big challenge for dyslexic pupils because they usually have
problems with transferring their ideas onto paper. Teachers should encourage these
pupils to use additional help or improve their writing techniques and strategies to feel
more comfortable with writing and to be able to fulfil a task as well as possible. They
can be provided with an extended period of time when needed (Krupska, Klein, 1995,
p. 78). Dyslexic pupils need not necessarily write the same assignment as the others,

they can get modified, simplified or completely different task.
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Assessment of dyslexic pupils requires an individual approach (as well as other tasks)
because each dyslexic pupil has different problems. It is desirable to divide marks into
more areas — to separate marking of transcription errors (spelling, punctuation,
vocabulary) and of content. The teacher should be aware that dyslexic pupils are not
able to see all their errors even after several proofreadings (Krupska, Klein, 1995, p.
78).

There can be also different strategies for correcting. A red pen does not evoke a good
feeling in all pupils therefore another colour could mean slight but important change
in correcting, not only for dyslexic, but all work. A teacher can establish specific
colours for correcting serious mistakes which are considered as mistakes for
everybody with no excuse and another colour which can just warn a pupil that he
should fix those mistakes next time, when it could be considered as a proper mistake.
Teachers and pupils should arrange specific symbols which are used for specific
mistakes so that they know what the marked mistakes mean. It provides a quicker and
clearer overview of mistakes for both pupils and teachers which offers easier ways to

correct and improve.

1.4 Dysgraphia

Dysgraphia belongs to those specific learning difficulties which affect writing
abilities. That can appear as difficulties in different areas connected to writing; "dys"
meaning "difficulty” and "graphia” meaning "writing". The following issues are
mostly affected — spelling, poor handwriting, trouble with putting thoughts on paper.
It is important to mention that poor handwriting does not always signalise dysgraphia.
This can be also caused by a disproportionate writing tempo, because of which, a
writer cannot manage to handle his or her writing properly. It must be also
investigated, whether the problem of written expression is not caused by an

inadequate education or other different factors (Handwriting, 2016 [online]).
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Pic. No. 3 An example of a second grade student’s handwriting with dysgraphia.

Dysgraphia is a neurological disorder that is primarily diagnosed when a child starts to
learn how to write. It can occur in isolation but it is quite common that other disorders
appear simultaneously. These might be dyslexia, ADD (attention deficit disorder),
ADHD (attention deficit hyperactivity disorder), autism or other learning disabilities
(Study, 2016 [online]).

Here is a list of possible problems connected with dysgraphia:
e illegible handwriting;
e irregular letter sizes and shapes;
e incomplete letters;
e difficulty using writing as a means of communication;
e wrong pencil grip;
e spelling mistakes;
e loud saying words while writing;
e refusal to writing or drawing tasks;
e missing or incomplete words in sentences;

e grammar and sentence structure troubles;

27



e inadequate use of paper lines and spaces;
e pain in the hand or arm;

e tiring easily when writing” (Study, 2016 [online]).

Other difficulties arise when having dysgraphia. There are many cases of people
having problems with processing information. They often have problems with a short
term memory which can mean that they are not able to remember more than two or
three things. They also lose things more often because they easily forget where they
have put them. Problems with self organisation appear also quite common
(Dysgraphia, 2016 [online]).

Teachers can recognize children with dysgraphia by significant symptoms while
writing. These children are not able to cope with the writing tempo therefore their
written schoolwork is often illegible or difficult to read. Their handwriting is heavy-
handed, they personally cannot read their own writings. They experience pain in hand
more often than the others. However, children with dysgraphia often belong to the
more intelligent part of the class but their teacher could be confused because of their
unbalanced work and differences between verbal and written expression (Dysgraphia,
2016 [online]).

It is obvious, that these children suffer while writing. Teachers observe these
difficulties when they ask these pupils to complete any written assignments. That can
mean that the children try to avoid these tasks, they are frustrated, stressed or they

even start crying (Handwriting, 2016 [online]).

1.4.1 Teaching strategies

There are generally 3 strategies which can help to improve writing skills in dysgraphic
people: remediation, accommodation, modification. Remediation consists in giving
instructions and assistance for handwriting — proper grip, posture and paper

positioning. These children also have to strengthen hand muscles and train their motor
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skills through various strategies and activities (LD, 2016 [online]).

Accommodation comprises of a compromise between writing and learning, so that the
impact of writing on learning process is reduced as much as possible. It affects
different areas connected with the production of written work: complexity, amount,
tools or format. These areas could be modified for some pupils and situations
considering following adjustments: amount of a text — shortened or ready-made
assignments and test, putting emphasis on quality rather than quantity; complexity — to
distribute grades individually, provide tasks, where pupils can take on different roles,
help the dysgraphic pupils with time management of their work; tools — enable pupils
to use different writing styles (block letters, or a computer), paper with lines; format —

allow pupils to present a given task in different ways (orally or visually) (ibid.).

1.5 Dysorthographia

Dysorthographia is a specific disability affecting spelling, which represents writing
problems occurring in absence of visual, hearing or intellectual impairment. These
affect difficulties in recognition, understanding or reproduction of written symbols
(Health, 2016 [online]). It is necessary to distinguish between pupils with just a weak
spelling and those who have dysorthographia. There are certain signs which help to

identify them:
e incorrect spelling and/or writing;
e crrors referred as ‘bizarre’;
e little or no connection between written letters and heard phonemes;
e omitting letters from words;
e copying words incorrectly;

e grammatical errors including tenses, contractions, punctuation, or correct word
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usage;
e longer time for spelling issues;

e difficulties with parts of speech — differentiation, derivation;
e no or little troubles with reading or verbal skills.

An example sentence of a dysorthographic student can look like the following: 'eye

gode two skul' instead of 'l went to school' (Study, 2016 [online]).

1.5.1 Teaching strategies

Reducing spelling errors appears a challenge for teachers even in the pupils” mother
tongue, the bigger challenge it means for foreign language teachers. Dysorthographic
pupils should be evaluated in a different way than other pupils. Since they often write
words as they hear them, these words should not be considered as wrong ones if it is
obvious what they mean. However teachers cannot be too charitable to these pupils.
They should encourage pupils” correctness and support their creativity and fantasy

when completing some written tasks.

It is undeniable that most of dysorthographic pupils need more time for accomplishing
any written exercise, the amount of time differs according to a pupil s difficulty. Other
supporting aids for these pupils might present as personalised dictionaries, handouts
with specific key words, list of common spelling errors and other supportive material

depending on a pupil (Nasen, 2015 [online]).

Many different teaching styles are recently applied to support the various learning
styles of pupils. A multi-sensory way of teaching or metacognitive approach
represents ways that make English learning easier and more accessible for all pupils

(ibid.).
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1.6 Dyscalculia

Dyscalculia does not automatically describe all types of problems in mathematics. It is
a learning difficulty of neurological origin. Shalev and Gross-Tsur (2001, in
Westwood, 2004, p. 121) define dyscalculia in these terms: “Developmental
dyscalculia is a specific learning disability affecting the acquisition of arithmetic
skills in an otherwise normal child. Although poor teaching, environmental
deprivation, and low intelligence have been implicated in the etiology of
developmental dyscalculia, current data indicate that this learning disability is a

brain-based disorder with familial-genetic predisposition.”

Dyscalculia does not cover only mathematics at school but there arise many daily
activities which require mathematical skills: linguistic skills (understanding or naming
mathematical terms, decoding mathematical symbols or arithmetic signs, clustering
objects into groups...); attention skills (copying numbers or figures, remembering
numbers in operations, observing operational signs,...); mathematical skills (following
sequences of mathematical steps, counting, learning multiplication tables) (Westwood,

2004, p. 121).

According to ICD-10 (1992, in Westwood, 2004, p. 121) these are characteristic

features of dyscalculia:
® “ Poor concept development,
e lack of understanding o f mathematical terms and signs;
e confusion over printed symbols;
e poor procedural skills;
e inability to determine which process to use in solving problems;

e poor bookwork with misaligned columns and figures;

31



® weak multiplication skills.”

Many dyslexic students (with severe reading problems) also prove difficulties in
arithmetic and mathematical tasks (Westwood, 2004, p. 121). Because of their reading
problems they do not manage to read through the instructions, jumble or misread

numbers or they may not be able to master even basic mathematical operations.

1.7 Dyspraxia

Dyspraxia is known also as developmental coordination disorder (DCD) and belongs
to a common disorder affecting fine motor skills(hand, mouth and tongue movements
needed for recording or producing words) and/or gross motor skills (walking,
jumping,...). Dyspraxia can have an impact on social skills (time management,

planning, organising).

It is common that dyspraxia goes hand in hand with other learning and attention
difficulties. It is important to encourage these children to learn, train and repeat
physical activities, visual and spatial perception, and coordination and provide them
with special instructions and strategies as much as possible. This involves the parental,

school and teachers” support and cooperation (Understood, 2016 [online]).
Here is a list of possible warning signs of having dyspraxia:
e bumping into people or things;

e troubles with sports, especially with those connected with jumping, skipping

and cycling;
e slow development of left- or right-hand dominance;
e problems with holding, moving and dropping objects;
e difficulties with grasping a pen;
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struggling with interacting and playing with other children;

forgetting and losing things;

troubles with repeating things and speaking at the right speed, volume and

pitch (Understood, 2016 [online]).
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2 Teaching English to pupils with SpLD at Lower

Secondary Schools

The previous chapters discussed specific learning difficulties where some of them
include descriptions of recommended work with pupils with the concrete difficulty.
The following chapters discuss the overall approach to pupils with SpLD and give
some recommendations how to work with such pupils, how to support them or how to
arrange learning friendly environment.  There are also listed famous personalities

with SpLD as a possible motivation.

2.1 Supporting pupils with SpLD

Because of the increasing demands of learning at secondary schools, it is important to
support SpLD pupils to help them fulfil the curriculum contents. To cope with this
problem it is necessary to establish a consistent point of the view throughout the
school, and the whole staff who support in a dyslexia-friendly environment. Pupils at
secondary schools have different subject teachers with different approaches,
expectations, evaluation criteria and primarily understanding and knowledge about

pupils” difficulties (Nasen, 2015 [online]).

2.1.1 Learning environment

A classroom should be maintained tidy and organised. The SpLD pupils may sit at the
front of the class and they can use a buddy system for supporting, helping and
checking them. Having an assistant teacher in the classroom would be the best
scenario. Ready-made handouts with highlighted key points offer pupils a better and
clearer overview in comparison to copying notes from a board (ibid.). If pupils stay in
one classroom with the same classmates the whole day or they visit the same class for
their English lessons, the above mentioned aids can help SpLD pupils to learn more

effectively and easily. In all cases the environment should be made as supportive as
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possible.

Classroom displays can provide useful help and information for all not only for
pupils with SpLD. It is necessary to make the displays informative, interactive and
relevant; to provide information in an uncluttered and explicit way; to place them
visibly and to use good colours avoiding a white background with black text; to show

key words clearly; to appreciate and encourage pupils” work (Nasen, 2015 [online]).

Although visual inputs provoke better memorising, slight details may cause troubles
and misunderstanding by pupils with difficulties. Teachers should be aware of colours
and backgrounds, they might use: coloured overlays, cream coloured papers, pastel or
cream background for presentations, size and type of font (12 for paper, 28 for
presentation, fonts like Arial, Verdana, Tahoma,..), left-justified text, 1,5 line spacing
and other tools which support clear arrangement and better understanding and

orientation (ibid.).

2.2 Teaching SpLD pupils

Teachers may apply various kinds of teaching methods which help pupils to learn
English easier, more effectively and in a way adjusted just for them. A crucial
knowledge is to know how to learn therefore teachers should encourage pupils to
find out what is their best way to learn. Teachers should use various teaching methods,
some of them are mentioned in this chapter, and learning styles. They should develop
strategies to support memorising (making associations, mnemonics, using different
colours, pictures, using audio records, videos, mind maps, etc.) Pupils should take
responsibility for their learning which can be supported by diaries or checklists, where
they should tick their finished tasks. They should be taught to recognise what is urgent
and what can wait. Teachers should establish adequate amount of learning as well as
teach pupils to set appropriate time for a task and to make brain breaks (Nasen, 2015

[online]).
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2.2.1 Individualized approach

From the above mentioned facts it is obvious that teaching English to pupils with
SpLD is not an easy task. Teachers should know as much as possible about the
disorder but also about the pupils him/herself so that they are able to provide their
pupils with a proper environment for learning. Individualized lessons are not simple to
provide. Teachers can lead group lessons to give preferences to pupils with SpLD but
they may not take enough care in the other extremes, with exceptionally gifted pupils.
Teachers should try to find balance among all the pupils in a class which sounds hard

to accomplish but it can bear fruits for all participants.

According to Zelinkova (2005, p. 96-97) teachers should observe some principles
when teaching SpLD pupils yet they are time demanding. The first thing is to set
borders and to agree on rules in the class. Then all pupils and also parents should have
the rules explained and other issues connected with teaching SpLD pupils so that there
appears no opacity because of different conditions or assessments. When classmates
know what the situation in the class looks like, they may help each other and make
lessons easier and more relaxed for both pupils and teachers which can lead to better

results for everyone.

When teaching SpLD pupils teachers should start with the pupils” current knowledge
which may enable them to experience successes and motivation for further learning.
Teachers should praise pupils” work and encourage them (valid not only for SpLD
pupils). On the other hand teachers should avoid taunting in front of the class, even if
it is meant as motivation for better work because it usually has completely reverse
effect (Zelinkova, 2005, p. 97).

Patience is a crucial quality which should be favourable to all teachers, even more if
teaching pupils with any disorder. Teachers should remain positive although the first
positive results may come in a longer time period. They should set their own norms

for each pupil and remember that less is sometimes more (ibid.).
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2.2.2 Multisensory teaching method

Multisensory teaching method suits not only SpLD pupils but all pupils since it is
based on using the different senses (sight, hearing, movement, touch and taste only in
proper cases). More than one sense is stimulated during multisensory teaching or
learning. Multisensory techniques enable pupils with learning difficulties to find and

use their strength areas for learning.

Each sensory system has its own target in the brain that stimulates cognitive functions
(perception, attention, memory, motor skills, language, visual and spatial processing
and executive functions), though it is crucial to stimulate the brain in a variety of
ways. This bolsters the development and higher functioning of each sensory system
important for learning, therefore it leads to improving listening skills, vision,
movements, tactile recognition and conceptualization — skills that are necessary not
only for learning foreign languages but for all subjects and everyday life

(Readingcenter, 2016 [online]).

Teachers using multisensory teaching methods have to find many different activities
and ways of how to teach common things where more than one sense is involved. That
takes more time for preparing and also explaining these kinds of exercises but it
results in more varied and less uniformed lessons which make more fun and better

pupils” outcomes.

Activating various senses means applying such activities that connect kinetic, visual
and auditory memory. When pupils find out which learning style according to these
types of memory they prefer. Teachers may notice more success with one method long
before the pupil can recognise their own learning style. Teachers should react with
applying these techniques to their lessons, especially with respect to pupils with

learning difficulties.

Visual inputs include all kinds of texts, pictures, posters, flash cards, videos,

documents, etc. Pupils with visual memory usually need to see demanded information.
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They use colours and different fonts to remember more easily.

Pupils with auditory memory need to listen to things to remember them, which means
that they prefer listening to a teacher to writing notes. Other materials suitable for
these types of pupils inclumping, clapping, pantomime, ...reading, computerized text

readers, videos or documents with audio support (Learning, 2016 [online]).

Tactile teaching methods are connected with touching things. When teaching English
it can represent pure holding or touching flash cards, using interactive white board or
drawing imaginary words. More sophisticated materials as sand boards, textured

object, finger paints, etc. are also applied for tactile memory (ibid.).

Other type of method is called kinaesthetic method which is based on body
movements and fine and gross motor skills. For these types of pupils it is important to

move during a lesson — using interactive white board, jumping, clapping, pantomime...

As well as these 4 common ways of learning, there are other 8 ways of processing

information including:

e sequential learning — ordering information alphabetically or numerically,

using timelines, outlines, keeping materials organised,;
e simultaneous learning — categorizing of materials by similarity;
e verbal learning — processing ideas aloud, pair or group discussions;

e interactive learning — collaborating a cooperating with other pupils, group

works;
e |ogical/reflective learning — making connections among information;
e indirect experience learning — learning from observing and demonstration;
e direct experience learning — teaching pupils in their own environment, real
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experience (museum, historic sites,...);

e rhythmic melodic learning — using songs and rhythm to learn information

(Learning, 2016 [online]).

2.2.3 Teaching various skills

According to Zelinkova (2005, p. 85-95) teachers may apply various approaches
according to taught skills. Communication (speaking) is a main goal when teaching
foreign languages. It is therefore advisable to lead the lessons in the foreign language.
Teachers should make connections among situations and words without translation
into a mother tongue. Links to understanding may be presented with non-verbal
expressions, visual illustrations, practical examples, etc. SpLD pupils may have
problems also with speaking in their mother tongue thus speaking in a foreign
language should be restricted to dialogues based on familiar topics, describing

pictures, mind maps and other tasks which encourage pupils” spoken expressions.

Pronunciation and intonation represent challenge not only for SpLD pupils but they
play a crucial role when speaking to foreigners and inappropriate pronunciation can
lead to misunderstandings. Because of many SpLD pupils suffer from restricted
auditory perception they tend to have more problems with articulation and the
repetition of words. Fear from public failure also plays its role in managing
pronunciation. It is important not to force pupils to speak in front of the whole class
but do either so privately (when the rest of the class has different task to complete) or
a group. There are many clues and hints to use when teaching pronunciation which
should be repeated and applied more often than with non-dyslexic pupils. For
example: using records with native speakers, graphical illustration of forming sound in
a mouth, using similar words to find out the contrast (pet x bed), graphical illustration

of intonation, gesturing the intonation, etc. (Zelinkova, 2005, p. 86).

Zelinkova (2005, p. 86) claims that when gaining vocabulary translations to the
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mother tongue should be reduced to minimum. The reason for that is that pupils with
SpLD usually have problems with recalling words in their mother tongue which may
restrict them in learning foreign vocabulary. Following aids should be preferred to
direct translations: using concrete situations connected with taught vocabulary, model
situations, visual aids, multisensory teaching methods, pantomime, gestures, rhythmic,
songs, movements, pictures, films and other things that help to fix the vocabulary.
Teachers and pupils should be aware of their preferred teaching styles. Visual types
make use of the written form of vocabulary — flashcards, colourful differentiation.
Auditory type is less frequent in SpLD pupils but they prefer listening and using of
audio records. Kinaesthetic types remember vocabulary better when connected with

movements. Most pupils suit a combination of these methods.

Teaching grammar (and other skills) cannot be generalized because of individual
disorders and learning types. One frequent problem comprises in not knowing the
grammar of their mother tongue. Some strategies may ease learning but teachers must
count on that SpLD pupils need more time, explanations and repetitions than the
others. When teaching grammar, teachers should prefer: using inductive method (start
with examples and then rules and exercises), teaching just one grammar issue at once,
illustrative approach, repetition of the grammar issue in different ways, toleration of
grammatical mistakes at the beginning of learning. Pupils can make use of
grammatical summaries or colourful differentiation of parts of speech but they must

be taught how to apply them properly (Zelinkova, 2005, p. 89-91).

Teaching reading and writing is influenced by individual learning styles with
consideration of how pupils manage these skills in his/her mother tongue. Appropriate
approaches were already mentioned in the chapters devoted to teaching strategies by

dyslexia, dysgraphia and dysorthographia.

2.3 Famous Personalities with Specific Learning Difficulties

At the end of this chapter I decided to introduce a list of some famous personalities
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who were diagnosed SpLD. They (have) apparently struggled successfully with their
disorders and became famous and successful. I mention it so that teachers may
motivate their SpLD pupils with positive examples of people with similar problems.
The pupils can pick a model according to their interests and similar disorders whose
story can encourage them to work hard, to try to find what their strengths are and to

know that they can have dreams which are obviously able to come true.

Here is the list of just some examples of favourite SpLD personalities. Most of them
struggled with basic learning skills, some of them were considered to be stupid
because of the lack of diagnoses at the time of their school attendance. But, as we can
see, they became popular in different kinds of jobs (actors, singers, businessmen...), so

let us take an inspiration from them:

e Steve Jobs — dyslexia — the founder of Apple

e Steven Spielberg — dyslexia — filmmaker (Indiana Jones, E.T., Jurassic
Park,...);

e Keira Knightley — dyslexia — actress (Pirates of the Caribbean);

e Orlando Bloom — dyslexia — actor (Pirates of the Caribbean);

e Jamie Oliver — dyslexia — the world's richest chef;

e Tom Cruise — dyslexia — actor (Mission Impossible, Top Gun,...);

e Daniel Radcliffe — dyspraxia — actor, most famous for his role as Harry Potter;

e Tommy Hilfiger — dyslexia — worldwide known fashion designer;

e Cher — dyslexia — actress, singer;

e Anthony Hopkins — dyslexia — actor (Hannibal, The Silence of the Lambs,...);

e Ozzy Osbourne — dyslexia — musician, songwriter,...

e Albert Einstein — dyslexia — mathematician, physicist, scientist;

e Nikola Tesla — dyslexia — mechanical engineer, inventor,...

e Leonardo da Vinci — probably dyslexia (he wrote his notes backwards) —
architect, inventor,...

e Galileo Galilei — dyslexia — astrologer, astronomer (Ranker, 2016 [online]);

e and many others.
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3 Law and education in the Czech Republic

Teaching English at lower secondary school in the Czech Republic is restricted by
some laws and documents. These papers define which grade of the European
framework of reference for language should be reached at different grades, what to
teach, which outcomes pupils should be able to gain, etc. There appear also parts

which are devoted to pupils with SpLD.

The most important law for education is act No. 561/2004 collection of law, on pre-
school, basic, secondary, tertiary professional and other education (the education
act) from the 24™ September 2004 (MSMT, 2016 [online]). The following paragraphs

describe those parts of the act concerning specific learning difficulties.

3.1 Lawand SpLD

According to § 2 (1) education is based on an equal approach to the citizens of the
Czech Republic or European Union states without any discrimination (concerning
race, sex, language, religion, etc.); individual needs; mutual respect; free basic and
secondary education; etc. (MSMT, 2016 [online]). It is clear from this part that the
education in the Czech Republic is equal for everybody, this means also for pupils

with SpLD.

The principal paragraph for pupils with SpLD represents § 16 Education of children,
pupils and students with specific educational needs and education of
exceptionally gifted children, pupils and students. This paragraph was revised and
the new Regulation (No. 73) came into force on 1% September 2016 (MSMT, 2016
[online]). This embodies pupils with handicap (mental, physical, visual, auditory,
speech, autism, developmental learning difficulties or behaviour or mix of these
handicaps), with a chronic health condition (health weakness, long-term illness or
slighter health disorder leading to learning or behavioural disorders) or socially
disadvantaged pupils (Zelinkova, 2005, p. 44-45).
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§ 16 says that children, pupils and students with special educational needs have the
right to such an education which contents, forms and methods correspond to their
needs and possibilities. According to this paragraph pupils with SpLD have the right
to get help from a school and school consulting centres. Their assessment is based on
the character of each handicap. The entrance and the final stage of an education are

modified according to pupils” needs (Zelinkova, 2005, p. 45).

3.1.1 New Regulation No. 27/2016 Collection of Law about Education of
Pupils with Special Educational Needs and Exceptionally Gifted
Pupils

The main aim of the new Regulation No. 27/2016 collection of law about Education
of Pupils with Special Educational Needs and Exceptionally Gifted Pupils is to
support inclusive education in the Czech school. Inclusion has been recently the
priority of the Ministry of Education. This amendment, valid from 1% September
2016, guarantees collective education for all children and the right to get supporting
measures, which help the pupils to overcome their handicaps (social, cultural,
physical) and it supports exceptionally gifted pupils. The regulation describes the legal
requirements for working with pupils with SpLD - supporting measures, assistant

teachers, organisation of the work or financial support (NUV, 2016 [online]).

There are 5 stages of supporting measures, where the 1% stage means minimal
modifications of methods, organisation and assessment. This stage can involve SpLD
pupils with less serious problems. The supporting measures of 2™ to 5™ grades are
provided according to the recommendation of a school consulting centre. The rules of
concrete measures and the financial support are contained in the appendix of the
regulation (MSMT, 2016 [online]).

Individual education plans (IEP) are discussed in § 3. IEP are issued at school based

on recommendations of a school consulting centre and a parental request. Pupils with
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SpLD can be recommended to be taught according to IEP. The IEP represents an
obligatory document for teaching a pupil and is based on a school framework

education programme. An IEP contains information about:
a) modifications of learning contents;
b) time and content management;
c) amendments of methods and forms of education;
d) adjustments of pupils” outcomes (MSMT, 2016 [online]).

An IEP must be provided within one month from delivering of a request for an IEP. It
can be modified and supplemented during the whole school year according to pupil’s
needs. The form for an IEP is shown in the appendix of the regulation (MSMT, 2016

[online]).

Two examples of reports from pedagogical-psychological counselling centre are
handed in the appendix of this diploma thesis. They provide information about two

pupils described in the practical part.

Assistant teachers provide help to another educator (main teacher) when teaching
pupils with special educational needs according to § 18. Assistant teachers help with
organization and realization of education, support self-activity and active participation
of a pupil in all school activities. They work with an individual pupil or other pupils
with a class, department or group according to instructions of the main teacher. The

main activities of assistant teachers are following:

a) to help during educational activity and to help with communication with

pupils, legal representatives and pupil s community;
b) to help pupils with their adaptation to a school environment;

c) to help pupils during lessons and with preparation; pupils are lead in managing
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all their activities independently;

d) to help pupils to move during lessons or school activities; etc. (MSMT, 2016

[online]).

Organisation of education with special needs is described in § 17. Five represents the
maximum number of pupils with special needs (2™ to 5" grade) in one classroom and

this number cannot be higher than one third of pupils. No more than four pedagogical

employees can work in one classroom (MSMT, 2016 [online]).

3.1.2 Documents Concerning Teaching English

The most important and superordinate curricular document for schools in the Czech
Republic is called "Framework Education Programme for Elementary Education”
(FEP EE). It provides for schools to create their own School Education Programmes,
which must be based on FEP EE as shown in following diagram. This paragraph

introduces those parts of FEP EE which concern teaching English and pupils with

SpLD.
NATIONAL EDUCATION PROGRAMME (NEP)
STATE i
LEVEL
FRAMEWORK EDUCATION PROGRAMMES (FEPs)
FEP SGE
— OTHER
FEP PE FE;EE -
FPPE-MMR | __, FEP STVT
F F r F
SCHOOL
LEVEL SCHOOL EDUCATION PROGRAMMES (SEPs)

Key Competencies, according to FEP EE, include a set of knowledge, skills, abilities,

Pic. No.

4 The System of Curricular Documents
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attitudes and values. All pupils should be equipped with these competencies which
means long-term and complicated process. Key competencies are following: learning
competency, problem-solving competency, communication competency, social
and personal competency, civic competency and professional competency. All
these competencies are not isolated phenomena but they have an interdisciplinary
nature and should be achieved as a result of the overall educational process (VUP,

2007 [online]).

The above mentioned competencies should not be taught only in the mother tongue
but they should be included also in foreign language lessons and other subjects.
According to inclusion all pupils are equal which means, in terms of key
competencies, that all pupils should have the possibility to gain the acquired abilities
and skills during their school attendance. It does not mean that the process of learning
ends by the end of their elementary education, it is a whole life process but FEP EE
says which level pupils should ideally reach during their compulsory school

attendance.

This chapter defines educational areas. There are 9 of them, put together according to
similar educational content, but we are interested only in the area which concerns
English language: Language and Language Communication (Czech Language and
Literature, Foreign Language, Second Foreign Language). The FEP EE specifies
requirements for foreign-language education which are based on the Common
European Framework of Reference (CEFR) for Languages. This framework describes
levels of language proficiency and the same scale is recognized all over the world.
According to FEP EE pupils should attain Level A2 in the field of Foreign Language
and level Al in the field of a Second Foreign Language (VUP, 2007 [online]).

So that the teachers know what the required outcomes are, here are the definitions of
the Level Al and A2 according to CEFR:

Al — ,Can understand and use familiar, everyday expressions and very simple
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sentences, which relate to the satisfying of concrete needs. Can introduce him/herself
and others as well as ask others about themselves — e.g. where they live, who they
know and what they own — and can respond to questions of this nature. Can
communicate in a simple manner if the person they are speaking to speaks slowly and

clearly and is willing to help.

A2 - Can understand sentences and commonly used expressions associated with
topics directly related to his/her direct circumstances (e.g. personal information or
information about his/her family, shopping, work, immediate surroundings). Can
make him/herself understood in simple, routine situations dealing with a simple and
direct exchange of information on familiar and common topics. Can describe his/her
background and education, immediate surroundings and other things associated with

immediate needs in a simple way ” (Goethe, 2016 [online]).

The FEP EE includes also other fields connected with learning English. Language
lessons do not only provide the possibility to communicate with the world but the
lessons bring information about the differences in the lifestyles of people, cultural
traditions, food, etc. Learning a foreign language increases an awareness of the
importance of mutual international understanding and tolerance and it enables schools
to create international cooperation (VUP, 2007 [online]). All these aspects may lead to
interesting and creative lessons which may be more suitable for SpLD pupils because
they are involved and use other kinds of knowledge where they are not so restricted —

geography, history, individual experience, etc.
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Il. Practical part

The practical part of the diploma thesis is dedicated to a research based on the case
study. The participants of the research are represented by six lower secondary pupils
with some specific learning difficulties which were discussed in the theoretical part.
The data from all the pupils were examined and the results are presented in the

following chapters.
4 Case study

The case study deals with 6 pupils who have been diagnosed with learning difficulties.
Because of their anonymity | deleted their names and residence names. As
identification | used only one letter for each participant. All the pupils come from the
region Rychnov nad Knéznou and they go to the 9™ class at lower secondary school.
Two of them go to school in a town, where the lower secondary school includes 6™ to
9™ classes where each grade usually consists of three classes A., B. and C. Because of
the average number of 30 pupils in a class, they are usually divided into two halves for
foreign language lessons. Our participants belong to the weakest English class. | chose

them because | know them and their family background personally.

The rest of the participants goes to the same class at a village school which includes a
kindergarten and classes from 1% to 9™ grade with lower number of pupils in each
class. | chose these pupils while | was teaching at this school during my teaching
practice. | could observe their behaviour and participation when | was teaching them
English and German language. | also got a lot of information about them from their

English teacher who was my leader there.

The case study is divided into 5 parts: family anamnesis, pupil’s anamnesis and
diagnosis, attitude to English, evaluation of exercises and teacher’s attitude. Each
pupil received a parents” questionnaire, the same test sheet and both the pupil and

his/her teacher were interviewed. The data from all these sources were examined and
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the results are presented in the following chapters. Two cases are introduced in more
details including reports from the educational-psychology centre shown in the
Appendix A and the Appendix B. All the parents” questionnaires and pupils” tests are

enclosed in the appendix as well.

4.1 Pupil’s case study

The case study provides an opportunity to study a certain problem in some depth
rather than create some statistical survey. The length of the study can vary from short-
term studies to long-term studies lasting a few years and case study belongs to
qualitative methods. The target group for collecting data can be individuals, a small
group of participants or the group as a whole. The case study research is a useful tool
for investigation in many disciplines (pedagogy, psychology, science, ecology, etc.).
Researchers have many ways to collect data about participants including interviews,

observations, texts, recorded and written samples, etc. (Explorable, 2016 [online]).

The case study does not always have to answer all the questions completely but it
gives results for further elaboration of a case or an instance which could be held as a
model for future work. The researchers also use case study as a way to prove whether

some theories work in a real situation as it was intended (ibid.).

The case study is criticised because of some disadvantages connected with this type of
research. For example, that its results are not applicable generally because of the
narrow field of studied cases. On the other hand the collected data is richer and

deeper than in other types of researches (Bell, 2005, p. 10-11).

The first part of my case study is based on parents” questionnaires specially
developed for the case study of specific learning difficulties, which were handed to the
parents of the pupils. The questionnaire was anonymous. Some parents approached to
it very responsibly but according to some answers some of them did not consider it as

important as they could. Nevertheless I tried to gain from it as much information as
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possible and present them by each pupil. However parents from one participant did

not fill it out at all.

The pupil’s anamnesis is composed of more sources — parents’ questionnaire,
interviews with pupils and in two concrete cases primarily of the report from

educational-psychology centre.

The interview with the pupils form the basis of the part “Attitude to English’, where |
asked the pupils of their attitude to English, feelings when learning English, their
possibilities of how to work with English at home or what they thought are their

strengths and weaknesses in English.

The main part of the case study is formed by the pupils” test. The test comprises of 5
parts where | tried to include all language skills = listening, speaking, reading and
writing. | chose those exercises which were not so complicated and difficult to
complete, on the other hand | tried to choose such exercises which have some value in
assessing their English knowledge. The way of completing, the duration and other
details about the pupils” course of completing the exercises is described in more detail

by each participant in following chapters.
4.1.1 Description of exercises

The first task consisted of listening with two sub-exercises. These exercises were
taken from the book Real Listening and Speaking (Craven, 2005, p. 21). Three bits of
missing information from a customer’s order should be completed according to the
recording in the first part of the listening exercise. The second part asks for the total
cost of the meal. The pupils have a chance to listen to the conversation two times, if
they have problems with completing I gave them the chance to listen to it for the third
time. The numbers of repeats and the way how the pupils fulfilled the tasks is

described in more details for each participant.

The second exercise was focused on a short-term and visual memory test. The pupils
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had to copy six sentences which were taken from the student’s book Project 3
(Hutchinson, 2008, p. 72). The text was shortened and modified so that it did not take

too much time and it did not bore and tire them so much.

The third exercise “write or tell a few sentences about yourself” had two ways to
complete. | wanted to give them the opportunity not to write all the time but if they
felt like speaking they could do it orally. It is also usually recommended that teachers
should prefer speaking to writing for pupils with learning difficulties. The task was to
write about themselves for at least 5 sentences or speak about themselves. There were
given example questions which could or could not be answered. If the pupil chooses
to complete it orally, it was recorded; the transcription was then placed in the

appropriate part of the exercises evaluation.

The exercise number 4 contained one big picture copied from student’s book Project 2
(Hutchinson, 2008, p. 6) this task was to describe the picture. | provided them a half
of page to use for describing and furthermore | did not give exact instruction how to
describe the picture in order to let their fantasy work or, if it was too hard to write

sentences, | had the idea that they could just match words to the items.

The last exercise was the reading part formed by a text and two exercises. The text
was taken from the student’s book Total English Elementary (Foley, Hall, 2005, p.
70). The aim of this task was reading comprehension connected with knowledge of
vocabulary. The first part contained four short descriptions of words which should be
found in the text. The second part comprised of ordering sentences according to the

text where the first sentence was given.

The last part of the case study formed the "Teacher’s attitude” where | interviewed
the teachers and asked them about the pupil’s behaviour during English lessons, how
the pupils work or what the teachers” approach was when they teach pupils with
specific learning difficulties. | recorded the interviews and the results of them are

summarized in the chapter "Teacher’s attitude’.
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4.2 Anamnesis

The following chapters include anamnesis of all 6 participants and detailed evaluation
of their tests. There are also added some pictures from their tests, parts of reports from
educational-psychology centre and parent’s questionnaires in order to bring clearer
imagination of the concrete outcomes. The whole reports, tests and parent’s

questionnaires are then handed in the appendix of the diploma thesis.
4.2.1 K. Anamnesis
Family anamnesis

K. was finishing the 9" class when we did the research. He is 16 years old and comes
from a family which live in a house in a village. He has one older brother (19) and
their relationship is fine. His mother and father are both 45 years old. The mother
went to technical high school and the father to vocational school. The mother works in
an office while the father is a farmer. The father usually works many hours a day,
primarily in the summer therefore the mother represents the main authority in the
family, however, important decisions are made by the whole family together. The
parent’s hobbies include hiking, nature, football and skiing. Skiing and swimming are
held as common family activities. Every winter the whole family goes on a winter

holiday to Austria.
Pupil’s anamnesis and diagnosis

K. physical and psychical state does not show any dissimilarities to his fellow pupils.
His health state is good, yet he had to cope with celiac disease and asthma, therefore

he has to watch his diet so that it contains only gluten free products.

As a pre-school chid he visited logopaedics because of his speech problems. Later on
he regularly visited an educational-psychological centre where he was diagnosed

dysorthography and his handwriting tends to have dysgraphical features. He was
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therefore recommended to visit re-education courses which he did the whole school

attendance. He also had a therapy because of an adjustment of his hemispheres.

According to the report from the educational-psychological centre K.’s intellectual
abilities correspond to the middle average level. However, his communicative skills,
visual memory, active vocabulary and analogical thinking reach slightly above
average rate. His mathematical skills count below-average. On the basis of two special
subtests K. does not have problems with three-dimensional imagination which is

important for his future technical high school.

The special pedagogical examination says that K. is communicative and assiduous.
His working tempo in the graphomotor skills is slower. K. expressions carry
impulsivity and tendency to concise manners. His concentration is on a good level
during the whole examination. K.’s written expression is readable, he uses block
letters. There appear specific mistakes in a written dictate — missing diacritics and
unfinished words. He asks about the dictate words more often because of his
weakened short-term memory. Auditory synthesis and analysis are slightly weakened.
He has problems with longer words with a cluster of consonants. The test of verbal
fluency ended up with above-average results. K.'s reading tempo is a bit slow with no
mistakes. The results show difficulties in visual perception and belong to the below-

average results.

Specidlné pedagogické vySetieni : -
Fnd\azulc kvalitni diagnosticky kontakt. Chlapec je komunikativni. pracuje se sn
f

hatr 1pulziv
Pracovni tempo v oblasti grafomotoriky je pomalejsi. V prc \| VLU Llﬂyapu _1~‘ patrna in jtp
e ? o 11 ~ MV\. “» 5 "'
tendence ke zkratkovitému jednani. Koncentrace pnmmmu je po celou dobu vysetf i
arovni.
Pic. No. 5 K.’s special pedagogical examination

The educational-psychology centre recommends realisation of a compensatory
remedy. There is no more need for the re-education courses. Written test in Czech and
English languages demand the excluding of specific mistakes connected with K.’s

difficulties and longer time limit. The texts should be evaluated on the basis of the
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correctness of the content and a word written phonetically should be assumed as
correct. K. can demand " more time in all subjects for written exams. All these

conditions are valid at secondary school and also until the end of high school.

V hodindch ciziho jazyka pFihliZet k specifi ickym obtiZim pFi prubeme i zdvérecne k{as:fikaf't - |
zaméFit se spiSe na konverzaclni dovednosti nei na pisemny projev. V pisemnem projevit
respektovat specifické chyby, 1, brdt v potaz i slova napsana i foneticky sprdvné.

ich zkouSek navySovat ¢as o 1/4 béiné casové dotace.

vSech predmétech v pFipadé plsemnv
5y pa vzhledem k pomalejSimu tempu v oblasti

Jednd se jak o navySeni n navySeni Casu na prdci,
grafomotoriky.

Pic. No. 6 Part of K.’s report from educational-psychology centre

Attitude to English

K. attitude to English is rather positive. He enjoys the English lessons however he has
problems with copying and writing. He usually does not manage to copy the notes and
understand them but he is able to understand on basis of teacher explanation, other
knowledge and exercises. He knows that the teacher does not have any high demands
on him therefore he make little effort to do more and he is satisfied with his work. His
positive attitude comes from his hobbies — playing on-line games, where foreign
players take part and K. communicates with them in English. His other favourite
activity comprises of translating of English songs, thanks to which, he can gain a lot
of vocabulary and understands spoken English more easily. On the other hand he is
afraid of speaking, he is able to formulate his thoughts in his head but he lacks the

confidence to express himself orally.
Evaluation of exercises:
Listening

K. did very well in the listening exercises. Although the words are written
phonetically they could be considered as correct because of K.'s difficulty with

writing. He was able to complete all the information including the price after the
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second listening.
Copy the text

K. copied the text correctly and quite fast; nevertheless the handwriting does not look

regular, which testifies to his troubles with writing.
Write or tell a few sentences about yourself

K. decided to complete this task in writing. He used all the lines to write about himself
and told a lot of information. There are many mistakes which, however, do not
influence the comprehensibility of the text. There are some missing words as “years’
in a sentence ‘I am fiveteen old” or missing plurals. There appear some wrongly

spelled words (frends/friends, whit/with).
Describe the picture

K. started to describe the picture simply by tagging one thing in the picture but then he
decided to describe it in sentences. He put a wrong preposition ‘on the picture” and
singular instead of plural while counting the objects. K.’s difficulties with writing are

visible also on the form of the lines which were irregular.
Reading

In the first part of the reading, where he had to match words according to the
definitions, he succeeded in 3 out of 4 which is the best result of all the participants.
That can be as the result of his interest in translating song texts and communication

with foreign friends.

The second part was not as successful as the first one. He ordered just two of four

numbers correctly.
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Teacher’s attitude

There are three different 8" classes at K.’s school K. is in the weakest group, it means
that all the pupils in this class are somehow below average in learning English. The
teacher does not have any high demands on the pupil’s of this class. They all have the
same requirements and same tasks and time for completing any set task. In this group,
K. belongs to the group with better pupils. His teacher describes him as a pupil who is
interested in English but in a different way than school English. The teacher
confirmed that K.’s weakest part is writing; he has problems with writing longer
essays or copying notes from the blackboard. His writing tempo is very slow and he
seems unsure while writing anything. As his strength she stressed listening, where he
has very good results. She thinks that if he works hard he could be a good English

student and it would be better if he completed tasks orally.
4.2.2 D. Anamnesis
Family anamnesis

D. is in the 8" class at the age of 14. She does not have any siblings and she lives with
her parents and grandmother in a house in a village. Both parents went to vocational

school and now work in a local factory.
Pupil’s anamnesis and diagnosis

D. visited the educational-psychology centre at first in the 7™ class because of poor
school results. Her mother noticed specific mistakes in the Czech language. D. visited
logopaedics until the 2™ class. She is going to get grade 4 in mathematics, Czech

language and history.

According to educational-psychology examinations D. makes a good diagnostic
contact however she is shy and not very talkative, she speaks quietly. While solving

any tasks she tries to manage them but she gives up quickly.
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Psychological examination proved that her intellectual knowledge count to be the
lower than average. Almost all results come under the average level, these include
general knowledge, which is based on long term memory, verbal understanding and
expression, abstract and logical thinking. Numerical skills are below the average — she
does not fix multiplication table and she errs in addition and subtraction up to 100.
Her concentration and short-term mechanical memory limit her by dictates to five
minute tests, because of her slow tempo and weakened attention means that she does
not remember dictated words. Her overall attention comes at a below-average rate.
Celkova uroven aktualné zjisténych rozumovych schopnosti /méreno WISC-II1/

odpovid4 pasmu dolniho pruméru s prevahou ve slozce nazorové, coZ je méné€ vyhodné z
hlediska $kolni tisp&snosti.

Pic. No. 7 Part of D.’s report from the pedagogical-psychological centre

Special educational examination tested D.’s reading ability — her reading tempo is
very slow, noticeably below the age norm, reading expression is arduous, error rate in
norm — she sometimes think up ends of word, she can reproduce a text in a broad

outline, there appears many inaccuracies. These features testify dyslexic difficulties.

Writing issues — writing tempo is slow, the handwriting barely readable and irregular.
She asks about the dictated word more often because of her weakened auditory
memory. There appear specific errors and frequent orthographic mistakes which even
she is not able to clarify orally. These difficulties show the dysorthographia,

developing with the weakened attention.

D.’s auditory synthesis (combining words from different phonemes) reaches the level
of immaturity. D. cannot concentrate on the spelling of longer words. Visual test of

copying a picture shows below-average visual memory.

The recommendations for the foreign language teacher are following:

e to prefer oral form of language to the written or read one
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to concentrate more on conversational than written skills

to respect specific written mistakes — to accept words written phonetically as

correct but to guide her to look for the mistakes and correct them
to respect difficulties in writing

to cut down written work because of her slow working tempo and higher

exhaustion

to use audio/visual material and mnemonics for learning
not to force D. to word-by-word translate

not to force D. to memorise grammatical rules

to guide D. to understanding the language and to handle basic communicative

situations
to just correct serious mistakes while speaking

to concentrate on the practical use of the language
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V cizim jazyce :

O
O

preferovat tstni (mluvenou) formu jazyka pfed pisemnou a ¢tenou

zam&Fit se spiSe na konverzaéni dovednosti neZ na pisemny projev. V pisemném
projevu respektovat specifické chyby, tj, brit v potaz i slova napsana foneticky
spravné, vést viak zakyni k ndcviku vyhleddvani chyb pisemném projevu a jejich

korekei

o pFi uéeni vice vyuzivat sluchovou cestu — nahravky, diktafony, prediikavani,
piedgitani, po¢itatové programy se zvukem

o pouZivat co nejvice ndzoru - spojovat slova s obrazky, s pfedméty, s déjovymi
obrazky, predvadét ¢innosti a situace

o pomahat k zapamatovani mnemotechnickymi pomickami, fikadly, pisnickami,
hadankami, kratkymi anekdotami

o nenutit Zikyni k doslovnym piekladum a k pfesnému nauceni a pouzivini

gramatickych pravidel, ale vést k porozuméni jazyku a ke schopnosti ziakladni

domluvy

o zaméfit se na spravnou. ale ne perfekcionistickou vyslovnost, opravovat jen zavazné

chyby znemozijici porozuméni

o soustedit se na praktické pouziti jazyka — umét zjistit nebo ukdzat cestu, domluvit se v

hotelu, v obchodé&, na nadrazi, umét pre¢ist napisy a kratké pokyny
Pic. No. 8 Recommendation for D. from an educational-psychological centre

The educational-psychological examinations also lead to the recommendation of an
individual educational plan. However the parents do not accept it and have not asked
the school to apply it. They even have not signed her up to the re-education course
which is held at her school for free. Because of the rapid growth of bad marks the
parents found extra support for D. in private English lessons, these she has for 60

minutes once a week.

VPCH (] lehké [ rezké jiné VPU dysortografické a dyslektické obtize
DOPORUCENI K UPRAVAM VZDEL AVANI

individudlni vzdélavaci plan [ a- (J ne

zvySeny normativ X ne

L] ]

asistent pedagoga dleodst 1 []dle odst. 2 (§ 20 zzkona &. 563/2004 Sb.)

Pic. No. 9 Recommendation for individual educational plan

Attitude to English

D. is not very talkative. She claims that her attitude to English is positive, because her
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results nowadays are better than the previous years, but she does not make much effort
during the class and tries to hide behind the other classmates so that she does not need
to speak or read. She sees the biggest problem for her in reading and remembering
vocabulary. Thanks to the individual lessons she feels more comfortable in English. If
she has any problems or she needs to complete some missing notes she can ask her

classmates who help her.

Evaluation of exercises:

Listening

D. succeeded in 3 of 4 answers, the two word answers are written phonetically but
could be considered as correct (doble with other phonetic tries — [dabl] , cofi). The

price was completed correctly but she had to listen to the text three times.

Copy the text

The copying was quite challenging for D. It took her a lot of time, because of her
weakened short-term memory she had to check the text many times, she even needed
to look at each word more times to be able to copy it correctly. In spite of these

difficulties she managed to correctly copy the whole text.

Write or tell a few sentences about yourself

D. decided to complete this task in writing; however her results were very simple. We
can see that she knows how to tell basic information about herself but the result itself
was very brief with many mistakes (My name D.. Is 15. From in R. (village name).
Don't sister, brothers. My hobby is sport: Like go [basikl]. Like in out, bmx, baskit
bool.)

Describe the picture

D. described the picture in a different way than the other participants. She wrote single
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words to the things directly on the picture. These words are used correctly but the
spelling is wusually false, often a phonetic version of a word (cer/chair,
kompiuter/computer, gitar/guitar,...). She tried to write some sentences about the
picture as well but she used only verb “is” and the sentences are very simple with

many spelling mistakes (Gitar is in bad, desk is dring.)
Reading

The reading part seems to be the most difficult part for D. She did not complete any
answer to the first part of the reading comprehension where she had to find the
meaning of the words. D. matched just one number correctly in the second part of the

text.
Teacher’s attitude

D. belongs to the quiet pupils. She does not express herself if she does not have to.
She belongs to the group of weakest pupils in the class which already consists of
students with some recognized difficulty. She needs more time for all kinds of
exercise and her overall knowledge is on a very basic level. She should study hard to

get some better marks.
4.2.3 R. Anamnesis
Family anamnesis

R. was born in January 2001 and he was in the 9" class during the time of our
examination. He comes from a family living in a village. His father is 42 years old and
he went to a vocational school. His mother is 40 years old and she went to a
vocational school, too. Their hobbies are aquaristics and football. R. has two siblings,
an older brother (18) and younger sister (6). The parents consider the relationship

among their children as normal. The family spends its time together doing sports.
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Pupil’s anamnesis and diagnosis

R. visits an educational-psychology centre, where he has been diagnosed with
dyslexia. He started visiting the centre because of problems with the Czech language
which appeared at the beginning of his school attendance. Difficulties connected with
English came with the beginning of the 3™ class. Although he was diagnosed with
dyslexia and the educational-psychology centre recommended him to visit re-

education classes held by his school, the parents have not signed him in.

R. does not have problems with integration in the class; he belongs to the popular
group. His character is said to be friendly, tolerant, helpful and self-confident. He can
handle difficult situations without problems. He is good at history but he does not like
English, primarily because of the problems connected with his diagnosis. He likes
sports - he has been playing football for 9 years. His physical and mental state does

not show any deviations.
Attitude to English

R. has a quite negative attitude to English. He does not like the subject. He personally
knows that he has problems with all languages (he learns the Czech, English and
German language). He cannot manage learning English because he has no motivation;
there is also no support on the parents side. He has nobody at home to help him with
English, so he has to learn alone which is not easy for him. He has never visited any
after-school English lessons. When he has to say what is his stronger point in English
he chooses reading. Reading is, for him, much easier than listening. He prefers printed
text to spoken, not only because he can see the words, but because it provides him
more time to think, he can go through it more times and he can go back to those parts
he needs to read again. Reading a text is less stressful than listening to a text, which is
too fast, and he is not able to catch the information he needs. He sometimes watches
films in English, yet he would rather watch films in Czech. He is more confident in

Czech and can enjoy it more.
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Evaluation of exercises:
Listening

In a fast food restaurant, people
speak quite quickly, and often they
do not use full sentences.

1 ¢ &9 Listen to this conversation
and complete the customer’s
order.

Sloybls. ... cheeseburger
T SR 2R
2 § &) Listen again. How much

Pic. No. 10 Listening part - R’s answers

As R. says his weakest area of English is listening. It is proved here. During the first
play through he was not able to complete anything. During the second he completed
"double™ and "coffe" and for the price he wrote "4". Although I played it once more,
he did not catch the word "medium™ for fries, however, he completed the number

correctly.

We can see that there is a mistake in the word "coffe" which can be here considered as

correct, even more because of his problems with listening.

Copy the text

2. Opis text

The man knocked again — very loudly this time. Ashley hid behind the sofa. What should he do?
Should he open the door? He decided to escape. He went into the kitchen and then ran out of
the back door.

|
[

: (-} :
}q/ g k”c’f' Kf“\) "/,‘IJH’; ~ V-"*‘ur “|«}\4\!{\Ay ‘Hn/ G ‘/fﬂw . /~'~,}I ‘((’1‘ L/\-] }"JIMMI
Jho el ihed - alap il bt ded Fhai [d ] Oy Jhy obor & he deidd
e

5 : Yk
11(‘ ‘egfm;/h&..!"ﬂ wud  judp J[xﬂ J'a kllf/?wg.f] ond /N’h kon @uy Q!

oo bock dop

Pic. No. 11 Copying of text - R’s result
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R. dealt with this exercise quite quickly. It can be connected with his preference of
reading. He did two small mistakes — 1. he wrote small H in "he" at the beginning of a
sentence; 2. he added one more word between "the kitchen”. We can see that his
handwriting is not absolutely clear but we are usually able to read all the words
correctly. The words sometimes fly above or under the line. This can be connected
with his fast writing, on the other hand an unsightly handwriting is a common feature

of dyslexic children even adults.

Write or tell a few sentences about yourself

3. Napi$ o sobé nékolik vét, minimalné 5. Mizes, ale nemusi$ pouzit nasledujici otazky:

What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?
What is your hobby?

Pic. No. 12 Write a few sentences about yourself - R.” results

R. did not want to make use of speaking and preferred the written form. We can see
that his text makes sense. He is able to describe himself very briefly. There are some
grammar mistakes as in a missing possessive case or an article. He does not use the
appropriate vocabulary for his hobbies but a reader can understand what he wanted to

say.
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Describe the picture

/711 J}‘x‘ ﬂ”lb;/J I P’\b“‘. % %
94 s and  con puley boll, thorh , Vodios 0h by

H %'J oh hed
Pic. No. 13 Describe the picture — R.’s result

R. described the picture very simply, although there are many different things to
describe. I think it is connected with his attitude to English. He wanted to complete
the task as quickly as possible. He correctly used the phrase "in the picture™ but he did
not use the present continuous tense and there is/are structure. He mixed up the word

"church" for "chair".
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Reading

Girls solve jigsaw puzzle and become rich!

One morning in December last
vear, schoolgirls Rachel Aumann
and Maisie Balley were on then
way 1o school when they saw lots
s of pieces of paper on the ground
They picked up some pieces and
looked at them: they were tiny
pieces of banknotes, but where
did they unmfﬁrgx\m’ Rachel and
Maisie noticed a bag in a rubbish
bin — it had thousands of pieces of
banknotes in it. The two 12-year
olds went to school and told their
teachers, then, after school, they
i ook the bag to the police station
and handed in the money.

The police kept the money for six

months. During that time no owner
asked for it, so the police gave back
the money to the girls. For the next
few months the girls, with Rachel’s
stepfather Peter, spent time cvery
evening matching the numbers on

the pieces, and they put together o

25 lot of the banknotes. They now have

£1,200 1in £10 notes, but they think
there’s another £800 in the pieces
of £5 and £20 notes. Whose money

was it? The girls have no idea, but

) they're happy that it belongs to

them now! Rachel wants to keep
her money for when she goes to
university, but Maisie wants to go

shopping right now!

Find words in the text with these meanings.
1 small parts of something (line 5)

2 paper money (line 8) |, Kho! &

3 saw (line 10)

4 mother's husband (line 22)

Read the text again. Put the events in the
correct order.

a The police returned the banknotes -
to the girls. [ﬂ

b They handed the banknotes in to
the police. (4]

¢ They noticed a bag in a bin,
with thousands of banknotes in it. (3]

d The girls now have £1,200 (]

e Rachel and Maisie were on their
way to school. (1]
f The girls matched the pieces of £10 notes. B

Pic. No. 14 Reading — R.’s answers

The first part seems to be a challenge for R. He filled in just one of the four words
which should be found in the text. His one answer is correct so he probably
understood what to do with this exercise. The second part of the text was just the

filling in of numbers, where he filled in two of them correctly.
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Teacher’s attitude

R.’s English teacher assigns him to the dyslexic pupil’s in the class. However he is
grouped with the weakest in the class. She usually gives him more time or half of the
work that the others have. The demands on R. are reduced to the basis. She prepares
for him special test exercises, where she prefers filling exercises with less writing. If
there is some reading part, she tries to modify and shorten the text so that it is easier.
While correcting his work the teacher uses green and red pen — the green one serves
for dyslexic mistakes, it means those ones, which are not considered as mistakes, but

which R. should concentrate on; the red one marks true mistakes which are assessed.
4.2.4 N. Anamnesis
Family anamnesis

N. attended 8™ class at the age of 14. His parents did not complete many details about
their family. They live in a house in a village. N. has got one older brother (26). The
whole family has got a good relationship. Their common activities are hiking,

meditation and yoga. They are Christians.
Pupil’s anamnesis and diagnosis

N.’s health state does not show any irregularity. His parents tried some aroma therapy
to solve problems. He is said to be friendly, introvert but active and talented in sports.
He underestimates himself, although he can solve difficult situations responsibly. He

often changes hobbies; he recently goes to yoga and a fitness centre.
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Talent, nadéni (pro co, k emu tihne — napi. dovednosti pohybové, intelektuélni, hudebni, ...):

Pozornost a pamét’:

- (Sirokd)/ Gzka
soustfedéna / tozptylena)

- (stald)/ nestala

Slovni zasoba: velka /Jﬁl“iméfcné véku// neodpovidajici véku tichy / upovidany/ ....
kazen, problémy s kazni:

Vztahy k vrstevnikum
Socidlni vztah k vrstevnikiim: kooperativni /pfa‘tél;kv / tolerantni / poméhajici / sobecky /
bezohledny / agresivni / impulSivii / ........coooviiiiiiiiiiiii
(Ize zakrouzkovat vice a sami doplnit dal3i specifika)
Typ osobnosti:

- extrovert /mt_rgg{t )

- (akti vni) pasivni

Pic. No. 15 N. ’s parents” questionnaire

He was diagnosed dyslexia and because of his learning difficulties he visits re-

education courses held at his school.
Attitude to English

N.’s attitude to English is rather negative, but he likes the games during English
lessons. He considers vocabulary as the hardest for him. He no longer has any
motivation for learning at home, where his sister helped him before she moved. When
he practices English, he sometimes reads an English magazine or watches the newest

films which have not been dubbed yet, though he prefers the dubbed ones.
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Evaluation of exercises:

Listening

N. succeeded in 3 answers from 4. He answered correctly but the words are not
spelled correctly (duble, midiem, coffe). The price, which should be 4, 98 USD) was
completed as 4, 90 USD.

Copy the text

While copying the text N. made no serious mistakes only some mixed up letters but
the handwriting looks quite uncomfortable. The task took him longer time because he

had to look at the text many times because of his weakened short term memory.
Write or tell a few sentences about yourself

N. completed this task in writing. We can see how weak he is in comparison to the
rest of the participants. He is able to formulate some information about himself but
there are many grammatical and linguistic mistakes. There appears missing verbs,
plural instead of singular, missing possessive case, spelling mistakes, mixing up the

word “live” instead of “like” and German 'blau” instead of ‘blue’.
Describe the picture

The description of the picture looks confused. We can see that spontaneous writing
causes him a lot of trouble. Although he began with the correct phrase "in the picture’,
there are many mistakes. There appears also some parts of the sentences which does
not make any sense. Most of the words are written incorrectly. There are mixed up
letters p/b, s/z. He uses only simple sentences, there are sometimes missing capital

letters at the beginning of the sentences.
Reading

The reading part of the test turned out as the worst one. On one hand N. managed to
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complete two correct answers in the first part, on the other hand there is no right

answer in the second part, where he had to understand the whole content.
Teacher’s attitude

N. is counted to the weakest pupils in the class. The tasks are usually shortened or N.
gets more time to complete the tasks. The teacher adjusts texts for N. level. N. usually
has to complete just a half of them. The requirements for N. are cut down on the basis.
The teacher appreciates any activity by N. during the lessons; he is very shy during the
lessons and it is hard for him to complete any tasks if he is not given the Czech

translation to the assignments.
4.2.5 J. Anamnesis
Family anamnesis

J. was 15 years and 6 months old and he was in the 9™ class at the time of the

research.

He lives in a family in a house in a village. His mother (41) attended vocational school
and she is a cook. His father (40) went to vocational school, too. He works as a car
mechanic. J. has one older brother (20). The siblings have a good relationship. The
family has mutual hobbies by where they spend the time together — hiking, cycling,

skiing, etc.
Pupil’s anamnesis and diagnosis

J. has had problems with a slow tempo for writing and reading and he often repeats
letters in words therefore he had to visit educational-psychology centre. Because of
his reading problems, he has to read a text more times to remember or understand the
meaning, he was diagnosed dyslexia thus he was assigned to the re-educational

courses.
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J.”s physical and mental state is normal. He is not allergic, and takes no pills. J.'s
build seems tall and very thin. J. is characterised as friendly, tolerant, helpful and
talkative. He talks a lot, although he is rather introvert. He tends to underestimate
himself, to be passive and unsure, yet he is talented in sport; P.E. and Geography
belong to his favourite subjects. On contrary, he counts physics to be his weakest
subject. His hobbies include boxing, kickboxing or Mayi Thai. He takes part in a local

football team.
Attitude to English

Though he has difficulties with English, his attitude is rather positive. | find it
interesting that although he is dyslexic, he prefers reading and he counts it as his
strength. He assessed speaking, conversation and expressing himself as his
weaknesses. He is afraid of speaking before an audience. He watches films in English
or with subtitles to support his English knowledge. If there are some questions which
he cannot solve alone at home then there is his older brother to help him to cope with

that.
Evaluation of exercises:
Listening

Listening was the biggest problem for J. He filled just one correct answer. He had the
chance to listen to the text three times but he did not get the correct answers. The total

price for the meal was also wrong.
Copy the text

J.’s writing tempo belongs not to the fastest ones and the whole text is copied

correctly. J's handwriting looks not so regular but it is easily readable.

Write or tell a few sentences about yourself
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J. chose the possibility to fulfil this exercise orally. His spoken utterance was quite
slow and he had to think a long time before he was able to say something. When he
got some questions, he answered them very briefly, sometimes just with one word. He

did not form complicated sentences.
Here is the transcription of the interview:

“My name is J. | am 15 years old. | am from the Czech Republic in Javornice. | have
got 2 brothers. First brother’s is name Jarda. He is 20 years old. Second brother s is
name David. He is 10 years old. My hobby is...bicycle and box. What's the weather
today? Today is...today is raining and...is cold. Do you like your class and friends?
Yes. What school will you visit after finishing? I go to police school. Do you want to

be a policeman? Yes.”
Describe the picture

In comparison to the other participants, J. wrote a longer text. The text is readable and
makes sense, however there are many mistakes. He uses the phrase - “in the picture’,
‘I think” and complex sentences, he also tries to use the present continuous tense, but
not correctly. He often makes spelling mistakes, he mixes prepositions and we can see

the influence of the Czech grammar and sentence structure in his English text.
Reading

J. determined reading as his favourite skill in English which he prefers and finds as his
strength. In the first part J. solved the half correctly, it means 2 correct answers,
nevertheless he achieved 100% in the reading comprehension with ordering the

sentences.

Teacher’s attitude

J. is considered to be quiet and inactive during the lessons. He joins the dyslexic group

where he belongs to the average students. However, his work requires more time he
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either gets the same tasks as the non-dyslexic part of the class but he gets more time
for solving them or he gets the simplified versions of the tasks. He needs constant
encouragement and changing of the activities during the class otherwise he loses his

concentration and is not able to solve standard tasks.
4.2.6 O. Anamnesis

Family anamnesis
0. is 15 years and 11 months old and he is in the 9™ class at the time of our interview.

His parents are divorced and he lives with his mother, brother and grandparents in a
family house in a village. His mother attended a high school and she is 39 years old.
His father is 41 years old and he went to a vocational school. O. has one older brother

(19). They have a good relationship. His parent’s like walking in the country side.
Pupil’s anamnesis and diagnosis

O. visited the educational-psychology centre in the first class. He was sent to the
centre because of the problems with the graphical form of words. He was diagnosed
with dysorthographia. Because of these problems O. visited re-education courses
which were organised by the school. They usually concentrate on Czech language and

the problems related to this language. O’s parents were satisfied with his progress.

O. physical and mental state is normal. He is allergic. O. is a friendly, helpful and
cooperative boy. He is said to be very active and extrovert. In the class he takes the
role of a dominant, favourite and influential classmate. He is good at maths, physics
and PE on the other hand he does not handle arts and crafts and gardening so well. O.
is said to be very talkative; he talks a lot about different topics. He has got a huge
vocabulary. His hobby is sport among which he prefers ice-hockey, football and

floorball.
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Attitude to English

Although O. has problems with English he likes it. At the beginning of his English
learning O. had problems with vocabulary but during the time he found out that he has
to learn more at home, however he does not have anybody who can help him at home.
He finds English as a very important subject. He tries to improve his English while
watching films in English or with English subtitles. His second foreign language is
German which he considers to be more difficult also because he has more problems
with it which can be involved be the teacher, too. He personally knows that he is
better in Maths and subjects like this but he is also aware of the importance of learning

foreign languages.
Evaluation of exercises:
Listening

0. was concentrating well during the listening. He filled in all the answers after the
first listening. In the first part of the listening he answered everything correctly but
there is one spelling mistake in the word “coffe” which I would consider as correct.
The second part he filled correctly with the numbers 49,8 but he put the comma on the

wrong place so that this line would be assessed as wrong.
Rewrite the text

0. completed this exercise also very quickly. His handwriting seems quite regular and

it is readable. He rewrote all the text correctly with two self-corrected letters.
Write or tell a few sentences about yourself

In this exercise O. took advantage of speaking and he fulfilled this one orally. O.
speaks quite fluently, sometimes he thinks loudly in Czech language but he does not
understand he is able to ask for the question again. He seems not to be ashamed of
loud speaking. He can react to spontaneous questions connected with daily life.
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Here is the transcription of his interview:

My name is O. | am 15 years old. I am from Czech Republic. I live in Javornice in
Orlicke Mountains. I have got one brother. His name is Mat¢j. He is 19 years old. My
hobby is ice-hockey and floorball, football, lots of sports.

What's the weather like today? — It is not good weather, it is raining.

What school are you going to after finishing this school? — Again please? — | go to

Dobruska to primyslovaskola.
Describe the picture

O. described the picture with 8 sentences. He correctly uses the present continuous
and present simple tense and the phrase “in the picture” or ‘I think” but he does not use
there is/are construction and there are missing articles. He wrote also some compound
sentences however his last sentence is not completed probably because of his
inattention. On the other hand there are some spelling mistakes (badroom, hobbys,

gittare).
Reading

The reading part shows the most difficulties for O. In the first part where he had to
find the meaning of the words in the text he managed 2 correct answers from 4. The
second part is completely wrong. We can just make a guess as to why this was. One
reason could be that he just put the numbers in without much thought, the other that he

choose the first answer wrongly and that was the beginning of his failure.

Teacher’s attitude

O’s teacher assigns him as one of the best English pupils in the class, although he
should belong to the dyslexic group, he usually works with the classmates who have

no difficulties. He is able to complete the same exercises as the others without any
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extra time or demanding any adjustments to the tasks. Because of his enthusiasm to
English he is able to learn quite easy but he is sometimes unconcentrated and needs a

strict regime during the lessons.
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5 Practical part summary

The theoretical part of this diploma thesis describes different specific learning
difficulties and their influence on pupils” learning. We found out that there are many,
either slight or crucial differences among the difficulties and also among pupils who
can be diagnosed with more disorders at one time and each of them on some level.
This fact was proved also in the practical part of the thesis. Although all examined
pupils go to the 9™ class at lower secondary schools, there appear six completely

distinctive personalities with diverse demands and results.

The most common disorder in the participants appears to be dyslexia and
dysorthographia. The two dysorthographic pupils claim that they like watching films
in English, playing English games or speaking with foreign people and both prefer
listening to reading exercises. They also have a positive attitude to English and they
see the importance in it. These pupils seem more self-confident and more talkative
than the rest of the participants. They both finished visiting the re-education courses
at their schools but with different results. One was diagnosed so that he does not need
any further support any more. He counts among the best pupils in English and the
teacher assesses him as a standard pupil. The second one received a letter from
pedagogical-educational centre with recommendations for high school teachers,
including a longer time for completing tasks and preferring correctness of the context
to the pronunciation, which is valid until the end of high school attendance as well as

for the final exams.

The rest, diagnosed dyslexia, tend to have rather negative attitude to English. Three of
them belong to the weakest in the English class and the required demands are
restricted to the basics. The common feature for these pupils is short term memory
which restricts them in many areas. This problem was also discussed in the theoretical

part of this thesis.

There occur various favourable activities by these pupils as well as different family
background, time of first diagnosis, going or not going to any education support

classes. | find interesting that though they are dyslexic they usually prefer reading to
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other activities. All of them are given either extra time for solving tasks or modified
tasks.

According to above mentioned facts it is obvious that each of these six pupils requires
an individual approach, even the extra time or modification should be applied
individually. We can see that individual approach is more than necessary but, in recent
conditions at Czech schools, difficult to reach. To apply it properly require a lot of
time, teachers” engagement, knowledge of pupils’ family background, learning
preferences and many factors involving learning and teaching. It is evident that
teaching pupils with SpLD is not an easy but a challenging, time and patience
demanding task.
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6 Conclusion

The main aim of this diploma thesis was to introduce specific learning difficulties,
their characteristics and to provide strategies and approaches for teachers who teach
pupils with these difficulties, concerning particularly English language. It is obvious
that the number of SpLD pupils has risen. Many pupils visit the pedagogical-
educational centre where they are diagnosed with some disorder. Such pupils are, in
the current situation in the Czech school system, integrated into standard school
classes. Most of them then require different approaches which are, among other

issues, discussed in both parts of the thesis.

The theoretical part describes the theoretical features of some specific learning
difficulties which are provided with factors and teaching strategies that may be used
when teaching pupils with the disorder. The second part of the theoretical part offers
some measures which may be taken to improve pupils” results and which ease the
learning process. The chapter provides some examples of teaching methods suitable
for pupils with specific learning disorders. There is also a possible motivation since it
provides a list of successful personalities with SpLD. The last chapter includes legal
documentation concerning teaching English and SpLD pupils so that teachers know

what the conditions for teaching English are according to the law.

The practical part comprises of a case study which examined six pupils with some
learning difficulties. All these pupils go to the 9" class at lower secondary school. The
case study is based on four main sources. The parents” questionnaires, interviews with
pupils and teachers, that helped to create pupils” characteristics and establish their
difficulties, and an English test, which each pupil completed and all exercises were

assessed and commented on with respect to their diagnosis.

The results show how different each pupil is. Although there were pupils of the same
class with the same diagnoses the results were different. We can find some similarities
but we are not able to determine any universal rules suitable to all pupils with similar
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disorders. This fact was mentioned many times in the theoretical part and proved then
with the results of the anamneses. We even found out that some pupils prefer activities
which, according to their diagnosis, should not suit them, but they mentioned them as
the favourite ones. For example, a preference for reading exercises by pupils with
dyslexia. Therefore it is hard to set general advices for working with these pupils
however some useful tips were given in the theoretical part. As it was often
emphasized in the theoretical part, when teachers want to gain successful results, it is

necessary to approach to these pupils individually.

On the basis of all my study, I conclude that the overall knowledge of theory about the
disorders is important and may provide teachers crucial advices to manage their
lessons with SpLD pupils. However the research helped to show that they should be
aware that each difficulty is different and may be connected with various individual

characteristics of each pupil.
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2. Opid text

The man knocked again = very loudly this time. Ashiey hid behind the sofa. What should he do?
Should he open the door? He decided 10 escape. He went into the kitchen and then ran out of
the back door,
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5. Pleltl si text a dopih ndsledujid cviteni,

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuji za tvij Cas.



R Pedagogicko-psychologicka poradna Krilovéhradeckého Kraje

pracovisté Rychnov nad Knéznou, Javornicka 1501, 5§16 01 Rychnov n. K.

(@ Na Okrouhliku 1371/30, 500 02 Headec Kralové

tel, 494 §35 476, 775 235 476
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daRi sdélenl n doporstes pro ikolu

1 { N4 it i . ol _psi AFCENING P

nadprimémé jsou kombinatni schopposti, zrakova pamit, aktivni slovni zisoba a schopnost
mysleni, Podprimémé jsou matematiche dovednosti, matematické schoprosti

odpovidaji dolnimu pdsmu peamérnu. Také chipdai logickych souvisiosti ve verbilnim materidlu

(Soplhovini vit) je podpelméme.

Vzhledem k tomu, 2¢ chlapec uvatuje o studi strojirensieho oboru na S8, byly aplikoviny

dva prostorové subtesty z 1-S-T. Chlapec nemd 2idné problemy s prostosoroy pledstavivost,
| v obou subtestoch dosdhl vysledicu, keerd odpavida bornimu pasmu primery,

|
|
1

| W& VY Mer MV a):

i_nnsuujc kvalitni diagnosticky kontakl. Chlapes ¢ komunikatisnl, pracuje s¢ snahou
I Pracovni tempo v oblasti grafomotoriky e pomalejsi. V projesu chlapee je patma impulzivita 2
| tendence ke skratkovitému jedndni. Koncentrace pozomosti je po cehou dobu vysetfent na dobre
| Grovni,

'umumm Pravoruké psani, souhlasnd Iateralita. Pismo je Sitelné - i< tiskacim
pismem. Viivem oslabené kritkogobé St ¢ pamdl we Costdi ped na dikiovend slova Ve
andardizovaném diktitu s¢ objevuje mimd specifickd chybovost — absence diakritickych
| maménck, medopisuje konce slov, nejistota v zapise stov se shabikami di, ti. ni’ dy, . ny.
Objevuje se | 2vydend pravopisnd chybovost - chybay ziznam iy (vzory phidavnych imen. shoda
phisudku s podndtem) - phi ustnim Aivodhovani se chlispee v pravidiech orientuse kepe
Konstatuji, 2e¢ SPL v oblasti pravepise - dysortografie je kompenzovani, pletevavaji
specifické v¥vojove obtize v feském jazyee v oblasti pravopise — b ¢

Sluchovd analyza i syniéza jsou mims osabeng, e tizndji zviads
syntézu | analyzu deldich slov se shiuky soublisck. i
Orientaini zkousku jazykového citu 2viadl chlapes s primémym vysledkem.
meti schopnost vybavit si bihem Casového Oseku co nejvice slov 7z

Jdlouhodobé sémantické paméti, aviak je zapothebi ziroveh zapojit funkee kritkodobé pamiti. Test
je Gzce spojen s ostatnimi felovymi funkcemi - powkazuje na verbdini pohotovost, dynamickou
organizaci wnitini Bedi, spontancily, tempo 3 plynulost fei, 'V tomio testu podal chlapec |

nadprimdmy vykon,

! |V testu jsou obsaeny dvojice stejnych slov a dvojice slov, kterd s¢ od :
sebe [i81, Odlidnost spodivit nextastdji v zimend reverznich pismen (pt. b - d) nebo tvarove |
podobnych pismen (napt. a - o, G - C), plesmyku pismen, zméné deélky samohldsky, zaménd |
velkého pismena za malé,...Vysiedek testu u Jakuba ndm ukazuje. 2¢ Ctendbské pracovni tempo je
pomalcjdl, chybovost se neobjevuje. Vykon spadd do psma podpriméni, odpovidh 25, percentilu |
pro klienty z SPU, &im2 se ukazuje phitomnost poruchy udeni. Vikon poukazuje na obtize ve
zrakovém vaimdni.




Zavir a doporuleni:

'Nt zakladé kontrolaiho specidlnd pedagogického vydetieni  a vsoulade s vyletfeni

psychologickym, koastatujeme, Je se jedod o specifické vivojové obtize v feském jazyee

| v oblasti pravopisu - s g . Intelektove
i ,

Zakladnl o naslednd stiedni 3kole doporulujeme realizaci vyrovnavacich opatfeni. Neni
‘ nutné realizovat reedukadni pédi.

U pisemnych zkousek 2 deského a ciziho jazyka j¢ theba hodnotit obsshovou spravmost, specificke

chaby plynouci z obtii do hodnoceni nezahmoval. Na vypracovani a kontroly zadané price jo

vhodné poskytnout | Zvyienou SIsoVoU rezervu,

| hodindch ciziko jazyka prlZer & specifickim obtitim pH prilbéiné i zivérené Masifikaci - ‘
| zaméfit se splie na konverzalni dovednosti nel na pisemni projev. V pisemném projevi
| respektovat specifické chyby, 1), brdt v potaz { slova napsand foneticky spravné.

i Ve viech predmitech v pFipadé pisemnich showdek mavySovat dax o 1/4 béiné lasond dotace.
Jednd se jak o navyseni n pavidteni lavu na prict, vihledem k pomalejiimu tempu v oblasti

grafomotoriky.

| Je tteba plihlizer K viiva poruchy na vikor fika, jak béhem studia, tak i vjeko zdvéru pH
| maturitnich & zdvirednich howshdch a hodnovis feji vikon nezhresleny projevy obiti



Vazeni rodice,
timto Vas prosim o vyplnéni nasledujiciho dotazniku. ktery bude pouzit pouze pro kazuistiky
do mé diplomové prace zaméfené na zaky s poruchami uCeni (dyslexie, dysgrafie,
dysortografie, ...) a jejich zvladani anglického jazyka.
Kazuistika = jedna se o systematické zkoumani jednotlivce s cilem detailniho poznani jeho
osobnosti
- je ABSOLUTNE ANONYMNI - v diplomové praci bude uvedeno pouze kiestni
jméno ditéte a vék. ne viak prijmeni, rodice. obec, ve které zije apod.
- prikladam dotaznik — ten je pouze pro orientaci, jaké priblizné informace o ditéti
potiebuji, mizete piipadné i ptipsat n&co dalsiho, co by Vam u syna/deery piislo
dilezité — v kazdém pripade, nemusite odpovidat na otazky. které jsou pro Vas velmi

osobni, nebo na né z néjakého jiného divodu odpovidat nechcete

Dékuji za Vas ¢as

Dominika Krun¢ikova

Kiestni jméno ditéte: L

b1 TR %, ................ (roky i mésice)

Rodinnd anamnéza

Vek: matka: 45~ otec: /%J
Vzdélani: matka: otec:

Rodina: .:Eln/a / rozvedena / Zije s matkou /Zije s otcem — popf. jiny pfipad:
Sourozenec: .a’ng ne pohlavi: /4“4’5/( 5’ vek: /. 7
Vztah mezi sourozenci: /#2924
PrarodiCe a vztah ditéte k nim: /4’/‘210/1/3/}‘/
Bydlisté: vesnice / mésto rodinny diim / byt / jiné:
Zajmy a zaliby rodict: TURISTILA, Dh7 R0D49 ,

FOTOAL. | MOHEJRAL , 455onns

Spolecné aktivity rodict a ditéte (plavani, prochazky, cteni knizek....):

[9;00)”/"‘

Nabozenstvi: —
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Zdravotni a télesny stav
Vyvoj. specifika:
- nadvaha / hubenost / normalni stav

- obratnost / pfiméfené véku / neobratnost - piip. v ¢em:

Zdravotni stav: 2242
Zdravotni omezeni (alergie, stavy po trazu):
CELAK1g | 497407

Uzivani 1éka (jaké, na co)r —

Vady. poruchy feci (jake, jak se Fesi): NN FTENS RGO E ?ﬁzﬂ ) /‘V//} D
Poruchy pozornosti (jake, jak se fesi):

Poctiravani: ——

Hygienické navyky a zdravy zivotni styl: j;’j’.:/;"ﬂ DIE72

Nemocnost: vyvjimecna / obasna / casta

Opakovana onemocneni.

Navitéva pedagogicko-psychologicke Jaoradn_v (pfipadné duvod) P
e,  KSOBTOGADS Gl CB725 (HIFO S DEGAITE A FEge

Terapie: ano / ne / jaké, pro¢? |

Fa - I
T Reoemowy  SEAESIEL

Poruchy uceni: jaké?

Reedukace: ano — ne

Pokud ano, jak reedukaci hodnotite?
Pokud ne, prot dité reedukaci nenavstévuje?

Skola

Zaclenént do skupiny deéti:
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Zvladani autority ucitele, vztah k uciteli: SOBAs

V ¢em dité vynika:

V ¢em se mu naopak dafi méne:
Vyukové potize a mozné pficiny — diagnostikované poruchy uceni ¢i ADHD:

Motivovanost k uceni se novému: nezajem / zajem — oblibené hracky, hobby, témata
2l i
k hovoru: %2

Talent, nadani (pro co, k ¢emu tihne ~ napi. dovednosti pohybové, intelektualni, hudebni. ...)

Pozornost a pamét’: Nty DA )?7’ S I CTAENT,
- Siroka / uzka
- soustfedéna / rozptylena

stala / nestala

Slovni zasoba: velka / pfiméfené véku / neodpovidajici véku tichy / upovidany/

kazen, problémy s kazni:

Vztahy k vestevaikum
Socialni vztah k vrstevnikiim: kooperativni / pratelsky / tolerantni / pomahajici / sobecky /
bezohledny / agresivni / impulsivni / ... o
(lze zakrouzkovat vice a sami doplnit dalsi specifika)
Typ osobnosti:
- extrovert / introvert
- aktivni / pasivni
Misto v tridnim kolektivu:
dominantni / submisivni / osamely / spokojeny / nespokojeny / integrujici / konfliktni / vlivny/
oblibeny/.......................

B

Je tiidou odmitan — proc?:
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Vztah k viastni osobé
Sebeovladani: (vedle zakrouzkovaného muzete oduvodnit)
- Jistota / nejistota
- podcenuje se / preceiiuje se
- kolisa mezi extrémy v sebehodnoceni?:
- jedna impulzivné?:
- ovlada se / nedovede se ovladnout:
Slozité situace:
- odolny / neodolny
- zvlada je / vyhyba se jim / rezignuje / unika do .../ potlacuje / hleda konstruktivni

fedeni / je vytrvaly, cilevéedomy

Zralost osobnosti:

- v ¢em je vyspelejsi oproti vrstevnikim:
- v Cem zaostava oproti vrstevnikiim:

Které vlastnosti a projevy chovani jsou do budoucna pfiznive a které nepfiznive:

Zdliby a zajmy
Vseobecné:

- povrchni / nahodilé / kratkodobeé / soustavné / hlubsi / dlouhodobeé

Vydrzi u jedne ¢innosti:
Konicky konkrétné (co, jak dlouho provozuje, zdokonaleni.. ..):
A Ny Aorjpes, <SS, AISEr

Navstéva krouzki (jakych. kde):

Jiné
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Appendix B

D.: Te

st; Report from an educational-psychology centre

1. Poslech

1

2

a tast food restaurant, people
speak quite quickly, and often they @
do not use full sentences.

a 2
% 21 Listen to this conversation g <% ;1

and complete the customer’s
order. 3

o PR 101 cheeseburger A
a sl B

§ &1 Listen again. How much
does the meal cost? 3 1

2. Opidtext
The man knocked again — very loudly this time. Ashley hid behind the sofa, What should he do?

Should he open the door? He decided to escape. He went into the kitchen and then ran out of
the back door.
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3. Napis o sobé nékolik vét, minimainé 5. Mizes, ale nemusi3 pouZit ndsledujici otazky:
What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?

What is your hobby?

L

Lk Bi gt e L L




4. Popi obrazek - jakym stylem je na tobé, samozfejmé ale anglicky.




5. Precti si text a dopld nasledujici cvicent,

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuji za tvlj Cas.



Pedagogicko-psychologicka poradna Kralovéhradeckého kraje
Pospiilova 365, 500 03, Hradec kralové

pracovisté Rychnov nad Knéznou. Javornicka 1501, 516 01, Rychnov nad
KnéZnou, tel. 494 535 476, 775 235 476

Zprava ze zakladniho psychologického
a specialné-pedagogického vysSetfeni

Datum vy3etfeni: 30. 1. a 25. 3. 2014

Vysetfeni bylo realizovano na zaklads zadosti rodi¢t z diivodu zhordeni prospéchu.
Matka udéva specifické problémy v &eském jazvee, které se objevuji od druhého ro¢niku.
Psychomotoricky vyvoj prob&hl v normé. Navitevovala logopedii jesté ve druhé t¥idé pro
dyslalii. Na vysvédéeni bude hodnocena &tyfkami z matematiky, Ceského jazyka a d&jepisu.

Pritbéh vysetieni: Dnavézala kvalitni diagnosticky kontakt. Divka je stydliva,
neni piilis komunikativni. Po celou dobu vysetfeni mluvi velmi tiSe. Pii fedeni téZkych akold
se o jelich fedeni pokusi. ale rvchle se vzdava.

Psychologické vvsetreni:

Celkova uroven aktuilné zjiiténych rozumovych schopnosti /méfeno WISC-11L/
odpovida pismu dolniho priméru s pfevahou ve sloZce nézorové, coZ je méné vyhodné z
hlediska $kolni uspésnosti.

Ve verbalni slozce dosahuje nejlepiiho vysledku - v pasmu priméru - ve schopnosti
socidlniho porozuméni. Primémy byl aktudlni vykon v oblasti obecné informovanosti, ktera
je zaloZena na kvalité dlouhodobé paméti. V pasmu dolniho praméru se nachazi aktudlni
vykon v oblasti slovniho porozuméni a vyjadfovacich scheopnostech. V pdsmu mirného
podpriiméru se nachazi vykon v oblasti zakladni abstrakce a logického mySleni. Vyrazné
podpriimémé jsou numerické schopnosti - divka nemd upevnénou malou nasobilku a chybuje
v séitani a odé&itani v oboru do 100. Divka &asto pii verbalné zadavanych tlohdch preslechne
zadéni piikladu. V_pdsmu vvrazného podpriméru se nachdzi koncentrace pozornosti a
kratkodobd mechanickd pamét na &isla. tj. pracovni pamét. coZz se projevuje zejména v
diktatech a pétiminutovkach. kdyv si pfi pomalejdim pracovnim tempu a oslabeni pozornosti
nepamatuje obsah diktovaného.

V nazorové sloZce dosahuje :nejlepsiho vysledku - v pasmu priméru v oblasti
praktického neverbélniho usudku. ktery je zaloZeny na pozornosti k detailim, schopnost
prostorové predstavivosti, analyza a syntéza. Pramémy byl aktudlni vykon v oblasti
neverbalniho socialniho tsudku, ktery je zaloZeny na schopnosti fazeni. V pasmu dolniho
priméru se nachazi aktudlni vikon v oblasti pracovniho tempa - rychlého asociaéniho ugeni.
V pasmu dolniho priméru se nachdzi také aktudlni vykon v oblasti vizuomotorické
koordinace (skladani celku z nékolika ¢asti).

Celkova iiroveii koncentrace pozornosti spadid do pisma podpriméru.



Specidlné-pedagogické vySetreni:

Uroveii_¢teni: Ctenaisky vykon je vyrovnany. tempo C&teni velmi pomalé, vyrazné pod
vékovou normou - aktualnd 42 spravné prectenych slov za minutu. Ctenaisky projev je
namahavéjsi, chybovost vnormé - domysli obcas konce slov, dochézi ke kinetickym
inverzim. Text dokaZe reprodukovat s pomoci navodnych otézek v hrubém narysu. fada
nepresnosti. Vzhledem ke snizené irovni porozumeni ¢tenému a velmi pomalému tempu Cteni
konstatuji, Ze se jedna o vjrazné dyslektické obtize.

Pisemny_projev: Pravoruké psani, souhlasna lateralita. Tempo psani zistiva pomalejsi,
pismo htife gitelné, neurovnané. Vlivem oslabeni kratkodobé sluchové paméti se Castéji ptd na
diktované slova. Vlivem artikulani neobratnosti chybuje [———Jv zdznamu slov se shluky
souhlasek (Spacci — Spatci, navstévnikic — ndstévniki). Objevuje se mirnd specificka
chybovost — nedodrzuje hranice slov ve v&té, zaménuje t —d, z - s na fonetické bazi, nejistota
v zapise slov se slabikami di, ti, ni/ dy. ty. ny. Dochézi k frekventované pravopisné
chybovosti — chybuje v zépise i/y (vyjmenovana slova, vzory piidavnych jmen, shoda
piisudku s podmétem), v psani predpon s. z. — pfi uUstnim zdiivodnovani se projevuje
neznalost gramatickych pravidel. Konstatuji. ze se jedna o dysortografické obtize,
rozvijejici se na bazi obtizi v oblasti pozornosti.

Specifické funkce: Sluchova diferenciace je zrala. Funkce sluchové syntézy (skladani slov z
jednotlivych slySenych hlasek) spada do pisma nezralosti, Usp&3nost 42%. Objevuji se
obtize v oblasti pozornosti, kdy se [____Ju hlaskovani delSich slov nevydrzi soustedit.
Funkce sluchové analyzy je mimg oslabena, uspssnost 89% - obtize v rozkladu delsich slov se
shluky souhlések. patrna je artikulaéni neobratnost. Funkce zrakového vnimani je zrald. Test
obkreslovani komplexni figury znaéi podprimérnou zrakovou pamét’. Vyrazné oslabena je
také vizuomotorika.

Zavéry a doporuceni:

Divéiny aktudlni intelektové predpoklady pro zvlidini naroki zakladni $koly spadaji do
pasma dolniho priiméru s prevahou ve sloZce nazorové, coZ je méné vyhodné z hlediska
Skolni uspésnosti.

Na zikladé zakladniho specidlné pedagogického a v souladu s psychologickym
vySetienim konstatujeme, ze se v oblasti Eeského jazyka se jednad o dysortografické
obtiZe, rozvijejici se na bazi obtizi v oblasti pozornosti. Vzhledem ke snizené urovni
porozuméni étenému a velmi pomalému tempu Eteni konstatuji, Ze se jedna o vyrazné
dyslektické obtize.

Prosime $kolu o uplatiiovéni téchto vyrovnavacich opatreni:
V Ceském jazyce:
> respektovat tempo psani — upfednostnit kvalitu pfed kvantitou (co nestihne,
nehodnotit jako chybu). navysit ¢as na autokontrolu
> nepsat dlouhé texty, vyuzit spiSe dopliiovani do predepsaného textu,
pouzivat pracovni listy. folie. testy
» brat v uvahu i sekundarné vzniklé pravopisné chyby z nedostatku Casu, z
piilisného soustredéni na samotny akt psani nebo z unavy
» na vypracovani pisemnych tikoli ve viech predmétech poskytnout dostatek
¢asu, dat ¢as i na kontrolu a opravu textu



V cizim jazyce :

o preferovat dstni (mluvenou) formu jazyka pied pisemnou a ¢tenou

o zaméfit se spiSe na konverza&ni dovednosti neZ na pisemny projev. V pisemném
projevu respektovat specifické chyby, tj, brat v potaz i slova napsana foneticky
spravné, vést viak zakyni k nacviku vyhledavani chyb pisemném projevu a jejich
korekei

o p¥i udeni vice vyuzivat sluchovou cestu — nahravky, diktafony, predfikavani,
piedgitani, po¢itatové programy se zvukem

o pouzivat co nejvice nizoru - spojovat slova s obrazky, s pfedméty, s déjovymi
obrazky, predvadét ¢innosti a situace

o pomahat k zapamatovani mnemotechnickymi pomtckami, fikadly, pisnickami,
hddankami, kratkymi anekdotami

o nenutit Zikyni k doslovnym piekladim a k pfesnému nauceni a pouZivani
gramatickych pravidel, ale vést k porozuméni jazyku a ke schopnosti zikladni
domluvy

o zaméfit se na spravnou, ale ne perfekcionistickou vyslovnost, opravovat jen zavazné
chyby znemoziiujici porozuméni

o soustiedit se na praktické pouziti jazyka — umét zjistit nebo ukazat cestu, domluvit se v
hotelu, v obchod&, na nadraZi, umét piecist napisy a kratké pokyny

V matematice

o obtize ve &teni se budou promitat také do matematiky, kde ma vlivem pomalejsi

techniky &teni méné Easu na vypracovani slovnich uloh — proto prosim navySovat
¢asovou dotaci i tady

vzhledem k obtiZzim v oblasti pozornosti mize v matematice [ ]obtiZn&ji
pFechazet mezi jednotlivimi operacemi - deporuéuji proto volit mensi pocet
priklada, popFipadé navySovat ¢asovou dotaci

Také v ostatnich predmétech, prosim, o orientaci se na zdkladni ucivo.

Platnost tohoto potvrzeni je po celou dobu dochazky Dna druhy stupeii ZS.
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Pedagogicko-psychologicka poradna Kralovéhradeckého kraje
PospiSilova 365, 500 03 Hradec Kralové

pracovisté Rychnov nad KnéZnou, Javornicka 1501, 516 01 Rychnov n. K.
tel. 494 535 476, 775 235 476

(@&
il

DOPORUCEN]I SKOLSKEHO PORADENSKEHO ZARIZEN{

[k individualni integraci [ ke skupinové integraci ditéte/zaka se zdravotnim postizenim

[ k prevedeni ditéte/zaka do specilni $koly nebo do vzdélavaciho programu pro zaky se ZP

Xldoporugeni k [vyrovnavacim opatenim

jméno, piijmeni
RVP
bydlisté

ZaSkrtavaci politka prosim kFizkujte
DOPORUCENI K VYKAZNICTVi - ZDRAVOTNI POSTIZENI

mentalni [ lehké [Osti. tezke  [rezes [ hluboké

sluchové [ lehké [ tezké

zrakové [ lehké [ tezké

vady Fedi [ lehké [ tezké

télesné [ lehké Tlezké

autismus O ] v¥vojové poruchy v predskolnim vzd&lavani

VPU [Jdyslexie  [Jdysgrafie  Jdyskalkulie ] dysortografie

VPCH [ lehkeé [ wezke Jiné VPU dysortografické a dyslektické obtize
DOPORUCENI K UPRAVAM VZDEL AVANi

individudlni vzdélavaci plan [ a0 [ne

zvySeny normativ [J ano X ne

asistent pedagoga [Jdleodst 1 [Jdleodst. 2 (§ 20 zikona & 563/2004 Sb.)

dop. piima ped. innost AP —I
doporudeni pro RVP RVPPV  [JRVPZV [ RVPZV¢astD

d ] RVP stfedniho vzd&lavani

ZVIMP [JRVPZSS

kompenzaéni a rehabilitaéni pomicky

Je tfeba respektovat obtize v pisemném projevu, vzhledem k pomalejsimu pracovnimu tempu a zvysené

unavitelnosti KRATIT PISEMNE UKOLY VE VSECH PREDMETECH.

dalsi sdéleni a doporuéeni pro $kolu

L




Appendix C

R.: Test; Parents” questionnaire

1. Poslech

E

In a fast food restaurant, people
speak quite quickly, and often they
do not use full sentences.

1 ¢ &) Listen to this conversation
and complete the customer’s
order.

]
...... Mol ... cheeseburger
sz fries
asmall _cetfa .

2 ¢ &) Listen again. How much
does the meal cost? $ . [

2. Opis text
The man knocked again — very loudly this time. Ashley hid behind the sofa. What should he do?
Should he open the door? He decided to escape. He went into the kitchen and then ran out of

the back door.

3. Napi$ o sobé nékolik vét, minimalné 5. Mizes, ale nemusi$ pouzit nasledujici otazky:
What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?

What is your hobby?




4. Popis obrazek — jakym stylem je na tobé, samoziejmé ale anglicky.

......



5. Precti si text a dopln nasledujici cviceni.

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuji za tvuj ¢as.



Vézeni rodice,
timto Vs prosim o vyplnéni nésledujiciho dotazniku, ktery bude pouZit pouze pro kazuistiky
do mé diplomové préce zaméFené na Zaky s poruchami uceni (dyslexie, dysgrafie,
dysortografie, ...) a jejich zvladéni anglického jazyka.
Kazuistika = jedna se o systematické zkoumani jednotlivee s cilem detailniho poznani jeho
osobnosti
- je ABSOLUTNE ANONYMNI — v diplomové préci bude uvedeno pouze kiestni
jméno ditéte a v&k, ne viak prijment, rodice, obec, ve které Zije apod.
- ptikladdm dotaznik — ten je pouze pro orientaci, jaké priblizné informace o ditéti
potiebuji, miZete pripadné i ptipsat néco dalsiho, co by Vam u syna/dcery piislo
dtilezité — v kazdém piipadé, nemusite odpovidat na otézky, které jsou pro Vas velmi

osobni, nebo na né z n&jakého jiného diivodu odpovidat nechcete

Dékuji za Va3 Cas
Dominika Krunéikova

Rodinnd anamnéza
vek: 47 matka: otec: TOSEF
Vzdélani: 7 matka: otec:

Rodina: M / rozvedend / Zije s matkou /Zije s otcem — popf. jiny ptipad:

Sourozenec: ano/ ne pohlavi: 30272 -S&Sm2nek: £ - £
Vztah mezi sourozenci: AL /AM2 LA

Prarodide a vztah ditéte k nim: /L (7 /4 /77 z va
Bydlisté: gn&/ mésto rmﬂy’dﬂ/ byt / jiné:
Zajmyazélibyrodiéh: A/ ;e im0 — FOTR AL

Spoletné aktivity rodi¢t a ditéte (plavani, prochazky, &teni knizek,...): ercr 7

NaboZenstvi: o
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Zdravotni a télesny stay
Vyvoj. specifika:
- nadvaha / hubenost / normélni stav

- obratnost / pfiméfeng viéku / neobratnost — piip. v ¢em:

——"\.————‘—“

Zdravotni stav:  p O A F e a

Zdravotni omezeni (alergie, stavy po trazu); .

UZivéni 1¢ki (jaké, na co): "

Vady. poruchy fedi (jaké, jak se fesi): .

Poruchy pozornosti (jaké, jak se fesi):

Pociiravéni: F

Hygienické névyky a zdravy Zivotni styl: Lo H2

Nemocnost: w ob&asnd / ¢astd

Opakovand onemocnéni:
"

Névitéva pedagogicko-psychologické poradny (pfipadn¢ divod): 4 A

Terapie: ano / ne / jaké, prod? :
Poruchy uéeni: jaké?

Reedukace: ano — ne
Pokud ano, jak reedukaci hodnotite?

Pokud ne, pro¢ dité reedukaci ncnavstévuje?

Skola
Zatlenéni do skupiny déti:  Loppo )

Stranka 223
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Zvladén autority uéitele, vztah k uiteli: DBy

V dem ditd vyniké: o 1o 104

V fem se mu naopak dafi méné: ShE
Vyukové potize a moZné pHeiny — diagnostikované poruchy uden & ADHD:

Motivovanost k udeni se novému: nezdjem / zdjem — oblibené hratky, hobby, témata

k hovoru:

Talent, naddni (pro co. k éemu tihne - napf. dovednosti pohybové, intelektualni, hudebni, ...):
(Pen T
Pozornost a pamét’
- dirokd / uzka
soustfedEnd / rozptylend.
stald / nest:‘ﬂé__

Slovni zasoba: velkd / pHiméfeng vEku / neodpovidajic! véku tichy / upovidany/ ...

-

kizefi, problémy s kdzni:

Vztaky k vrstevnikiim
Socialni vztah k vrstevnikdm: kooperativni / pidtelsky / tolerantni I pomdhajici / sobecky /
bezohledny / agresivni / impulsivni /... ._ ........... -_ . F ........................
(1ze zakrouzkovat vice a sami doplnit dal3f specifika)
Typ osobnosti:

- extrovert / introvert

- aktivni / pasivni
Misto v tfidnim kolektivu:
dominantni / submisivni / osamély / spokojeny / nespokojeny / integrujict / konfliktni / vlivay/
ohll'hen}_?'f .................................................................................... e

Je tHdou odmitin — pro¢?:

Strénka 3z 4



Vizah k viastni osobé
Sebeovladani: (vedle zakrouzkovaného miZete odivodnit)
ji.ilgﬂnejislmﬂ
podceniuje se / precefiuje se
- kolisd mezi extrémy v sebehodnoceni?:
- jedna impulzivng?:
ovl4d4 se / nedovede se ovladnout:
SloZité situace:
- odolny { neodolny
- zvladdjef vyhybi se jim / rezignuje / uniké do .../ potlatuje / hleda konstruktivni

feSieni / je vytrvaly, cilevédomy

Zralost osohnosti:

- v em je vyspélej# oproti vrstevnikim:
- v gem zaostavd oproti vestevniklm:

Které vlastnosti a prejevy chovéni jsou do budoucna pfiznivé a které nepiiznive:

Ziliby a zdjmy
Vicobecnd:
- povrchni / nahodilé / kratkodobé / soustavné / hlub3i / dlouhodobé

Vydr# u jedné éinnosti: P

Y

Konitky konkrétng (co, jak dlouho provozuje, zdokonaleni....): < /¢ A

Navtéva krouskil (jakych, kde):

Jiné

Strankgdz4



Appendix D

N.: Test; Parents” questionnaire

1. Poslech

E

In a fast food restaurant, people
speak quite quickly, and often they
do not use full sentences.

1 ¢ ®&1) Listen to this conversation
and complete the customer’s

order.

J"\L\ e cheeseburger
o il _fries
asmall_c03:( .

2 ¢ @ Listen again. How much
does the meal cost? $ | ‘¢

2. Opis text
The man knocked again — very loudly this time. Ashley hid behind the sofa. What should he do?
Should he open the door? He decided to escape. He went into the kitchen and then ran out of

the back door.

: ( . ' . ;
ok S N Wheehel ol —very Lowdle thig Limme
)
/

s ‘)\7 i \>(~1 \x"‘“"r\ hd ii”\-{' 2050 Whet+ S hO ) e do?

chot£d hy epen dhy doovl }
- T
He vweonl (o ] he A Tl

& 4 he ]QQ\CLINICCV“

3. Napi$ o sobé nékolik vét, minimalné 5. Mizes, ale nemusis poutzit nasledujici otazky:
What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?

What is your hobby?

AN et




4. Popis obrazek — jakym stylem je na tobé, samoziejmé ale anglicky.

lh xht B o1 T4 bed pubed 1
0\ Oy &y 1 - ’ ' N P
ol He hoag ved T Ve

bople | ( & =S8 4 \,&\\:\ . k

) )
1, (23 28



5. Precti si text a dopli nasledujici cviceni.

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuji za tvij ¢as.



Vazeni rodice,
timto Vs prosim o vyplnéni nésledujiciho dotazniku, ktery bude pouZit pouze pro kazuistiky
do mé diplomové prace zaméfené na Zaky s poruchami udeni (dyslexie, dysgrafie,
dysortografie, ...) a jejich zvladani anglického jazyka.
Kazuistika = jedna se o systematické zkouméni jednotlivee s cilem detailniho pozndni jeho
osobnosti
- je ABSOLUTNFE ANONYMNI ~ v diplomové préci bude uvedeno pouze kfestni
jméno ditéte a v&k, ne viak ptijmeni, rodice, obec, ve které Zije apod.
- ptikladam dotaznik — ten je pouze pro orientaci, jaké pfiblizn& informace o ditéti
potebuji, miZete pHpadné i pfipsat néco dal3iho, co by Vam u syna/deery pfislo
dillezité — v kazdém pripadé, nemusite odpovidat na otézky, které jsou pro Vés velmi

osobni, nebo na né z néjakého jiného diivodu odpovidat necheete

Dékuji za Vas cas
Dominika Krun¢ikova

|
Kiestni jméno ditéte:. N

Rodinnd anamnéza
Vek: matka: otec:
Vzdeélani: matka: otec:

Rodina: tuplné / rozvedéns / Zije s matkou /Zije s otcem — popf. jiny pfipad:

Sourozenec: @no/ ne pohlavi: " in ] vek: 00
Vztah mezi sourozenci: Vel . d¢ hie ' ‘

Prarodite a vatah ditéte k nim: olhe Ve lm i Jebve

Bydlisté: (Vesnice)/ mésto (todinny dtm)/ byt /jiné:

Zajmy a zaliby rodici: UFp

Spoletné aktivity rodi¢t a ditéte (plavani, prochdzky, &teni knizek,...):
\/‘] Le ]\f . It fe, ol i }‘(‘(j(\

NaboZenstvi: K,'g gl\o‘ had Vi

Strénka1z4



Zdravotni a télesny stay
Vyvoj. specifika:

e L
- nadvaha / hubenost fnormalni stay )

- obratnost /@heobramost — pfip. v ¢em:

Zdravotni stay: 4 0] 0Ty oy
Zdravotni omezeni (alergie, stavy po tirazu); - m

Uzivéni 1éka (jaké, na co): rss

: nE, €E 2o Wem
Vady, poruchy feci (jaké, jak se Fesi): oy |, m\v; Hi

Poruchy pozornosti (jaké, jak se fesi):
Poctravéni:

Hygienické ndvyky a zdravy Zivotn{ styl:

Nemocnost:@ ob&asné / Gasta

Opakovand onemocnéni:

Névstéva pedagogicko-psychologické poradny (pfipadné diivod):

% - Ll‘l [\; hi
Terapie: @/ne /jaké, pro&? : G\ 0 i tevapic zhlic

Poruchy ugeni: jaké?

Reedukace: éno)- ne
Pokud ano, jak reedukaci hodnotite?
hyolife pne

Pokud ne, pro¢ dité reedukaci nenavstévuje?

Skola
Zatlenéni do skupiny déti:

Strénka2:%



‘

Zvladani autority ugitele, vztah k ugiteli: 1 0b 'y

V gem dité vynika: @ 1y

V &em se mu naopak dafi mén&: L ¢
Vyukové potiZe a mozné pticiny — diagnostikované poruchy u¢eni ¢i ADHD:

Motivovanost k uéeni se novému: nezdjem / zajem — oblibené hracky, hobby, témata

k hovoru:

Talent, nadéni (pro co, k &emu tihne — napt. dovednosti pohybové, intelektudlni, hudebni, ...):
Cpov oy im
Pozornost a pamét’:
- (3irokd)/ uzka
- soustfedénd / @

- (Stald)/ nestala

L —
Slovni zasoba: velka /@iinél"ené vékg/ neodpovidajici véku tichy / upovidany/ ....

kazen, problémy s kézni:

Vztahy k vrstevnikim

Sociélni vztah k vrstevnikiim: kooperativni /’j)'gm / tolerantni / pomahajici / sobecky /
bezohledny / agresivni / impulsivni / v- .............................................
(Ize zakrouzkovat vice a sami doplnit dalsi specifika)

Typ osobnosti:

- extrovert

- @/ pasivni
Misto v tfidnim kolektivu:
dominantni / submisivni / osamély / spokojeny / nespokojeny / integrujici / konfliktni / vlivny/
OBHDBENY/: s visissivsssusnnn s vahssthassiss soassawsasssssvssavsanvuiss iasss iuonmaumusasesessassnasssnsesnnss

Je t¥idou odmitan — pro¢?:

Strdnka3z4



Vztah k vlastni osobé
Sebeovladéni: (vedle zakrouzkovaného miiZete odiivodnit)
- @ / nejistota
- @(mgs\g)/ piecefiuje se
- kolisd mezi extrémy v sebehodnoceni?:
- jednd impulzivng?:
- @ nedovede se ovladnout:
Slozité situace:
- @/ neodolny
: @E@ vyhybi se jim / rezignuje / uniké do .../ potlauje / hleda konstruktivni
fefeni / je vytrvaly@

Zralost osobnosti:

1 A

- v ¢em je vyspélejdi oproti vrstevnikiim:
- v déem zaostava oproti vrstevniklim: Uy ¢ [ o .

Které vlastnosti a projevy chovani jsou do budoucna pfiznivé a které nepfiznivé:

Ziliby a zdjmy
Vseobecné:
- povrchnf / nahodilé / krtkodobé /Soustavné) hlubsi / diouhodobé

Vydrzi u jedné innostiz § 11 =>4

Koni¢ky konkrétné (co, jak dlouho provozuje, zdokonaleni,...):

i 1 ( N oeu.
ca. v Hrader wiwltve

Névatéva krouzki (jakych, kde): !

@ For Lol ho

Jiné

Strankad4:z4



Appendix E

J.: Test; Parents” questionnaire

1. Poslech i

E

In a fast food restaurant, people L
speak quite quickly, and often they @ © 4 ‘
do not use full sentences. -t '
1 ¢ &1 Listen to this conversation 3
and complete the customer’s " =
order. : |
__________ cheeseburger

0(/[’6 Vi fries

a small

2 ¢ &) Listen again. How much
does the meal cost? % % 00

2. Opis text

The man knocked again — very loudly this time. Ashley hid behind the sofa. What should he do?
Should he open the door? He decided to escape. He went into the kitchen and then ran out of
the back door.

3. Napi$ o sobé nékolik vét, minimalné 5. Mizes, ale nemusis pouZit nasleduijici otazky:
What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?

What is your hobby?




4. Popis obrazek — jakym stylem je na tobé, samozrejmé ale anglicky.

Loy b Mok e Jng s, .
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5. Prectisi text a dopli nasledujici cviceni.

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuiji za tviij ¢as.



Vazeni rodice,
timto Viés prosim o vyplnéni nasledujiciho dotazniku, ktery bude pouZit pouze pro kazuistiky
do mé diplomové price zaméfené na Zdky s poruchami uéeni (dyslexie, dysgrafie,
dysortografie, ...) a jejich zvladani anglického jazyka.
Kazuistika = jednd se o systematické zkouméni jednotlivce s cilem detailniho poznéni jeho
osobnosti
- je ABSOLUTNE ANONYMNI — v diplomové préaci bude uvedeno pouze kfestni
jméno ditéte a vék, ne viak ptijmeni, rodie, obec, ve které Zije apod.
- piikladdam dotaznik — ten je pouze pro orientaci, jaké pFiblizné informace o ditéti
potfebuji, miiZete pfipadné i pfipsat néco dalsiho, co by Vam u syna/dcery pfislo
diilezité — v kaZzdém piipadé, nemusite odpovidat na otézky, které jsou pro Vés velmi

osobni, nebo na né z n&jakého jiného diivedu odpovidat necheete

Dékuji za Vas cas

Dominika Krunéikova
Kiestni jméno ditdte:...... ...
Veke.o 20 L L (roky § mésice)

Rodinnd anamnéza
Vék: matka: otec:
Vzdélani: matka: === T -l otec: ., - 1

Rodina: ﬁpln§ / rozvedena / Zije s matkou /Zije s otcem — popf. jiny pfipad:

Sourozenec: Eno/ ne pohlavi: ¢ vek: 2{: a AU raly

Vztah mezi sourozenci: [

Prarodi¢e a vztah ditéte k nim:
Bydliste: vesnice / mésto todinny diim / byt / jiné:
Zajmy a zéi_iby rodié:

l ol .r'\'_' f\ ZLANG W i ';

Spoletné aktivity rodict a ditéte (plavéni, prochézky, &teni knizek,...):

P EP 1wl . ARTAR
Wbl

NaboZenstvi:
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Zdravotni a télesny stav
Vyvoj. specifika:
- nadvaha / hubenost / normélni stav

- obratnost / pfiméten¢ véku/ neobratnost — piip. v dem:

Zdravotni stay:

Zdravotni omezeni (alergie, stavy po tirazu): | v -
UzZivani 1ékii (jaké, na co):

Vady, poruchy feéi (jaké, jak se fesi):

Poruchy pozornosti (jaké, Jjak se fesi):

Pocuravani:

Hygienické navyky a zdravy Zivotni styl:

Nemocnost: vyjimetn ( obcasn4 / dasta

Opakovan4 onemocnéni:

Névstéva pedagogicko-psychologické poradny (pfipadné divod):

Terapie: ano / ne / jaké, pro¢? :
Poruchy uéeni: jaké?

Reedukace: ano - ne
Pokud ano, jak reedukaci hodnotite?

Pokud ne, pro¢ dité reedukaci nenavstévuje?

Skola
Zatlenéni do skupiny déti:

Strénka2 2%



Zvladéni autority uéitele, vztah k uditeli:

M N ol
V ¢em dit€ vynika:

V &em se mu naopak dafi méné:
Vyukové potiZe a mozné pti¢iny — diagnostikované poruchy uceni ¢i ADHD:

Motivovanost k uceni se novému: nezdjem / zdjem — oblibené hracky, hobby, témata

k hovoru: .

Talent, nadani (pro co, k &emu tihne — napf. dovednosti pohybové, intelektualni, hudebni, ...):
Pozornost a pamét’:

- §iroka /uzkd

- soustfedéna / rozptylend

- stald / nestala
e g
Slovni zasoba: velka /Qﬁméfené véku / neodpovidajici véku tich)"{upovidan)"‘/

kazen, problémy s kdzni:

Vztahy k vrstevnikiim
Socidln{ vztah k vrstevnikiim: kooperativni / pratelsky 7 tolerantni / poméhajici / sobecky /
bezohledny /-agresivnl / IMPUISIVI / .vovevsasssnssnsaismssnpunsnsras svesonssssnns sussononsnnmsonsnss
(1ze zakrouzkovat vice a sami doplnit dalsi specifika)
Typ osobnosti:

- extrovert/ introvert

- aktivni / pasivni
Misto v tfidnim kolektivu:
dominantni / submisivni / osamély /.spokojeny / nespokojeny / integrujici / konfliktni / vlivny/
OB oo v e e s S S A e s R B S S s N I S SRS R e

Je tfidou odmitan — pro¢?: -
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Vztah k viastni osobé
Sebeovladéni: (vedle zakrouZkovaného miZete odivodnit)
- jistota / nejistotd
- (podcenuje se / pfecefiuje se
- kolisa mezi extrémy v sebehodnoceni?:
- jednd impulzivné?:
- ovlada se / nedovede se ovladnout:
SlozZité situace:
- odolny / neodolny | i
- zvlada je / vyhyba se jim / rezignuje / unikd do .../ potladuje / hledd konstruktivni

feSeni / je vytrvaly, cilevédomy

Zralost osobnosti:

- v &em je vyspélejsi oproti vrstevnikiim:
- v ¢em zaostivi oproti vrstevnikim:

Které vlastnosti a projevy chovéni jsou do budouena pfiznivé a které nepfiznivé:

Ziliby a zdjmy
Vseobecné:
- povrchni / nahodilé / kratkodobé / soustavné / hlubsi / dlouhodobé

VydrZi u jedné Einnosti:
Koni¢ky konkrété (co, jak dlouho provozuje, zdokonaleni,...):
ROX v K PR b EL VAR s Wl ;_

Névitéva krouzki (jakych, kde):

Ll

Jiné
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Appendix F

O.: Test; Parents” questionnaire

1. Poslech

E

In a fast food restaurant, people
speak quite quickly, and often they
do not use full sentences.

1 ¢ &1 Listen to this conversation
and complete the customer’s
order. _

cheeseburger
_fries

a small

2 ¢ &) Listen again. How much
does the meal cost? % ‘\J‘;

2. Opis text
The man knocked again — very loudly this time. Ashley hid behind the sofa. What should he do?

Should he open the door? He decided to escape. He went into the kitchen and then ran out of
the back door.

3. Napis o sobé nékolik vét, minimalné 5. Muizes, ale nemusi$ pouzit nasledujici otazky:
What is your name?

How old are you?

Where are you from?

Do you have any brothers or sisters?

What is your hobby?




4. Popis obrazek — jakym stylem je na tobé, samozfejmé ale anglicky.

\"'\ ‘ €



5. Precti si text a doplf nasledujici cviceni.

Girls solve jigsaw puzzle and become rich!

HOTOVO =)! Dékuji za tviij ¢as.



Vazeni rodice,
timto Vs prosim o vyplnéni nasledujiciho dotazniku, ktery bude pouZit pouze pro kazuistiky
do mé diplomové prace zaméfené na Z4ky s poruchami uceni (dyslexie, dysgrafie,
dysortografie, ...) a jejich zvladani anglického jazyka.
Kazuistika = jednd se o systematické zkoumdni jednotlivce s cilem detailniho poznéni jeho
osobnosti
- je ABSOLUTNE ANONYMNI — v diplomové praci bude uvedeno pouze kfestni
jméno ditéte a v&k, ne viak pfijmeni, rodice, obec, ve které Zije apod.
- ptikladdm dotaznik — ten je pouze pro orientaci, jaké pfiblizné informace o ditéti
potiebuji, miiZete pfipadné i pfipsat néco daldiho, co by Vam u syna/dcery pfislo
dulezité — v kazdém ptipadé, nemusite odpovidat na otdzky, které jsou pro Vés velmi

osobni, nebo na né z n&jakého jiného divodu odpovidat nechcete

Dékuji za Vés &as

Dominika Krunéikova

Vek:. A0 L (roky 1 mésice)

Rodinnd anamnéza
Vek: o matka: ' otec:
Vzdélani: matka: ' - otec:

Rodina: tplna / rozvedend / Zije s matkou /Zije s otcem — popf. jiny pfipad:

Sourozenec: ano/ ne pohlavi: s vék:

Vztah mezi sourozenci: . - Ay = par

Prarodide a vztah ditéte k nim: "~/ . < o _
Bydli#té: vesnice / mésto rodinny dam / byt / jiné: h

Zajmy a zaliby rodic:

Spoleéné aktivity rodich a dit&te (plavani, prochazky, ¢teni kniZek,...):

NabozZenstvi: - —

Strdnkalz4



Zdravotni a télesny stay
Vyvoj. specifika:
- nadvéha / hubenost / normalni stav

- obratnost / pfiméfend véku / neobratnost — pfip. v ¢em:

Zdravotni stav:

Zdravotni omezeni (alergie, stavy po tirazu):
UZivéni 1ékii (jaké, na co):

Vady, poruchy feci (jaké, jak se tesi):
P(;mchy pozornosti (jaké, jak se fesi):
Pociravani:

Hygienické névyky a zdravy Zivotni styl:

Nemocnost: vyjime&na / oblasnd / dast4

Opakovana onemocnéni:

Névﬁtéva pedagogicko-psychologické poradny (pfipadné diivod):

Terapie: ano / ne / jaké, pro¢? :
Poruchy ucent: jaké?

Reedukace; ano - ne
Pokud ano, jak reedukaci hodnotite?

)

Pokud n;e, pro¢ dité reedukaci nenavstévuje?

Skola
Zatlenéni do skupiny déti: . 412
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Zvladani autority ugitele, vztah k uciteli:

V ¢em dilé;'yniké:

y: ™ as) N

V &em se mu naopak dafi méné:

e P A 77
> y P s . < s
v/t . —

V)’fukbvé potiZe a moZné pritiny — diagnostikované poruchy uceni ¢i ADHD:

Motivovanost k uéeni se novému: nezajem / zajem — oblibené hracky, hobby, témata

k hovoru:

) .
/ ' / /

Talent, nadéni (pro co, k &emu tihne — napf. dovednosti pohybové, intelektudlni, hudebni, ...):

Pozornost a pamét’:
- siroka /Gzkd
- soustfed&na / rozptylena
- stdld/nestdlda

Slovni zasoba: velka / pfimé&fené véku / neodpovidajici véku tichy / upovidany/ ....

—_—

kézen, problémy s kazni:
/
Vﬁ;hy k vrstevnikim
Socialni vztah k vrstevnikim: kooperativni / pratelsky / tolerantni / pomahajici / sobecky /
bezohledny / agresivni / impulgivm Focawse 7 ..........................................................
(Ize zakrouZkovat vice a sami doplnit dalsi specifika)
Typ osobnosti:
- extrovert/ introvert
- aktivni / pasivni
Misto v tFidnim kolektivu:
dominantni / submisivni / osamé&ly / spokojeny / nespokojeny / integrujici / konfliktni / vlivny/
OBIBENY . .1 cvreeeeesensesesseen e e
Je tfidou odmitan — pro¢?: (' A =
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Vztah k vlastni osobé
Sebeovladani: (vedle zakrouzkovaného mizete odivodnit)
- jistota/ nejistota
- podceriuje se / pfeceriuje se
- kolisd mezi extrémy v sebehodnoceni?:
- jedna impulzivn&?: e
- ovlada se / nedovede se ovladnout:
Slozité situace:
- odolny / neodolny
- zvladé je / vyhyba se jim / rezignuje / uniké do .../ potlacuje / hled4 konstruktivni

feseni / je vytrvaly, cilevédomy

Zralost osobnosti:
- v &em je vyspélej$i oproti vrstevnikiim:

]

- v ¢em zaostava oproti vrstevnikim: i) "
N y ,

Které vlastnosti a projevy chovani jsou do budoucna pfiznivé a které nepfiznivé: j

Zdliby a zdjmy
Vseobecné:
- povrchni / nahodilé / kratkodobé / soustavné / hlubsi / dlouhodobé

Vydrzi u jedné innosti:
Koni¢ky konkrétné (co, jak dlouho provozuje, zdokonaleni....):

Névstéva krouzku (jakych, kde):
> ol il

=

e

Jiné
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