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1 Introduction

Prior to writing this diploma thesis, | was inspirby Daniel Gile's opinion on
interpreting training and practice, and how redeanc that field is important. To
quote Gile (2015, 9-10), he claims that

a single, idealized model of the highly gifted ‘bointerpreter’ no
longer seems adequate. Neither does a simplieBensitive ‘practice
and sink or swim’ philosophy of training. Not orthgcause the stress-
induced suffering in students who will not make appears
unnecessarily cruel, but also because it makessenassume that
more systematic investigation into aptitudes, trgjnmethods and
learning processes could lead to improvements anietter output,
including successful training of candidates who hhidgil if their
particular idiosyncrasies are not taken on boardutih appropriate

tools and policies.

| also found a basis for my research in the follugvstatement by Keiser (1977,
13):

...interpretation courses are not language courses.other
words...the would-be student must have masterethhguage before
entering into the course. ... he must have theiredjumastery of his
active and passive languages before starting tieepietation course
otherwise he will constantly stall and stumble unttee tremendous

pressure of interpretatigrer se.

While studying interpreting at Palacky Universitypérsonally encountered the
issues connected to the adaptation of a noviceestuthto the process of
interpreting. From what | remember, | was stresgedplexed, felt discomfort,
and even suffered from anxiety during my first siEsof the interpreting seminar.
When we were told to speak aloud in front of thieeas, or even interpret at the
desk and record ourselves for practice, | was @nabldo so without stress,
blushing, or stuttering. Sometimes | could not &peaall. Many of my colleagues

experienced similar issues. Additionally, many berh preferred translation



seminars to interpreting, probably because theyceested interpreting with stress,
and unpleasant public situations.

This personal experience and the mentioned apipesaled me to an idea
that could be examined on the diploma thesis ldwshnt to investigate whether
the situation of the interpreting training programPalacky University Olomouc
is really as Keiser (1977) sees it in the abovetajiam. In other words, if the
interpreting students really have mastered thewllef language in terms of all
linguistic competences before starting their intetation courses, or if they
constantly “stall and stumble under the tremendmessure of interpretation,”
(Keiser 1977, 13). To be more exact, | am intecegtewhether there are issues
connected to the adaptation into interpreting ssidit Palacky University, and if
so, what these issues are and where they can [yossibe from.

One of my hypotheses is that the issues are btalgtady from secondary
schools English lessons. In other words, the pynmaterest is to find out more
detailed information and learn how the Czech seapndchools can prepare their
students for interpreting, | decided to conduchmed-level survey investigating
the subjective opinions of secondary schools stisdenovice students of
interpreting, and the graduate students of therpreéing studies at Palacky
University. | will comment more specifically on thesults of the survey in
Chapter 1.1 Questionnaire Survey chapter; the munestires structures and the
result tables are attached in Annexes of this diplahesis. However, the results
in general show that the novice students do expegigproblems with at least
some of their linguistic abilities in the elememtanterpreting seminars, which
makes it more difficult for them to adapt to théenpreting skill. The subjective
opinions of the students participating in the syreenvinced me to continue with
further research into these issues and elaborate the situation in this diploma
thesis.

To begin with, | decided to divide this thesisoirttvo main sections being
the theoretical and the practical one. The themktpart will deal with the
demands of the interpreter's profession in genenad, it will explain the key
linguistic competences needed for interpretingsTgart will also concentrate on

the interpreting studies at Palacky University Obomm in terms of the



requirements for entrance examinations. It alsouses on the elementary
interpreting seminars and their outputs, and theher-students interaction. Last
but not least, the theoretical part introducesditgation at the Czech secondary
schools regarding English lessons and the textbosksl. To remain objective
and impartial, | present opinions on interpreting aeaching languages and
interpreting introduced by various experts such BRaniel Gile, Danica
Seleskovitch, Ingrid Kurz, Andrew Gillies, Dougl&own, Franz Pochhacker,
and others. | will also make use of the primaryrees such as thEommon
European Framework of Reference for Languages: riegr teaching,
assessmenfCEFR), theGeneral Educational Program for Foreign Languages
(Ramcovy vzdavaci program pro vyuku cizich jazjket cetera.

The main goal of this thesis is to answer the timeshow can specific
secondary school textbooks of English languagegseep student for the study of
interpreting with regards to the linguistic competes connected to interpreting. |
would also like to investigate what are the spedgsues with regards to language
competences in the elementary interpreting semif#ues two investigated factors
will be (i) the BZ output level of secondary school-leaving exam Metpwhich
Is being tested at the entrance examinations afntieepreting studies, and (ii) the
whole length of four years of study at secondahpsts and the extent into which
the secondary school students can advance inlémguage knowledge based on
the utilization of the selected textbooks.

Once again, to remain objective, impartial andowarin my research | had
to choose the criterion according to which | woakkess the secondary school
English output. For this purpose | decided to eauthe secondary school
textbooks for teaching English. | will elaborateonpthe textbooks both in the
theoretical part of the thesis, where | will deserwhat curriculum they contain
and what the outputs are. As for the practical,pawtill evaluate the selected
textbooks with regards to the key linguistic congpees needed for the
elementary interpreting seminars at Palacky Uniixe@lomouc. | am, of course,
aware of the fact that there are many more facgtdhsencing secondary school
education and the issues connected to interpreSpgaking of the secondary

! According to CEFR.



schools, the language teacher, his approach towé&edshing, textbooks

instructions modification, or even omission of someercises, or the usage of
additional tools can influence the advance in laggu Also the number of

lessons, extracurricular activities, foreign stagstivation, or classmates and
personal talents and background can have an ingaane's development of
linguistic abilities. However, | decided to conaat¢ on a specifically narrow

criterion being indicated by the instructions withihe textbooks. The main reason
for this choice is that the instructions in thetb@moks are an objective and
impartial factor.

Speaking of the methodology of the practical regeal will perform a
quantitative research of the secondary textbookiSngflish. More specifically, |
will count the number of exercises practicing treested key competences
needed for interpreting and | will concentrate ootythe specific instructions of
every exercise. One may object that the instrustican be altered or skipped by
the teacher, or other factors. | agree with that lathink that further research into
this situation could shed more light on even maquecsdic issues. However, |
decided to focus exclusively on the instructionghe textbooks. Though, it is
hoped to create the firstepping stonein this research area.

To see a more detailed description of the prdctiesearch and its
methodology, please see the practical part of thesi$ and its research
methodology and aims. Consequently, the thesisnspteted with the results of
the practical research and ended with the conclusased on the whole diploma
thesis being the survey performed with the studehts theoretical groundings,

and the results of the research.
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2 Questionnaire Survey

As | already mentioned in the introduction, priorcomposing this diploma thesis
| decided to conduct a survey to investigate whetie issue of the adaptation of
novice students of interpreting into the interprgtitraining program is worth
further researching and whether there really ayeissues connected to it. At this
point, | would like to briefly present the resuttthe survey to show the starting
point for this diploma thesis. The original queshaires and the result tables
containing all the answers are placed in the erttisfwork in the Annexes.

The survey was conducted at three different levElse first part was
performed at three various Czech secondary schatiisghe students in their last
year of study. The descriptions of the particulecamdary schools are presented
in the theoretical part of the thesis in chaptéB3.English at Secondary Schools
Selected for Survey. The schools involved were GramSchool (Gymnéazium)
Bysttice nad PernStejnem, Secondary Industrial SchotiedBi pfimyslova
Skola) and Business Academy (Obchodni akademiajekristek, all of them
based in the Czech Republic. The number of thenskeeyg school research
sample wad.19 students

Most of the questions of the secondary school tgpresaire concentrate on
the ability of speaking or public speaking. Thisbmscause at first | intended to
concentrate exclusively on this key competence e éal interpreting. However,
after | collected the results and | decided to it researching this situation, |
extended the research into more abilities, becaoseentrating only on speaking
would not be sufficient for the purposes of thigldima thesis.

The second part of the survey consists of the arswaf the current novice
students of the interpreting training program adaéky University Olomouc, and
the last part contains the answers and suggedtiotie graduate students of the
same program. There weB& novice studentf interpreting answering, ariB
graduate students taking part in the survey. The questions of theosd
questionnaire focus on all the key abilities neettedinterpreting, which were

also researched within the practical researchistthiesis.
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2.1 Results of the Survey

Generally speaking, the conclusion of the secondealnpol questionnaire answers
is that most of the students experience troubléls public speaking because they
are shy, or they think they do not have sufficiaotive vocabulary. The other
problematic abilities are listening comprehensind grammar.

As for the university questionnaire survey withe thovice students of
interpreting, |1 asked them about the situatiorhatrtsecondary school and about
difficulties they are experiencing at their intexfding seminars. Most of them
stated that the most difficult (and needs moreningj) for them during their
secondary school lessons of English were exeraeasected to grammar and
public speaking. They were also asked to evaluati®ws linguistic abilities on a
1-10 scale. The exact numbers are presented italihes in the Annexes of this
thesis. However, to comment on the main resultsalepg, listening, search for
key information in texts, prompt orientation in texand grammar scored the
highest of all the abilities. This means that thedents claimed they needed to
practice these skills the most, it also meansttiet must use these skills during
their interpreting seminars, and also that thesksskere practiced within the
curriculum of their secondary school textbooks.

The last part of the survey conducted with the gadel students of the interpreting
training program consisted of three main questidi® qualitative answers are

presented in the Annexes of this thesis. The questivere the following:

Do you think that your secondary school helped yoterms of your beginning

with interpreting? How?

The majority (13 out of 18) answered the first dioesas “no, my secondary
school did not help me". The rest answered eiteépartly”, or “yes, it did help

me".
The second and the third question were the follgwlinyou preferred translation

to interpreting at university, do you think thatsal your secondary school

preparation in English could have contributed tasthand If you preferred
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interpreting to translation at university, do yohirtk that also you secondary

school preparation in English could have contrilalite this?

In most cases (6) the answers were explicitly “riott really”, or “I do not think

s0". The other cases are shown in the Annexesstable

To conclude this chapter, | would like to preseae of the suggestions made by

the secondary school students, and the graduaderdts The suggestions were

the following ones:

What would you change or add into your usual oraefnglish lessons? Please

State:

concentrate more ospoken English films or TV series in English with
subtitles (add an extra English lesson)

speak more in front of the classmates

vocabulary enriching activities

smaller study groups (5)

more speaking games and activities (2)

concentrate on people who are interested in English

speaking in pairs (3)

more conversation practice (2)

more listening comprehension practice (3)

teacher (2)

spend less time on homework correction

writing essays

more communication activities

better motivation of students

From a retrospective point of view of a studentfadgate of the English for

Translators and Interpreters program at Palacky brsity, what would you
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change in your usual or extra English lessons absdary school (in both usual

classes or conversation seminars)? Please state:

- smaller study groups (10)

- more time to speak for an individual student (7)

- more public speaking in class (8)

- more speaking in pairs (4)

- more speaking games

- various activities, not only working with the tegtik

- more feedback

- the whole conception of secondary school languagehing is useless, |

would change the whole conception

Once again, the majority of the suggestions is eotad to speaking exercises and
more time for an individual student. Most of thadsnts or graduate students of
the bachelor's study program English for Transtatand Interpreters, who
participated in my survey, would change somethimghieir secondary school
English classes concept. Since | considered th@eabesults and suggestions
worth further researching, | used them as the stgpgione for my diploma thesis

and for its following practical research.
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3 Theoretical Part

This chapter is divided into five main parts. Thestf part concentrates on
particular demands of the interpreting professibdescribes various obstacles an
interpreter has to overcome and different opiniohexperts on interpreting. The
second part introduces interpreting as a futureupaton, focusing on its
advantages and disadvantages and situations aenovgpreter may encounter.
The third and very important part deals with thdit@ds in language needed for
interpreting. It describes the particular languadpdities into more detail and
shows the opinions of various experts. The abilitigresented were also
researched within the practical research of thesith and within the survey,
results of which were presented above. The fouath gxplains and sheds light on
the interpreting studies at Palacky University Obaim It describes the
requirements for the entrance exams, and abiliti@esed and needed in the
elementary interpreting seminars. Last, but nostlethe fifth part shows the
situation at Czech secondary schools and explaita the Czech maturftdrom
English consists of, and what the outputs of theneare. This part also describes
the selected secondary schools, whose studentEipatie¢d in the conducted

survey.

3.1 Demands of Interpreting

In this chapter | would like to present what langei@ompetences and abilities are
demanded for the act of interpreting, and why thecgss itself is difficult,
especially for the novice students of interpretifige process of interpreting will
be described and the issues connected to the adegbreting will be stated.

Two basic modes of interpreting are consecutivie amultaneous. Both of
them have become the standard medium of multilihguemmunication in
international organizations, either in private, public sector. Generally, in the
interpreting community, the consecutive mode issabgred more accurate and
faithful than the latter (see, for instance, VaroHd 962, 36; Weber, 1989, 162).

Daniel Gile claims that it is because

2 Maturita — the Czech secondary school-leaving éxation.
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in the consecutive mode, interpreters have theilpitiss of listening
to and assimilating the linguistically completegomssion of ideas or
sequences of ideas before starting to produce thwin speech,
whereas in simultaneous, they cannot afford tobkelgind the speaker
and therefore must often start their rendition itite target language
on the basis of a shorter, not fully digested sexseech segment.
This makes them more vulnerable to false startd, tanclumsy and

ambiguous sentences by the speaker (Gile 2001, 8).

Andrew Gillies (2013, 3) claims that in order t@fde a skill the students must
practice repeatedly. This repetition allows pedpleternalize the skills. In other
words, it helps us arrive at a place where “somg pawhat we are doing
becomes automatic and we can complete the skithowit giving it our full
attention. This is particularly important in integing, because the mental
capacity freed up in this way will not go to wadtewill be put towards the other
skills that go to make up interpreting.” Gilliessalsuggests that complex skills
which are altogether needed for interpreting shobéd divided into their
component parts and practice them in isolationtifeumore, Gillies states that
interpreting is considered a complex skill andatuires doing various things
simultaneously, some of them being easier, some demple. This is why he
proposes practicing individual skills separatelyd amoving on to practicing
another one after the student has mastered th@epseskill. “By practicing each
skill in isolation you can concentrate on achievitigg necessary degree of
internalization for it without the distraction ofying to complete the other task at
the same time,” (Gillies 2013, 3).

We can explain the process of interpreting wita fbllowing quotation:
“Interpreters work withspoken words in a particular contexf conveying a
message from one language to another, while triamsldeals with written texts,”
(AIIC?). Daniel Gile (1992) also explains the demandfficdities, and efforts
“involved in interpreting tasks and strategies mekedo overcome them” (Gile

1992, 191). He suggests that many failures occuhenabsence of any visible

% Available online: http://aiic.net/interpreting-damed
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difficulty and he proposes the Effort Models foterpreting. Even though | will
not describe these Models into greater detail bex#hey are not the topic of this
diploma thesis, they are still worth mentioning this point, since Gile
concentrates on the demands of interpreting. Heéhdurclaims that “the Effort
Models are designed to help them [interpretersjewstdnd these difficulties [of
interpreting] and select appropriate strategies tantics. They are based on the
concept of Processing Capacity and on the fact gbate mental operations in
interpreting require much Processing Capacity’¢Gi992, 191).

Gillies (2013) suggests that labels such beginners, intermediater
advanced students of interpretiraye very difficult to ascribe to students of
interpreting who have different issues at differstdges of their interpreting
courses. “You might be relatively advanced in ok# svhile struggling with
another, while your colleague who started at thmesdaime as you has the
opposite skill-set,” (Gillies 2013, 3).

Speaking from my personal experience at bachektudies at Palacky
University, | experienced problems with public skieg, stress, or multitasking in
the means of both rendering the spoken message tlanking about its
grammatical and semantic background, et cetera iBhwhat mainly led me to
the topic of this diploma thesis, and | am intezdsin a further investigation of
this phenomenon. At this point, | would like to bewith public speaking, since,
according to the survey presented above, thisesobithe parts of the interpreting
training which causes trouble to many students.

What many interpreting theoreticians and practéis support (for example
Gile 1992, Nolan 2005) is thadublic speaking creates an important part of
training of a novice interpreter. They claim thare several reasons for thiirst
of all, it is crucial to mention that many people whadstin order to acquire two
or more working languages in interpreting have tdedency to be shy, of a
retiring disposition and, when they are in a sitwabf facing the audience, they
may freeze up and even develop mental blocg&econdly interpreting
assignments often require interpreters to perfohneirtjob in front of many
people, who can even be of an important status,jtaceh be rather intimidating

even for experienced professional interpreters. stage fright can be, however,
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overcome by a method that is used by novice actord,that isrehearsal In
addition, an interpreter, similarly to an actor,naws announcer, or a sports
commentator, must learn how to use thaice In my opinion, it is therefore
very important for future interpreters to lesseesth stress factors into the greatest
possible extent by analyzing one's weaknesses ariding them within the
interpreting training.

As, for example, Jones (1998) says, an importip ®wards becoming a
professional interpreter, and subsequently an &@ffe@ublic speaker is to learn
how to be able to beconpersuasive and to learn one's skill akpository, and
descriptive speech The persuasion skill should help not only the icev
interpreters to acquire finer confidence, but ds@vercome stage fright. Nolan
(2005) states that a consistently good performanceonference interpreting
depends osustained mental alertnesswhich creates one of the difficult parts of
the interpreter's profession. He claims that

an interpreter must maintain attention and coneéintr through many
hours of meetings and absorb the contents of lgngdigcussions on
many subjects. This means keeping fit, notably lesting enough
sleep and following good habits of nutrition anderXse. An
interpreter must also adopt an attitude of intéllec modesty and
willingness to learn, keeping up with changes is i her languages
as well as current events and the related jarguergreters must be
able to understand and clearly state a wide rahgessible ideas and
arguments representing different sides of any iseuen arguments
which may seem implausible, or with which they mstyongly
disagree (Nolan 2005, 18-19).

Another obstacle to tackle is the phase of premarabefore the interpreting
assignment. The difficult thing about interpretiagsignments is that even if an
interpreter prepares himself or herself thoroughhd tries to anticipate all
possible troubles, still something unexpected cappbn. A speaker may change
his or her mind at the very last minute, discarccloange the prepared speech,
make jokes, invite a last-minute guest, use a miffepower point presentation,

display photos and pictures, use an unusual tuphadse, idiomatic language, a
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novel idea, a breakthrough in the debate, a newnaggt, impenetrable accent, a
mispronounced key word, poor sound quality, an otessacronym or reference,
omissions, an eccentric speaker, also a mistakesptaker, et cetera. This is why
it is best to gain familiarity with the subject reatwhich will be discussed at any
future assignment and also to attend such meebiog enough. These rules could
be especially helpful in getting a grasppsbcedural rules and terms Besides
that, the interpreter can learn from careful obagon of the speakers’ demeanor
and gestures. As for the feedback, the listenedstions will provide the novice
interpreters with supportive clues to the intemtdain behind the words. It is also
helpful to obtain a copy of the agenda, any baakgidodocuments available,
power point presentations, list of speakers, or pmeyprepared speeches. Many
speakers prepare their speeches in advance, wheales a huge advantage for
interpreters, who can then prepare themselves fritire assignment. Interpreters
can look up the needed information online and bekspeaker any questions they
need in order to minimize future misunderstandiridsere are also cases where
there is an existing translation of a particulagesgh available, which can be easily
read out by the interpreter. (Nolan 2005)

Nolan (2005) suggests that in order to overconuh $ssues, an interpreter
needs a certain amount of intuition, but must als@aware of not making too wild
guesses. Thanks to the context and by an effarhadination, it is often possible
to anticipate what the speaker is likely to sayw e or she is likely to say it, or
even fill in some information if it is not possibile hear it or understand it or to
render it right from the speaker, or if it was wasly or indistinctly said by the
speaker. It is also important to always bear indnmwho and what kind of
audience is the interpreter providing his or hawises for, and subsequently
adjust their language, including further explanagicet cetera.

One of the other hindrances for good-quality imteting is dependent on
the length of sentences and on the pace of spealkamges Nolan (2005, 25)
suggests that when speakers use short, declaratimeences and speak at
moderate speed, the interpreter’'s task is much lem@n the contrary, more
complex sentences can cause problems for interprddet if they are presented

within a moderate speed, they can be coped withualys long, complex
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structures, which are delivered at high speed asbl@matic — the interpreter’s
task is therefore greatly complicated. As a ruldag of a single sentence or
phrase can lead to omissions or inability to furtbentinue in the process of
interpreting.

As Nolan (2005, 45) further contends, it is impattto avoid automatically
following of the word order and structure of theusz® language both in the
process of translation and interpreting. What isciad is not to render only the
individual words and same sentences, which mayohsidered only the roots for
further building, but to convey the message ofdpeaker, which is usually more
than just individual words. Such units are called tmeaningful structures”, or,
more specifically, theinits of meaning These may comprise a number of words,
or part of a sentence, or more than one senteradimie. For an interpreter, it is
important to identify those units very quickly inder to adjust the final rendered
speech in the target language, or not to omit semgtimportant. On the
contrary, not to change the meaning, or add somgtivhich was not said by the
speaker. The units are usually organized into nmgduli clusters in the source
language, but this does not mean they have to ineged to the audience within
the same clusters in the target language.méaningmust, however, correspond.

Another part which may be considered difficultimerpreting mainly for
novice interpreters is, according to experts (fgeexample, Kiraly, 2014), that
no matter what, there seems to be always sometloisigin interpreting or
translation. Some aspects and parts of the origgpakech or text are simply

“untranslatable”. However, Kiraly (2014) claims tha

the popular idea thatomething is always lost in translatioreeds to
be replaced in the minds of emerging translatothk e concept that
translation is always a give-and-take process, Hungis always lost
and also gained (2014, 68).

On the other hand, Nolan (2005) thinks that cage&mtranslatability” are

connected to
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the inherent features of cultures and languagesionthe individual

abilities of the translator or the limitations dktcraft. The problem of
“untranslatability” arises from the fact that diféat cultures divide up
the universe in different ways, and that their laages therefore
contain ideas, words, and expressions to desctioset different
concepts and culture-specific features. To citeestamiliar examples,
the languages of desert peoples have many wordiifferent aspects
of a feature of the physical world that English apgs simply call

“sand”, the Inuit language has many words for “jdeéfench has many
words to describe the qualities of wine (e.g. “ggaint” and

“charpenté”), which cannot be very satisfactorisanslated into

English, etc (Nolan 2005, 57).

An extra part of the interpreter's job is to be mavaf the possible usage of
figurative language and to remember that such acspean not be rendered in the
same way in the source language as in the targgtudae. Usually, a usage of a
different figure should be applied, for example #raployment of a metaphor
instead of a proverb, or even a brief explanatsinginon-figurative language. As
a rule, the worst possible strategy would be aditeterpretation, which would
usually completely change the meaning of the sounfoemation completely and
could mislead the audience (Nolan 2005, 67).

In political speeches, or negotiations, argumesrigtlays a key role, which
is also one of the possible pitfalls for an intetpr (Nolan 2005, 117). It is based
on logic and emotion, and in addition to a possigplack speech, it is very
difficult to keep up with the speed and the snovihgl argumentation. The
arguments may change within seconds, as the speakemget emotional, or
morally influenced. Even if a speaker's logic sedasty, the interpreter must
remain loyal and not betray the absurdity. On thieeio hand, if there is a
ridiculous amount of the speaker's “lyrical waxinghe interpreter must not
betray his or her skepticism. In order to be ableld so, the interpreter should
develop logical and emotive rhetoric into certaiteat.

“Political correctness” (Nolan 2005, 127-128) iabjpic fora, especially in
the diplomatic sphere, are an individual chaptespgeak about. Interpreters must

observe the conventions and forms of a particutaurh and the occasion,
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choosing moderation whenever in doubt. Wheneveatoihes to the event of
international fora, even excessive extents of dp&emuld be framed in down-to-
earth, carefully chosen words, and so must rerigeinterpreter. Contrarily, there
are also cases of a strong language usage includioigal judgments and
emotionally based arguments or statements contamioral disproval or censure.
Such occasions are better to be meant for expe&demterpreters, who would
know how such language should be handled. In s@ses¢ intonation helps the
interpreter to decide and to convey a message With proper coloring.

Consequently, for such political speeches, consetyehere should be some
kind of a balance between the diplomatic decorudhfarceful debate.

Last, but not least, in my opinion and speakingmfrmy professional
experience, from time to time, a situation may ocouwhich speakers have the
tendency to blame the interpreter when they hawves doo far, or, according to
the speakers, rendered something inappropriateliheointerpreting service was
“poor” in its quality (Nolan 2005, 127-128). It immderstandable that there must
be some sort of communication between the speak@rtlze interpreter. The
speakers can express their wishes and expectations,is not their job to assess
the quality of interpreting; they have not comptetee interpreting training, they
do not know the possible interpreting strategied smlutions, and thus can not
have the needed insight to asses.

It may seem that there are more obstacles imtieepireting profession than
there are benefits, but speaking from my persomgkemence, interpreting is
worth these sacrifices. Even though one has to tf@ act of interpreting hard
and even after the interpreting training has fiatshevery interpreter needs to
prepare themselves for every interpreting assignnmelividually and constantly
educate themselves, the good job afterwards it wiening prize. While
interpreting is such a demanding profession, it amust have demanding
benefits. Even though there might have been simstivhere one's interpreting
was not flawless or could have been improved, a@inbas finished, it can not be
changed or undone. Therefore, after you have #ishith interpreting, there is
an indescribable feeling of delight and relief frdme finished work.
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3.2 Interpreting as Future Occupation

In this chapter | would like to present what chagsan occupation means in
general and what it means when we connect it tontiteon of interpreting as
future occupation. In my opinion, choosing one'suf@ occupation is very
difficult; as many studies claim (for example Shsrg, 2008), many young
people are not completely shaped and know what waayt to do with their life,
not mentioning their career. However, there shdddat least some lead from
one's secondary school about what one's talentsvaed subject they were good
at and what one's soft skills are. Not everyonaydwer, is able to find out what
their strong sides are until the graduation exakedeglace. So how should one
decide well about their future career? How will dm®w that he or she may be
good for interpreting studies? In other words, heam one know whether they
have enough language competence and aptitude ndedethe elementary
interpreting courses?

Shuttleworth & Cowie define interpreting as “otednslation of a written
text” (1997, 83), while Mahmoodzadeh gives a mataited definition:

Interpreting consists ofresenting in the target language, the exact
meaning of what is uttered in the source languagdtnere
simultaneously or consecutively, preserving theetorf the speaker
(1992, 231).

Nowadays, young people have a variety of choicelwdt their future university
studies path would be, but it is probably not elmsghoose. As Cass R. Sunstein
(2015) claims

choice is often an extraordinary benefit, a kindotefssing, but it can
also be an immense burden, a kind of curse. Tintkatention are
precious commodities, and we cannot focus on elienyt even when
our interests and our values are at stake. If wktbhamake choices
about everything that affects us, we would be ohetmed. Learning
can be costly, and it isn't always fun. Sometimes exercise our

freedom, and we improve our welfare, by choosingtemehoose.
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According to others (see, for example, Lore, 2008% crucial for people's
health, longevity, and success to choose the G&kstudies, and consequently
the future career, which is enjoyable for them. Ideer, he further claims that
when people are young, it is difficult to choose tight field of study, or
career. This is because young people are poweredwyexperience, and when
the transition into adulthood is complete, somengppeople may realize that
what they have been studying, or the career theg bhosen, is not the right
one for them due to several possible reasons. These involve distress,
talents, soft skills, genetic predisposition, dec& As Lore (2008) continues, it
is important for the adolescents to be satisfied fuffilled, which makes it
possible to self-express yourself, and | personatinsider this a crucial
moment for the interpreting studies employment fomdhe interpreting career
as a whole.

Lore (2008) further investigated connected stydiesl ascertained that
the wrong career can actually cause serious illaessharmful effects to our
lives. We should not choose a career which putsnder continuing significant
amount of stress, because it may result in comm@mimmune system and
subsequently in a double number of colds, or ewsrcer. It may also cause
people age faster and die younger. It is thereiioygortant to choose career
wisely, and use our talents fully in order to enfbg vocation and our lives,
and as a result, more vitality.

According to Lore (2008), usual methods in theich®f a field of study,
such as parental and counselor advice, do not wodtder to reach a fulfilling
career, because a young person, at the end of hisrsecondary school, has no
experience and the ideas that most young people egnwith are based on what
seems popular at the time. That often resultsstudy field, or a job they do not
like. He encourages young people not to rely onemity career centers to guide
them in choosing a career direction, because tbaseprovide them only with
information on some practicalities, like job-humggingood CV writing, but this
may all be irrelevant if it happens within a wrdingld. In interpreting, | think that
it is very important to like the field, becauseydu are enthusiastic about the job

you do, you will be able to lower the stress lewghich in the interpreting
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profession is very high, and is for example comgdoethe one of an air traffic
controller. Only that way, you will be able to ireet at a higher quality, enjoy
your work, and you will not find the position sdfiiult to bear.

Furthermore, Lore (2008) establishes the termdiarabilities”, which he
defines as a complex combination of talents, agsu and abilities, which makes
every person naturally gifted at certain activiteasd less gifted at others. He
further thinks that the most critical element imesa satisfaction is created by the
match between one's innate abilities and the fanstone performs every day at
school, or at work. Such innate abilities make py®rson a unique individual,
and people who are successful and satisfied withir theld of study, and
subsequently with their career, must have founcag @@ combine these abilities
in order to use them to their benefit. Lore suggdbhat such people do what
comes to them naturally, and they are able to wtaled their natural talents and
abilities, which is one of the most important ttsngne needs for choosing a
perfect field of study, and subsequently a career.

In a similar vein, | would like to point out théhere have been many
debates on whether interpreting training shoulddbeded from the language
training (see Flores, 2014). In other words, whetheteacher of interpreting
should or should not be also a language teachare$he crucial part of my thesis
consists of the survey based on what language demges are needed to start the
interpreting training, | think that it is interasg to take a look at these points of
view.

Lore (2008) concludes with a claim that peopleuradly know less about
their abilities than they think and many thingsytkeow are based on experiences
from the past, colored by what people were tellingm, the culture they were
raised in, beliefs about themselves, etc. Usingdskhowledge about natural
talents rather than just ideas about themselves coagtitute the difference
between success and failure. We all make inaccasgamptions and decisions

made on too little knowledge.
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3.3 Abilities in Language Needed for Interpreting

At this point, | would like to concentrate more andividual language
competences which are practiced in language inrgermit are also needed for a
novice interpreter to have a good grounding fortistg their interpreting training.
There are plenty of such language competences;Jaswechoose to comment on
only some them. The language competences | focaseothe ability to cope with
the time lag, stress management, memory and recaitipation, active listening,
note-taking, and summarizing. There are also othbilities needed for
interpreting, such as the ability to reformulatesplit attention ability, which | do
not concentrate on. The reason for this selectoothat | concentrate on the
language competences which are needed for intargrebut which are also
practiced at the level of secondary school edusatmnnectedly, | focus on these
competences also in the practical part of the shegiere they are included in the
evaluation of the textbooks.

In numerous studies on translators' or interpseteaining (see for example
Gile, 2005, Alvarez et al, 1993) there is a patticuelevance given to the
linguistic component (Flores, 2014). As for thesadies, the passive and active
knowledge of such a component and its importandé wegards to a foreign
language are emphasized. Speaking about the trarsslaaining, they need to
understand specific language registers and be #blgrasp not only the
informational meaning of utterances, but also timals nuances and shades of
meaning that are expressed by subtle choices akgsipns. On the other hand,
interpreters also need to respond rapidly to spd&eguage to transfer the best
and faithful meaning possible to the target languéigiores, 2014). For both,
translators and interpreters, good active knowledgerucial and represents a
requisite for both professions. It is required frahem to be able to make
speeches at a high-quality language level of tlecgolanguage and to reproduce
texts in accordance with the communicative situatia tune with the statements
above, many studies have concentrated on the chens®n and analytic skills
needed by translators (Schaffner, 2002). A deepiigtic knowledge can enhance
the comprehension and transfer the meaning. Funthrer, there is a special

emphasis being put on technical language, suchawas dr science. The
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competences required for translating or interpgeth these types of texts are
usually gained in the specialized translation/jpteting courses (Flores, 2014).
Since languages are culturally bound, linguistiowiedge involved in the

interpreting or translation process is directlyemcbnnected with extralinguistic
cultural knowledge needed for interpreting/transtat Several scholars (see, for
example, Berenguer, 1996; Beeby, 2004; Lépez, 26G9) have attempted to
establish a framework for the linguistic competeneguired by translators and
interpreters, as opposed to the requirements aigorlanguage learners and

users. As Flores (2014) commences,

in their studies they pinpoint the fact that studeanter the degree
with little knowledge of English, which makes it modifficult for

teachers to foster competences proper to the ationslcompetence
and forces them to concentrate on the linguistid ganeral ones.
Moreover, these studies point out that the foussitalinguistic skills

(i.e. reading, writing, listening, and speakingg aot enough and that
more specific skills and competences proper tophi$ession need to
be promoted. Some of these skills are text analysib different

genres, using the language correctly (i.e. in aosp@gmatic correct
manner), note-taking, the ability to memorize agdtlsesize, etc. In
short, these studies advocate for a proper metbggadf English for

Translation and Interpreting taking into accourg #ictual needs of
these professionals. They highlight the importasitiecluding certain

competences proper to other courses within thesgulge courses
(e.g. documentation and specialized translatioekextheless, they do
not go beyond a mere description of the situatiod keave the door
open for future and more concrete studies on tleeis This is,

therefore, what this study aims to do, i.e. elateon the notion of
linguistic competence needed by translators amapneters in order to
create a proper methodology of English for sucHgasionals in their

training process (Flores 2014, 33).

According to Andrew Gillies (2013) the crucial atds for interpreting in
general are the is good passive and active knowleddanguages and good
general knowledge. As for the consecutive modelieSilclaims that active

listening and analysis, delivery, memory and recaite-taking, reformulation
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ability, self-monitoring, and split attention atgetcrucial abilities that need to
be trained. On the other hand, the simultaneousemeduires a sufficient
practice of split attention, anticipation abilityeformulation ability, self-
monitoring, and stress management. Also time lagtbde taken into account
and trained. The following subchapters will concat& on these abilities in a
greater detail. Therefore, the following subchapteil comment on some of
the particular abilities needed for the act of ripteting and also needed in the
elementary interpreting seminars at Palacky Uniser©lomouc. These
abilities were also asked about in the survey cotadliprior to completing this
diploma thesis.

3.3.1Time lag/Décalage

Every interpreter needs to work under the presstitane. One of the examples
of the time pressure is the time lag. As Cokelyl@®01) describes it, it is “the
time between delivery of the original message aalivery of the interpreted
message.” As Timarova and Dragsted (2011) claimtithe lag is also known as
ear-voice span or décalage. Time lag has alsomeasured in written translation
based on eye-tracking and key-logging. Timarova Brafsted (2011) continue,
claiming that “time lag provides insight into thentporal characteristics of
simultaneity in interpreting, speed of translateomd also into the cognitive load

and cognitive processing involved in the transkiierpreting process.”

3.3.2Anticipation

In interpreting, there are situations when mightveey helpful to be able to
anticipate the speaker's intentions, or the exawtsvhe will finish or start his
sentences with. It may save time, and energy ofirtkerpreter. This is why

anticipation and guessing should be trained atpné¢éing seminars and it is also
included in the secondary school English textbodkese concept of anticipation
was first mentioned in connection with conferencterpreting by Jean Herbert
(1952). Marianne Lederer explicitly mentioned thegmitive anticipatory

activities of word prediction and sense expectafit®/8, 330-2). After several
introductory studies had been presented, Danied (&lg. 1995, 170) regarded
anticipation as an example of inversion of the fafforts involved in the
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interpreting process. Another point of view wasspréged by Chernov, who saw
anticipation as the result of message redundar@94)1 Kalina (1992) presented
exercise suggestions from a purely didactic poinview. There are two main
types of anticipation. These are anticipations thame language prediction, or
linguistic anticipation (Lederer 1978, and Settd®99), on the contrary, the
second type is represented by anticipations basedsemse expectation, or
extralinguistic anticipation (for example, Settoh999). Later on, Marianne
Lederer presented another classification. She @d/ahticipation into anticipation
proper and freewheeling. While the first one medhat the interpreter's
production comes before the speaker's producti@nsécond instance means that

it comes at almost the same time as the speakedsigion.

3.3.3Stress Management

In my opinion, stress management in every professiot only in interpreting is
very important, and probably often a forgotten éssinterpreting is a very
stressful profession, and it is then crucial tcabke to employ stress management
tools, probably already at the university level wheeing a novice. “Feedback
from classmates helps not only in identifying aadkting problems. It can and
should encourage (students) and even help to rezhamss stress and frustration
where necessary,” Heine 2000, 223). Cooperatioh wie fellow students or
colleagues may be one of the tools. As Ingrid K@&03) claims, there is general
agreement that job stress results from the interactf the person and the work
conditions. This can be explained as the harmfysgal and emotional responses
that “occur when the requirements of the job do ma@tch the capabilities,
resources or needs of the worker,” (Kurz, 2003)e Tational Institute for
Occupational Safety and Health state that conditaminwork play a primary role
in causing job stress, but there are also individaetors. These stressors can
have a direct impact on worker's safety and hedltie following Figure 4

represents the NIOSH model of job stress.
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NIOSH Models of Job Stress

Stressful .
Job Risk of
Conditions Injury
and
Illness

Individual and
Situational Factors

Figure 1: NIOSH model of job stress.

Besides these harmful risks, a stressed interpr@ter mainly a novice student of
interpreting can not be able to do well in thetempreting tasks, since the level of
stress influences the processing capacity, ana\vbeall performance. Scientific

evidence suggests that

certain working conditions are stressful for mospple (e.g. heavy
workload, infrequent rest breaks, long hours ofkydamability to cope
with the volume and complexity of work, poor soca@ivironment,
lack of training, lack of control, job insecurityinpleasant or
dangerous physical conditions such as noise, pgtiig, poor
ventilation, poor temperature control, or ergonomioblems). (For a
detailed description see NIOSH 2003). Kurz (2003)

Further on, Ingrid Kurz (2003) says that interpretgenerally agree that their
profession is a very demanding one, because itireua maximum of

concentration and attention for long periods ofetirdurz continues that the need
to cope with different subjects, which can oftendifécult, various speakers and
their native accents, and the possibility of falusre, besides other factors,
contributing to the amount of professional strefbere are several experts

commenting on the topic of stress in interpreting:
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More often than not the interpreter is very higsiijung and must in
his profession stand a long and continuous straielwis hard to bear.
(Herbert 1952, 6)

When he interprets, the interpreter is under presg8eleskovitch
1978, 41)

This stress is experienced not only during the nel@rpreting performance in
practice, but also by the novice students, evenghat is only, for example, a
mock conference or a mock interpreting exercisermFmy point of view, this is
one of the reasons, why stress management toolseaartises should be

introduced and practiced at university interpresigdies.

3.3.4Memory and Recall

Among the many things an interpreter should leamnorder to perform
simultaneous or consecutive interpretation, men®@n important element that
requires training (see for example Kriston, 20Many scholars agree upon the
fact that interpreters, whether novice or experehnaeed to train their memory
and ability to remember. Mahmoodzadeh, for examgigphasizes the fact that a
skillful interpreter is expected to “have a powérfnemory.” (1992, 233). In
discussing the qualifications required for an ipteter, Mary Phelan mentions
that

the interpreter needs a good short-term memoretanr what he or
she has just heard and a good long-term memoryttthp information
into context. Ability to concentrate is a factor @sthe ability to

analyze and process what is heard (2001, 4-5).

There are different psychological approaches togvanédmory. Majority of them
claims that a human memory can be distinguishedvesst the Short-Term
Memory (STM) and the Long-Term Memory (LTM). As Wiei Zhong (2003)
explains, the idea of short-term memory means dmainterpreter is retaining
information for a short period of time without ctieg the neural mechanisms for

later recall. On the other hand, the long-term mmnoacurs when the interpreter
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has created neural pathways for storing ideas @fiodmation which can then be
recalled weeks, months, or even years later. Tater¢hese pathways, the
interpreter must make a deliberate attempt to emd¢bd information in the way
the interpreter intends to recall it later. As ZdR2003) continues, he claims that
the long-term memory is a learning process angl éssentially an important part
of the interpreter's acquisition of knowledge, heeinformation stored in LTM
may last for minutes to weeks, months, or even rativeelife. The duration of
STM is very short. Peterson (1959), for examplentbit to be 6 - 12 seconds,
while Atkinson and Shiffrin (1968) and Hebb (19489)ggest it is 30 seconds.
Memory in interpreting only lasts for a short periaf time. Once the interpreting
assignment is over, the interpreter moves on tah@&nmne, often with different
context, subject matter and speakers. Thereforghasg (2003) claims, the STM
skills need to be imparted to trainee interpreters.

3.3.5Search for Key Information

One of the abilities considered a prerequisite tfe start of the interpreting
training is searching for key information in texfhe texts can be both written
and spoken — speech, or recordings. The abilitgaigly connected to reader's
literacy, and more exactly taformation literacy The term is explained as “... the
ability to know when there is a need for informatito be able to identify, locate,
evaluate, and effectively use that information tfoe issue or problem at harfd.”
In the process interpreting, it is required to b&edo look up information on the
Internet, in dictionaries, or in paper form veryidy to be able to use it as soon
as possible. We also help our booth colleagues,amanterpreting, by searching
information for them. In addition, this skill is Ipéul in the process of preparation
phase happening prior to the interpreting assighmeme skill will be further
investigated in the practical research of thisithes

4 Available online: http://infolit.org/about-the-nfil/what-is-the-nfil/  National Forum on

Information Literacy. Retrieved October 25, 2012.
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3.3.6Interpersonal Communication Skills

First of all, I would like to describe oral socie@mmunication in general, and
subsequently present the peculiarities of the comcation scheme of the oral
communication including interpreting between larges Interpersonal skills are
the skills we use when engaged in face-to-face connration with one or more
other peoplé.In the process of the interpersonal communicatieople exchange
information, meanings, or emotions either verballynon-verbally. This type of
communication is not just about what is actuallyl sabuthowit is said and the
non-verbal messages sent through the tone of viac&l expressions, gestures
and body language. The job of an interpreter iseiwe as a communicator of a
message within a particular channel, work with efiéht feedbacks (from the
speaker, or the audience), overcome the issuesisé,rand take into account all
the necessary context. For any communication tarpticere must be at least two
agents involved in the process of sharing a comsetf signs and a common set
of semiotic rules. As Wilbur Schramm (1954) claimemmunication in general
can be understood as processes of informationnhige®n governed by three

levels of semiotic rules:

1. Syntactic (formal properties of signs and symbols),

2. Pragmatic (the relations between signs/expressindgheir users) and

3. Semantic (study of relationships between signssynibols and what they
represent).

The two agents can be named a sender and a reoéi@enessage. This scheme,
however, represents a rather unnatural one-wayepsoevhile the communication
is usually reciprocal and two-way. This is why wansay that communication is
an interactive process — agents send and receigsages to and from each other

simultaneously.

® Available online: http://www.skillsyouneed.com/geal/communication-skills.html
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Schramm's Model of Communication, 1954

Message

Interpreter Interpreter

Decaoder Encoder

Message @

Figure 2: Schramm's (1954) model of communication.

Schramm's Model includes the following componerts dommunication: the
sender, the encoder, the decoder, the interprétterreceiver, the message, the
feedback, the medium, the noise. The interpretee e not the person who
interprets between languages, but the person wlimdde or encodes the
message. There is not a third person in betweea.s€hder is the person who
sends the message, the encoder converts the measshgesent into codes, the
decoder gets the encoded message and decodese itintdrpreter tries to
understand and analyze the message. The intermedethe receiver is the same
person. The receiver is the person who gets theageswhich is the data sent by
the sender. Medium is the channel through which niessage is sent, the
feedback is the process of responding to the meskaghe receiver. The last
element of the scheme is the noise, which is censd the interference and
interruptions caused during the social communicatidso, a semantic noise can
happen, which is the situation when there is a ndetstanding between the
intention of the sender and the understandingefeleiver.

On the contrary, the communicative process ofrpméting involves three
agents, who are the speaker, the hearer, and tdrpneter. The following figure
by Ingram shows an example of the process of irgérng, but there have been
many various models presented (see, for exampleseMdercer 1978, Ford
1984, or Colonomos 1992, et cetera). As Cokely42Q) suggests that
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while there are differences in the sets of factmd characteristics
each model addresses, they all view interpretaisna complex

cognitive process. Regardless of which model oreats, it is clear

that the execution and activation of the intermigtprocess depends
upon input that is not controlled by the interpretee. the source
language (SL) message. It is also clear that thmuracy of any

interpretation is directly dependent upon the mteter's

comprehension of the original message -- what is uraerstood

cannot be accurately interpreted and what is mistgtdod will be

misinterpreted.
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Figure 3: Ingram's Communication Model of the Interpretingétss (Ingram 1974, 9).

Here, in the Ingram's model of the interpretingcgess, the message, which —
besides the speech information — includes alsoveobal messages such as facial
expressions, gestures, body language, or toneicé vis conveyed to the receiver
by the interpreter. The channel noise can inclémlegxample, inappropriate body
language and the tone of voice, inattention, desedt, or cultural differences
between languages and societies. The interpreterntddisten actively and, if

possible, check the feedback from the audience.céh@nunication is influenced
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by the context in which it takes place. The inteter has to take into account the
context of the message he is conveying, but alsosituational context (for
example the booth conditions in case of simultasaoterpreting, or the number

of recipients of the message, their expectatiomg p@ssible emotions, et cetera).

3.3.7Active Listening

To illustrate what the competence of being abldéisien actively means, | will
draw inspiration from Andy Gillett's ideas on liskeg comprehension and note-
taking® Mr. Gillett concentrates mainly on listening comipension and note-
taking in general and in academic discourse, manlectures. He tries to help
university students with those problematic partdaoiguage. Gillett claims that
listening comprehension can improve quickly if drears English often, be it on
television, radio, or through any other communaatchannel. He suggests that

any kind of comprehension is a part of the follogvaircle:

understand-+learn—shave knowledge-»understand more»learn more—

have more knowledge»*understand more etc.

When listening, we use our brain and ears. Thenbreeates meaning out of all
the available clues from the environment. Soundspart of important clues, but
one also has to connect them to the previous krimele The ears therefore
receive the sounds and the brain will create thanmmg. Gillett continues that
there are two main parts of the listening process:

+ bottom-up listening
+ top-down listening

As for the first one — the bottom-up listening +iéans that one makes use of the
low level clues. “You start by listening for thedimidual sounds and then join
these sounds together to make syllables and wdrbdese words are then
combined together to form phrases, clauses anérssgg. Finally the sentences

combine together to form texts or conversatidisOn the other hand, the top-

® Available online: http://www.uefap.com/listen/fistm.htm
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down listening means that one makes use of on@wlkdge and the situation.

Drawing from the previous knowledge of situatiotexts, conversations, phrases,
and sentences, a person can understand what taeyHoe future interpreters — as
they have to be good active listeners — it is néddemake use of the interaction

between the two mentioned types of listening. Kangple

if you hear the sound ¢&, it is only the context that will tell you if the
word is “there”, “their” or perhaps “they're". Youktnowledge of
grammar will tell you if /keets/ is “cats” or “cdt'swvhich may be “cat

is” or “cat has’

A future interpreter needs to keep in mind thaehsng should beurposeful and
interactive. The way a person listens to something dependb@mpurpose why
they listen. People can listen to different textslifferent ways. In general, people
usually know why they are listening. One usuallpws how the news programs
on the radio are organized — a headline is followgdurther details. The sports
results follow the main news, so if we want to knihvem, we wait until it is time
without listening to every word of the main newshi¥ reading a story, or a play,
the listening is different. We start at the begmgiand listen to the end. In
academic listening different listening strategiesstnbe involved. These are,
according to Gillett (2013), “scanning to find tlwerrect part of the lecture,
skimming to get the gist, and careful listeningroportant passages are necessary
as well as learning about how texts are structured"

As stated above, Gillies (2013) explains thatehgtg is aninteractive
process, since it is a two-way process and themoig than one person involved.
Being an active listener means that the interprieéer to construct the meaning
from the sounds heard. The meaning is constructadimg his knowledge of the
language, the particular subject, and the worldsfawhile continually assessing
and predicting (or anticipating). | will comment ¢time ability of anticipation in
interpreting in the following subchapter. Gilliesggests that it is useful for the

students, who are listening to a lecture, or anmotyyge of speech, to remember

" Available online: http://www.uefap.com/listen/fistm.htm
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what they know about the subject and, while listgnformulate questions based
on the information they already have.

As, for example, Gillies (2013) claimagtive listening is also one of the
key abilities of an interpreter. The skill can begaired and developed with
practice® The term simply means that one is listening abtivdo be more
specific, it means that one is fully focusing onatvkhe speaker is saying rather
that only ‘hearing’ the message being said. Thevigcinvolves listening with all
senses. First of all, it is the full attention ke tspeaker, but it is also crucial that
the interpreter is seen to be listening — he ors$loavs interest in what the speaker
iIs conveying. The active listening interest canshewn both verbally and non-
verbally, such as eye contact, nodding one's heading, agreeing, et cetera.
This is mainly important in consecutive interprgtisince in simultaneous, there
is not the innate contact between the speakerlanihterpreter possible. Such a
'feedback’ in interpreting will help the communioatto be easier, open, and
possibly honest.

Listeners should remain neutral and non-judgmetitéd means trying not
to take sides or form opinions, especially earlytie conversation. Active
listening is also about patience - pauses and gleviods of silence should be
accepted. Listeners should not be tempted to jumvath questions or comments
every time there are a few seconds of silenceivAdistening involves giving the
other person time to explore their thoughts antirfge, they should, therefore, be
given adequate time for tht.

3.3.8Summarizing & Note-taking

In this section of the diploma thesis | will nottes on the note-taking happening
during the process of interpreting (for this pugpese, for example, Rozan, 1956,
or KruSina, 1971), but mainly on the ability of iradx notes from various lectures,
presentations, or recordings, and being able tasfan and distinguish the key
information and summarize the information heardesehabilities are important

for novice interpreters, before they start theqirting and also during the initial

® Available online: http://www.skillsyouneed.com/iastive-listening.html

° Available online: http://www.skillsyouneed.consipctive-listening.html#ixzz4GYFnqdro
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phase of the training. These abilities are alsméxdhand practiced already at the
secondary school level and | will focus on thenmmiy practical research of the
secondary school textbooks.

The ability to take relevant and key notes is Jvargortant in interpreting,
mainly in the consecutive interpreting (for examRlezan, 1956). Taking notes is,
however, not only important for the students okipteting but for learners of
English in general. Students must take relevargsdturing lessons, lectures, and
decide what information is more or less importamtl avorth noting. As Gillet

(2012) describes, there are two main reasons wteytaking is important:

1) When you are reading or listening, taking notesp$ielou
concentrate. In order to take notes - to write gsbing sensible -
you must understand the text. As listening and ingadare
interactive tasks, taking notes help you make serfisthe text.
Taking notes does not mean writing down every wygod hear;
you need to actively, decide what is important bad it is related
to what you have already written.

2) Notes help you to maintain a permanent record daitwiou have
read or listened to. This is useful when revisinghe future for

examinations or other reasons.

As many experts on interpreting (see, for examiglezan, 1956, or Nolan,
2005) claim, besides other things, interpretingation should be clear, concise
and accurate. Gillet (2012) agrees with theseraitgith regards to making notes
in general and further creates rules of how to takdées during lectures
accordingly. The main rule is that the notes shahdw the organization of the
text, and subsequently the relationship between gasicular ideas. Gillett
suggests that when one is listening, he shoultyfilisten to the beginning of the
text to find the main points and how they are edlatSecondly, one should listen
for the subsidiary points and understand the bdretsveen them. Then, it is
necessary to reduce the points to notes and simdw #ind relationships between
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them. Gillett (2012) claims that good notes neebg@rganized appropriately and
he proposes two possible methods for this:

a) List
a. The topic is summarized one point after anotheinguaumbers
and letters and indentation to organize informationorder of
importance. The numbers and letters can be uselenyselves or
in combination.
b) Diagram
a. A diagram of the information shows how the mairasiare related
and reflects the organization of the informatiomuYcan use flow
charts, pictures, tree diagrams, mind maps (Bu1fi4), tables

etc. You can also include circles, arrows, linesds, etc.

To see more about the connection of Buzan's céorafemind maps and
how it is connected to consecutive interpretingPatacky University, see, for
instance, my bachelor's thesis. As for the abiitysummarizing, it is mainly
important as a practice tool for interpreters bseait enhances our ability to
understand the main information of speeches orstekhdrew Gillies (2004)
suggests that students of interpreting should nsakemaries of speeches as an
exercise. They should analyze how many ideas acbpeentained, and
summarize the texts or recordings in their own 8pfuistly very briefly and then
in a greater detail. The ability of summarizingakso tested in the practical
research of this thesis, and the secondary sclextbdoks are evaluated with

regards to this ability.

3.4 Interpreting Studies at Palacky University

English for Translators and Interpreters (Atia se zaenim na komunitni
tlumoceni a peklad) is a professionally oriented study prograrich came into
existence in reaction to a growing demand on agpdiéucation of the tertiary
sector. The content of this branch of study ismgjlp oriented on gaining the
competence needed for application in practice. Thee of the studies is

represented by a module of obligatory specializdgexts, eight of which are of
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translation nature and eight of which are of intetipg nature. Making active
decisions, students gradually deepen their linguistiowledge and by training
and drill exercises, they adopt and practice thebnslation and interpreting
abilities. The main emphasis is put on the praktisaguage improvement in
subjects such as Linguistic Exercises. From therag level of language, which
is B2, the graduate students will achieve the laggulevel C1 according to the
Common European Framework for Languagd$ie obligatory subjects are
accompanied by an offer of obligatory-optional sakg from the fields such as
linguistics, literature, cultural studies, and wals seminars concentrated on
different specializations such as Anglo-Saxon |lausiness correspondence, etc.
The students can choose the courses in compliaiteheir preferences, having
in mind that there are several thematic modulesiseghese modules they must
fulfill a minimal credit quota in order to ensuteetvariability of individual study
plans. Within their optional subjects, the studentsst also complete four courses
of another foreign language within the three yeafrsstudy. The classes of
specialized subjects take place in specializedimettia translation-interpreting
classrooms equipped with the latest technologieth®support of translation and
interpreting in order to comply with the needs atmdnds of the current
commercial practice. An integral part of the prsfesal preparation is also a
system of practice training which goal is to meglitite experience of working as
a professional translator or interpreter. The it practice training is realized
in cooperation with a translation agency, and ttgsinterpreting training takes

place in various institutions, organizations, anthpanies?

3.4.1Profile and Employment of Graduate students

The profile of a graduate of the bachelor's brawicétudy English for Translators
and Interpreters is the translator and interpreténglish language for the sector
of the public and private sphere. The gained coemmet in using information
technologies and tools for computer aided trarmtatitranslation memory,

linguistic corpuses, and terminological databasesilsl enable them to fulfill the

10 Retrieved from: http://www.upol.cz/skupiny/zajemne-o-studium/studijni-

obory/obor/anglictina-se-zamerenim-na-komunitnixtbceni-a-preklad/
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needs and trends of the current translation amalgreting practice. The graduate
can find employment as a translator/interpreter viarious organizations,
institutions, companies, agencies, or work as e-fmacer. The graduate will be
able to translate/interpret texts of different fiimeal styles within official and
business situations. Thanks to the gained competidecgraduate will be able to
orientate also in terminologically specific texterh various areas. The graduate
has the possibility to continue with the mastetslies of English for Translators

and Interpreters, or philological studies.

3.4.2Entrance Exams Requirements

The entrance exams to the bachelor's study pro@maghsh for Translators and
Interpreters consists of the following parts:

- test on academic requirements

- written test in English language

- those applicants, who pass the written exam, wdVaace to an oral
interview, which is considered “a talent exam". Hpplicants will express
their motivation and abilities for studying trartgda and interpreting. The
sense of their mother tongue, expressive abilitieactions promptness,
and the ability to remember are tested in both iBhghnd Czech
language?

The expected prerequisites are that the applidaawe their English language
level equal to the B2 level according to tGemmon European Framework for
Languagesand knowledge of facts and current trends connetde&nglish-

speaking countries. This type of studies also reguknowledge and personal

" The official description of the branch of studyrieved and translated from Czech from:
http://www.upol.cz/skupiny/zajemcum-o-studium/sfadobory/obor/anglictina-se-zamerenim-
na-komunitni-tlumoceni-a-preklad/

12 The official requirements of the KAA departmertrieved from:
http://www.upol.cz/skupiny/zajemcum-o-studium/sfndobory/obor/anglictina-se-zamerenim-

na-komunitni-tlumoceni-a-preklad/
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abilities for the work of a translator-interpretédmowledge on political and
cultural situations, involvement in various pastdiactivities, good knowledge of
the Czech language and stylistic skillfulness. @apartment offers a preparation

course for the studies applicaiits

The particulars of the bachelor's studies entraexams are the following

according to an internal KAA soure

» The applicant has 25 minutes to translate sbnees of text
from English to Czech. The text is usually takeanira
newspaper/magazine article and intentionally passeses to test the
applicant's awareness that translation is notgwsbrd-for-word
replacement process.

* The oral interview afterwards consists of éhparts: applicant
explaining their motivation and background knowledgresumably
in fluent English (5 min), discussion over theartslation (10 min),
and finally a special listening comprehension f@€kmin) testing the
ability to understand, remember detail, sort ostithportant from the
non-important, switch freely between languagessp@hk fluently
and eloquently in both of them.

» Each applicant gets separate evaluation fcin e&the three parts
and is assessed independently by two examiners pibiats are
added up to get the final score. The examinersairenly academics
and teachers but also active experienced profeasiontranslation,

interpreting, or both.

3 The Czech version of the branch of study desaripgivailable online:
http://www.ff.upol.cz/skupiny/zajemcum-o-studiumkadarske-a-magisterske-studium/studijni-
obory/obor/anglictina-se-zamerenim-na-komunitnixtbceni-a-preklad/

14 Kral, Pavel. 2016. Interviewed by author. OlomaQzech Republic. July 27.
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3.4.3Interpreting Classes

I would like to begin this chapter with the follavg quotation: Teaching quality
means putting the student in the centre,(Andres 2015, 13). | think that this
guotation expresses the need to concentrate folthe development of individual
students, on the individual development of evengleage competence they need
for interpreting, on monitoring their success aaitlifes in tasks, and on assessing
students needs in order to improve and tackle thdividual, not only linguistic,
problems. Speaking from the point of view of a studof interpreting studies at
Palacky University Olomouc, | am interested in wieet there are issues
connected to adaptation in interpreting and exprgssneself orally in general,
and if so, what these problems are and how theyoasibly be coped with.

In this chapter | concentrate on what interpreisgh general and what an
interpreter has to do to perform his or her pratessvell. At this point, |1 would
like to define interpreting itself, before contingi to more specific details. As
Nolan (2005, 2) explains,

interpretation can be defined in a nutshell as conveying undedstg. Its usefulness
stems from the fact that a speaker’'s meaning iséogsessed in his or her native tongue

but is best understood in the languages of thenléss.

Danica Seleskovitch (1975) bears an opinion thaguage is the result of human's
need in expressing ideas and thoughts by conveyiegring, and delivering
meaning. Language is thus only a tool for commumoaof meaning. When
studying interpreting or translation, she thinkattthe language spoken (parole)
instead of language behavior (langue) should be dbeter of attention.
Seleskovitch thinks that the task of translationirderpreting is to convey the
meaning of communication. She presented an ideshe@finterpreters being
compared to painters instead of photographers -péigter extracts equivalent
meaning from reality and conveys the intended teallhe interpreters and
translators should then cross the language fortostie meaning to gain the real
meaning of the discourse, and then convey it iruitalsle form to the target
audience. Seleskovitch concludes that the compsaterof the meaning is the

prerequisite step in interpreting.
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The bachelor's branch of study English for Traostaand Interpreters
requires obligatory attendance of both translatand interpreting coursEs
Speaking of interpreting and translation, | consitlerucial to elaborate upon the
main differences between those two fields. As mexyerts claim (for example
Nolan 2005, 2-3), there is a difference betweenptioéession of a translator and
the one of an interpreter. While a translator stsdiritten material in one
language, which is thesburce languag&and reproduces it also in a written form
in another language, which is called tharget languagé, an interpreter listens
to a spoken material, or a message, also in thesdanguage, and renders it in
oral form into the target language, which is theglaage of the audience. There
are two possible ways of oral rendering — conseeutor simultaneous. What
these professions have in common is that they botlst have thorough
knowledge and mastery of the target language, wkdchsually their mother
tongue, as well as a very good level of passiveergtdnding of one or more
source languages, which they decide to work in.tNfdsrpreters usually opt for
the target language, which is their native tongue.

As Nolan asserts (2005) on the one hand, thel&tanadditionally relies on
thorough research with background materials anést kange oflictionaries,
specialized or general, in order to produce thetraosurate and well-readable
translation possible in a written form. On the ottibe interpreter relies mainly
on his or her ability to get the gist of the spokeassage across to the target
group of listeners on the spot. Even if the traslar interpreter is very good at
his or her profession, no translation can ever perfect” because there will
always be a difference between cultures and lareguablowever, it is still
important for the translator to maintain with ateg standard of completeness
and accuracy, including the reproduction of thgiogl style, while the interpreter
Is expected to convey the essence of the spokesagesmmediately without
almost any background help.

Paraphrasing Nolan's (2005) words, the work of tifa@slator is often
compared to the one of a writer, while the intetgr's performance is more like
that of an actor. While a good translator will sppgatenty of time searching for a

'3 According to the MSMT accreditation.
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correct technical term or will be choosing the tiglords, a good interpreter must
immediately come up with aradequate paraphrase or a rough equivalenif
there is not a perfect equivalent at the time, rideo not to lengthen the gap
between the source and the target language penmicendhere are people who
are able to do both interpreting and translatiod gney could also have studied
both of those fields, as it is for example at Pajatniversity, where the
bachelor's study program consists of the studyotti lmterpreting and translation.
On the contrary, there are others, who find itidift for various reasons to take
up both professions. Such reasons may include termaat, or matters connected
to personality. Speaking in general, some tramslaéxperience can provide a
good foundation for becoming an interpreter.

However, speaking from the point of view of theuks of the conducted
survey, many students would prefer to concentratere field only. My claim is
based on the answers from the university questioesadistributed to the
bachelor's program students. Even though we aerested in the bachelor's
program, there is a connection with the masterssamd | would like to use it as
an illustrative example here. Usually, as the syisl@gows, many students would
like to concentrate more on translation, which banseen on the statistics taken
from this year's (2015/2016) master's program, wihbere is a possibility of
choosing one or the other, and where many stugbeafer to focus on translation
and take their final exam in translation rathernth@a interpreting. In order to
present an illustrative example, this year's dtesifor Komplexni zkouska (the
final Comprehensive Exam) lists 13 students fongfation, versusonly 3 for
interpreting *°. This is why, among other reasons, | want to pisttrend, already
happening at the bachelor's level, under a closatisg and find out why the
situation is evolving in this direction.

When interpreting between languages, it is impartar the interpreter to
find the way of balancing the linguistic and sodiaguistic differences in order
to maintain both faithful to the original speechlddn sound natural to the target
audience without changing any meaning. Also, foaneple, in case of culture-
specific terms, jokes, or phrases, it sets a diltfisituation for the interpreter to

18 The statistics were taken from an interview withRhvel Kral, the internal KAA source.
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bridge the linguistic gap to bridge between theakpe and the audience (Nolan,
2005). Sometimes it is also difficult to decide whiaterpreting strategy the
interpreter should choose in order tender the message adequatelyvhen
speaking about differences in languages. For ex@ntipere are languages with a
wordier style than that of a source language fangxe in terms oformality
level (or vice versa), where it makes it difficult fdret interpreter to keep up the
pace of the speech. Problems could arise betweelatiguages connected to the
level of formality — while one language can be eatiimple and straightforward,
the other needs complexity, wider range of rhe#bridevices, richness of
vocabulary, and verbal ornamentation in order tarlihe same message in the
target language (for example, Seleskovitch).

The real interpreter's job consists also of tastisnected to conveying
diplomacy or negotiation (Nolan, 2005). Fortunatetpie profession of an
interpreter can exist and be useful, since nostatlesmen and diplomats have the
time, energy, or linguistic talent to master thegiaage of each party with whom
they must speak. Through bridging the linguistiqp,géhe interpreter helps
speakers to discharge their duty to convey undwsisig.

Despite these numerous difficulties, it is impottanot to become the
interpreter who uses only plain monotonous speéames Nolan argues (2005)
that there is the interpreter'sdfety-net”, beingthe plain speech That should,
on one hand, never become a crutch or a formutavtbald reduce brilliance to
monotony. The interpreter should always do justmwehe speaker in terms of
conveying his message properly and not to use dfetysnet too often, mainly
when the original speech is delivered to an impartaudience and is of an epic
quality. On the other hand, there are often situati when simple ideas are
unnecessarily expressed in complex or turgid seeterand such situations are
the great opportunity for the interpreterctarify and simplify them for the target
audience. This can, however, not happen when tleakep makesomplex
arguments on purpose, and in such situations, an interpretgh enough
experience, skill, and confidence, should not useoh her safety-net and try to
follow the speaker's message as adequately adpfmssi
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At Palacky University, there ist@achelor's study program namenglish
for Translators and Interpreters'’, and apostgraduate masterstudy program
with its name of branch of studgnglish for Translators and Interpreters®®,
The first program — the bachelor's branch of study English for Tiatoss and
Interpreters is a full-time study program with g&ndard length of study of 3
years. According to the accreditation of MSNTits educational goals are to
prepare their graduate students for work of a géamal translator and interpreter
between the languages of Czech and English, in pottate and public sector.
Further, graduate students will be able to prowidslation and interpreting
services in various kinds of situations and forimas organizations, institutions,
enterprises, language agencies, state or localrgment institutions, private
companies, or as self-employed freelancers.

The second study program— the postgraduate master branch of study
English for Translators and Interpreters, is al$allstime branch of study, but, on
the other hand, its standard length o study is &syeEven though, | did not
concentrate on this study program in my surveycidi to describe it due to the
fact that the participants of the additional suryeyesented above were the
students or graduate students of this study progdancompliance with the
accreditation of MSMT its educational goals ar@tovide graduate students with
a deeper insight into translation and interpretatissues, and with profound
linguistic, cultural, and literary background. Timaportant part of this study
program is developing independence, flexibilityeative skills, and critical
reflection in order to help graduate students whiir personal growth within the
field. Graduate students will be able to provideviees of translation and
interpreting, they will be able to translate alhds of texts, including fiction and
non-fiction texts from various fields of expertissd they will be able to interpret
in more demanding conditions (both simultaneouslyd in high consecutive

way).

In Czech: Anglitina se zar¥enim na komunitni tlumni a peklad.
'8 In Czech: Anglitina se zarrenim na tlumeeni a peklad.
19 The Ministry of Youth, Education, and Sports af thzech Republic
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According to the accreditation of MSMT the intexfing seminars at
bachelor's study program consist of 6 interpretiogrses, while 3 concentrate on
consecutive interpreting, and the other 3 focusenmor simultaneous interpreting.
Student's duties in most of the seminars consiahdactive participation, glossary
making, and practical tests at the end of each stemeThe first introductory
interpreting seminar focuses on community, infora@ainterpreting, and sight
interpreting. There are also different topics cedewithin the seminar such as:
local governments, health care, and social isslies.goals set for this seminar
are active vocabulary expansion, memory strengtiggnself-assessment and
peer-assessment ability learning. The content efstminar is interconnected to
the following theoretical issues that are parthaf final bachelor's state exam at
Palacky University: interpreting profession and déthics, characteristics and
stages of the consecutive interpreting process,naamty interpreting, sight
translation, cultural context, interpreter as aericultural mediator, note-taking in
interpreting, the role of memory, avoiding and ecting mistakes, et cetera.

All of the following consecutive interpreting semars continue with
interpreting techniques practice, they build onghevious ones, and the seminars
become gradually more and more difficult by addimgrpreting from, but also
into a foreign language (here English). Also, tepce widened, and they include
the following oneslocal government in the Czech Republic, UK and Unéd
States, modern science, and social scien@dso, memory training, principles of
speech economy, working with terminologically dentiag texts, interpreting in
front of a peer audience, and interpreting notatiom parts of these consecutive
interpreting seminars.

The prerequisites and the course preconditions are excellent active
knowledge of Czech, and active knowledge of Enghsht advanced level or
higher. After the completion of the three conse@utinterpreting seminars,
students will be able to interpret consecutivelyggedings and business meeting
into Czech and into English.

Simultaneous interpreting seminars start withftheth interpreting course
into Czech. Topics of speeches include the follgwiscience and humanities.

Strategies of simultaneous interpreting with adeainspeeches are practiced;
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also, students learn how to prepare for a job assgt, how to work with
glossaries, and parallel texts, and how to comnate@iwith their client. There is a
mock-conferencewith audiovisual recording at the end of the course finalized
with a feedback from the tutor.

The two final interpreting seminars at Palacky wénsity consist of the
Interpreting Seminar 5, where consecutive and médive interpreting into
English is practiced, and topics suchbasiness meetings, and public speeches,
economics, art, contemporary politics, education, éalth and nutrition, the
European Union are trained. The very last course is a practiealisar where
students develop skills in both simultaneous arghdsbnsecutive interpreting
from Czech into English and vice versa under thidance of English and Czech
lecturers. There are different types of speechesrging from initial and final
addresses, presentations, pre-written texts, esmenferences.

Teaching methodsused within all of the interpreting seminars among
others are: monologic lecture (interpretation, amaning), dialogic lecture
(discussion, dialogue, and brainstorming), acthaati(including simulations,
games, and dramatization), and observation. Aghlerassessment methods, the
tutors make use of an analysis of linguistics, eaysitic observation of students,
and student's portfolio analy&is

There are also two obligatory practical interprgttraining courses named
Interpreting Hands-On Training 1 and Interpretingnds-On Training 2, where
the student will carry out their work experience atchosen company or
institution. This could be a translation and inteting agency, private or state
company, et cetera. Such institution may be saleloyethe students themselves,
or may be suggested by their tutor. There are etsderences held which are
organized by the university, and where a lot ofdstus of interpreting may at
least partially complete their practical interpngtitraining, or internship under
real conditions and stress. After the student baspteted their training, he or she
must submit their interpreter diary including aralexation from the customer they
delivered interpreting services for. The main aifrth@se two courses is to gain
practical and real-life experience in the environtre professional interpreting.

2 The accreditation of MSMT.

50



To conclude this chapter, in the past few decadésipreting studies have
caught up after once being the “poor relation” wnslation studies proper.
Today, it stands as a discipline in its own rightith its emphasis on different
types of interpreting in recent years, other typésnterpreting such as court
interpreting, community interpreting, or sign laage interpreting have gained
popularity and more attention. In connection tosthmany multinational
corporations enter our country, and more and memple and organizations are
interested in interpreting and linguistic servicesom my point of view, such
trends in the professional field of interpretingdasso on the local and global
market — which has been concentrating more and nwreinternational
cooperation — created a suitable ground for stugymterpreting at Palacky

University.

3.4.4Students and Teacher Interaction

This chapter focuses on the interaction betweedesiis of languages, hence
interpreting, and their teachers. At first, | wolilee to define the ternrmteraction

in the context of teaching. Paraphrasing the wardBouglas Brown from his
book Teaching by Principles, An Interactive ApproachLianguage Pedagogy
(1994), interaction is an important word for langeaeachers. It is the era of
communicative language teaching and interaction represents the heart of
communication. The process of interaction is mutua send messages and we
receive them; we interpret them in a context; wgotiate meanings; and we
cooperate to reach certain purposes. Through oitera language store of
students can be increased as they listen to orlirgadstic material, or cooperate
with fellow students in discussions, problem-sajvitasks, et cetera. Through
interaction it is possible for students to use geng they know in the language,
or everything they casually absorbed from realditeations. Interaction is useful
even at an elementary stage, since the studentluserve the elasticity of

language. Brown claims that

interaction is the collaborative exchange of thoughts, fealingr
ideas between two or more people resulting in grecal effect on

each other. Theories of communicative competencphasize the
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importance of interaction as human beings use ggun various
contexts to “negotiate” the meaning, or simply exfatto get one idea
out of your head and into the head of another pessal vice versa
(1994, 159).

The language teacher in interactive language legroan have different roles
such as: a controller, a director, a manager, ditéaor, or a resource of
knowledge, skills, or motivation. Speaking of tle@aring process in general,
not only regarding the language acquisition proteskere is a specific
connection between the teacher's intention andetim@er's interpretation of a
task. Learning within task-based pedagogy outcaraaimed to be the result
of an unpredictable interaction between the learther task situation, and the
task itself. In order to achieve success from #echer's point of view, it
depends on the extent to which the teacher's ioterdnd the learner's
interpretation of a particular task meet. There siteations which a teacher
should avoid, in which possible mismatches withia tmentioned interaction
can occur. They can be of different origin, suchcasnmunicative, linguistic,
strategic, cultural, cognitive, pedagogic, procedjuattitudinal, instructional,
and evaluative. If the teacher is able to know téasons of the potential
sources of the mentioned mismatches, it will helgreate as good interactive
situation between the teacher and the learner ssilpe, help to sensitize the
teacher to interpretive density of language-leayniand also finally help to

facilitate desired learning outcomes in lessons.

3.5English at Czech Secondary Schools

In order to illustrate the output of the Czech selayy schools | would like to
begin this subchapter with a closer descriptiorthef Czech secondary school-
leaving exam called Maturita in general, and thgplan Maturita in English
language. For a clear illustration | present adatdl the structure of the Czech
Maturita Exam:

21 Available online: http://eltj.oxfordjournals.orgfatent/45/2/98.short?rss=1&ssource=mfc
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Common Part of Maturita Exam in the Year 2015/2016

YEAR COMMON PART PROFILE PART

2 obligatory exams 2-3 obligatory exams
1. Czech language and literature - stated by FE®/ the director
2. foreign language or mathematicsiof the school
max. 2 optional exams max. 2 optional exams
- from offer: - offer stated by the director of
foreign language, mathematics  |the schodf

Table 4: Common Part of Maturita Exam in the Year 2015/2016

2016

Maturita in English language brings different denfmitogether. First of all, since
the Czech Maturita is a B2 linguistic referenteél language exam, the abilities
connected to this level of language can be foundhe publicationCommon
European Framework of Reference for Languages: riegr teaching,
assessmefit(CEFR).

The Czech Maturita Exam in English is a compleamexand consists of
three different partsa didactic test, a written essayand anoral exam. That is
why there are demands on receptive, productiveraotive, linguistic and speech
abilities of a student stated, which can be testgdin the common part of the
Maturita exam. The requirements on interactive Uisgc abilities can be tested
only within the oral part of the Maturita exam. Téeare also various
requirements oringuistic competencesof a student, which project into all
linguistic abilities. You can find a table showitige exact structure and timing of

the Maturita tasks below:

2 FEP — Frame educational program (translated frét R Ramcovy vzélavaci program).
23 http://www.novamaturita.cz/zkousky-a-predmety-1a8@121.html

24 Common European Framework of Reference for Languagesning, teaching, assessment. Council of
Europe. Cambridge: University Press, 2001 and Spglevropsky referami ramec pro jazyky. Olomouc:
Univerzita Palackého v Olomouci, 2006.
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Didactic test Written essay Oral exam
Listening Reading and linguistig Written performance Oral p_erformgnce
competence and interaction

Particular o . —

Exam Impact Ability/competence Time Limit
DIDACTIC S0% IF_;stedqlng — 35 min.
TEST eading and language 60 min.

competence

WRITTEN 0 , .
ESSAY 25% Written performance 60 min.
ORAL 0 Oral performance and :
EXAM 25% interaction 15 min.

Table 5: Maturita Exam in English language

Requirements of Maturita exam include:

definition of individual abilities;

characteristics of recordings/ original texts/ temt or oral performance of a
student;

characteristics of communicative situations, amddanguage use, and topics;

general definition of linguistic means.

The didactic test contains two individual subexams. These test réceppeech
knowledge (listening and reading) and linguisticompetences of a student.
Another part of the Czech Maturita exam is tiréten essay where the overall
linguistic competence (written performance) isedstThe last but not least part is
the oral examtesting productive linguistic abilities of a studéoral performance
and interactiorff.

The Czech Maturita exam is divided into two opéibtevels. The basic
level is the output level of B1 according to CERRIdhe second, the higher level
is B2 output level according to CEFR. As the appiis to the bachelor's branch

of study English for Translators and Interpretews r@quired to have at least the

% Available online: http://www.novamaturita.cz/ciaizyk-1404033644.html

% Available online: http://www.novamaturita.cz/kaigy-pozadavku-1404033138.html
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B2 level knowledge and abilities, | concentratetio@ higher level of the Czech
Maturita exam and the textbooks with the outpuéelef B2.

The Maturita exams have been organized by the dttiniof Education,
more exactly by CERMAT (agency by unified testei?010. At that time, there
was a new system of state exams introduced andedivihe previous structure
into two parts, being the state part and schoot. pine state part includes
compulsory Czech language and literature, and eidgor language or

mathematics. The school part consists of schogéstsowhich can vafy.

Basic Difficulty Exams:

* verify the mandatory minimum of skills and knoddge of every school
graduate regardless of the type of secondary sckaaly field or form of
education;

 within a particular subject, they test only wieaery graduate should learn
under the requirements of the current educatiooalishents on all types of
secondary schools, in any study field and in anymfoof study;

* represents the intersection of the educationatiotdums within a

particular subject of all study fields finished witaturita.
Higher Difficulty Exams:

* is an optional level, and therefore it can noekpected that every
secondary school in every study field will preptmeir graduate students for
this level,

* tests the skills and knowledge of those studgdiefrom which a
substantial proportion of students successfullyhafgp enroliment in
universities;

« is derived from the requirements of universityrance examinatiorfs.

%" Information retrieved from: http://www.novamataritz/katalogy-pozadavku-1404033138.html
8 The descriptions retrieved from: http://www.novaurda.cz/dve-urovne-obtiznosti-
1404033201.html
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3.5.1Secondary School Language Teaching

For the purposes of this diploma thesis, | conedéatmainly on the language
competences used in the elementary interpretinginsesn and connected to
interpreting in general. These are mainly listentgmprehension, grammar
understanding and application, extensive vocabulboth active and passive
usage of language, shadowing abilities, searchangkéy information in both
written and oral texts, interpersonal communicatjaublic speaking, cooperation
in pairs (see, for example, Jones, 1998), etc.

Douglas Brown (1994) claims that listening to aefgn language and
understanding it is not an easy process. Listenamgnprehension is a
psychomotor process of receiving sound waves tlirdhg ear and transmitting
nerve impulses to the brain, which is only the hegig of the wholenteractive
process The brain reacts to the impulse, and comes up wairious possible
cognitive and affective mechanisms. There are ejgioicesses involved in
comprehension itself, which can either occur siamébusly or in extremely rapid
succession.

The first process is the one, when the heareregsss the “raw speech” and
holds it in short-term memory. Its image consistsseveral parts (phrases,
cohesive markers, clauses, intonation and stregsrips) of speech. The second
process is the one, when the hearer must detentméntype of speech event. He
or she must ascertain whether the processed spgextconversation, a radio
broadcast, a speech, and subsequently interpretmi@ning based on the
information. The third process stage is when thedreinfers the objectives of the
speaker through three criteria — the type of speseint, the context, and content.
The speaker might want to either persuade, reqaesb, affirm, deny, inform, et
cetera. Here, thianction of the message is being inferred. The fourth pathe
process is that the hearer recalls backgroundrrdtion relevant to the particular
context and subject matter. At this point, experéeand knowledge are used to
perform cognitiveassociationsin order to be able to interpret the message. The
fifth part consists of the hearer's assigning d¢itexal meaning to the utterance.
This involves a set of semantic interpretationsvbft the ear has perceived. In

some cases, literal and intended meaning can bsatine; sometimes the literal
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meaning can be irrelevant to the message, as iapmets, or idiomatic language,
which is so important for interpreting. Therefosecond language learners must
learn to go beneath the surface of speeches, ableeto interpret such messages
correctly. The sixth process happens when the haasgns an intended meaning
to the utterance. As Brown (1994) suggests, a kelguman communication is
being able to matciperceived meaning withintended meaning. Not speaking
about the metaphorical and idiomatic language,ait apply to short or long
discourses, careless speech, and inattention ohdlaeer, contextual miscues,
psychological barriers, or conceptual complexitettiag to the seventh process,
it occurs when the hearer determines whether irdtion should be retained in
short-term or long-term memory. The first case, ahiasts for only a few
seconds, is appropriate for contexts that need iek qual response from the
hearer. While, on the other hand, long-term memsrynore usual when, for
example, processing information in a lecture orisam Last, but not least, the
eighth process is created by the hearer, when Bbeodeletes thi@rm in which
the message was originally received. In 99 peroéspeech acts, the words and
phrases themselves are quickly forgotten, and whatters and stays in the
memory, are the messages. In other words, this snélaat the important
information is retained conceptually. In conclusitaking a look at the foregoing,
listening comprehension, which occurs during secdadguage acquisition
process, but also during interpreting, isiateractive process After the initial
reception of sound, a person performs at least nsdv@n the mentioned
processes. In a conversation, there would usualipesking interaction follow
immediately after the listening stage, and so do@sterpreting.

According to Brown (1994, 238), what makes bosteling comprehension
and oral communication difficult are the followirigctors that may occur in the
listening recording, or during speaker's perforneanclustering, redundancy,
reduced forms, performance variables, colloquialglege, rate of delivery,
stress, rhythm, and intonation, interaction. Whiggetting to the oral
communication skills teaching, |1 would like to facwn the speaking part in
further detail now.
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While speaking — oral production is the second key skill crucial for
interpreting (for example Jones, 1998), it is themportant to describe what
teaching oral communication skills at secondarysthidemand at this point. As
Brown thinks (1994), listening and oral communiecatskills are closely linked
and intertwined. There are several possible intenag between these two modes,
but one the most popular discourse category is exsation. In teaching oral
communication, there are many issues connectet] &mdl it is needed to have
more practical considerations in mind when teaclspgaking. These are, for
example, pronunciation teaching, accuracy and fyeof speech, affective
factors, and the interaction effect.

3.5.2Secondary School English Textbooks

In this chapter | would like to concentrate andatié® some of the most often
used textbooks used for teaching English at seegnsizhools, which should
prepare the students for the English level of tkedd Maturita within various
linguistic competences. For the purposes of thdodia thesis | will focus on
such linguistic competences that are demanded eatelbmentary interpreting
seminars. The textbooks are mainly the followindes$t Maturita Solutions,
English File 3rd Edition and Headway As stated in the questionnaires in the
practical part of the thesis, these are the teXtbdbat were mostly used at
secondary schools by the students of interpretungjess at Palacky University
According to 8 27 of the School Act, schools carkenase also of other
textbooks and texts which do not have the approlaalse, if they are not against
the educational goals set by the school act, geedtcation programs (RVP) or
legal norms and if they comply with pedagogical ahdactical principles of
education. On the usage of such texts and texthisakecided by the director of a
particular school, who is responsible for the caemgle with the given
conditions?® Therefore, there are possibilities of how to emttee curriculum and

the lessons, maybe also leading to better preparafistudents for universities.

29 Available at: http://www.ceskaskola.cz/2010/09%sdbvaci-dolozka-ucebnic.html
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For the purposes of this diploma thesis | preflemtselected criteria of the
Ministry of Youth, Education, and Sports of the €lzeRepublic, which state

which textbooks can be considered a complete sefiextbooks”:

a) the series is intended for teaching within edecational branch of study
(or its part) or more educational branches of stedyor education of one or
more subjects,

b) the series is elaborated according to a unifieglgiven concept,

c) the series allows a constant usage of the dekt of compact series
within the whole length of the study cycle of aaivbranch of study (for
example, all the years of study of secondary edutgt

d) the series allows adopting of all the expectgifhuts of a given branch of
study (or branches of study), or a given subjects(djects), for which the
textbooks series is intended within the study cycider letter c).

All the criteria must be in compliance with the 8ohAct (8§ 40 par. 1 Act no.
29/1984 Coll.). The possible future textbooks aeised by two independent
editorial consultants who are arranged by the Niyifr Youth, Education, and
Sports of the Czech Republic. They are in the exetu contact with the
ministerial stuff and the financing is covered by tMinistry. The Ministry also
cooperates with specialized organizations and campa universities, and
professional associations in order to maintain libst professional supervision
possible. The editorial documents commenting ontéxébooks are the internal
documents which are not accessible to a publicaiaag are exclusively in hands
of the Ministry. However, what is publicly and dalfally known is that the
editorial consultants work in compliance with GeleEducational Programs
(Ramcové vzavaci programy. Workbooks can only be granted the clause if
they are a matching part of the textbooks andéfttino parts are presented at the

same time creating a unified set. The approvalsgaumust be reapproved after a

30 Report of the Ministry of Education, Youth, and 8&poon the proceedings and determined
conditions for granting and denying approval clausktextbooks no. 16 854/2007-20, Prague on
20th September 2007
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given period of time of six years. However, a séopgeriod for reapproval can be
agreed upon. The approval clause can be also gedoop to three years. The
lists of approved textbooks are presented on thealfwebsite of the Ministry of
Youth, Education, and Sports of the Czech Repuhlic, in the \éstnik MSMT
bulletin.

3.5.3General Educational Program for Foreign Languag®s

The education in Foreign Language module folloveslével of language abilities
and communication skills of A2 level according toondmon European
Framework for Languages, which the student had eghiftom the previous
education, and aims towards the achievement oBthkevel according to CEFR.
The expected outputs of the receptive speech iabilitccording to RVP & are
the following:

The student can understand the main points arakidéan authentic oral
speech of a more difficult content on current tppe can understand its main and
also additional information. He can differentiatetveeen individual speakers, to
identify different style, emotions, attitudes offfdient speakers. He can
understand the main points and ideas of an autheatd text or a written
performance of a more difficult content on a cutrepic. He can identify the text
structure and can distinguish between main andleommtary information, he
can look up and gather information from variouggen less common topics, and
can work with the gathered information. The studeart derive the meaning of
unknown words based on his acquired vocabularytegbn morphology, and
internationalisms. The student can make use ofowvarikinds of dictionaries,
informative literature, encyclopedias, and media. ¢an comprehensively read
the literature of the studied language and can nstated the storyline in a film or

a drama play.

31 The information is retrieved and translated frome€h from RVP G (Ramcovy vékhvaci
program pro gymnazia).
% Ramcovy vzdlavaci program pro gymnazia = General Educatiomalgam for Grammar

Schools.
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The expected outputs of the productive speech albks are the
following: the student can formulate his opinion clearly, gratically correctly,
spontaneously, and fluently. He can freely andrble@produce a read or heard
text with vocabulary and linguistic structures adstg to a more difficult text. He
can present a continuous speech on a given topgccah compose a text on
various topics and will express his stance. He amstribe his surroundings, his
hobbies, and activities in detail. He will createar and logically structured
formal and informal written texts of different stgl He can understand complex
information and grammatically correctly can sped&lowd them. He uses wide
general vocabulary in order to give arguments, evhibt reducing what he wants
to say. He uses various dictionaries to createittewrtext on an unknown topic.

The expected outputs of the interactive speech dities are the
following: the student can express and defend his ideasgpopiand stances in a
suitable written and oral form. He can adequately eorrectly comment on and
discuss different opinions of various real and imatjve texts. He reacts
spontaneously and correctly in more complex, lessnaon situations while using
suitable expressions and phrases. He communichtestly and phonetically
correctly on abstract and concrete topics in lessigon and specialized
situations. When meeting native speakers, he @t &ad, and end a dialogue,
and he can engage himself in a live discussionasiows topics regarding more

specialized interests.

As for the Czech secondary schools curriculum djlish language, these are the

linguistic means and functions discussed

- Phonetics word and sentence sound construction, phonefiticteon,
phonetic attributes

- Spelling: rules of complex words, phrasing and intonatiprgnunciation
presentation conventions

- Grammar: noun and verbal phrases, morphemes, prefixedjxesif
expressing past and future, subordinate complexeseas, complex

sentences, derivation, transposition, transformatialence
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- Lexicology. collocations, phrases, idioms, phrasal verbstesee frames,

terms, phrases on known topics

The communicative functions of language and text fyes discussed are the
following:

- stance, opinion, attitude — agreement, disagreement, approval, request,
refusal, possibility, impossibility, need, necegsiirder, ban

- emotions — like/dislike, interest/disinterest, happinessgigointment,
surprise, amazement, fear, concern, gratitudeffeandnce, sympathy

- moral attitudes and functions - apology, forgiveness, praise, reprimand,
repentance, confession, conviction

- shorter writing - greeting, message, greeting cards, greetingsgcard
invitations, reply, personal letters, official Iett application,
advertisement, CV

- longer writing - detailed biography, narrative, an essay, a ldetai
description, technical description

- read or heard text - linguistically uncomplicated and logically sttuced
text, the text information, descriptive, factuahcdmentary, artistic and
imaginative

- speaking - description, summary, comparison, narrative,oamgements,
presentations, text reproduction

- interactions - both formal and informal conversation, discussio
correspondence, structured interview, random sdnain personal and
professional life, communication by phone or ottmexdia

- information from the media - print, radio, television, Internet, film, audio

recordings, video recordings, public messages, @hon

The discussed topics and communicative situationsrea the following:

The texts are factually and linguistically challermg but straightforward. They
contain elements of artistic, journalistic, Encyzdia and popular scientific style,
subject to usual and less common, concrete andaabsbpics which the student
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may encounter in their daily lives or while trawglito the English-speaking
countries. The discussed areas are:

public area - public institutions, public announcements, afic official
letters, main political parties and authorities,blpt meetings, public
services, passports, license, performances, cotopsti

working area - government, businesses, industry, agricultureommon
profession, tools and equipment, working eventspleyment contracts,

business letters, promotional materials, manualsggscriptions, safety

education area - primary, secondary and tertiary education in @mech
Republic and in the English-speaking countriescatianal organizations
and clubs, professional institutions, professiams$ @egrees of educational
institutions, student assemblies, classroom equipmelebate and

discussion, annotation

personal area- foreign countries, home, landscape, social imglahips,
people, colleagues, artistic items, household segpéquipment for sports
and entertainment, health, accident, life stylecamventional holidays,

unusual hobbies, recipes, novels, magazines

personality area- identity, a way of self-perception, worldviewuloge area
- nature, environment, ecology, global issues, ®&eand technology,

progress

Education in foreign language leads, at seconsetngols finished with the
Czech Maturita exam, to achieving tB2 level According to theCommon
Framework for Languagethe level can be characterized as follows: Thdestt
expresses himself clearly, while not reducing aimgthe would like to say. He
has sufficient expressive means to give a cleacrgg®n, express own ideas,
give arguments, while not searching for words esivety. For this purpose, he
uses some types of subordinate clauses. He gegndrall a high level of
vocabulary, even though changes or incorrect chofceords happen in small
scale, which however do not cause problems in comgation. He is also able to
make use of grammar and commits only minor nonBystie mistakes

influencing syntax. They are, however, not frequamid can be corrected
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retrospectively. The student does not commit serieuwors in formulations, he
can express his ideas self-consciously, clearlg politely within formal and
informal functional styles of a given language &qient to a particular situation

and persons.

3.5.4Maturita Solutions

The authors of this textbook are Tim Falla and PauDavies. The textbook has
the five-level English course for teenagers, witkclaear structure, supported
approach to speaking, practice, and exam preparatil at its heart. As the

official website of the Oxford University Press (&) describes:

Solutions' simple structure and guided approach to learnimgpsrts and
motivates students to use language confidently. Shedent's Book and
digital resources provide achievable activities andsistent practice. Exam
pages and online practice tests also thoroughlpgueestudents for school-
leaving exams. The course develops language arid ski that speaking
becomes frequent and familiar. Teachers who Sletionssay that by the
end of each lesson 'every student spoke!'" A cléactsire, results-based
lessons, extra practice, and specific exam preparatre all key elements in
Solutions The course supports students through its stfaigterd layout and
clear presentation. Lessons are achievable andvatiotj, and give learners
specific objectives to work towards. Speaking tegnated into every lesson,
with model answers and pronunciation practice teaclstudents how to
speak accurately. Each unit has at least one grlgsson, which includes
sample texts and a 'Check your work' feature. Tlnedp students improve
their critical thinking, spelling, grammar, and geaof phrasesSolutions
follows the presentation-practice-production metiiody: lexis and grammar
is presented in context, followed by controlled ghice, free practice, and
applied production. Practice is reinforced from Yrecabulary and Grammar
Builder in the Student's Book, tasks in the Workhagames on the Student's
MultiROM and website, and 20 additional photocofgalper level. Specific

exam preparation helps students prepare for BIB&nsthool-leaving exams.
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Dedicated exam page after every unit ensures thatests consistently

receive a full page of exam practite.

- Five-course curriculum (Elementary to Advanced)dtrdents of secondary
schools concentrating on the new maturita exananati

- Clear structure of lessons: one page = one 45-mieston.

- Deals with maturita topics — GET READY FOR MATURITA

- Prepares for all of the part and both levels of thew maturita

examinations?

The main objective of the textbook is to turn alidents into “active learners".
The term active learning “was introduced by the IBhgscholar R W Revans
(1907-2003)", (Weltman 2007, 7). Bonwell (1991)atsts that in active learning,
students participate in the process and studemtipate when they are doing
something besides passively listening.” (WeltmafQ720r) Active learning is “a

method of learning in which students are activelgxperientially involved in the

learning process and where there are differenidedeactive learning, depending
on student involvement.” (Weltman 2007, 8) It igredel of instruction that

focuses the responsibility of learning on learnéraas popularized in the 1990s
by its appearance on the Association for the Stfdyligher Education (ASHE)

report (Bonwell & Eison 1991).

3.5.5English File Third Edition

This chapter will bring the next textbook used amduage teaching classes at
secondary schools. The authors of this textboolChréstina Latham-Koenig and
Clive Oxenden. This book is also used for bothhearadults and young learners
of English. It is considered a secondary-schodbi@ok by the Ministry. The third
editior™ is the latest (2013) edition of the best-sellingglish File, improved

% Available online:
https://elt.oup.com/catalogue/items/local/cz/528280003/9780194551830?cc=cz&selLanguage

=cs&mode=hub

% English File accreditation number: 30633/2013idvahtil 2019
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throughout with brand new digital components to ussde and outside the
classroom. The marketing logo says: “English Fierd edition — the best way to
get your students talking® The English File concept remains the same — the
lessons are fun and enjoyable and get studentmdalkrough the right mix of
language, motivation, and opportunity. The latestswn has updated and
improved content and the components for studerddeachers.

There are mainly English File third edition digitmmponents, which help
to make the most of teaching and learning opparaminside and outside the
classroom. The digital package includes: iTooldi@tal classroom resource),
iTutor and iChecker for students, Pronunciation Afgy mobiles, Online
Workbook, Student's and Teacher's websites.

The curriculum is divided into 12 lessons and 86%tthem consist of
updated texts and listening exercises. These argaoeents presented both in
printed and digital version for students and tieachers. There are video reports
and documentary clips from the real life. Thesetises are called Practical
English a Revise and Check sectfdn.

I will now comment on and present the official (M$) school educational
plan for this textbook. The textbook is intended the students of four-year
grammar schools, the higher level of eight-year sixdyear grammar schools,
also for the students of grammar schools with spod linguistic specialization,
specialized secondary schools, and other secosdhopls.

The textbook English File Intermediate 3rd editimtiiows the previous
textbook English File Pre-Intermediate 3rd editigith its input level of A2 and
output level B1 according to the Common Europeaantework for Languages.
The input level of English File Intermediate 3rdtieh is B1 and the output level
is B2 according to CEFR. The time frame to cover tbntents the textbook is
120 hours while using additional materials. The cadional and pedagogic

% The description is available online:
https://elt.oup.com/catalogue/items/global/adultirses/english_file_third_edition/?cc=global&se

ILanguage=en&mode=hub
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strategies to which the textbook form prompts, lémdhe development of key
competences.

The educational content (the outputs and curriajiligads to achieving the
B2 level according to the Common European FrameworkLanguages. The
following cross-subjects relations and cross-to@os indicative. Teachers can
find suitable materials when teaching particulaséns, which are connected to
other subjects or other cross-topics. The textboalkly offers the texts topically
connected to educational fields such as Human aciéty, Art and culture. The
texts for other educational fields can be found supplementary material Culture
Link.

3.5.6New Headway
The following textbook New Headway is accredittgdtihe MSMT-8596/2015-1

clause, which is valid until 2021. According to tb#icial information of the

Oxford University Press, the textbook is describsdollows:

- Streamlined units, now at eight pages. They arg &asavigate, with clearly divided
sections.

- Fresh modern design, with an emphasis on maximantycbn the page.

- Every aspect of the previous edition has been wade There are small changes to make
activities run more smoothly, as well as major dsmto text and topic.

- The clear, systematic, effective grammar syllabas lieen retained, but has been modified
where necessary for even greater clarity.

- Grammar Spots highlight key areas, getting studenésmalyse form and use.

- Up-to-date texts with global appeal reflect chaggimends and the use of English
worldwide.

- Challenging reading and listening texts from a efgriof authentic sources develop
comprehension skills and integrate speaking practisually personalised.

- Writing now has a separate section at the backeobbok, with a fuller syllabus, providing
models and follow-up activities.

- Clear focus on grammar

- Balanced, integrated-skills syllabus

- Real-world speaking skills - Everyday English, SpolEnglish, Music of English
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- Hot words and Hot verbs present and practise wittbcations’

3.5.7English at Secondary Schools Selected for Survey

At this point, | would like to describe the apprbao English language teaching
and the current (2015/2016 school year) situattdheathree particular secondary
schools, which | selected to participate in theduated survey. First of all, |
would like to begin withGymnazium Bystrice nad Pernstejnem which is a
secondary comprehensive school that activelyoperates with Palacky
University in various ways. | took the following informati@m English language
classes from the School Educational Plan (SVPhesecondary schobl
According to MSMT, Czech secondary school educatmust comply with
and make use — within each secondary school subjecf the following
pedagogical-educational strategies, which a secgndehool student should
achieve: a learning competence, a problem solvamgpetence, a communicative
competence, a social and personal competence, i@ competence, an
entrepreneurial spirit competence. In Gymnaziumtigyes nad Pernstejnem, there
are two possible branches of study to choose froan-eight-year-long study
program, and a four-year-long study program, botitstied with Maturita exam
(the Czech school-leaving examination). | will centrate on the four-year-long
study program, since this is the one included inresearch. There are 3 lessons
of English per week in the first year of study,erdessons in the second year,
four lessons in the third year, and four lessonthénfinal fourth year of study. In
the third year of study, a student may choose aiaipeed seminar in English
conversation lasting for the two following years,tbe English seminar may be
chosen in the final fourth year of study. There @s® other languages, such as
German, Russian, and French taught at the schbelaim of the conversational

seminars is to enable the students to communicate nm English language,

37 Available online:
https://elt.oup.com/catalogue/items/global/adultrses/new_headway/old_editions/intermediate__

third_edition/?cc=fr&selLanguage=en&mode=hub

% Elaborated in compliance with Act no. 561 /20031 Gts amended.
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prepare for their Maturita exam, and for other gmedanguage certificates. In all
years of study, all English classes are divided study groups. The teaching
takes place at specially equipped classrooms withoaisual technical facilities,
and didactic tools, with the study groups havingsfdents at maximum. The
language teaching specializes in four main absljiti@ccording to th€ommon
European Framework for Languages listening and reading comprehension,
language competence, and writing. | especially tike fact that the freshmen
students are given a categorization English telsiclhwwould reveal their English
knowledge level, and subsequently, according tisalt® the students will be
divided into study groups. There are school conipas in English language
held, there is cooperation with secondary parteépals in abroad, and there is
also a possibility of getting a language certifecat cooperation with Palacky
University.

The second secondary school, which | cooperatéd, wa the institution
uniting three schools -Stiredni pramyslova Skola, Obchodni akademie a
Jazykova Skola s pravem statni jazykoveé zkousky,ifspévkova organizace
(Secondary Technical School, Business Academy,Lamgduage School entitled
to State Language Certificate Testing)ydek-Mistek. | decided to conduct the
research in two different classes of this secondahpol. The first one of them
was conducted at the study programTefchnické lyceum (Technical Lycée),
where there are three classes of English per week the first until the last year
of study. Besides general English, the students stisdy technical terms, which
form about 20% of the whole lexical units, whicleyhare obliged to learn. The
main aims of the subject is to prepare their sttgldior a multicultural
environment full of various nations, and culturasd also to enable the students
to communicate in real-life situations and possliyemployed in a multinational
company. For these purposes, several individualpevemces are trained. These
are: linguistic competence (receptive, productamg interactive, both in oral and
written form), listening competence with comprehensof monologue and
dialogue texts, oral and written performance fodudeoth topically and
situationally, notes, specialized texts translatiath the help of dictionaries, et

cetera. As well as in the case of Bi# secondary school, also here the students
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are acquainted with and prepared for internatidevaguage certificates, such as
KET, or PET, and there are conversational compaestiheld, which can help the
students in their linguistic development and furtimotivate them. What |
personally like the most on their approach towakisgylish teaching, is the
approach towards mistakes making. According to BR§uage policy, a mistake
should not be considered a flaw, but a means tavargproving oneself. A
teacher should motivate their students, help thadenvtheir knowledge, and
change different teaching methods. A student shdrydto react, or try to
comprehend the language, even if it is difficult fom or her, and not to give it
up, with which the teacher should help them. Alagchs topics such as
xenophobia, or racial discrimination are discussétin the whole study in order
to observe the rules of democracy.

The other party participating in my research v@schodni akademie s
jazykovym zamérenim (Business Academy with Linguistic Specialization).
Besides the principles mentioned in the two ab@esdary schools, this school
also wants to prepare their graduate students fotuae possible job, where they
could use English in the economic sphere. The stsdalso learn specialized
terminology by making use of multimedia programs #ime internet, the classes
are equipped with quality didactic technical equemty and the school cooperates
with foreign secondary schools. The specializednirological topics include
topics such as: work and occupation, applying f@ba employment assessment,
phone conversation, business correspondence fslettel emails, business and
market, advertisement, demand and supply, invoiceder making, booking,
complaint, numerical and mathematical expressiensetera. The teachers at this
secondary school think that nowadays it is impdrtém emphasize the
communicative aspects of teaching and to concentoat individual student
needs. There should also be motivational aspectaded (public presentations,
project methods of teaching, games, competitiofisg lessons are organized in
three multimedia classrooms, usual classrooms|Rmthssrooms. Also, making
use of Moodle portal is implemented. Since pathaf secondary school is also a
language school, and Obchodni akademie has a stng@ipecialization, it is of

course possible for its students to attend extreguage courses, and likely
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prepare themselves for amernational language certificate or a state exam
and also to sit the state exam within the preno$éise Language School.

3.6 Comparison of Language Competences

This chapter focuses on the comparison of linguistimpetences gained at the
courses of English at the level of secondary s&hdbe demands on participants
of entrance examinations to the study field Englignr Translators and
Interpreters of Palacky University and the requiate and expectations of its
elementary interpreting courses.

The main activities connected to interpreting listening, analyzing, and
speaking — oral production (for example Jones, 1998). Other linguistic
competence and training techniques | would likdamus on, because they are
used and further practiced in the elementary inédim@y seminars at Palacky
University are for example the shadowing abilityagmar usage, extensive
active and passive vocabulary, note-taking abilitgtening comprehension,
prompt searching for key information, memory ex&esi public speaking, and
pronunciation exercises. The following Figure 4whahe difference between the

passive and active level of language learning:
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Figure 4: Retention of Learnirng.

3 Available online:

https://upload.wikimedia.org/wikipedia/commons/QiG2arning_Retention_Pyramid.JPG
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Andres and Behr (2015) suggest that before thesee vany European
interpreting branches of study, interpreters stiideing their work based on
previous job experience, where they could have aatiilingually, or they were
bilingual thanks to their family ancestry. Later, amthe 1940s and 1950s, schools
of interpreting started to emerge, and from thessghent experience, it seemed
that students must have met certain prerequisitesder to finish their degree in
interpreting. In my opinion, this is one of the misi where secondary school
education of English seems to be very importarnt, asice again in my from my
point of view, influences many of the prerequisites

According to another author, Daniel Gile (2015he taptitudes and
background of many interpreting students are diffefrom those of the previous
generations of the conference interpreters, anddidactic and institutional
environments of interpreter training programs habkanged since its very
beginnings. But, in my opinion and speaking aboalaéky University study
programs for interpreting, there could still betbetonditions for the interpreting
training namely in terms of the students practidimgr speaking skills and public
speaking already at secondary school in their Ehgllasses. Then, the tutors of
interpreting at university would have better andrenqualified foundations to
build on, and, subsequently, better and more eaxpeed interpreters would
graduate from the university programs.

| think that it is obvious that there are moretdas that influence the
student's ability of becoming a good interpreterd avhich would make him or
her like their profession. Furthermore, | am awaifréhe fact that there are many
factors influencing public fright, speaking ab#i, or listening comprehension
abilities, and other mentioned linguistic competenghis could also be for
example aptitude, which, according to Andres antirB2015) is “the natural
ability to acquire knowledge or skill". Howeverstill assume that one of the
factors influencing all of them is secondary schéwiglish preparation. The
higher the quality of the English classes alreatlgexondary schools (among
others, in terms of active and passive vocabulagctwe, public speaking,

listening comprehension, etc.), the better the mgog for a novice interpreter.
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As Gile (2015) further elaborates on his ideas,shenmarizes that the
interpreting training had to be re-examined overtime, since the situation with
students has changed and since scientific reseabdut interpreting and
interpreting cognition brought new ideas about fieéd, in order to optimize
interpreting programs and to be able to fulfill db@cademic and professional
requirements, also at the labor market. The tegchid learning practices then
had to be adjusted appropriately. Last, but notstJealobalization and
communication and information technology has besmnging a lot in the world
of interpreting and it has also been opening up pessibilities for knowledge
and skills acquisition, and self-development. Thies¢ changes might be one of
the causes why interpreter training has been ameins a central focus point of
many academic writers, teachers, tutors, and hasthidirm place in the both the

professional, and academic interpreting literature.
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4 Practical Part

The following part of the thesis represents thectcal research which |
conducted on various secondary school textboolEngfish language. It provides
us with the overview of the topics and aims of tegearch, research questions,
previous conducted research on similar topics araly presents the conclusions

based on the results of the research.

4.1 Topic and Aims of the Research

The main aim of my research is to investigate th@nection between the output
of secondary school textbooks in English within thieole four-year study, the
entrance exams to the interpreting studies of Ralaniversity Olomouc, and the
expectations and requirements of the elementaeypreting seminars in terms of
individual language competences. The researchiquesire the following:

Are all of the key linguistic competences requifedthe act of interpreting in
elementary interpreting seminars at Palacky Uniitgrgpracticed within the
selected secondary school textbooks of English?

Which linguistic competences are practiced the raast which are practiced the

least (or omitted) within each secondary schoadlteaks curriculum?

Much has been researched in the field of Engliskchimg at the level of

secondary schools (for example Wright, 2010), amete has also been much
researched in the field of novice interpretersnireg (for example Seleskovitch,
1989). I, however, concentrate particularly on ¢banection of secondary school
textbooks of English with the novice interpreteagiaptation at the bachelor's
study program English for Translators and Integmetat Palacky University
Olomouc, the Czech Republic. Therefore, the sum@ytained in my diploma

thesis focuses purposefully on a specifically narrgroup of students and
textbooks. | hope that the results of the reseawdh help the students of

interpreting into their adaptation into interpretinfhe results could also help in

finding out which linguistic competences are noffisient for the students of
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interpreting and the training in the seminars cahssquently concentrate on
practicing these more. Combining that, the restitsld contribute to a possibly
easier adaptation of the novice students into tioegss interpreting at Palacky

University.

4.2 Research Hypotheses

| would like to say that | assume that tngality of secondary school classes of
English influences the adaptation of a novice intg@reter into his field of
study/profession. Based on this statement, | wdikllto propose the following

hypotheses:

| think that secondary school textbooks for teaghinglish do not contain a
sufficient variety and number of exercises, whidula train the key linguistic
abilities needed for interpreting. These are mamntyive and passive vocabulary,
good memory, summarizing, note-taking, listeningnmehension, ordering
information, critical thinking, search for informah in recordings and texts,
reading comprehension, public speaking, interpeaonommunication, etc.
Subsequently, the novice interpreters at Palackjvérgity experience issues in
their elementary interpreting seminars connectedht insufficient level of their

skills coming already from the level of their sedary schools.

4.3 Research Methodology

As | already mentioned in the introductory partlué thesis, what led me to this
research was the situation at the interpreting sarsiand at the branch of study
English for Translators and Interpreters. | warttetind out whether there are any
problems in adaptation into interpreting seminad iaterpreting itself, and if so,
what could have caused these problems. The seborgl ltwanted to know was
how can secondary school English textbooks prepdwer learners for
interpreting. Even though | am aware of the faet fhossibly not many students
will opt for interpreting as their studies, | antarested in the textbooks which
were named by the current students of interpredimg) howthey prepared them
for interpreting. One of my hypotheses is that idmies may be connected to

language abilities and competencies. Some of thamwy Ime of insufficient level
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needed before the students start the interpratmgng. This would mean that the
students come to the interpreting seminars withuffitsent language abilities
already from their secondary schools. Thereforéedided to find out, whether
my presumption is right. The first step in reseands creating and distributing
questionnaires at different levels in order to fimgk what the opinions of the
students were. | already presented the resultbeofjtiestionnaire survey at the
beginning of this thesis. Based to the resultsedided to continue with my
research into more objective grounding. The follmyvpart of the thesis presents
the objective part of my research, which is an @at@bn of textbooks used at
secondary school in English classes. | analyzeettercises contained in the
textbooks and try to find out whether they inclsidficient number of exercises
needed before a student starts interpreting trgifimm particularly looking for
exercises practicing abilities such as pronunamtioocabulary, grammar,
speaking, speaking in pairs, or in groups, pulpieaking, note-taking, search for
information in texts and in recordings, active gragsive listening, summarizing,
expressing opinions, numbering relevant informatimading, shadowing/copy
intonation and repeating, applying new knowledgedaustanding difference,
anticipating (guessing the future), choosing frone fist, reasoning (critical
structures), etc. In order to create clear evatnabf the textbooks, | put the
information into charts, where | show how many otls exercises a particular
textbook contains. For this research | chose thetmadely used textbooks at
Czech elementary schools and the textbooks, whete wamed by the students
in the first part of the research — the survey.

The competences | am evaluating were selected vétards to the
requirements of the entrance exams of the Englisfiifanslators and Interpreters
bachelor's study program. | commented on the detdilentrance examinations
above, so | will just briefly restate the competnat this point. The output level
of English of the Czech secondary schools finiskéth the school-leaving
examination Maturita is B2 according to CEFR. Tinirance exams require the
same level, but also test particular abilities. Séhare: notes-taking, summarizing
of the content heard, switching between English &wkch in speaking,

answering the questions on details they omitted, uaderstanding, reproduction
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ability, fluency, level of oral performance, grammand vocabulary application,
including idioms and phrases, memory, critical kimg, etc. Also, the ability to
get back to a text and retrospectively deduce threent is tested and general
knowledge is examined. | included these competerinés the following
evaluation of the secondary school textbooks. Blemtée that | evaluated all of
the secondary school textbooks under the exaathe saiteria to set the standard.

As | mentioned before, | am aware of the fact it exercises can be
adjusted (for example a speaking exercises couldskd as a writing one, or a
group discussion can only be discussed in paics), @mitted by the teacher, or
even misunderstood. However, for this researchdl teaconcentrate on narrow
objective criteria, which are the instructions. Thsults could possibly serve as a
stepping stone for further and more thorough ingation into the situation.

To be more exact, | will present the instructicascording to which |
evaluated the exercises into the following categgorPlease note that the criteria |
used were the instructions, and more preciselynipwdhe imperative verbs, or
other expressions if verbs were not included imth®nly if there was a case
when it was not exactly clear from the instructiowbkat the student is supposed
to do with the particular exercise, | took also theading of each section into
account (for example the headifgammar or Speaking and Listeningtc.). If
the instructions contained more imperative verbsnore sub-instructions, | put
the particular exercise into two or more subsequgoés. For example, if an
exercise contained the instructioiigten, take notes, and then tell the clae
exercise would be sorted as a one practicing lisggmote-taking, and public
speaking. | present the examples of the instrustioontaining the verbs and

expressions according to which | sorted the exesdisto categories here:

Vocabulary: use/make/connect words, expressions, phrasegousevocabulary
notebook, “these exercises will help you with yowncabulary learning”,
adjectives

Pronunciation: does the intonation go up or down, listen to pramation,
underline the stressed words/syllables, put thedsvoin correct columns

(according to the way they are pronounced)
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Listening: listen (carefully, without concentrating on pewlar words, to find
out)

Grammar: use (and particular grammatical structure, farnegle, past participle
of these verbs, etc.), rewrite the sentences fawtive to passive), use appropriate
tense

Reading read the text (quickly), take a look, go through

Writing : write, write down, compose (a story, etc.)

Search for key information in recordings answer the following questions
(connected to the recording heard), fill in thenl& (filling the words heard),
complete the dialogue

Search for key information in texts answer the following questions (connected
to the text read), look quickly and answer the tjoas

Speaking in pairs speak/discuss/work with a partner (or in paifis)d a partner
and (discuss, etc.), describe to a partner, ligtgour partner

Speaking in groups class game, work in groups, discuss in groups

Public speaking act out, tell the class, present your ideas teeai poem, say
(your opinion)

Meaning estimation from the context match the meaning to the phrases from
the text, what do these phrases from the text mean

Copy and repeat/intonation copy and repeat the intonation, practice with a
partner, say our loud, watch your intonation, sttee words

Note-taking: make notes, use your notes, write down

Critical thinking, reasoning: dis/agree with, give reasons, what do you think,
what is your opinion, what are the differences goos and cons, advantages,
disadvantages, for and against, etc.)

Numbering/ordering information : number, order the information (heard, read)
Remember/memory exercisesmemorize, memory game, remember, see what
you remember, learn by heart

Brainstorming: brainstorm (words, ideas, what you know), maKkesta(of what
comes to your mind), etc.

Time pressure in two minutes (do something), as quickly as gam, speak no

more than five minutes
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Anticipation : guess the end, what do you think will happen next
Summarizing: match with the summary, summarize in your owndspwhat is

the purpose of each paragraph

Please note that | only counted the abilities fozad in all of the evaluated
textbooks. There were also other instructions sisthanslate which practice the
key abilities needed for interpreting, but they everot contained in all of the
evaluated textbooks or were there in a very inficamt number present. Also, |
included specific vocabulary activities connectenl ghrases or idiomatic
expressionsnto the count of vocabulary exercises. All of ttextbooks also
contain an English-Czech glossary, transcripts exfordings, and additional
supplementary exercises concentrating on particaftélities such as grammar,

vocabulary, or writing. | included also these exsgs into the total count.

4.4 Secondary School Textbooks

The first evaluated textbooks are English File &dition. The textbook | begin
with is English File Intermediate 3rd Edition wits input level B1 and its output
level of the beginning of B2. The textbook has &€sbns in total. The following
and also the last textbook of the secondary schmol&nglish File Upper-

Intermediate 3rd Edition with its input level B2s(beginning) and its output level
B2 (its end) according to CEFR. The second rangéextbooks | decided to
evaluate is Maturita Solutions. There are also tesxdbooks evaluated, the first
one is Maturita Solutions Intermediate, and theosdoone is Maturita Solutions
Upper-Intermediate. The first title starts with Bével and finishes at the
beginning of B2 level, while the second followintlet finishes with the beginning
of C1 level according to CEFR. The last range rfiieoks is New Headway, also
containing two textbooks at the secondary schamilsll The two textbooks are
New Headway Intermediate the Third Edition startivith B1 level and finishing

at the beginning of the B2 level, and the followihgpw Headway Upper-

Intermediate, the Third Edition finishing with tB2 level.
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4.4.1English File Intermediate 3rd Edition

The following chart shows the quantity of the parar exercises connected to the

specific prerequisites and abilities needed farmteting training.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 194
PRONUNCIATION 65
LISTENING 276
GRAMMAR 96
READING 99
WRITING 22
SEARCH FOR KEY INFORMATION IN
RECORDINGS 1o
SEARCH FOR KEY INFORMATION IN
WRITTEN TEXTS 03
SPEAKING IN PAIRS 151
SPEAKING IN GROUPS 22
PUBLIC SPEAKING 81
MEANING ESTIMATION FROM

CONTEXT L
COPY AND REPEAT INTONATION 41
NOTE-TAKING 11
CRITICAL THINKING 18
ORDER NUMBERING 8
REMEMBER/MEMORY 43
BRAINSTORM 10
TIME PRESSURE 5
ANTICIPATE 18
SUMMARIZE 5
TASKS IN TOTAL 1369

Table 6: English File Intermediate 3rd edition.
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4.4.2 English File Upper-Intermediate 3rd Edition

The following chart shows the quantity of the parar exercises connected to the

specific prerequisites and abilities needed forinlberpreting training.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 111
PRONUNCIATION 78
LISTENING 224
GRAMMAR 108
READING 85
WRITING 19
SEARCH FOR KEY INFORMATION IN
RECORDINGS %
SEARCH FOR KEY/ INFORMATION IN
WRITTEN TEXTS >
SPEAKING IN PAIRS 123
SPEAKING IN GROUPS 20
PUBLIC SPEAKING 69
MEANING ESTIMATION FROM

CONTEXT 26
COPY AND REPEAT/ INTONATION 35
NOTE-TAKING 14
CRITICAL THINKING 17
ORDER NUMBERING 2
REMEMBER/MEMORY 12
BRAINSTORM 11
TIME PRESSURE 7
ANTICIPATE 29
SUMMARIZE 3
TASKS IN TOTAL 1146

Table 7: English File Upper-Intermediate 3rd edition.
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The following graph shows the total number of eds&s practiced within the two
evaluated English File textbooks and within the lghfour-year curriculum of a

secondary school.
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Graph 1: Total Number of Exercises — English File.

As it may be seen from the graph and from the previables, the most practiced
key competences needed for interpreting are listeoomprehension, vocabulary,
and speaking in pairs within the whole four-yearriculum of a secondary

school. On the other hand, the least practicedceses are summarizing, time

pressure exercises, or ordering/numbering.

4.4.3Maturita Solutions Intermediate

The following table shows the quantity of exercisgsntained in Maturita

Solutions Intermediate secondary school textbook.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 147

PRONUNCIATION 9

LISTENING 105

GRAMMAR 190
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READING 130
WRITING 34
SEARCH FOR KEY INFORMATION

IN RECORDINGS o4
SEARCH FOR KEY INFORMATION

IN WRITTEN TEXTS 126
SPEAKING IN PAIRS 93
SPEAKING IN GROUPS 5
PUBLIC SPEAKING 87
MEANING ESTIMATION FROM
CONTEXT 20
COPY AND REPEAT/ INTONATION | 8
NOTE-TAKING 18
CRITICAL THINKING 26
ORDER NUMBERING 13
REMEMBER/MEMORY 3
BRAINSTORM 11
TIME PRESSURE 1
ANTICIPATE 13
SUMMARIZE 9
TASKS IN TOTAL 1132

Table 8: Maturita Solutions Intermediate.

4.4.4Maturita Solutions Upper-Intermediate

The following table evaluates Maturita Solutionspép Intermediate textbook. It
presents the number of each particular exercisenemted to the particular

abilities practice, which are contained in the bexik.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 148

PRONUNCIATION 6

LISTENING 87
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GRAMMAR 150
READING 90
WRITING 55
SEARCH FOR KEY INFORMATION

IN RECORDINGS °
SEARCH FOR KEY INFORMATION

IN WRITTEN TEXTS >
SPEAKING IN PAIRS 98
SPEAKING IN GROUPS 20
PUBLIC SPEAKING 94
MEANING ESTIMATION FROM
CONTEXT 20
COPY AND REPEAT/ INTONATION | 2
NOTE-TAKING 35
CRITICAL THINKING 29
ORDER NUMBERING 2
REMEMBER/MEMORY 1
BRAINSTORM 7
TIME PRESSURE 3
ANTICIPATE 1
SUMMARIZE 6
TASKS IN TOTAL 1024

Table 9: Maturita Solutions Upper-Intermediate.

The following graph shows the total amount of els&s contained within the
whole four-year curriculum of a secondary schodile Exercises are, once again,

sorted according to various linguistic abilitieded for the interpreter's training.
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Graph 2: Total Number of Exercises — Maturita Solutions.

The results of the quantitative analysis show twéhin the curriculum of
Maturita Solutions textbooks, the grammar skillca&bulary, reading, and search
for information in texts is practiced the most. the contrary, the least practiced
exercises are the ones connected to time pressusmory tasks, and

pronunciation — the copy and repeat session.

4.4.5New Headway Intermediate

The following table represents the number of theiqdar exercises connected to
the abilities of an interpreter contained within WNeHeadway Intermediate

textbook.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 78

PRONUNCIATION 11

LISTENING 114

GRAMMAR 130

READING 53

WRITING 40

SEARCH FOR KEY INFORMATION| 83
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IN RECORDINGS

SEARCH FOR KEY INFORMATION

IN WRITTEN TEXTS *0
SPEAKING IN PAIRS 96
SPEAKING IN GROUPS 38
PUBLIC SPEAKING 78
MEANING ESTIMATION FROM
CONTEXT 10
COPY AND REPEAT/ INTONATION | 31
NOTE-TAKING 10
CRITICAL THINKING 9
ORDER NUMBERING 3
REMEMBER/MEMORY 5
BRAINSTORM 6
TIME PRESSURE 1
ANTICIPATE 7
SUMMARIZE 2
TASKS IN TOTAL 865

Table 10: New Headway Intermediate.

4.4.6 New Headway Upper-Intermediate

The table below shows the quantitative resultshef éxercises included in New

Headway Upper-Intermediate textbook.

TASKS TYPES NUMBER OF OCCURRENCE
VOCABULARY 143

PRONUNCIATION 19

LISTENING 151

GRAMMAR 91

READING 73

WRITING 39

SEARCH FOR KEY INFORMATION 66
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IN RECORDINGS

SEARCH FOR KEY INFORMATION

IN WRITTEN TEXTS o
SPEAKING IN PAIRS 79
SPEAKING IN GROUPS 38
PUBLIC SPEAKING 101
MEANING ESTIMATION FROM
CONTEXT 1
COPY AND REPEAT/ INTONATION | 42
NOTE-TAKING 11
CRITICAL THINKING 18
ORDER NUMBERING 8
REMEMBER/MEMORY 6
BRAINSTORM 7
TIME PRESSURE 0
ANTICIPATE 12
SUMMARIZE 3
TASKS IN TOTAL 986

Table 11: New Headway Upper-Intermediate.

The graph below represents the total number oktesktained in the whole four-

year curriculum of New Headway discussed at Czechrsdary schools.
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As it is clearly seen from the results showed imghr 3, the exercises
practiced the most are listening comprehensionalvalary, and public speaking.
On the other hand, the least trained abilities sanmmarizing, time pressure —
which scored zero exercises — and memory.

To conclude the practical part of this diploma tbels would like to
generally state that as it may be seen from thiegadind graphs, no secondary
school textbooks for teaching English train all tob selected key linguistic
competences needed for interpreting equally. E¥extbook range concentrates
on one to three types of tasks the most and iedifbetween the particular titles.
On the contrary, there are also abilities, which almost not trained, or not

trained at all within some of the textbooks.
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5 Conclusion

The main aim of this diploma thesis was to exaniime state of the art of the
interpreting training program at Palacky Univesitipmouc. To be more specific,
| wanted to investigate whether there are any ssoenected to the adaptation of
novice students into the process of interpretinghat elementary interpreting
seminars, or not. If so, | aimed to research whese issues were and where they
came from. My assumption was that the novice stisdehinterpreting come to
the interpreting studies at the university levatwan insufficient level of some of
the key linguistic abilities or competences requiif@r the act of interpreting. This
might be one of the primary reasons that causeblgms in the process of
adaptation to the new skill of interpreting.

| decided to conduct a survey with different greugs students to find out
whether my assumption was right and whether it wagh more researching. |
performed the survey at three different levels. Ting one happened at three
different secondary schools with the students @i thraduation year of study and
| was investigating what the current situation rait English lessons was like.
The second part of the survey focused on the curmewvice students of
interpreting at Palacky University Olomouc. | wahte find out what difficulties
they have in their interpreting seminars regardimg key abilities needed for
interpreting. | asked questions regarding, for eplamlistening comprehension,
note-taking, summarizing, speaking in public, memotasks, reading
comprehension, grammar application, the level va@and passive vocabulary,
pronunciation, the search for key information icalings and written texts, et
cetera. To find even more complex information iobemected on all of the
needed levels, the last part of the survey wasuwded with the graduate students
of the bachelor's study program English for Tramesta and Interpreters of
Palacky University Olomouc. | wanted to find out atvtthe situation at their
secondary school English lessons was like, howmfluenced their interpreting
training at university and whether they prefernehslation to interpreting or vice
versa and why.

Based on the results of the survey | decided tdiwoe in further research

of these issues and to create this diploma thesissing on the adaptation of
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novice interpreters into the process of interpgebased on their secondary school
language competences. To create a narrow and imejeciterion for evaluation |
concluded that | will use selected secondary scteodbooks for teaching English
as the impartial subject of evaluation. More exadtfocused on three particular
textbooks, namely Maturita Solutions, English Féed New Headway. In this
respect, the textbooks were evaluated from thet mdimiew of the key linguistic
competences needed for interpreting. | sortedfaheexercises included in these
textbooks into categories according to the insibnst The categories were the
linguistic competences needed for interpreting sasHistening comprehension,
grammar application, phrases usage, pronuncigtianljc speaking, interpersonal
communication in pair and groups, summarizing, itakéng, reading
comprehension, search for key information in wnitéend oral texts, et cetera. The
total quantity showed which textbooks were focused practicing of the
particular competences the best and which, for @kandid not include some of
the competences at all.

The theoretical part of this thesis concentratedtlte demands of the
interpreter's profession accordingly to various ezt (for example, Danica
Seleskovitch, Daniel, Gile, Andrew Gillies, or ImyKurz, etc.). It also provides
the information on the key abilities in languageaed for interpreting, including
the ones examined in the survey. Subsequentlyintegpreting training program
at Palacky University Olomouc, and the elementamgrpreting seminars in
particular, was characterized. Specifically, thdramce exams for the study
program, the elementary interpreting seminars dir requirements, and the
outputs of those seminars were described. Whatalsaspaid attention to is the
teacher — student interaction.

The practical research of this diploma thesis edovthat there are
differences between particular ranges of secondsoigool textbooks. No
secondary school textbooks trained all of the setkkey linguistic competences
needed for interpreting equally. Every textbookge@ooncentrated on one to three
types of tasks the most and trained some partiatdities the most. This differed
between the particular titles. On the contraryréheere also abilities needed for
interpreting training, which were almost not preetl, or not trained at all within

some of the textbooks. If there were no other faatafluencing secondary school
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teaching, it would mean that the secondary schootiatilum would not be
enough for a good adaptation to interpreting tragnprogram at university, and
that probably extracurricular activities would beeded for an easy and successful
adaptation. However, the secondary school textbaoksot the only factors, and
further research into these issues is needed.

In my opinion, this diploma thesis brings certamplications for the novice
interpreters and for the interpreting seminars afaéky University Olomouc.
Based on the presented results, it was found ait ttke students issues with
public speaking, range of vocabulary, or grammétehing comprehension
among others, and that the selected secondary Isémgish textbooks can
prepare their learners only to a limited extentause they do not focus on all of
the key abilities equally. | am also aware of thetfthat the secondary school
textbooks are not the only factor influencing trexfprmance and issues of the
novice students of interpreting. As for secondamyosls, there are also further
factors such as the teacher, fellow students, extrigular English lessons,
foreign stays, or one's motivation, interest anitwiges that have to be taken into
account. Connectedly, there are a number of impbgaestions which should be
answered such as the how the other factors, suabn@s motivation or the
teacher's personality and teaching influence treors#ary school teaching of
English, etc. However, this would need further, mlanger and more thorough
approach to the investigation, and it is hoped thiat diploma thesis can provide

a useful point of departure for addressing theskadiner aspects of interpreting.
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6 Resumé

Tato diplomova prace se zabyva problematikou adepteovych studefit na
proces tlumdeni v prvnim roniku jejich studia. Konkréthzkoumd situaci na
bakal&ském studijnim oboru Angfiina se zaenim na komunitni tlunt@ni a
pieklad Univerzity Palackého v Olomouci. Snazi ssetitjis jakymi jazykovymi
jakym zpisobem a v jaké rré koncepce BtdoSkolskych &ebnic anglického
jazyka tyto dovednosti fize ovliviovat a trénovat. Prace ma teoretickou a
praktickoucast, jejiz koncepce vychazi repem provedenéhoimkumu naitech
arovnich — na gednich Skolach, se studenty oboru Aétgiia se zarrenim na
komunitni tlum@eni a peklad a s absolventy tohoto oborut#wum provedeny
formou dotaznil zjistil, Ze studenti tluminictvi skut&né problémy s adaptaci na
tlumocnické dovednosti maji, a to wanych formach. To gvedlo k rozhodnuti
zabyvat se touto problematikou dale a zpracovad tiplomovou praci s
praktickym vyzkumem. Ten jsem se rozhodla &g ihma Uzce specifikované téma,
kterym jsou stdoSkolské &ebnice. Pesrgji receno jsem se rozhodla provést
kvantitativni vyzkum cwueni, ktera tyto &ebnice obsahuji zacélem zjiseni, jak
mohou gipravit stedoSkolského studenta na studium tldmoctvi. Cviceni jsem
roztadila do ®kolika kategorii nazvanych podle &bivych dovednosti, které
tlumoenik potebuje a provedla jsem komparativni analyzghto webnic.
Vyhodnotila jsem tebnici, kterda se tréninku tlumickych dovednosti &nuje
nejlépe a na zakladrysledki vyvodila zavry.

Prakticky vyzkum prokazal, Ze Zadny zgedbskolskych titdl se ne¥nuje
kazdé z vybranych tluntoickych dovednosti ve stejné imia Zze kazdasebnice
se nejvice za#tuje na d¢ az t klicové dovednosti. Na druhou stranu v
n¢kterych titulech wfité schopnostti dovednosti nebyly trénovanyalec nebo
témef viibec. To poukazuje na fakt, Ze paklize wva stredoskolskych &ebnic
bylo jedinym faktorem ovliiujici vyuku jazyka a postup zaka, pak kgjae
adaptace studenta na tluteai nebyla snadna a bylo by zaebi napiklad
mimoskolnich hodin angtiiny, které by adaptaci mohly zlepSit. Je mi ovSem
znamo, Ze faktdr ovliviiujicich jak stedoskolskou vyuku angliny, tak
problémy s adaptaci na tlugdemi je vicero. Na Btdni Skole to niwze byt

nagiklad osobnost ditele, jeho pojeti vyuky a prace <abnici a dalSimi
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pomickami, motivace studeint talent, zahradni pobyty, mimoskolni aktivity,
nebo zazemi. Doufam vSak, Ze tato diplomova préaeoslopzi jako jakysi
odrazovy niistek pro dalSi vyzkum tykajici se této problematikysnad tak

naponiize dalSim badatén v jejich praci.
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This diploma thesis concentrates on the

issues connected to adaptation of students
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into the process of interpreting. It researches
the language competences needed for
interpreting, with which the students come
from their secondary schools based on
secondary school textbooks. The analysis of
these textbooks creates the practical research

of this diploma thesis.
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11 Annexes

11.1 Structure of the Secondary School Questionnaire

1) How many lessons a week of English classes ddwgwa?
a. One a week.
b. Two a week.
c. Three and more a week.
2) How many students are there in your language gdowing a usual English
lesson (not a substitution) at maximum?
a. Less than 10 students.
b. 10 to 15 students.
c. 15to 20 students.
d. More than 20 students.
3) Do you learn English also in any extracurriculay® How?
a. No, only at school.
b. Yes, | attend individual lessons.
c. Yes, | attend a language school.
d. Yes, | go for language stays in foreign countries.
e. Other. Please state:
4) What is the easiest for you in your English lessainschool?
a. Listening comprehension exercises.
b. Grammar exercises.
c. Exercises in pairs — dialogues.
d. Public speaking in front of the classmates.
e. Writing exercises.
f. Other. Please state:
5) What is the most difficult for you in your Engligéssons at school?
a. Listening comprehension exercises.
. Grammar exercises.
Exercises in pairs — dialogues.

b
Cc
d. Public speaking in front of the classmates.
e. Writing exercises.

f

Other. Please state:
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6) How often do YOU PERSONALLY have a chance to speaglish during
your English lessons at school?
a. Everylesson.
b. Once a week.
c. Less than once a week.
d. Other. Please state:
7)Do you also attend extra English lessons at sof@aoséminar)?
a. Yes.
b. No.
8)Do you consider the extra English lessons beinfuug® you?
a. Yes, such as the usual English classes are. Why:
b. Yes, on contrary to usual English classes. Why:
c. No.
9)Do you like speaking in English during your usualeatra English lessons
at school?
a. Yes.
b. No, | am shy in front of others.
c. No, | can not speak English.
d. No, | commit too many mistakes.
e. No, | do not know how to express myself, | did have sufficient
vocabulary.
f. No, I do not like speaking in general.
g. Other. Please state:
10)Would you like to speak English more during younalsor extra English
lessons at school?
a. No, | am satisfied with the current state.
b. Yes, | would like to speak in pairs more.
c. Yes, | would like to practice public speaking.
11)What would you change in your usual or extra Emhglsssons? Please

State:
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11.2 Structure of the University Questionnaire

1) How many lessons a week of English did you havwhe last year of your
secondary school?

a. Two hours a week.

b. Three and more lessons a week.

c. Other, please state:

2) How many students were there in your language mrmwring a usual
English class (not a substitution) at maximum abedary school?
a. Less than 10 students.
b. 10 to 15 students.
c. 15to 20 students.
d. More than 20 students.
3)Do you consider this number from a point of viewaoftudent of ATP
interpreting studies as suitable for the educatiolenglish language?
a. Yes.
b. No. Please state the reason:

4)What type of secondary school did you attend?
a. Grammar school (VSeobecné gymnazium).
b. Language grammar school.
c. Business academy.

d. Other, please state:

5) Did you learn English also in any extracurriculay at secondary school?
How?
a. No, only at school.
b. Yes, | attend individual lessons.
c. Yes, | attend a language school.
d. Yes, | went for language stays in foreign countries
e. Other. Please state:
6) What was the most difficult for you during your d@lish classes at
secondary school?
a. Listening comprehension exercises.
b. Grammar exercises.

c. Exercises in pairs — dialogues.
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d. Public speaking in front of the classmates.
e. Writing exercises.
f. Other. Please state:
7) How often did YOU PERSONALLY have a chance to $pé&mglish

during your English lessons at secondary school?

a. Everylesson.

b. Once a week.

c. Less than once a week.
d

. Other. Please state:

8)How much time did it usually take to practice spegkn class on average
at secondary school?
a. Less than 5 minutes.
b. 5to 10 minutes.
c. More than 10 minutes.
9)Did you also attend extra English lessons at segrgthool (a seminar)?
a. Yes.
b. No.
10)Did you consider the extra English lessons usefulybu at secondary
school?
a. Yes, such as the usual English classes are. Why:
b. Yes, on contrary to usual English classes. Why:
c. No.
11)Did you like speaking in English during your usual extra English
lessons at secondary school?
a. Yes.
b. No, | was shy in front of others.
c. No, | couldn't speak English.
d. No, | committed too many mistakes.
e. No, I did not know how to express myself, | did hawe sufficient
vocabulary.
f. No, I did not like speaking in general.
g. Other. Please state:

12)What textbook did you use in the last year of yeegondary school?
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a. Maturita Solutions.
b. English File.
c. Maturita Focus.

d. Other, please state:

13)Please evaluate on the scale from 1 to 10 (wheren&@ns the best
option), how the English language textbook usetthénlast year of studies
of your secondary school concentrated on the fallgwlanguage
competence needed for the student of interpreting:

Speaking:

Listening comprehension:

Shadowing:

Pronunciation:

Prompt orientation in a text:

- ® 2 0 T p

Speaking in front of the class:
Memory training:

> @

Notes taking:

Exercises on selection of relevant information framext:

j.  Vocabulary:

k. Grammar:

|. ldiomatic collocations, metaphors, phrases:
m. Interpersonal interaction:

n. Other, please state:

14)Please evaluate on the scale from 1 to 10 (wheraelhs the best option)
the quantity of usagef the following language competence gained at you

secondary school in interpreting seminar®alacky University:

a. Speaking:

Listening comprehension:
Shadowing:
Pronunciation:

Prompt orientation in a text:

- ® 2 0 T

Speaking in front of the class:
Memory training:

> @

Notes taking:

108



m.

n.

Exercises on selection of relevant information framext:
Vocabulary:

Grammar:

Idiomatic collocations, metaphors, phrases:
Interpersonal interaction:

Other, please state:

15)How do you assess the level of your linguistic cetepce, which you

gained (or should have gained) at your seconddrgadonith regards to

the level needed for studying interpreting? Pleas@luate on the scale

from 1 to 10 (where 10 means the best option).

a.

- ® 2 0 T

> @

m.

n.

Speaking (1-10):

Listening comprehension (1-10):

Shadowing (1-10):

Pronunciation (1-10):

Prompt orientation in texts (1-10):

Public speaking (1-10):

Memory training (1-10):

Note-taking (1-10):

Search for relevant information in texts (1-10):
Vocabulary (1-10):

Grammar (1-10):

Knowledge of idiomatic collocations, metaphors,gsas (1-10):
Interpersonal interaction (1-10):

Other, please state:

16)Which language competence, which you gained at gecondary school,

is the most difficult for you with regards to adafpn to interpreting and

you would like to practice it more in the interpngt seminars? Please

evaluate on the scale from 1 to 10, where 10 méwsats/ou would need to
practice it the MOST.

a.

b
C.
d

Speaking (1-10):

. Listening comprehension (1-10):

Shadowing (1-10):

. Pronunciation (1-10):
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e. Prompt orientation in texts (1-10):

Public speaking (1-10):

Memory training (1-10):

Note-taking (1-10):

Search for relevant information in texts (1-10):
J.  Vocabulary (1-10):

k. Grammar (1-10):

|.  Knowledge of idiomatic collocations, metaphors,gdas (1-10):

> @ -

m. Interpersonal interaction (1-10):

n. Other, please state:

11.3Survey Result Tables

(1) Table of Secondary School Respondents’ Answers

a b C d e f g
QUESTION O 1 92 n/a n/a n/a n/a
1
QUESTION 1 32 41 19 n/a n/a n/a
2
QUESTION 53 10 2 8 22 n/a n/a
3
QUESTION 21 24 41 1 13 8 n/a
4
QUESTION 35 27 5 33 7 0 n/a
5
QUESTION 29 44 16 5 5 9 5
6
QUESTION 52 24 7 3 n/a n/a n/a
7
QUESTION 30 36 n/a n/a n/a n/a n/a
8
QUESTION 13 10 23 n/a n/a n/a n/a
o*

QUESTION 20 18 14 20 33 9 0
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10

QUESTION 47 11 9 n/a n/a n/a n/a
11

QUESTION The suggestions are stated in chapter 1.1.

12

Table 1: Secondary school respondents’ answers — quantity of
answers.

*The number is relatively low because some of thelents do not attend an

English seminar, so they couldn't answer this qoest

(2) Table of University Respondents’ Answers |

a b c d e f
QUESTION 1 4 26 5 n/a n/a n/a
QUESTION 2 2 20 12 1 n/a n/a
QUESTION 3 27 8 n/a n/a n/a n/a
QUESTION 4 23 10 0 2 n/a n/a
QUESTION 5 15 4 5 2 10
QUESTIONG6 6 9 1 10 6 3
QUESTION 7 26 8 0 1 n/a n/a
QUESTION 8 5 20 11 n/a n/a n/a
QUESTION 9 22 13 n/a n/a n/a n/a
QUESTION 10 12 5 15 n/a n/a n/a
QUESTION 11 31 3* 0 1 n/a n/a
QUESTION 12 22 2 0 30 n/a n/a

Table 2: University respondents’ answers — the quantitynsiners.

(3) Table of University Respondents’ Answers |l

Q13 Q14 Q15 Q16 In Total
Speaking 201 239 255 168 m=4,8 24, 66
m=5,74 m=6,83 m=7,29
Listening 222 287 m=8,2 258 153 26, 23
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comprehension m=6,34 m=7,32 m=4,37
Shadowing 88 m=2,51 159 142 186 16,41
m=4,54 m=4,05 m=5,31

Pronunciation 118 180 223 139 18,85
m=3,37 m=5,14 m=6,37 m=3,97

Quick orientation 205 225 236 152 23,37

in texts m=5,86 m=6,43 m=6,74 m=4,34

Public speaking 108 213 198 218 21,08
m=3,09 m=6,09 m=5,67 m=6,23

Memory training 108 213 140 m=4 273 m=7,820,98
m=3,09 m=6,09

Note-taking 48 m=1,37 165 m= 63 m=1,8 292 16,22

4,71 m=8,34

Search for key 190 237 216 176 23,4

information in m=5,43 m=6,77 m=6,17 m=>5,03

texts

Vocabulary 240 261 232 189 m=5,4 26,34
m=6,86 m=7,46 m=6,62

Grammar 257 238 m=6,8 251 160 25,88
m=7,34 m=7,17 m=4,57

Idioms, phrases, 175m=5 234 178 211 22,81

metaphors m=6,69 m=5,09 m=6,03

Interpersonal 167 179 187 157 19,71

interaction m=4,77 m=5,11 m=>5,34 m=4,49

Other 0 0 0 0 0

Table 3: University respondents’ answers — the quantitynsiners. M
stands for Median.

11.4Graduate students' Qualitative Answers

Do you think that your secondary school helped yoterms of your beginning

with interpreting? Howhese are some of the answers:

Not really, staying in foreign countries (GreattBm, USA) helped me a lot with
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my beginnings with interpreting.

Not really, we did not have any interpreting tragpat secondary school.

| finished my secondary school with a good basidistening, speaking, and

grammar. | learned how to present in front of otheople and found out that

do not have a problem with quick thinking in Englis

No, | learned English at a school in a foreign ¢oun

Sure. | was used to speaking; however, | did natehany experience wit

interpreting itself.

=

My secondary school did not help me by any meank my beginning with
interpreting. Language level of secondary schoaldgate students was n

sufficient, even though it should have been B2.

ot

Partly. Mainly the tasks, when we should have presesomething in front of
group.

We had a good teacher at secondary school, andhelpsed for sure. Howeve
the secondary school itself would not be enougtualé important to do a lot ¢

extracurricular activities.

Average help.

Yes, by listening tasks, and frequent conversatiagroups or pairs.

No, | do not think that secondary school educatielped me by any means |i

my interpreting beginnings. However, attending regleage school helped me

speaking of the linguistics. What interpreting ngdrfound out at talent exan

at bachelor's program. | had not made any research, did not know what

interpreting could be about. | was not preparedh ttved | had no idea what

expect.

NS

to

| do not think so. We did not do anything similarimterpreting, and there we

also not enough possibilities of speaking practice.

re

| learned English practically only at school (besianusic and films), so | cou
say, it helped. | learned English there better thast of my classmates, and th
| could study English for Translators and Interpretprogram. On the oth
hand, | can not think of anything that would prepane for the specifics ¢

interpreting itself.

d

us

D
— 24
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If you preferred translation to interpreting at wersity, do you think that also
your secondary school preparation in English coddve contributed to this&nd
If you preferred interpreting to translation at wersity, do you think that also

you secondary school preparation in English cowdsencontributed to this?

| preferred translation during my bachelor's stadigefore | found out what the

D

translator reality is). | believe that my secondseiiool education has influenced
my relation towards English, and I liked it so mublat | decided to do it also

professionally.

At the beginning | tried to concentrate more omstation and it was mainly
because | was afraid of speaking and not undersigpndnd that | will not have

the time to look up the unknown words.

This could be applicable for students, who havedsswith public speaking or
speaking in a foreign language, because they wealth how to cope with stress,
get rid of mistakes, and feel more comfortable myriheir secondary schopl
studies. However, | am a person who likes speaikirigpnt of the others, so | do
not think that the English classes at secondargadiiad a big influence on my

decision.

| like the adrenalin the most, when you do not knehether the speaker will
really stick to his speech or not. That is why yways have to be alert. | think
that my secondary school English classes did ngg hay influence on this.

| preferred interpreting to translation. | can rasisess if my secondary school
English classes could change anything. | attende@dguage school, so | had gn

advantage in my usual English classes at schodlywas often bored.

It's difficult to say. | left my secondary schooitkva wish to do translation. | got
to interpreting gradually, as my preferences hadngbd. By all means, my

secondary school prepared me for both.

If my secondary school English classes were differeif there was more time

L

for the language (which was not possible due toyr@her subjects), | woul
prefer both translation and interpreting.

My preference was mainly given due to the fact twat did not have many

presentations, so | could not prepare myself feriberpreting stress.

It's not only about the English classes, but abth& whole concept af

114



interpreters. There is no possibility to encounteerpreting before going t

[®)

university, and sometimes even after that. More ez on speaking would npt
change anything about it. The only possibility wbdlle information events of

universities/coordinators of interpreting prograamsecondary schools.
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