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Anotace 

KRUNČÍKOVÁ, Dominika. SPU v hodinách anglického jazyka na druhém stupni ZŠ. 

Hradec Králové: Pedagogická fakulta Univerzita Hradec Králové, 2017. 130 str. 

Diplomová práce. 

 

Tato diplomová práce se zabývá výukou žáků se specifickými poruchami učení 

v hodinách anglického jazyka na druhém stupni základních škol. Teoretická část 

charakterizuje tyto poruchy a zaměřuje se na terminologii, příčiny a deficity spojené 

s nimi. Zároveň se věnuje vlivu těchto poruch na studium anglického jazyka a 

zásadám pro výuku cizích jazyků u žáků se SPU. Praktická část se věnuje přístupům 

k těmto žákům, jako k jednotlivcům ve výuce anglického jazyka. Jsou zde zkoumány 

způsoby práce v hodinách, použité pomůcky a přístupy k těmto žákům. Pomocí 

výzkumu je pak zkoumána efektivita těchto metod a jejich dopad na znalosti žáků 

se SPU, kterých by měli v hodinách anglického jazyka na druhém stupni základních 

škol dosáhnout. 

 

Klíčová slova: specifické poruchy učení, dyslexie, dysgrafie, dysortografie, 2. stupeň 

základní školy, anglický jazyk 

 



 

 

 

 

 

 

 

 

 

Annotation 

KRUNČÍKOVÁ, Dominika. SpLD  in ELT  at Lower Secondary  Schools. Hradec 

Králové: Faculty of Education, University of Hradec Králové, 2017. 130 pp. Diploma 

Thesis.  

 

This diploma thesis deals with teaching pupils with specific learning difficulties in 

English lessons at lower secondary schools. The theoretical part characterises these 

difficulties and concentrates on terminology, causes and deficits connected with them. 

It also describes the influence of these difficulties on English language learning and 

principles of teaching English language to pupils with SpLD. The practical part is 

devoted to approaches to these pupils as individuals. There are examined teaching 

ways, possible tools and approaches to these pupils used during English lessons. The 

research is dedicated to the effectiveness of the methods and to the impact on SpLD 

pupils´ knowledge that they should gain at lower secondary schools. 

 

Keywords: specific learning difficulties, dyslexia, dysgraphia, dysorthographia, lower 
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Introduction 

This diploma thesis focuses on teaching English to pupils with specific learning 

difficulties at lower secondary schools. The reason for choosing this topic was a recent 

increase of pupils with diagnosed specific learning difficulties and the legal 

introduction of inclusion into the Czech school system.  

The main aim of this diploma thesis is to explore specific learning difficulties, their 

most common forms with their characteristics, strategies and approaches for teaching 

pupils with these difficulties particularly concerning English language learning at 

lower secondary schools. The aim of the practical part is to provide some practical 

examples of pupils with specific learning difficulties who learn English. 

The diploma thesis is divided into a theoretical and a practical part. The theoretical 

part contains three main chapters. The first chapter is dedicated to the themes 

connected with specific learning difficulties. The subchapters in this part describe the 

most common difficulties, their descriptions, features and teaching strategies. The 

second chapter describes teaching English to pupils with specific learning difficulties, 

how to support such pupils, and which methods may be applied when teaching 

English in these situations. A list of famous personalities who were diagnosed some 

specific learning difficulties, introduced in the chapter, may serve as a possible 

example of positive motivation for SpLD pupils, their teachers and their families. The 

last chapter deals with legal items and specific learning difficulties in the Czech 

Republic, including School Law and the Framework Education Programme for 

Elementary Education. This part brings teachers a short overview of demands and 

aims of English lessons at lower secondary schools.  

The practical part is based on a research comprising of six case studies. The 

participants of this research represent six lower secondary pupils who have been 

diagnosed some specific learning difficulty. The beginning of the practical part is 

formed by a short description of a case study as a whole. The rest is dedicated to the 

pupils´ anamneses that are based on a test, parents´ questionnaires, pupils´ interviews 

and interviews with their teachers. The results are analysed in subchapters by each 
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pupil. The final part provides an overall summary of all the case studies.  

While writing this diploma thesis and formulating my thoughts, I worked with sources 

which are listed at the end of this thesis in the Bibliography section. The Internet 

sources are shortened in the text of this thesis yet their unabridged versions are 

provided in the Bibliography as well. The sources of pictures used in the thesis are 

listed at the end of the Bibliography.  Direct quotations are distinguished in the text by 

the italics while bold words represent crucial or main thoughts. The abbreviation ibid. 

is used when the source is the same as the preceding one. 
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I. Theoretical Part 

The theoretical part is divided into three main chapters focusing on specific learning 

difficulties and their different aspects. The first part deals with theoretical descriptions 

of the most common specific learning difficulties. The second chapter describes 

teaching English to pupils with these difficulties and some chosen famous 

personalities with the same diagnosis. The last chapter is dedicated to Czech legal 

items concerning these difficulties. 

1 Specific Learning Difficulties 

The term "specific learning difficulties" symbolizes difficulties that arise when 

learning basic school skills like reading (dyslexia), writing (dysgraphia), orthography 

(dysorthographia), arithmetic (dyscalculia) or problems with physical movement 

(dyspraxia) and others. The terms ´specific learning difficulties´ and ´dyslexia´ are 

often used synonymously. However we can use the term dyslexia for concrete reading 

difficulty and ´specific learning difficulties´ as an umbrella term for all these 

problems. The word dyslexia is derived from the Greek language and it literary means 

"difficulty with words". The prefix "dys" means "difficulty" or "malfunction" and 

"lexis" equals "language" (Ott, 1997, p. 1). If we need to distinguish among concrete 

problems, we use dyslexia, dysgraphia, dysorthographia or other terms. All these 

issues are more concretely described in the following chapters.  

According to the World Health Organisation (WHO) and its "International Statistical 

Classification of Diseases and Related Health Problems 10
th

 Revision" are above 

mentioned disorders included in “ICD-10 Version 2016 classified under XVIII 

Symptoms, signs and abnormal clinical and laboratory findings, not elsewhere 

classified; R47-R49 Symptoms and signs involving speech and voice; R48 Dyslexia 

and other symbolic dysfunctions, not elsewhere classified; F81 Specific developmental 

disorders of scholastic skills” (Who, 2013 [online]).  
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Under the overall term ´Specific developmental disorders of scholastic skills´ the 

WHO differentiate specific reading and spelling disorder, specific disorder of 

arithmetical skills, mixed disorder of scholastic skills, other developmental disorders 

of scholastic skills and unspecified developmental disorder of scholastic skills (Who, 

2013 [online]).  

1.1 Causes of SpLD 

There are different causes of the difficulties; they can often be combined and/or have 

different intensity. Heredity participates in 40 - 50% of cases. Children of both 

dyslexic parents have a high chance to be dyslexic. The possibility for boys to be 

dyslexic whilst having one dyslexic parent is greater than for girls. If the non-dyslexic 

parent has some dyslexic relatives then the possibility for both sexes is much higher 

(Ott, 1997, p. 27). An advantage in these cases can be, that these parents have 

personally struggled with some difficulty, therefore they know, how to handle it and 

are able to understand and help their children more easily. 

There are also dyslexic cases which are not based on a family history although they 

have the same symptoms as the affected ones. The genetic basis is formed by changes 

in some chromosome pairs. This kind of dyslexia is called "secondary" or "acquired". 

These divergences often happen during early life stages - pregnancy, around birth, just 

by birth or in early childhood - and may be caused by different factors: a history of 

placental dysfunction, difficult birth with anoxia (lack of oxygen), accidents with head 

injuries or brain tumours, etc. (Ott, 1997, p. 27-28).  

Neurological factors such as immaturity of a central nervous system or some slight 

variation from normal brain functions are termed ´soft´ neurological signs. Recent 

researches claim that the brains of some pupils with reading difficulty may be 

morphologically different from those with no reading problems. That represents, by 

some SpLD pupils, a tendency toward clumsiness, confusion of left and right, or a 

failure to establish a lateral preference (Westwood, 2004, p. 75).  
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Basic academic skills which require visual perception – writing, spelling, reading 

(visual perception of letters and words), and mathematics (identification of numerals 

and symbols). Some SpLD pupils are thought to have binocular fixation or visual 

confusion. These pupils report that ´letter are swimming on the page´ or ´they go 

blurry´. Visual perceptual problems (visual perception, visual memory, visual-spatial 

ability, and visual-motor skills) are not evident in all SpLD cases (Westwood, 2004, p. 

77).  

1.2 Diagnosis of SpLD 

In the case of SpLD an early identification is important - the earlier the better.  Parents 

and pre-school teachers play the main role in an early identification therefore their 

alertness to early signs of difficulty is highly important for the later development of a 

child. Signs, discussed in this chapter, help to identify these problems in early 

childhood but they may be also applied for older children. 

According to Ott (1997, p. 18) other people who may be responsible for a child 

diagnosis are not only its GP who can refer a child to a specialist for a certain area and 

help to minimize difficulties but also politicians who are responsible for funding of 

the required services.  

There is a possibility to identify areas of weaknesses and difficulties from around the 

age of three to four years. Ott refers to the research by Bradley and Bryan (1983) 

where they found out that the performance of pre-schoolers on a phonological 

awareness task may be a good predictor of their reading and spelling ability during 

next three years (Ott, 1997, p. 18-19).  

Nijakowska states that children, who are indicated to be dyslexic at an early age and 

who undergo special training for reducing the difficulties which appeared, may reduce 

their future scholastic failure and emotional problems connected with their diagnosis 

more successfully (Nijakowska, 2010, p. 102).    



 

15 

 

The earlier a problem is identified the better the prognosis. Between the ages of two to 

six there arise many early warning signs which may serve as indications for later 

learning difficulties. On the other hand, Nijakowska (2010, p. 89) claims, that low 

accuracy, which may cause false diagnosis by screening methods appears frequently. 

In these cases children may be either identified as possible dyslexics but later they 

have no problems, or dyslexic children are not discovered, although they encounter 

reading difficulties later. 

Ott (1997, p.26) considers the following issues as possible early warning signs. As a 

first fact there are mentioned family history and genetic evidence which has been 

documented since 1905. As a family is not meant just the nucleus, but if learning 

difficulties appear also in other relatives grandparents, uncles, aunts and even first or 

second cousins, it may be a warning sign that their relatives may be dyslexic too. 

According to Smith, mentioned by Ott, he "confirmed that large extended families 

provide valuable information about the inheritance pattern of complex traits" (Ott, 

1997, p. 26-27). 

Speech and language represent other factors. Language development is supposed to 

be one of the most significant features when identification dyslexia. Following 

difficulties may be experienced either all or just some of them: word-naming 

problems, word mispronunciation, jumbling words, poor use of syntax, difficulties 

with rhyme and alliteration, tendency to use wordiness, hesitant speech, problems with 

using some words accurately and consistently, starting speaking later than other 

children, etc. (Ott, 1997, p. 28).  

Specialists discovered different eyes movements while reading and divergences in a 

visual perception by people with SpLD. These stand not for ocular diseases but 

inaccuracy of visual differentiation, detail perception or distinguishing shapes. Similar 

difficulties were found also in the area of hearing. These are connected with 

problems of the ability to differentiate sounds in a word or to build words from 

sounds, etc. Cognitive processes (perception, imagination, fantasy, thinking, speech, 
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and memory) also work differently than in average children (Zelinková, 2005, p. 6).   

There are other factors occurring more frequently in dyslexic children. Issues which 

are held as normal or common might be found as a problem and a difficult task, for 

example: an obvious thing such as buttoning a shirt, doing jigsaw puzzles, putting on 

the right shoes, describing a recent event, remembering common sequences like the 

alphabet, days of the week or months and many other tasks connected with sequencing 

(Ott, 1997, p. 28-29).   

The last three factors cover fine and gross motor skills and laterality. Fine motor 

skills are associated with fingers and hands and problems which may occur, for 

example: using scissors, holding a pen wrongly or threading shoe laces. Gross motor 

skills are connected with arms and legs and activities like: hopping, skipping, 

catching, throwing, kicking a ball, learning to ride a bicycle etc. Laterality is 

connected to a preference for the left or right side of the body concerning eyes, hands, 

feet or ears. People usually have one dominant side for performing certain tasks. 

People with cross laterality may use one side for one task and the other for another. 

For example taking receiver to the right ear while kicking a ball with the left leg. It 

does not matter, if the preferences are stable, the divergent laterality does not 

automatically indicate any difficulties but left-handed people appear more often to be 

dyslexic (Ott, 1997, p. 30-32).   

All these factors are not held as a dyslexic when the problems are caused by 

inadequate schooling or socialization, different handicap, acquired brain damage or 

low overall IQ. 

1.2.1 Diagnosis in the Czech Republic 

In the Czech Republic a diagnosis of dyslexia for integration purposes can be done in 

educational-psychology centres or special pedagogical centres. A team of experts 

from different professions (minimally a special pedagogue or a psychologist) takes 
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part in a diagnosis. Each of them concentrates on different areas. The teacher´s 

diagnosis is held as the most important because it contains information from a 

different environment and activities. It is also possible to consult doctors with 

problems (ocular or ear specialists, neurologists, psychiatrists, etc.) (Zelinková, 2005, 

p. 34).      

Various examinations are part of the diagnosis. Those are examinations of: 

intelligence, speech, visual and auditory perception, laterality, reading and writing. 

Other areas can be additionally examined: perception and reproduction of rhythm, 

spatial and left-right orientation or motor skills. One part of a diagnosis comprises of 

information about family, personal anamnesis, health state, school anamnesis, child´s 

attitude to school, etc. (ibid.).     

1.3 Dyslexia 

Dyslexia is accepted by many governments worldwide as a difficulty which should be 

treated but because there is no universal definition, I chose two of them to introduce 

this disorder. The WHO definition describes dyslexia mainly as a difficulty with 

reading skills whereas British Dyslexia Association  includes all the possible problems 

connected with dyslexia.  

WHO defines the main feature of dyslexia as "a specific and significant impairment in 

the development of reading skills that is not solely accounted for by mental age, visual 

acuity problems, or inadequate schooling. Reading comprehension skill, reading word 

recognition, oral reading skill, and performance of tasks requiring reading may all be 

affected. Spelling difficulties are frequently associated with specific reading disorder 

and often remain into adolescence even after some progress in reading has been 

made. Specific developmental disorders of reading are commonly preceded by a 

history of disorders in speech or language development. Associated emotional and 

behavioural disturbances are common during the school age period" (Who, 2013 

[online]).  
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Another definition given by the British Dyslexia Association says that dyslexia 

comprises of "Organizing or learning difficulties affecting fine co-ordination skills 

and working memory skills. It is independent of overall ability and conventional 

teaching. When untreated there are significant limitations in the development of 

specific aspects of speech, reading, spelling, writing and sometimes numeracy – which 

may lead to secondary behavioural problems – although other areas of ability are 

unaffected" (Riddic, 1996, p. 4). 

1.3.1 History of dyslexia 

In the past, children with dyslexia were thought to be stupid, lazy, to have behavioural 

problems or to lack concentration. Johannes Schmidt, a Prussian physician who 

practised during the 1600s, is considered to be the author of the first medical report of 

a patient who was unable to read for non-optical reasons. This patient had lost the 

ability to read as a consequence of a severe stroke. Schmidt said about his patient that 

he retained other intellectual "faculties" and the loss of the ability to read is caused by 

a loss of one faculty among many. There are more than 200 years of silence after this 

finding. It ended when Sir W.H. Broadbent delivered his paper "Cerebral Mechanisms 

of Speech and Thought" in 1872. He describes ten cases of his patients with different 

forms of aphasia (Campbell, 2013, p. 80). 

One definition of aphasia is following: “an impairment of language, affecting the 

production or comprehension of speech and the ability to read or write. Aphasia is 

always due to injury to the brain-most commonly from a stroke, particularly in older 

individuals. But brain injuries resulting in aphasia may also arise from head trauma, 

from brain tumours, or from infection” (Aphasia, 2015 [online]). 

 In 1877 a German scientist Adolf Kussmaul used the term "acquired word-blindness". 

He used this diagnosis for adult patients who were unable to read after a stroke or 

injury but their intelligence and other sensory acuity (except of reading) had remained.  

Eighteen years later, Glaswegian published eye surgeon James Hinshelwood a paper 
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called "Word Blindness and Visual Memory". He provides a more specific aetiology 

for the word-blindness than Kussmaul. Hinshelwood suggested that it is caused by an 

injury to the part of a brain where the centre of visual memory is situated (Campbell, 

2013, p. 81).  

The term dyslexia was first used in 1887 by German neurologist Rudolf Berlin 

(Zelinková 2005, p. 8). Hinshelwood continued to study this problem and he presented 

many articles for medical and ophthalmic journals during the period of almost 20 

years. He said that it is necessary to study the difference between acquired and 

congenital word-blindness. In his final book "Congenital Word-Blindness" (1917) he 

presents that it affects more males than females and that it is often connected with a 

family history of literacy problems. He also notes that it requires different teaching 

methods (Ott, 1997, p. 6). 

In 1896 Dr. Pringle Morgan published a case of congenital word-blindness in a 

fourteen-year-old boy, Percy. Doctor described this boy as an intelligent boy, good at 

games, with no exceptions to others of his age but who is not able to spell his name 

correctly (as ´Precy´). Written or printed words seemed not to impress his mind. 

Nowadays we describe this problem as "developmental dyslexia" (Ott, 1997, p. 6). 

Samuel Torrey Orton was another specialist working with children who had learning 

difficulties. He examined school children and he found out that some of them, who 

had problems with reading, also showed similarities in the errors they made. Orton 

termed this as "strephosymbolia" meaning "twisted symbols". He studied not only 

many papers of British and German scientists but also human brains post mortem. An 

American national organisation Orton Dyslexia Society is organisation for dyslexia 

with its branches in every state. They provide annual conferences and a professional 

journal "Annals of Dyslexia" (Ott, 1997, p. 7).  

Orton´s research assistant Anna Gillingham was asked to devise a method for the 

teaching and remedying of the problems. She later collaborated with Bessie Stilmman, 
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who was a teacher and a dyslexic herself.  In 1956 they published book "Remedial 

Training for Children with Specific Language Disability in Reading, Spelling and 

Penmanship". It became popular around the world and was revised many times. They 

used the multi-sensory teaching techniques, which mean "the simultaneous use of the 

eyes, ears, hands and lips to utilize all the pathways to the brain when learning" (Ott, 

1997, p. 8). 

1.3.2 Dyslexia in the Czech Republic during the 20th century 

In 1904 published Czech professor Antonín Heveroch an article about the disability to 

read even with a brilliant memory. He described a case of an eleven years old girl who 

was not able to learn to read, although she had a very good memory and quite good 

results in maths (Zelinková, 2005, p. 8).       

In 1952 in a children´s home in Herálec, a pupil of the 4th grade was examined and 

diagnosed with dyslexia. Since 1963 other examinations were carried out by MUDr. 

Otokar Kučera and PhDr. Zdeněk Langmaier in the Children's psychiatric hospital in 

Dolní Počernice. In 1964 there was opened a specialised class for pupils with 

dyslexia. The first class for dyslexic pupils was opened in Brno hospital in 1962. 

During the school year 1967/68, seven classes for pupils with reading problems were 

opened by the ministry of education (ibid.).      

1.3.3 What is dyslexia 

The causes of dyslexia are still not completely clear. Dyslexia, not as an umbrella term 

for all specific learning difficulties, means reading disorders. Dyslexia affects basic 

reading features: speed, correctness, technique and comprehension.  

Following pictures depict how different dyslexic pupils may see a text: 
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Pic. No. 1  Visualizing Dyslexia 

If a pupil reads letter by letter, spells or syllabizes, then we do not consider it as 

reading but just as decoding. This type of “reading” cannot be used for getting 

information from a text.  The same problem brings fast reading, meaning decoding 

and concentration just on speed not on the content. A dyslexic pupil needs to read a 

text more times to understand it (Zelinková, 2005, p. 13). It is recommended not to 

make any pupils read aloud if it does not serve for improving pronunciation. Even in 
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these situations, it is better to proceed individually and do not let pupils read in front 

of the whole class. As it causes more stress and a stressed child is always less 

competent.     

The common mistakes connected with dyslexia: 

● confusion of letters with similar shapes (b/d/p, n/u, m/n,p/q/g…); 

● confusion of letters with similar pronunciation (v/f, b/m, d/t,…); 

● missing, adding or mixing of letters or syllables; 

● thinking out or guessing words. 

These mistakes, appearing in a native language, show up most noticeably also when 

learning foreign languages (Zelinková, 2005, p. 13-14).  

1.3.4 Teaching strategies 

Teaching dyslexic pupils requires different approaches and strategies than teaching 

non-dyslexic pupils. Dyslexic students should be supported in a complex way. It 

covers support from subject staff, technological aids, special equipment, work periods 

and resources, counselling to give them appropriate advice and guidance or career 

advice (Krupska, Klein, 1995, p. 69). Each teacher and school organisation should 

provide as much help as possible to enable a pupil to learn as the others. 
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Pic. No. 2  Learning Support for Dyslexic Students 

Some pupils can be wrongly considered as being careless or having lack of attention, 

which often causes negative labelling or misunderstanding. Therefore there is a need 

to understand the nature of the disability and how it affects one´s learning style and 

lifestyle (Krupska, Klein, 1995, p. 73). This information is important not only for the 

pupil itself but also for his or her teachers and parents, because it provides them with 

guidelines on how to handle their problems and make life easier.   

The importance of precise diagnosis is obvious. A written diagnostic report should 

provide a teacher with the following information: a framework on how to work with a 

certain pupil; clarification of nature of the difficulty; suggestions on an effective 

learning programme based on the strengths and weaknesses of the pupil; relevant 

teaching methods and strategies; and any additional pupil´s needs (Krupska, Klein, 

1995, p. 73). 

If a dyslexic pupil is involved in a class, a teacher could be worry that he or she is not 
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able to handle this pupil. Some dyslexic pupils present a challenge even for an 

experienced teacher. There are some suggestions on how to work with such pupils in 

the following chapters, though not all recommendations can be suitable for both pupils 

and teachers, most of them also provide help to the rest of pupils in a classroom to 

help everyone learn more effectively.  

Observing and listening to dyslexic pupils plays an important role in effective 

teaching. A pupil and a teacher should identify strengths and weaknesses and 

preferred learning style, which serve to set learning strategies, a possible individual 

program and appropriate and effective methods for teaching and learning. A teacher 

should give a pupil enough space for self-discovery, creativity and feeling of success 

(Krupska, Klein, 1995, p. 74-75).  

Dyslexic pupils tend to fulfil language based tasks more slowly than non-dyslexic 

ones, yet it does not mean that these students are not able to succeed in this task. Most 

of the pupils show intelligence and creativity so they are usually able to complete a 

certain task but it just takes them more time to do so. Dyslexic pupils often have a 

dominant right part of brain which means that they respond better to visual inputs. 

This is proven by Albert Einstein´s quotation:“The words of the language as, they are 

written or spoken do not seem to play a role in my mechanism of thought.” The 

reason, why Einstein was mentioned is that he was dyslexic himself (Krupska, Klein, 

1995, p. 75).  

When providing reading for dyslexic pupils, a teacher should be aware of following 

strategies and factors that support these pupils. The basic need for reading is the 

reading material. The choice of the material, which represents key clue to success, 

usually lies with the teacher. It is important to choose the right level of the text along 

with the topics that should encourage pupils to read. It is essential to pick interesting 

and suitable texts for the pupils. The amount of the text should be taken into account 

according to a pupil´s difficulty (Nasen, 2015 [online]). Texts may be modified, 

shortened or simplified if needed. 
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It is advisable to distribute texts before the lessons so that pupils can become familiar 

with them. Pre-teaching key words or new vocabulary ease the understanding and 

therefore reading itself. Developing and teaching reading strategies and approaches 

should be included in the reading process. Pupils should get to know different reading 

skills such as skimming, scanning or closed reading and they should be taught how to 

apply them to fulfil the reading, task and possibly other tasks connected with it, 

successfully (Nasen, 2015 [online]).  

Reading aloud should be required only in the case when pupils themselves intend to 

do so, they should not be pushed into it. Audiobooks provide possible help when 

appropriate. The understanding of a text may be illustrated so that pupils produce 

mind maps, diagrams, charts or other form of sum ups (Nasen, 2015 [online]). 

A teacher should also be careful when presenting information on a paper or PC. There 

is a need of proper letters and line size and adequate amount of a text. It is advisable 

to use diagrams, mind-maps or pictures to bolster the information and help students 

keep it in mind for longer time and more easily (Krupska, Klein, 1995, p. 77-78).  

When giving instructions for different tasks, there are several things to be aware of, so 

that dyslexic pupils understand correctly. A title of an essay or another purpose of an 

assignment should be explained, it is also expedient not to introduce the task in a 

hurry and check a pupil´s understanding afterwards. Instructions should be given in a 

simple language (Krupska, Klein, 1995, p. 78).  

Written task can be a big challenge for dyslexic pupils because they usually have 

problems with transferring their ideas onto paper. Teachers should encourage these 

pupils to use additional help or improve their writing techniques and strategies to feel 

more comfortable with writing and to be able to fulfil a task as well as possible. They 

can be provided with an extended period of time when needed (Krupska, Klein, 1995, 

p. 78). Dyslexic pupils need not necessarily write the same assignment as the others, 

they can get modified, simplified or completely different task.  
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Assessment of dyslexic pupils requires an individual approach (as well as other tasks) 

because each dyslexic pupil has different problems. It is desirable to divide marks into 

more areas – to separate marking of transcription errors (spelling, punctuation, 

vocabulary) and of content. The teacher should be aware that dyslexic pupils are not 

able to see all their errors even after several proofreadings (Krupska, Klein, 1995, p. 

78).  

There can be also different strategies for correcting. A red pen does not evoke a good 

feeling in all pupils therefore another colour could mean slight but important change 

in correcting, not only for dyslexic, but all work. A teacher can establish specific 

colours for correcting serious mistakes which are considered as mistakes for 

everybody with no excuse and another colour which can just warn a pupil that he 

should fix those mistakes next time, when it could be considered as a proper mistake. 

Teachers and pupils should arrange specific symbols which are used for specific 

mistakes so that they know what the marked mistakes mean. It provides a quicker and 

clearer overview of mistakes for both pupils and teachers which offers easier ways to 

correct and improve. 

1.4 Dysgraphia 

Dysgraphia belongs to those specific learning difficulties which affect writing 

abilities. That can appear as difficulties in different areas connected to writing; "dys" 

meaning "difficulty" and "graphia" meaning "writing".  The following issues are 

mostly affected – spelling, poor handwriting, trouble with putting thoughts on paper. 

It is important to mention that poor handwriting does not always signalise dysgraphia. 

This can be also caused by a disproportionate writing tempo, because of which, a 

writer cannot manage to handle his or her writing properly. It must be also 

investigated, whether the problem of written expression is not caused by an 

inadequate education or other different factors (Handwriting, 2016 [online]).  
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Pic. No. 3  An example of a second grade student´s handwriting with dysgraphia. 

Dysgraphia is a neurological disorder that is primarily diagnosed when a child starts to 

learn how to write. It can occur in isolation but it is quite common that other disorders 

appear simultaneously. These might be dyslexia, ADD (attention deficit disorder), 

ADHD (attention deficit hyperactivity disorder), autism or other learning disabilities 

(Study, 2016 [online]).  

Here is a list of possible problems connected with dysgraphia: 

 illegible handwriting; 

 irregular letter sizes and shapes; 

 incomplete letters; 

 difficulty using writing as a means of communication; 

 wrong pencil grip; 

 spelling mistakes; 

 loud saying words while writing; 

 refusal to writing or drawing tasks; 

 missing or incomplete words in sentences; 

 grammar and sentence structure troubles; 
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 inadequate  use of paper lines and spaces; 

 pain in the hand or arm; 

 tiring easily when writing” (Study, 2016 [online]). 

Other difficulties arise when having dysgraphia. There are many cases of people 

having problems with processing information. They often have problems with a short 

term memory which can mean that they are not able to remember more than two or 

three things. They also lose things more often because they easily forget where they 

have put them. Problems with self organisation appear also quite common 

(Dysgraphia, 2016 [online]).  

Teachers can recognize children with dysgraphia by significant symptoms while 

writing. These children are not able to cope with the writing tempo therefore their 

written schoolwork is often illegible or difficult to read. Their handwriting is heavy-

handed, they personally cannot read their own writings. They experience pain in hand 

more often than the others. However, children with dysgraphia often belong to the 

more intelligent part of the class but their teacher could be confused because of their 

unbalanced work and differences between verbal and written expression (Dysgraphia, 

2016 [online]). 

It is obvious, that these children suffer while writing. Teachers observe these 

difficulties when they ask these pupils to complete any written assignments. That can 

mean that the children try to avoid these tasks, they are frustrated, stressed or they 

even start crying (Handwriting, 2016 [online]). 

1.4.1 Teaching strategies 

There are generally 3 strategies which can help to improve writing skills in dysgraphic 

people: remediation, accommodation, modification. Remediation consists in giving 

instructions and assistance for handwriting – proper grip, posture and paper 

positioning. These children also have to strengthen hand muscles and train their motor 
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skills through various strategies and activities (LD, 2016 [online]).  

Accommodation comprises of a compromise between writing and learning, so that the 

impact of writing on learning process is reduced as much as possible. It affects 

different areas connected with the production of written work: complexity, amount, 

tools or format.  These areas could be modified for some pupils and situations 

considering following adjustments: amount of a text – shortened or ready-made 

assignments and test, putting emphasis on quality rather than quantity; complexity – to 

distribute grades individually, provide tasks, where pupils can take on different roles, 

help the dysgraphic pupils with time management of their work; tools – enable pupils 

to use different writing styles (block letters, or a computer), paper with lines; format – 

allow pupils to present a given task in different ways (orally or visually) (ibid.). 

1.5 Dysorthographia 

Dysorthographia is a specific disability affecting spelling, which represents writing 

problems occurring in absence of visual, hearing or intellectual impairment. These 

affect difficulties in recognition, understanding or reproduction of written symbols 

(Health, 2016 [online]). It is necessary to distinguish between pupils with just a weak 

spelling and those who have dysorthographia. There are certain signs which help to 

identify them: 

● incorrect spelling and/or writing; 

● errors referred as ´bizarre´; 

● little or no connection between written letters and heard phonemes; 

● omitting letters from words; 

● copying words incorrectly; 

● grammatical errors including tenses, contractions, punctuation, or correct word 
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usage; 

● longer time for spelling issues; 

● difficulties with parts of speech – differentiation, derivation; 

● no or little troubles with reading or verbal skills.  

An example sentence of a dysorthographic student can look like the following: 'eye 

gode two skul' instead of 'I went to school' (Study, 2016 [online]). 

1.5.1 Teaching strategies 

Reducing spelling errors appears a challenge for teachers even in the pupils´ mother 

tongue, the bigger challenge it means for foreign language teachers. Dysorthographic 

pupils should be evaluated in a different way than other pupils. Since they often write 

words as they hear them, these words should not be considered as wrong ones if it is 

obvious what they mean. However teachers cannot be too charitable to these pupils. 

They should encourage pupils´ correctness and support their creativity and fantasy 

when completing some written tasks.  

It is undeniable that most of dysorthographic pupils need more time for accomplishing 

any written exercise, the amount of time differs according to a pupil´s difficulty. Other 

supporting aids for these pupils might present as personalised dictionaries, handouts 

with specific key words, list of common spelling errors and other supportive material 

depending on a pupil (Nasen, 2015 [online]).  

Many different teaching styles are recently applied to support the various learning 

styles of pupils. A multi-sensory way of teaching or metacognitive approach 

represents ways that make English learning easier and more accessible for all pupils 

(ibid.).  
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1.6 Dyscalculia 

Dyscalculia does not automatically describe all types of problems in mathematics. It is 

a learning difficulty of neurological origin. Shalev and Gross-Tsur (2001, in 

Westwood, 2004, p. 121) define dyscalculia in these terms: “Developmental 

dyscalculia is a specific learning disability affecting the acquisition of arithmetic 

skills in an otherwise normal child. Although poor teaching, environmental 

deprivation, and low intelligence have been implicated in the etiology of 

developmental dyscalculia, current data indicate that this learning disability is a 

brain-based disorder with familial-genetic predisposition.”  

Dyscalculia does not cover only mathematics at school but there arise many daily 

activities which require mathematical skills: linguistic skills (understanding or naming 

mathematical terms, decoding mathematical symbols or arithmetic signs, clustering 

objects into groups...); attention skills (copying numbers or figures, remembering 

numbers in operations, observing operational signs,...); mathematical skills (following 

sequences of mathematical steps, counting, learning multiplication tables) (Westwood, 

2004, p. 121).  

According to ICD-10 (1992, in Westwood, 2004, p. 121) these are characteristic 

features of dyscalculia: 

● “ Poor concept development, 

● lack of understanding o f mathematical terms and signs; 

● confusion over printed symbols; 

● poor procedural skills; 

● inability to determine which process to use in solving problems; 

● poor bookwork with misaligned columns and figures; 
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● weak multiplication skills.” 

Many dyslexic students (with severe reading problems) also prove difficulties in 

arithmetic and mathematical tasks (Westwood, 2004, p. 121). Because of their reading 

problems they do not manage to read through the instructions, jumble or misread 

numbers or they may not be able to master even basic mathematical operations.  

1.7 Dyspraxia 

Dyspraxia is known also as developmental coordination disorder (DCD) and belongs 

to a common disorder affecting fine motor skills(hand, mouth and tongue movements 

needed for recording or producing words) and/or gross motor skills (walking, 

jumping,...). Dyspraxia can have an impact on social skills (time management, 

planning, organising).  

It is common that dyspraxia goes hand in hand with other learning and attention 

difficulties. It is important to encourage these children to learn, train and repeat 

physical activities, visual and spatial perception, and coordination and provide them 

with special instructions and strategies as much as possible. This involves the parental, 

school and teachers´ support and cooperation (Understood, 2016 [online]). 

Here is a list of possible warning signs of having dyspraxia: 

● bumping into people or things; 

● troubles with sports, especially with those connected with jumping, skipping 

and cycling; 

● slow development of left- or right-hand dominance; 

● problems with holding, moving and dropping objects; 

● difficulties with grasping a pen; 
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● struggling with interacting and playing with other children; 

● forgetting and losing things; 

● troubles with repeating things and speaking at the right speed, volume and 

pitch (Understood, 2016 [online]).  
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2 Teaching English to pupils with SpLD at Lower 

Secondary Schools 

The previous chapters discussed specific learning difficulties where some of them 

include descriptions of recommended work with pupils with the concrete difficulty. 

The following chapters discuss the overall approach to pupils with SpLD and give 

some recommendations how to work with such pupils, how to support them or how to 

arrange learning friendly environment.   There are also listed famous personalities 

with SpLD as a possible motivation. 

2.1 Supporting pupils with SpLD 

Because of the increasing demands of learning at secondary schools, it is important to 

support SpLD pupils to help them fulfil the curriculum contents. To cope with this 

problem it is necessary to establish a consistent point of the view throughout the 

school, and the whole staff who support in a dyslexia-friendly environment. Pupils at 

secondary schools have different subject teachers with different approaches, 

expectations, evaluation criteria and primarily understanding and knowledge about 

pupils´ difficulties (Nasen, 2015 [online]). 

2.1.1 Learning environment 

A classroom should be maintained tidy and organised. The SpLD pupils may sit at the 

front of the class and they can use a buddy system for supporting, helping and 

checking them. Having an assistant teacher in the classroom would be the best 

scenario. Ready-made handouts with highlighted key points offer pupils a better and 

clearer overview in comparison to copying notes from a board (ibid.). If pupils stay in 

one classroom with the same classmates the whole day or they visit the same class for 

their English lessons, the above mentioned aids can help SpLD pupils to learn more 

effectively and easily. In all cases the environment should be made as supportive as 
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possible.   

Classroom displays can provide useful help and information for all not only for 

pupils with SpLD. It is necessary to make the displays informative, interactive and 

relevant; to provide information in an uncluttered and explicit way; to place them 

visibly and to use good colours avoiding a white background with black text; to show 

key words clearly; to appreciate and encourage pupils´ work (Nasen, 2015 [online]).  

Although visual inputs provoke better memorising, slight details may cause troubles 

and misunderstanding by pupils with difficulties. Teachers should be aware of colours 

and backgrounds, they might use: coloured overlays, cream coloured papers, pastel or 

cream background for presentations, size and type of font (12 for paper, 28 for 

presentation, fonts like Arial, Verdana, Tahoma,..), left-justified text, 1,5 line spacing 

and other tools which support clear arrangement and better understanding and 

orientation (ibid.). 

2.2 Teaching SpLD pupils 

Teachers may apply various kinds of teaching methods which help pupils to learn 

English easier, more effectively and in a way adjusted just for them. A crucial 

knowledge is to know how to learn therefore teachers should encourage pupils to 

find out what is their best way to learn. Teachers should use various teaching methods, 

some of them are mentioned in this chapter, and learning styles. They should develop 

strategies to support memorising (making associations, mnemonics, using different 

colours, pictures, using audio records, videos, mind maps, etc.) Pupils should take 

responsibility for their learning which can be supported by diaries or checklists, where 

they should tick their finished tasks. They should be taught to recognise what is urgent 

and what can wait. Teachers should establish adequate amount of learning as well as 

teach pupils to set appropriate time for a task and to make brain breaks (Nasen, 2015 

[online]).  
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2.2.1 Individualized approach 

From the above mentioned facts it is obvious that teaching English to pupils with 

SpLD is not an easy task. Teachers should know as much as possible about the 

disorder but also about the pupils him/herself so that they are able to provide their 

pupils with a proper environment for learning. Individualized lessons are not simple to 

provide. Teachers can lead group lessons to give preferences to pupils with SpLD but 

they may not take enough care in the other extremes, with exceptionally gifted pupils. 

Teachers should try to find balance among all the pupils in a class which sounds hard 

to accomplish but it can bear fruits for all participants.  

According to Zelinková (2005, p. 96-97) teachers should observe some principles 

when teaching SpLD pupils yet they are time demanding. The first thing is to set 

borders and to agree on rules in the class. Then all pupils and also parents should have 

the rules explained and other issues connected with teaching SpLD pupils so that there 

appears no opacity because of different conditions or assessments. When classmates 

know what the situation in the class looks like, they may help each other and make 

lessons easier and more relaxed for both pupils and teachers which can lead to better 

results for everyone.  

When teaching SpLD pupils teachers should start with the pupils´ current knowledge 

which may enable them to experience successes and motivation for further learning. 

Teachers should praise pupils´ work and encourage them (valid not only for SpLD 

pupils). On the other hand teachers should avoid taunting in front of the class, even if 

it is meant as motivation for better work because it usually has completely reverse 

effect (Zelinková, 2005, p. 97).   

Patience is a crucial quality which should be favourable to all teachers, even more if 

teaching pupils with any disorder. Teachers should remain positive although the first 

positive results may come in a longer time period. They should set their own norms 

for each pupil and remember that less is sometimes more (ibid.).  
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2.2.2 Multisensory teaching method 

Multisensory teaching method suits not only SpLD pupils but all pupils since it is 

based on using the different senses (sight, hearing, movement, touch and taste only in 

proper cases). More than one sense is stimulated during multisensory teaching or 

learning. Multisensory techniques enable pupils with learning difficulties to find and 

use their strength areas for learning.  

Each sensory system has its own target in the brain that stimulates cognitive functions 

(perception, attention, memory, motor skills, language, visual and spatial processing 

and executive functions), though it is crucial to stimulate the brain in a variety of 

ways. This bolsters the development and higher functioning of each sensory system 

important for learning, therefore it leads to improving listening skills, vision, 

movements, tactile recognition and conceptualization – skills that are necessary not 

only for learning foreign languages but for all subjects and everyday life 

(Readingcenter, 2016 [online]).  

Teachers using multisensory teaching methods have to find many different activities 

and ways of how to teach common things where more than one sense is involved. That 

takes more time for preparing and also explaining these kinds of exercises but it 

results in more varied and less uniformed lessons which make more fun and better 

pupils´ outcomes.  

Activating various senses means applying such activities that connect kinetic, visual 

and auditory memory. When pupils find out which learning style according to these 

types of memory they prefer. Teachers may notice more success with one method long 

before the pupil can recognise their own learning style. Teachers should react with 

applying these techniques to their lessons, especially with respect to pupils with 

learning difficulties.  

Visual inputs include all kinds of texts, pictures, posters, flash cards, videos, 

documents, etc. Pupils with visual memory usually need to see demanded information. 
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They use colours and different fonts to remember more easily.  

Pupils with auditory memory need to listen to things to remember them, which means 

that they prefer listening to a teacher to writing notes. Other materials suitable for 

these types of pupils inclumping, clapping, pantomime, ...reading, computerized text 

readers, videos or documents with audio support (Learning, 2016 [online]).  

Tactile teaching methods are connected with touching things. When teaching English 

it can represent pure holding or touching flash cards, using interactive white board or 

drawing imaginary words. More sophisticated materials as sand boards, textured 

object, finger paints, etc. are also applied for tactile memory (ibid.).  

Other type of method is called kinaesthetic method which is based on body 

movements and fine and gross motor skills. For these types of pupils it is important to 

move during a lesson – using interactive white board, jumping, clapping, pantomime... 

As well as these 4 common ways of learning, there are other 8 ways of processing 

information including: 

● sequential learning – ordering information alphabetically or numerically, 

using timelines, outlines, keeping materials organised; 

● simultaneous learning – categorizing of materials by similarity; 

● verbal learning – processing ideas aloud, pair or group discussions; 

● interactive learning – collaborating a cooperating with other pupils, group 

works; 

● logical/reflective learning – making connections among information; 

● indirect experience learning – learning from observing and demonstration; 

● direct experience learning – teaching pupils in their own environment, real 
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experience (museum, historic sites,...); 

● rhythmic melodic learning – using songs and rhythm to learn information 

(Learning, 2016 [online]). 

2.2.3 Teaching various skills 

According to Zelinková (2005, p. 85-95) teachers may apply various approaches 

according to taught skills. Communication (speaking) is a main goal when teaching 

foreign languages. It is therefore advisable to lead the lessons in the foreign language. 

Teachers should make connections among situations and words without translation 

into a mother tongue. Links to understanding may be presented with non-verbal 

expressions, visual illustrations, practical examples, etc. SpLD pupils may have 

problems also with speaking in their mother tongue thus speaking in a foreign 

language should be restricted to dialogues based on familiar topics, describing 

pictures, mind maps and other tasks which encourage pupils´ spoken expressions.  

Pronunciation and intonation represent challenge not only for SpLD pupils but they 

play a crucial role when speaking to foreigners and inappropriate pronunciation can 

lead to misunderstandings. Because of many SpLD pupils suffer from restricted 

auditory perception they tend to have more problems with articulation and the 

repetition of words. Fear from public failure also plays its role in managing 

pronunciation. It is important not to force pupils to speak in front of the whole class 

but do either so privately (when the rest of the class has different task to complete) or 

a group. There are many clues and hints to use when teaching pronunciation which 

should be repeated and applied more often than with non-dyslexic pupils. For 

example: using records with native speakers, graphical illustration of forming sound in 

a mouth, using similar words to find out the contrast (pet x bed), graphical illustration 

of intonation, gesturing the intonation, etc. (Zelinková, 2005, p. 86). 

Zelinková (2005, p. 86) claims that when gaining vocabulary translations to the 
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mother tongue should be reduced to minimum. The reason for that is that pupils with 

SpLD usually have problems with recalling words in their mother tongue which may 

restrict them in learning foreign vocabulary. Following aids should be preferred to 

direct translations: using concrete situations connected with taught vocabulary, model 

situations, visual aids, multisensory teaching methods, pantomime, gestures, rhythmic, 

songs, movements, pictures, films and other things that help to fix the vocabulary. 

Teachers and pupils should be aware of their preferred teaching styles. Visual types 

make use of the written form of vocabulary – flashcards, colourful differentiation. 

Auditory type is less frequent in SpLD pupils but they prefer listening and using of 

audio records. Kinaesthetic types remember vocabulary better when connected with 

movements. Most pupils suit a combination of these methods.  

Teaching grammar (and other skills) cannot be generalized because of individual 

disorders and learning types. One frequent problem comprises in not knowing the 

grammar of their mother tongue. Some strategies may ease learning but teachers must 

count on that SpLD pupils need more time, explanations and repetitions than the 

others. When teaching grammar, teachers should prefer: using inductive method (start 

with examples and then rules and exercises), teaching just one grammar issue at once, 

illustrative approach, repetition of the grammar issue in different ways, toleration of 

grammatical mistakes at the beginning of learning. Pupils can make use of 

grammatical summaries or colourful differentiation of parts of speech but they must 

be taught how to apply them properly (Zelinková, 2005, p. 89-91).  

Teaching reading and writing is influenced by individual learning styles with 

consideration of how pupils manage these skills in his/her mother tongue. Appropriate 

approaches were already mentioned in the chapters devoted to teaching strategies by 

dyslexia, dysgraphia and dysorthographia.  

2.3 Famous Personalities with Specific Learning Difficulties 

At the end of this chapter I decided to introduce a list of some famous personalities 
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who were diagnosed SpLD. They (have) apparently struggled successfully with their 

disorders and became famous and successful. I mention it so that teachers may 

motivate their SpLD pupils with positive examples of people with similar problems. 

The pupils can pick a model according to their interests and similar disorders whose 

story can encourage them to work hard, to try to find what their strengths are and to 

know that they can have dreams which are obviously able to come true. 

Here is the list of just some examples of favourite SpLD personalities. Most of them 

struggled with basic learning skills, some of them were considered to be stupid 

because of the lack of diagnoses at the time of their school attendance. But, as we can 

see, they became popular in different kinds of jobs (actors, singers, businessmen...), so 

let us take an inspiration from them: 

● Steve Jobs – dyslexia – the founder of Apple 

● Steven Spielberg – dyslexia – filmmaker (Indiana Jones, E.T., Jurassic 

Park,...); 

● Keira Knightley – dyslexia – actress (Pirates of the Caribbean); 

● Orlando Bloom – dyslexia – actor (Pirates of the Caribbean); 

● Jamie Oliver – dyslexia – the world´s richest chef; 

● Tom Cruise – dyslexia – actor (Mission Impossible, Top Gun,...); 

● Daniel Radcliffe – dyspraxia – actor, most famous for his role as Harry Potter; 

● Tommy Hilfiger – dyslexia – worldwide known fashion designer; 

● Cher – dyslexia – actress, singer; 

● Anthony Hopkins – dyslexia – actor (Hannibal, The Silence of the Lambs,...); 

● Ozzy Osbourne – dyslexia – musician, songwriter,... 

● Albert Einstein – dyslexia – mathematician, physicist, scientist; 

● Nikola Tesla – dyslexia – mechanical engineer, inventor,... 

● Leonardo da Vinci – probably dyslexia (he wrote his notes backwards) – 

architect, inventor,... 

● Galileo Galilei – dyslexia – astrologer, astronomer (Ranker, 2016 [online]); 

● and many others. 
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3 Law and education in the Czech Republic 

Teaching English at lower secondary school in the Czech Republic is restricted by 

some laws and documents. These papers define which grade of the European 

framework of reference for language should be reached at different grades, what to 

teach, which outcomes pupils should be able to gain, etc. There appear also parts 

which are devoted to pupils with SpLD.   

The most important law for education is act No. 561/2004 collection of law, on pre-

school, basic, secondary, tertiary professional and other education (the education 

act) from the 24
th

 September 2004 (MSMT, 2016 [online]). The following paragraphs 

describe those parts of the act concerning specific learning difficulties.  

3.1 Law and SpLD 

According to § 2 (1) education is based on an equal approach to the citizens of the 

Czech Republic or European Union states without any discrimination (concerning 

race, sex, language, religion, etc.); individual needs; mutual respect; free basic and 

secondary education; etc. (MSMT, 2016 [online]). It is clear from this part that the 

education in the Czech Republic is equal for everybody, this means also for pupils 

with SpLD.  

The principal paragraph for pupils with SpLD represents § 16 Education of children, 

pupils and students with specific educational needs and education of 

exceptionally gifted children, pupils and students. This paragraph was revised and 

the new Regulation (No. 73) came into force on 1
st
 September 2016 (MSMT, 2016 

[online]). This embodies pupils with handicap (mental, physical, visual, auditory, 

speech, autism, developmental learning difficulties or behaviour or mix of these 

handicaps), with a chronic health condition (health weakness, long-term illness or 

slighter health disorder leading to learning or behavioural disorders) or socially 

disadvantaged pupils (Zelinková, 2005, p. 44-45).      
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§ 16 says that children, pupils and students with special educational needs have the 

right to such an education which contents, forms and methods correspond to their 

needs and possibilities. According to this paragraph pupils with SpLD have the right 

to get help from a school and school consulting centres. Their assessment is based on 

the character of each handicap. The entrance and the final stage of an education are 

modified according to pupils´ needs (Zelinková, 2005, p. 45).  

3.1.1 New Regulation No. 27/2016 Collection of Law about Education of 

Pupils with Special Educational Needs and Exceptionally Gifted 

Pupils 

The main aim of the new Regulation No. 27/2016 collection of law about Education 

of Pupils with Special Educational Needs and Exceptionally Gifted Pupils is to 

support inclusive education in the Czech school. Inclusion has been recently the 

priority of the Ministry of Education. This amendment, valid from 1
st
 September 

2016, guarantees collective education for all children and the right to get supporting 

measures, which help the pupils to overcome their handicaps (social, cultural, 

physical) and it supports exceptionally gifted pupils. The regulation describes the legal 

requirements for working with pupils with SpLD - supporting measures, assistant 

teachers, organisation of the work or financial support (NUV, 2016 [online]).  

There are 5 stages of supporting measures, where the 1
st
 stage means minimal 

modifications of methods, organisation and assessment. This stage can involve SpLD 

pupils with less serious problems. The supporting measures of 2
nd

 to 5
th

 grades are 

provided according to the recommendation of a school consulting centre. The rules of 

concrete measures and the financial support are contained in the appendix of the 

regulation (MSMT, 2016 [online]). 

Individual education plans (IEP) are discussed in § 3. IEP are issued at school based 

on recommendations of a school consulting centre and a parental request. Pupils with 
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SpLD can be recommended to be taught according to IEP. The IEP represents an 

obligatory document for teaching a pupil and is based on a school framework 

education programme. An IEP contains information about: 

a) modifications of learning contents; 

b) time and content management; 

c) amendments of methods and forms of education; 

d) adjustments of pupils´ outcomes (MSMT, 2016 [online]).  

An IEP must be provided within one month from delivering of a request for an IEP. It 

can be modified and supplemented during the whole school year according to pupil´s 

needs. The form for an IEP is shown in the appendix of the regulation (MSMT, 2016 

[online]). 

Two examples of reports from pedagogical-psychological counselling centre are 

handed in the appendix of this diploma thesis. They provide information about two 

pupils described in the practical part. 

Assistant teachers provide help to another educator (main teacher) when teaching 

pupils with special educational needs according to § 18. Assistant teachers help with 

organization and realization of education, support self-activity and active participation 

of a pupil in all school activities. They work with an individual pupil or other pupils 

with a class, department or group according to instructions of the main teacher. The 

main activities of assistant teachers are following: 

a) to help during educational activity and to help with communication with 

pupils, legal representatives and pupil´s community; 

b) to help pupils with their adaptation to a school environment; 

c) to help pupils during lessons and with preparation; pupils are lead in managing 
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all their activities independently; 

d) to help pupils to move during lessons or school activities; etc. (MSMT, 2016 

[online]). 

Organisation of education with special needs is described in § 17. Five represents the 

maximum number of pupils with special needs (2
nd

 to 5
th 

grade) in one classroom and 

this number cannot be higher than one third of pupils. No more than four pedagogical 

employees can work in one classroom (MSMT, 2016 [online]).  

3.1.2 Documents Concerning Teaching English 

The most important and superordinate curricular document for schools in the Czech 

Republic is called ´Framework Education Programme for Elementary Education´ 

(FEP EE). It provides for schools to create their own School Education Programmes, 

which must be based on FEP EE as shown in following diagram. This paragraph 

introduces those parts of FEP EE which concern teaching English and pupils with 

SpLD.  

 

Pic. No. 4  The System of Curricular Documents 

Key Competencies, according to FEP EE, include a set of knowledge, skills, abilities, 
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attitudes and values. All pupils should be equipped with these competencies which 

means long-term and complicated process. Key competencies are following: learning 

competency, problem-solving competency, communication competency, social 

and personal competency, civic competency and professional competency. All 

these competencies are not isolated phenomena but they have an interdisciplinary 

nature and should be achieved as a result of the overall educational process (VUP, 

2007 [online]).  

The above mentioned competencies should not be taught only in the mother tongue 

but they should be included also in foreign language lessons and other subjects. 

According to inclusion all pupils are equal which means, in terms of key 

competencies, that all pupils should have the possibility to gain the acquired abilities 

and skills during their school attendance. It does not mean that the process of learning 

ends by the end of their elementary education, it is a whole life process but FEP EE 

says which level pupils should ideally reach during their compulsory school 

attendance.   

This chapter defines educational areas. There are 9 of them, put together according to 

similar educational content, but we are interested only in the area which concerns 

English language: Language and Language Communication (Czech Language and 

Literature, Foreign Language, Second Foreign Language). The FEP EE specifies 

requirements for foreign-language education which are based on the Common 

European Framework of Reference (CEFR) for Languages. This framework describes 

levels of language proficiency and the same scale is recognized all over the world. 

According to FEP EE pupils should attain Level A2 in the field of Foreign Language 

and level A1 in the field of a Second Foreign Language (VUP, 2007 [online]).  

So that the teachers know what the required outcomes are, here are the definitions of 

the Level A1 and A2 according to CEFR: 

A1 – „Can understand and use familiar, everyday expressions and very simple 
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sentences, which relate to the satisfying of concrete needs. Can introduce him/herself 

and others as well as ask others about themselves – e.g. where they live, who they 

know and what they own – and can respond to questions of this nature. Can 

communicate in a simple manner if the person they are speaking to speaks slowly and 

clearly and is willing to help. 

A2 - Can understand sentences and commonly used expressions associated with 

topics directly related to his/her direct circumstances (e.g. personal information or 

information about his/her family, shopping, work, immediate surroundings). Can 

make him/herself understood in simple, routine situations dealing with a simple and 

direct exchange of information on familiar and common topics. Can describe his/her 

background and education, immediate surroundings and other things associated with 

immediate needs in a simple way” (Goethe, 2016 [online]).  

The FEP EE includes also other fields connected with learning English. Language 

lessons do not only provide the possibility to communicate with the world but the 

lessons bring information about the differences in the lifestyles of people, cultural 

traditions, food, etc. Learning a foreign language increases an awareness of the 

importance of mutual international understanding and tolerance and it enables schools 

to create international cooperation (VUP, 2007 [online]). All these aspects may lead to 

interesting and creative lessons which may be more suitable for SpLD pupils because 

they are involved and use other kinds of knowledge where they are not so restricted – 

geography, history, individual experience, etc.  
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II. Practical part 

The practical part of the diploma thesis is dedicated to a research based on the case 

study. The participants of the research are represented by six lower secondary pupils 

with some specific learning difficulties which were discussed in the theoretical part. 

The data from all the pupils were examined and the results are presented in the 

following chapters.  

4 Case study 

The case study deals with 6 pupils who have been diagnosed with learning difficulties. 

Because of their anonymity I deleted their names and residence names. As 

identification I used only one letter for each participant. All the pupils come from the 

region Rychnov nad Kněžnou and they go to the 9
th

 class at lower secondary school. 

Two of them go to school in a town, where the lower secondary school includes 6
th

 to 

9
th

 classes where each grade usually consists of three classes A., B. and C. Because of 

the average number of 30 pupils in a class, they are usually divided into two halves for 

foreign language lessons. Our participants belong to the weakest English class. I chose 

them because I know them and their family background personally. 

The rest of the participants goes to the same class at a village school which includes a 

kindergarten and classes from 1
st
 to 9

th
 grade with lower number of pupils in each 

class. I chose these pupils while I was teaching at this school during my teaching 

practice. I could observe their behaviour and participation when I was teaching them 

English and German language. I also got a lot of information about them from their 

English teacher who was my leader there. 

The case study is divided into 5 parts: family anamnesis, pupil´s anamnesis and 

diagnosis, attitude to English, evaluation of exercises and teacher´s attitude. Each 

pupil received a parents´ questionnaire, the same test sheet and both the pupil and 

his/her teacher were interviewed. The data from all these sources were examined and 
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the results are presented in the following chapters. Two cases are introduced in more 

details including reports from the educational-psychology centre shown in the 

Appendix A and the Appendix B. All the parents´ questionnaires and pupils´ tests are 

enclosed in the appendix as well.       

4.1 Pupil´s case study 

The case study provides an opportunity to study a certain problem in some depth 

rather than create some statistical survey. The length of the study can vary from short-

term studies to long-term studies lasting a few years and case study belongs to 

qualitative methods. The target group for collecting data can be individuals, a small 

group of participants or the group as a whole. The case study research is a useful tool 

for investigation in many disciplines (pedagogy, psychology, science, ecology, etc.). 

Researchers have many ways to collect data about participants including interviews, 

observations, texts, recorded and written samples, etc. (Explorable, 2016 [online]). 

The case study does not always have to answer all the questions completely but it 

gives results for further elaboration of a case or an instance which could be held as a 

model for future work. The researchers also use case study as a way to prove whether 

some theories work in a real situation as it was intended (ibid.).  

The case study is criticised because of some disadvantages connected with this type of 

research. For example, that its results are not applicable generally because of the 

narrow field of studied cases.  On the other hand the collected data is richer and 

deeper than in other types of researches (Bell, 2005, p. 10-11).  

The first part of my case study is based on parents´ questionnaires specially 

developed for the case study of specific learning difficulties, which were handed to the 

parents of the pupils. The questionnaire was anonymous. Some parents approached to 

it very responsibly but according to some answers some of them did not consider it as 

important as they could. Nevertheless I tried to gain from it as much information as 
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possible and present them by each pupil. However parents from one participant did 

not fill it out at all.   

The pupil´s anamnesis is composed of more sources – parents´ questionnaire, 

interviews with pupils and in two concrete cases primarily of the report from 

educational-psychology centre.  

The interview with the pupils form the basis of the part ´Attitude to English´, where I 

asked the pupils of their attitude to English, feelings when learning English, their 

possibilities of how to work with English at home or what they thought are their 

strengths and weaknesses in English.  

The main part of the case study is formed by the pupils´ test. The test comprises of 5 

parts where I tried to include all language skills = listening, speaking, reading and 

writing. I chose those exercises which were not so complicated and difficult to 

complete, on the other hand I tried to choose such exercises which have some value in 

assessing their English knowledge. The way of completing, the duration and other 

details about the pupils´ course of completing the exercises is described in more detail 

by each participant in following chapters.  

4.1.1 Description of exercises 

The first task consisted of listening with two sub-exercises. These exercises were 

taken from the book Real Listening and Speaking (Craven, 2005, p. 21). Three bits of 

missing information from a customer´s order should be completed according to the 

recording in the first part of the listening exercise. The second part asks for the total 

cost of the meal. The pupils have a chance to listen to the conversation two times, if 

they have problems with completing I gave them the chance to listen to it for the third 

time. The numbers of repeats and the way how the pupils fulfilled the tasks is 

described in more details for each participant.  

The second exercise was focused on a short-term and visual memory test. The pupils 
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had to copy six sentences which were taken from the student´s book Project 3 

(Hutchinson, 2008, p. 72). The text was shortened and modified so that it did not take 

too much time and it did not bore and tire them so much.  

The third exercise ´write or tell a few sentences about yourself´ had two ways to 

complete. I wanted to give them the opportunity not to write all the time but if they 

felt like speaking they could do it orally. It is also usually recommended that teachers 

should prefer speaking to writing for pupils with learning difficulties. The task was to 

write about themselves for at least 5 sentences or speak about themselves. There were 

given example questions which could or could not be answered. If the pupil chooses 

to complete it orally, it was recorded; the transcription was then placed in the 

appropriate part of the exercises evaluation.  

The exercise number 4 contained one big picture copied from student´s book Project 2 

(Hutchinson, 2008, p. 6) this task was to describe the picture. I provided them a half 

of page to use for describing and furthermore I did not give exact instruction how to 

describe the picture in order to let their fantasy work or, if it was too hard to write 

sentences, I had the idea that they could just match words to the items. 

The last exercise was the reading part formed by a text and two exercises. The text 

was taken from the student´s book Total English Elementary (Foley, Hall, 2005, p. 

70). The aim of this task was reading comprehension connected with knowledge of 

vocabulary. The first part contained four short descriptions of words which should be 

found in the text. The second part comprised of ordering sentences according to the 

text where the first sentence was given.  

The last part of the case study formed the ´Teacher´s attitude´ where I interviewed 

the teachers and asked them about the pupil´s behaviour during English lessons, how 

the pupils work or what the teachers´ approach was when they teach pupils with 

specific learning difficulties. I recorded the interviews and the results of them are 

summarized in the chapter ´Teacher´s attitude´. 
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4.2 Anamnesis 

The following chapters include anamnesis of all 6 participants and detailed evaluation 

of their tests. There are also added some pictures from their tests, parts of reports from 

educational-psychology centre and parent´s questionnaires in order to bring clearer 

imagination of the concrete outcomes. The whole reports, tests and parent´s 

questionnaires are then handed in the appendix of the diploma thesis. 

4.2.1 K. Anamnesis 

Family anamnesis 

K. was finishing the 9
th

 class when we did the research. He is 16 years old and comes 

from a family which live in a house in a village. He has one older brother (19) and 

their relationship is fine. His mother and father are both 45 years old. The mother 

went to technical high school and the father to vocational school. The mother works in 

an office while the father is a farmer. The father usually works many hours a day, 

primarily in the summer therefore the mother represents the main authority in the 

family, however, important decisions are made by the whole family together. The 

parent´s hobbies include hiking, nature, football and skiing. Skiing and swimming are 

held as common family activities. Every winter the whole family goes on a winter 

holiday to Austria.  

Pupil´s anamnesis and diagnosis 

K. physical and psychical state does not show any dissimilarities to his fellow pupils. 

His health state is good, yet he had to cope with celiac disease and asthma, therefore 

he has to watch his diet so that it contains only gluten free products.  

As a pre-school chid he visited logopaedics because of his speech problems. Later on 

he regularly visited an educational-psychological centre where he was diagnosed 

dysorthography and his handwriting tends to have dysgraphical features. He was 
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therefore recommended to visit re-education courses which he did the whole school 

attendance. He also had a therapy because of an adjustment of his hemispheres.  

According to the report from the educational-psychological centre K.´s intellectual 

abilities correspond to the middle average level. However, his communicative skills, 

visual memory, active vocabulary and analogical thinking reach slightly above 

average rate. His mathematical skills count below-average. On the basis of two special 

subtests K. does not have problems with three-dimensional imagination which is 

important for his future technical high school.  

The special pedagogical examination says that K. is communicative and assiduous. 

His working tempo in the graphomotor skills is slower. K. expressions carry 

impulsivity and tendency to concise manners. His concentration is on a good level 

during the whole examination. K.´s written expression is readable, he uses block 

letters. There appear specific mistakes in a written dictate – missing diacritics and 

unfinished words. He asks about the dictate words more often because of his 

weakened short-term memory. Auditory synthesis and analysis are slightly weakened. 

He has problems with longer words with a cluster of consonants.  The test of verbal 

fluency ended up with above-average results. K.´s reading tempo is a bit slow with no 

mistakes. The results show difficulties in visual perception and belong to the below-

average results. 

 

Pic. No. 5  K.´s special pedagogical examination 

The educational-psychology centre recommends realisation of a compensatory 

remedy. There is no more need for the re-education courses. Written test in Czech and 

English languages demand the excluding of specific mistakes connected with K.´s 

difficulties and longer time limit. The texts should be evaluated on the basis of the 
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correctness of the content and a word written phonetically should be assumed as 

correct. K. can demand ¼ more time in all subjects for written exams. All these 

conditions are valid at secondary school and also until the end of high school. 

 

Pic. No. 6  Part of K.´s report from educational-psychology centre 

Attitude to English 

K. attitude to English is rather positive. He enjoys the English lessons however he has 

problems with copying and writing. He usually does not manage to copy the notes and 

understand them but he is able to understand on basis of teacher explanation, other 

knowledge and exercises. He knows that the teacher does not have any high demands 

on him therefore he make little effort to do more and he is satisfied with his work. His 

positive attitude comes from his hobbies – playing on-line games, where foreign 

players take part and K. communicates with them in English. His other favourite 

activity comprises of translating of English songs, thanks to which, he can gain a lot 

of vocabulary and understands spoken English more easily. On the other hand he is 

afraid of speaking, he is able to formulate his thoughts in his head but he lacks the 

confidence to express himself orally.  

Evaluation of exercises: 

Listening 

K. did very well in the listening exercises. Although the words are written 

phonetically they could be considered as correct because of K.´s difficulty with 

writing.  He was able to complete all the information including the price after the 
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second listening.  

Copy the text 

K. copied the text correctly and quite fast; nevertheless the handwriting does not look 

regular, which testifies to his troubles with writing.  

Write or tell a few sentences about yourself 

K. decided to complete this task in writing. He used all the lines to write about himself 

and told a lot of information. There are many mistakes which, however, do not 

influence the comprehensibility of the text. There are some missing words as ´years´ 

in a sentence ´I am fiveteen old´ or missing plurals. There appear some wrongly 

spelled words (frends/friends, whit/with).  

Describe the picture 

K. started to describe the picture simply by tagging one thing in the picture but then he 

decided to describe it in sentences. He put a wrong preposition ´on the picture´ and 

singular instead of plural while counting the objects. K.´s difficulties with writing are 

visible also on the form of the lines which were irregular.  

Reading 

In the first part of the reading, where he had to match words according to the 

definitions, he succeeded in 3 out of 4 which is the best result of all the participants. 

That can be as the result of his interest in translating song texts and communication 

with foreign friends.  

The second part was not as successful as the first one. He ordered just two of four 

numbers correctly. 
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Teacher´s attitude 

There are three different 8
th

 classes at K.´s school K. is in the weakest group, it means 

that all the pupils in this class are somehow below average in learning English. The 

teacher does not have any high demands on the pupil´s of this class. They all have the 

same requirements and same tasks and time for completing any set task. In this group, 

K. belongs to the group with better pupils. His teacher describes him as a pupil who is 

interested in English but in a different way than school English. The teacher 

confirmed that K.´s weakest part is writing; he has problems with writing longer 

essays or copying notes from the blackboard. His writing tempo is very slow and he 

seems unsure while writing anything. As his strength she stressed listening, where he 

has very good results. She thinks that if he works hard he could be a good English 

student and it would be better if he completed tasks orally.   

4.2.2 D. Anamnesis 

Family anamnesis 

D. is in the 8
th

 class at the age of 14. She does not have any siblings and she lives with 

her parents and grandmother in a house in a village. Both parents went to vocational 

school and now work in a local factory.  

Pupil´s anamnesis and diagnosis 

D. visited the educational-psychology centre at first in the 7
th

 class because of poor 

school results. Her mother noticed specific mistakes in the Czech language. D. visited 

logopaedics until the 2
nd

 class. She is going to get grade 4 in mathematics, Czech 

language and history.  

According to educational-psychology examinations D. makes a good diagnostic 

contact however she is shy and not very talkative, she speaks quietly. While solving 

any tasks she tries to manage them but she gives up quickly.  
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Psychological examination proved that her intellectual knowledge count to be the 

lower than average. Almost all results come under the average level, these include 

general knowledge, which is based on long term memory, verbal understanding and 

expression, abstract and logical thinking. Numerical skills are below the average – she 

does not fix multiplication table and she errs in addition and subtraction up to 100. 

Her concentration and short-term mechanical memory limit her by dictates to five 

minute tests, because of her slow tempo and weakened attention means that she does 

not remember dictated words. Her overall attention comes at a below-average rate.  

 

Pic. No. 7  Part of D.´s report from the pedagogical-psychological centre 

Special educational examination tested D.´s reading ability – her reading tempo is 

very slow, noticeably below the age norm, reading expression is arduous, error rate in 

norm – she sometimes think up ends of word, she can reproduce a text in a broad 

outline, there appears many inaccuracies. These features testify dyslexic difficulties.  

Writing issues – writing tempo is slow, the handwriting barely readable and irregular. 

She asks about the dictated word more often because of her weakened auditory 

memory. There appear specific errors and frequent orthographic mistakes which even 

she is not able to clarify orally. These difficulties show the dysorthographia, 

developing with the weakened attention.  

D.´s auditory synthesis (combining words from different phonemes) reaches the level 

of immaturity. D. cannot concentrate on the spelling of longer words. Visual test of 

copying a picture shows below-average visual memory. 

The recommendations for the foreign language teacher are following: 

● to prefer oral form of language to the written or read one 
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● to concentrate more on conversational than written skills 

● to respect specific written mistakes – to accept words written phonetically as 

correct but to guide her to look for the mistakes and correct them 

● to respect difficulties in writing 

● to cut down written work because of her slow working tempo and higher 

exhaustion  

● to use audio/visual material and mnemonics for learning 

● not to force D. to word-by-word translate  

● not to force D. to memorise grammatical rules 

● to guide D. to understanding the language and to handle basic communicative 

situations 

● to just correct serious mistakes while speaking 

● to concentrate on the practical use of the language 
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Pic. No. 8  Recommendation for D. from an educational-psychological centre 

The educational-psychological examinations also lead to the recommendation of an 

individual educational plan. However the parents do not accept it and have not asked 

the school to apply it. They even have not signed her up to the re-education course 

which is held at her school for free. Because of the rapid growth of bad marks the 

parents found extra support for D. in private English lessons, these she has for 60 

minutes once a week.  

 

Pic. No. 9  Recommendation for individual educational plan 

Attitude to English 

D. is not very talkative. She claims that her attitude to English is positive, because her 
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results nowadays are better than the previous years, but she does not make much effort 

during the class and tries to hide behind the other classmates so that she does not need 

to speak or read. She sees the biggest problem for her in reading and remembering 

vocabulary. Thanks to the individual lessons she feels more comfortable in English. If 

she has any problems or she needs to complete some missing notes she can ask her 

classmates who help her.  

Evaluation of exercises: 

Listening 

D. succeeded in 3 of 4 answers, the two word answers are written phonetically but 

could be considered as correct (doble with other phonetic tries – [dabl] , cofi). The 

price was completed correctly but she had to listen to the text three times.  

Copy the text 

The copying was quite challenging for D. It took her a lot of time, because of her 

weakened short-term memory she had to check the text many times, she even needed 

to look at each word more times to be able to copy it correctly. In spite of these 

difficulties she managed to correctly copy the whole text.  

Write or tell a few sentences about yourself 

D. decided to complete this task in writing; however her results were very simple. We 

can see that she knows how to tell basic information about herself but the result itself 

was very brief with many mistakes (My name D.. Is 15. From in R. (village name). 

Don´t sister, brothers. My hobby is sport: Like go [basikl]. Like in out, bmx, baskit 

bool.)  

Describe the picture 

D. described the picture in a different way than the other participants. She wrote single 
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words to the things directly on the picture. These words are used correctly but the 

spelling is usually false, often a phonetic version of a word (cer/chair, 

kompiuter/computer, gitar/guitar,...). She tried to write some sentences about the 

picture as well but she used only verb ´is´ and the sentences are very simple with 

many spelling mistakes (Gitar is in bad, desk is dring.) 

Reading 

The reading part seems to be the most difficult part for D. She did not complete any 

answer to the first part of the reading comprehension where she had to find the 

meaning of the words. D. matched just one number correctly in the second part of the 

text.  

Teacher´s attitude 

D. belongs to the quiet pupils. She does not express herself if she does not have to. 

She belongs to the group of weakest pupils in the class which already consists of 

students with some recognized difficulty. She needs more time for all kinds of 

exercise and her overall knowledge is on a very basic level. She should study hard to 

get some better marks. 

4.2.3 R. Anamnesis 

Family anamnesis 

R. was born in January 2001 and he was in the 9
th

 class during the time of our 

examination. He comes from a family living in a village. His father is 42 years old and 

he went to a vocational school. His mother is 40 years old and she went to a 

vocational school, too. Their hobbies are aquaristics and football. R. has two siblings, 

an older brother (18) and younger sister (6). The parents consider the relationship 

among their children as normal. The family spends its time together doing sports. 
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Pupil´s anamnesis and diagnosis 

R. visits an educational-psychology centre, where he has been diagnosed with 

dyslexia. He started visiting the centre because of problems with the Czech language 

which appeared at the beginning of his school attendance. Difficulties connected with 

English came with the beginning of the 3
rd

 class. Although he was diagnosed with 

dyslexia and the educational-psychology centre recommended him to visit re-

education classes held by his school, the parents have not signed him in. 

R. does not have problems with integration in the class; he belongs to the popular 

group. His character is said to be friendly, tolerant, helpful and self-confident. He can 

handle difficult situations without problems. He is good at history but he does not like 

English, primarily because of the problems connected with his diagnosis. He likes 

sports - he has been playing football for 9 years. His physical and mental state does 

not show any deviations.  

Attitude to English 

R. has a quite negative attitude to English. He does not like the subject. He personally 

knows that he has problems with all languages (he learns the Czech, English and 

German language). He cannot manage learning English because he has no motivation; 

there is also no support on the parents side. He has nobody at home to help him with 

English, so he has to learn alone which is not easy for him. He has never visited any 

after-school English lessons. When he has to say what is his stronger point in English 

he chooses reading. Reading is, for him, much easier than listening. He prefers printed 

text to spoken, not only because he can see the words, but because it provides him 

more time to think, he can go through it more times and he can go back to those parts 

he needs to read again. Reading a text is less stressful than listening to a text, which is 

too fast, and he is not able to catch the information he needs. He sometimes watches 

films in English, yet he would rather watch films in Czech. He is more confident in 

Czech and can enjoy it more.  
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Evaluation of exercises: 

Listening 

 

Pic. No. 10  Listening part - R´s answers 

As R. says his weakest area of English is listening. It is proved here. During the first 

play through he was not able to complete anything. During the second he completed 

"double" and "coffe" and for the price he wrote "4". Although I played it once more, 

he did not catch the word "medium" for fries, however, he completed the number 

correctly.  

We can see that there is a mistake in the word "coffe" which can be here considered as 

correct, even more because of his problems with listening.  

Copy the text 

 

Pic. No. 11  Copying of text - R´s result 
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R. dealt with this exercise quite quickly. It can be connected with his preference of 

reading. He did two small mistakes – 1. he wrote small H in "he" at the beginning of a 

sentence; 2. he added one more word between "the kitchen". We can see that his 

handwriting is not absolutely clear but we are usually able to read all the words 

correctly. The words sometimes fly above or under the line. This can be connected 

with his fast writing, on the other hand an unsightly handwriting is a common feature 

of dyslexic children even adults.  

Write or tell a few sentences about yourself 

 

Pic. No. 12  Write a few sentences about yourself - R.´ results 

R. did not want to make use of speaking and preferred the written form. We can see 

that his text makes sense. He is able to describe himself very briefly. There are some 

grammar mistakes as in a missing possessive case or an article. He does not use the 

appropriate vocabulary for his hobbies but a reader can understand what he wanted to 

say.  
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Describe the picture 

 

Pic. No. 13  Describe the picture – R.´s result 

R. described the picture very simply, although there are many different things to 

describe. I think it is connected with his attitude to English. He wanted to complete 

the task as quickly as possible. He correctly used the phrase "in the picture" but he did 

not use the present continuous tense and there is/are structure. He mixed up the word 

"church" for "chair".  
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Reading 

 

Pic. No. 14  Reading – R.´s answers 

The first part seems to be a challenge for R. He filled in just one of the four words 

which should be found in the text. His one answer is correct so he probably 

understood what to do with this exercise. The second part of the text was just the 

filling in of numbers, where he filled in two of them correctly.  
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Teacher´s attitude 

R.´s English teacher assigns him to the dyslexic pupil´s in the class.  However he is 

grouped with the weakest in the class. She usually gives him more time or half of the 

work that the others have. The demands on R. are reduced to the basis. She prepares 

for him special test exercises, where she prefers filling exercises with less writing. If 

there is some reading part, she tries to modify and shorten the text so that it is easier. 

While correcting his work the teacher uses green and red pen – the green one serves 

for dyslexic mistakes, it means those ones, which are not considered as mistakes, but 

which R. should concentrate on; the red one marks true mistakes which are assessed.  

4.2.4 N. Anamnesis 

Family anamnesis 

N. attended 8
th

 class at the age of 14. His parents did not complete many details about 

their family. They live in a house in a village. N. has got one older brother (26). The 

whole family has got a good relationship. Their common activities are hiking, 

meditation and yoga. They are Christians.  

Pupil´s anamnesis and diagnosis 

N.´s health state does not show any irregularity. His parents tried some aroma therapy 

to solve problems. He is said to be friendly, introvert but active and talented in sports. 

He underestimates himself, although he can solve difficult situations responsibly. He 

often changes hobbies; he recently goes to yoga and a fitness centre.  
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Pic. No. 15  N. ´s parents´ questionnaire 

He was diagnosed dyslexia and because of his learning difficulties he visits re-

education courses held at his school.  

Attitude to English 

N.´s attitude to English is rather negative, but he likes the games during English 

lessons. He considers vocabulary as the hardest for him. He no longer has any 

motivation for learning at home, where his sister helped him before she moved. When 

he practices English, he sometimes reads an English magazine or watches the newest 

films which have not been dubbed yet, though he prefers the dubbed ones.   
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Evaluation of exercises: 

Listening 

N. succeeded in 3 answers from 4. He answered correctly but the words are not 

spelled correctly (duble, midiem, coffe). The price, which should be 4, 98 USD) was 

completed as 4, 90 USD. 

Copy the text 

While copying the text N. made no serious mistakes only some mixed up letters but 

the handwriting looks quite uncomfortable. The task took him longer time because he 

had to look at the text many times because of his weakened short term memory. 

Write or tell a few sentences about yourself 

N. completed this task in writing. We can see how weak he is in comparison to the 

rest of the participants. He is able to formulate some information about himself but 

there are many grammatical and linguistic mistakes. There appears missing verbs, 

plural instead of singular, missing possessive case, spelling mistakes, mixing up the 

word “live” instead of “like” and German ´blau´ instead of ´blue´.  

Describe the picture 

The description of the picture looks confused. We can see that spontaneous writing 

causes him a lot of trouble. Although he began with the correct phrase ´in the picture´, 

there are many mistakes. There appears also some parts of the sentences which does 

not make any sense. Most of the words are written incorrectly. There are mixed up 

letters p/b, s/z. He uses only simple sentences, there are sometimes missing capital 

letters at the beginning of the sentences. 

Reading 

The reading part of the test turned out as the worst one. On one hand N. managed to 
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complete two correct answers in the first part, on the other hand there is no right 

answer in the second part, where he had to understand the whole content.  

Teacher´s attitude 

N. is counted to the weakest pupils in the class. The tasks are usually shortened or N. 

gets more time to complete the tasks. The teacher adjusts texts for N. level. N. usually 

has to complete just a half of them. The requirements for N. are cut down on the basis. 

The teacher appreciates any activity by N. during the lessons; he is very shy during the 

lessons and it is hard for him to complete any tasks if he is not given the Czech 

translation to the assignments.  

4.2.5 J. Anamnesis 

Family anamnesis 

J. was 15 years and 6 months old and he was in the 9
th

 class at the time of the 

research.  

He lives in a family in a house in a village. His mother (41) attended vocational school 

and she is a cook. His father (40) went to vocational school, too. He works as a car 

mechanic. J. has one older brother (20). The siblings have a good relationship. The 

family has mutual hobbies by where they spend the time together – hiking, cycling, 

skiing, etc. 

Pupil´s anamnesis and diagnosis 

J. has had problems with a slow tempo for writing and reading and he often repeats 

letters in words therefore he had to visit educational-psychology centre. Because of 

his reading problems, he has to read a text more times to remember or understand the 

meaning, he was diagnosed dyslexia thus he was assigned to the re-educational 

courses.  
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J.´s physical and mental state is normal. He is not allergic, and takes no pills.  J.´s 

build seems tall and very thin. J. is characterised as friendly, tolerant, helpful and 

talkative. He talks a lot, although he is rather introvert. He tends to underestimate 

himself, to be passive and unsure, yet he is talented in sport; P.E. and Geography 

belong to his favourite subjects. On contrary, he counts physics to be his weakest 

subject. His hobbies include boxing, kickboxing or Mayi Thai. He takes part in a local 

football team.  

Attitude to English 

Though he has difficulties with English, his attitude is rather positive. I find it 

interesting that although he is dyslexic, he prefers reading and he counts it as his 

strength. He assessed speaking, conversation and expressing himself as his 

weaknesses. He is afraid of speaking before an audience. He watches films in English 

or with subtitles to support his English knowledge. If there are some questions which 

he cannot solve alone at home then there is his older brother to help him to cope with 

that.  

Evaluation of exercises: 

Listening 

Listening was the biggest problem for J. He filled just one correct answer. He had the 

chance to listen to the text three times but he did not get the correct answers. The total 

price for the meal was also wrong. 

Copy the text 

J.´s writing tempo belongs not to the fastest ones and the whole text is copied 

correctly. J´s handwriting looks not so regular but it is easily readable. 

Write or tell a few sentences about yourself 
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J. chose the possibility to fulfil this exercise orally. His spoken utterance was quite 

slow and he had to think a long time before he was able to say something. When he 

got some questions, he answered them very briefly, sometimes just with one word. He 

did not form complicated sentences.  

Here is the transcription of the interview:   

“My name is J. I am 15 years old. I am from the Czech Republic in Javornice. I have 

got 2 brothers. First brother´s is name Jarda. He is 20 years old. Second brother s is 

name David. He is 10 years old. My hobby is...bicycle and box. What´s the weather 

today? Today is...today is raining and...is cold. Do you like your class and friends? 

Yes. What school will you visit after finishing? I go to police school. Do you want to 

be a policeman? Yes.” 

Describe the picture 

In comparison to the other participants, J. wrote a longer text. The text is readable and 

makes sense, however there are many mistakes. He uses the phrase - ´in the picture´, 

´I think´ and complex sentences, he also tries to use the present continuous tense, but 

not correctly. He often makes spelling mistakes, he mixes prepositions and we can see 

the influence of the Czech grammar and sentence structure in his English text. 

Reading 

J. determined reading as his favourite skill in English which he prefers and finds as his 

strength. In the first part J. solved the half correctly, it means 2 correct answers, 

nevertheless he achieved 100% in the reading comprehension with ordering the 

sentences. 

Teacher´s attitude 

J. is considered to be quiet and inactive during the lessons. He joins the dyslexic group 

where he belongs to the average students. However, his work requires more time he 
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either gets the same tasks as the non-dyslexic part of the class but he gets more time 

for solving them or he gets the simplified versions of the tasks. He needs constant 

encouragement and changing of the activities during the class otherwise he loses his 

concentration and is not able to solve standard tasks.  

4.2.6 O. Anamnesis 

Family anamnesis 

O. is 15 years and 11 months old and he is in the 9
th

 class at the time of our interview.  

His parents are divorced and he lives with his mother, brother and grandparents in a 

family house in a village. His mother attended a high school and she is 39 years old. 

His father is 41 years old and he went to a vocational school. O. has one older brother 

(19). They have a good relationship. His parent´s like walking in the country side.  

Pupil´s anamnesis and diagnosis 

O. visited the educational-psychology centre in the first class. He was sent to the 

centre because of the problems with the graphical form of words. He was diagnosed 

with dysorthographia.  Because of these problems O. visited re-education courses 

which were organised by the school. They usually concentrate on Czech language and 

the problems related to this language. O´s parents were satisfied with his progress. 

O. physical and mental state is normal. He is allergic. O. is a friendly, helpful and 

cooperative boy. He is said to be very active and extrovert. In the class he takes the 

role of a dominant, favourite and influential classmate. He is good at maths, physics 

and PE on the other hand he does not handle arts and crafts and gardening so well. O. 

is said to be very talkative; he talks a lot about different topics. He has got a huge 

vocabulary. His hobby is sport among which he prefers ice-hockey, football and 

floorball.  
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Attitude to English 

Although O. has problems with English he likes it. At the beginning of his English 

learning O. had problems with vocabulary but during the time he found out that he has 

to learn more at home, however he does not have anybody who can help him at home. 

He finds English as a very important subject. He tries to improve his English while 

watching films in English or with English subtitles. His second foreign language is 

German which he considers to be more difficult also because he has more problems 

with it which can be involved be the teacher, too. He personally knows that he is 

better in Maths and subjects like this but he is also aware of the importance of learning 

foreign languages.  

Evaluation of exercises: 

Listening 

O. was concentrating well during the listening. He filled in all the answers after the 

first listening. In the first part of the listening he answered everything correctly but 

there is one spelling mistake in the word “coffe” which I would consider as correct. 

The second part he filled correctly with the numbers 49,8 but he put the comma on the 

wrong place so that this line would be assessed as wrong. 

Rewrite the text 

O. completed this exercise also very quickly. His handwriting seems quite regular and 

it is readable. He rewrote all the text correctly with two self-corrected letters. 

Write or tell a few sentences about yourself 

In this exercise O. took advantage of speaking and he fulfilled this one orally. O. 

speaks quite fluently, sometimes he thinks loudly in Czech language but he does not 

understand he is able to ask for the question again. He seems not to be ashamed of 

loud speaking. He can react to spontaneous questions connected with daily life.  
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Here is the transcription of his interview:   

My name is O. I am 15 years old. I am from Czech Republic. I live in Javornice in 

Orlicke Mountains. I have got one brother. His name is Matěj. He is 19 years old. My 

hobby is ice-hockey and floorball, football, lots of sports.  

What´s the weather like today? – It is not good weather, it is raining. 

What school are you going to after finishing this school? – Again please? – I go to 

Dobruška to průmyslováškola. 

Describe the picture 

O. described the picture with 8 sentences. He correctly uses the present continuous 

and present simple tense and the phrase ´in the picture´ or ´I think´ but he does not use 

there is/are construction and there are missing articles. He wrote also some compound 

sentences however his last sentence is not completed probably because of his 

inattention. On the other hand there are some spelling mistakes (badroom, hobbys, 

gittare).  

Reading 

The reading part shows the most difficulties for O. In the first part where he had to 

find the meaning of the words in the text he managed 2 correct answers from 4. The 

second part is completely wrong. We can just make a guess as to why this was. One 

reason could be that he just put the numbers in without much thought, the other that he 

choose the first answer wrongly and that was the beginning of his failure.  

Teacher´s attitude 

O´s teacher assigns him as one of the best English pupils in the class, although he 

should belong to the dyslexic group, he usually works with the classmates who have 

no difficulties. He is able to complete the same exercises as the others without any 
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extra time or demanding any adjustments to the tasks. Because of his enthusiasm to 

English he is able to learn quite easy but he is sometimes unconcentrated and needs a 

strict regime during the lessons.  
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5 Practical part summary 

The theoretical part of this diploma thesis describes different specific learning 

difficulties and their influence on pupils´ learning. We found out that there are many, 

either slight or crucial differences among the difficulties and also among pupils who 

can be diagnosed with more disorders at one time and each of them on some level. 

This fact was proved also in the practical part of the thesis. Although all examined 

pupils go to the 9
th

 class at lower secondary schools, there appear six completely 

distinctive personalities with diverse demands and results.  

The most common disorder in the participants appears to be dyslexia and 

dysorthographia. The two dysorthographic pupils claim that they like watching films 

in English, playing English games or speaking with foreign people and both prefer 

listening to reading exercises. They also have a positive attitude to English and they 

see the importance in it. These pupils seem more self-confident and more talkative 

than the rest of the participants.  They both finished visiting the re-education courses 

at their schools but with different results. One was diagnosed so that he does not need 

any further support any more. He counts among the best pupils in English and the 

teacher assesses him as a standard pupil. The second one received a letter from 

pedagogical-educational centre with recommendations for high school teachers, 

including a longer time for completing tasks and preferring correctness of the context 

to the pronunciation, which is valid until the end of high school attendance as well as 

for the final exams.  

The rest, diagnosed dyslexia, tend to have rather negative attitude to English. Three of 

them belong to the weakest in the English class and the required demands are 

restricted to the basics. The common feature for these pupils is short term memory 

which restricts them in many areas. This problem was also discussed in the theoretical 

part of this thesis.  

There occur various favourable activities by these pupils as well as different family 

background, time of first diagnosis, going or not going to any education support 

classes. I find interesting that though they are dyslexic they usually prefer reading to 
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other activities. All of them are given either extra time for solving tasks or modified 

tasks.  

According to above mentioned facts it is obvious that each of these six pupils requires 

an individual approach, even the extra time or modification should be applied 

individually. We can see that individual approach is more than necessary but, in recent 

conditions at Czech schools, difficult to reach. To apply it properly require a lot of 

time, teachers´ engagement, knowledge of pupils´ family background, learning 

preferences and many factors involving learning and teaching. It is evident that 

teaching pupils with SpLD is not an easy but a challenging, time and patience 

demanding task.  
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6 Conclusion 

The main aim of this diploma thesis was to introduce specific learning difficulties, 

their characteristics and to provide strategies and approaches for teachers who teach 

pupils with these difficulties, concerning particularly English language. It is obvious 

that the number of SpLD pupils has risen. Many pupils visit the pedagogical-

educational centre where they are diagnosed with some disorder. Such pupils are, in 

the current situation in the Czech school system, integrated into standard school 

classes. Most of them then require different approaches which are, among other 

issues, discussed in both parts of the thesis. 

The theoretical part describes the theoretical features of some specific learning 

difficulties which are provided with factors and teaching strategies that may be used 

when teaching pupils with the disorder. The second part of the theoretical part offers 

some measures which may be taken to improve pupils´ results and which ease the 

learning process. The chapter provides some examples of teaching methods suitable 

for pupils with specific learning disorders. There is also a possible motivation since it 

provides a list of successful personalities with SpLD. The last chapter includes legal 

documentation concerning teaching English and SpLD pupils so that teachers know 

what the conditions for teaching English are according to the law.  

The practical part comprises of a case study which examined six pupils with some 

learning difficulties. All these pupils go to the 9
th

 class at lower secondary school. The 

case study is based on four main sources. The parents´ questionnaires, interviews with 

pupils and teachers, that helped to create pupils´ characteristics and establish their 

difficulties, and an English test, which each pupil completed and all exercises were 

assessed and commented on with respect to their diagnosis.  

The results show how different each pupil is. Although there were pupils of the same 

class with the same diagnoses the results were different. We can find some similarities 

but we are not able to determine any universal rules suitable to all pupils with similar 



 

80 

 

disorders. This fact was mentioned many times in the theoretical part and proved then 

with the results of the anamneses. We even found out that some pupils prefer activities 

which, according to their diagnosis, should not suit them, but they mentioned them as 

the favourite ones. For example, a preference for reading exercises by pupils with 

dyslexia. Therefore it is hard to set general advices for working with these pupils 

however some useful tips were given in the theoretical part. As it was often 

emphasized in the theoretical part, when teachers want to gain successful results, it is 

necessary to approach to these pupils individually.  

On the basis of all my study, I conclude that the overall knowledge of theory about the 

disorders is important and may provide teachers crucial advices to manage their 

lessons with SpLD pupils. However the research helped to show that they should be 

aware that each difficulty is different and may be connected with various individual 

characteristics of each pupil.  
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8 Appendix 

Appendix A 

K. : test; report from educational-psychological centre; Parents´ questionnaire 



 

 



 

 



 

 



 

 



 

 

 



 

 



 

 



 

 



 

 

 

  



 

 

Appendix B 

D.: Test; Report from an educational-psychology centre 

 



 

 



 

 

 



 

 



 

 



 

 



 

 

  



 

 

Appendix C 

R.: Test; Parents´ questionnaire 



 

 



 

 



 

 



 

 



 

 



 

 

 

  



 

 

Appendix D 

N.: Test; Parents´ questionnaire 



 

 



 

 

 



 

 



 

 



 

 



 

 

 

  



 

 

Appendix E 

J.: Test; Parents´ questionnaire 

 



 

 

 

  



 

 



 

 



 

 



 

 



 

 

 

  



 

 

Appendix F 

O.: Test; Parents´ questionnaire



 

 



 

 



 

 



 

 



 

 



 

 

 


